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ABSTRACT 

The study of history has always been very significant to me. My early and most vivid 

exposure to the subject occurred when I took the mandatory Canadian history course in grade 

ten. At the time, I felt that a part of me was disconnected from the content we were taught.  I was 

not able to identify myself with the history narrated in the textbooks. However, I fell in love with 

history that semester, and later on I did my undergraduate and graduate work in the discipline. I 

came to recognize how influential textbooks were in my understandings of history. While 

completing my M.A., I began to examine history from a critical perspective, and thought about 

whose history was being taught. Textbooks play a powerful role in the way the students 

understand history and in their cultural and political formation.  

This study is theoretically framed by Catherine Hall’s (2002) critical race theory,  

Sherene Razack’s (2002) critical race theory, Burton’s (1990) post colonial theory,  the 

knowledge of the ‘orient’ as explained by Burney (2012), and Michael Apple’s (1991) ideas of 

textbook politics, and his theory of textbook architecture (1994). I compared two ministry 

approved grade ten history textbooks to examine how the history of non-white minority groups 

has been represented and integrated into the narrative of the textbooks at two different political 

times, within the same decade.  I explored meanings in the text that may not have been 

previously obvious, while approaching the knowledge of the ‘other’ as discussed by Burney 

(2012).The selected texts approved in Ontario are Making History: The Story of Canada in the 

Twentieth Century, published in the year 2000, and Canadian Sources Investigated: 1914 to the 

Present, published in the year 2008. I investigated the representation and place of the historical 

narrative of Black Canadians, Chinese Canadians, Japanese Canadians, Vietnamese Canadians 
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and South Asian Canadians in the historical narrative.  Furthermore, I analyzed how the Ontario 

government’s educational objectives and their differing agendas in 2000 and 2008 intersected 

with the content in the textbooks having as a point of reference (although without neglecting the 

whole) the place of minorities in them.  

 Overall I found that the minority groups I studied were marginalized in the textbook 

Making History: The Story of Canada in the Twentieth Century. Representations of these groups 

were placed on visually different looking pages, and minimized. The language that was used 

when discussing their history depicted  white Canada as superior. These groups were also spoken 

for, and there were limited primary source accounts from minority groups. Such representations 

were in line with the Conservative ideologies of the Mike Harris government. In the textbook 

Canadian Sources Investigated: 1914 to the Present, there was a much wider representation of 

minority groups. Their stories were not placed on visually different looking pages, and their 

histories were given an ample amount of space. The textbook was filled with various primary 

source accounts from individuals from the minority groups that I studied.  
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CHAPTER ONE 

INTRODUCTION:  

I vividly remember the first day of my grade ten history class in the winter of 2004. I was 

excited to learn about the history of Canada. Our teacher distributed the course outlines and the 

textbooks we were to use that semester. As soon as I received my copy of the course outline and 

the textbook, I flipped through the pages of both. I glanced through the topics on the outline and 

realized that there were none that I could relate to. There was to be one class devoted to 

multiculturalism. I hoped that our teacher would modify the topics as the semester went on so 

that more of the students in the class could relate to them. I looked at the pages in the textbook 

titled Making History: The Story of Canada in the Twentieth Century, and they were filled with 

images of white individuals. There was a chapter towards the back of the textbook that was about 

multiculturalism. I started to feel a little worried as I realized that the textbook content was not 

relevant to the history of my family.    

All semester I listened to my fellow students tell stories about their grandparents who had 

participated in the world wars, and had watched Canada as a nation “come of age.”  I never had a 

story to share with the class as my parents were immigrants to this country, and their experiences 

were vastly different from the ones we discussed in our class.  Even though I felt like an outsider 

in the classroom, I came to fall in love with history that semester. I went on to study it at the 

undergraduate and graduate levels. I did my best in university to break all the hegemonic barriers 

by studying the histories of minority groups. It was only then that I realized that the history of 

minority groups was just as rich and dense. When I finished my master’s degree in history, I 

began to reflect on my early exposure to the discipline. I had grown up surrounded with a small 
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South Asian community in Toronto, albeit predominantly from the metropolitan city of Mumbai 

in India. Few of my friends from the community enjoyed history, and I vividly remember them 

stating that they simply could not relate to the content that was taught in schools. It seemed to be 

a subject that my friends always wanted to ‘get over with’ as opposed to a subject they enjoyed 

studying. Why then was I the only one in our entire community of nearly eight hundred people 

who went to get a master’s degree in history?  My undergraduate and graduate degrees provided 

me with the answers to this query. It even explained my initial disconnect with the subject. The 

feelings of being lost and distant from the other students in my grade ten history class and the 

content in the course were only reconciled once I studied more history.  

I recognized I felt this way because there seemed to be something wrong with the way the 

curriculum was structured, and there was an inherent problem with the textbook we used. While 

I have carried my negative experience with me for many years, I learned throughout my master’s 

program in education that there were fundamental differences in the way that each teacher 

implements the curriculum and uses pedagogical tools such as textbooks. I did not have the best 

experience, but it did not mean that all students of colour or any who were from a minority group 

experienced the same. I learned in my course about curriculum theory that suggested there are 

many complexities to curriculum design and implementation, not to mention the presence of 

political agendas at play when curriculum is implemented (Apple, 1991). It was later made clear 

to me that there must have been political agendas at play when the textbook that I used in my 

grade ten course was produced.   

My acquisition of such knowledge and my background in critical theory acquired through 

my master’s degree in history led me to analyze the history textbooks approved for use in the 



	  

	  

3 

	  

grade ten history course in Ontario used as a pedagogical and political tool. My exposure to the 

textbook as a pedagogical tool was significant in shaping my experience in my grade ten history 

course. We used the textbook as a constant teaching tool in the course, and whenever I was 

curious about historical events I relied on the textbook as a reference. Since I relied on the 

textbook as a point of reference, I presume that many students treat their textbooks with a similar 

authority and give it due consideration. As a result of this, and my experience, I believe that my 

analysis of two grade ten history textbooks is an appropriate project for me. In the next section I 

will discuss the purpose of my research.  

PURPOSE:  

The purpose of my research is to conduct an analysis of two ministry approved grade ten 

history textbooks to examine how the history of non-white minority groups in particular have 

been represented and integrated into the narrative of the textbooks. The selected texts are Making 

History: The Story of Canada in the Twentieth Century published in the year 2000 and Canadian 

Sources Investigated: 1914 to the Present published in the year 2008. I selected the first for 

analysis because it is the textbook that I used in grade ten. Studying it allows me to reflect on my 

own experiences, and to use these reflections as a primary source material for study. The latter 

textbook is a newer textbook and is also currently approved for use in the province of Ontario. 

Furthermore, the textbooks were published under two separate governments, the first for use 

under Mike Harris’ Conservative government and the second under Dalton McGuinty’s Liberal 

regime. Hence, this serves my purpose of investigating textbook content under two different 

government agendas.   



	  

	  

4 

	  

This study will investigate the representation of the individuals of Black, Chinese, 

Japanese, Vietnamese and South Asian descent.  I will examine how much content has been 

provided for these groups in each textbook, where in each of the textbooks the history of these 

groups is found, what kind of language is used to tell their stories, how their roles were portrayed 

in significant historical situations, and what kinds of visual images are employed to represent 

these groups. I will also examine the educational agendas of the governments in power in the 

years 2000 and 2008. Furthermore, I will investigate how these agendas resonate in the 

textbooks, and are reflected in the textbook content.   

I realized that an analysis of the textbooks would be beneficial for those involved in 

history education since a study might shed new light on their previous understandings and on the 

implications related to use of these textbooks.  Ironically, the same textbook which was used in 

my grade ten history class ten years ago is still listed for use by the Ministry of Education today. 

I deem it worthwhile to examine this text. While my experience from grade ten and my 

background overwhelm my analysis of other source material, I have ensured that they do not 

disproportionately influence my conclusions. I have chosen to examine the place of the above 

noted minority groups because they are all of non-white and Asian descent (an aspect that I could 

relate to). Furthermore as the literature review will illustrate there has not been a study conducted 

that has looked at the representation of all of these groups in history textbooks from Ontario. The 

next section of my thesis will consist of my literature review, and I will summarize the research, 

which has been done by scholars in history education.  
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CHAPTER TWO  

LITERATURE REVEW:  

 Scholars in history education have conducted textbook analyses. While they have  

analyzed various history textbooks from different lenses, I suggest that all of them have 

employed a critical approach by reading the texts contrapuntally. This is a concept that has been 

highlighted by Shehla Burney (2012). She explains that this involves identifying meanings in the 

text that may not have been previously obvious. Such an approach facilitates a critical reading of 

the text. The majority of the research reviewed below has been based on reading Canadian 

history textbooks contrapuntally.   

Jennifer Tupper (2002) conducted an analysis of three grade ten history textbooks that 

were approved for use in the province of Alberta. Specifically, Tupper looked at the textbooks 

titled Spotlight Canada, Canada: A Nation Unfolding, and Canada Today.  Tupper investigated 

how Japanese Canadians were represented in the texts she studied. She finds that the texts 

present a narrow conception of historical events, and that the history is written from the 

perspective of white individuals. Tupper identifies how both voice and agency were denied to 

Japanese Canadians. Not only did white historians write their stories from a white perspective, 

but there is no content in any of the textbooks to show how Japanese Canadians felt in certain 

situations. Tupper further observed that any content devoted to the history of the Japanese 

Canadians was printed on differently colored pages or that the pages were depicted with a special 

border, leading the said pages to stand apart visually from the remainder of the text. Tupper 

asserts that such a visual contrast may lead student readers to skip over these ‘different’ looking 
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pages. Tupper also used her study to conclude how history has been misrepresented in these 

textbooks. For instance, the books do not mention the racism Japanese Canadians faced, rather 

passages of the texts give the impression that they happily conformed to the dominant culture. 

The textbooks also explained any actions that the government took against Japanese Canadians 

with reference to the war with Japan, however the books fail to address the existence of racist 

and discriminatory policies that pre-dated the war. Tupper finally referred to resistance by 

Japanese Canadians to the sale of their belongings or to their internment, yet none of the texts 

she examines discuss this resistance. Instead, textbooks articulate discourses that convey 

Japanese Canadians’ lack of agency.  Interestingly anytime their stories were told, there were no 

names alongside their voices. Tupper argues how this once again undermines their identity, and 

revokes their voice.  

In a similar study Penny Clarke (2005) examined how women were portrayed in fifty-

five elementary and secondary school textbooks used in British Columbia. She looked 

specifically at textbooks approved for use during the interwar years, from the 1950s to the 1970s, 

and those in use throughout the 1980s. Clarke selected fourteen textbooks used during the 

interwar years; seven of them were comprehensive texts and the other seven were collections of 

stories and accounts of particular events and people. She examined thirty one books published 

between 1949 and 1970. Prescribed texts included picture texts and collections of primary source 

excerpts. Finally, Clarke selected ten prescribed Canadian history texts used in the 1980s.   

Overall Clarke found that that the narrative in these textbooks focused on stories of white 

males. In the interwar years women were presented as weak, and references to their lives were 

limited to their activities in the private sphere; however contributions outside their homes and to 
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the building of a stable community life was not acknowledged.  Textbooks used in the 1950s and 

the 1970s paid attention to the women from royalty, but not to pioneer women or women from a 

broad range of backgrounds; however tales of decision making were somewhat prominent. 

Clarke notes, surprisingly given the attention paid to women’s rights in the political and judicial 

spheres during the era, that even in the 1980s textbooks did not address gender issues, and had 

little in the way of analysis of women’s agency.  Visual images usually featured women beside 

men and with them, as opposed to being by themselves. Even in instances where images of 

women’s participation in the war effort were displayed, these were employed in a manner that 

suggested traditional notions of femininity.  One image for instance depicted women whispering 

secrets to each other in a flight training school. Conclusively their stories, like those of minority 

groups discussed in Tupper’s study, were presented as being off to the “sides.” The textbooks 

Clarke examines also fail to acknowledge the role that non-white women have played in 

contributing to the building of the nation. Aboriginal women  also receive only limited attention. 

Clarke further observes how the organizations that women have participated in are not 

mentioned at all or were done so in passing. There also has not been any attention given to 

women’s paid and unpaid labor.  

While Tupper (2002) and Clarke (2005) have looked at the presentation of 

underrepresented groups, and have evaluated the textbooks for historical accuracy,  John 

Montgomery (2005) has looked at the issue of racism in the textbooks. Montgomery (2005) 

examined two sets of grade ten Canadian history textbooks, approved for use in Ontario. The 

first set of textbooks were published and sanctioned for use in the 1960s, and the second set was 

published in the year 2000 and are currently sanctioned for use. The textbooks that Montgomery 
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analyzed are titled Decisive Decades: A History of the Twentieth Century for Canadians, The 

Modern Era, Three Nations: Canada-Great Britain- the United States of America in the 

Twentieth Century, The Twentieth Century, The Winds of Change: A History of Canada and 

Canadians in the Twentieth Century, Canadian History: 1900-2000, Spotlight Canada, Fourth 

Edition, Canada: A Nation Unfolding, Ontario Edition, Canada: Continuity and Change, 

Making History:The Story of Canada in the Twentieth Century, Canada: Face of a Nation, and 

Canada: Our Century, Our Story.  Montgomery maintains that the textbooks represent racism so 

that it is understood as an individualized problem, behavior, or assumption. Racism is also 

depicted as foreign to Canada. Furthermore, the way that racism is presented in these texts 

sustains a notion of white settler benevolence within Canada. Montgomery observed how in the 

1960s, the textbooks present racism as ideas or occurrences that were contained in non-Canadian 

spaces. The examples given in the textbooks made it seem as though there was no racial 

intolerance in Canada. One of the examples that Montgomery highlights, illustrates how Canada 

was disgusted by Hitler’s systematic oppression, and that Nazi theories pertaining to race were 

positioned in the realm of the “mad.” The textbook also notes how Canadians opposed the 

apartheid in South Africa, and even demanded that South Africa be withdrawn from the 

Commonwealth. Conversely, the texts convey the idea that racial prejudice in Canada was 

minimal, and that sporadic verbal insults to minority groups represented the exception to the rule 

and not the rule itself. Racism was always a problem presented as “over there”, and away from 

the space of Canada. These  textbooks of the 2000s Montgomery argues, introduced the notion 

that racism was confined to a few flawed individuals, or that it occurred in extreme 

circumstances and in isolated conditions.  
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In another study, Montgomery (2006) looked at how Canada as a nation has been 

represented. Montgomery (2006) examined twenty-seven high school history textbooks, across 

several decades. He looked at textbooks from the 1940s to the 1950s, textbooks from the 1960s 

to the 1970s, textbooks in the 1980s, and from the year 2000. The researcher looked at the 

depiction of Canada’s participation in both wars, and of international peacekeeping missions to 

analyze the nation’s representation. Montgomery asserts that the textbooks position Canada as a 

nation superior to all others, and that consequently Canada was thus burdened with a 

responsibility to uplift other nations, and people.  

