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Eight Lessons: Developing Primary Resource Sets 

 
Course & Grade → Canada: History, Identity, and Culture, Grade 12, University Preparation  

 
Topic: History on Trial: Louis Riel and the 1885 North-West Rebellion 

 
Developed by Sarah Woods and Nicolette Huang 

 

 
 
 

The teacher’s guide provides a selection of individual lessons for teachers to use in the classroom. 

Each lesson includes learning objectives, focus questions, approximate timeframe, keywords, 

background information, suggested procedures, teacher resources, and supporting websites. 
 
We recognize that this document focuses on the events and action that took place in Canada during 

the 19th century. It contains lessons that illustrate discrete aspects of the history of Canada related to 

the role of the Métis and the uprisings in the North-West.  
 

Specific Expectations 
 

Methods of Historical Inquiry and Communication 
 

Interpretation and Analysis 
1. Analyse historical events and issues from the perspectives of different participants in those events 

and issues. 
 

“Methods of Historical Inquiry and Communication” The Ontario Curriculum Grades 11 and 12: Canadian 

and World Studies Ministry of Education. 

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld1112curr.pdf (accessed November 9, 2013). 

 

Series of Lessons: 

1. Introduction Lesson 

2. Evidence 

3. Cause and Consequence 

4. Change and Continuity 

5. Historical Perspective 

6. Historical Significance 

7. Ethical Dimension 

8. Conclusion Lesson 
 

 

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld1112curr.pdf
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Lesson 1: Introduction to the North-West Rebellion 
 

Introduction to the North-West Rebellion of 1885 → Assessing background knowledge, laying 

foundational knowledge & producing ‘wonder’ on the topic of the 1885 Rebellion and related issues 

facing the Métis. 

 

 

Overview  
 The following lessons will focus on the 1885 Métis rebellion known as the North-West 

Rebellion and its Métis leader Louis Riel.  While this rebellion was one of multiple instances of 

conflict between Aboriginal peoples and the newly formed Canadian government, the following 

lessons will take a more concentrated approach, in which students will be required to use a historical 

mindset in order to examine, analyze, infer and evaluate the North-West Rebellion and the conditions 

and people surrounding it.  Students will focus their perspectives on the North-West Rebellion 

specifically in relation to Louis Riel and his connections to the event.  While, for the purpose of this 

unit, those events such as the conflicts at Duck Lake and Fish Lake (which are connected to the 1885 

rebellion) will not be examined in full, these events are nonetheless invaluable to students’ 

understandings of the Métis Rebellions as a whole and should either be examined in succession with 

these lessons or incorporated within them as individual, contextual lessons.  The purpose of this 

particular concentration is to allow for students to examine the way in which previous events that 

Louis Riel and the Métis peoples were involved in lead to or lent to the rebellion of 1885 and Louis 

Riel’s subsequent hanging.  Students will use historical inquiry, interpretation and analysis in order 

to investigate the various perspectives on the North-West Rebellion, and to ultimately situate the 

event within a historically-minded evaluation. 

 

Prior to this subject focus/unit students will have already taken part in a study of the Red 

River Rebellion, led by Louis Riel in 1869-1870.  Subsequently, students will already have prior 

knowledge of the Métis peoples (having examined their culture, their beliefs, their society, their 

daily-lives, etc.) as well as the figure of Louis Riel.  Thus, students will already possess a basic 

understanding of the struggles of the Métis peoples; that is, they will be familiar with the cultural 

setting and social conditions in which the Métis were living and will have a basic understanding of 

the previous motives for rebellion in the Manitoba region. 

 

Materials:  

 Timeline (Appendix 1.1) 

 Terminology Handout (Appendix 1.2) 

 Overhead projector 

 

 

Plan of Instruction: 

Hook/Warm-up Activity - “Invading your Personal Space” (10 Minutes) 
 

Before beginning this subject unit, use the following activity in order to evoke excitement and 

engagement towards it.  The purpose of this activity will to be to produce an instance of personal 

connection between the students and the historical event of the North-West Rebellion.  Students will 

be pushed to adopt similar thinking to that which a Métis person may have thought or felt at the time 
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when experiencing similar conflicts.  Ultimately, this activity should make students think about the 

idea of personal rights and the feelings and motivations felt as a consequence of these rights being 

ignored or mistreated. 

 

 

Instructions: 

1.  Before class rearrange the classroom; place the teacher’s desk in the middle of the room so that it 

is obstructing the flow of the classroom, blocking off students from getting to their desks, etc.   

 

2. Place large, obstructive objects on students’ desks to obstruct their view, to make it difficult to 

work, and to make them feel as though their personal space has been intruded upon (suggested 

objects include large/medium sized cardboard boxes, stacks of books, large bags, jackets/sweaters, 

etc.).  

 

3. Move student desks into random formations (single desks scattered across the room, different-

sized groups of desks, etc.).  Stack some chairs on top of one another and place them at selected 

desks so that students will not have seats (ultimately, create a space in which students will feel 

displaced). 

 

4. Ask students to get out their binders to copy down notes (tell them that they are going to be 

reviewing previous material on the Red River Rebellion before moving on to the North-West 

Rebellion.  If students try to move the objects, try to move to a different spot in the classroom, or 

complain that they are unable to work because of the obstructing objects, tell them that you now  own 

the space and that you will take into consideration their grievances, but continue on talking 

(instructing them on the Mind Map they will be creating to highlight the events and social conditions 

that led to the Red River Rebellion, the role Louis Riel played in the rebellion, and the 

effects/consequences it had).  Note: students do not need to actually complete a Mind Map.  The 

Mind Map is merely being used as a distraction within this activity. 

 

5. Observe your students; How are they reacting?  Are they trying to move the desks?  Have some 

students unstacked chairs/removed objects to create a space for themselves within the classroom? 

 

6.  Tell students that they may remove the objects and give them to you, reorganize their desks, and 

return their chairs to their appropriate place. 

 

(What this activity should accomplish): 
The purpose of this activity is to produce discomfort in students as well as disagreement as to their 

rights (that is, their right not to have someone else’s belongings on their desk interfering with their 

work and their personal space, their right to their own personal space, and their right to freely claim 

their rights in active discussions with higher authority). 

 

 

Follow up with some of the following questions: (10 Minutes) 
 

How did students feel about having their personal space intruded upon and having no say over it? 

 How did students feel about having their discontent ignored?  How did students feel about having 

their rights ignored?  Did they feel that what you did was fair? Did students feel they had the right to 

unstack chairs and reclaim their seats? 
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Before moving on to the first lesson on the North-West Rebellion, complete an assessment of 

students’ prior knowledge of the Red River Rebellion, the Métis peoples, and Louis Riel (which 

would have been discussed in the previous unit) in order to gauge where students are in their 

understanding of the relationship and interplay between cultural conditions, Louis Riel and Métis 

resistance and where the government is situated within this equation. 

 

 

Brief Re-Cap - Brain Storm - DISUCSSION BASED (30 Minutes) 

 

 

Play Louis Riel Historical Minute: 

https://www.historicacanada.ca/content/heritage-Minutes/louis-riel?media_type=41& 

 

 

Following Riel Historical Minute have students brainstorm what they know about Louis Riel/The 

Red River Rebellion/the Canadian Government (MacDonald), the Métis, etc.  Have students 

complete a Timeline outlining the events of the Red River Rebellion.  Provide students with a 

handout of the timeline (Appendix 1.1).  Tell students that they must show how figures such as Louis 

Riel and the government affected this particular Métis act of resistance.  (20 Minutes to complete the 

Timeline) 
 

After students have finished creating their Timeline, have students volunteer to share various points 

that they have included on their Timeline.  Record these responses on the board or on an overhead 

projector so that students may add any answers they do not already have to their pages. (20 Minutes) 

 

 

Create class discussion in connection with the points that students make about the Red River 

Rebellion and Louis Riel (this discussion will ensure that all students are on the same page before 

moving on to the North-West Rebellion, as this understanding will help inform students about 

various aspects of the North-West Rebellion and the actions of Louis Riel). 

 

 

Highlight important factors pertaining to the North-West Rebellion: (10 Minutes) 
 

Provide students with background information on the North-West Rebellion.  

 

Brief Summary of the North-West Rebellion to give to students as a brief note (project over an 

overhead projector): 

 

In 1881, history began to repeat itself for Louis Riel, only this time in Saskatchewan. There, the 

Métis people faced an influx of land-hungry white settlers abetted by a government keen to populate 

the west. Since fleeing Manitoba in 1870, Riel married, had two children and was living in Montana. 

He agreed to help the Métis quest to secure land rights and headed north to lead the North-West 

Rebellion.  

 

Sir John A Macdonald, prime minister once more, had  other worries besides a western insurrection. 

His national dream, the transcontinental railway was almost bankrupt. When he received news of a 

https://www.historicacanada.ca/content/heritage-minutes/louis-riel?media_type=41&
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skirmish between the North-West Mount Police and armed  Métis, he saw an opportunity to solve 

two problems at once. Macdonald would send Canadian troops west on the still-incomplete Canadian 

Pacific on the still incomplete CPR, put down the rebellion and prove the worth of the railways to 

Canadians. 

 

The North-West Rebellion ended with the Battle of Batoche. Though the 300 Métis and their Cree 

comrades were capable fighters, there were outnumbered by 800 Canadian soldiers led by Major 

General Frederick Middleton. After the fourth day, May 12th 1885, the Canadians overwhelmed the 

rebels. 

 

CBC/Radio Canada. "CBC Digital Archives - Rethinking Riel - Louis Riel: The North-West 

Rebellion." CBCnews. http://www.cbc.ca/archives/categories/politics/parties-

leaders/rethinking-riel/the-north-west-rebellion.html (accessed November 14, 2013). 
 

Display some sample focus questions on an overhead projector.  Read over the questions and explain 

to students that throughout the unit, they will be in charge of investigating questions and issues like 

these: 

 

 What were the grievances of the Métis in Saskatchewan against the Canadian government? 

 Why had the Red River Rebellion of 1869 not resulted in a permanent settlement between the 

Métis and the Canadian government? 

 What kind of life did Louis Riel lead between the rebellions? 

 Why did the Métis in Saskatchewan turn to Riel for leadership? 

 Why did the Canadian government react so differently to the North-West Rebellion in 1885 

compared to the Red River Rebellion in 1869? 

 

 

Terminology Handout (10 Minutes) 
Provide students with a terminology sheet (Appendix 1.2) that lists a set of words, ideas, events, 

figures, etc. that they will come across while investigating the North-West Rebellion (the 

terminology included on the sheet can be varied depending on what events/figures/topics you wish to 

focus on; example: the chief Poundmaker may or may not be a topic you wish to incorporate into this 

specific investigative unit depending on time constraints/what material you wish students to focus 

heavily on).  Ask students if there are any more words or ideas that can be added to the terminology 

handout after just having heard about the North-West Rebellion.  As a class, create definitions for 

these words and have students write them down on the back side of their handout. 

 

Information to be shared with students (5 Minutes): 
Inform students that resources used within the unit should be collected for the culminating activity, in 

which students will form reasoned, evidence-based conclusions concerning the North West Rebellion 

and the trial of Louis Riel. Briefly explain summative assessment, so students know how to prepare 

during the unit. 

***Teachers may refer to the following websites for addition information. 
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Web Resources 
 
The North-West Rebellion 

http://history.cbc.ca/history/?MIval=Section.html&chapter_id=4&episode_id=10 

 

Louis Riel and the North-West Rebellion 

www.mta.ca/about_canada/multimedia/riel/page_01.html 

www.mta.ca/about_canada/multimedia/riel/page_02.html 

www.mta.ca/about_canada/multimedia/riel/page_03.html 

 

Dictionary of Canadian Biography Online – Louis Riel 

www.biographi.ca/009004-119.01-e.php?BioId=39918 

 

Northwest Resistance Digitization Project 

http://library2.usask.ca/northwest/contents.html 

 

North-West Rebellion 

http://faculty.marianopolis.edu/c.belanger/quebechistory/encyclopedia/North- 

WestRebellion-CanadianHistory.htm 

 

First Nations 

Virtual Saskatchewan – Cree Chief Poundmaker 

www.virtualsk.com/current_issue/poundmaker.html 

 

Mistahimaskwa (Big Bear) 

http://library2.usask.ca/northwest/background/bear.htm 

 

Pitikwahanapiwiyin (Poundmaker) 

http://library2.usask.ca/northwest/background/pound.htm 

 

The Media 

La Presse 

www.histori.ca/peace/page.do?subclassName=Document&pageID=295 

 
 “History On Trial Bringing History To Life in the Classroom: Louis Riel Teacher’s Guide.” .History On Trial 

Ltd. http://www.historyontrial.ca (accessed November 8, 2013). 

 

 

 

Lesson 2: Exploring Primary Source Evidence  
 

Overview: 
Students will use primary source evidence to develop an understanding of the historical context 

surrounding the North-West Rebellion. Students will examine primary source articles and make 

inferences based on text, images, tone etc. of the articles provided. Students will generate a general 

understanding of the topic of the rebellion and develop summaries based on the evidence being 

http://www.mta.ca/about_canada/multimedia/riel/page_03.html
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examined. The purpose of the assessment activity is to develop student ability to draw conclusions 

from primary sources. The limited scope of the sources is intended for Ethical Dimensions activity. 

