
Eight Lessons Assignment    Alyssa Standeven 

**NOTE: These lessons are all designed for the course CHC2D 
LESSON ONE: COLD WAR CLIMATE INTRODUCTION (105 min) 
OVERVIEW: 

• In this lesson students will be introduced to the concept of the Cold War, the 
threat of nuclear war in Canada and the event that put Canada under the Cold War 
spotlight: the Gouzenko Affair. Students will examine primary source documents 
to gain an understanding of the perceptions by Canadians of the threat of nuclear 
war and communism. After examining the different perceptions students will be 
challenged to predict how this climate during the Cold War would have 
implications on U.S. Canadian relations. 

LEARNING GOAL:  
• Students will develop skills in: 

o Sourcing and contextualizing primary sources 
• Students will gain an understanding of: 

o The atmosphere of the Cold War (red scare, fear of nuclear attack etc.) 
CURRICULUM EXPECTATIONS: 

1. D2.4 Describe some key developments related to Canada’s participation in the 
international community during this period, with a particular focus on the context 
of the Cold War (e.g. Gouzenko Affair) 

2. Historical thinking concept: students will begin working with evidence- primary 
sources 

MATERIALS: 
I. Primary Source Documents (In Appendix): 

a. Video 
i. “Duck and Cover” 

http://www.youtube.com/watch?v=C0K_LZDXp0I 
b. Advertisement: (Appendix 1.1) 

i. 11 Steps to Survival 
ii. Cold War Remembered: A Personal Account 

iii. Fallout Shelter Ad 
iv. Canadair Advertisement in Maclean’s March 19, 1955 

II. Instructions to Teacher 
a. Step One: Post BLM 1.1 slide 1 
b. Step Two: Note the level of their prior understanding  
c. Step Three: Based on student’s prior knowledge go into less or more detail 

for the PowerPoint presentation. 
d. Step Four: Hand out Appendix 1.1 to groups of 2 or 3. For images tell 

students to observe carefully by scanning the image up and down, left to 
right, and corner-to-corner, for about 30 seconds to a minute.  

e. Step Five: Extend discussion and ask students if there are similarities 
and/or differences about the sources. Ask why these sources are important.  

f. Step Six: Make a time capsule out of a cylindrical container and place 
slips with explanations inside. Revisit predictions at the end of 8 lessons. 

III. Prompts for students (BLMs) 
i. BLM 1.1 “Cold War Canada Introduction” PowerPoint 

PLAN OF INSTRUCTION: 
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Step One: Warm Up (5 min) 
Post artist D.R. Fitzpatrick’s cartoon and the following questions: 

• The labels on the symbols say “How to kill everybody” and “How to live with 
everybody.” In 1945, did people know how to do these two things?  

• Who is pondering these questions? Who should be pondering these questions? 
• What was D.R. Fitzpatrick’s message?  

 
Step Two: Discussion (15 min) 
Go over discussion questions. Create a concept map of the term cold war to assess the 
depth of student’s prior knowledge. 
 
Step Three: Modeling (30 min) 
Present PowerPoint “Cold War Canada Introduction.” Play the duck and cover clip and 
model how to assess a primary source. Go through first question as a class then students 
will work in pairs to discuss the rest of the questions. 

• Who made this source? 
• What is the purpose of the film?  
• What are the values (personal view of what’s important) of the author?  
• Why would the filmmakers use a turtle to explain how you respond to a 

nuclear attack? 
• Based on the suggested response to nuclear war, what can you infer about 

1960s knowledge of nuclear weapons?  
 
Step Four: Guided Practice (30 min)- Cold War Climate Through Primary Sources 
In groups of 2 or 3 students will go through the 4 primary sources (Appendix 1.1) and 
answer the questions below: 

• Who created the source? 
• What was the purpose of the source? 
• What are the values of the author?  
• What are the worldviews (philosophy of the world) of the author? 
• What does the source reveal to us? 

 
Step Five: Sharing/Discussing (20 min) 
Go through questions on the primary sources as a class.  

 
Step Six: Independent Activity (5 min)  
Make a prediction: After examining sources from the time period, how do think the 
atmosphere during the Cold War (threat of nuclear war and communism) will impact 
U.S. Canada relations? Write down explanation and place in the “time capsule.” 

 
Assessment: 

• Circulate during guided practice and assess depth of student’s sourcing skills and 
inferences they make. Note any questions to go over during discussion. 

• Read through predictions and note student’s level of understanding of evidence 
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LESSON TWO: AMERICANS IN THE GREAT CANADIAN NORTH! (110 min) 
OVERVIEW: 

• In this lesson, students will be see how the atmosphere of the Cold War described 
in the last lesson heightened tension and turned the Canadian north into a strategic 
location for defence and detection. Students will also evaluate the consequences 
of the greater attention in the Canadian North on Canadian-American relations, 
the lives of some Canadians and the Canadian environment.  

LEARNING GOAL:  
• Students will develop skills in: 

o Sourcing and contextualizing primary sources 
o Identifying and analyzing the multiple causes and consequences (intended 

and unintended) of a historical event  
CURRICULUM EXPECTATIONS: 

1. D2.5 Describe some key developments in Canada’s relationship with the United 
States during this period (e.g. the DEW line) and explain how they challenged or 
reinforced the nature of their relationship 

2. D3.3 Explain some significant events that affected Inuit in Canada during this 
period 

3. Historical Thinking Concept: Cause and Consequence 
MATERIALS: 

I. Primary Source Documents (In Appendix): 
a. Photos (Appendix 2.1) 
b. Newspaper Article (Appendix 2.2) 

i. “Canada, U.S. Workers Change Face of North” James Senter 
Globe and Mail April 9, 1956 

c. Video “The Dew Line Story” 
i. http://www.youtube.com/watch?v=B8WERhG_BAg 

Group Sources: 
d. Group 1: Cause- Agreements with the U.S. (Appendix 2.3) 

i. Ogdensburg Agreement 
ii. Joint statement by the Governments of Canada and of the United 

States of America regarding defence cooperation between the two 
countries, made in Ottawa and Washington on February 12, 1947 

iii. Memorandum from Under-Secretary of State for External Affairs 
Prime Minister October 30th, 1946 

e. Group 2: Threat of Nuclear War (Appendix 2.4) 
i. Excerpts from a Soviet National Security Council Report on Soviet 

and American Military Capabilities 
f. Group 3: Consequence- High Arctic Exiles 

i.  “The Story of the High Arctic Exiles: A Dark Period in Canadian 
History” Jane Kokan 

g. Group 4: Consequence- Permanent Settlements Formed 
i. Interviews with Hall Beach Residents 

h. Group 5: Consequence- Environmental Costs  
i. DEW line: Canada is cleaning up pollution caused by Cold War 

radar stations in the Arctic  



Eight Lessons Assignment    Alyssa Standeven 

II. Instructions to Teacher 
a. Step One: Show images in order shown in Appendix 2.1 
b. Step Two: Ask students if they recognize the images or have heard of the 

DEW line. How could a radar station be related to the other images? 
c. Step Three: Emphasize the following points: 

i. The creation of the DEW line was driven by multiple causes and 
resulted in multiple consequences 

ii. Causes that lead to a particular event vary in their influence 
iii. Events result from the interplay of historical actors and the social, 

political, economic and cultural conditions within which the actors 
operate 

d. Step Four: Explain that there are other causes and consequences of 
increased American presence in the Canadian North than mentioned. 

e. Step Five: Review any definitions of types of causes and consequences if 
necessary.  

f. Step Six: Explain that the journal reflection should be ½-1 page in length 
III. Prompts for students (BLMs) 

a. Causes and Consequences Worksheet Part 1 and 2 (BLM 2.1) 
PLAN OF INSTRUCTION: 
Step One: Warm Up (5 min) 
Show photos in Appendix 2.1 as a slideshow and ask students to brainstorm how these 
photos could be connected. 

 
Step Two: Discussion (5 min) 
Lead a general discussion on how these images could be related. Introduce the topic of 
today’s lesson (Causes of defence systems such as radar stations and their consequences) 

 
Step Three: Modeling (25 min) 
Provide students with a brief background to NORAD and the DEW line by showing the 
video “The Dew line Story.” After showing the video provide James Senter’s article: 
“Canada, U.S. Workers Change Face of North” to each student and have them read it. 
After watching the video complete BLM 2.1 (Cause and Consequence Worksheet) as a 
class and cover the following discussion questions: 

• What were the underlying causes of NORAD and the DEW line? 
• Are some causes more influential than others?  
• What was an immediate result of the construction of the DEW line? 
• Can you think of any unintended consequences of the DEW line? Long-term 

consequences of the DEW line? 
 
Step Four: Guided Practice (30 min) 
Provide 6 areas of inquiry for students  

1. Cause of increased American presence in the Canadian North- U.S. Canadian 
agreements and alliances 

2. Cause of increased American presence in the Canadian North- Risk of 
Nuclear War 

3. Consequence- High Arctic Exiles 
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4. Consequence- Creation of New Communities (e.g. Hall Beach) 
5. Consequence- Environmental Damage 
 

Students must choose one area of investigation. After choosing their area of investigation 
students will go to the corresponding station where they will evaluate a variety of primary 
sources and work in groups of 2 or 3 to complete part 2 of BLM 2.1. Each station 
corresponds to a photo that was shown at the beginning of the activity and has a blown up 
image of that photo posted on the wall/board. Students are responsible for labelling 
underneath the image the type(s) of causes or consequences they represent. 
 
Step Five: Sharing/Discussing (30 min) 
Have students from each group explain their image and what type of cause or 
consequence it is. After each image is presented provide students with stickers and have 
each student place a sticker on the image that they think has had the biggest influence. 

 
Step Six: Independent (15 min) – Homework if not completed in class 
Have students write a journal reflection justifying their choice on the cause or 
consequence with the greatest influence. Explain to students that you will assess this 
journal reflection using the I.C.E. model evaluating their ideas, connections or extensions 
about cause or consequence and will provide written feedback on their journal reflections 
when handed back the next day. 

 
Assessment: 

• Observational Notes: Circulate during group work and note student’s 
understanding of key ideas (multiple causes/consequences, varying influence, role 
of historical actors and conditions, unintended consequences, and inevitability). 

• Collect journal reflections at the end of class and assess student’s understanding 
of cause and consequence using I.C.E. model. Provide feedback on their depth of 
understanding of the historical concept by the next class. 

 
LESSON THREE: The Death of the Avro Arrow (165 min) 
OVERVIEW: 

• In this lesson, students will continue developing their skills analyzing primary 
sources that they were forming in the last two lessons. They will go through the 
process of sourcing a variety of documents on the Avro Arrow and will be 
challenged to ask questions, make inferences, and corroborate sources to analyze 
the theories surrounding the question: who/what killed the Avro Arrow?  

LEARNING GOAL:  
• Students will develop skills: 

o Using questions to source evidence  
o Making inferences about sources 
o Corroborating different sources 

CURRICULUM EXPECTATIONS: 
1. D2.5 Describe some key developments in Canada’s relationship with the 

United States during this period (e.g. Avro Arrow) and explain how they 
challenged or reinforced the nature of their relationship 
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2. Historical Thinking Concept: Evidence 
MATERIALS: 

I. Primary Source Documents (In Appendices): 
a. Video: https://www.historicacanada.ca/content/heritage-minutes/avro-

arrow 
b. Audio Clip 

i. CBC digital Archives: 1959 Diefenbaker Cancels Avro Arrow 
Project http://www.cbc.ca/archives/categories/science-
technology/aviation/the-avro-arrow-canadas-broken-
dream/diefenbaker-cancels-avro-arrow-project.html  

c. Group Documents 
i. Arrow too Costly (Appendix 3.1) 

1. RCAF memo March 28  
2. Pearkes’ Comparative Costs Chart 

ii. Technical and Performance Flaws (Appendix 3.2) 
1. RCAF Memorandums Jan. 17, 1958 & July 21, 1958,  

iii. Arrow had become obsolete (Appendix 3) 
1. House of Commons Debate 
2. “The Arrow and the Bomarc” Globe and Mail Oct. 7, 1958 

iv. U.S. and Britain not interested in buying the Arrow (Appendix 3.4) 
1. “U.S. Rejects Avro Arrow, Pearkes Told” Dec. 16, 1958 
2. Correspondence between Howe and Minister of Supply 

v. 1958 Test Flight Crashes (Appendix 3.5) 
1. First Flight Letter  
2.  “Brake Seizure Mars Arrow Flight” Nov. 12, 1958 
3. “Giant Jet in Crackup” June 12, 1958 

 
II. Instructions to Teacher 

a. Step One: The historica minute is a secondary source and the audio clip is 
a primary source.  

b. Step Two: The historica minute is a secondary source because it was 
created long after the event, expresses an opinion about the event, and is a 
re-creation of the event. The audio clip is a primary source because it 
occurred at the time of the event, involves an interview with Diefenbaker, 
and the reporter was at the cabinet meeting/witnessed the event.  

c. Step Three: Arrange class into groups of 6 and ask them to imagine that 
they are the teams for the government investigation assigned to determine 
who/what killed the Avro Arrow project. Assuming there are 28 students 
in the class you will need 7 file folders marked confidential to hold each 
groups documents. 

d. Step Four: Circulate while students are completing BLM 3.2 and 3.3 to 
make sure they are clear as how to assess reliability and provide 
supporting evidence for each hypothesis 

e. Step Five: Remind students that we cannot find definite answers to our 
questions in history because there are not always enough sources, they 
may not tell us what we want to know, or they may disagree with one 
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another. So we have to use words like probably, likely, suggests etc.  
f. Step Six: Hand out BLM 3.4 exit slip  

III. Prompts for students (BLMs) 
a. BLM 3.1 The Death of the Avro Arrow PowerPoint 
b. BLM 3.2 Avro Arrow Working with Evidence 
c. BLM 3.3 Competing Hypotheses  
d. BLM 3.4 Exit Slip Question 

PLAN OF INSTRUCTION: 
PART ONE: 
Step One: Warm Up (15 min) 
Play Historica minute on the Avro Arrow then play the audio clip on Diefenbaker’s 
cancellation of the Avro Arrow project and post the following questions: 

• Is the Historica minute a primary or secondary source? Is the audio clip a primary 
or secondary source? 