Overall Canada has been shown as a nation that is morally solid, and that oppression of 

various types only happens in spaces beyond Canada, that Canada is understood to be a 

benevolent white redeemer.  According to Montgomery, such representations of Canada help to 

maintain notions of white hegemony. In the 1940s and 1950s Canada has been represented as a 

nation that was against slavery, and it was shown that Canadians fought against this American 

institution. However, Montgomery rightly notes that none of the textbooks mention how slavery 

was an institution that would soon be practiced in Canada following the American revolution. In 

this same period of time, Canada was shown as a boy flexing his muscles while contributing to 

the battles of World War One. Montgomery asserts that Canada as a nation is portrayed as 

marching in the battle against evil, and opposing terrorizing forces, and that Canada’s mission 

was to address the world’s race related problems. Montgomery argues that the texts collectively 

show Canada to be developing progressively and democratically during and following World 

War Two.  
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In the 1960s, Canadian history textbooks often depicted the accomplishment of white 

male figures in the battles of World War One. In the sections on World War Two the texts often 

named white males, and described them as being devoted to the national body. In the 1970s and 

1980s Montgomery maintains that textbooks depicted Canada’s commitment to assisting other 

nations. For example the texts attribute Canada’s participation in World War Two to its 

commitment to end Nazi tyranny, and credit Canada with having made an enormous contribution 

to the defeat of Hitler. Canadians were also presented as fostering collective security through the 

United Nations, and it was shown that they would carry forth their peacekeeping responsibilities; 

and further that peacekeeping became a key part of Canada’s identity.  Montgomery believes that 

Canada was shown to have developed a worldwide reputation for fair-mindedness and for 

compassion.  

He states that textbooks from the 2000s were more inclusive of a diversity of individuals 

and viewpoints. In these texts in World War One, Canada was shown to earn international 

respect. Montgomery observed how even though these books acknowledge how racial groups 

were discouraged from enlistment or promotion, such statements are followed by positive 

reaffirmations of Canada’s tolerance and moral progress since the texts show how by the end of 

the war, those racialized groups were allowed to enlist. It is apparent here how the supremacy of 

Canada eventually manifests itself. Montgomery demonstrates how in the content about World 

War Two, Canada was shown to be a morally righteous nation since it challenged racism and 

violence, and was crucial in the destructing of Nazi concentration camps. Montgomery asserts 

that the holocaust was also presented in a way, which positioned Canadian soldiers in a glorious 

light. Montgomery notes how it was also shown that the experience of World War Two swayed 
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Canada to repeal discriminatory policies, pass Civil Rights legislation, and enable minority 

groups to vote.  Here, Canada is presented as superior, since it has managed to enforce such 

changes in policies, and developed its emerging growing concern for human rights. Montgomery 

also analyzes the text’s depiction of Canada’s involvement in the United Nations, and concludes 

that it has been represented as a saving or uplifting contributor to the international community. 

The narrative that suggests Canada enhances international stability by peacekeeping is in line 

with Montgomery’s argument that Canada is being distinguished as superior but, white 

superiority is also assumed when the textbooks from this time, emphasize white Canadian males 

as embodying heroic roles in specific missions. Montgomery notes how the glorification of 

certain individuals glosses Canadian purity and goodness.  

In his doctoral dissertation John Tooth (2008), examined ninety civic and social studies 

textbooks from Manitoba for notions of representations citizenship and civic education. He 

looked at textbooks from 1911 until the year 2007. He concluded that textbooks from 1911until 

1920 were dominated by British values and norms. The textbooks marginalized many groups 

including women, immigrants, and members of the working class.  There was a goal to 

assimilate minorities into such British notions of white Christian hegemony.  

Textbooks from the period spanning 1921 and 1960 focused on the need for students to 

understand the importance of community life, specifically on how students should give back to 

the community, and how the government provided assistance to those individuals who needed it. 

There was a transition that took place from an imperial to a Canadian identity. Ideas stressing 

international cooperation and peaceful coexistence were present in the narrative of the textbook. 
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However, Tooth observes that the textbooks still excluded many groups. The stress on civic 

responsibility still continued.  

The textbooks from 1961 to 2007 emphasized human rights, equality, and active 

citizenship participation. Beginning in the 1990s was when the textbooks in Manitoba started to 

include themes of multiculturalism, human rights, equality, and even the struggle of the 

Aboriginal people.   While the textbooks of the 2000s specifically focused on global education, 

and sustainable development, they do not address the negative aspects of globalization such as 

the exploitation of workers in developing countries.  The textbooks also continue a singular 

focus on the concepts of citizenship and belonging, that of being singularly Canadian. They do 

not address ideas of transnational belonging, or dual nationality.  These later texts also do not 

mention gays and lesbians.   

In an American context, Sleeter and Grant (1991) examined fourteen social studies 

textbooks published by nine different publishers for use in grades one through eight. When 

looking at race, the authors observed that how Asian Americans were in less than four percent of 

the pictures in the texts. Pictures of Asian Americans were exclusively those of males. They 

were depicted as working on the railroads, as opposed to any other jobs they did or contributions 

they had made. The narratives do not mention the culture or contributions of Chinese Americans. 

While the texts mention Chinatowns they do not mention that discrimination was what led the 

Chinese to live in a segregated parts of towns. Black Americans were also minimally represented 

in the textbooks, and the discussions do not provide a Black American perspective. White 

superiority manifests itself when the texts discuss the Civil Rights Movement since the texts 

make whites out to have played a significant heroic role in the Civil Rights Movement, and 
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rarely mention the leadership roles the Blacks assumed. Current problems that Native Americans 

face such as disputes over fishing rights are not discussed. Hispanics were by and large portrayed 

as illegal aliens living in urban areas in the relatively recent past. Whites were hardly ever shown 

to be performing any negative deeds, rather the roles they embody and the deeds they perform 

are always positive. They take on the role of explorers, leaders, and scientists.  

Women were usually not discussed in sections about major decisions regarding political 

and economic life, and the texts do not show individuals with disabilities, or individuals that 

were of lower socio-economic class. The only times when a person of a lower class merits 

attention is when they become a hero or a national leader.  

I suggest from this literature review then that all of these authors have employed a 

content analysis and that some have analyzed the textbooks for historical accuracy. When the 

authors analyzed the textbooks they also observed how the respected minority groups were 

represented. It is apparent that the groups they analyzed were marginalized in the context of the 

textbooks. In short, the theme of ‘othering’  draws together this critical literature.  In the 

following section of my thesis I will discuss the theoretical frameworks I employ in my analysis 

of the content of my case study in the textbooks. In this thesis I will work within a critical 

theoretical framework.  

CHAPTER THREE  

THEORETICAL FRAMEWORK:   

 Overall I analyzed the textbooks titled Making History: The Story of Canada in the 

Twentieth Century, and Canadian Sources Investigated with a critical lens, and informed my 
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analysis with critical race theory, postcolonial theory, and Michael Apple’s theory of textbook 

politics.  

 In her book about racialized spaces, Sherene Razack (2002) concluded that spaces may 

become racialized, and that spaces are constructed to maintain unequal social relations. These 

social relations are manifested through racial hierarchies. Although Razack focused on looking at 

geographical spaces, I suggest that the textbook is a space within itself. Notions of racial 

oppression that Razack notes in her book have occurred through the dominance of whiteness in 

Canada. The idea of whiteness may be understood by the dominance of homogenous British 

culture, and through the existence of the majority of white individuals.  This power of whiteness 

and racialization has also been discussed by Catherine Hall (2002). In Civilising Subjects: 

Metropole and Colony in the English Imagination 1830-1867 Hall argued that decolonization has 

still resulted in whiteness carrying with it authority and power. Even after the end of the official 

period of colonial domination, notions of colonial race ideologies of white power still continues 

to manifest in various spaces today.  

 In Shehla Burney’s (2012) book titled The Pedagogy of the Other: Edward Said, 

Postcolonial Theory and Strategies for Critique she has reviewed Edward Said’s ideas about the 

‘orient’ and his understandings about ‘othering.’  Said argued that the ‘orient’ always gets 

spoken for, has been managed, and that the ‘orient’ has been fetishized by the European. Burney 

(2012) has encouraged readers to look at how the ‘orient’ manifests in pedagogical tools and 

practices. 



	  

	  

15 

	  

 In an article Antoinette Burton (1990) has argued that the British colonial mission in 

India emphasized the superiority of the white race, and that the white individuals had a 

responsibility to civilize or ‘help’ those of non-white descent. The individuals of non-white 

descent needed the help of the white individuals and depended on them to be rescued.   This 

notion of colonial dominance also applies in the Canadian history textbooks I selected for 

examination. I argue that many times the language in the textbook used to describe certain events 

represents an imperial narrative of saving the colonial ‘others.’   

In his seminal work on textbook politics Michael Apple (1991) has argued that race and 

gender politics often manifest in the space of the textbook. Apple has argued that the idea of 

selective tradition is highly applicable when one looks at the textbook content.  Selective 

tradition occurs when the knowledge of one group is presented, thereby automatically 

disenfranchising another other group whose knowledge is withheld or marginalized.  Apple 

suggested that the knowledge, which is included in textbooks, does not include the knowledge of 

women, individuals from the lower classes, or the knowledge of non-white individuals. Apple’s 

claims illustrate his larger argument that the content in the textbooks he examined contribute to 

perpetuating the oppression of non-dominant groups. Apple has argued that the political agendas 

of textbook writers and contributors must be examined in order to identify how and why certain 

content is presented in textbooks. While these are Apple’s larger ideas about textbook content, he 

also has specific insight about textbook architecture that is of relevance to my study.  

Apple (1994) concluded that textbooks often place content about traditionally 

marginalized groups towards the back of the textbook and on differently coloured pages. These 

pages tend to be visibly different looking from the pages that contain information about the 
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dominant groups. Consequently these minority groups are graphically ‘othered’ by the internal 

architecture of the textbook. Apple suggested that when minority groups are featured in a special 

section of the textbook, such a layout further ‘others’ them.  The idea that they are ‘special’ 

isolates them from the hegemonic content in the textbook. Overall Apple’s application of critical 

theory to the analysis of textbooks is significant for me as I also evaluate the textbooks from a 

critical lens.  

CHAPTER FOUR 

METHODOLOGY:  

 I read both of the history textbooks in their entirety. I identified the sections of my case 

study texts where the above noted minority groups were discussed and I read the information on 

them more closely so that I could understand and summarize how they were represented. I 

analyzed where their history was presented in the textbook, how the pages that contained their 

history looked, and what any visual images of these minority groups looked like. I further 

analyzed the type of language, used to project their history. As I was doing this, I utilized colored 

paper so that I could mark the textbook pages with their history in it. I also typed up all of my 

observations so that they would be easily accessible. I was also sure to identify anything else felt 

as I read the textbooks. As I read the content in the textbooks, my interpretative approach was 

informed by the critical lense provided by the relevant historiographic and critical literature that I 

discussed in my review, and which underpin my content analysis throughout this thesis.      

Overall, I also utilized basic approaches to document analysis while I analyzed my 

textbooks. For instance Bowen (2009) has suggested that a reader might identify themes in a 
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document. Many of the themes I identified arose after I analyzed chapters since themes provided 

a way to summarize my primary observations. After my analysis was complete I found that the 

themes I identified were parallel to the larger ideas of the theorists my study was informed by. 

Hodder (1998) has argued that the researcher should apply a theory to the content analysis being 

conducted. After I analyzed each section in the two textbooks, I worked to determine which of 

and how my theoretical frameworks applied to the content in the textbooks. Miller and Alvarado 

(2005) have suggested that a content analysis must include an examination of meanings and 

patterns.  After I analyzed both of the textbooks, I observed and documented a series of overall 

meanings and patterns. These are discussed in my concluding comments on every section. Peter 

Burke (2001) has discussed the analysis of visual material and sources. I used his ideas as a 

heuristic tool when I analyzed the pictures in the textbook. He has suggested that images are 

powerful representations (and misrepresentations) of the political life of past cultures. In the case 

of my case studies, the way that the images have been shown, and what they contain revealed 

more information about the political context in which the textbook was produced.  He also 

suggested that historians might read between the lines when they look at the meaning of images. 

The intersection of this observation and Apple’s (1994) ideas about text politics, led me to 

conclude that it is not just about the image, but one has to consider where it is situated in the 

structure and narrative of the textbook.  

   After I completed my textbook analysis, I researched the context and production of the 

selected textbooks. I made use of secondary source research conducted by scholars who have 

examined government and educational mandates to comprehend the impact of political agendas 
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on textbook content. In the following section, I will discuss the political contexts of the time 

these textbooks were produced.  

TEXTBOOK PRODUCTION AND CONTEXT: 

 Ever since my experience in my grade ten history class, I have wondered why it was that 

the textbooks included certain content, and excluded other content. Why was the history of some 

groups so boldly presented and emphasized in immense detail, while the histories of other groups 

were simply glossed over or neglected all together? The completion of this thesis provided me 

with the opportunity to explore this question in depth. My research allowed me to recognize that 

all of the history textbooks that are used in the classroom have been approved and approved by 

the Ministry of Education in Ontario. In Ontario there is a Trillium List that lists all of the 

approved textbooks which schools are permitted to use in their history courses. I wondered what 

criteria did the textbooks have to fulfill to make it on the Trillium List?  

According to the official document, the Trillium List has strict guidelines for the approval 

of  textbooks for inclusion in the provincial curriculum. On page 4 of the document it clearly 

states that a textbook must “be designed to support a substantial portion of the Ontario 

curriculum expectations for a specific grade and subject” (Trillium List, 2013). If textbooks must 

support the curriculum, then they must consequently contain material that is in line with the 

curriculum documents. Educators may use the textbook as a tool in history education. I realized 

that the content in the textbook ultimately reflects the content prescribed in curriculum policy 

documents. What gets covered, and what does not, is the concern of curriculum developers and 

policy makers.  
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 However, as Ben Levin (2008) has argued, curriculum decisions and processes depend on 

governance systems, and specifically curriculum politics should be understood as an aspect of 

the overall process of government and politics.  Every educational decision can be seen as being 

in some sense a political decision. Levin’s argument led me to explore  the dominant political 

ideologies when both of these textbooks were produced.   