Broad array of sources will develop in following lessons 
 

Learning Goals: 

 Students will compare primary sources with prior knowledge of the North-West Rebellion 

and construct content knowledge and deepen understanding of significant events / 

developments in Canada. 

 Students will develop their own interpretations of the North-West Rebellion based on 

inferences make from primary sources. 

 Students will ask questions about the source 

 Students will construct knowledge surrounding the North-West Rebellion as they form 

reasoned conclusions based on evidence through analyzing the source in relations to the 

context of historical setting: conditions and world-views. 

 

Curriculum Expectations: 

 

Methods of Historical Inquiry and Communication 

Interpretation and Analysis 

1. Analyse historical events and issues from the perspectives of different participants in those events 

and issues (the Red River Rebellion from the perspectives of the followers of Louis Riel, the 

Canadian Party, and the Macdonald government). 

 
This Lesson will incorporate the following historical thinking concepts: 

 Primary Focus 

o Evidence (How is evidence used to establish historical context?) 

 
 Secondary Focus 

o Historical Perspective (Using one perspective to illustrate the events of the Rebellion 

– Home front- this will be discussed later in the unit) 

 

Materials: 

 Louis Riel A Comic Strip Biography, Chester Brown (Appendix 2.1 

 Louis Riel A Comic Strip Biography, Chester Brown Index (Appendix 2.2) 

 Canadian Pictorial & Illustrated War News. 116, May 1885 (Appendix 2.3) 

 The Illustrated Was News. April 25 1885 (Appendix 2.4) 

 The Illustrated Was News. May 2 1885 (Appendix 2.5) 

 

 

Plan of Instruction: 
Warm up (5 Minutes) 

 Display comic strip – Have students draw conclusions from the image (Appendix 2.1) 

Display on Smart board / Projector or Give as a Handout to Students. 

 Generate dialogue about what is taking place within the comic. Based solely on what students 

see do not make assumptions 
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 Next use the dialogue to generate inferences about McDonald's Canadian Government’s 

intentions. Who do they benefit? Discuss the historical context surrounding these motives 

(CPR- Appendix 2.2) 

 

 
Discuss images / dialogue. What claim is the author making, how we know this is true. How are the 

characters represented etc. 
 

Discussion (10 Minutes) 
 Discuss the importance of evidence 

 Discuss the role of context: what circumstances at the time of the source (society and the 

belief systems in which the source was created, historical events taking place at the time). 

 Discuss how to make inferences based on evidence – Use inferences to form an account of 

the past 

 Instruct students to ask questions related to the creator of the source and intended audience. 

 
Think about corroboration of sources. How do sources inform each other? What is the benefit? 
 

Modeling (15 Minutes) 

 Refer to Canadian Pictorial Illustrated War News provided (Appendix 2.3), Identify ads on 

the side. 

 Discuss the image of the Métis vs. Vs. the single soldier. How does that depict that battle? Do 

you feel this is accurate? 

 Identify potential bias. Ask questions about the intent behind the ad and the use of language 

 What else is on the page? What does this say about the audience? (Advertisements: Sewing 

Machine, Steam Pumps, Engraving, Dwellings/ Land) What context does this set? and from 

whom? 
 
What is the title – What does it mean to be Canadian? (Clearly the opinions of the paper do not 

support the perspective of all Canadians ie the Métis) 
 
Who is the audience? As a class describe who the audience might be. 
 
Teacher Prompts: Discuss the below 
 

What is the implication of the terms “half-breed” and “Submission” 
 

p58: Bottom Left Quote: “The submission of the half-breeds is complete and satisfactory” 

 

Discuss how Riel himself refers to the Métis as “half-breeds” discuss the power of naming. 

 

p58 Middle of Column two: Discuss how Riel calls the Métis “half-breed” - discuss the 

significance of naming.  
 

Where is there evidence within this article that the Métis are hostiles, in your opinion what is the 

willingness of the audience to accept the perception of hostile aboriginal peoples of the Norht-West? 
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P58:“Middleton will soon proceed to Battleford and open a vigorous campaign against the 

hostiles” 
 

Discuss the hypocrisy of the paragraph below:  

 
p62 “How Riel Can Be Tried For His Crimes”… 

 

 

Further Inquiry:  

How do the answers to these questions affect your interpretation of the source/author? How does this 

establish historical context? Does this inspire sympathy toward Riel or inspire patriarchy among the 

English? Discuss. 

 

 

Guided Practice (15 Minutes) 
 

Hand students two articles taken from the Illustrated War News (appendix 2.4 and 2.4) - Have them 

use all three primary documents to read. Discuss in small groups (3-4) what they find most 

interesting/ contradictory/ fun about each. 
 
Draw students attention to images: What can they infer about the images? What message is being 

conveyed? Compare the images of Riel and Middleton, discuss similarities and differences. 
 
Instruct students to use what they know about the historical context of the time to ask questions about 

each source. (What is each side fighting for? How is this being conveyed within the article?) 
 
What has changed or remained the same during the time between each source?  
 
What does this document tell you? 
What might you infer from it? 
What does this (detail) suggest? 
Although it doesn’t say so, what might we infer from (detail)? 
 

Independent Activity (20 Minutes) 
Have students read through sources provided. Instruct students to take apart the News Articles, 

analyze each section individually. What did they learn from the evidence? Students will write a 

summary of the rebellion based only upon the images and the reports within the articles provided, 

using discussion of key ideas and evidence. 
 

Sharing/ Discussing/ Teaching (10Minutes) 
Students will share their summaries within their groups (3-4) and hand in before they leave. Have 

students discuss similarities/differences between summaries. What have you learned through this 

process? What were key ideas that are important to include in your summary.  
 
Ask students how their interpretation of the North-West Rebellion has been supported or has changed 

after analyzing primary source evidence? 
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Students should demonstrate deeper understanding of the context in which the rebellion took place, 

and the language used within the article. 
 
Students will demonstrate their understanding of content based on changing interpretations of the 

North-West Rebellion based on their acquisition of new knowledge. 
 
Assessment  
Assessment of learning: Students will hand in their summaries at the end of class. Students will be 

assessed on their ability to pick out key information from a primary source document. Students will 

identify key figures and events mentioned in each article and demonstrate their understanding of 

historical context through the content of the provided sources. Record and report on student’s ability 

to make inferences about content, and draw conclusions about the North-West Rebellion. (Students 

will be handed back summaries in the Ethical Dimensions of History Lesson for an activity). 

 

 

Lesson 3: Cause and Consequence 
 

 

1. Overview of the Lesson 
Throughout this lesson students will engage with the historical concept of Cause and 

Consequence.  Students will be asked to examine and analyze the interplay between influential forces 

(actors and social conditions) as well weighing the relative importance of causes in relation to the 

ultimate aftermath of the North-West Rebellion. 

 

The lesson’s main focus has been taken from “Guidepost 3” found on page 111 in The Big 

Six Historical Thinking Concepts: “Events result from the interplay of two types of factors: (1) 

historical actors, who are people (individuals or groups) who take actions that cause historical events, 

and (2) the social, political, economic, and cultural conditions within which the actors operate”.  The 

lesson will incorporate a secondary focus, taken from “Guidepost 2” in The Big Six Historical 

Thinking Concepts found on page 110: “The causes that lead to a particular historical event vary in 

their influence, with some being more important than others”.  

 

This lesson will be constructed in a way that will push students to take on the role of 

‘historical detective’.  It will be the students’ job to ask the important questions ‘why’ and ‘how’ and 

use their historical magnifying glass in order to examine the connections between these questions. 

 

The content that this lesson will examine: (1) Key social, political, economic issues that led 

to the Rebellion (i.e., how the seeds of rebellion were planted), (2) How the hopes, dreams and 

ambitions (i.e., agency) of historical actors interacted with social, political and economic conditions 

in order to influence particular actions, reactions, and decisions (i.e., Louis Riel’s motives).   This 

lesson and its activities will attempt to answer the following questions: What were the grievances of 

the Métis in Saskatchewan against the Canadian government?  Why had the Red River Rebellion of 

1869 not resulted in a permanent settlement between the Métis and the Canadian government?  What 

kind of life did Louis Riel lead between the rebellions?  Why did the Métis in Saskatchewan turn to 

Riel for leadership?  Why did the Canadian government react so differently to the North-West 

Rebellion in 1885 compared to the Red River Rebellion in 1869?  
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2. Learning Goal: 
 Students will learn that to evaluate the causes of historical events, historians must look 

beyond the individual (their motivations, actions, hopes and dreams) to examine those 

conditions in which they are acting. 

 Students will learn that certain conditions can both present opportunities for action as well as 

constrain them. 

 Students will be able to analyze a set of causes, describe how they influence one another, and 

rank them from most to least influential. 

 

3. Curriculum Expectations 
1.  Analyse historical events and issues from the perspectives of different participants in those events 

and issues. 

 

This lesson will incorporate the following historical thinking concepts: 

 Primary Focus 

o Cause and Consequence 

 Secondary Focus 

o Historical Perspective 

o Historical Significance 

 

4. Materials 
 Appendix 3.1 North-West Conditions 

 Appendix 3.2 BLM Mind Map 

 Appendix 3.3 BLM Métis Uprising of 1885 

 Appendix 3.4 Letter from Supt. Crozier to Lt.-Gov. Dewdney  

 Appendix 3.5 Final Statement’s from Riel’s Trial 

 Large chart paper 

 Coloured markers 

 

5. Warm Up (Hook)    (5 Minutes) 
Give each group a set of dominos. Instruct students to set them up in random formations 

without any pattern. Have each group present their design, letting the dominos fall starting at both the 

beginning and the end.  

 

After the activity ask students what they noticed? Explain that in this activity they saw 

several causes of a single event.  When looking at causes, historians need to remember that there will 

always be an array of interconnected causes to an event - both immediate and long term.  This 

activity will show students that they must think like a historian and consider the  interplay of causal 

factors, ranging from the influence of choices made by historical actors to particular social, cultural, 

political or economical conditions. 

 

 

6. Discussion (10 Minutes) 
 

Terminology 

 



13 
 

Write down the following key terms on the board (definitions will be provided in italics following the 

term, however definitions may be varied to suit different learning levels as long as they convey 

similar ideas): 

 

1. Agency - the power to act 

2. Cause - an action or condition that contributes to a result 

3. Condition - a broad societal, political, economic, or cultural circumstance 

4. Consequence - an outcome that results from actions or conditions 

5. Structure - another word for condition; specifically, the societal, political, economic, and cultural 

conditions within which actions play out 

 

Have students copy the terms down, and then ask students to participate in a class discussion about 

the terms, essentially forming a list of definitions based off of joint input.  Ask students to give a 

general example for each term (giving prompts if needed).  While students will already have a basic 

understanding of these terms, ensuring that all students understand the terms through a historical lens 

is important, as it will form the foundation for their historical thinking throughout the lesson and the 

entire unit. 

 

 

7. Modeling   (10 Minutes) 
Provide students with a photocopy of Appendix 3.2, ensuring that you have a photocopy of the 

teacher’s copy to refer to.  As a class, fill out the Mind Map together. 

 

 

8. Guided Practice (15 Minutes) 
Taken and adapted from the activity found on page 127 of The Big Six Historical Thinking Concepts. 

 Place students in small groups and provide each student with a copy of Appendix 3.3, chart paper, 

and markers. 

 

(Appendix 3.3) 

 

Instructions: 

Goal: You and your team members make a concept map about the North-West Rebellion of 1885 in 

order to show the connection between many differently shaped and sized puzzle pieces.   

 

1. Read over the list of topics below, which are all related in some way to the Métis North-West 

Rebellion of 1885, led by Louis Riel.  Read the linking verbs. 

2. One member of your team writes the central topic - North-West Rebellion of 1885 - at the top or in 

the middle of a large piece of paper.  Write the other topics randomly around this central concept. 

 Leave lots of space between topics. 

3. Each of you chooses a coloured marker and uses it to draw a line between topics that you think are 

connected.  Next to these lines, write a linking verb to explain how these topics are related.  (You can 

also use verbs that do not appear on this sheet.)  All team members contribute and write at the same 

time, but it is a good idea to ask questions and discuss your decisions with one another as you work. 

 

Topics:   

 

Canadian government   railway    disappearance of the bison    treaties    newcomers    white English 

   Red River Rebellion, 1869-1870    Métis    Canadian Mounted Police    Gabriel Dumont 
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  landownership    Louis Riel    General Middleton   poor living conditions     remoteness    Canadian 

Pacific Railway   execution of Thomas Scott    religious mission     charismatic   expansion      armed 

resistance    justice 

 

Suggested linking verbs: 

 

led (to)   caused   was an underlying cause of   resisted   was a factor in   resulted in     contributed to 

   aided   defeated    was made worse by   supported   opposed   negotiated    encouraged    attracted 

  fought   controlled    used    put pressure on    made it easier to  

 

 

9. Independent Activity (25 Minutes) 
Students will work independently to consolidate their understanding of cause and 

consequence.  During this activity students will investigate the interplay between social conditions 

and the actions, decisions and visions of historical actors.  During the previous guided activity, 

students examined the interplay and connection between various social conditions and historical 

actions and how these interplays evoked various influences and consequences.  Students will now 

further evaluate the influence of historical actor Louis Riel in order to evaluate the ways in which he 

influenced certain consequences. 