• Why would Prime Minister Diefenbaker shut down a project of national defence?  
• How does the Arrow relate to what we know so far about US/Canadian relations? 

 
Step Two: Discussion (20 min) 
Discuss the questions and go over the differences between the primary and secondary 
sources. Assess the sources based on the criteria below: 
Primary Sources Secondary Sources 

• Created at the time of an event, 
or very soon after 

• Created by someone who saw or 
heard an event themselves 

• Letters, diaries, photos and 
newspapers (can all be primary 
sources) 

• Often one-of-a-kind, or rare 

• Created after event; sometimes a 
long time after something happened 

• Expresses an opinion or an argument 
about a past event 

• Often uses primary sources as 
examples 

• History text books, historical movies 
and biographies (can all be 
secondary sources) 

 
Step Three: Modeling (20 min) 
Government Investigation  

• Provide PowerPoint with background information on the Avro Arrow. Explain to 
students that they are going to complete an investigation using “confidential” 
sources to determine why Diefenbaker terminated the project.  

• Go through one document and one section of BLM 3.2 as a whole class, 
modelling the following questions: 

o What kind of source is this? 
o When and where was it created? 
o What is the purpose of this source? 
o Why is this source important? What does this source tell you about the 

Avro Arrow project? 
Step Four: Guided Practice (45 min) 
Group Investigation Meeting: Each group of 6 is given a file folder with different types 
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of government documents and sources on the Avro Arrow (Appendix 3.1-3.5). Each 
student will also be given BLM 3.2 and BLM 3.3 and must use all the sources to 
complete those worksheets. 
 
Step Five: Sharing/Discussing/Teaching (50 min) 
Students their teams will justify their choice of the top 2 hypotheses to the question: 
who/what killed the Avro Arrow? After hearing the presentations, write down the top 4 
hypotheses on paper and tape one hypothesis to each corner of the classroom. Using the 
four corners activity students go to the corner they think represents the hypothesis with 
the strongest evidence. At each corner students will discuss with others and present to the 
class their decision. 
 
After presentations go through the rest of the PowerPoint: the Fallout of the Avro Arrow.  

 
Step Six: Independent Activity – Exit Slip (15 min) 
After looking through the various evidence students will write their response to the exit 
slip question: Did Diefenbaker make the right decision in cancelling the Avro Arrow?  
 
Assessment: 

• Circulate while students are assessing the primary sources and make notes on 
common questions and difficulties when completing BLM 3.2 and BLM 3.3 

• Make notes on each group’s depth of understanding of the evidence during their 
four corners presentations 

• Collect exit slips and check student’s understanding of the following points: 
o Student expresses a degree of certainty about the inferences he/she makes 
o Student includes at least one piece of evidence in their explanation  

 
LESSON FOUR: DIFFERENT PERSEPCTIVES ON THE CUBAN MISSILE 
CRISIS (155 min) 
OVERVIEW: 

• In this lesson, students will continue the looking at the topic of U.S. Canadian 
relations and analyzing primary sources covered in the past lessons. Students will 
also examine the historical thinking concept of historical perspective in the 
context of the Cuban Missile Crisis by examining sources from the perspectives 
of the various groups involved in the crisis (Cuba, Soviet Union, U.S. and 
Canada). With these perspectives in mind, students will assess how the event 
challenged or reinforced the nature of the relationship between U.S. and Canada  

LEARNING GOAL:  
• Students will develop skills: 

o Assessing perspectives of historical actors by considering their historical 
contexts 

o Making inferences about the beliefs, values, and motivations of historical 
actors (e.g. leaders involved in the Cuban missile crisis) 

o Distinguishing a variety of historical perspectives in a given event (Cuban 
missile crisis) 

CURRICULUM EXPECTATIONS: 
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1. D2.5 Describe some key developments in Canada’s relationship with the United 
States during this period (e.g. Cuban Missile Crisis) and explain how they 
challenged or reinforced the nature of their relationship 

2. Historical Thinking Concept: Historical Perspective 
MATERIALS: 

I. Primary Source Documents (In Appendices): 
a. Video: http://www.cubanmissilecrisis.org/background/original-historic-

sources/videos/ 
b. Photo: Aerial photo of Soviet missile sites in Cuba (Appendix 4.1)  
c. Letters: 

i. Group A (Cuba): (Appendix 4.2) 
1. Fidel Castro’s letter to Khrushchev October 26  
2. Fidel Castro’s letter to Khrushchev October 31 

ii. Group B (Soviet Union): (Appendix 4.3)  
1. Khrushchev’s letter to Kennedy Oct. 24  
2. Letter from Khrushchev to Fidel Castro October 30, 1962 

iii. Group C (U.S.): (Appendix 4.4)  
1. Letter from Kennedy to Khrushchev October 22  
2. Letter from Kennedy to Khrushchev October 28 

iv. Group D (Canada): (Appendix 4.5) 
1. “Certain General Views of the Government” regarding 

Cuba,  
2. Transcript of Parliamentary debate 

II. Instructions to Teacher 
a. Step One: Answers to textbook twisters 

i. 1. Cuba 
ii. 2. Russia 

iii. 3. Canada 
iv. 4. Caribbean 
v. 5. United States 

b. Step Two: Emphasize that different historical actors have diverse 
perspectives on the events in which they are involved. Explain to students 
that we will be looking at different historical perspectives on the Cuban 
missile crisis from the historical leaders involved and how this can shed 
some light on developments in US-Canadian relations  

c. Step Three: Show video clip: 
i. JFK address: 

http://www.cubanmissilecrisis.org/background/original-historic-
sources/videos/ 

d. Step Four: Depending on the class size divide the class into groups A- 
Cuba, B- Soviet Union, C- U.S., and D- Canada  (2 of each)  

e. Step Five: no additional comments 
f. Step Six: Need a slip of paper for each student. After answering the 

question have students crumple up answers and throw them into a bin. 
III. Prompts for students (BLMs) 

a. BLM 4.1 Textbook Twisters  
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b. BLM 4.2 PowerPoint –Briefing and Debriefing 
c. BLM 4.3 Homework task instructions and rubric 

PLAN OF INSTRUCTION: 
Step One: Warm Up – Textbook Twisters (15 min) 
Instructions: The world was watching during the Cuban Missile Crisis—and it wrote 
down what it saw. Different countries interpreted the Cuban Missile Crisis in different 
ways, when they constructed historical narratives following the crisis. Read the following 
textbooks selections, and choose the country of origin for each. 
 
Textbook Twisters activity came from: http://teachinghistory.org/history-content/quiz/24233 

 
Step Two: Discussion (10 min) 
Provide correct answers to textbook twisters and ask the questions: 

• How does the country of origin of the text change what information is 
highlighted? What information is left out? The language used in the text? 

• Why would different countries present the same event in such different ways? 
• Emphasize that historical context can help to understand why different 

perspectives exist 
 

Step Three: Modeling (25 min)- Historical Context/Briefing  
Provide background information on the events leading up to the Cuban missile crisis 
using the briefing section of the PowerPoint (BLM 4.2). Show students the map of 
nuclear missile sites and play parts of JFK’s address. Have students brainstorm with a 
partner the perspectives of Cuba, the Soviet Union, Canada, and United States at the time 
of the JFK address to the nation. 
 
Step Four: Guided Practice (40 min) 
Each group of ~4 members are assigned the Cuba, the Soviet Union, the U.S. or Canada. 
Each group is provided with primary source letters and/or speeches that document the 
thinking/ choices of each country’s leader during the Cuban missile crisis. Discussion 
questions about the sources are posted on the PowerPoint to help students determine the 
perspective of their leader. 

 
Letter activity modified from Kathleen Murphy’s Lesson: Global Perspectives on the Cuban Missile Crisis 
http://www.learningace.com/doc/2748534/09535f989fbdfc50a2aae8e6cf7d652b/cubanmissilecrisislesssonp
lan 
 
Step Five: Sharing/Discussing/Teaching (30 min) 
Groups with the same country/leader will compare their questions and decide on a 
representative from their country to share their conclusions with the class. Each country 
will present to the class. After discussion of the varying perspectives I will present the 
outcome of the Cuban missile crisis and Canada’s response to the crisis in the debriefing 
section of the PowerPoint. 
 
Snowball Activity (20 min) 
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Have students answer the following question:  
• After seeing the event from multiple perspectives and the outcome, how do you 

think the Cuban missile crisis challenged or reinforced the relationship between 
the U.S. and Canada?  

• Have students throw “snowball” slips to another person and have them read each 
other’s answers. Have some students share the responses and discuss as a class  

 
Step Six: Independent Activity (15 min to begin in class) 

• Hand out BLM 4.3 
• For homework in the same groups that they were in for the investigation: Canada, 

Soviet Union, the U.S. or Cuba students will be assigned the task of a 2-3 
paragraph textbook summary of the Cuban missile crisis as if written from the 
perspective of their country’s leader. 

• Provide a rubric for the assessment 
Assessment: 

• Observational notes: circulate during group work to assess the level of 
understanding regarding historical perspective 

• Collect this homework assignment and evaluate their level of understanding of 
historical perspective using the assessment rubric 

 
LESSON FIVE: VIETNAM WAR: CANADA THE ETHICAL? (135 min.) 
OVERVIEW: 

• In this lesson, students will continue to assess developments in U.S. Canadian 
relations through the analysis of primary sources. This lesson will allow students 
to discover how Canada’s involvement in the Vietnam War marked a changed in 
US-Canadian relations and assess Canada’s actions during the Vietnam War 
based on the ethical dimension. Students will tackle the questions: Did Canada 
play a neutral role in the Vietnam War or did Canada contribute to the war effort 
and its consequences for the Vietnamese people? What is our duty with respect to 
actions and decisions of the past? 

LEARNING GOAL:  
• Students will develop skills: 

o Using knowledge of historical context to make reasoned ethical judgments 
about controversial actions of people in the past (e.g. responses by 
Canadian government and Canadians to the Vietnam war) 

o Make fair assessments of the ethical implications of historical actions 
o Determining our responsibilities to remember and respond to the 

contributions, sacrifices, and injustices of the past 
CURRICULUM EXPECTATIONS: 

1. D2.5: Describe some key developments in Canada’s relationship with the United 
States during this period (e.g. Vietnam War) and explain how they challenged or 
reinforced the nature of their relationship 

2. Historical Thinking Concept: Ethical Perspective 
MATERIALS: 
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I. Primary Source Documents (In Appendix): 
a. Photo: (Appendix 5.1) 

i. Napalm Girl  
b. Interview (Appendix 5.2) 

i. Interview with Nick Ut 
c. Speech (Appendix 5.3) 

i. Excerpt of Lester B. Pearson’s Philadelphia Speech April 1965 
d. Vietnam war resisters stories: (Appendix 5.4) 
e. Posters (Appendix 5.5) 

i. Canadian protest posters and leaflets 
f. Newspaper articles (Appendix 5.6) 

i. “Explosives for U.S. up sharply in Canada” April 7, 1966 Globe 
and Mail 

ii. US War in Vietnam Must Be Won, I’d Go, If Called On Editorial, 
Toronto Daily Star, December20, 1965 

iii. Gallup Poll: Toronto Daily Star, December 6, 1966 
g. Video  

i. http://www.cbc.ca/archives/categories/war-conflict/vietnam-
war/canadas-secret-war-vietnam/agent-orange.html 

h. Letter: (Appendix 5.7) 
i. Effects of Agent Orange letter 

II. Instructions to Teacher 
a. Step One: Background Information: The photo is of Kim Phuc and 

appeared in newspapers June 9,1972. The image is of a nine-year-old 
South Vietnamese girl running naked down a road away from an 
American napalm strike. Her body on fire, her arms outstretched, her face 
contorted in pain, captured international attention and still stands as one of 
the war’s central icons. The photograph won the Pulitzer Prize and 
represents the horrors of the war’s casualties and the war itself. 

b. Step Two: Discuss the ethical position of Nick Ut vs. the newspaper 
publishers  

c. Step Three: Segway into the next activity by explaining that the Vietnam 
war raised many ethical questions and in today’s lesson we are focusing 
on Canadian’s ethical position(s), the reality of this position and how 
Canada’s position/involvement in the Vietnam war marked a change in 
US-Canadian relations. Show the primary sources in BLM 5.2 PowerPoint 

d. Step Four: Groups should be no larger than 4 and each group should have 
2 copies of BLM 5.3 

e. Step Five: Be sure to emphasize the following points: 
i. We must keep historical context in mind to make reasoned ethical 

judgments about the controversial actions of the Canadian 
government during this time 

ii. We must be cautious about imposing contemporary standards of 
right and wrong when making an ethical judgment about the past 

f. Step Six: Provide BLM 5.4 and the requirements for the assignment and 
rubric. 
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III. Prompts for students (BLMs) 
a. 5.1 Background to the Vietnam war and graphic organizer 
b. 5.2 Powerpoint: Canada’s Response to the Vietnam War Part 1 
c. 5.3 Canada’s Response to the Vietnam War Part 2 
d. 5.4 Canadian War Museum Task and Rubric (p. 207) 

PLAN OF INSTRUCTION: 
**Prior to this lesson expose students to the background knowledge on the Vietnam war 
by having them read the background information section on BLM 5.1 
  
Step One: Warm Up (5 min) 
Show the photo “Napalm girl” (Note: warn students of the graphic content) and have 
students answer the question:  

• Who are the possible heroes, villians or victims in the photo? How do you know? 
• What message is the photographer sending? How do you know? 
• What is this explicit and implicit ethical position of this photograph? 