The first textbook I analyzed, Making History: The Story of Canada in the Twentieth 

Century, was published when the Conservative government under Premier Mike Harris was in 

power. If conservative ideologies resonated in the curriculum, then they also must have 

resonated in the textbook content since textbooks are indicative of the curriculum. Gidney (1999) 

has demonstrated that Mike Harris’ government believed in more traditional values in the 

curriculum; it was a period when the values of equity, and anti-racist rhetoric was absent from 

the curriculum and the textbooks. There was to be a more traditional focus on concrete subject 

content, and schools were tasked with very results based focus objectives. Furthermore Pinto 

(2012) has noted that the Harris led “Common Sense Revolution”  aimed to demonstrate the 

normative nature of elements in society. The government failed to acknowledge the politics of 

race. Any discussions of anti-racism were shut down , and the policies failed to address social 

justice and equity. In fact the government actually eliminated the Anti-Racism, Equity and 

Access branch within the Ministry of Education.    

   Such actions and ideologies reflected the curriculum that was created at the time, and 

the same was indicative in the history textbooks.  
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 The latter textbook I analyzed titled Canadian Sources Investigated 1914 to the Present, 

was published when Dalton McGuinty’s Liberal government was in power. Pinto (2012) has 

explained how McGuinty’s administration rewrote the curriculum documents and effectively 

ended the Common Sense Revolution.   Ben Levin (2012) has reviewed some of the efforts that 

the liberal government made to improve equity outcomes in school. He found that Ontario chose 

to respect students’ diversity by making sure that people with different backgrounds and ideas 

had a full place in the schools. The government also decided to hire and retain more teachers 

from minority backgrounds, and the backgrounds of all students were to be reflected in the 

curriculum. Such ideologies were reflected in the curriculum and textbooks. 

 This political context helps explain the dominant discourses at play in the texts and, in 

short provide insights into why the textbooks were the way they were.  In the next section, I 

provide detailed analysis of the textbooks thus illustrating how the textbooks were designed to 

reflect the government agendas noted above, as well as the broader hegemonic values specific to 

the time and place of production.  

CHAPTER FIVE 

ANALYSIS:  

Making History: The Story of Canada in the Twentieth Century 

 In the textbook titled Making History: The Story of Canada in the Twentieth Century, 

published in 2000 there are references to the minority groups which are the focus of my research. 

This textbook has twenty five chapters in total of historical content. The history begins in the 

period before Confederation, and the textbook concludes with the period following the Cold 
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War. The first mention of a non-white group comes on page 9 of the textbook before the 

beginning of chapter two. There is a timeline at the bottom of the page, where small font has 

been used to note “1907-Anti-Asian riots in Vancouver.” A reader may easily skip this reference 

to the Asian population because of where the information on the page is located, and the smaller 

font size. The font is significantly smaller than the rest of the font used on the same page, where 

other histories are presented. Such a small font and the positioning of the information easily 

isolates and thus marginalizes any history related to this group. My observation is sustained by 

Michael Apple’s (1994) ideas on textbook architecture. Apple argues that the positioning of 

content on certain groups may either empower them or not. In this case such mentioning of the 

Asians has left them underpowered.  

Chapter two is about the Aboriginal people in Canada and settlement in the western 

provinces. On page 13 of this chapter there is a reference to immigration at the bottom of the 

page towards the end of a section. This section was about Asians immigrating to Canada. 

Reference to white groups from Central and Eastern Europe precedes the reference to groups  

from Asia. Here again Apple’s (1994) theory of textbook architecture may be applied as the non 

white group’s mention has been made only after the description of white immigrant experiences. 

Here as in the reference to the example above, there has been no specific information provided 

about which Asians they are referring to. I suggest that this denies them any specific identity. On 

page 15 of the same chapter, there is a reference to young male immigrants from Asia who 

moved to Canada. Once again here I notice that the Asians have been denied identity as there is 

no specific information about which parts of Asia they came from, rather just that the young men 

planned to return there after their time spent in Canada. Another sentence on the same page 
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points out the fact that some “10 000 Chinese men came to build the railway, and the rest were 

from Europe and Asia.” Another quotation notes that all of the “Asian newcomers settled in 

British Columbia.” All of these vague references to the “Asians” as a generic group deny them 

power and their identity gets revoked in the process. This is in line with the theory of Catherine 

Hall (2002) about whiteness carrying with it authority and power, as the other white groups 

throughout the textbook receive specific mention as to where they are from, and overall the white 

groups are not generically identified as simply “white” or “from Europe” or of “European 

descent.”   

On the same page again, there is only one sentence that mentions African Canadians. The 

sentence states that that “there were no immigration laws for African Canadians.” The textbook 

does not clarify the details surrounding any immigration laws they are referring to. Another 

sentence states “the Chinese called Canada the gold mountain.” These are the only two vague 

mentions to the two minority groups. The lack of information about them also marginalizes these 

two groups, as compared with the groups of white descent to whom the rest of the chapter has 

been devoted. Interestingly enough both of these groups are spoken for. There are no accounts 

from their perspective. This is in line with Said’s (Burney, 2012) notion that these groups are 

considered to be the ‘orient’ as they have been spoken for by white individuals. On page 17 of 

the same chapter, there is a graph that documents the total immigration to Canada from 1901 

until 1921, and there is a category for Asian immigration. While this is how official immigration 

data is compiled and published, the textbook could have specified which countries these 

geographic areas refer to.  Once again Asians are denied specific identity, since there is no 

indication as to which group of Asians the authors are referring. On page 18 there is a 
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photograph of the Darby family, a Black family who immigrated to Alberta from the United 

States in 1903 (Figure 5.1). There is one mention to temples becoming a part of the Canadian 

landscape, on page 21 of this chapter. Such mention to temples leads the reader to show some 

sort of association with South Asian immigrants and their descent. However, there is no other 

information in the chapter about these temples, and it cannot be assumed that the temples they 

refer to are those that may be Hindu ones, yet it seems to be a safe assumption. Any reference to 

monuments of South Asian descent, simply disappear after this brief mention of temples. 

Chapter three does not make any mention to the above noted groups I discussed. The chapter is 

about French-English relations and the development of transportation in Canada.  

 Chapter four is about the growth of Canada as a nation and Wilfrid Laurier’s time as 

prime minister from 1896-1911. On page 42 at the beginning of chapter four, the authors 

mention Indians, Malays, Jamaicans, and South Africans when they note that people from these 

countries celebrated the reign of Queen Victoria in 1897. Such a reference encouraged a reader 

of colour like me to read this section carefully because of the cultural affinities I shared with the 

groups mentioned. The majority of the references in the textbook to white individuals seem 

hegemonic for a reader of colour, however this mention was different from the norm.  This is the 

only reference in the text, and this reference has been combined with the celebrations in England 

where the reign of Queen Victoria was being celebrated, once again emphasizing issues of white 

power and the importance of hegemonic histories. Hall’s (2002) theory that whiteness carries 

with it authority and power is evident in a case like this one.  

 Chapter five is about the First World War. At the beginning of chapter five on page 61, 

there is a section on the Komagatu Maru incident. The Komagata Maru was a ship that had 
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travelled from India with passengers of South Asian descent, mainly Sikhs who intended to 

legally immigrate to Vancouver on May 23, 1914. The passengers on the ship were refused entry 

into Canada and the ship was docked by the harbor for weeks because of racist beliefs, despite 

the fact that in 1913 a judge in Vancouver had ruled that Canada had no right to bar entry to 

qualified British subjects.  While the section provides some history of the boat’s landing in 

Vancouver, and the treatment the passengers received, it is not sufficient. The description of the 

incident is vague, and while it is noted that “a Sikh businessman chartered the ship”, yet the 

name of the businessman is not provided. Even though the information about the treatment 

passengers received clearly demonstrates discrimination in that they specifically  were not 

provided with food, and were denied their rights as subjects of the British empire to migrate to 

Canada, there are no quotations from the victims themselves.  Thus I argue the Sikhs are situated 

as the ‘orient,’ in Saidian sense. They have been spoken for. Their history has been narrated by 

the authors, and although that is standard practice for a textbook, some primary source accounts 

would give voice and agency to the victims.  There was a sentence that reads “the Canadian navy 

was called in to maintain the peace.” I argue that the language used illustrates notions of a 

colonial mission as has been argued by Burton (1991).  Such a piece of information insinuates 

that the would be immigrants were causing trouble, and needed to be controlled, and taught how 

to behave by the white and thus superior Canadian navy that was positioned to have ‘saved’ the 

day. Another part in the paragraph notes that members of the Sikh community paraded in support 

of the ship’s inhabitants, however there is no specific information about what kind of protests 

they engaged in. I maintain this lack of information minimizes the importance of the event. This 

limited attention is in line with Apple’s (1991) theory of selective tradition, since specific 
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historical information about the colored group is withheld. On the following page there is one 

photograph of the Komagatu Maru’s passengers. This photograph is fairly large (Figure 5.2). As 

Burke (2001) has suggested, I read in between the lines, and concluded that this larger 

photograph highlights the importance of their history. At the end of this section the textbook 

authors have included a section for students to answer questions on the content, and there is a 

question on the Komagata Maru. Such a question reminds readers of this significant event related 

to the South Asian immigrants. While I have argued in this section that there remain faults in the 

way the incident has been presented in the textbook, the mention of the same is an exception to 

the norms as this was one of the few incidents related to South Asians that historians are aware 

of, and reference to the same must be given proper credit.  

 On page 67 of the same chapter, the authors note how Canadians of “other” origins were 

eager to enlist in the Canadian forces that fought in World War One. The reference to the word 

‘other’ automatically isolates the groups that are mentioned below since they are represented as 

different from white Canadians. The paragraph notes that Japanese Canadians enrolled and they 

were decorated for bravery. However, no specific names of Japanese Canadians are included. 

The textbook also notes that there was a segregated work unit for African Canadians in the war. 

Although the textbook mentions racial segregation, there are no details about the depth of their 

segregation, or any quotations from African- Canadians referring to the racism they experienced. 

Here again I maintain that they have been marginalized. The chapter on the war only has one 

paragraph on non-white participants. Once again Apple’s (1991) idea of selective tradition is 

applicable, given the imbalance in attention paid to different segments of the Canadian 

population. At the end of the chapter when there are two pages of review questions, there are no 
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review activities that require students’ attention to the participation of non-white individuals in 

the war.  Therefore students  can read the chapter and still easily forget the contribution that non-

white Canadians made to the war effort. In this chapter it is apparent that Razack’s (2002) 

conception that spaces tend to be dominated by whiteness is apparent, since the space of this 

chapter gives only limited attention to non-white groups.  

  Chapter six is about Canadians in battle in the First World War. On page 88 there is a 

section called “Parallels Through Time.” There is one image of the Canadian Armed Forces 

today, and there is a picture of a woman of obvious East Asian descent. Firstly this photograph is 

on a page that the reader may easily miss in a quick read of the text, according to Apple’s (1994) 

theory of textbook architecture. The photograph is in a separately distinguished box with a 

darker color background than the one in the main text, and the information is not part of the 

larger context in the textbook. Furthermore, the woman of East Asian descent is positioned in 

front of a keyboard, and looks to be doing menial work, compared to the other two women-both 

white- in the photograph who are in official uniform, and look like they are about to enter the 

field of duty. I argue that this minimizes the East Asian woman’s importance and implies that 

she is somehow less than the women who are of white descent (Figure 5.3). My analysis has 

been inspired by Burke’s (2001) ideas of looking at images, since I once again paid attention to 

the way the photograph was composed and presented, and recognized the process of 

marginalization. The photograph also reveals the political context at the time the textbook was 

produced, when minorities were not at the center of the political agenda and white power was 

asserted. The idea that whiteness carries with it authority and power according to Hall (2002) are 

displayed here because the women in the other two uniforms are depicted  as more powerful than 
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the East Asian woman. They look like they are giving instructions, and she looks like she is 

receiving command from her superiors as the image shows her leaning in listening to what might 

be interpreted as instructions. On page 107, at the end of the unit on World War One, students 

are asked to do some unit activities on African -Canadians in the war. This insinuates that they 

are given some importance here as their participation in the war seems to be a highlight of unit 

content. Here as compared to other chapters, the minority group the authors wrote about are 

referred to at the end of the unit, but not the end of the chapter six.  Chapter seven is about the 

Canadian home front during World War One, however there is no mention to minority groups of 

interest.  

  Chapter eight is about Canadian culture and society in the 1920s. In chapter eight on 

page 121, there is one sentence where it is stated that “Asian immigration was barred 

completely.” This section is about immigration after World War One, but again it is not indicated 

which groups of Asians they are referring to, or any other details that surround the circumstances 

of their barring.  While there is some information that states the restrictions placed on the 

immigrants from Europe, namely they could immigrate here if they had permanent employment 

as servants or farm hands, there is not any information about the barring of Asian immigrants. As 

I have stated above, I suggest that this revokes them of their identity, and decreases their 

importance. Hence, this group has been marginalized. Chapter nine is about federalism, the 

development of urbanization and industry, and responding to the great depression. Chapter ten is 

about Canadian autonomy from Britain, and foreign policies in the 1930s. These chapters do not 

make reference to the minority groups I discuss.  
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  Chapter eleven is about the beginning of World War Two.  On page 170 there is a 

section titled “Up Close, Some Who Served.”  There is a picture and a biography of Wilson 

Brooks, an African Canadian who served in the Royal Canadian Air Force in World War Two 

(Figure 5.4). Although this does reflect some representation of colored minorities, this was the 

only one. Furthermore Apple’s (1994) theory of textbook architecture may be applied here since 

the information on him is not embedded through the content in the textbook, but rather, once 

again, presented in a separate section on a different colored page and background. Once again 

here I suggest that this only further ‘others’ any information on him since the text pertaining to 

Brooks looks visually different. On page 171 there are a few sentences on African Canadians in 

the army. Even though the authors have addressed the fact that they were initially discriminated 

against, there are no first hand accounts from African Canadians about their experiences in the 

army and their names are not mentioned.  I suggest that in these ways they are denied any 

agency. Also the information about them is provided towards the end of the paragraph as 

opposed to the beginning. Chapter twelve is about the war front and Canadians in combat during 

the war, yet there is no mention of the minority groups I refer to.  