 

Draw a Venn Diagram on the board and have students copy it down on a blank piece of 

paper.  Have students label the left side ‘Louis Riel’s Character, Hopes and Visions’ and the right 

side ‘Social and Political Conditions of the West’.  In the centre, students will be required to 

highlight the interplay between Louis Riel’s visions and actions and the conditions in which he 

performed them in.  If students are unsure of what a Venn Diagram entails, provide them information 

so that they may fill it out properly. 

 

Provide students with a photocopy of Appendix 3.4 and Appendix 3.5.  Have students read 

the primary sources and fill out the Venn Diagram based on the details and evidence they find.  The 

purpose of this activity is to show students the way in which historians weave structural conditions 

and human action together in order to reveal the influence that they have on one another.  Read the 

following in order to kick-start students’ historical thinking: It is the obstacles, often in the form of 

prevailing conditions, that historical actors run into that throw their intentions to the winds - 

broader societal, political, economic and cultural conditions all play a role in thwarting the best laid 

plans. 

 

 

10. Sharing/Discussing/Teaching (10 Minutes) 
Students will take part in a class discussion following the creation of their Venn Diagram. 

 The following questions will be put forth for discussion: What was life like for Riel between the two 

rebellions?  How do you know this? (i.e., how have you made these inferences and what evidence 

have you used?) How did the social and political conditions of the Métis living in the West influence 

Riel to return?  How did Riel’s vision contribute to certain leadership decisions?  What major 

conditions influenced agitation and resistance?  What do you think the most influential cause was?   
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11. Assessment 
Have students hand in their Venn Diagram to be assessed.  Students will be assessed on their 

ability to analyse and evaluate the interplay between cause and consequence within the North-West 

Rebellion, as well as the influence that they have on one another.  

 

 

 

Lesson 4: Change and Continuity 
 

 

1. Overview of the Lesson 
This lesson will encourage students to view change as a “process that speeds up, slows down, 

and sometimes takes a turn” Quotation taken from The Big Six Historical Thinking Concepts, 76).  It 

will encourage them to “peek underneath examples of change to see the continuities that contribute 

just as much to the course of human history” (76). 

 

The North-West Rebellion, and the other Métis acts of resistance, weren’t something that just 

happened overnight; certain changes had been occurring over the course of the days, lifetimes, 

centuries, and eons leading up to these events.  In order to understand and communicate what 

happened in the past though, students will need to have an understanding and familiarity with 

chronology.  This lesson aims to go beyond simply chronicling events though, as this carries the risk 

of presenting history as a series or succession of discrete, disconnected or independent events or 

changes.  Students will examine the twinned concepts of continuity and change tied to the North-

West Rebellion by investigating some of the following main questions: Did the North-West Rebellion 

do anything for the Métis peoples (i.e., progress) or did the problems they faced remain unsolved 

(i.e., continuity)?  How was the North-West Rebellion similar to the Red River Rebellion?  What 

differences may have accounted for its failure?  How did Louis Riel’s continuous vision of ‘rebellion 

for progress’ create progress/continuity/decline for the Métis peoples and the grievances they had 

against the Canadian government? 

 

This lessons main focus has been taken from “Guidepost 3” found on page 83 in The Big Six 

Historical Thinking Concepts: “Progress and decline are broad evaluations of change over time. 

 Depending on the impacts of change, progress for one people may be decline for another”.  This 

lesson will incorporate a secondary focus taken from “Guidepost 1” found on page 81 in The Big Six 

Historical Thinking Concepts: “Continuity and change are interwoven: both can exist together. 

 Chronologies - the sequencing of events - can be a good starting point”. 

 

2. Learning Goal 
 Students will understand that continuity and change are interwoven 

 Students will understand that the effects of change and/or continuity can vary across different 

groups 

 Students will analyze how changes in the Canadian landscape contributed to a change in 

Louis Riel’s vision for the Métis 

 Students will analyze and evaluate the effects of change in Louis Riel’s motives and tactics 
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3. Curriculum Expectations 

 

1. Analyse historical events and issues from the perspectives of different participants in those events 

and issues. 

 

This lesson will incorporate the following historical thinking concepts: 

 Primary Focus 

o Continuity and Change 

 Secondary Focus 

o Historical Perspective 

o Cause and Consequence 

 

4. Materials 
 BLM “Guess the Country” (Appendix 4.1) 

 BLM Comparing and Contrasting the Causes and Events of the Red River Rebellion and the 

North-West Rebellion (Appendix 4.2) 

 The Riel Rebellion - How it Began - How it was Carried on - And its Consequences - 

Succinct Narrative of the Facts (Appendix 4.3) 

 Testimony of Charles Nolin (Appendix 4.4) 

 Photo of Batoche (Appendix 4.5) 

 Letters & Diary Entries of Louis Riel Testimony - Letters Introduced as Exhibits for the 

Crown in the 1885 Trial (Appendix 4.6) 

 

5. Warm Up (Hook)    (10 Minutes) 
In order to spark curiosity about continuity and change, have students participate in the 

following activity, taken from The Big Six Historical Thinking Concepts, titled “Guess the Country” 

(87). 

 

The purpose of this activity is to leave students perplexed and wondering how their 

expectations are contrary to the answers.  This activity will enable students to reflect upon the idea of 

discrepancies and will allow for an entry point into discussion about all of the historical ways of 

thinking about this concept; that is, continuity with change, change as process rather than a series of 

events, the varied impact of change, etc. 

 

Instructions: 

1. Hand out the BLM: Guess the Country (Appendix 4.1) and have students complete both Round 1 

and Round 2. ( 2 Minutes ) 

2. Most students will be able to correctly identify Canada in Round 1, but few will identify this as the 

country being described in Round 2. 

3. Ask students what clues led them to their answers (for example: the elements of continuity - 

system of government, demography, economics - make Round 1 easier, whereas the stark changes 

since 1867 make Round 2 harder). 

3. Ask students some of the following questions: 

 1. How would you describe things that have stayed the same since 1867? 

 2. How would you describe the changes?  Were they widespread or patchy?  Would they 

 have happened suddenly or slowly? 

 3. Did the changes improve Canada (i.e., progress), or did they make it worse (i.e., decline)? 

 4. What might explain why certain elements have stayed the same and why others have 

 changed? 
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 5. Did some event provoke the changes, or were they part of a long process? 

 6. What did this game suggest to you about Canada and what it means to be a Canadian? 

 7. What does this game tell you about history?  (For example: some things change at the 

same time as others stay the same; change is not necessarily linked to a single event; national identity 

is not something fixed) 

 

 

6. Discussion (5 Minutes) 
 

Terminology 

 

Students will already have a basic understanding of what the terms ‘change’ and ‘continuity’ mean. 

 However, before the introduction of historical thinking in a classroom, students may go no further in 

thinking about historical change than to ask “When did it happen?”.  Before encouraging students to 

think like an historian and view change as a process that speeds up, slows down, takes a turn, and 

oftentimes is interconnected with continuities, students must understand some basic terminology 

through a more historical mindset. 

Write down the following key terms on the board (definitions will be provided in italics following the 

term, however definitions may be varied to suit different learning levels as long as they convey 

similar ideas): 

 

1. Change - an alteration; possibly evolutionary erosion or a sudden collapse, gradual building, or 

revolutionary upheaval 

2. Continuity - staying the same; an uninterrupted succession or flow 

3. Progress - the betterment of conditions 

4. Decline - the erosion of conditions 

 

Have students copy the terms down, and then ask students to participate in a class discussion about 

the terms, essentially forming a list of definitions based off of joint input.  Ask students to give a 

general example for each term (providing prompts if needed).  Students will have just completed the 

previous “Guess the Country” activity, which introduced some of the elements of continuity and 

change and related vocabulary that students will need as a foundation for their historical thinking 

throughout the lesson and the entire unit.  Ask students to build off of the ideas of change and 

continuity discussed within the previous activity.   

 

 

7. Modeling   (10 Minutes) 
Hand out a photocopy of Appendix 4.2 to each student.  As a class, complete the Venn 

Diagram comparing and contrasting the Red River Rebellion and the North-West Rebellion.  The 

purpose of this activity is to allow for students to examine how change and continuity within the 

conditions and structure of the Canadian landscape contributed to the Métis resistance and Louis 

Riel’s ‘vision of progress’. Ensure that students fill out the Venn Diagram as it will be used to 

complete the Independent Activity that follows later on in the lesson. 

 

 

8. Guided Practice (30 Minutes) 
Investigation: Motives and Tactics 
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Hand out photocopies of Appendixes 4.3 - 4.6 to students.  Have them read through and examine the 

primary sources (15 Minutes).  Come back together as a class in order to discuss the idea of 

continuity and change in relation to what students have read within the primary sources.   

 

Ask students what they noticed about what was said about Louis Riel’s motives.  Ask 

students what they noticed about his tactics used.  Ask the general question: Is there a shift in the 

motives seen during the Red River Rebellion and now, and the tactics he used to achieve his vision?  

 

Investigate this idea in more depth so that students gain a better sense of the connection 

between change and continuity and the many ways in which they build off of one another.  Ask some 

of the following discussion questions:  Did his vision change at all during the North-West Rebellion? 

 If so, what was it now?  Did a change in vision and motives change Louis Riel’s tactics?  What were 

his tactics during the North-West Rebellion?  Were these tactics different from those used in the Red 

River Rebellion?  How?  What were Louis Riel’s motives in creating resistance and agitation rather 

than justice? 

 

 

9. Independent Activity (10 Minutes) 
Have students take out their Venn Diagrams.  Students will respond to two short answers 

based off of the information they have gathered in their Venn Diagram.  Have the following 

questions written on the board:  What changes took place in the Canadian landscape that may have 

contributed to aiding to or barricading Louis Riel’s vision?  What conditions stayed the same and 

how did they affect events and decisions? 

 

Have students copy the questions down on the back of their Venn Diagram page and respond to the 

questions there.  

 

 

10. Sharing/Discussing/Teaching (10 Minutes) 
Create a class discussion based around the following questions:  What changes took place in 

the Canadian landscape that may have contributed to aiding or barricading Louis Riel’s vision? 

 What conditions stayed the same and how did they affect events and decisions?  What were the 

characteristics of Louis Riel’s ‘vision of progress’?  Did his vision change at all?  What were Louis 

Riel’s motives in creating resistance and agitation?  Is there repetition in the tactics Louis Riel used 

in the North-West Rebellion or were they different?  How did the change in Louis Riel’s 

motives/vision change the tactics he employed?  How do students feel about the actions and conduct 

Louis Riel adopted as a self-proclaimed prophet? 

 

 

Based off of the primary sources investigated during the first portion of the lesson, students 

should be able to provide well-evidenced arguments, analyses and evaluations of each of the 

aforesaid questions.  Going over the two questions included in the Independent Activity will allow 

for students to share their historically-minded ideas and build on those answers they have already 

created. 

 

 

 

 

 



19 
 

11. Assessment 
Students will hand in their Venn Diagrams and the two short response questions for 

assessment.  They will be assessed on how well they identify the influence of change and continuity 

as well as the interplay between them. 

 

 
 

Lesson 5: Historical Perspectives -- Riel’s Trial  
 

Overview (Activity will take place over two Class periods) 
 
Taking the perspectives historical actors means inferring how people felt and thought in the past. 

Students will read a graphic interpretation of Riel’s trial to identify modern perspectives of the past. 

Students will then be given primary source documents based on the trial and draw their own 

conclusions about the trial. Students will identify stereotypes, bias and other factors that influence 

perspective and how they change the perceived events of history. 
 

Learning Goals: 
 Students will question creator bias, purpose, and point of view may challenge common 

assumptions about the North-West Rebellion. 

 Students will analyse primary sources to form concrete observations and inferences about the 

material 

 Students will use primary source evidence to understand how perspective influences 

historical interpretation 

 Students will make evidence based inferences about beliefs, values and motivations of a 

historical actor, while recognizing the limitations of a single perspective. 

 

Curriculum Expectations: 
 

Methods of Historical Inquiry and Communication 

Interpretation and Analysis 

1. Analyse historical events and issues from the perspectives of different participants in those events and 

issues (the Red River Rebellion from the perspectives of the followers of Louis Riel, the Canadian 

Party, and the Macdonald government). 

 
This Lesson will incorporate the following historical thinking concepts: 

 Primary Focus 

o Historical perspective (Conflicting perspectives within the Trial French and Riel) 

 
 Secondary Focus 

o Evidence (Evidence provides historical context of conflicting perspectives) 

o Change and Continuity (How have trials changed / stayed the same?) 

o Ethical Dimension (Why is it important to remember the proceedings of the trial) 

 

Materials: 

 Louis Riel A Comic Strip Biography, Chester Brown (Appendix 5.1, 5.2, 5.3) 
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 Cross Checking BLM (Appendix 5.4) 

 Questions to Consider BLM (Appendix 5.5) 

 Curran’s Debate on Riel’s Role (Appendix 5.6) 

 Final Statements from Riel’s Trial (Refer to Cause and Consequence Appendix 3.5) 

 Historical Perspective Part 1 (Appendix 5.7) 

 Historical Perspective Part 2 (Appendix 5.8) 

 

Plan of Instruction: 
Warm up (10 Minutes) 
 
Distribute copies of Chester Brown’s graphic novel (Appendices: 5.1, 5.2, 5.3)  
 

How does brown portray that conflict between the Métis and the Government? (Focus on the 

language used in the Comic / how French is displayed within the text, what language Barriers are 

visible? How does this affect the trial? 
 