 
Step Two: Discussion (15 min) 
Post the interview with Nick Ut and read aloud. Using the photo and interview reassess 
the questions previously asked to the class and determine the photographer’s ethical 
position on the photo.  

 
Step Three: Modeling (35 min) –Canada’s Stance on the Vietnam war 
Show powerpoint containing the primary sources below and discuss the narrative about 
Canada’s stance on the Vietnam war presented in the documents  

1. Canadian created Vietnam protest posters  
1. Draft Dodger Stories 
2. Pearson’s speech, political cartoon 

 
Have students work on completing portions of the graphic organizer provided in BLM 
5.1. Then have students brainstorm with a partner words that describe Canada’s 
stance/ethical position on the war in Vietnam and create a list as a class. Discuss the 
question: what image of Canada do these words suggest? 
 
Step Four: Guided Practice (35 min)- Test the words describing Canada’s stance on 
the Vietnam war 
Divide class into groups of no more than 4 and give each group BLM 5.2 (package with 
excerpts from various documents). Have them read each excerpt and have students 
complete the rest of the graphic organizer. Then have students assess as a group whether 
or not this document supports or discredits the image of Canada presented in the list of 
words describing Canada’s ethical position as created by the class. 
 
Step Five: Sharing/Discussing/Teaching (15 min) 
As class to share how the words matched the second round of documents and whether or 
not these documents presented the same stance on the Vietnam war as the first 
documents.   
 



Eight Lessons Assignment    Alyssa Standeven 

Step Six: Independent Activity (30 min- finish for homework) 
Canadian War Museum Exhibit 

Some say that Canada was not involved in the Vietnam war, some say it was 
Canada’s secret war and others say that only select individuals participated. Go 
over the exhibit task described in BLM 5.4.  

 
Assessment: 

• Assess the quality and depth of responses during the brainstorming activity of 
words describing Canada’s ethical stance 

• Have students use the rubric in BLM 5.4 to assess each other’s Canadian War 
Museum Exhibit during the museum display day at the end of the week 

 
LESSON SIX: CHANGE AND CONTINUITY IN US-CANADIAN RELATIONS 
(95 min) 
OVERVIEW: 

• In this lesson, students will further their assessment of U.S. Canadian relations by 
investigating how the relationships between Canadian prime ministers and the 
U.S. during the Cold War represented continuity and change. Students will 
examine political cartoons and a timeline summary of each Prime Minister’s 
major decisions to assess the changes and continuities in U.S.-Canadian relations 
during the Cold War period (1948-1980s). Students will report the similarities and 
changes in a living graph. 

LEARNING GOAL:  
• Students will gain skills: 

o Demonstrating how continuity and change are interwoven 
o Describing the varying pace and direction of change  
o Identifying turning points (in U.S. Canadian relations) 
o Describing progress and decline 

CURRICULUM EXPECTATIONS: 
1. D2.5: Describe some key developments in Canada’s relationship with the United 

States during this period (e.g. Trudeau’s foreign policy) and explain how they 
challenged or reinforced the nature of their relationship 

2. Historical Thinking Concept: Continuity and Change 
MATERIALS: 

I. Primary Source Documents (In Appendix): 
a. Political Cartoons (Appendix 6.1) 

i. Louis St. Laurent 
1. Satellite- Quand L’U.S. s’en va en guerre! 
2. The Right Road is Straight Ahead 

ii. John Diefenbaker 
1. Togetherness 
2. “…My Friend’s on the Wagon” 

iii. Lester B. Pearson 
1. Trade is a Two-Way Street 
2. Untitled- Vietnam war materials 

iv. Pierre Trudeau 
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1. Untitled Draft Dodgers 
2. Untitled- Relations with Mainland China 

II. Instructions to Teacher 
a. Step One: The country described by both sets is Canada. Most students 

will be able to identify Canada in round 1, but few will in round 2.  
b. Step Two: The elements of continuity-system of government, 

demography, and economics make round 1 easier. The stark changes since 
1867 make round 2 harder. During discussion emphasize that: 

i. Continuity and change are interwoven 
ii. Change can vary in direction and pace (ex. Jerky, gentle, sluggish, 

turning point) 
c. Step Three: Example of living graph:  

 
Emphasize that students need to combine ideas in summary sheet and 
political cartoons to determine Prime Minster Laurent’s spot on the graph  

d. Step Four: Emphasize that students are not plotting each event from the 
cartoons or the summary sheet, rather they are plotting the Prime Minister 

e. Step Five: prior to discussion review the following terms: 
i. Turning point- moments when the process of change shifts in 

direction or pace 
ii. Examples of periods in history- e.g. the Great Depression 

f. Step Six: No further instructions 
 
III. Prompts for students (BLMs) 

a. BLM 6.1 Guess the Country  
b. BLM 6.2 Summary of Prime Ministers of the Cold War and Living Graph 

Template 
c. BLM 6.3 Independent activity instructions and rubric 

PLAN OF INSTRUCTION: 
Step One: Warm Up (5 min) 
Post BLM 6.1: Guess the Country and direct students to complete Round 1 and 2.  

 
This activity is from Peter Seixas and Tom Morton, The Big Six: Historical Thinking Concepts (Toronto: 
Ontario, 2013), p.100. 
 
Step Two: Discussion (10 min) 
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Ask students what clues led them to their answers. Discuss the following questions: 
• How would you describe things that have stayed the same since 1867? 
• How would you describe the changes? Were they widespread or patchy? Would 

they have happened suddenly or slowly?  
• Did these changes improve Canada or did they make it worse? 
 

Discussion questions from Peter Seixas and Tom Morton, The Big Six: Historical Thinking Concepts 
(Toronto: Ontario, 2013), p.88. 
 
Step Three: Modeling (30 min) – Living Graph 
Show the political cartoons representing the U.S.-Canadian relations (Appendix 6.1) 
under the leadership of each Prime Minister during the Cold War. Have students consider 
the following question: How do these cartoons represent continuity and change in US-
Canadian relations? 
 
Provide BLM 6.2 - summary sheet of major projects/changes related to US-Canadian 
relations made by each Prime Minister during the Cold War that incorporates famous 
quotes between Prime Minister’s and Presidents  

 
Using the template in BLM 6.2 model how to create a graph with the horizontal axis 
representing the years after WWII to Trudeau’s leadership and the vertical axis of +1 to 
+2 representing progress towards Canadian Sovereignty from the U.S. and -1 to -2 
representing decline towards Canadian Dependence on the U.S.  

 
Model how to plot Prime Minister St. Laurent on the graph using the political cartoons 
and summary sheet 

 
Activity modified from Peter Seixas and Tom Morton, The Big Six: Historical Thinking Concepts (Toronto: 
Ontario, 2013), pp.94-95. 

 
Step Four: Guided Practice (20 min) 
Have students work in groups to complete the living graph for the other Prime Ministers  

 
Step Five: Sharing/Discussing/Teaching (15 min) 
Have students share their rating for each prime minister and justifications. Discuss the 
following questions as a class: 

• How did Canadian sovereignty change during the Cold War? How did it stay 
the same? 

• Is there a turning point in US-Canadian relations represented on our graph? 
• How would you divide this timeline into periods based on changes in US-

Canadian relations? 
• How would you label/define these periods? 
 

Step Six: Independent Activity (15 min- to complete for homework) 
Living Graph Extension (Distribute BLM 6.3): 
What would a living graph of US-Canadian relations under Prime Ministers of the past 20 
years look like?  
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Assessment: 
• Circulate while students are working on their living graphs in groups and note 

common questions, misunderstandings etc. 
• Assess student’s level of understanding of continuity and change in their extended 

living graph using the rubric attached to the activity 
 
LESSON SEVEN: THE MOST SIGNIFICANT EVENT IN US CANADA 
RELATIONS DURING THE COLD WAR (100 min) 
OVERVIEW: 

• This lesson connects all of the topics covered so far (DEW line, Vietnam War, 
Cuban missile crisis, Avro Arrow, decisions by Cold War Prime Ministers) in a 
way that makes students re-assess these topics to determine their significance and 
compare them against one another. Students will create a list of criteria for 
historical significance and apply these criteria to major developments in U.S. 
Canadian relations presented in the form of primary source cards. Tying it all 
together, students will have to show their level of understanding by choosing the 
most significant event and presenting it on a trading card. 

LEARNING GOAL:  
• Students will develop skills: 

o Determining historical significance of events, people, or developments by 
showing that they resulted in change 

o Explaining the historical significance of events, people, or developments 
by showing what they reveal about issues in history  

CURRICULUM EXPECTATIONS: 
1. D2.5: Describe some key developments in Canada’s relationship with the United 

States during this period and explain how they challenged or reinforced the nature 
of their relationship 

2. Historical Thinking Concept: Historical Significance  
MATERIALS: 

I. Primary Source Documents (In Appendices): 
a. Appendix 7.1 Primary Source Cards 

II. Instructions to Teacher 
a. Step One: No additional instructions 
b. Step Two: Introduce the criteria for historical significance: 

i. The event had deep consequences for many people 
ii. The event affected many people 

iii. The consequences of tis event lasted for a long period of time 
iv. Revealing-sheds light on an aspect of the past and helps us to 

understand the past in a new way 
c. Step Three: Need envelopes to hold primary source cards.  
d. Step Four: Draw the following diagram for students: 
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Explain to students that the most significant person or event should be 
placed at the top of the diamond. The next two are both placed in second 
position. The three across the centre row share fourth position. The next 
two share 7th position. The least historically significant is placed at the 
bottom of the diamond. 
Diagram from Peter Seixas and Tom Morton, The Big Six: Historical Thinking Concepts 
(Toronto: Ontario, 2013), p. 29. 

e. Step Five: Ask students to compare the pros and cons of the diamond 
ranking model with a linear model (1-10) 

f. Step Six: Go over BLM 7.1 and rubric with class. Remind students that 
they can use primary source images for their trading card or draw the 
person/event. Also let students know that they do not have to choose one 
of the events or people covered in today’s class. If they are choosing 
another event or person they should run it by the teacher first.  
 

III. Prompts for students (BLMs) 
a. BLM 7.1 Trading Card Independent Activity and Rubric  

PLAN OF INSTRUCTION: 
**Lesson modified from “Eight Events Leading to Confederation” by Shirley Coughlan 
http://historicalthinking.ca/lesson/386 
 
Step One: Warm Up (10 min) 
Have students list the 4 most significant events in their life on a piece of paper. Ask them 
to determine what made these events so significant.  

 
Step Two: Discussion (10 min) 
Create a list as a class on the board to display student criteria for significance (i.e. huge 
achievement, caused great change etc.)  
 
Step Three: Modeling (20 min)  
Hand groups of 4, envelopes with 9 cards representing different events or people that 
influenced U.S.-Canadian relations during the Cold War period. Select one of the events 
to work on together as a class. Have students read the card, then evaluate that event or 
person based on the criteria list created in the intro activity. Record responses on the 
board and come to a consensus as a class as to what degree this event/person fits the 
criteria for historical significance. 
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Step Four: Guided Practice (30 min) 
Have students work in groups of 4 and rank the events/people in a diamond pattern and 
(follow teacher instructions step 4). Allow students to use their textbooks and notes from 
former lessons. After ranking their events, have students choose the 3 most significant. 

 
Step Five: Sharing/Discussing/Teaching (10 min) 
Each group will present their 3 most significant events or people. 

 
Step Six: Independent Activity (20 min) 
After evaluating the significance of different events and people for U.S. Canadian 
relations during the Cold War, students will create a trading card for the event or person 
that they deem most significant. Distribute BLM 7.1. 
 
Assessment: 

• Assess the depth of understanding of historical significance criteria during group 
discussions and oral presentation justifications 

• Assess trading cards using task rubric 
 
LESSON EIGHT: Summative Activity (Provide 45 min to start in class) 
OVERVIEW: 

• This lesson is a summative task for the students to complete that combines all six 
historical thinking concepts and has the potential to cover any of the topics taught 
in the previous 7 lessons. Students have a choice from three summative tasks, 
which assess the depth of their understanding of 1-3 historical thinking concepts 
dependent on the task chosen. 

CURRICULUM EXPECTATIONS: 
1. D2.5: Describe some key developments in Canada’s relationship with the United 

States during this period and explain how they challenged or reinforced the nature 
of their relationship 

2. Historical Thinking Concept: Cause and Consequence, Evidence, Ethical 
Dimension, Historical Significance, Change and Continuity, Historical 
Perspective 

SUMMATIVE OPTIONS 
Before having students work on summative tasks bring out time capsule from 
introduction lesson and have students discuss with a partner their former predictions and 
their current thoughts on the question: how did the atmosphere of the Cold War affect 
U.S. Canadian relations? 