 Chapter thirteen is about the home front during World War Two. On page 193 there is a 

small column titled “Chapter Outline” which includes a question that asks “How did Japanese 

Canadians suffer during the war?” This is a good indicator that the Japanese Canadians will be 

addressed in this chapter. However, the font is small, and it is easy to miss this on the page of the 

chapter outline. When students notice this question, it is indicative of the importance that the 

history of the Japanese Canadians should be given. On page 201 and 202, there is a section 

devoted to the treatment of Japanese Canadians during World War Two. In the discussion on 
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internment camps it is noted  that “…all Japanese Canadians in western British Columbia were 

rounded up.” The use of the term “rounded up” depersonalizes Japanese Canadians as such terms 

insinuate that they were like animals to be captured. The last paragraph in the section 

summarizes the compensation they were provided with following the end of the war and their 

release. By positioning this information at the end of a passage and not developing it in any 

depth, the damages caused to Japanese Canadians are minimized.  The Canadian state is 

positioned  a benevolent actor, and righting a wrong. I argue that Canada resonates as being 

superior, and white power is celebrated in a manner described by Catherine Hall (2002). On page 

203 there is a page dedicated to Frank Moritsugu, a Japanese Canadian volunteer in World War 

Two. The page is colored differently than the main body of the textbook, and the caption reads 

“Up Close” (Figure 5.5).  It is also a page that is easy to bypass since it is visually different, and 

the content is not a part of the flow of the dominant information. Once again Apple’s (1994) 

theory of textbook architecture is applicable and calls attention to representative forms of 

marginalization. In this box, as in the section devoted to experiences of Japanese Canadians that 

I discuss earlier, the historical actors are spoken for by white historians and are thus denied 

agency. The missing quotations from Moritsugu or any other Japanese Canadians reflects the 

understandings of Burney (2012) about how the orient always gets spoken for. While white 

historical actors are also spoken for by often white authors, there is less of a power imbalance, 

however when white authors speak for non-white historical actors, more of a power imbalance is 

evident. Such an imbalance leads non-whites to be understood as the ‘other.’  At the end of the 

chapter on page 205 there are review questions about the Japanese Canadians, so once again their 

history is given some importance by the fact that readers (students) are asked to review their 
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history. It also indicates to the readers (students) that their information should be remembered. 

However Japanese Canadians here are still marginalized in comparison to Anglo- Saxon and 

other “white” Canadians.  

 Chapter fourteen is about the return of veterans to Canada, the development of suburbia 

and the baby boom years. In  this chapter there is one small section on page 213 dedicated to 

Africville. One sentence in the section states, “Some residents were transported to their new 

homes in garbage trucks.” The use of the word “transported” revokes their identity as human 

beings as it depersonalizes them and objectifies them, through a comparison to animals. 

Furthermore, there are also not any direct quotations from the African Canadians about their 

experiences. I maintain that this also revokes their agency, as they are being spoken for as 

opposed to having the reader observe their experiences first hand.  At the end of the chapter, 

there is one question on Africville in the student activities section, so that once again students are 

reminded of the fact that their history was discussed in the chapter and it remains highlighted 

towards the end.  

 Chapter seventeen is about Canada’s participation in the Cold War. On page 268 in 

chapter seventeen, it states that “most of Canada’s foreign aid under the Colombo Plan went to 

India and Pakistan.” Mention to these two South Asian nations led a reader like myself to pay 

attention to the page because of the fact that the  two countries are mentioned. While Canada has 

contributed vastly to foreign aid projects, the language that the textbook uses remains imperial in 

nature. The fact that the sentence refers to the aid that Canada provided to them, portrays Canada 

as the superior nation, while the other two are deemed to be the ones that ‘need’ help, and require 

rescue by Canada. This analysis can be understood best through the critical theory lens provided 
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by Catherine Hall (2002) who notes that whiteness carries with it power and authority, and 

Antoinette Burton’s imperial notions. This authority is associated with Canada as a 

predominantly white nation. India and Pakistan are understood as inferior and in need of help.  

 In the same section the authors describe the content on apartheid noting that, “Prime 

Minister Diefenbaker condemned apartheid and urged the Commonwealth to do so too. He told 

the South African foreign minister- “your policies are not only wrong, but dangerous.” 

Diefenbaker’s stand won Canada the respect of other nations in Africa and Asia.” While I 

acknowledge that Canada did play a role in condemning apartheid, the language used in the 

textbook once again is reflective of colonial notions. As Burton (1990) has argued, the fact that 

Canada won respect in the international community illustrates how Canadians had the knowledge 

to help other nations.  Canada is positioned as superior, and worthy of respect. However, the 

textbook does not provide a colonial history of the policies behind apartheid, but instead opts to 

glorify Canada’s position in the 1950s. On the same page there is an image of Canadian 

locomotives being loaded for shipment to Sri Lanka.  

At the beginning of unit six on page 280 there is reference to African Americans and the 

Civil Rights movement of the 1950s and 1960s.  It is stated that “African Americans and their 

white supporters in the civil rights movement demanded an end to racial segregation that still 

existed in the southern states.” Thus one of the few references to Black people in the text 

addresses the history of the United States. This is yet another example of how the history of the 

African Canadians among other racial minorities has been minimized. I emphasize again how 

whiteness holds with it authority and power according to Hall (2002) since the individuals of 

white descent have been given the majority of space in the textbook as compared with the non-
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white individuals, and Apple’s (1991)ideas of selective tradition are applicable since African 

Canadians have been given limited space.   

 Chapter eighteen is about the beginnings of Trudeau’s term as Prime Minister in 1968. 

On page 285 in this same chapter there is another box at the top of the page titled “Up Close” 

which is a different color from the rest of the textbook pages and is thus easy to miss as one 

reads. In this box there is a section on Rosemary Brown, the first black woman to be elected to a 

legislature in Canada, specifically winning a seat in British Columbia’s NDP government. In 

1975 she ran for the federal leadership of the NDP. Although she lost the race, she remains an 

example for women. However, putting her information in a separately visual box isolates her 

story from the dominant content in the textbook. Apple’s (1994) theory that minority groups are 

placed at the end or towards the back of textbooks, in this strip, is applicable. The discussion on 

Rosemary Brown is part of  a broader description on the achievements of other women. In the 

same box, the achievement of Irene Murdoch a white woman, from Alberta who fought for 

partnership in her husband’s ranch is placed first. Second, the fight by Jeannette Vivian Lavell an 

Aboriginal woman who fought to retain her legal status after she married a non-Aboriginal man 

is mentioned. Here Apple’s theory is correct, wherein those groups of minority are placed 

secondary to the majority. However, there is a photograph of Rosemary Brown.  

On page 289 there is an image of David Suzuki because the section that proceeds it is 

about environmental issues in Canada (Figure 5.6). Instead of having a section on him in the 

dominant content throughout the textbook, his history is presented in a small box of a different 

color at the bottom left portion of the page. The box is a different color than the main pages of 

the text. The heading in the box states, “Did you Know?” I suggest that such a heading implies 
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that information about David Suzuki is a random or secondary fact to be read if one has time 

after they have read the main content in the textbook. Apple’s (1994) idea of textbook 

architecture is relevant, as the knowledge of non-white groups has been presented in a 

marginalized manner. The history of white groups has not been presented in such a manner, 

rather their stories are in the center of pages, and the content is not easy to miss.  Therefore 

whiteness then carries with it authority and power, as the presentation of their histories have not 

been marginalized.  

In chapter eighteen when the textbook discusses the teen culture of the 1960s a section on 

the music of the time on page 293 notes that “African American artists such as Marvin Gaye also 

used their music to highlight the social conditions of peoples.” Here the fact that the African 

American artists are mentioned after those of white artists marginalizes them. Since the reference 

to the African American artist is made after the reference to those white artists, the individuals 

from minority groups have not been given priority.  The use of the word “also” further insinuates 

that they are of secondary importance. From a critical perspective, this leads me to suggest that 

they have less power, and the presentation of their histories marginalizes their contribution. On 

page 294 there is a section titled “Other Social Changes.”  While this chapter documents social 

movements including the fight for rights for Canadians with disabilities, the women’s movement 

and environmental movements, the fact that the heading uses the word “other” implies that the 

movements that were discussed in this section were somehow “different”, and secondary to the 

ones discussed previously which were movements led by white Canadians. These movements 

included the fight against consumerism, and protests against the war in Vietnam. In this section 
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there is a sentence that notes, “ The African Canadian community began demanding that society 

address widespread racism.” This is only one sentence in the paragraph regarding social changes.  

On page 294 and page 295 in a section titled “The Impact of Immigration” the authors 

state “immigrants came in from places as varied as India, Pakistan, Hong Kong, and the 

Caribbean.” In 1972 about 7000 people of Asian background, many of them highly trained from 

Uganda….” “Thousands of other refugees came from war torn Vietnam.” Although these are 

vague references to those of Asian descent, there is no specific information provided. Even when 

there are specific countries identified in the latter example, there is no specific information about 

the immigrants or any direct quotations from them about their experiences.  Here their voices are 

revoked and they are spoken for as has been noted by Burney (2012) through her understanding 

of the ‘orient.’ Single sentences also reflect Apple’s (1991) theory that suggests that textbooks 

contain limited content about minority groups. On page 294 there is one image of Vietnamese 

refugees arriving in Halifax. On page 295 there is an immigration chart which traces the 

immigration history in Canada. Chinese immigrants and Asian immigrants have been noted in 

the table. Yet again, this generic grouping of individuals into two categories minimizes their 

importance and does not provide them with the due respect of correct and specific identification. 

The knowledge of the groups of color is once again marginalized. In the review section on page 

296, there is one review question on David Suzuki so that students recognize that his history is 

one seen as a highlight of the chapter, and that it is thought to be significant. Chapter nineteen is 

about the rise of the Parti Quebecois, the October crisis, and the debates surrounding Quebec’s 

referendum. Chapter twenty is about American influence in Canada, and the uprising of labor 

movements. These two chapters do not make mention of any of the minority groups in my study.  
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Chapter twenty-one provides more information about the Trudeau era with specific 

attention paid to Canada’s Cold War foreign policy and to the war in Vietnam. On page 330 the 

heading “Up Close” is once again employed (Figure 5.7). In this case the following text provides 

information on Kim Phuc. She was part of a group of civilians who were inured by American 

bombers during the American attack on Vietnam in 1972. As an adult she studied medicine in 

Cuba , and eventually moved to Newfoundland, however settled in Toronto permanently. She 

eventually launched an organization called “The Kim Foundation” to help children who are 

victims of war. This page also is of a different color than the pages in the main text, and the 

information on this page ‘disrupts’ the flow of the content. Readers may be inclined to skip over 

this page as they move onto the “main” content in the textbook, as Apple (1994) has asserted 

because the page is a different colour. Even though there is a picture of her, there are no 

quotations from her directly, rather her story is told for her.  

On page 331 there is a paragraph about the anti-Communist Vietnamese who escaped to 

Canada. One sentence in particular revokes their identity. “These “boat people” made their 

way…” I argue that using a term like ‘boat people’ not only undermines the hardship they had to 

endure, but it is also demeaning. Even though this may have been the term used in the media at 

the time, the textbook could have used it once, and then addressed the individuals by their proper 

name.  Here again there are no quotations from the individuals about their experiences rather 

their story is told for them. On the same page in a review section, there is a review activity about 

Kim Phuc so her significance in the chapter is highlighted. On page 332 another box titled 

“Parallels Through Time” reviews Canada’s foreign aid. It is also a page, which is isolated from 

the main content of the textbook. There is an image of two women and one child from Indonesia. 
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Underneath the caption reads “Canadian sponsored immunization program in Indonesia.” There 

is also a pie graph, which shows Canada’s foreign aid in a percentage amount. Asia is shown on 

this pie graph. The language that is used here reflects imperial language. The text depicts Canada 

as the powerful nation because of the “aid” they provide to Asian countries, while the latter parts 

of the world are seen as victims that ‘need’ to be rescued. This is in line with Burton’s (1990) 

theory of colonial civilizing. The idea of white power is also apparent according to Hall’s (2002) 

theory. While I acknowledge the aid that Canada provided, the imperial language elevated 

Canada’s image. The text also does not address the colonial implications of providing aid.  

Chapter twenty-two addresses some of the changes to federal policy made under the 

Trudeau government. These include the introduction of multicultural policies in Canada, and the 

introduction of the Canadian Charter of Rights and Freedom. On page 349 there is a heading 

“Multiculturalism.” Under this heading there is one sentence in that section which notes, “The 

biggest increase was in immigration from Asian countries.” Once again Asians are grouped into 

one generic category, and there are no accounts from the immigrants themselves. I suggest this is 

a form of suppression, as their voices have been revoked, and any individual identities of the 

Asians have not been recognized. Some importance is given to the Asian-Canadian population in 

the form of a pie graph that documents the increase in Asian immigration.   On page 352 there is 

an image of an Asian festival (Figure 5.8). In the image the reader can see some individuals of 

obvious Asian descent, but there is no description of what is being celebrated. Here once again I 

suggest that the lack of detailed information is a way to marginalize individuals from minority 

groups in the mainstream of the text’s narrative structures, as their histories seem fragmented, 
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illuminating the idea of Apple’s (1991) selective tradition. These histories have not been given 

due consideration.  

Chapter twenty-three addresses the constitution debate. The issue was that Quebec could 

not legally separate without a change to the constitution approved by all of Canada.  Although 

many Canadians thought that Canada was an equal partnership that combined the French and 

English language and culture, those in Quebec wanted to maintain a separate identity.  Although 

the chapter does not make any reference to any of the minority groups, there is picture at the 

beginning of the chapter in the top left hand corner, of a man of Black descent. However, this 

photograph is easy to miss since it is smaller and in the top left hand corner. Chapter twenty-four 

addresses Brian Mulroney’s term as prime minister beginning in 1984, specifically the 

introduction of free trade policies with the United States, and the introduction of the Goods and 

Services Tax. The chapter does not make any mention to the minority groups.  

Chapter twenty-five is about the Cold War. On page 391 it states “Canadians were also 

active in the African country of Rwanda.” A small detachment of United Nations peacekeepers 

was also sent, under the command of Canadian Major General Romeo Dallaire.” There is also an 

image on the top of the page with the caption “The UN had greater success in Haiti than in 

Somalia or Rawanda. Canadian peacekeepers assumed a major role in policing this Caribbean 

country as it recovered from a brutal dictatorship. RCMP officers also helped to train a new 

Haitian police force in the new democratic society.” The language used here textbook carries 

with it an imperial tone, and exemplifies Canada’s white power. The identity of Canada and the 

role they played in Rawanda is equivalent to a colonial mission of saving and rescuing those who 

need it in much the same way as Burton (1990) theorizes. While Canada did play a significant 
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role in Rwanda, the text fails to mention the colonial implications of such missions. In the 

photograph there is a white soldier from Canada with men of black descent.  