Review the term Agency: Ask students to record on terminology sheet, given during the beginning of 

the unit. 
 
What is personal agency? 
Why is it important? 
Who do we think has displayed personal agency? How? 
How is personal agency stunted by certain perspectives (Plea for insanity in relation to Riel?) 
 
What is the effect of Riel being unable to speak during trial proceedings? What is the effect of his 

final statement? 

 
How does Middleton perceive Riel in Chester’s comic? 
 

Discussion (5 Minutes) 
Hand students Cross Checking Handout (Appendix 5.4) before discussing the following. 
Reinforce to students that they can make inferences about the beliefs, values, and motivations about 

people in the past, but that these cannot simply come from their imagination, they must be based in 

evidence. 
 
Evidence is necessary for perspective taking - and perspective taking is necessary for interpreting 

evidence. → Linked to summative activity. 
 

Modeling (15 Minutes) 
 
Before Exploring: 
Ask students what they know about the main events of the two rebellions Riel led, the 1870 Red 

River Rebellion and the 1885 Northwest Rebellion (Have students refer to Instruction Discussion). 

Who are the historical figures involved? Have students identify the location of the rebellion, and the 

causes and results of it. Record the information on the board. 
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Hand out Questions to Consider (Appendix 5.5) Discuss the role of each in determining perspective. 

What is in the influence of historical perspective? 
 

 How do our experiences affect how we see our past? 

 How do we evaluate the reliability of sources during historical research? 

 Are our understandings of historical figures accurate? 

 How do historical events shape the way we see individuals?  

 What factors shape our understandings of history? 

 Does historical fiction change the way we see history? 

 Is history static, or do our views and beliefs about events and people change? 

 Who decides what is history and how to tell it? 

 Collected recollections of events and people are truer than those of one person. 

 Why do we analyze things that have happened in the past? 

 Analyzing multiple perspectives over time gives us a truer picture of historical events. 

 Why is historical research important? 

 How do the insights of individuals affect our collective picture of history? 

 Historical perspectives affect the way we see individuals, events and places. 

 

Guided Practise (25 Minutes) 
Students will be given two primary source documents Curran’s Debate on Riel (Appendix 5.6) and 

Riel’s Final statement (Appendix: C&C 3.5)  
 

Students will identify conflicting perspectives within the Riel Trial based on all texts. Have students 

read through primary documents while addressing the questions to consider. Have students read 

selections of graphic novel in relation to two perspective readings to corroborate perspectives 

 
How has each perspective been portrayed?  
How has the event of the trial been represented within the three different texts? 
 
Discuss how each perspective is portrayed in each primary source document. What are the benefits of 

having multiple perspectives? How does this shape historical significance? How is each perspective 

shaped through historical context (i.e. land treaties vs. CPR construction) - Refer to Background of 

the Rebellion discussed in the Introduction lesson. 
 
Have students record their answers on a piece of lined paper for their own notes. Student will 

complete Historical Perspective Part 1 BLM (Appendix 5.7)  Go Over sheet to addresses any 

questions 
 

Independent Activity (15 Minutes to get started the rest will be for homework) 
Students role-play historical figures and challenge their classmates to guess who they are portraying. 

The purpose of this activity is to gather information, in context, about a person of historical 

significance. 
 

Ask students to choose one of the following historical figures to research and present a brief role-

play to the rest of the class next day. Students will develop their research skills through this activity. 

They will use sources provided and gather any additional source of their selected character.  
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Louis Riel, John A. Macdonald, Thomas Scott, Colonel Garnet Wolseley, Marguerite Monet, Gabriel 

Dumont, Major General Frederick Middleton, Big Bear, Poundmaker, Riel Defence Committee, Jack 

Henderson. 

 
Assign students a figure at random, and have them research each for the next class. Have each 

student prepare a one page summary of the clues written in first person to embody the figure that 

they are representing. Have students include links/ citations to any supplementary sources.. Students 

will not tell their classmates who they are, but will offer the class a series of clues to his or her 

identity. The clues should be numbered from 1 to 10 and given from the most to the least challenging. 

 
Adapted from CBC: CBC/Radio Canada. “CBC Digital Archives - lesson-plan -For Teachers: Who Am I?.” CBCnews. 

http://www.cbc.ca/archives/ teachers/lesson-plan/who-am-i.html (accessed November 7, 2013). 

 

 

Students will Complete Perspective Part 2 BLM (Appendix: 5.8) for their role and hand in at the 

end of activity. 

 

 

 

Day Two: 
 

Sharing/ Discussing/ Teaching 
Revisit and Reflect 
Have students present their role-plays. How many clues does the class need to identify each 

historical figure? Which figures are easiest to identify? What did you learn about the rebellions from 

listening to the role-plays? Record any information on the board. Ask students how they would 

characterize the various historical figures they researched and/or role-played in this activity, and 

how significant they believe them to be in Canadian history. 
 

Adapted from CBC: CBC/Radio Canada. “CBC Digital Archives - lesson-plan -For Teachers: Who Am I?.” CBCnews. 

http://www.cbc.ca/archives/ teachers/lesson-plan/who-am-i.html (accessed November 7, 2013). 

 

 
Do you think each side was accurately portrayed? 
Did student portray their characters from one perspective or did they incorporate multi-layer portrays 

(from multiple perspectives) 
 
Compare roles to images in The Illustrated War News articles studied when looking at the 

importance of Evidence. How does perspective play a role in the portrayal of each figure? 
 
Compare perspectives of newspaper / student perspective. Discuss why they differ (Historical 

Context) -- discuss ethical implication of presentism. Would they be perceived differently now vs 

then? Why can’t we impose our current beliefs on events of the past? Explain. 
 

Assessment (5 Minute Discussion followed by homework assignment). 
Do you think each side is accurately portrayed? 
What does this say about the personal agency of each party represented? 
→ Identify stereotypes (ie, First Nations as passive victims) 
 

http://www.cbc.ca/archives/
http://www.cbc.ca/archives/
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What was the reason for the Rebellion - from government perspective / Métis Perspective? 
Refer back to historical context we have established throughout the unit. 
 
Have students write 2 journal entries from the perspectives of Riel and Middleton complimenting 

them on their efforts and their strengths. Students will take the perspective of each character but 

focus on the positives of the opposing perspectives (British and Métis). Students will identify two 

opposing perspectives within the rebellion and focus on the actions of both sides from the historical 

context from which they originated. The purpose of this activity is to generate an understanding of 

context through opposing perspectives.  

 
Students will be assessed on their ability to maintain the true character of each perspective but 

highlight the recognized strengths of their opposition. 
 
Students will be assessed on: 

 Strong perspective delivered through writing (Tone, topic, voice) 

 Selection of significant events pertaining to the rebellion and specific characters referred to in 

journals 

 Selection of strengths of the opposition and positive perspective on the actions and efforts of 

each historical figure. 

 

 

Lesson 6: Historical Significance 
 

1. Overview 

This lesson will take two 75 Minute classes to complete. 

 This lesson will focus on the question: What makes a historical event or figure significant 

and how does a historian decide upon who or what is worth studying?  Within the scope of this 

question, students will be asked to investigate the figure of Louis Riel with the following questions in 

mind: Does Riel deserve to be called a national symbol?  Is he a heroic figure, a villainous criminal, 

or merely insane? 

 Other questions that students will be expected to answer as part of their investigation of 

historical significance are as follows: What does Louis Riel reveal about the treatment of the Métis 

people?  Was the North-West Rebellion a benefit to humanity or did it lead to great harm (for both 

the Métis and Louis Riel himself)?  Does Louis Riel occupy a meaningful place within these events? 

 Was his influence positive?  Negative?  Can Louis Riel be called both a hero and a villain? 

 Ultimately, students will learn that significance is always revealed through a particular’s 

place in a larger story, and that this significance will be understood and perceived differently by 

different people.  Students will examine Louis Riel’s position and role within the time leading up to 

the North-West Rebellion, the North-West Rebellion itself, and its aftermath (including the aftermath 

for Louis Riel himself) as a means of determining how the historian should go about perceiving the 

Métis leader. 
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 Throughout the lesson, questions and discussion topics will focus on the following notions 

taken from The Big Six Historical Thinking Concepts: “Guidepost 2” on page 19: “Events, people, or 

developments have historical significance if they are revealing.  That is, they shed light on enduring 

or emerging issues in history or contemporary life” ; “Guidepost 3” on page 20: “Historical 

significance is constructed.  That is, events, people, and developments meet the criteria for historical 

significance only when they are shown to occupy a meaningful place in a narrative” ; and “Guidepost 

4” on page 22: “Historical significance varies over time and from group to group”. 

2. Learning Goal 
 Students will examine Louis Riel through different perspectives 

 Students will analyze and evaluate evidence in order to form their own perspective on Louis 

Riel 

 Students will understand their own criteria for ranking significance and will utilize it in 

classifying whether or not Louis Riel is an important historical figure 

  

3. Curriculum Expectations: 
1.  Analyse historical events and issues from the perspectives of different participants in those events 

and issues. 

 

This lesson will incorporate the following historical thinking concepts: 

 Primary Focus 

o Historical Significance 

 Secondary Focus 

o Historical Perspective 

o Change and Continuity 

o Cause and Consequence 

 

4. Materials: 
 Louis Riel (Appendix 6.1) 

 Interpretations of Riel (Appendix 6.2) 

 Thomas Scott Execution (Appendix 6.3) 

 Testimony of Charles Nolin (Appendix 4.4) 

 Final Statements from Riel’s Trial (Refer to Appendix 3.5) 

 Was Riel Insane? (Appendix 6.5) 

 BLM Newspaper Article Template (Appendix 6.6) 

 

 

5. Warm up (5 Minutes, day one) 
Place the image of Louis Riel (Appendix 6.1) on an overhead (an Elmo projector or a projector 

connected to a laptop) so that it is on display for when students enter the classroom. 

 Sometimes, the best way to hook a student’s interest is to display a photograph that sparks 

curiosity and produces lively classroom debate and conversation.  Ask students to take a Minute or 

two to examine the photograph.  Tell students to explain what they see, focusing purely on explicit 

details rather than making assumptions or inferences about the figures or events depicted.  Next, have 

students make inferences about the photograph by asking the following: What is going on in the 

photograph?  Who is in it?  What does the way the figures/events are drawn suggest? How is Louis 
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Riel being presented?  Is he being depicted in a significant way in comparison to the other figures 

within the photograph?  By the end of this discussion the question of Louis Riel as a significant 

historical figure should be made clear to the students. 

 

6. Discussion (Activate background knowledge)   (5 Minutes, day one) 
 After the previous discussion, read one of the following excerpt to students in order to make 

the controversy surrounding the figure of Louis Riel evident. 

Interpretations of Riel and his importance to Canada have straddled the spectral ends of reputation – 

villain or hero – since the Métis leader’s own lifetime.  Indeed, during the treason trial that resulted 

in Riel’s hanging, Canadians were split on the purpose of his actions, his treatment by authorities, 

and what he represented of Canada’s future.  Whereas many Anglophone (and especially Protestant) 

Canadians saw Riel as an evil threat to the orderly settlement of the West, French-Canadian 

Catholics believed his mistreatment at the hands of the federal government was part of a larger 

problem of inequality towards French Canadians within the recently-established Dominion of 

Canada. (Appendix 6.2)   

(from http://activehistory.ca/2010/02/the-historical-memory-of-louis-riel-a-long-standing-

canadian-debate/). 

 

Ask students if they think such a controversial figure such as Louis Riel should be studied in history 

classes.  If students say yes, make it clear that as historians, we must examine evidence in order 

analyze and evaluate Louis Riel’s influence and impact as well as prove his significance as a ‘hero’ 

or ‘national symbol’.  If students say no, make it clear that they will need to use evidence in order to 

support the perspective and argument that Louis Riel’s actions led to destruction and villainy. 

 

 Explain to students that historical significance, just as has been made clear in the previous 

excerpts, is dependent entirely on an individual or group’s perspective.  It will depend upon the way 

in which a historian organizes and makes sense of the other 5 historical thinking concepts and the 

criteria they use to determine significance that will determine the way in which they rank the 

importance of Louis Riel as a historical figure.  

 

7. Modeling   (25 Minutes, day one) 
The following activity will get students to start thinking about how to decide on what events, 

people or developments throughout history should be considered as significant.  The purpose of this 

activity is to get students thinking about the criteria that they use when making judgements on 

significance and how to rank the importance of things.  These skills will then be used (what students 

have learned about the criteria they use to make decisions) in order to rank the importance of Louis 

Riel as a historical figure. 