Students will choose one task from the following list of summative options: 

1. PERSPECTIVE/ (potentially ethical) 

This is a Rick Mercer style rant where the student takes on the role of a person from 
the Cold War period and tries to present a rant that reflects an authentic viewpoint of 
that time (could be regarding any of the topics covered- DEW line, NORAD, Cuban 
missile crisis, Vietnam war, Avro Arrow) The rant must be representative of a person 
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or group of people from the time period and it must avoid “present” interpretations. 

2. SIGNIFICANCE/CAUSE AND CONSEQUENCE  

This assignment calls for students to design their own storyboard to a Historica 
Minute that tells a powerful and “revealing” story about US Canadian relations during 
the Cold War.  Their story must explain why it was important to tell. Causes and 
consequences of the story must be included. 

3. EVIDENCE /CONTINUITY AND CHANGE 

Memory box – students pick 4 artifacts that represent US Canadian relations during 
the Cold War (photo, newspaper article, political cartoon, letter, quote, speech, art, 
diary entry etc.) and provide a 3- 4 sentence description of how each artifact is 
evidence of US Canadian relations. One artifact must represent continuity and 
change. 

Assess each summative using the rubric provided in each BLM. Please note for each 
summative students have the option of working in pairs or individually. 
MATERIALS: 
Prompts for Students: 

I. BLM 8.1 Summative #1 Instructions and rubric 
II. BLM 8.2 Summative #2 Instructions and rubric 

III. BLM 8.3 Summative #3 Instructions and rubric 

 
APPENDICES 

 
Appendix 1.1 
Source 1: Government Handbook, 1969 
From Elizabeth Freeman-Shaw and Jan Haskings-Winner, Canadian Sources: Investigated 1914 to Present 
(Toronto, ON: Emond Montgomery Publications Limited, 2008), p. 145. 

Canada Emergency Measures Organization 
 
Department of National Defence Blueprint for Survival No. 4 
 
Make this your handbook for emergencies. Keep it in a handy place so that you and your 
family can refer to it quickly should any emergency threaten. Keep other emergency 
advice, such as first aid and artificial respiration instructions, antidotes for posion, and 
emergency telephone numbers, in the same place. 
 
Introduction 
The Canadian Government had joined other peace-minded nations in doing everything 
possible to reduce world tensions…. 
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 The purpose of this booklet is to assist individuals and families in making 
personal survival plans and preparations to guard themselves against the potential 
dangers of nuclear war… 
 All Canadians are urged to read “11 Steps to Survival” with care, to act on the 
advice it contains and to keep it handy for emergencies. 
 
The 11 Steps to Survival 
Governments and communities at all levels are planning for the survival of our Nation in 
the event of a nuclear war. But the survival of individuals also will depend upon the 
preparation that each person makes… 
 This pamphlet describes what YOU can so before and following a nuclear attack. 
You can greatly increase your family’s and your own protection by taking the 11 Steps to 
Survival: 
 
Step 1: Know the effects of nuclear explosions 
Step 2: Know the facts about radioactive fallout 
Step 3: Know the warning signal and have a battery-powered radio 
Step 4: Know how to take shelter 
Step 5: Have 14 days’ emergency supplies 
Step 6: Know how to prevent and fight fires 
Step 7: Know first aid and home nursing 
Step 8: Know emergency cleanliness 
Step 9: Know how to get rid of radioactive dust 
Step 10: Know your municipal plans 
Step 11: Have a plan for your family and yourself 
 
Source 2: The Cold War Remembered: A Personal Account 
Source: http://csp.ednet.ns.ca/documents/sample_lessons/Grade_12/Global_History_12_Unit1.pdf 
 

“Growing up in the 1950s and 1960s in Canada meant living with the Cold War, 
especially if you lived near the border between the United States and Canada. I can 
remember the government erecting an air raid siren in the schoolyard as part of an early 
warning system. I lived in fear of the Russians invading.  
 The precautions were frightening for children. Our mothers had to time how ling 
it took us to get home from school. If we could reach our house in under five minutes, 
without running, we would be allowed to go home if there was a nuclear attack. Those 
poor children who lived further away had to stay at school, crouched under a desk. Each 
child was given a list of all the things that our parents should have in the basement in the 
event of a nuclear attack-water, food, cooking supplies and plumbing facilities. 
 My parents, who had both fought in World War II, just laughed and said we’d 
never hear the bomb that hit us so it didn’t matter. I tried to explain how scared I was, but 
they didn’t take the whole thing seriously. So I went elsewhere to find someone who 
would share my fears. Two houses up from my parents lived a crazy widow who actually 
built a real bomb shelter. My sisters and I raked her leaves, shoveled her snow, and 
picked her dandelions in the belief that she would let us share her bomb shelter.” 
 
Source 3: Fallout Shelter Ad 
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Source: Regency Acres bomb shelter diagram, Toronto Star (January 17, 1959). 
http://torontoist.com/2012/09/historicist-atomic-anxiety/ 
 

 
 
Source 4: Canadair Advertisement  
Source: Maclean’s March 19, 1955 http://vintage-ads.livejournal.com/4436811.html 
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Appendix 2.1 

 
 
Source: http://www.norad.mil/Portals/29/Documents/History/A%20Brief%20History%20of%20NORAD.pdf 

 
Source: http://www.journal.forces.gc.ca/vo8/no2/lajeunes-eng.asp 
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Source: http://pubs.aina.ucalgary.ca/aina/DEWLineBib.pdf 
 

 
This photo depicts the original place where Inuit were dropped in Resolute Bay.  
 
Source: http://www.tunngavik.com/current-initiatives/past-projects/arctic-exile-monument-project/archival-
photos/22-relocation-resolute-bay/ 
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The DEW line site at Cape Dyer along the eastern edge of Baffin Island was the largest of the stations and 
one of the remaining two to be cleaned up.  
Source: http://www.thestar.com/news/insight/2012/08/03/photos_the_dew_line.html 
 

 
A woman walks through the small town of Hall Beach in Nunavut, in the foreground is a lament written on 
a handrail leading to one of only two stores in town.  It reads, "No Good.  I got no friends and I'm so 
bored!"   
Source: http://www.thestar.com/news/insight/2012/08/03/photos_the_dew_line.html 
 
Appendix 2.2 “Canada, U.S. Workers Change Face of North” James Senter Globe 
and Mail April 9, 1956 
 
Point Barrow, Alaska 

Man frightened by the threat of war from an area he can scarcely understand, is 
changing the face of the limitless and inscrutable Arctic. For more than a year now, men 
and machines have swarmed across the roof of the world, bringing to the upper reaches of 
the North American continent an unprecedented activity. Time alone will answer the 
question: Is the Distant Early Warning radar line, now being constructed by the United 
States at a cost of $400,000,000, man’s greatest folly? 
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 Certainly, the Far North country can never be the same again. Recently 31 
Canadian and U.S. newsmen completed a 10-day 12,000-mile tour of the giant 
installations being constructed along a line roughly corresponding to the 70th Parallel. 
They walked where, until recently, the white man had never set foot. They found even the 
Eskimo to be changing and they found dissension growing among themselves as some of 
their number felt a growing concern for the future of Canada’s sovereignty. 
… 
 The purpose of the line is to keep a round-the-clock vigil for enemy jet bombers 
and to provide an extra two hours of warning for aircraft of the Strategic Air Command 
and for massed civilian centres of any impending attacks. When completed within the 
next two years, it will present an uninterrupted line of radar stations stretching 3000 miles 
across the top of the continent from Alaska to Greenland.  
… 
 The concept of hemispheric defence goes back to Aug. 17, 1940, when President 
Roosevelt and Prime Minister King agreed to set up a Permanent Joint Defence Board to 
consider defence of the northern half of the Western hemisphere. This meant airfields, 
radio and meteorological stations and Canadian and U.S. engineers moved into the North. 
The Eskimos and Indians were introduced to the white man’s world at gadgetry.  
… 
 Whether it is a success or failure from a military point of view, the DEW line and 
the vast activity required to build it will undoubtedly have an even greater effect on the 
future of Canada. Now, in the North the old and the new have everywhere met. The 
frontier is opening-and vanishing. 
 
Source:http://search.proquest.com.proxy.queensu.ca/hnpglobeandmail/docview/1291375571/141AFEB153
69769949/1?accountid=6180 
 
Appendix 2.3 Group 1: Cause- Agreements with the U.S. 
The Ogdensburg Agreement: August 18, 1940 

The Prime Minister and the President have discussed the mutual problems of defence in 
relation to the safety of Canada and the United States. It has been agreed that a 
Permanent Joint Board on Defence shall be set up at once by the two countries. This 
Permanent Joint Board on Defence shall commence immediate studies relating to sea, 
land, and air problems including personnel and material. It will consider in the broad 
sense the defence of the north half of the Western Hemisphere. 

SOURCE: http://ehistory.osu.edu/osu/mmh/arctic-sovereignty/ogdensburg.cfm 

Joint statement by the Governments of Canada and of the United States of America 
regarding defence cooperation between the two countries, made in Ottawa and 
Washington on February 12, 1947 

Statement made by the Prime Minister of Canada in the House of Commons 

I wish to make a statement which is also being made today by the Government of the 
United States regarding the results of discussions which have taken place in the 
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Permanent Joint Board on Defence on the extent to which the wartime cooperation 
between the armed forces of the two countries should be maintained in this postwar 
period. Each Government has decided that its national defence establishment shall 
continue to collaborate for peacetime joint security purposes. The collaboration will 
necessarily be limited and will be based on the following principles: 

(1) Interchange of selected individuals so as to increase the familiarity of each country's 
defence establishment with that of the other country. 

(2) General cooperation and exchange of observers in connection with exercises and with 
the development and tests of material of common interest. 

(3) Encouragement of common designs and standards in arms, equipment, organization, 
methods of training and new developments.  

(4) Mutual and reciprocal availability of military, naval and air facilities in each country;  

(5) As an underlying principle all cooperative arrangements will be without impairment 
of the control of either country over all activities in its territory.  

… 

It has been the task of the Governments to assure that the close security relationship 
between Canada and the United States in North America will in no way impair but on the 
contrary will strengthen the cooperation of each country within the broader framework of 
the United Nations. 

SOURCE: http://ehistory.osu.edu/osu/mmh/arctic-sovereignty/1947.cfm 
 
Memorandum from Under-Secretary of State for External Affairs Prime Minister 

TOP SECRET Ottawa, October 30th, 1946 

 … it appears to the Government of the United States that close collaboration in defence 
matters with the Government of Canada must be carried forward actively. It believes this 
for the following reasons: 

• Two world wars have demonstrated that an aggressor must destroy the power of 
North America or be defeated. 

• Due to post-1945 technological advances, North America is no longer adequately 
protected by geography. 

• Canadian and United States military advisors agree that in five years North 
America must be prepared to meet major enemy capabilities. 

• While the peaceful foreign policies and intentions of Canada and the United 
States are clearly defined, there can be no guarantee that the governing officials of 
the U.S.S.R. will make decisions on the basis of a correct appraisal of the world 
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beyond Soviet borders, or that the long term policy of the U.S.S.R. is not one of 
unlimited aggrandizement. 

If within only five years another major power will be capable of jeopardizing North 
American security, action should be based on realization: 

That Canada and the United States lag in cold weather knowledge and experience. That, 
to be efficient in an emergency affecting North American territory, the Canadian and 
American forces should have the experience of working together, experience of the north, 
and increasing uniformity of equipment and methods. 

The United States Government realizes that close collaboration with Canada in basic 
defense matters presents both governments with new problems of great complexity and 
difficulty. The United States Government is also aware that the question of the financial 
cost of defensive measures is most serious for both Governments. While no final 
commitments can yet be made by either Government, it seems clear that the Joint 
Defense Board should recommend and the two Governments should negotiate some 
equitable means of sharing the financial burden. 

… 

In conclusion, the United States Government reiterates that it has been gratified by the 
cooperative attitude of the Canadian Government and by the informality, frankness and 
mutual trust which have prevailed during discussions of the delicate and momentous 
problems of joint defense.  
 
Source: http://epe.lac-bac.gc.ca/100/206/301/faitc-aecic/history/2013-05 03/www.international.gc.ca 
/department/history-histoire/dcer/details-en.asp@intRefid=12231 
 
Appendix 2.4 Group 2: Cause- Threat of Nuclear War 
Historical Context: In the fall of 1949, Western powers were shaken by the Communist 
takeover of China and the Soviet Union’s successful text of an atomic bomb. President 
Truman subsequently requested a comprehensive analysis of Soviet and American 
capabilities. The National Security Council responded with a document that examined the 
U.S. Soviet relationship from military, economic, political and psychological standpoints.  
 