On page 394 there is an image of individuals from Japan with Prime Minister Chretian 

when he was on a trade mission to Japan. On page 395 there is an interview with Craig 

Kielburger in a separately distinguished box. The interview is about his trade mission in India 

and Pakistan. There is an image of children from those countries in the box. I maintain that white 

individuals are depicted as powerful since the interview with Craig Kielburger is concerned with 

how a Canadian organization helped the supposedly ‘helpless’ in ‘other’ nations. The language 

used once again illustrates imperial notions since the textbook highlights all such civilizing 

missions that Canada undertook. For example the textbook mentions that Canada encouraged its 

trade partners to respect human rights in their countires. While the organization did make 

significant contributions to in these countries, the textbook neglects to address the colonial 

implications. This can be coupled with Hall’s (2002) theory of white power, and the fact that 

whiteness carries with it authority and power. Putting aside this however, it is refreshing to even 

see photographs of children of color. Because however, of their position on the page and because 

they appear in a coloured box, it may escape the readers’ focus thus conforming to Apple’s 

(1994) ideas about textbook architecture. On page 397 another image shows international trade 

demonstrations in the city of Seattle, and some individuals of color are seen in the image.  

Fortunately, this is not an image that the reader may skip as it does not disrupt the hegemonic 

content in the textbook.   

Overall, I suggest that individuals of Black, Chinese, Japanese, Vietnamese and South 

Asian descent are either severely underrepresented, or marginalized within the architecture of the 
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textbook. These groups are often represented in such a way that elevates Canada’s status since 

Canada is portrayed as having helped them. Yet the textbook never discussed the colonial 

implications of such “help.” The language used does not provide specific details about the 

groups referred to, and any mention to them is limited to one or two sentences. Any images of 

individuals of color are situated in such a way that readers may easily miss them or, in other 

instances, people of colour are included in photographs alongside white people. Such an analysis 

of these photographs is in line with Peter Burke (2001) understanding of “reading in between the 

lines,” to recognize some of the ways these photographs have suppressed the identities of non-

white individuals.  The different looking pages in the book with pictures of the minority groups 

in them, make them out to be festishized, as the ‘other’ and gazed at as the “exotic” and “orient,” 

individuals and groups that stand outside the hegemonic culture. In a textbook of 399 pages, 

there are only thirty-eight references to and only eleven images of individuals from any minority 

group.  Looking at the textbook from a critical lens then leads me to assert that if one is to 

imagine the textbook as a space then Razack’s idea that spaces can become racialized with 

whiteness, make sense as do Hall’s (2002) contentions that whiteness is dominant in Canadian 

survey text.  In line with Bowen’s (2009) analysis, a thematic assessment of Making History, The 

Story of Canada in the Twentieth Century had led me to identify some of the larger themes some 

in this book, and I have concluded that they are white power, oppression, and the making of the 

‘other.’  

Overall conclusions drawn by the authors of this textbook have further been sustained 

and justified by the political context in which the textbook was produced. The conservative 

neoliberal market oriented ideologies of the dominance of whiteness, and the relatively little 
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attention paid to minority groups, resonated with the curriculum in place at the time of 

publication, by extension, also resonated in this textbook through the way that the history of the 

minority groups was presented. Yet an obvious shifting ground was seen in the next textbook.  
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Figure 5.2 
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Figure 5.3 
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Figure 5.4 
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Figure 5.5 
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Figure 5.6 
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Figure 5.7 
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CHAPTER SIX 

ANALYSIS: 

Canadian Sources Investigated: 1914 to the Present 

The second textbook I consider in this paper is Canadian Sources Investigated: 1914 to 

the Present published in 2008. My findings about how Black Canadians, Chinese Canadians, 

Japanese Canadians, Vietnamese Canadians and South Asian Canadians were depicted in this 

textbook are discussed below. Chapter one of this textbook is about Canadian participation in the 

First World War. The first thing that is evident in the textbook is that all the pages are the same 

color in contrast to the text architecture employed in Making History: The Story of Canada in the 

Twentieth Century. The sections or pages that discuss the specific minority groups are not 

visually set apart from the main body text by different fonts and/or shading. Although Apple 

(1994) argues that the different histories of minority groups are marginalized in the structure and 

presentation of textbooks, this particular textbook has not been designed that way. On page 10 in 

chapter one, there is a reference made to Black soldiers. The textbook authors acknowledge that 

most Black soldiers were rejected from enlisting in the armed forces during the First World War. 

On the same page a primary source, a letter from Arthur Alexander (a school principle in Ontario 

at the time), asks why colored individuals were not allowed to enlist in the war. On page 11 in 

the textbook a recruitment poster from the time that targeted coloured men during World War 

one is reproduced. There is also reference to the fact that some white Canadians tried to help 

Black Canadians serve overseas, and in the same paragraph there are details about the work that 

Black Canadians did in battalions. Specific examples of such work are given including the Black 
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Canadians repaired roads, and helped to provide water. Such attention to detail leads me to 

suggest that the minority group discussed here has not been marginalized. Instead, they have 

been provided sufficient attention within the textbook and throughout this chapter. On page 12, 

there is a large image of a monument that commemorates a Black battalion in Nova Scotia from 

the First World War. On page 13 there are two images that depict Black soldiers (Figure 6.1). 

One image is from the First World War, and the second image pictures soldiers in Kandahar.  

These images illustrate that Black individuals are not marginalized in this textbook, that they 

have been provided an ample amount of space visually. According to Burke (2001) images 

reveal a lot about the political situations of the time. The fact that these two images are present in 

the textbook published under the Liberal government signify the Liberal government’s agendas, 

since there is an obvious attention to minority groups.  Razack (2002) has suggested that spaces 

become racialized, and in this case I suggest that the textbook is such a space. The presentation 

of these images  do not result in the readers viewing the space of the textbook to be viewed as 

racialized with a dominance of whiteness. I suggest that any mention to the specific minority 

groups in the summary questions reminds readers (the students) the significance about a 

particular group’s history. At the end of the section on World War One in the textbook, there is 

one question that asks the students to create a mind map that shows the contributions of Black 

soldiers during the First World War. While Apple (1994) has suggested that the histories of 

minority groups tend to be given less attention and space in textbooks, it is apparent that Apple’s 

assertion is not relevant here. On page 21 in a section on women during the First World War a 

photograph shows women working in a factory during the First World War, and the second set of 

images is of women working in Toronto factories today. Both of the images show women of 
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obvious Asian descent and there is an image of a Black woman (Figure 6.2). Once again, the 

fact, that both of these groups have been pictured shows how individuals from minority groups 

have been widely represented in the text along with those individuals of white descent.    

Chapter two is about Canada in the 1920s. At the bottom of the page on page 23 there is a 

timeline and it states that “the 1920 Dominion Elections Act did not apply to Asian Canadians.” 

The Dominion Elections Act was passed in 1920. Although the act allowed women to run for the 

parliament of Canada, women from minority groups such as the Aboriginal Canadians and Asian 

Canadians were not granted this right. It also denied Japanese Canadians the right to vote.   

Although this reference acknowledges the Asian Canadians, I suggest that Michael Apple’s 

(1994) theory of textbook architecture is applicable here since the font size is visibly smaller 

than the font in the main text, and it is easy for readers to neglect. Unfortunately the nature of  

timelines in history textbooks are such.  On page 30 in the section on women and politics, the 

authors acknowledge that women and men of Chinese and Japanese descent could not vote, 

except for those that fought in the First World War. On page 37 there is an activity listed for 

students which asks them to summarize observations about Chinese immigrants and Black 

Canadians. As I have suggested previously any activities which encourages readers (students) to 

highlight the importance of the specific minority groups and their histories is an indication that 

minority groups are not marginalized in the textbooks. The very fact that the textbook highlights 

Chinese immigrants and Black Canadians emphasizes the importance of these groups. All of the 

references to these groups in the chapter illuminates the importance of the history of non-white 

groups.  
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All of page 39 is devoted to Chinese immigrants. There is a thorough history of Chinese 

Canadians and they have been given significant attention, hence their history has not been 

marginalized.  Apple (1991) has suggested that selective tradition,-selection that places limits on  

the history of minority groups-is often the work of textbooks, but this is not the case here. The 

text for instance, notes that thousands of Chinese men came to Canada to build the Canadian 

Pacific Railway. The text also reveals that in 1923 William Lyon McKenzie’s King’s 

government passed the Chinese Immigration Act, legislation specifically prohibiting Chinese 

immigration. There is also a section, which summarizes Stephen Harper’s apology to Chinese 

Canadians for the Chinese Head Tax Policy. The Chinese Head Tax was instituted in 1885 and it 

was a fee charged to each Chinese person who entered Canada. It was eventually rescinded in 

1923 since the Chinese Immigration Act limited Chinese immigration. There is also a primary 

source where section eight from the Chinese Immigration Act is provided. The source depicts 

that the Chinese were not permitted to enter or remain in Canada.  I suggest that this excerpt is 

significant since such a primary source shows that the mistreatment of Chinese Canadians has 

not been described by the authors, rather the readers can analyze it for themselves through the 

actual written laws of the time. Even if these laws were written by white individuals, the 

language used still illustrates discrimination. Readers (students) have been provided the primary 

source for them to analyze.  There is also a photograph of a girl named Debbie Yam holding up 

her grandfather’s Head Tax certificate (Figure 6.3). The fact that the authors in the textbook 

actually provided details about the girl’s name provide her with an identity, and does not revoke 

it.  The fact that her photograph is present reveals the focused shift in the Ministry of Education 

and an openness to engage in a multicultural vision within the liberal tradition. Finally, on this 
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page there is also a quotation from Senator Vivienne Poy where she explains the Chinese Head 

Tax policy was instituted because the British Columbia politicians were concerned about the 

rapid growth of the Chinese population. She also notes that the Head Tax was meant to 

discourage Chinese migration to Canada after the completion of the Canadian Pacific Railway, 

since Chinese labor was no longer needed. This statement from Poy also enables readers 

(students) to understand how the Chinese were treated from a woman of Chinese descent herself.  

There is also a set of questions for students to answer here so that the importance of Chinese 

Canadian history is not diminished, and they are reminded that this information should be given 

careful attention.  

Finally, in this chapter there is a small section dedicated to Black Canadians. However, in 

this section Black Canadians were spoken for and marginalized. There is no information about 

how Black Canadians were treated, or how they responded, nor are there any primary accounts 

from their perspective. Rather this section is about the Canadian Ku Klux Klan (KKK), a group 

that opposed non-white, non-Protestants, and Black immigration. On February 28, 1930 in 

Oakville Ontario, 75 members of the group went to the home of a man named Ira Johnson, a man 

believed to be Black, who was engaged to a White Girl named Isabel Jones.  The KKK said that 

if Jones did not leave with them, there would be consequences, and so she did. The other KKK 

members placed their crosses on the front lawn and lit them. The text notes that Ira Johnson 

denied that he was Black, and was in fact Cherokee. Even though it is obvious from the tale that 

Black Canadians were mistreated, and that interracial marriage was not accepted as the text later 

notes, there are no other specifics as to how Black Canadians were treated during this time 

period. The treatment of Black Canadians has been expressed through the actions of the KKK. 
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Here I suggest that Hall’s (2002) theory that whiteness carries with it authority and power is true 

since the voices of Black Canadians are positioned as the ‘other’ since their voices are dismissed 

in this section. They are spoken of and for-they do not speak for themselves. Chapter three is 

about the Great Depression, yet there is no mention of any of the non-white minority groups that 

my study examines. Some of the topics that the chapter covers are treatment of the unemployed 

during the depression and the immigration of Jewish refugees.  

Chapter four is about the Second World War. In the chapter’s introduction on page 74 the 

authors note that Japanese Canadians were badly treated during the period. On page 75 there is a 

timeline at the bottom of the page. The font of this timeline is much smaller compared with the 

font in the main text. However, under the year 1946 it states that Black Canadian Viola Desmond 

was arrested for sitting in an all white section of a movie theatre in Nova Scotia. Although the 

font is smaller, I suggest that because specific details about the incident have been provided it 

still gives Black history in Canada a fair amount of importance, despite the flaws in textbook 

architecture, as suggested by Apple (1994).  Since the name of the Black woman has been 

provided, the textbook does not revoke her identity. Page 88 of this chapter is devoted to the 

Chinese Canadians. The textbook notes how there was much prejudice against them. It is 

explained that Chinese Canadians could not vote  and that Chinese immigration to Canada was 

outlawed. The textbook gives the example of Ken Len Douglas Sam who tried to enlist in the 

Royal Canadian Air Force, but was initially discriminated against. Eventually he enrolled when 

the regulations were changed in 1942. The textbook notes that 600 Chinese Canadians enlisted to 

fight in the war. Such information does not revoke Sam’s identity as his name, and other details 

of his enrollment have been given, and his experience about enlistment has been given enough 
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credential. On page 88 there is also a chart, which documents the population of the Chinese in 

Canada from 1911 to 2001. I argue that such a chart provides more space for their history, and 

acknowledges them as a group of significance. There is also a letter that is from the premier of 

British Columbia, T.D. Pattulo written on September 24, 1940 that opposed the recruitment of 

Chinese and Japanese Canadians in the Second World War. I suggest that such a letter reveals 

how these two groups may have been treated at the time, and shows the extent of their 

discrimination. At the bottom of the page there is a large picture of Chinese Canadian soldiers in 

1940. There are also questions for readers (students) to think about as they are reading this 

section. I maintain that such questions in a textbook remind students about the significance of 

what they have read and convey the message that the history of this group should be studied with 

careful attention, and be given much importance. On page 89, there is a photograph of Kam Len 

Douglas Sam and beside the photograph there is information about his time served in the war 

(Figure 6.4). For instance he was asked to act as a liaison between various resistance fighters.  