 

Timeline Activity: (15 Minutes to do, 5 Minutes to discuss) 

(Taken and adapted from The Big Six: Historical Thinking Concepts, Seixas and Morton, page 27) 

http://activehistory.ca/2010/02/the-historical-memory-of-louis-riel-a-long-standing-canadian-debate/
http://activehistory.ca/2010/02/the-historical-memory-of-louis-riel-a-long-standing-canadian-debate/
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Ask students to write, draw or make a timeline of their life story that includes the five most 

significant events or developments in their life.  State the task limitation: they have only 10 Minutes 

to complete their timeline.  Explain that the task is quite big so they must choose carefully but 

quickly.  Ask them to explain why they made the choices they did. 

 

Compare and contrast the criteria that students used to decide what to include in their 

timeline.  Take note of student answers, perhaps by listing the most common answers on the board. 

 Did students choose certain events or developments because they affected their lives, or those of 

others?  Did they affect them positively or negatively?  Were these events or developments’ 

influences short-term or long-term?  Were these events or developments life changing?  Revealing? 

 Meaningful? 

 

Explain to students that they have just completed the task - using criteria to rank according to 

importance - that all historians use to decide what is worthwhile studying or researching, or in other 

words, to decide what is historically significant.  State that they will now use this historical mode of 

thinking in order to evaluate and rank the importance and significance of Louis Riel. 

 

 

8. Guided Practice (40 Minutes, day one ) 
(Class engages with the work independently/in small groups under teacher guidance) 

 

Hero or Crazed Villain Activity? (Appendix 6.3 - 6.5) 

 

Place students in small groups, providing each group with a set of primary sources 

(Appendixes 6.2 - 6.5) that each focus on different aspects of Louis Riel’s character (i.e., hero, 

villain, prophet, mentally unstable).  Students will be asked to read through, examine and discuss the 

primary documents and images.  Tell students that as a group, they must pick one primary source 

(one that stands out to them either because the majority of the group members either strongly agree 

or disagree with it) and highlight the main points that contribute to characterizing Louis Riel in that 

particular way.  Students will decide whether or not these perspectives contribute to or take away 

from his significance, forming a list of evidence-based arguments to prove their point.  Groups will 

be required to answer the following questions: Is Louis Riel an important figure to learn about? 

 Does he deserve to be called a hero?  Or a villain?  Can he be both villain and prophetic hero? 

 How does the question of insanity affect these classifications? 

Groups will take turns briefly presenting their findings to the class (this can be done informally, with 

students sat in their groups around the classroom). 

 

 

9. Independent Activity (25 Minutes, day two ) 
(Students work independently to practice the actions/skills/habits of mind on their own) 

 

Canadian Symbolism Activity 

 

Have students think of an object that they feel is significant to Canada or symbolic/representative of 

it.  If students are having difficulty thinking of an object, provide a prompt such as ‘beaver’, ‘canoe’, 



27 
 

‘hockey’, etc.  The point of this activity though is to allow for students to use their own criteria when 

deciding on what is important when it comes to Canada or to being Canadian.  Ask students to draw 

a picture of this image on a blank piece of paper, and to briefly describe underneath how it 

symbolizes our/their cultural identity and why it is significant. 

Each student will be asked to stand up at their desk and briefly explain what they have drawn and 

written. 

 

10. Sharing/Discussing/Teaching (15 Minutes, day two ) 
(Students have occasion to demonstrate their learned expertise/share their experience with others) 

 

In order to build off of the Group and Independent activities, start a discussion revolving 

around the following question: Can Louis Riel be classified as a symbol of Canada, or more 

specifically, of French Canada or the Métis.  What does Louis Riel symbolize?   

 

The purpose of this discussion is to move past the binaries of villain and hero onto a concept 

that will push students to understand if/how Louis Riel’s significance is situated within a larger 

context.  Answers will vary depending on the perspectives students took during the Guided Activity 

and whether or not they understood Louis Riel’s influence as short term or long term, positive or 

negative, etc.  Students may refer back to the primary sources used during the Guided Activity.   

 

Begin by scaffolding a set of questions that will be asked in reference to the primary sources 

that have been investigated throughout this lesson.  These questions will allow for students to build 

up evidence-based arguments for their answers.  Questions include:  Does Louis Riel seem in control 

of his actions?  Does Louis Riel take responsibility for his actions?  Does Louis Riel feel justified in 

his actions?  If Louis Riel is labelled as insane, what does this say of his followers?  Does Louis Riel 

convey himself as mad (for example, in his final trial statement and renunciation) in his language 

and demeanour? 

 

Have students think about one or two of these questions with an elbow-partner.  Go around the room 

and ask elbow-partners to share what they have found. 

 

11. Assessment (35 Minutes, day two) 
In order to assess students’ abilities to analyze and evaluate evidence in order to create a 

distinct perspective on the historical significance of a historical figure, have students take on the role 

of a newspaper reporter and write a newspaper article about Louis Riel.  Have students write an 

article communicating some of the details of the North-West Rebellion through either the perspective 

that Louis Riel is A) a hero or B) a villain or C) Insane and not responsible for his actions.  Provide 

students with a photocopy of Appendix 6.6 as a template for their newspaper article. 

 

Students must include the following: 

 State a perspective on Louis Riel’s actions 

 State another perspective and its weakness (using details of the North-West Rebellion as 

proof) 

 provide proof to support the perspective 

 

Suggested expectations/criteria that students will be assessed on: 

 Students can identify influential social and economic conditions as well as the way in which 

they influence/are influenced by Louis Riel 
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 Students can form historically-minded perspectives in order to assert a distinct perspective on 

the figure of Louis Riel 

 Students can refer back to evidence investigated and evaluated throughout the unit in order to 

display a thorough understanding of how it contributes to their perspective 

 Students can use a distinct voice in order to communicate and convey their personal 

perspective 

 

 

 
 

Lesson 7: The Ethical Dimension: Informed Judgements of 

History 
 

Overview: 
Thus far students have been examining resources that have conveyed images of the Métis as being 

agitators as viewed by the government and newspaper. Sources are advocated for the initiatives of 

government and their need to suppress the rebellion. Sources that follow in this lesson demonstrate 

the provocation towards the Métis. The purpose of this activity is to show the importance of using 

primary sources to establish alternative historical perspectives to generate a corroborative account to 

understand the historical context and motives within history. It is important to form accurate accounts 

of history to avoid inaccuracies.  
 

Learning Goals: 
 Students will use primary source evidence to establish the value of historical events and what 

the implications are in today’s world.  

 Students will develop an understanding of how historical events affect today’s action and 

determine their role in being aware of the past 

 Students will recognize their present day ignorance of historical events, and determine their 

role in documenting an accurate account of these events.  

 Students will redevelop their accounts of the North-West Rebellion. Students will recognize 

the role of limited perspective and re-evaluate their initial understanding of events to 

incorporate the multiple understanding of events based on a variety of primary sources. 

 

Curriculum Expectations: 

 

Methods of Historical Inquiry and Communication 

Interpretation and Analysis 

1. Analyse historical events and issues from the perspectives of different participants in those events and 

issues (the Red River Rebellion from the perspectives of the followers of Louis Riel, the Canadian 

Party, and the Macdonald government). 

 
 Primary Focus 

o Ethical Dimension (Duty to remember history through multiple perspectives/ 

contexts) 
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 Secondary Focus 

o Evidence (Use of primary source evidence to inform historical context) 

o Significance (What makes the 1885 Rebellion relevant in today’s history?) 

o Historical perspective (Perspectives of  history informing the present) 

o Change and continuity (How history is seen then vs. now) 

 

Materials: 

 Métis Grievances (Appendix 7.1) 

 Guiding Questions BLM (Appendix 7.2) 

 Understand the Ethical Dimensions of History BLM (Appendix 7.3) 

 The Varsity April, 4 1885 (Appendix 7.4) 
 

 

Plan of Instruction: (75 Minutes) 
Warm up (10 Minutes) 
Prior to class, write the following prompt on the board: “Think about a time when you had to make a 

decision about doing the right thing. What did you choose to do? Do you think you made a good 

decision? Why or why not?” If students are having a hard time getting started, you might give the 

following scenarios: a time a classmate was being teased by others, an argument with a friend (how 

was it settled?), a secret that you were asked to keep (did you keep the secret? Why or why not?), a 

time you witnessed someone else doing something you thought was wrong (did you try to stop them, 

or did you report it?) 

 

 Have students question why they chose this particular moment. What made it memorable / 

what was its impact? Is it something that defines them as a person? Is it something that made 

them question their value system? Have them explain their reasoning. 

 Explain to students that they have been discussing questions of ethics, and whether their 

classmates made ethical decisions. Tell them that an ethical decision is one that might also be 

called the right decision. 

 Explain to students that they must now weigh their ethical decisions based on importance. 

Have students get in line from greatest importance to least importance justifying their place 

on the spectrum. 

 Inform students that they must develop ethical judgement in order to understand decisions of 

the past based on different historical contexts. 

 

Discussion (15 Minutes) 
 

Review the Indian Act / Treaties: 
After Confederation, the Canadian government wanted to open Western lands for settlement. To do 

so the government “persuaded First nations peoples to sign treaties.  

 
A treaty is an agreement between parties or nations for the purchase or transfer land or property. 

Reserves were lands set aside for aboriginal people with special rights.  
 
Following Confederation, aboriginal peoples became the most regulated people in Canada. In 1876, 

the Canadian government introduced the Indian Act, which introduced even more regulations. 

Traditional ceremonies were banned. It was decided that aboriginal children must attend special 
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residential schools. The government required aboriginal peoples to give up their nomadic lifestyle 

and become farmers. 
 
Aboriginal peoples did not want to be controlled in this way. They wanted to keep their 

independence. About have of Canada’s aboriginal peoples are not covered by treaties. Most of the 

aboriginal groups of British Columbia, Quebec and the North-West Territories have never 

transferred their lands to the government. As the descendants of the first inhabitants of that land, 

they believed they have rights to it because it never had been given up or extinguished by treaty. 

There are known as aboriginal rights.  

 
After Manitoba joined confederation many Métis moved farther west into present-day Saskatchewan 

and Alberta. In the 1880s, Canadian surveyors appeared in the North-West. They started to divide 

that land in preparation for settlement. The railway was coming through and it would only be a 

matter of time before settlers would flood into their land once more. The Métis turned to Riel for 

leadership. 

 
When Riel first returned to the North-West, he wanted to find a peaceful means of resolving the 

problem. The people of the North-West would speak with one voice to Ottawa about their concerns. 

A petition (is a formal request to an authority for rights, privileges, or other benefits) to the 

government was drawn up.  
 
For the Métis, the petition demanded legal recognition that they owned the land on which they lived. 

They also wanted a voice in their government.  
 

Cruxton, J. Bradley, and W. Douglas Wilson. “Preparing the West for Settlement.” In Challenge of the West: A 

Canadian Retrospective From 1815-1914. Toronto: Oxford University Press, 1997. 126-131. 
 
 

Hand students copies of (Appendix 7.1) examine the grievances of the Métis 

 
Ensure that students understand the regulations in which aboriginal peoples had to live. Discuss the 

empty promises of land. Why did the Métis had grievances with the Canadian government. 

Reference the topic of hypocrisy discuss during Lesson Two on Evidence. 
 
Ottawa did not act upon the petition. By March 1885, Riel planned to the same methods that had 

succeeded in Manitoba, by setting up his own government and pressure the Canadian government to 

provide for the Métis. 
 

Discuss how aboriginal peoples and leaders understood the terms of the treaties and the cultural ideas 

surrounding aboriginal land rights. 

 

Explain the aspects of Ethical Dimensions of historical thinking: 
1. All meaningful historical accounts involve implicit or explicit ethical judgment. 
 

2. Ethical judgment in history is made more complex by collective responsibility and 
 profound change over time. In making ethical judgments of past actions, we always risk 
 anachronistic impositions of our own standards upon the past. 
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3. Historians often deal with the conflict between 1) and 2) by 
 • framing questions that have an ethical dimension 
 • suspending judgments in order to understand the perspectives of the historical actors 
 • emerging from the study with observations about the ethical implications of their 
 narratives and arguments for today 
 

Modeling (10 Minutes) 

 
Give students Guiding Questions handout (Appendix 7.2) and Ethical Dimensions of History 

Continuum (Appendix 7.3) → Use both to model how to investigate the ethical dimensions of a 

source in The Varsity (Appendix 7.4) 

 
The centre-left is referred to as the moderate left, and describes the adherence to views learning to 

the left but closer to the centre of the political spectrum. Centre leftists, such as social democrats/ 

social liberals, believe in working with the established systems to improve social justice. They 

promote a degree of social equality that is believed to be achievable through promoting equal 

opportunity. The centre left emphasizes that the achievement of equality requires personal 

responsibility in areas of control by the individual persons though their abilities and social 

responsibility in areas outside of control. 
 

http://en.wikipedia.org/wiki/Centre-left 
 

 Where is this represented within the article? 

 How is this reflective of the historical context in question? 

 What historical perspectives are represented within the article? 
 

Guided Practise (15 Minutes) 
 

Discuss within a group (3-4 per group) that the quote below means: 
“For it is a fact that in a civilized states no considerable body of men will take up arms unless they 

are suffering from very serious grievances against which they have been unable to obtain redress. 