Excerpts from a Secret National Security Council Report on Soviet and American 
Military Capabilities  
 
April 14, 1950  
 
… 
C. The Soviet Union is developing the military capacity to support its design for world 
domination. The Soviet Union actually possesses armed forces far in excess of those 
necessary to defend its national territory. Should a major war occur in 1950 the Soviet 
Union and its satellites are considered to be in a sufficiently advanced state of preparation 
immediately to undertake and carry out the following campaigns. 
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a) To overrun Western Europe 
b) To launch air attacks against the British Isles and air and sea attacks against the 

lines of communications of the Western powers in the Atlantic and Pacific 
c) To attack selected targets with nuclear weapons, now including the likelihood of 

such attacks against targets in Alaska, Canada, and the United States 
C. …If war should begin in 1950 the United States and its allies will have the military 
capability of conducting defensive operations to provide a reasonable measure of 
protection to the Western Hemisphere, bases in the Western Pacific and essential military 
lines of communication; and an inadequate measure of protection to vital military bases 
in the United Kingdom and in the Near and Middle East. 
 
VIII. Atomic Armaments 
 
A. Military Evaluation of U.S. and U.S.S.R. Atomic capabilities 
The United Sates now has an atomic capability, including both numbers and 
deliverability, estimated to be adequate, if effectively utilized, to deliver a serious blow 
against the war-making capacity of the U.S.S.R.  

 
As the atomic capability of the U.S.S.R. increases, it will have increased ability to hit at 
out atomic bases and installations and thus seriously hamper the ability of the United 
States to carry out an attack such as that outlined above.  

 
It is estimated that within the next four years, the U.S.S.R. will attain the capability of 
seriously damaging vital centers of the United States, provided it strikes a surprise blow.  

 
Effective opposition to this Soviet capability will require among other measures greatly 
increased air warning systems, air defences and vigorous development and 
implementation of a civilian defence program which had been thoroughly integrated with 
the military defence system.  
 
Source: National Security Council, “NSC-68: U.S. Objectives and Programs for National Security,” April 
14, 1950. Foreign Relations of the United States 1950, Vol. 4 Washington, DC: Government Printing 
Office, 1981. 

 
Appendix 2.5 Group 3: Consequence- High Arctic Exiles 
Historical Context: In August 1953, Canadian federal government officials took 87 Inuit 
from Port Harrison, now known as Inukjuak, in northern Quebec and put them on a coast 
guard ship, which then departed for the High Arctic. The relocatees suffered significant 
hardship as a result of the relocations. The families had to adapt to a terrain and climate 
that were much more severe than what they were accustomed to.  The varieties and 
quantity of wildlife were more limited and temperatures were on average, 20 degrees 
colder than in their home community. Due to poor planning and implementation of the 
move, the relocated families spent their first winter in the High Arctic in flimsy tents with 
inadequate food and supplies.  The Government had promised that the relocatees could 
return to Inukjuak if they were not happy with their new homes.  This promise was not 
honoured until many years later. The distress caused by the relocations triggered major 
social problems in these Arctic communities. 
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On August 18th, 2010 the Minister of Indian Affairs and Northern Development, on 
behalf of the Government of Canada and all Canadians, issued an apology to Inuit 
relocatees, their families, and all Inuit, for relocating Inuit families from Inukjuak and 
Pond Inlet to the High Arctic and for the hardship and suffering caused by the relocation.  

Source: http://www.aadnc-aandc.gc.ca/eng/1100100015426/1100100015427 

Interview with a High Arctic Exile 

Jane Kokan spoke to Paul Amagoalik of Resolute Bay, an Inuit hunter and firstborn son 
of two High Arctic exiles.  On August 24, 1953, Paul was born on the coast guard ship, 
the C.D. Howe, which transported the Inuit families from Inukjuak, to establish Resolute 
Bay and Grise Fiord.    

Question: So, you were born on an ice-strengthened Arctic Patrol Ship, the C.D. 
Howe? 

PAUL AMAGOALIK:  I was born on the coast guard and medical ship, the C.D. Howe 
on August 24, 1953.  The federal government ship annually visited all of the communities 
in the Arctic and High Arctic to check on the health of the Inuit or the Eskimos as they 
were referred to at that time.  The purpose was to examine them and to also register them. 

Question: How did your mother and father end up in Resolute Bay, which was a 
huge distance and change from their daily lives in northern Quebec? 

PA: My parents were relocated to Resolute Bay in 1953 by the Canadian 
government.  Canadian officials told them that they had to stay in Resolute for two years, 
and after that, if they didn’t like it, that they could return to Inukjuak. My parents were 
promised a better future along with several other Inuit families from northern Quebec. 

Question: Why were your parent’s “chosen”? 

PA: They [federal government] couldn’t convince anyone else to go and they were 
getting desperate. But, they convinced our parents with promises of a better life and 
future. The Inuit are hunters like myself. My parents were promised good hunting and 
lots of animals.  And they [federal government] said it was going to be good for their 
future. 

Question: And was it? 

PA: It could have been, if they were more prepared and better supplied. Yes, my parents 
faced hardships in the early years.  They found it hard to exist in an unfamiliar, frozen 
land with few of the foods they were used to.  In Inukjuak they had eaten seal, fowl, sea 
urchins, fish and berries, but in Resolute Bay it was more difficult. 
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Question: When did you realize that you parents came from an entirely different 
“world”? 

PA:  I started realizing that my parents were from a different “country” when they started 
talking about things they used to do in northern Quebec.  What they missed the most was 
their friends, their families, the plants, the animals, the sea mammals, the caribou and the 
countryside.  They had all that down there.  But, up here in the High Arctic in the early 
days, there was nothing for them except Muskox, which was prohibited for them to hunt 
at that time.  They had to travel long distances just to catch one caribou up here. And 
don’t forget we are living on an island, and we have to wait for the freeze up before we 
can go to other islands. 

Question: Did anyone from the original families from northern Quebec that were 
relocated to Resolute Bay die of starvation? 

PA: Almost. Most definitely.  They were malnourished.  But the Inuit originally from 
northern Quebec quickly developed the ability to catch seal, polar bear, beluga, narwhal 
and fox.  In the first couple of years, they didn’t have snowmobiles or boats.  They only 
had the dog teams.  And they had to wait until there was enough snow on the ground and 
ice on the water in order to take out the dog team. 

Question: How did your parents deal with the round-the-clock 24-hour darkness in 
the winter, and the 24-hour sunlight during summer? 

PA: I admit, it was very hard living in the dark in the winter time when I was growing up 
– until my parents starting explaining to me, that where they used to live before in 
northern Quebec – that were was both daylight and night in the winter.  The long days 
during summer and the long nights during winter is what shocked my parents.  And the 
extreme cold and the lack of resources. 

The first ten years were the hardest for them as they were just on their own, and did not 
know what was going to happen to them. They just survived and tried to 
prosper.  Besides, where else could they go?  They were stuck here and lied to. 

Source: http://www.janekokan.com/the-story-of-the-high-arctic-exiles-a-dark-period-in-canadian-history-2/ 

Appendix 2.6 Group 4: Consequence- Permanent Settlements Formed 
Historical Context: Between 1954 and 1957 more than twenty sites like Hall Beach were 
built across the Arctic, bringing with them an influx of American Army personnel, 
tradespeople, airstrips, domes, scanners, heavy equipment, bunkhouses, and rec centres.  
 
Hall Beach circa 1950 

• Hall Beach was uninhabited in 1950, although the Iglulingmiut were known to 
have travelled through the area regularly on hunting trips. 

 
Hall Beach between 1950 and 1980 
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• Enormous amounts of supplies and almost 300 people were transported to Hall 
Beach to construct Fox Main (DEW line site). Buildings were erected to house 
personnel and equipment, and the stations included roads, power lines, generators, 
an airfield and dozens of buildings. In 1955, Inuit began arriving in Hall Beach 
seeking work. Immediately, the RCMP officers patrolling the area from Pond 
Inlet noted a change in the Iglulingmiut, including an increase in the incidence of 
diseases attributed to more frequent contact with Qallunaat (white people). 

Hall Beach 1960s 

• By 1963 there were approximately 70 Inuit camped at Hall Beach. People from 
the camps increasingly relied on the Hall Beach nursing station. Inuit working at 
the DEW Line site were entitled to purchase alcohol. By the end of 1965 it was 
evident to RCMP that drinking had spread to the settlement and the camp of 
Napakoot.  

Source:http://www.qtcommission.com/actions/GetPage.php?pageId=16&communityId=9#Hall%20Beach
%20between%201950%20and%201980 

Living in Hall Beach Interviews  

David Kanatsiak, 68, is an Inuit elder and speaks about his personal experience with the 
DEW line site in Hall Beach, Nunavut.   

“When I remember the old way, it saddens me,” Kanatsiak says, noting his DEW job also 
allowed him to eventually buy a home. “I don’t miss anything about it. It was really hard 
to live off the land. The only heating we had was seal oil.  

“When the white people came, my body absorbed the white culture really well,” he says 
with a smile.  

There are far less pleasant memories for the people, one Hall Beach resident calls “the 
DEW Line kids.” One night, I watched boys in the hamlet play ball near the ice flows. A 
bad toss and — plunk — the ball was in the sea. A boy of maybe 10 swore. Then he took 
of his shoes, stepped on a thick block of ice, hoped to another, and finally stepped into 
the cold water. When he came back with the ball, his mother took off his wet socks and 
put on his shoes. He went right back to playing. When I introduced myself and my 
purpose there, the mother’s reaction was immediate: “What did the DEW Line mean for 
Hall Beach? Thirty years of heavy drinking.”  

Her name was Mary, she was 39, and she lived in a two-storey blue house by the beach. 
She wanted me to speak with her common-law partner. Jacky Nuvviaq delivers drinking 
water to hamlet homes.  

“There was screaming and fighting in the house every single night,” says Nuvviaq, 41, 
recalling his childhood.  
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His grandfather, who adopted Nuvviaq as a child, worked at the DYE-Main site at Cape 
Dyer. Nuvviaq recalls drunken parties as regular events. He would sit with other Inuit 
children under the game-room pool table, watching each other’s parents get drunk. The 
fathers would eventually pass out.  

“Then these white people would take advantage of the mothers because there were a lot 
of sleeping husbands around,” Nuvviaq says. “They’d let us go out for ice cream.”  

… 

When he was about 15, Nuvviaq says he too got hired on the Line. He bounced around 
different sites over the years, working first as a janitor and later as a labourer. And he too 
became a violent drunk.  

“I gave her a lot of bruises,” he says of Mary, who continued to comfort him with her 
touch. “I would drink a big bottle of rum, 75.5-per-cent proof, with just a bit of orange 
juice.” After one beating, he ended up in jail.  

“I feel like I’m 80,” Mary says, “and I’m just going on 40.”  

Mary is also the child of a DEW Line worker. She talks of nights spent on the porch with 
her siblings, waiting for the anger and pain inside the house to die down.  

“The DEW Line destroyed lots of families,” she says. “It’s a big dark secret here. 
Nobody talks about it.”  

Mary Qanatsiaq, an adult educator who has recorded the oral histories of several DEW 
workers in Hall Beach, says no one in the hamlet is surprised when a troublemaker, or 
troubled adult, turns out to be one of “the DEW Line kids.”  

“They have a lot of anger in them,” she says.  

The many challenges Inuit communities face can’t be blamed solely on the DEW Line. It 
affected communities in different ways. Much else was also happening at the time. The 
federal government was imposing itself on the North as never before, extending social 
programs and residential schools, building towns like Frobisher and Inuvik, and creating 
Inuit settlements, sometimes through relocation.  

Source: http://www.thestar.com/news/2012/08/03/dew_line_hall_beach.html 
 
Appendix 2.7 Group 5: Consequence- Environmental Costs 
DEW line: Canada is cleaning up pollution caused by Cold War radar stations in the Arctic  

The DEW Line — the biggest military project in Arctic history — played a major role in 
the transformation that eventually tied the Inuit to a wage economy and sedentary 
lifestyle. The land was also disfigured. The military and civilian personnel who operated 
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the radar sites treated the North like a vast garbage dump. Then, after so much effort and 
hubris, the DEW Line shrivelled as fast as it came.  

In 1963 — five years after it was completed — intercontinental ballistic missiles and 
other new technologies made half of the 42 radar sites in Canada’s Arctic obsolete. They 
were abandoned and left to rust. The rest were closed by 1993, replaced by fewer, mostly 
unmanned sites.  

In 1996 the Department of National Defence (DND) launched one of North America’s 
biggest environmental clean-ups. The military is cleaning up the biggest 21 DEW sites 
and expects the last one, DYE-Main, to be completed next summer. The total clean-up 
bill is expected at $575 million — double the original estimate. About $92 million of it 
comes from the U.S.  

By the end of the clean-up, 35,000 cubic metres of waste, weighing more than 40 million 
kilograms will have been shipped south for incineration or burial. That includes the 5,000 
bags and crates lined up at DYE-Main, waiting to be transported.  

Another 283,000 cubic metres of less contaminated soil and non-hazardous waste will 
have been buried on site in new, engineered landfills. Then there’s 202,000 cubic metres 
of soil contaminated by diesel fuel, placed in “land farms.” 

These volumes of waste could fill 208 Olympic-size swimming pools. The 21 DND sites 
will eventually be left with 134 landfills. Sixteen are filled with moderately contaminated 
soils.  

… 

In the DEW Line years, diesel fuel was shipped and piped into big tankers on site. But 
gasoline, lubricating oil and other fluids were shipped in barrels. Up to 20,000 rusty steel 
drums have been found at some sites. Near DYE-Main’s radome, thousands of gutted 
steel drums were found scattered at the bottom of a steep slope. At the southern part of 
the base, two DEW Line dump trucks had to be fished out of a ravine where a melting 
glacier creates a waterfall that empties into the Sunneshine Fjord.  