There is also a quotation from a Chinese Canadian demolition expert, Roy Mah during the war 

about his experiences. A direct quotation from him does not minimize his experience, rather he is 

given a medium to voice the same.  Here the notion of the ‘orient’ is not applicable. There is also 

an image of Senator Vivienne Poy and her explanation that the very possibility of Chinese 

Canadians obtaining the vote may have been the reason that led to opposition of their 

participation in the armed forces. Here again Poy is provided room to speak, and an individual 

from a minority group have been given voice. The use of photographs also enhances the identity 

of the minority group, as they can be visualized and thus identified (Figure 6.5). According to 

Altheide (1987), the way that visual images are presented is an important issue in the critical 
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assessment of textbooks. All of the visual images here are large, hence they imply the weight of 

the subject matter.  Another passage on the page explains that in 1947 the Canadian government 

granted the right to vote to Chinese Canadians, and to Indo- Canadians. In this same year, the 

government repealed the Chinese Immigration Act that had forbidden immigration to Canada 

since the passage of the Chinese Immigration Act of 1923. The pages that discuss the Chinese 

Canadian experience are not on separately colored pages, therefore the Chinese Canadians have 

not been ‘othered’ from this perspective. The ample amount of information provided does not 

marginalize them, and Apple’s (1991) idea of selective tradition is not relevant here.  

Page 92 of the textbook introduces the history of Japanese Canadians in Canada. The 

authors note how in the years leading up to internment during World War Two, Japanese 

Canadians faced considerable prejudice. The textbook notes how many white Canadians had 

come to fear Japanese Canadians since the Japanese began to compete for employment in 

industries, and white-Canadians worried about their ability to maintain dominance in British 

Columbia. There is a large image on this page, which shows the Nanjing Massacre Memorial 

Hall located in China that commemorates the Chinese civilians and prisoners of war who were 

murdered by Japanese troops between December 1937 and February 1938. There are plenty of 

individuals of Asian descent who are shown lighting candles in the image. On page 93 it has 

been noted that from the early days of the war there were fears of a Japanese attack on British 

Columbia, and so hostility toward Japanese Canadians grew. There are also parts of a special 

report that the Special Committee presented on January 7, 1941. The committee was appointed 

by Prime Minister William Lyon McKenzie King to investigate whether Japanese and Chinese 

Canadians should be called into military service and the excerpts of the report concluded that 
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they should not be allowed to serve. Such a primary source enables readers of the textbook to 

gage the treatment of the Chinese and Japanese Canadians as they can read about it through a 

primary source, as opposed to having the history dictated to them. The intensity of their 

mistreatment is also portrayed through this primary source. Even though the document may have 

been written by white males, the language used in the document illustrates discrimination. 

On page 94 there is the original memorandum from an interview between Colonel B.R 

Mullaly, a former military attaché with the British embassy in Tokyo, and affiliated with 

Canadian government intelligence, and representatives of the Japanese community in British 

Columbia from October 1, 1941  regarding the encouragement of Japanese participation in the 

armed forces. There is also a direct quotation on this page from Mr. Shoyama, a Japanese born 

Canadian youth where he notes that he and other youths like him wanted to serve in the armed 

forces. Since the point of view of a Japanese Canadian youth is provided in the textbook, I 

suggest that the opinions of Japanese Canadians have been treated as significant since their 

perspective is provided in the textbook, and they have not been spoken for by the authors. On 

page 95 there is a cartoon and beside the cartoon it notes that in Hong Kong 267 Canadians were 

killed and 290 more were to die in the brutal conditions of Japanese prisoner of war camps.  The 

section also notes that many Canadians were also left permanently disabled. Most important, in 

this passage is the fact that underneath in a red font the readers (students) are asked to think 

about the attitudes cartoons like this reflected and perpetuated towards Japanese Canadians. I 

suggest this statement epitomizes the fact that this minority group has been mistreated, since the 

fact that such a cartoon might have negatively impacted them has been insinuated. The history of 

their suffering is highlighted. On the same page directly below the image, there is a map with a 
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large arrow which says, “it can happen here.” The image refers to a supposed attack on British 

Columbia by the Japanese.  Again here, in red font a question is asked to the readers about how 

advertisements like this affected both white and Japanese Canadians. I maintain that such 

attention to how the Japanese Canadians were impacted illustrates a concern towards their 

history, and provides them with importance. On page 96 there is a large table that shows the road 

to the internment of Japanese. Between 1941 and 1945 events have been listed that reflect the 

restrictions put on them prior to internment and how they were interned. The events in this 

timeline are formidable as is the specific detail pertaining to how the Japanese were told to pack 

one suitcase each, and how some families were taken over to Manitoba and Alberta to work on 

sugar beat farms. Although such detail provides credence to their experience, the language used 

in this timeline is oppressive. For example in two situations words like ‘removed’ and 

‘transported’ were used. I maintain that the use of these words reduces the identity of Japanese 

Canadians and dehumanizes their experience. While I suggest that such words objectify them, 

and revoke their identity, it also reveals how they were treated by white Canadians at the time. 

However, the text fails to mention this mistreatment or assess the nature of the dehumanization.   

On the same page, there is another illustration from the time, which shows a member of the 

Canadian armed forces leading Japanese Canadians out of British Columbia. There is a red font 

that asks readers (students) the question about the cartoon’s implications, and what it suggests 

about Canadian attitudes at the time.  This encourages readers (students) to take the feelings of 

Japanese Canadians into consideration.  Page 97 is about the War Measures Act and it asks 

readers to think about the reactions Japanese Canadians might have to the establishment of such 

an act. The War Measures Act was first introduced in 1914 during the First World War, however 
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the act was again implemented during the second World War. It restricted the freedoms of 

certain groups by placing control over publications, and writings. The act allowed individuals 

who were considered to be a threat to national security to be arrested and/or deported. Since the 

Japanese Canadians were considered a threat during the second World War, innocent Japanese 

Canadians were thought to be highly dangerous, and many of their rights were also revoked 

under the name of this act.   This material takes into consideration the fact that Japanese 

Canadians had their own perspectives, and encourages readers (students) to think about them.  

There is also a section which states that all people of Japanese ancestry would be moved inland 

as announced in 1942. Ten internment camps were established in total. It is pointed out that 

David Suzuki and Joy Kawaga were interned during the war. The mention of these two 

prominent names, enables students to personalize the mistreatment of Japanese Canadians- to 

identify the discrimination on an individual level.  

A notice that was provided to all male enemy aliens is reproduced on page 98 that was 

issued by the federal government on February 7, 1942. The notice was sent to all male enemy 

aliens and on February 24, 1942 was extended to all persons of Japanese heritage.  The notice 

ordered that that the ‘aliens’ leave their homes, and that they were not allowed to return to their 

homes. While the Japanese were in internment camps, the Japanese were also not allowed to 

have cameras or radios. The notice also authorized the RCMP to search without a warrant, and 

enforce curfews and it asks students to consider the impact of the actions on Japanese Canadians. 

The authors of the textbook asks readers (students) to consider the feelings of Japanese 

Canadians when the order would have been issued. On the second half of the page there are three 

large photographs depicting the internment camps, and descriptions of what the photos represent. 
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One photograph is of a community kitchen, and the other two photographs show areas 

surrounded by barbed wire fences. There is a question for readers (students) at the bottom of the 

page that asks them to think about the impact such conditions would have had on these families. 

This question emphasizes the horrific experiences that the Japanese Canadians experienced and 

places importance on them. On page 99 there is an excerpt from a newspaper written by 

columnist Denny Boyd who argued that there were some traitors in the camps and some 

individuals of loyalty. The article was printed in 1984 in the Vancouver Sun.  Such an article 

reminds readers that some still showed hostility towards the Japanese Canadians and they 

continued to be discriminated against even in 1984 when this article was printed. It is significant 

that the history of the Japanese in Canada did not just conclude with the information about World 

War Two, rather their history and significance is shown in the textbook to having been carried 

forward to the 1980s. Another excerpt on this page is from 1942 and includes a statement from 

Birt Showler, president of the Trades and Labor Council of the Canadian Congress of Labour. 

This was printed in the Vancouver Daily Province and elaborates on how he wanted the Japanese 

Canadians to be interned in 1942. This primary source also shows the attitudes towards Japanese 

Canadians. On page 100 there is another primary source account printed in 1978 by Hideo 

Kukubo where he notes his experiences in the internment camp. There is also a large image on 

this page, which shows a work camp in British Columbia. Both of these exemplify that the 

history of Japanese Canadians has not been marginalized in this textbook, and the textbook as 

provided readers (students) a chance to view the experiences through the perspective of Japanese 

Canadians. The Japanese Canadians may be understood to be the ‘orient’, yet they have not been 

spoken for.   
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On page 101, there are details about the legislation that Prime Minister King passed, 

which required Japanese Canadians to move back to Japan if they did not leave British Columbia 

in 1944. This applied to all Japanese regardless of whether they could speak Japanese or whether 

they were born there.  The text also notes that in 1947 after strong protests, this order was 

repealed, and Japanese Canadians were allowed to return to British Columbia. In 1949 they were 

given the right to vote. Such mention of Japanese Canadian history does not marginalize them. 

There are also details of the reparations provided to Japanese Canadians in 1988. These 

reparations were given to the Japanese when Brian Mulroney was prime minister. All of the 

surviving evacuees were given $21 000, all of their criminal records that related to the War 

Measured Act were cleared, their citizenship was reinstated, they were given a $12 million 

community fund, and a $24 million contribution was made to the establishment of a Canadian 

Race Relations Foundation.   I maintain that such details emphasize how the history of Japanese 

Canadians is pertinent and should not just be forgotten about after the second World War was 

over, rather needs to be considered throughout the years. There is also a question on this page 

that asks readers (students) of the textbook to create a visual that demonstrates life for Japanese 

Canadians, before, during, and after internment. I assert that any review activities in a chapter 

highlight to students the importance of a particular history since it warrants enough significance 

to be ‘reviewed’ and thought about even after the section is over. It is not just a matter of having 

the readers (students)  know about their  history, and then forget about it. It indicates that their 

histories have not been minimized. Since all of the pages in the textbook are the same color, and 

do not look any visually different,  Apple’s (1994) theory of textbook architecture is not relevant 

to the layout of this textbook. In this section in particular, it is apparent how there is not a 
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dominance of whiteness, as the minority groups have been mentioned numerous times, and 

immense detail has been provided about their experiences.  

Chapter five is about the post World War two era, with an emphasis on the baby boom 

years, however there is no mention of any of the minority groups of color I consider in this study.  

Chapter six is about the 1960s in Canada. On page 148 there is a large colorful pie graph, and the 

graph illustrates the immigration patterns in 1971. There is a portion, which shows that 19% 

comprised of Asian immigration. While this is official immigration data, the textbook could have 

clarified which groups actually fall under the category ‘Asian.’ Here then I maintain that their 

identity has been revoked, since such details are missing. On the same page in the adjacent 

paragraph, it is noted that “As they watched the growing struggle for civil rights in the United 

States, they marched in sympathy and also to call for greater justice for Black Canadians and 

other Canadian minorities facing inequities.” While this sentence calls attention to the fight for 

rights of Black Canadians it is very limited in its nature because of the lack of detail that is 

provided. I suggest then that here Black Canadians have been marginalized, and as Apple (1991) 

would suggest the histories of minority groups have been given limited space. The textbook does 

not provide space for the stories to be told from the perspective of Black Canadians. Primary 

source accounts from Black Canadians could have been included. Chapter six is about the 1960s 

in Canada. 

  Chapter seven is about the 1970s in Canada, and focuses heavily on the rights of many 

minority groups. I have consistently argued in this thesis that any activities that the readers 

(students) of the textbook have been asked to complete upon reading the chapter, reminds them 

of the importance of a certain history that will be covered or has been covered in the textbook. 
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There is a chart that asks the readers (students) to identify whether Black Canadians lived in a 

just society in the 1970s. Such a question reminds readers (students) that the history of Black 

Canadians is significant and it encourages them to think about the history that they will read in 

the forthcoming pages. On page 170 there is a newspaper excerpt from 1975 in the Toronto Star, 

which notes all the injustices, Blacks have faced and the racism they had suffered. Ms.Tiki 

Mercury Clarke wrote a letter to the editor. Underneath the letter there is a small excerpt where 

the authors explain the racist views held by members of the John Birch Society, the Ku Klux 

Klan, and the Western Guard. Interestingly enough in the newspaper excerpt from 1975, there is 

a mention made to desecrations of the Sikh temple at 269 Pape Ave in May and June 1974. The 

excerpt is presented from the perspective of a Black woman. This newspaper also illustrates a 

concrete history of the experience of Black Canadians. The author mentions that in 1972 a Black 

community worker (Roosevelt Douglas) had his car tires slashed. The author herself was 

informed by two individuals that she was a ‘nigger and a subhuman.” In June 1974 members of 

the Western Guard assaulted Black musicians at CITYTV. In July of 1974 27 Black people were 

attacked at the Yonge Street Mall. On December 7, 1974 slogans that stated “Keep Canada 

White” were written on the walls in the Bickford Park High School auditorium the day before an 

anti-racist meeting was scheduled. Such extensive detail in this newspaper article reminds 

readers (students) the mistreatment the Blacks received  

 Beside this excerpt on the same page, there is a cartoon that shows a police car on the 

road with a police officer driving it, and the reader can see another car driving towards the police 

car. Here the hand of the driver is seen to the reader. There is a message on the side mirror of the 

car, which states “objects in mirror may be more intolerant than they appear.” It is apparent that 
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this cartoon shows the perspectives of visible minorities, who might be discriminated against by 

the police in the oncoming police car. I maintain that such a cartoon once again reveals the 

perspective of visible minorities (Figure 6.6). Underneath the cartoon the textbook asks students 

to look at the evidence and conclude about Black Canadians and the ‘just’ society. Again the fact 

that students have been asked to reflect on the ramifications of discrimination reveals the 

suffering that Black Canadians faced, and it has been highlighted. Below this table, there is a 

chart that shows the achievements of the Black Canadian Community. In 1971 it states that 

Harry Jerome, a Black Canadian who represented Canada in three Olympics was awarded the 

Order of Canada. In 1973 Kay Livingstone organized the first National Congress of Black 

Women. In 1978 Ontario Black History Society successfully petitioned the City of Toronto to 

celebrate Black history month, and in 1979 Lincoln Alexander became federal minister of labor, 

and that he after became lieutenant governor of Ontario. Such detail once again illustrates that 

the history of Black Canadians has not been neglected, and that they have been devoted a fair 

amount of space in this chapter. Apple (1991) has suggested that textbooks may selectively insert 

the histories of minority groups; however this is not the case here.  