Their cause is often undoubtedly just, even though they may die under the stigma of treason in the 

defence of it.” 
 

Teacher Prompt: What is a stigma? Identify social stigmas within today’s society. 
 

Independent Activity (10 Minutes) 
 

Give students Understand the Ethical Dimensions of History Handout (Appendix 7.4) To complete 

during independent activity. 

 
Individually instruct students to address the questions posed within the article (from the perspective 

of the time) 
Whether those who are now in the rebellion had previously taken proper steps to have their 

admitted grievances redressed 
Whether the grievances were sufficiently serious to warrant recourse to arms if 

underdressed. 
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Emphasize to students that they must remember that these people are entirely unrepresented in the 

government which claims control over them.  
 

Sharing/ Discussing/ Teaching (10 Minutes) 
How are the opinions of every-day citizens of the time reflected in the article? What is the ethical 

responsibility represented in the article? 
 

Assessment (5 Minutes Instruction for assigned homework) 
Hand students back their summaries from Evidence activity. Ask students if they would stick to the 

relevance and importance of their summaries based on their further investigation of primary source 

documents throughout the unit. What has been confirmed? What has been challenged? 
 
Have students rewrite their summaries of the North-West Rebellion to incorporate all primary source 

documents analyzed to reflect an corroborative ethical assessment of the events that took place. 

 
Students will be assessed based on their approach to learning based on their reflections on first draft 

summaries and identify the strengths and weakness of each. This assessment will offer students the 

chance to incorporate newly learned skills and approaches to the North-West Rebellion to articulate a 

more accurate and true account of events. 
 
The purpose of this task allows students the opportunity to use assessment to further their own 

learning. Self and peer assessments allow students to reflect on their own learning and identify areas 

of strength and need. These tasks offer students the chance to set their own personal goals and 

advocate for their own learning. 
 
***Students will hand assignment in at the beginning of the next class. 

 

Students will be assessed on: 
 Self assessment and reflection on previous summary 

 Corroboration of primary source evidence to evaluate the events of the Louis Riel Trail 

 Continuity and change between two summaries 

 Progression of evaluation based on acquisition of primary source knowledge. 

 

 

Lesson 8: Conclusion: “Riel’s Trial” 
 

Overview: Two Class Periods (2X 75 Minutes) 
 
Using the resources students have collected throughout the unit, students will demonstrate their 

knowledge of historical inquiry and investigation of significant events, developments, and/ or issues 

that affected Canada and Canadians between 1850 and 1890 through staging a mock-trial of Louis 

Riel. 
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Organize the class into a courtroom and begin the retrial. When statements and testimony have been 

given, the judge delivers a charge to the jury, instructing it on its deliberations. The jury then 

withdraws to consider its verdict, which one of its members then delivers to the court. The judge 

pronounces sentence on Riel if he is found guilty, or acquits him if found innocent. 
 

Students should recognize that the trial and execution of Louis Riel remains a contentious part of 

Canadian history. There is still a great deal of debate on whether or not Louis Riel was given a fair 

trial. The class will have the opportunity to examine some documents written in the 1880s and 

discuss whether or not they perceive the trial to have been fair. 

 
"Peel’s Prairie Provinces: University of Alberta Libraries, a Division of Learning Services." Peels Prairie Provinces RSS. 

http://peel.library.ualberta.ca/educationalresources/louis_riel.html (accessed November 8, 2013). 
 

Purpose of the lesson: 
 Inquiry into primary sources encourages students to wrestle with contradictions and  

 Compare multiple sources that represent differing points of view, confronting the complexity 

of the past. 

 Students construct knowledge as they form reasoned conclusions, base their conclusions on 

evidence, and connect primary sources to the context in which they were created, 

synthesizing information from multiple sources. 

 Integrating what they glean from comparing primary sources with what they already know, 

and what they learn from research, allows students to construct content knowledge and 
deepen understanding. 

Learning Goals: 
 Students will recognize agreement or contradiction when comparing information on Riel’s 

trial 

 Students will recognize fact versus opinion in historical documents 

 Students will understand the importance’s of Louis Riel in Canadian history and the 

continuing debate about his trial and verdict. 

 

Curriculum Expectations: 

 Evidence (Use of Evidence to present Riel’s case) 

 Cause and Consequence (How historical events are viewed then and now) 

 Change and Continuity (What has changed since the Métis Rebellions?) 

 Historical Perspective (Opposing perspectives of the trial) 

 Historical Significance (Significance of the trial within history) 

 Ethical Dimension (Why is the trial important in understanding the fate of Riel? What is our 

responsibility to remember these historical events?) 

 

Materials: 

 Trial Role Sheets (Appendix 8.1)  Students will all be given a copy of Roles and Trial 

Sequence, individual role sheets will be assigned to students 

 Mock Trial Rubric: (Appendix 8.2) Each student will be given a copy of the Mock Trial 

Rubric 
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Plan of Instruction: 
Warm up (10 Minutes) 
Teacher will go over the trial sequence making sure that each role is aware of their position within 

the trial. Clarify any questions students may have about sequence. 
 
Students will then rearrange their desks in the layout of a court room. 
 

Discussion (5 Minutes) 
Students will be given time to meet with their role groupings to make final adjustments 

 

Modeling  
This portion of the lesson does not require modeling of action/ skills / thinking patterns. Students will 

direct the mock trial for the remainder of the period. 
 

Guided Practise 
 
Outline the Opportunity 
Students should review the whole topic, and especially the clips "The North-West Rebellion," Assign 

members of the class different roles to play in preparing for Riel's retrial. These should include Louis 

Riel, the judge, a six-person jury, the defence and prosecuting attorneys, and various witnesses who 

were involved in the 1885 Northwest Rebellion. Students who are not assigned a specific role can 

serve as a panel whose responsibility will be to determine whether Louis Riel's re-trial was fair. 

 
Have students use primary sources used throughout the unit to prepare to play their role as part of a 

retrial of Louis Riel. Defence and prosecuting attorneys will need to prepare opening and closing 

remarks, witnesses will need to prepare testimony, Riel will need to present a statement to the court, 

justifying his actions during the Rebellion, and the judge will have to be prepared to deliver a charge 

to the jury. 

 

Independent Activity: 
Students will use primary source documents provided throughout the unit to construct a case either in 

prosecution or defense of Riel, anticipating Cross examination questions and forming their own. 

Students will present their information in the form of a mock-trial in the following class. 
 

DAY TWO 
 

Sharing/ Discussing/ Teaching 
Students will present their research during the mock trial, to determine the final verdict of Riel. 

Students in all roles will play a crucial role in staging a retrial of Louis Riel on the charge of treason, 

and render a verdict as a class. 
 

Revisit and Reflect 

Write the term fair trial on the board. Why is this an important concept in Canada's legal system? 
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Review as a class any information that students know about Louis Riel's trial for treason in 1885, and 

why 

its verdict aroused so much controversy. 

 

In 1881, history began to repeat itself for Louis Riel, only this time in Saskatchewan. There, the Métis 

people faced an influx of land-hungry white settlers abetted by a government keen to populate the 

west. Since fleeing Manitoba in 1870, Riel married, had two children and was living in Montana. He 

agreed to help the Métis quest to secure land rights and headed north to lead the North-West 

Rebellion.  

 
Sir John A Macdonald, prime minister once more, had other worries besides a western insurrection. 

His national dream, the transcontinental railway was almost bankrupt. When he received news of a 

skirmish between the North-West Mount Police and armed Métis, he saw an opportunity to solve two 

problems at once. Macdonald would send Canadian troops west on the still-incomplete Canadian 

Pacific on the still incomplete CPR, put down the rebellion and prove the worth of the railways to 

Canadians. 

 

The North-West Rebellion ended with the Battle of Batoche. Though the 300 Métis and their Cree 

comrades were capable fighters, there were out nubumbered by 800 Canadian soldiers led by Major 

General Frederick Middleton. After the fourth day, May 12th 1885, the Canadians overwhelmed the 

rebels. 

 
CBC/Radio Canada. "CBC Digital Archives - Rethinking Riel - Louis Riel: The North-West Rebellion." 

CBCnews. http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/the-north-west-

rebellion.html (accessed November 14, 2013). 
 

After the trial, ask the remaining students to evaluate its fairness, especially in contrast to the 1885 trial that found 

Riel guilty of treason and sentenced him to death. Ask students how a trial held today would differ from that of 

1885, and why this is the case. Ask students to discuss whether or not they think Riel received a fair trial then, and 

whether they agree with the verdict and sentence passed on him.  
 

Assessment: 
Students will prepare their own response on the guilt or innocence of Louis Riel on the charge of 

high treason through rebellion in a written essay. Have students support their position with evidence 

presented in the trial.  
 
Students do not have to take the position they held in the trial. 
 
Students will be assessed on: 

 Ethical dimension of the verdict 

 Use of historical perspective 

 Explanation with reference to evidence of their verdict 

 Corroboration of sources to generate a final verdict 

 Clear articulation of position held towards the Riel trial 
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Appendix: 

Appendix 1: Introduction 

Timeline (Appendix 1.1) 

 
 
Appendix 1.1“History On Trial Bringing History to Life in the Classroom: Louis Riel Teacher’s Guide.” 

.History On Trial Ltd. http://www.historyontrial.ca (accessed November 8, 2013). 
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Terminology (Appendix 1.2) 

 
Appendix 1.2“History On Trial Bringing History to Life in the Classroom: Louis Riel Teacher’s Guide.” 

.History On Trial Ltd. http://www.historyontrial.ca (accessed November 8, 2013). 
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Appendix 2 – Evidence 

Louis Riel A Comic Strip Biography, Chester Brown (Appendix 2.1) 
Appendix 2.1: Brown, Chester. Louis Riel: a comic-strip biography. Montr al: Drawn and Quarterly ;, 2003. p.136-137.
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Louis Riel A Comic Strip Biography, Chester Brown Index (Appendix 2.2)

 
Appendix 2.2: Brown, Chester. Louis Riel: a comic-strip biography. Montr al: Drawn and Quarterly ;, 2003. p.258. 
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Canadian Pictorial & Illustrate War News. 16 May, 1885 (Appendix 2.3)
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The Canadian Pictorial and Illustrate War News (Toronto), "North-West Rebellion," May 16, 1885, Vol 1. No.7. 

http://eco.canadiana.ca/view/oocihm.8_06594_1 (accessed November 9, 2013). 
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The Illustrated War News April 25 (Appendix 2.4)
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The Illustrated War News (Toronto), "War News," April 25, 1885, Vol. 1, no. 4.  
http://eco.canadiana.ca/view/oocihm.8_06601_4 (accessed November 9, 2013). 

http://www.bibme.org/
http://eco.canadiana.ca/view/oocihm.8_06601_4
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The Illustrated War News. 2 May 1885 (Appendix 2.5)
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The Illustrated War News (Toronto), "War News," May 2, 1885, Vol. 1, no. 5. 
http://eco.canadiana.ca/view/oocihm.8_06601_54 (accessed November 9, 2013). 

 

http://www.bibme.org/
http://eco.canadiana.ca/view/oocihm.8_06601_5
http://eco.canadiana.ca/view/oocihm.8_06601_5
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Appendix 3 - Cause and Consequence 

North-West Conditions (Appendix 3.1) 

 
From the Public Archives of Canada, found in Morton, Desmond. “The Last War Drum.” 1972. p.13. 
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BLM Mind Map (Appendix 3.2)
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Appendix 3.3 “History On Trial Bringing History To Life in the Classroom: Louis Riel Teacher’s Guide.” .History On 

Trial Ltd. http://www.historyontrial.ca (accessed November 8, 2013). 
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BLM Métis Uprising 1885 (Appendix 3.3) 

Name:           Date: 

 

Métis Uprising 1885 

 

Instructions: 

 

Goal: You and your team members make a concept map about the North-West Rebellion of 1885 in order 

to show the connection between many differently shaped and sized puzzle pieces.   

 

1. Read over the list of topics below, which are all related in some way to the Métis North-West Rebellion 

of 1885, led by Louis Riel.  Read the linking verbs. 

 

2. One member of your team writes the central topic - North-West Rebellion of 1885 - at the top or in the 

middle of a large piece of paper.  Write the other topics randomly around this central concept.  Leave lots 

of space between topics. 

 

3. Each of you chooses a coloured marker and uses it to draw a line between topics that you think are 

connected.  Next to these lines, write a linking verb to explain how these topics are related.  (You can also 

use verbs that do not appear on this sheet.)  All team members contribute and write at the same time, but 

it is a good idea to ask questions and discuss your decisions with one another as you work. 