Until banned in 1977, polychlorinated biphenyls (PCBs) were widely used in industrial 
products. They don’t break down in the environment. Once in the Arctic, they climb up 
the food chain. The Inuit have long had a higher level of PCBs in their bodies than 
Canadians in the south. Health Canada notes evidence of chronic, high-level exposure to 
PCBs increasing incidence of liver and kidney cancer.  

In 1989, Reimer led a scientific team inspecting all 42 DEW Line sites. After consulting 
Inuit communities, Reimer’s team helped draft the DEW Line clean-up protocol, calling 
for work that made the sites environmentally safe, and got rid of unneeded infrastructure. 
For PCBs, it means transporting south all soil contaminated by more than 50 parts per 
million. They’re incinerated at sites in Cornwall, Ont. and Swan Hills, Alta. Less 
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hazardous waste is buried on site, contained by thick gravel walls and covered by several 
layers of gravel and plastic sheeting.  

Global warming may have other designs.  

Engineers at the BAR-2 DEW site, in the Northwest Territories, had not anticipated the 
damage this could cause. A trickle of water “one day became a raging torrent.” It eroded 
one side of a landfill, forcing contractors to rebuild it and divert the stream. Three years 
later, the other side collapsed. Weeks after that, a second landfill at the site was eroded by 
water… 

Source:http://www.thestar.com/news/insight/2012/08/04/dew_line_canada_is_cleaning_up_pollution_caus
ed_by_cold_war_radar_stations_in_the_arctic.html 

Appendix 3.1 Too Costly? 
Context: Eleven prototypes and a pre-production order were agreed at a cost of $190 
million. Later, a further $70 million was committed to the manufacture of a Canadian 
produced Iroquois engine for the Arrow.  
 
Cabinet Conclusions 92-58, September 3, 1958 
Pearkes presented these comparative figures to the cabinet showing expense without any 
U.S. sharing of costs 
 

 
 
Source: Elizabeth Freeman-Shaw and Jan Haskings-Winner, Canadian Sources: Investigated 1914 to 
Present (Toronto, ON: Emond Montgomery Publications Limited, 2008), p. 129. 
 
RCAF Memorandum March 28, 1958 
 
“Arrow costs compare favourably with the somewhat less sophisticated aircraft in the 
U.S.A…It has been interesting to learn that RCAF flyaway costs for the CF-100 from 
production were less than for the comparable F-89 Scorpion. Similarly, quantity 
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production of the F-86 and T-33 was undertaken in Canada at a lower per aircraft cost 
than from U.S.A. production…Quantity production of an aircraft as complex as the 
Arrow can be undertaken in Canada at a cost comparable to that for production of a like 
aircraft in the U.S.A.” 
 
Source: Palmiro Campagna, Storms of Controversy: The Secret Avro Arrow Files Revealed (Toronto: 
Stoddart Publishing, 1992), p. 90. 
 
Appendix 3.2 Weight and Performance Problems 
RCAF Memorandums 
Arrow – Aircraft Performance 
 
Jan. 17, 1958 
“A Review of previous periodic performance reports shows a steady decline in aircraft 
performance. It is realized that the weapon and fire control system changes added 
considerable weight and drag penalty and a subsequent reduction in performance could 
be expected.” 
 
July 21, 1958 
“We have been aware of a steady weight growth of Arrow 2 from the monthly AVRO 
weight reports. At the same time other areas are growing; the initial engine will be 
overweight; the RCA system grew 80 or so pounds; the hydraulics 56 or so pounds…” 
 
Source: Peter Zuuring, The Arrow Scrapbook: Rebuilding a Dream and a Nation (Dalkeith, ON: Arrow 
Alliance Press, 1999), pp.76-77. 
 
Appendix 3.3  

House of Commons Debates, February 20, 1958, 1221-24 

Prime Minister Diefenbaker: 

“Unfortunately these outstanding achievements [the Avro Arrow project] have been 
overtaken by events [Soviet firing of first intercontinental ballistic missile (ICBM) on 
August 27 and launch of Sputnik on October 5, 1958]. In recent months it has come to be 
realized that the bomber threat against which the CF-105 [Avro Arrow] was intended to 
provide defence has diminished, and alternative means of meeting the threat [the 
Bomarc] have been developed much earlier than expected…Potential aggressors seem 
more likely to put their effort into missile development than into increasing their bomber 
force. …By the middle of the sixties the missile seems likely to be the major threat and 
the long-range bomber relegated to supplementing the major attacks by these missiles.” 

Source: Elizabeth Freeman-Shaw and Jan Haskings-Winner, Canadian Sources: Investigated 1914 to 
Present (Toronto, ON: Emond Montgomery Publications Limited, 2008), p. 130. 

The Arrow and the Bomarc  
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I think Prime Minister Diefenbaker has made a very poor choice indeed by 
putting guided missiles ahead of the Arrow for Canadian defense. Granted, the manned 
interceptor is on the wane, but it is far from being obsolete, nor will it be for some time to 
come, It appears that there are no missiles in production at present that can give a 
decisive advantage over a high speed, long-range interceptor of the Arrow’s class. 

Our Government’s choice of missile, the Bomarc, is a good example of the only 
thing available to us as yet in this field. Its published performance figures make it quite 
unworthy of consideration for Canadian-type defense, as compared to the calculated 
performance of the Arrow. As published, the Bomarc flies at 1,700 mph and has a 
maximum range of only 300 miles. One of its great disadvantages is the ability of an 
enemy to jam its radar guidance system and render it useless. 

On the other hand, we have the Arrow, its proposed speed to be 1,500 mph plus. 
Its range, although classified, is far in excess to the Bomarc’s and because it is manned, 
the only way to prevent it from reaching its target is to destroy it completely.  

Another advantage of the Arrow over a ground-to-air missile is that it could be 
easily modified to carry the latest developments in air-to-air weapons, at a low cost, as 
compared to the expense of converting launching sites of a large, cumbersome ground-to-
air missile.  

Still another advantage in favor of the manned interceptor and a very real  one, is 
the identification of an aircraft started from its flight plan, or lost and then  detected by an 
early warning radar station, By sending a manned interceptor into action, positive 
identification could be made in minutes as to whether or not it was friend or enemy, but 
with a guided missile the radar operator has a choice of waiting to see what aircraft he 
has in his scanner, or pushing a button and sending an impartial missile on its way to seek 
out possibly a friendly aircraft. 

Source: J. Morrison, The Globe and Mail, 7 October 1958 

Appendix 3.4  
“U.S. Rejects Avro Arrow, Pearkes Told” By George Bain 
Globe and Mail Staff Reporter 

Paris, Dec. 15- Defense Minister Pearkers today received an answer from Defense 
Secretary McElroy that seems to give the final blow to the Avro Arrow. This is the 
situation now: The United States does not want the aircraft, even with cost reduced by 
substitution of the already developed U.S. equipment for the Canadian Astra fire control 
system and Sparrow missile. That was Mr. McElroy’s answer today and it left no room 
for hope.  

Air forces in Europe-including Canada’s own NATO air division-cannot use it 
because it was designed to work with the SAGE (Semi-Automatic Ground Environment) 
ground control system which does not exist here. It is too costly to produce solely for 
Canada’s limited home defense requirements.  

The air division, regarded by more than Canadians as at present the best in 
NATO, can be maintained for some time at top effectiveness by modification of f-*6s 
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and CF-100s to take air-to-air missiles-and a request to the effect had been made to 
Ottawa. But experts say it will have to be reequipped in three or four years, which means 
an early decision is necessary. Mr. Pearkes said in an interview today, replacement of the 
air division’s present equipment is under “very active consideration.” 

According to one source, NATO high command has asked Canada to supplt 
another high level interceptor, perhaps of the Bomarc type, which has been considered in 
Canada’s home defense plans as a possible alternative to the Arrow. 

Whether the division’s present aircraft were replaced by manned aircraft or 
missiles, Mr. Pearkes said, the strongest efforts would be made “to have them built in 
Canada under license or otherwise.” 

Mr. Pearkes in today’s interview made no bones about his lack of success in 
seeking to interest U.S. defense secretary in the Arrow. He said he had been told that the 
United States woul not purchase any Arrows. He held out no hope that European orders 
would be forthcoming. The Arrow was not suitable for European use lacking SAGE. 
  
Source: George Bain, Globe and Mail, 6 December 1958. 
 
Correspondence from Britain’s Minister of Supply, Reginald Maudling, to C.D. 
Howe 

 
Source: Canada, Department of External Affairs, Documents on Canadian External Relations, Volume 7, 
1939-1941 (Ottawa: Supply and Services Canada, 1974), p.680. 
 
Appendix 3.5 Arrow Accidents 
 
Officer Commandine, 
Technical Services 
Detachment, RCAF, 
c/o Avro (Canada) Ltd.  



Eight Lessons Assignment    Alyssa Standeven 

P.O. Box 430, Terminal A, 
Toronto, ON 
 
Arrow 1- First Flight 
 
URGENT 
 
The RCAF has a responsibility to the Canadian Government, as a formal licensing 
agency, for the airworthiness of the Arrow aircraft. Apart from this prime responsibility, 
the political implications and public reaction anticipated is the event of an aircraft crash 
are such that the RCAF must take every precaution to ensure the airworthiness of the 
aircraft. 
 
In view of the foreigner, you are directed to undertake the following action as 
expeditiously as possible and ensure its completion prior to the first flight of the Arrow 1 
aircraft. 
 

(a) We want written assurance that all aircraft components have passed flight 
qualification tests and were subsequently approved by the TSD. In addition, this 
Headquarters is to be supplied with a list of components that have only qualify for 
limited flight approval, and the reasons substantiating limited flight approval for 
each time. 

 
(b) The following is a list of deviation numbers having an airworthiness deviation 

 
1,3,4,6,10,11,12,13,14,15,16,17,18,19,21,26,27,29,30, 
31,33,35,36,39,47,51,53,55,63,65,68,75,76,78,79,90,91,93,94,95,96, 
97,98,100,101,113,114,115,116,117,120 

 
(c) Prior to first flight, the RCAF is to obtain a company certificate, containing some 

or all of the items listed above, which certifies that the aircraft is cleared for 
flight. 

H.R. Foottit 
Source: Peter Zuuring, The Arrow Scrapbook: Rebuilding a Dream and a Nation (Dalkeith, ON: Arrow 
Alliance Press, 1999), p. 50. 
 
First Accident June 11, 1958 
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Source: “Giant Jet Crackup” Globe and Mail, 12 June 1958. 
 
Second accident, November 11, 1958 

 
 
Brake Seizure Mars Arrow Flight- The supersonic Avro Arrow, with test pilot Spud 
Potocki at the controls, yesterday neared the world’s air speed record of 1,404 mph while 
climbing, but on landing the undercarriage collapsed after brakes on both wheels seized. 
The 32-ton craft skidded off the runway but Avro officials said damage was slight. At left 
the plane, second of four Arrows built, touches down on the runway. Tires burn and 
smoke pours out behind the plane before it skids to halt off runway. A fire crew and 
special crash crew, always on the field when the Arrow is in flight, put out the flames, 
which caused little damage. 
 
Source: “Brake Seizure Mars Arrow Flight” Globe and Mail, 12 November 1958. 
 
RCAF Aircraft Accident Report Dec. 9, 1958 
The primary cause of the subject accident had been assessed “Pilot Error”, with 
“Briefing” and “Material” annotated as contributing factors. 
 
Source: Peter Zuuring, The Arrow Scrapbook: Rebuilding a Dream and a Nation (Dalkeith, ON: Arrow 
Alliance Press, 1999), p. 53. 
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Appendix 4.1  

 
Source: http://www.ourdocuments.gov/document_data/pdf/doc_094.pdf 
 
Appendix 4.2 Group Cuba 
Fidel Castro’s letter to Khrushchev October 26th, 1962 

Dear Comrade Khrushchev:  

Given the analysis of the situation and the reports, which have reached us, [I] consider an 
attack to be almost imminent--within the next 24 to 72 hours. There are two possible 
variants: the first and most probable one is an air attack against certain objectives with 
the limited aim of destroying them; the second, and though less probable, still possible, is 
a full invasion. This would require a large force and is the most repugnant form of 
aggression, which might restrain them.  

You can be sure that we will resist with determination, whatever the case. The Cuban 
people's morale is extremely high and the people will confront aggression heroically.  

I would like to briefly express my own personal opinion.  

If the second variant takes place and the imperialists invade Cuba with the aim of 
occupying it, the dangers of their aggressive policy are so great that after such an 
invasion the Soviet Union must never allow circumstances in which the imperialists 
could carry out a nuclear first strike against it.  

I tell you this because I believe that the imperialists' aggressiveness makes them 
extremely dangerous, and that if they manage to carry out an invasion of Cuba--a brutal 
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act in violation of universal and moral law--then that would be the moment to eliminate 
this danger forever, in an act of the most legitimate self-defense. However harsh and 
terrible the solution, there would be no other.  

This opinion is shaped by observing the development of their aggressive policy. The 
imperialists, without regard for world opinion and against laws and principles, have 
blockaded the seas, violated our air-space, and are preparing to invade, while at the same 
time blocking any possibility of negotiation, even though they understand the gravity of 
the problem.  

You have been, and are, a tireless defender of peace, and I understand that these 
moments, when the results of your superhuman efforts are so seriously threatened, must 
be bitter for you. We will maintain our hopes for saving the peace until the last moment, 
and we are ready to contribute to this in any way we can. But, at the same time, we are 
serene and ready to confront a situation, which we see as very real and imminent.  