At the top of page 171, there is photograph of Rosemary Brown as she congratulates Ed 

Broadbent on his victory in the NDP leadership campaign in 1975 (Figure 6.7). The information 

next to the photograph notes that she was a member of the British Columbia legislature, and 

became a spokesperson for human rights, and the rights of women in Canada and around the 

world. She later became Chief Commissioner of the Ontario Human Rights Commission. Here 

also there is a question that asks students to reflect on the just society and Black Canadians. I 

maintain that such summary questions, highlight the importance of their history. This section 
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provides much information on Black Canadians and provides the history from their perspective. 

However, the photograph that pictures Rosemary Brown, is of her with a white male, and the 

caption beside the photo mentions Ed Broadbent’s name, and his victory. The textbook could 

have included a picture that conveyed the idea of agency and action on the part of Rosemary 

Brown rather than one where the protagonist is Broadbent.  Such a photograph minimizes the 

achievements of Rosemary Brown since her agency is not present. Rather the achievements of a 

white man remain highlighted. 

On page 185 there is a table that maps the status of women by the end of the 1970s, and 

the table notes that in 1972, Rosemary Brown became the first Black woman in Canada to be 

elected to a legislature in British Columbia. Here it is obvious how the history of Black 

individuals has not been isolated, rather the authors have made the effort to weave it into the 

narrative of the textbook, since this particular section which actually discussed women, 

integrated the achievement of a Black woman as well. On page 188 there is a case study on 

Asian refugees from Uganda from 1972. There is large image of these refugees, and it is obvious 

that they are of South Asian descent (Figure 6.8). On the same page the textbook notes that in 

1972 it was announced that Asians with British passports would be expelled from Uganda within 

90 days. There were 80 000 Asians in Uganda at the time, and 50 000 of them would be affected 

by this decree. Britain at the time appealed to fifty countries for help. The textbook notes that 

Canada did not respond until the Asian communities within larger urban areas drew attention to 

the problem that public concern was actually raised. Page 189 of the text goes on to note that 

Prime Minister Trudeau announced that he would accept the refugees. They were eventually 

granted permanent resettlement privileges, and there were twelve centers across Canada to fund 
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resettlement. The text also notes that Ugandans were the first to gain permanent resettlement 

privileges. The amount of detail that has been provided about the Ugandans move to Canada is 

exemplary of the fact that their history has not been marginalized. While I have suggested that 

this textbook can be imagined as a space, Razack’s (2002) theory that spaces can become 

racialized, does not manifest here, since this entire section has not been racialized with 

whiteness.   

In the same section on page 192 there is a case study about the Boat People of Vietnam, 

Laos, and Cambodia, 1979-1980. On this page there is a large photograph of Vietnamese 

refugees on the Hai Hong in November 1978. There is a question at the top of this case study that 

asks students  to identify what was unique about the Canadian response to the Vietnamese, 

Cambodian, and Latian refugee crisis. I maintain that when such questions are asked, students 

are reminded that this history is important to reflect on and reflect on carefully, as opposed to 

being skimmed over. The text notes that when Saigon the capital of South Vietnam fell to 

communist forces in 1975 the Canadian government agreed to admit Indochinese refugees as 

immigrants. Canadians were roused to action when they became aware of the Hai Hong ship. 

The ship was refused permission to dock, by both Indonesia and Malaysia. Canada admitted 600 

refugees. It was not long before a more vocal public appeal for greater response to the crisis 

appeared in the press. There was a newspaper excerpt from the Toronto Star in November 1978 

that acknowledges that Canada took in the refugees. Another newspaper excerpt from the time 

printed in the Globe and Mail in 1978 encouraged Canadians to match the actions of Australia 

and take in more boat people. I maintain that there the insertion of primary sources highlights all 

the perspectives of this group’s history in Canada. There has been sufficient space for the history 
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of minority groups and a variety of perspectives and voices are represented along with 

performance tasks that could lead to a critical understanding of the situations.  However this does 

not mean that this section remains flawless. The language used in this section objectifies this 

group. For instance in one sentence it states “a boat packed with refugees.” The word ‘packed’ 

depersonalizes the individuals, and treats them as ‘things’ to be discussed, as opposed to human 

beings with feelings. Also the consistent use of the term ‘boat people’ also objectifies them since 

it revokes their identity. Even though they might have been referred to as ‘boat people’ at the 

time of their entry into Canada, I maintain that the textbook could have shown more respect and 

referred to the individuals as the ‘Vietnamese refugees.’ On page 193 it states that as the crisis 

became more severe the government announced that Canada would take in 8000 refugees. The 

Canadian Refugee Resettlement Program encouraged the participation of private citizens. The 

text notes that not all Canadians supported accepting large numbers of Vietnamese refugees. This 

information illustrates how the refugees may have been discriminated against, therefore the text 

highlights the negative experience they may have experienced. There were many organizations 

that helped Canada sponsor the refugees. On this page there is a large photograph of Hariot and 

Ross Munro meeting the refugee family they volunteered to sponsor (Figure 6.9). There are two 

letters to the editor printed in the Toronto Star in 1979. Both of these letters to the editors 

strongly objected to the entry of these refugees into Canada. Such perspectives illuminate the 

discrimination that Vietnamese refugees would have faced once in Canada, therefore both sides 

of the story have been told. The textbook does not only illuminate the welcome that the refugees 

received from some in Canada. On page 194 there is another editorial that was printed in the 

Globe and Mail in July 1979, which discussed that some government officials may be worried 
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about backlash to letting in the refugees, however the editorial argues that government officials 

should not worry about such a backlash. It is obvious then that this article advocates the entry of 

the refugees into Canada. Another excerpt from the Globe and Mail in July 1979 notes that a 

policy was made which noted Ottawa would allow entry of more refugees, namely that the 

government planned to sponsor one refugee for every one brought in under private sponsorship. 

Eventually the goal was that 50 000 Southeast Asian refugees would be brought in. There is 

another section that notes 77 000 Southeast Asian refugees settled in Canada between 1975 and 

1981. All of the information provided devotes significant attention to the migration of South East 

Asians to Canada, and therefore their histories have not been marginalized. The way they would 

have been treated was also clearly shown through the opinions of Canadians at the time. While 

Apple (1991) has suggested that the politics of textbooks adapt the idea of selective tradition, and 

limit the histories of minority groups, it is apparent that this textbook utilizes a different 

approach since there has been sufficient detail provided about the history of minority groups. 

Apple (1994) has suggested that pages which contain the histories of minority groups are also 

visually different looking, and that this may further marginalize them, making them out to be the 

‘other.’ However, in this textbook as the pages which contain the histories of minority groups 

look visually the same as the pages that do not contain the histories of minority groups, it is 

apparent that the minority groups have not been marginalized at least from the perspective of 

textbook architecture.  

On page 195 there are two large pie graphs that show Sources of Immigrants to Canada. 

In the first pie chart it is shown that 42.9% came from Asia and 4.2% from Africa in 1986. In 

2002 it notes that 52% of immigrants came from Asia and Oceania, and that 20.2% came from 
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Africa and the Middle East. Although these are official immigration data, the textbook could 

have clarified which parts of the world these categories encompass. The lack of information and 

obscure references suppress the identity of minority groups. The general area of Asia or Africa 

does not provide enough information as to where the immigrants came from exactly, and other 

graphics could have completed the information.  On the same page is an activity that encourages 

readers (students) to invite a refugee who fled Southeast Asia or another area in the 1970s to 

speak to their class, and prepare questions for him/her. The sample questions that are provided 

encourage students to take into consideration the views of these refugees, and explore their 

history thoroughly. I maintain that such activities (whether the students actually complete them 

or not) leads them to think about the conditions that certain individuals might have endured, and 

places an equal importance towards the histories of all individuals evenly.    

Chapter eight focuses on Quebec and its relationship with the rest of Canada, Western 

Canada’s relationship with the rest of Canada, Canadian American relations, and the new 

technology from the 1980s and 1990s. On page 196 there is a vague mention to Asians in British 

Columbia when the authors note that the number of immigrants from Asia grew dramatically, 

and British Columbia embarked on a new Pacific Rims Initiative program. This program 

included a shift in secondary school curriculum to offer Asian language programs, and greater 

Asian content in social studies and business courses. The fact that the textbook mentioned this 

initiative is to be commended, and it is obvious that this group has not been marginalized. 

However, I maintain that the reference to the generic term ‘Asians’ revokes them of specific 

identity as it is not clear which group of Asians the book refers to specifically, or who this 

initiative was specifically aimed towards.  The textbook also notes that in 1988 the federal 
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government apologized for the internment of Japanese Canadians during the Second World War. 

It is notable here that the textbook has integrated the history of Japanese Canadians throughout 

the entire textbook as opposed to just having it in one section, and then neglecting their history 

thereafter. As Apple (1991) has suggested that since textbooks tend to selectively note the 

history of minority groups, yet this textbook has approached the history in a different manner as 

the histories of minority groups have been integrated throughout the narrative.  On page 197, the 

textbook notes that Lincoln Alexander became the first Black Lieutenant governor of Ontario. 

Again, here the history of Blacks has been integrated throughout the dominant discourse in the 

textbook, and they have not been given a separate section, that would ‘other’ them, and fetishes 

them, as has been argued by Burney (2012) in her understanding of Said. On the bottom of the 

page there is a timeline. While the font in this timeline is significantly smaller than that used in 

the remainder of the text, and so it is easy to miss. Timelines have often been positioned in his 

manner. It states that in the year 1982 it notes that an Air India flight was blown up between 

Toronto and London. All 329 people aboard, including 280 Canadian citizens perished and Sikh 

terrorists were blamed. A more thorough explanation of the incident could have been provided 

such as the harm done to South Asian families.  The limited information sustains Apple’s (1991) 

idea of selective tradition. I also argue that the word ‘perished’ objectifies those individuals on 

the airplane, as it revokes any human like qualities from them, and treats them as objects to 

‘perish.’ A more suitable term could have been ‘died’ as it attaches human quality to them. I 

argue that such language used marginalizes them.  

On page 222 there is a section that discusses cell phones, and there is a large image on 

the page with a photograph of an African Canadian student with a cell phone in his hand (Figure 
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6.10). Although the section talks about cell phone policies in school boards, and educational 

arguments for and against having cell phones in classrooms, the recognizable fact is that the text 

pictures an African Canadian student. On page 225 one section states that June Callwood, a 

social activist founded Casey House Hospice in Toronto, and it was the first in the world to 

provide support and palliative care for people with HIV/AIDS. There is a large image of a Tracy 

Human, a nurse there, and she explains her experience as she states that she liked welcoming the 

patients as it was rewarding. She talked about how rewarding it felt when she touched them as no 

one did normally. It was also rewarding seeing the expressions on their face. The fact that this 

text provides the space for a Black woman to state her experience demonstrates how minorities 

have not been spoken for and readers (students) of the textbook can read their perspectives first 

hand.  

Chapter nine focuses on issues of globalization in the 1990s and 2000s, current issues 

about equity, multiculturalism, Canadian American relations, national security and the politics of 

security after September 11, 2001. On page 226 when the section introduces technological 

developments in Canada, there is a large photograph of two teens from British Columbia namely, 

Rahim Fazal, and Husein Kaba (Figure 6.11). The textbook states that they raised 10 million 

dollars in 2003 for a new Internet company called Merchant Park. They had previously sold an 

Internet company to a US firm for 1.5 million dollars. I maintain that the mention of individuals 

of South Asian descent and their achievements is commendable. While critical theorists like 

Apple (1991) have found in their analysis that some American textbooks marginalize the stories 

of individuals from minority groups, it is obvious that his assertions are not relevant here because 

of their photograph, the mentioning of their names, and the explanation of their achievements. 
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On page 227 there is a picture of a mural, which was created in 2002 to protest the possibilities 

of a two tier health care system. There was a proposal that there would be one system for those 

who could afford it and another for all other Canadians. All around the mural there are sketches 

of all the Canadians who were supposedly protesting this system (Figure 6.12). I identified one 

black woman, and a man of Sikh descent. I have identified the textbook as a space, and while 

Sherene Razack (2002) has argued that spaces may be racialized with whiteness, the insertion of 

such images in this book clarify that this textbook is not racialized with whiteness.  Conversely 

this textbook displays individuals from minority groups through the images. On page 228 the 

text notes that the highest percentage of newcomers to Canada came from China in 2006, 11.6% 

came from India, 7% came from the Philippines, while 5.2% came from Pakistan. The text notes 

that many new immigrants practiced religions such as Hinduism, Sikhism, and Buddhism, 

religions that had not historically played a large part in Canadian society. There is a large image 

at the bottom of the page, which shows four girls celebrating the Hindu festival of Holi. Holi 

marks the arrival of Spring. The text notes that Nima Narma, Peri Agarwal, Meera Trivedi, and 

Angelica Gupta are pictured during the celebrations in March 2000 (Figure 6.13). The text 

highlights that the festivities include sprinkling bright colored, talcum powder, called ‘abar’ over 

the celebrants’ hair and faces symbolizing the arrival of joy, and the color of spring. Once again 

here it is apparent that the minority groups have not been marginalized as their histories have 

been provided significant amount of space and importance. The details about immigration, 

religious practices, and Holi, lead me to conclude that this textbook approaches Michael Apple’s 

(1991) ideas about selective tradition very differently. While Catherine Hall (2002) has argued 

that whiteness carries with it authority and power, I maintain that in this situation, the textbook 
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approaches the subject without the application of this discourse as white content does not 

dominate in the textbook, so it does not hold that much power. On page 229, the text mentions 

that in 2005 Michelle Jean became the first Black woman governor general of Canada. Here 

again, it is apparent that the history of Black Canadians has not been ‘othered’ as it has been 

weaved into the narrative of the textbook. On page 229 on the bottom of the page there is a 

timeline and it notes in 2006 the Supreme Court of Canada ruled that Sikh kirpan could be worn 

in Canadian schools. While the textbook makes mention to this fact, the font is very small, and it 

is possible for a reader (student) to miss this. Timelines in history textbooks are frequently 

positioned this way, yet from a critical perspective the information is isolated from the dominant 

content in the textbook.     

On page 233 there is a case about religious freedom. At the top of the page there is a table 

and the students are asked to identify key points on the issue. I maintain that reminding students 

to think about the case through such activities convey the idea of its significance. This page notes 

that Baltej Singh Dhillon was accepted into the Royal Canadian Mounted Police in 1990, but was 

forced to choose between serving his country, and respecting his religion by wearing the turban. 