 

Topics:   

 

Canadian government   railway    disappearance of the bison    treaties    newcomers    white English    

Red River Rebellion, 1869-1870    Métis    Canadian Mounted Police    Gabriel Dumont   landownership    

Louis Riel    General Middleton   poor living conditions     remoteness    Canadian Pacific Railway   

execution of Thomas Scott    religious mission     charismatic   expansion      armed resistance    justice 

 

Suggested linking verbs: 

 

led (to)   caused   was an underlying cause of   resisted   was a factor in   resulted in     contributed to    

aided   defeated    was made worse by   supported   opposed   negotiated    encouraged    attracted   fought   

controlled    used    put pressure on    made it easier to  

 

Adapted from BLM 4.5 The Disappearance of the Bison in Seixas and Morton. “The Big Six Historical Thinking 

Concepts.” Nelson Education, 2013. p.135. 
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 Letter from Supt. Crozier to Lt. Gov. Dewdney (Appendix 3.4) 

 

Letter from Supt. Crozier to Lt.-Gov. Dewdney  
October 2, 1884 
I quite agree with Sergeant Keenan that the state of affairs in that vicinity is...by no means satisfactory - prompt measures should 

be take to allay if possible the existing dissatisfaction and at the same time precautionary measures should be taken to ensure 

against the Indians or Halfbreeds becoming unmanageable. If  
matters go on as they are or if some such course as suggested is not acted upon in my opinion everything points to an overt act or 

more probably acts being committed during the winter, I think in different parts of the district at the same time. 
P.S. You will observe that Sergeant Keenan says that the crops are almost a total failure and that the Half-Breeds will be very 

hungry unless they are able to procure food by some means. The Leader of the Opposition in the House of Commons, Edward 

Blake, used this telegram in a long speech on July 6, 1885, denouncing Sir John A. Macdonald for not paying attention to the 

warnings about Métis grievances his government was receiving.December 23, 1884 
Excerpt from letter Inspector Gagnon to Compt. White, 
" ...The half-breeds are pressing Riel to settle amongst them, and have him, as a token of their gratitude for services rendered, a 

house well furnished, and will further, on 2nd January next, present him with a purse. 
These testimonials of the good will of the majority would go towards denying certain rumors, which say that several are lacking 

confidence in their leader; that his way of acting and speaking denotes a very hot head, and that he does not now agree with their 

priest. There is no doubt that a great number are still led by him, and would act upon his dictates. Some time ago I sent several 

men to the south branch to have horses shod. The river being full of floating ice, they could not cross. Some way or other, the 

report was brought to the east side of the river that these men were sent to arrest Riel, who was then at the crossing. Within half 

an hour over 100 men had collected to protect him. There is a certain amount of suffering among the half-breeds, but not to the 

extent it was expected to reach. Large quantities of supplies are required for this part of the country, and all who have horses can 

make a living by freighting. As far as I can see, the chief grievance of the half-breeds is, that they are afraid that the Government 

will not sanction the way they, amongst themselves, have agree to take their homesteads--ten chains frontage on the river, by two 

miles back." This letter from Supt. Crozier to Lt.-Gov. Dewdney alludes to Riel's "personal claims". In December, 1884, Father 

Alexis Andre and D.H. Macdowall, member of the North West Council, had met with Riel to see if he would return to Montana 

in exchange for a large sum of money which the government would provide. Prime Minister Macdonald would not assent to the 

plan, writing that Riel "has a right to remain in Canada and if he conspires, we must punish him." 
(Source of Macdonald's quote: handwritten letter from Macdonald to Dewdney, p.545, Dewdney Papers, Glenbow Institute) 

(Crozier's letter is reprinted in the Sessional Papers No. 52, 1886) 
Carlton, 7th January, 1885 
Confidential 
Sir-I have the honour to forward herewith a confidential report from Mr. Howe, from Prince Albert. It relates to the matter upon 

which I telegraphed you in cypher from here a few days ago. I had personal interviews with those mentioned in Inspector Howe's 

report, and they feel confident that Riel is sincere in saying he wishes to leave the country, and will do so as soon as he has the 

means. I quite agree with Pere Andre, with whom I had a talk relating to this matter at Prince Albert a few days ago, that if this 

man Riel was out of the country the normal quiet would be restored. For, granting that his power to make serious trouble may be 

but problematical, yet his very presence here causes a feeling of uneasiness among the half breeds and Indians, which, as you 

know, is taken advantage of by others who are neither half breeds nor Indians, to further their own schemes and ends. Riel, 

certainly, has great influence with the half breeds, and that being admitted, means influence with the Indians as well. They regard 

him as a man who has suffered for them and their cause, and that he is here to work in their interest. He knows full well how to 

play upon their superstitious natures,and though to white men some of his sayings and doings and proposed reforms seem absurd, 

even ridiculous, to the simple-minded natives the very absurdity of his expressions and ideas make him appear to them so much 

the greater man and benefactor to their people. Of late he has has appeared in the role of a religious reformer, and I am informed 

by one who certainly knows, that he has influenced even in that direction people proverbial for their regard for the teachings of 

their church and clergy, proving his influence, which he might use with embarrassing results. The man says he has personal 

claims, the amount mentioned would cover those claims. 
The matter of the claims of the half breeds for scrip, and as to the manner of dividing and sub-dividing the land upon which they 

have already settled, imperatively requires the immediate attention of the Government, and that decisions at once be given for or 

against the wishes of those interested. 
In the interest of his country I strongly urge a settlement of those important matters. 
I need not enter into particulars as to the claims for scrip nor as to the changing of shape of the lots settled upon from ten chains 

front and two miles long to the regular block lots. You have heard and understand what is wanted, no doubt, quite well. 
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Some of the half breeds report that the Indians are quite in accord with them, even the Sioux, and will act at any time and manner 

they wish. I do not, however, believe that here is universally with the Indians such an understanding, though there are 

undoubtedly bands and individuals among other bands who look to Riel and the half breeds as their champions, and who, I think, 

hve promised to join or act with them as they bid, and the greater the chances may be of the half breeds and Indians 

proportionately would join them, and if any movement or agitation is the least successful it would be very apt to attract the whole 

Indian population either as strong sympathizer or active participants. 
I have, &etc., 
L.N. CROZIER 
Hon. Edgar Dewdney, Governor N.W.T., Regina. 
This originally coded telegram from Supt. Crozier to Lt.-Gov. Dewdney reflects the Métis' concern that the petition of Dec. 16, 

1884 had not produced results from the federal government. (Document in National Archives of Canada, Dewdney Papers, M.G. 

27 I C 4, Vol. 1, p.340.)  

 

NWMP Correspondence. From “Dewdney Papers.” National Archives of Canada, M.G. 27, I C 4, Vol. 1, pp. 318-

319. http://members.shaw.ca/bcsk/primsrcf/letters/84_NWMPcorrespondence.html. (Accessed Nov 8, 2013). 

 

Final Statements from Riel’s Trial (Appendix 3.5) 

 

http://members.shaw.ca/bcsk/primsrcf/letters/84_NWMPcorrespondence.html
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McGill University. "Final Trial Statement & Subsequent Renunciation of Louis Riel." McGill University Scripts. 

http://lists.mcgill.ca/scripts/wa.exe?A3=ind1103e&L=artsminevents&P=3493556&E=2&B=--

_003_61EBFB408290ED46BEBD6FB8515A2BD803CDB724C4EXMBXVS2campu_&N=Riel+Final+Trial+Statement.pdf

&T=application%2Fpdf (accessed November 11, 2013). 
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Appendix 4 - Change and Continuity 

BLM “Guess the Country” (Appendix 4.1) 

 
 

Seixas and Morton. “The Big Six Historical Thinking Concepts.” Nelson Education, 2013. p.100. 
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BLM Comparing and Contrasting the Causes and Events of the Red River Rebellion and 

the North-West Rebellion (Appendix 4.2)
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“History On Trial Bringing History To Life in the Classroom: Louis Riel Teacher’s Guide.” .History On Trial Ltd. 

http://www.historyontrial.ca (accessed November 8, 2013). 
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The Riel Rebellion - How it Began - How it was Carried on - And its Consequences - Succinct 

Narrative of the Facts (Appendix 4.3) 
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The Riel Rebellion: How it Began, How it was Carried On: And its Consequences: Succinct Narrative of the Facts. Vol. 1 

(1887): 4-19. http://peel.library.ualberta.ca/bibliography/1322.html (accessed November 9, 2013). 

 

 

http://peel.library.ualberta.ca/bibliography/1322.html
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Testimony of Charles Nolin (Appendix 4.4) 

 

Testimony of Charles Nolin 

CHARLES NOLIN sworn  Examined by MR. CASGRAIN: 

(Mr. Marceau was sworn as interpreter.) 

Q. You live at St Laurent? A. At the present time, yes.  Q. You lived before in Manitoba? A. Yes.  Q. Do you know 

when the prisoner came into the country? A. Yes.  Q. About what time was it? A. I think about the beginning of 

July 1884.  Q. You met him several times between that time and the time of the insurrection? A. Yes.  Q. Did the 

prisoner speak about his plans, and if so, what did he say? A. About a month after he arrived he showed me a book 

that he had written in the States. What he showed me in that book was first to destroy England and Canada.  Q. 

And? A. And also to destroy Rome and the Pope.  Q. Anything else? A. He said that he had a mission to fulfill, a 

divine mission, and as a proof that he had a mission he showed a letter from the Bishop of Montreal, eleven years 

back.  Q. Did he say how he would carry out his plans? A. He did not say how he would carry out his plans then. 

  Q. Did he tell you something after? A. He commenced to talk about his plans about the 1st of December 1884. 

  Q. What did he tell you? A. In the beginning of December 1884, he began to show a desire to have money, he 

spoke to me about it first I think.   Q. How much did he say he wanted? A. The first time he spoke of money I think 

he said he wanted $10,000 or $15,000.   Q. From whom would he get the money? A. The first time he spoke about 

it he did not know any particular plan to get it, at the same time he told me that he wanted to claim an indemnity 

from the Canadian Government. He said that the Canadian Government owed him about $100,000, and then the 

question arose who the persons were whom he would have to talk to the Government about the indemnity. Some 

time after that the prisoner told me that he had an interview with Father Andre and that he had made peace with the 

church, that since his arrival in the country he had tried to separate the people from the clergy, that until that time he 

was at open war almost with the clergy. He said that he went to the church with Father Andre and in the presence of 

another priest and the blessed sacrament he had made peace, and said that he would never again do anything against 

the clergy. Father Andre told him he would use his influence with the Government to obtain for him $35,000. He 

said that he would be contented with $35,000 then, and that he would settle with the Government himself for the 

balance of the $100,000. That agreement took place at Prince Albert. The agreement took place at St Laurent and 

then Father Andre went back to his mission at Prince Albert.   Q. Before December were there meetings at which 

Riel spoke and at which you were present? A. Yes.   Q. How many? A. Till the 24th of February I assisted at seven 

meetings to the best of my knowledge.   Q. Did the prisoner tell you what he would do if the Government paid him 

the indemnity in question?   A. Yes.   Q. What did he tell you? A. He said if he got the money he wanted from the 

Government he said he would go wherever the Government wished to send him. He had told that to Father Andre, if 

he was an embarrassment to the Government by remaining in the North-West he would even go to the Province of 

Quebec. He said also, that if he got the money he would go to the United States and start a paper and raise the other 

nationalities in the States. He said before the grass is that high in this country you will see foreign armies in this 

country. He said I will commence by destroying Manitoba, and then I will come and destroy the North-West and 

take possession of the North-West.  

[some content has been removed for condensing purposes] 

   Q. Do you remember the 26th of March, the day of the battle at Duck Lake? A. Yes.   Q. Was the prisoner there? 

A. Yes. After the news came that the police were coming, the prisoner started one of the first for Duck Lake on 

horseback.   Q. What did he carry? A. He had a cross.   Q. Some time after you left? A. Yes.   Q. You went to 

Prince Albert? A. Yes.   Q. In the beginning of December, 1884, the prisoner had begun speaking of his plans about 

taking up arms? A. Yes.  
UMKC School of Law. “Testimony of Charles Nolin.” 

http://law2.umkc.edu/faculty/projects/ftrials/riel/nolin.html. (Accessed Nov 8, 2013). 

http://law2.umkc.edu/faculty/projects/ftrials/riel/nolin.html
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Photo of Batoche (Appendix 4.5) 

 
 

The Illustrated War News (Toronto), "War News," May 9, 1885, Vol. 1, no. 7. 

http://eco.canadiana.ca/view/oocihm.8_06601_54 (accessed November 9, 2013). 

http://www.bibme.org/
http://www.bibme.org/
http://www.bibme.org/
http://eco.canadiana.ca/view/oocihm.8_06601_5
http://eco.canadiana.ca/view/oocihm.8_06601_5
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Letters & Diary Entries of Louis Riel Testimony - Letters Introduced as Exhibits for the 

Crown in the 1885 Trial (Appendix 4.6) 

EXHIBIT NO. 1 

Batoche, 12th May 1885 

If you massacre our familes we are going to massacre the Indian agent and others, prisoners. 

LOUIS 'DAVID' RIEL, Exovede 

Per J.W. Astley, bearer     

ENDORSEMENT ON EXHIBIT NO. 1 

12th May 1885 

Mr. Riel: I am anxious to avoid killing women and children, and have done my best to avoid doing so. Put your 

women and children in one place, and let us know where it is and no shot shall be fired on them. I trust to your 

honor not to put men with them. 

FRED MIDDLETON, Comdg. N.W. Field Forces     

EXHIBIT NO. 2 

Batoche, 12th May 1885 

Sir: If you massacre our families we will begin by Indian Lash and other prisoners. 