I convey to you the infinite gratitude and recognition of the Cuban people to the Soviet 
people, who have been so generous and fraternal, along with our profound gratitude and 
admiration to you personally. We wish you success with the enormous task and great 
responsibilities, which are in your hands.  

Fraternally,  

Fidel Castro  

Source:http://www.gwu.edu/~nsarchiv/nsa/cuba_mis_cri/621026%20Castro%20Letter%20to%20Khrushch
ev.pdf. 

Fidel Castro’s Letter to Khrushchev October 31, 1962 

Dear Comrade Khrushchev: 

I received your letter of October 30. You understand that we indeed were consulted 
before you adopted the decision to withdraw the strategic missiles. You base yourself on 
the alarming news that you say reached you from Cuba and, finally, my cable of October 
27. I don't know what news you received; I can respond for the message that I sent you 
the evening of October 26, which reached you the 27th. 

What we did in the face of events, Comrade Khrushchev, was to prepare ourselves and 
get ready to fight. In Cuba there was only one kind of alarm, that of battle stations. 

When in our opinion the imperialist attack became imminent I deemed it appropriate to 
so advise you and alert both the Soviet government and command-since there were 
Soviet forces committed to fight at our side to defend the Republic of Cuba from foreign 
aggression-about the possibility of an attack which we could not prevent but could resist. 
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I told you that the morale of our people was very high and that the aggression would be 
heroically resisted. At the end of the message I reiterated to you that we awaited the 
events calmly. 

Danger couldn't impress us, for danger has been hanging over our country for a long time 
now and in a certain way we have grown used to it. 

The Soviet troops, which have been at our side, know how admirable the stand of our 
people was throughout this crisis and the profound brotherhood that was created among 
the troops from both peoples during the decisive hours. Countless eyes of Cuban and 
Soviet men who were willing to die with supreme dignity shed tears upon learning about 
the surprising, sudden and practically unconditional decision to withdraw the weapons. 

Perhaps you don't know the degree to which the Cuban people were ready to do its duty 
toward the nation and humanity. 

I realized when I wrote them that the words contained in my letter could be 
misinterpreted by you and that was what happened, perhaps because you didn't read them 
carefully, perhaps because of the translation, perhaps because I meant to say so much in 
too few lines. However, I didn't hesitate to do it. Do you believe, Comrade Khrushchev 
that we were selfishly thinking of ourselves, of our generous people willing to sacrifice 
themselves, and not at all in an unconscious manner but fully assured of the risk they ran? 

No, Comrade Khrushchev. Few times in history, and it could even be said that never 
before, because no people had ever faced such a tremendous danger, was a people so 
willing to fight and die with such a universal sense of duty. 

We knew, and do not presume that we ignored it, that we would have been annihilated, as 
you insinuate in your letter, in the event of nuclear war. However, that didn't prompt us to 
ask you to withdraw the missiles, that didn't prompt us to ask you to yield. Do you 
believe that we wanted that war? But how could we prevent it if the invasion finally took 
place? The fact is that this event was possible; that imperialism was obstructing every 
solution and that its demands were, from our point of view, impossible for the USSR and 
Cuba to accept. 

And if war had broken out, what could we do with the insane people who unleashed the 
war? You yourself have said that under current conditions such a war would inevitably 
have escalated quickly into a nuclear war. 

I understand that once aggression is unleashed, one shouldn't concede to the aggressor the 
privilege of deciding, moreover, when to use nuclear weapons. The destructive power of 
this weaponry is so great and the speed of its delivery so great that the aggressor would 
have a considerable initial advantage.  

And I did not suggest to you, Comrade Khrushchev, that the USSR should be the 
aggressor, because that would be more than incorrect, it would be immoral and 
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contemptible on my part. But from the instant the imperialists attack Cuba and while 
there are Soviet armed forces stationed in Cuba to help in our defense in case of an attack 
from abroad, the imperialists would by this act become aggressors against Cuba and 
against the USSR, and we would respond with a strike that would annihilate them. 

Everyone has his own opinions and I maintain mine about the dangerousness of the 
aggressive circles in the Pentagon and their preference for a preventive strike. I did not 
suggest, Comrade Khrushchev, that in the midst of this crisis the Soviet Union should 
attack, which is what your letter seems to say; rather, that following an imperialist attack, 
the USSR should act without vacillation and should never make the mistake of allowing 
circumstances to develop in which the enemy makes the first nuclear strike against the 
USSR. And in this sense, Comrade Khrushchev, I maintain my point of view, because I 
understand it to be a true and just evaluation of a specific situation. You may be able to 
convince me that I am wrong, but you can't tell me that I am wrong without convincing 
me. 

I know that this is a delicate issue that can only be broached in circumstances such as 
these and in a very personal message. 

You may wonder what right I have to broach this topic. I do so without worrying about 
how thorny it is, following the dictates of my conscience as a revolutionary duty and 
inspired by the most unselfish sentiments of admiration and affection for the USSR, for 
what she represents for the future of humanity and by the concern that she should never 
again be the victim of the perfidy and betrayal of aggressors, as she was in 1941, and 
which cost so many lives and so much destruction. Moreover, I spoke not as the 
troublemaker but as a combatant from the most endangered trenches. 

I do not see how you can state that we were consulted in the decision you took. 

I would like nothing more than to be proved wrong at this moment. I only wish that you 
were right. 

There not must a few Cubans, as has been reported to you, but in fact many Cubans who 
are experiencing at this moment unspeakable bitterness and sadness. 

The imperialists are talking once again of invading our country, which is proof of how 
ephemeral and untrustworthy their promises are. Our people, however, maintain their 
indestructible will to resist the aggressors and perhaps more than ever need to trust in 
themselves and in that will to struggle. 

We will struggle against adverse circumstances, we will overcome the current difficulties 
and we will come out ahead, and nothing can destroy the ties of friendship and the eternal 
gratitude we feel toward the USSR. 

Fraternally, 
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Fidel Castro 

Source: http://www.historyofcuba.com/history/Crisis/Cltr-4.htm 

Appendix 4.3 GROUP SOVIET UNION 
Letter from Khrushchev to Kennedy October 24th, 1962  

Dear Mr. President: I have received your letter of October 23, have studied it, and am 
answering you.  

Just imagine, Mr. President, that we had presented you with the conditions of an 
ultimatum, which you have presented us by your action. How would you have reacted to 
this? I think that you would have been indignant at such a step on our part. And this 
would have been understandable to us.  

In presenting us with these conditions, you, Mr. President, have flung a challenge at us. 
Who asked you to do this? By what right did you do this? Our ties with the Republic of 
Cuba, like our relations with other states, regardless of what kind of states they may be, 
concern only the two countries between which these relations exist. And if we now speak 
of the quarantine to which your letter refers, a quarantine may be established, according 
to accepted international practice, only by agreement of states between themselves, and 
not by some third party. Quarantines exist, for example, on agricultural goods and 
products. But in this case the question is in no way one of quarantine, but rather of far 
more serious things, and you yourself understand this.  

You, Mr. President, are not declaring a quarantine, but rather are setting forth an 
ultimatum and threatening that if we do not give in to your demands you will use force. 
Consider what you are saying! And you want to persuade me to agree to this! What 
would it mean to agree to these demands? It would mean guiding oneself in one's 
relations with other countries not by reason, but by submitting to arbitrariness. You are 
no longer appealing to reason, but wish to intimidate us.  

No, Mr. President, I cannot agree to this, and I think that in your own heart you recognize 
that I am correct. I am convinced that in my place you would act the same way.  

Reference to the decision of the Organization of American States cannot in any way 
substantiate the demands now advanced by the United States. This Organization has 
absolutely no authority or basis for adopting decisions such as the one you speak of in 
your letter. Therefore, we do not recognize these decisions. International law exists and 
universally recognized norms of conduct exist. We firmly adhere to the principles of 
international law and observe strictly the norms, which regulate navigation on the high 
seas, in international waters. We observe these norms and enjoy the rights recognized by 
all states.  

You wish to compel us to renounce the rights that every sovereign state enjoys, you are 
trying to legislate in questions of international law, and you are violating the universally 
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accepted norms of that law. And you are doing all this not only out of hatred for the 
Cuban people and its government, but also because of considerations of the election 
campaign in the United States. What morality, what law can justify such an approach by 
the American Government to international affairs? No such morality or law can be found, 
because the actions of the United States with regard to Cuba constitute outright banditry 
or, if you like, the folly of degenerate imperialism. Unfortunately, such folly can bring 
grave suffering to the peoples of all countries, and to no lesser degree to the American 
people themselves, since the United States has completely lost its former isolation with 
the advent of modern types of armament.  

Therefore, Mr. President, if you coolly weigh the situation, which has developed, not 
giving way to passions, you will understand that the Soviet Union cannot fail to reject the 
arbitrary demands of the United States. When you confront us with such conditions, try to 
put yourself in our place and consider how the United States would react to these 
conditions. I do not doubt that if someone attempted to dictate similar conditions to you--
the United States--you would reject such an attempt. And we also say--no.  

The Soviet Government considers that the violation of the freedom to use international 
waters and international air space is an act of aggression, which pushes mankind toward 
the abyss of a world nuclear-missile war. Therefore, the Soviet Government cannot 
instruct the captains of Soviet vessels bound for Cuba to observe the orders of American 
naval forces blockading that Island. Our instructions to Soviet mariners are to observe 
strictly the universally accepted norms of navigation in international waters and not to 
retreat one step from them. And if the American side violates these rules, it must realize 
what responsibility will rest upon it in that case. Naturally we will not simply be 
bystanders with regard to piratical acts by American ships on the high seas. We will then 
be forced on our part to take the measures we consider necessary and adequate in order to 
protect our rights. We have everything necessary to do so.  

Respectfully,  
N. Khrushchev 

Source: http://avalon.law.yale.edu/20th_century/msc_cuba061.asp 

Letter to Fidel Castro from Nikita Khrushchev stating he will help to defend Cuba 

October 30, 1962 

Dear Comrade Fidel Castro: 

We have received your letter of October 28, along with the reports of the conversations 
that you and President Dorticos had with our ambassador. 

We understand your situation and are taking into account your difficulties in this first 
stage following the elimination of the maximum tension that resulted from the threat of 
an attack by American imperialists, which you expected at any moment. 
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We understand that for you certain difficulties may have emerged as a consequence of the 
promises we made to the United States to withdraw the missile bases from Cuba in 
exchange for their promise to abandon their plans to invade Cuba and to prevent their 
allies in the Western hemisphere from doing so, to end their so-called "quarantine''-- their 
blockade of Cuba. This commitment has led to an end to the conflict in the Caribbean, a 
conflict that implied, as you can well understand, a superpower confrontation and its 
transformation into a world war where the missiles and thermonuclear weapons would 
have been used. According to our ambassador, certain Cubans feel that the Cuban people 
would prefer a different kind of statement, one that would not deal with the withdrawal of 
the missiles. It. is possible that such feelings exist among the people. But we, politicians 
and heads of state, are the people's leaders and the people do not know everything. This is 
why we must march at the head of the people. Then they will follow and respect us. 

If, by giving in to popular sentiment, we had allowed ourselves to be swept up by the 
more inflamed sectors of the populace, and if we had refused to reach a reasonable 
agreement with the government of the USA, war would have probably broken out, 
resulting in millions of deaths. Those who survived would have blamed the leaders for 
not having taken the measures that would have avoided this war of extermination. 

The prevention of war and of an attack on Cuba did not depend only on the measures 
taken by our governments, but also on the analysis and examination of the enemy's 
actions near your territory. In short, the situation had to be considered as a whole. 

Some people say that we did not consult sufficiently with each other before taking the 
decision of which you know. 

In fact, we consider that consultations did take place, dear Comrade Fidel Castro, since 
we received your cables, one more alarming than the other, and finally your cable of 
October 27 where you said that you were almost certain that an attack against Cuba was 
imminent. According to you it was only a matter of time: 24 or 72 hours. 

Having received this very alarming cable from you, and knowing of your courage, we 
believed the alert to be totally justified. 

Wasn't that consultation on your part? We interpreted that cable as a sign of maximum 
alert. But if we had carried on with our consultations in such conditions, knowing that the 
bellicose and unbridled militarists of the United States wanted to seize the occasion to 
attack Cuba, we would have been wasting our time and the strike could have taken place. 

We think that the presence of our strategic missiles in Cuba has polarized the attention of 
the imperialists. They were afraid that they would be used, which is why they risked 
wanting to eliminate them, either by bombing them or by invading Cuba. And we must 
recognize that they had the capability to put them out of action. This is why, I repeat, 
your sense of alarm was totally justified. 
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In your cable of October 27 you proposed that we be the first to carry out a nuclear strike 
against the enemy's territory. Naturally you understand where that would lead us. It 
would not be a simple strike, but the start of a thermonuclear world war. 

Dear Comrade Fidel Castro, I find your proposal to be wrong, even though I understand 
your reasons. 

We have lived through a very grave moment, a global thermonuclear war could have 
broken out. Of course the United States would have suffered enormous losses, but the 
Soviet Union and the whole socialist bloc would have also suffered greatly. It is even 
difficult to say how things would have ended for the Cuban people. First of all, Cuba 
would have burned in the fires of war. Without a doubt the Cuban people would have 
fought courageously but also without a doubt, the Cuban people would have perished 
heroically. We struggle against imperialism, not in order to die, but to draw on all of our 
potential, to lose as little as possible, and later to win more, so as to be a victor and make 
communism triumph. 