In March 1990, the federal government removed a ban that prevented Sikhs in the RCMP from 

wearing turbans, nearly a year after the RCMP commissioner had recommended doing so. All 

federal political parties supported the decision, although not all members of parliament did. The 

RCMP management received a petition with 200 000 RCMP signatures, from those who opposed 

the decision. Dhillon received hate mail, and calendars and pins were produced to advocate 

against the change. Three former RCMP officers had challenged the right of Sikhs to wear 

turbans on duty. In 1995 the Supreme Court dismissed the officers’ appeal. The court argued that 
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because no Charter rights were violated, it would not hear the case. There is a large picture on 

the top right side of the page of Dhillon with his fellow RCMP officers in Regina in 1991 (Figure 

6.14). Two letters to the editor have been printed in the textbook. One was printed in the Globe 

and Mail on November 25, 1989.  Steve Lavender agreed with the fact that turbans should be 

permitted in the RCMP, and that it was futile to be debating over the issue.  He stated that since 

Canada has a policy of multiculturalism then turbans should be acceptable.  The second letter to 

the editor was printed in the Globe and Mail on March 10, 1990. Charles M. Campbell believed 

that the turban was unacceptable because cutting hair was first introduced as a sign of militancy 

in the late 17th century, and so the symbol was inconsistent with the history of peace and 

protection, for which the RCMP is noted. He also believed that there was no need to interrupt a 

traditional dress of the Mounties, and that if other Sikhs in the RCMP wore hats, then Dhillon 

should not be concerned with the issue.  He also noted that in Canada church and society have 

always been separate, and so religion should not be brought into this issue.  I argue that all of the 

details which have been provided about this case, namely the photograph, and the opinions of all 

parties involved, demonstrates that the history of South Asians in Canada has been well 

represented and various perspectives introduced along with notions of change and continuity. 

Their history has not been glossed over. At the end of the section, the readers (students) have 

been asked questions to think about the just society in Canada after reading this case. I suggest 

that such questions provide additional importance to the history as students have been asked to 

reflect on the same. This section has taken a contradictory approach to Sherene Razack’s (2002) 

understanding of spaces become racialized with whiteness. Here the content is not white focused. 
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On page 235 there is a case study about Sikhs and helmets (Figure 6.15). There is a large 

photograph, and pictured is a Sikh man riding a motorcycle.  The caption states that Baljinder 

Badesha rides a motorcycle, without a helmet near his Brampton Ontario car dealership. 

Baljinder Badesha  made a human rights claim where he petitioned that he should not have to 

wear a helmet when riding his motrocycle since he wears his religious turban.  A Brampton 

judge rejected Badesha's human rights challenge to an Ontario law requiring motorcyclists to 

wear helmets. In doing so the judge ruled that safety concerns outweigh the rights of religious 

minorities, and that motorcyclists must therefore wear helmets while riding on their motorcycles. 

Beside the photograph in the main text it states that “Baljinder Badesha of Ontario who claims 

that his right to wear a turban means that he must be allowed to ride a motorcycle without a 

helmet.” The text states that this is different from other kinds of accommodations required by 

law that children be allowed to wear kirpans (ceremonial daggers to schools) in spite of a no 

weapons policy. When Sikh parents suggested that their children be allowed to carry the Kirpan 

to school, school boards suggested that it should not be permitted since it is considered to be a 

weapon.  However, when they brought the case before the Supreme Court of Canada it was ruled 

that Kirpans must be triply secured. The textbook states that no recorded case of kirpan violence 

has occurred in a school for a century; therefore no one is put at risk. The textbook also mentions 

that in one case Sikh parents in Alberta, sought to exempt their children, from mandatory bicycle 

helmet laws. Here once again, the fact that two examples of Sikh experiences in Canada have 

been provided illustrates that their histories are paid attention to. While Apple (1994) argues that 

many of the histories of minority groups, are placed in separate sections, and have not been 

weaved throughout the content in the textbook, it is apparent that here this is not the case. The 
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section was actually about the Canadian Charter of Rights and Freedoms, yet the experiences of 

the Sikhs have been integrated throughout the section.  At the end of this page as well, readers 

(students) have been asked to reflect on whether Canada is a just society or not. Such questions 

get students to think about the experiences of these minority groups and reiterate to them that 

their histories should be read critically and reflected on.  

Finally, in this textbook on page 245, there is section about Aboriginal land disputes and 

a source from the Brantford Expositor which discusses the right to land that the Six Nations had.   

On August 8, 2007 Jim Windle from Brantford Ontario  mentions that the Six Nations have 

provided evidence to demonstrate that the land is rightly theirs. He states that to argue that any 

form of protest is considered to be terrorism would have to argue that Mahatma Gandhi s would 

be considered as a terrorist too. While Gandhi’s history is not directly relevant here, the fact is 

that the textbook contributors and authors chose to include a letter to the editor in this textbook, 

illuminates how even references to information on minority groups has been well integrated. As 

a reader of South Asian descent, I myself was immediately drawn to this section since I identify 

with the history of India and the role that Gandhi played in the end of colonial rule.  

Conclusively then, this latter textbook that I analyzed, presents itself as one that has 

treated minority groups well, and has presented their histories with immense detail. The minority 

groups have not been spoken for, rather the individuals from minority groups have been given 

spaces to speak about their experiences. This has occurred through the primary source accounts 

inserted in the textbook. The pages that present their histories also do not look visually different 

from the pages, which present the histories of the white groups. While Apple’s (1994) 

observations that the histories of minority groups are often on different looking pages, or that 
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their histories are placed at the back of textbooks,  the former is not evidenced in this particular 

textbook. The minority groups have also not been treated as the ‘other.’  Catherine Hall’s (2002) 

observations that whiteness carries with it authority and power, and Razack’s (2002) observation 

that spaces are racialized with whiteness both do not manifest here. The white individuals and 

their history do not carry with them authority and power as non-white groups have been provided 

an ample amount of space, and their voices have not been revoked in the telling of their stories. 

For this reason also, the understanding of the textbook as a space, then has not been dominated 

with whiteness. In this textbook the Blacks have been mentioned 23 times, and there are 7 

images of Black individuals.  The Chinese have been mentioned 25 times, and there are 4 images 

of the Chinese. The Vietnamese have been mentioned 17 times, and there are 2 images of them. 

South Asians have been mentioned 33 times, and there are 5 images of them. The generic term 

Asians has been used 10 times, and 2 images featuring Asians are present, where it has not been 

identified which groups they belong to exactly. South East Asians have been mentioned 3 times, 

Africa has been mentioned 2 times, and Philippines have been mentioned once. Yet this textbook 

does not remain flawless, as some language does objectify individuals from minority groups, and 

there are a few instances when the mention to minority groups has been addressed through a 

smaller font that may be easy for the reader (student) to miss. Such treatment may oppress the 

said groups (Apple, 1991). While this was not a comparative analysis the textbook does an 

exceptional job as compared to the former book analyzed of presenting the history of the noted 

minority groups.  

The way that the presentation of minority groups has been done in this textbook, is also 

reflective of the liberal party’s ideologies specifically the openness to embrace multiculturalism. 
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Minority groups have been paid attention to and there is not a dominance of white content. The 

approach to this textbook differs drastically than the one from the Common Sense Revolution.  
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Figure 6.1 

 



	  

	  

80 

	  

 

Figure 6.2 
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Figure 6.3 
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Figure 6.4 
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Figure 6.5 
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Figure 6.6 
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Figure 6.7 
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Figure 6.8 
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Figure 6.9 
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Figure 6.10 
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Figure 6.11 
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Figure 6.12 
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Figure 6.13 
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Figure 6.14 
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Figure 6.15 
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CHAPTER SEVEN 

CONCLUSION:  

In the spring of 2004, when my grade ten history class was over, I left the course with many 

questions. While I understood the foundations of Canadian history, I never did comprehend 

where the history of early immigrants’ from my family’s country and people of colour fit in, as it 

was never to be found in the textbook that we used. I devoted my undergraduate studies and my 

graduate degree in history to exploring the history of minority groups. While I never managed to 

find the answer to my question, I began to think that I was certainly not alone in feeling this way. 

Grade ten history students from other minority groups, may have also experienced similar 

feelings. I began this study as a token of responsibility, a commitment that I felt I needed to 

make to assist history teachers and students to comprehend the implications, political, social and 

individual implications deriving from an uncritical use of textbooks.  I hold onto the hope that 

my study will motivate teachers to examine the textbooks through the lens of race, white 

privilege, class, gender, and broad political agendas and pay attention to representation.   

      I chose to analyze the history of Black Canadians, Chinese Canadians, Japanese Canadians, 

Vietnamese Canadians and South Asian Canadians, as I fall into the latter group, and my study 

was shaped by my experience. Also, as my literature review suggested, there have not been any 

studies that looked at the representation of these groups in the textbooks in Ontario, so I decided 

that this would be a good starting point for any future research. All of the previous studies I 

reviewed concluded that the history of minority groups were minimized in the textbooks, 

individuals from minority groups were spoken for, and imperial language was used.  
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      I read both of the textbooks in their entirety to analyze how these minority groups were 

represented and their stories articulate in the text. I made use of basic document analysis 

approaches such as those of analyzing images according to Peter Burke (2001). I read in between 

the lines to situate the image and the construed signification in the political context of the time 

the text was produced.  I read the textbooks contrapuntally as has been suggested by Burney 

(2012). This included looking for meanings that may not be obvious.  Larger themes arose from 

my analysis, yet many of these themes linked back to the theoretical framework I utilized.  

Looking for themes in document analysis is something that Bowen (2009) has suggested. Overall 

I was able to identify meanings and patterns in my textbooks as has been suggested by Miller 

and Alvarado (2005).  I approached my analysis using a critical lens, while keeping the ideas of 

Burney (2012), Burton (1990), Apple (1991), Hall (2002) and Razack (2002) in mind. I was then 

able to use concepts from the theories as heuristic tools in my interrogation of the textbook.                   

Having as a theoretical framework, critical race theory, Micheal Apple’s architectural notion of 

textbook production, and a post-colonial understanding of ‘otherness,’  I argue that the political 

contexts and government agendas helped explain the way textbooks were written and organized. 

I chose to analyze the textbook that I used when I was in grade ten, since my experience left such 

a profound impact on my  understanding of the histories of minority groups and historical 

pedagogy. The textbook titled Making History, The Story of Canada in the Twentieth Century 

was published when the Conservative government of Mike Harris was in power.  I chose the 

textbook Canadian Sources Investigated: The Story of Canada in the Twentieth Century because 

it was published under a different government, the liberal government of Dalton McGuinty in 

2008.  
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         Mike Harris’ Common Sense Revolution led to the dominance of white histories in the 

textbook titled Making History: The Story of Canada in the Twentieth Century. As I have shown 

above, the non-white minority groups that I have analyzed in the textbooks have been poorly 

represented. They have not been provided with enough space, have been spoken for, and the 

language used to describe their histories objectified them. The visual images of minorities 

included in the textbook are few and far in between. Such treatment accorded to these groups has 

been captured by Michael Apple’s (1991) idea of selective tradition, to explain how textbooks 

often minimize the history of non-white minority groups. Apple (1994) discussing the text and 

cultural politics, concluded that textbook architecture may be designed to isolate minority groups 

from the dominant discourses in the text. Often, the history of these groups appear on separately 

coloured pages that are visually different looking from the ones in the main context of the text. I 

suggest that such isolation leads to treating minority groups as the ‘other’. The understanding of 

the ‘other’ has been illustrated by Burney (2012) relying on Said’s conceptions of the ‘orient.’ 

She argues that the orient has been spoken for, and has been festishized. The ‘othering’ treatment 

in the textbook positions minority groups in such a way that they can be understood and 

imagined as the ‘orient.’  Furthermore, Hall’s (2002) conception that whiteness carries with it 

authority and power, also resonates in the way that the minority groups in the textbook have been 

represented since, the dominance of white content leads the white individuals to exert power 

over the histories of non-white minority groups. The white histories have been provided most of 

the space, as opposed to the non-white groups. Also since the individuals from non-white groups 

have not been provided with spaces to speak about their experiences, and we read history from 

the perspective of white individuals, I further maintain that the whites hold authority and power 
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over non-white individuals. The language used in the textbook is also representative of imperial 

discourses of ‘saving’ and keeps the idea of Canada as a white colonizer.  The entire space of the 

textbook is dominated by the histories and experiences of white individuals therefore, the space 

of the textbook has been racialized with whiteness.  

       The opportunity to analyze this textbook provided me with insight about my experience in 

my grade ten history course. Even though I thought that the textbook did not do a good job of 

construing the histories of non-white minority groups, my analysis here further confirmed what I 

knew then. A more thorough analysis has enabled me to realize some of the deeper flaws in this 

textbook. An understanding of the political contexts that the textbook was produced is the 

missing piece to the puzzle. Now I am able to understand how government agendas affected 

curriculum and textbook production. The second textbook signifies a shift in the way that 

minority groups are represented in Ontario textbooks. 

          Canadian Sources Investigated: 1914 to the Present was published at a time when the 

liberal government was in power. Since the liberal government did not follow the values of the 

Common Sense Revolution, and they aimed to reach every student through their curriculum, the 

new values were reflected in the textbook content. 

  The minority groups that I studied have been represented well, and have not been spoken for. 

Their histories have been given an ample amount of space, and there have been plenty of first 

hand accounts from individuals of colour. Hence, their stories have not been told from the 

perspective of white individuals.  Although Apple (1991) has suggested that textbooks may 

employ selective tradition, and minimize the experiences of non-white groups, this textbook has 
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obviously taken a different approach.  Apple (1994) has also suggested that textbooks may 

present the histories of non-white groups on visually different looking pages, yet this is not the 

case in this textbook as all of the pages are of the same colour, and look otherwise visually the 

same. Although Hall (2002) has argued that whiteness carries with it authority and power, and 

that this is often reflected in the textbooks, it is important to notice that the non-white groups 

have been provided an equal amount of space for their histories in the textbook. Hence, this 

textbook has not been racialized with whiteness. Burton (1990) has demonstrated that the 

colonial mission was to save and civilize the non-white individuals.   I maintain that the textbook 

is a space, where the language could have reflected such imperial intentions, yet this textbook 

takes an opposite approach.   

    While this study  provided me with insights about textbook production, I hope that my study 

will motivate not only similar analyses of minorities in textbooks, but pedagogical studies 

examining the integration of minorities’ experiences in the history classroom.  I started this 

thesis not only with my personal observations about the textbook, but also my personal feelings 

of being ‘othered’ in the classroom, which led to my questions, and the search for critical 

answers. I believe that a study like this could be coupled with an analysis of how specific 

textbooks have  actually impacted individual students’ feelings in the history classrooms.  
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