LOUIS 'DAVID' RIEL, Exovede 

Per F.E. Jackson, bearer     

EXHIBIT NO. 5 

St Anthony, 21st March 1885 

To Major Crozier, Commandant of the Police Force at Carlton and Battleford 

Major: The councillors of the provisional government of the Saskatchewan have the honor to communicate to you 

the following conditions of surrender: You will be required to give up completely the situation which the Canadian 

Government have placed you in, at Carlton and Battleford, together with all government properties. 



87 
 

In case of acceptance, you and your men will be set free, on your parole of honor to keep the peace. And those who 

will choose to leave the country will be furnished with teams and provisions to reach Qu' Appelle. 

In case of non-acceptance, we intend to attack you, when tomorrow, the Lord's Day, is over; and to commence 

without delay a war of extermination upon all those who have shown themselves hostile to our rights. 

Messrs. Charles and Maxime Lepine are the gentlemen with whom you will have to treat. 

Major, we respect you. Let the cause of humanity be a consolation to you for the reverses which the governmental 

misconduct has brought upon you. 

LOUIS 'DAVID' RIEL, Exovede 

EXHIBIT NO. 8 (translation) 

God has always taken care of the half-breeds. He fed them for many days in the desert. Providence enriched our 

prairie with the buffalo. The plenty in which our fathers lived was as wonderful as the heavenly manna. But we were 

not sufficiently grateful to God, our good Father, hence it is that we have allowed ourselves to fall into the hands of 

a Government which only thinks of us to pillage us. Had he only understood what God did for us before 

Confederation, we should have been sorry to see it coming. And the half-breeds of the North-West would have made 

conditions of a nature to preserve  for our children that liberty, that possession of the soil, without which there is no 

happiness for anyone; but fifteen years of suffering, impoverishment and underhand, malignant persecution have 

opened our eyes; and the sight of the abyss of demoralization into which the Dominion is daily plunging us deeper 

and deeper every day, has suddenly, by God's mercy as it were, stricken us with horror. And the half-breed people 

are more afraid of the hell into which the Mounted Police and their Government are openly seeking to drive us, than 

of their firearms, which, after all, can only kill our bodies. Our alarmed conscience have shouted out to us: Justice 

commands us take up arms. Dear relatives and friends, we advise you to pay attention. Be ready for everything. 

Take the Indians with you. Gather them from every side. Take all the ammunition you can, whatsoever storehouses 

it may be in. Murmur, growl, and threaten. Stir up the Indians. Render the police of Fort Pitt and Battleford 

powerless. We pray God to open to us a way to go up. And when we get there, as we hope, we shall help you to take 

Battleford and Fort Pitt. Have confidence in Jesus Christ. Place yourselves under the protection of the Blessed 

Virgin. Implore St. Joseph, for he is powerful with God. Commend yourselves to the powerful intercession of St. 

John the Baptist, the glorious patron of the Canadians and half-breeds. Be at peace with God. Keep His 

commandments. We pray Him to be with you all and to make you succeed. 

Try and give to the half-breeds and Indians of Fort Pitt, as quickly as possible, the news we send you.     

EXHIBIT NO. 9 (translation) 

To the Indians; to the half-breeds 

The half-breeds and Indians of Battleford, and environs Dear Brothers and Relatives: Since we wrote to you, 

important events have taken place. The police have attacked us; we met them and God gave us the victory; 30 half-

breeds and 5 Indians fought against 120 men, and after 35 or 40 minutes, they took to flight. Bless God with us for 

the success he has kindly granted us. Rise; face the enemy, and if you can do so, take Battleford - destroy it - save all 

the goods and provisions, and come to us. With your numbers, you can perhaps send us a detachment of 40 or 50 
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men. All you do, do it for the love of God, and in the protection of Jesus Christ, the Blessed Virgin, St Joseph and St 

John the Baptist, and be certain   that faith does wonders. 

LOUIS 'DAVID' RIEL, Exovede 

(in pencil) signed by the members of council 

EXHIBIT NO. 19   15th May 1885   Major General Fred. Middleton 

General: I have received only to-day yours of the 13th instant. My council are dispersed. I wish you would let them 

go quiet and free. I hear that presently you are absent. Would I go to Batoche, who is going to receive me? I will go 

to fulfil God's will. 

LOUIS 'DAVID' RIEL, Exovede     

UMKC School of Law. “Letters & Diary Entries of Louis Riel Testimony.” 

http://law2.umkc.edu/faculty/projects/ftrials/riel/exhibits.html. (Accessed Nov 8, 2013). 
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Appendix 5 - Historical Perspective 

Appendix 5.1: Brown Comic “A Courtroom in Regina.”
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Appendix 5.1: Brown, Chester. Louis Riel: a comic-strip biography. Montr al: Drawn and Quarterly ;, 2003. p.203-207. 
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Appendix 5.2: Brown Comic “A Courtroom in Regina.” cont.

 
Appendix 5.2: Brown, Chester. Louis Riel: a comic-strip biography. Montr al: Drawn and Quarterly ;, 2003. p.214-215. 
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Appendix 5.3: Brown Comic “Rebuttal Crown Witness: General Frederick Middleton.”
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Appendix 5.2: Brown, Chester. Louis Riel: a comic-strip biography. Montr al: Drawn and Quarterly ;, 2003. p.226-229. 
 

Appendix 5.4: Cross-Checking BLM (Original)  

CROSS CHECKING SOURCING CONTEXTUALIZING 

Comparing several 

document: 
Ask: 
What do other 

documents say about 

this? 
Do the documents agree? 
What are the several 

stories about the same 

point? 
Which stories are most 

reliable? 

Ask questions about 

the author/ document: 
Ask: 
Who is the author? 
When was the 

document published? 
Why did they publish 

it? 
Is it reliable? 

Imagine the setting: 
Ask: 
What as it like to be alive in the past? 
What things were different then 

compared to now? What things were the 

same? 
What was the setting? 
What were people worried about/ hoping 

for? 

 

Appendix 5.5: Questions for Consideration BLM  
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Historical Perspective:  

Questions to Consider: 

 How do our experiences affect how we see our past? 

 How do we evaluate the reliability of sources during historical research? 

 Are our understandings of historical figures accurate? 

 How do historical events shape the way we see individuals? 

 What factors shape our understandings of history? 

 Does historical fiction change the way we see history? 

 Is history static, or do our views and beliefs about events and people change? 

 Who decides what is history and how to tell it? 

 Collected recollections of events and people are truer than those of one person. 

 Why do we analyze things that have happened in the past? 

 Analyzing multiple perspectives over time gives us a truer picture of historical events. 

 Why is historical research important? 

 How do the insights of individuals affect our collective picture of history? 

 Historical perspectives affect the way we see individuals, events and places. 

 
"American History Teachers' Collaborative Lesson Plan: Understanding Historical Perspective." American History 

Teachers' Collaborative Lesson Plan: Understanding Historical Perspective. 

http://www.usd116.org/ProfDev/AHTC/lessons/Adrian06/Adrian06overview.htm (accessed November 7, 2013). 
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Curran’s Debate on Riel’s Role (Appendix 5.6) 
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“Debate on Louis Riel [i.e. Riel]: speech by Mr. J.J. Curran, M.P. in the House of Commons. Ottawa, on Monday, the 

15th of march, 1886.” National Library of Canada (1886): 2-16. http://eco.canadiana.ca/view/oocihm.30114 (accessed 

November 10, 2013). 
 

http://eco.canadiana.ca/view/oocihm.30114
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Historical Perspective Part 1 BLM (Appendix 5.7) 

 

Historical Perspective-Taking Part 1 

 

Name: _______________________________________________  Date:  ________________________ 

What are the event(s) and time period you are investigating? 

 North-West Rebellion 1885 

 Group 1 

 

Group 2 

 

 

Motivations (what were 

they thinking) 

 

  

 

 

 

 

 

 

 

Actions (what did they 

do) 
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Responses (how did they 

and others respond to 

these actions) 

 

 

  

 

 

 

 

  

 
“The Historical Thinking Project Promoting critical historical literacy for the 21st century.” Historical Perspectives. 

http://historicalthinking.ca/concept/historical-perspectives (accessed November 7, 2013). 
 

Historical Perspective Part 2 BLM (Appendix 5.8) 

 

Historical Perspective-Taking Part 2 

Name: _______________________________________________  Date:  ________________________ 

What are the event(s) and time period you are investigating? 

 North-West Rebellion 1885 

List the various groups and people involved, and circle the one that you are recording on this page (use 

additional pages to record information on others). 

 

Describe their position/role in society. 

 

 

Evidence? 

 

 

 

 

 

 

How is their position/role different from a similar 

person or group today? 

 

Evidence? 

 

 

http://historicalthinking.ca/concept/historical-perspectives


106 
 

 

 

 

 

 

 

 

 

 

 

 

Compared to what we face today, what relevant circumstances were different for them in the past?  (Some 

examples might include technology, media, economy, religion, family life, communication, recreation, etc.) 

 

 

 

 

 

 

 

How do you think the above factors influenced their thoughts and/or actions? 

 

 

 

 

 

 

 

“The Historical Thinking Project Promoting critical historical literacy for the 21st century.” Historical Perspectives. 

http://historicalthinking.ca/concept/historical-perspectives (accessed November 7, 2013). 

 

 

 

 

 

 

 

http://historicalthinking.ca/concept/historical-perspectives
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Appendix 6 - Historical Significance 

Appendix 6.1 Louis Riel 

 

The Illustrated War News (Toronto), "War News," May 2, 1885, Vol. 1, no. 5. 
http://eco.canadiana.ca/view/oocihm.8_06601_54 (accessed November 9, 2013). 
 

 

 

http://www.bibme.org/
http://www.bibme.org/
http://www.bibme.org/
http://eco.canadiana.ca/view/oocihm.8_06601_5
http://eco.canadiana.ca/view/oocihm.8_06601_5
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The Historical Memory of Louis Riel: A Long-Standing Canadian Debate (Appendix 6.2) 

 

Found at http://activehistory.ca/2010/02/the-historical-memory-of-louis-riel-a-long-standing-canadian-

debate/.(Accesed Nov 8, 2013). 

 

Execution of Thomas Scott (Appendix 6.3)

 
 

From the Public Archives of Canada, found in Morton, Desmond. “The Last War Drum.” 1972. p.9. 

 

 

 

 

 

 

 

 

 

 

http://activehistory.ca/2010/02/the-historical-memory-of-louis-riel-a-long-standing-canadian-debate/
http://activehistory.ca/2010/02/the-historical-memory-of-louis-riel-a-long-standing-canadian-debate/
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Was Riel Insane? (Appendix 6.5) 
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The Riel Rebellion: How it Began, How it was Carried On: And its Consequences: Succinct Narrative of the Facts. Vol. 1 

(1887): 20-22. http://peel.library.ualberta.ca/bibliography/1322.html (accessed November 9, 2013). 

 

http://peel.library.ualberta.ca/bibliography/1322.html
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BLM Newspaper Article Template (Appendix 6.6)

 
“History On Trial Bringing History To Life in the Classroom: Louis Riel Teacher’s Guide.” History On Trial Ltd. 

http://www.historyontrial.ca (accessed November 8, 2013). 
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Appendix 7 - Ethical Dimension 
Métis Grievances (Appendix 7.1)
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“Half-Breed Grievances.” The Riel Rebellion: How it Began, How it was Carried On: And its Consequences: Succinct 

Narrative of the Facts. Vol. 1 (1887): 1-3. http://peel.library.ualberta.ca/bibliography/1322.html (accessed November 9, 

2013). 
 

http://peel.library.ualberta.ca/bibliography/1322.html
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Guiding Questions BLM (Appendix 7.2)

 
"Understand the Ethical Dimensions of History." 

http://www.edu.gov.mb.ca/k12/cur/socstud/history_gr11/ethical_dimensions.pdf (accessed November 9, 2013). 
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Understand the Ethical Dimensions of History BLM (Appendix 7.3)

"Understand the Ethical Dimensions of History." 

http://www.edu.gov.mb.ca/k12/cur/socstud/history_gr11/ethical_dimensions.pdf (accessed November 9, 2013). 
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The Varsity April, 4 1885 (Appendix 7.4)
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The Varsity (Toronto), “The North-West Tragedy,” April 4, 1885, Vol. 5, no.23. 

http://eco.canadiana.ca/view/oocihm.8_06787_126/1?r=0&s=1 (accessed November 10, 2013). 
 

 

http://eco.canadiana.ca/view/oocihm.8_06787_126/1?r=0&s=1
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Appendix 8 - Conclusion Lesson 
Trial Role Sheets PDF (Appendix 8.1) 
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"Louis Riel Trial Role-Play." Louis Riel Trial 

http://pgss.sd57.bc.ca/~adavies/SS10/Northwest/19%20Louis%20Riel%20Trial.pdf (accessed November 8, 2013). 
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Mock Trial Rubric (Appendix 8.2) 

"Mock Trial Rubric." INTEL Teach Program: Showing Evidence Tool. 

http://www.intel.com/content/dam/www/program/education/us/en/documents/thinking-tools/showing-

evidence/points/turning-mock-trial-rubric.pdf (accessed November 13, 2013). 