The measures, which we have adopted, have allowed us to reach the goal, which we had 
sat when we decided to send the missiles to Cuba. We have extracted from the United 
States the commitment riot to invade Cuba and not to allow their Latin-American allies to 
do so. We have accomplished all of this without a nuclear war. 

We believe that we must take advantage of all the possibilities to defend Cuba, to 
strengthen its independence and sovereignty, to thwart military aggression, and to prevent 
a global thermonuclear war in the present stage. 

And we have succeeded. 

Of course we have made concessions, we have made certain commitments. We have 
acted on the principle of reciprocal concessions. The United States has also made 
concessions; it has committed itself publicly, before the whole world, not to attack Cuba. 

Therefore, if we compare a U.S. attack and thermonuclear war on the one hand, and on 
the other hand the commitments made, the reciprocal concessions, the guarantee of the 
inviolability of the Republic of Cuba, and the prevention of a world war, then I think that 
the conclusion is clear.  

Naturally, in the defense of Cuba and of other socialist countries we cannot trust the 
promise of the U.S. (not to invade Cuba). We have taken, and will continue to take, every 
measure to strengthen our defenses and to accumulate the forces necessary to carry out a 
counter-strike. At this time, with the weapons we have given Cuba, it is able to defend 
itself more than ever. Even after the dismantling of the missile sites you will have 
weaponry sufficiently powerful to push back the enemy on land, sea, and air near your 
territory. 
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Furthermore, as you will recall, we stated in our message to the president of the United 
States on October 28 that: "we wish at the same time to assure the Cuban people that we 
are at its side and that we will not abandon our responsibility to help the Cuban people." 
It is clear to everyone that this is a very serious warning, which we are addressing to the 
enemy. 

You stated in the meetings that one cannot trust the U.S. Of course you are right. Your 
statements on the conditions for negotiations with the United States are equally correct. 
Having shot down a U.S. aircraft over Cuban territory was in the end a useful act because 
it ended without complications. It is a lesson for the imperialists. Of course our enemies 
will interpret the events in their own way. The Cuban counter-revolution will also attempt 
to rear its head. But we-believe that you have total control over the internal enemy 
without our help. The most important thing which we have achieved is to stop, for the 
time being, an attack by external enemies. 

We consider that the aggressor has suffered a defeat. He was preparing to attack Cuba, 
but we stopped him and have forced him to pledge to the world that he will not do so at 
this time. We believe that this is a great victory. Of course, the imperialists will not stop 
fighting against communism. But we also have our plans and we will make our decisions. 
This process of struggle will last for as long as there exists on this earth two sociopolitical 
systems, until one of the systems, and we know that it will be our communist system, 
triumphs worldwide. 

Comrade Fidel Castro, we have decided to send you this answer as quickly as possible. 
We will conduct a more detailed analysis of what took place in a letter, which we will 
soon send you. In that letter we will make a more in depth analysis of the situation and 
will give you our opinion on the results of the settlement of the crisis. 

At this time, the negotiations on a settlement are beginning and we ask you to 
communicate your position to us. We, for our part, will keep you informed on the 
progress of the negotiations and make the necessary consultations. 

Comrade Fidel Castro, we wish you all possible success, and I am sure that you will 
achieve it. There are still machinations against you. But with you, we intend to take all 
the steps to thwart them and to contribute to the strengthening and development of the 
Cuban Revolution. 

Nikita Khrushchev 

Source: http://avalon.law.yale.edu/20th_century/msc_cuba061.asp 

Appendix 4.4- GROUP U.S. 

Kennedy to Khrushchev October 22nd, 1962 
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Dear Mr. Chairman: A copy of the statement I am making tonight concerning 
developments in Cuba and the reaction of my Government thereto has been handed to 
your Ambassador in Washington. In view of the gravity of the developments to which I 
refer, I want you to know immediately and accurately the position of my Government in 
this matter.   

In our discussions and exchanges on Berlin and other international questions, the one 
thing that has most concerned me has been the possibility that your Government would 
not correctly understand the will and determination of the United States in any given 
situation, since I have not assumed that you or any other sane man would, in this nuclear 
age, deliberately plunge the world into war which it is crystal clear no country could win 
and which could only result in catastrophic consequences to the whole world, including 
the aggressor.  

At our meeting in Vienna and subsequently, I expressed our readiness and desire to find, 
through peaceful negotiation, a solution to any and all problems that divide us. At the 
same time, I made clear that in view of the objectives of the ideology to which you 
adhere, the United States could not tolerate any action on your part which in a major way 
disturbed the existing over-all balance of power in the world. I stated that an attempt to 
force abandonment of our responsibilities and commitments in Berlin would constitute 
such an action and that the United States would resist with all the power at its command.  

It was in order to avoid any incorrect assessment on the part of your Government with 
respect to Cuba that I publicly stated that if certain developments in Cuba took place, the 
United States would do whatever must be done to protect its own security and that of its 
allies.  

Moreover, the Congress adopted a resolution expressing its support of this declared 
policy. Despite this, the rapid development of long-range missile bases and other 
offensive weapons systems in Cuba has proceeded. I must tell you that the United States 
is determined that this threat to the security of this hemisphere be removed. At the same 
time, I wish to point out that the action we are taking is the minimum necessary to 
remove the threat to the security of the nations of this hemisphere. The fact of this 
minimum response should not be taken as a basis, however, for any misjudgment on your 
part.  

I hope that your Government will refrain from any action which would widen or deepen 
this already grave crisis and that we can agree to resume the path of peaceful negotiation.  

Sincerely,  

JFK 

Source: https://www.mtholyoke.edu/acad/intrel/kenlet.htm 

Kennedy to Khrushchev October 28th, 1962 
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Dear Mr. Chairman: 

I am replying at once to your broadcast message of October 28, even though the official 
text has not yet reached me, because of the great importance I attach to moving forward 
promptly to the settlement of the Cuban crisis. I think that you and I, with our heavy 
responsibilities for the maintaining of peace, were aware could have become 
unmanageable. So I welcome this message and consider it an important contribution to 
peace. 

The distinguished efforts of Acting Secretary General U Thant have greatly facilitated 
both our tasks. I consider my letter to you of October 27 and your reply today as firm 
undertakings on the part of both governments, which should promptly carried out. I hope 
that the necessary measures can at once be taken through the United Nations, as you 
message says, so that the United States in turn will be able to remove the quarantine 
measures now in effect. I have already made arrangements to report all these matters to 
the Organization of American States, whose members share a deep interest in a genuine 
peace in the Caribbean area. 

You referred in your letter to a violation of you frontier by an American aircraft in the 
area of the Chukotsk Peninsula. I have learned that this plane, without arms or 
photographic equipment, was engaged in an air-sampling mission in connection with 
your nuclear tests. Its course was direct from Eielson Air Force Base in Alaska in the 
North Pole and return. In turning south, the pilot made a serious navigational error, which 
carried him over Soviet territory. He immediately made an emergency call on open radio 
for navigational assistance and was guided back to his home base by the most direct 
route. I regret this incident and will see to it that every precaution is taken to prevent 
recurrence. 

Mr. Chairman, both of our countries have great-unfinished tasks and I know that your 
people as well as those of the United States can ask for nothing better than to pursue them 
free from the fear of war. Modern science and technology have given us the possibility of 
making labor fruitful beyond anything that could have been dreamed of a few decades 
ago. 

I agree with you that we must devote urgent attention to the problem of disarmament, as 
it relates to the whole world and also to critical areas. Perhaps now, as well step back 
from danger, we can together make real progress in this vital field. I think that we should 
give priority to questions relating to the proliferation of nuclear weapons, on earth and in 
outer space, and to the great effort for a nuclear test ban. But we should also work hard to 
see if wider measures of disarmament could be agreed and put into operation at an early 
date. The United States government will be prepared to discuss these questions urgently, 
and in a constructive spirit, at Geneva or elsewhere. 

John Kennedy  

Source: http://www.atomicarchive.com/Docs/Cuba/ 
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Appendix 4.5 – GROUP CANADA 

“Certain General Views of the Government” regarding Cuba 

1. Presence of the bases for intermediate ballistic missiles on Cuba is a direct and 
immediate threat to the security of North America and that Canada is in a position 
of being directly threatened as a result. 

2. Our position is I think Canadians as a whole feel as does the Government that the 
United States has taken the necessary action.  

3. We now have Soviet Russia reaching out across the Atlantic to challenge the right 
of free men to live on this Continent. 

4. The United States could do no other than take action. Khrushchev can end his 
threat by simply discontinuing the shipment of nuclear weapons to Cuba and by 
removing the launching pads and such nuclear weapons as are in place. 

5. Canada is in a position of danger. 
6. We have taken immediate action  
7. We have joined the United States in alerting NORAD. 
8. We have notified the USSR that we will not have her flying her aircraft over 

Canada. 
9. We have notified Czechoslovakia and Poland that their aircraft, if they landed, 

will be searched to prevent nuclear deliveries.  
10. We have taken necessary measures of organization and for Government should 

there be dire consequences if the USSR acts in an aggressive manner.  
11. This is a question of the USSR having challenged the right of people in the 

Americas to live their own lives.  

Source:http://www.usask.ca/diefenbaker/galleries/virtual_exhibit/cuban_missile_crisis/pm_statement_on_c
uba.php 

Printed transcript from Parliamentary debate 

CUBA - STATEMENT OF PRIME MIINISTER FOLLOWING TELEVISION 
BROADCAST BY PRESIDENT OF THE UNITED STATES 

Mr. Speaker, the Leader of the Opposition called me a few moments ago and suggested 
that it might be appropriate if something were said at this time with regard to the speech 
just delivered on television by the President of the United States. Naturally it is 
impossible to say much. The speech was a somber and challenging one. 

The president pointed out that on the island of Cuba preparations were being made, and 
had already been advanced, for the construction of bases for the launching of offensive 
weapons in the form of I.R.B.M.'s and that this constitutes a threat to most of the cities of 
North America including our major cities in Canada. The reason that I agreed to the 
suggestion of the Leader of the Opposition was to ask Canadians as well as free men 
everywhere in the world not to panic at this time. This is a time for calmness. It is a time 
for the banishment of those things that sometimes separate us. Above all, it is a time 
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when each of us must endeavor to do his part to assure the preservation of peace not only 
in this hemisphere but also everywhere in the world. The existence of these bases or 
launching pads is not defensive but offensive. The determination of Canadians will be 
that the United Nations should be charged at the earliest possible moment with this 
serious problem. 

The president has stated that the matter will be brought before the Security Council at 
once and, whatever the reactions of the U.S.S.R. are to the statements made, by President 
Kennedy, 

I think what people all over the world want tonight and will want is a full and complete 
understanding of what is taking place in Cuba. What can be done? Naturally, there has 
been little time to give consideration to positive action that might be taken. But I suggest 
that if there is a desire on the part of the U.S.S.R. to have the facts, if a group of nations, 
perhaps the eight nations comprising the unaligned members of the 18 nation 
disarmament committee, be given the opportunity of making an on-site inspection in 
Cuba to ascertain what the facts are, a major step forward would 
be taken. 

This is the only suggestion I have at this moment; but it would provide an objective 
answer to what is going on in Cuba. As late as a week ago, the U.S.S.R. contended that 
its activities in Cuba were entirely of a defensive nature, and that the hundreds, if not 
thousands, of citizens of the U.S.S.R., mechanics, technicians and the like, were simply 
in Cuba for defensive purposes. As to the presence of these offensive weapons, the only 
sure way that the world can secure the facts would be through an independent inspection. 

I should like to hear the views of the Leader of the Opposition (Mr. Pearson) on this, and 
the leaders of the other parties, for in times like these the divisions between us always 
diminish. Any suggestion that can be made that will bring about alleviation or a 
diminution of the obvious tensions that must grip men and women all over the world 
tonight, will be helpful. 

Our duty, as I see it, is not to fan the flames of fear but to do our part to bring about relief 
from the tensions, the great tensions, of the hour.  

Canada has taken a strong stand throughout the years on behalf of peace Canada knows 
the meaning of war. Canadians want peace, as do all free men in all parts of the world. 
My prayer this evening is that those who have the responsibility of statesmanship will 
always have in mind the need for doing everything that can be done to assure peace. 

Source:http://www.usask.ca/diefenbaker/galleries/virtual_exhibit/cuban_missile_crisis/pm_statement_on_c
uba.php 
 
Appendix 5.1 “Napalm Girl” 
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Source: http://abcnews.go.com/blogs/headlines/2012/06/the-historic-napalm-girl-pulitzer-image-marks-its-
40th-anniversary/ 
 
Appendix 5.2: Interview with Nick Ut 

PP: Do you remember what was happening leading up to your famous photo of Kim 
Phuc? 

NU: A friend of mine called saying that there was very heavy fighting in the village. The 
Viet Cong and North Vietnamese had locked down Highway One for three or four days 
for the fighting.  

When I got there, I parked my car. Then I traveled with South Vietnamese soldiers for 
about two miles. 

At around noontime, I saw a South Vietnamese soldier with a guide bomb. He threw it, 
and yellow smoke started rising into the air. Soon there was the noise of an airplane 
coming. The first plane dove and dropped two bombs. The second one, an A-1 Skyraider, 
poured napalm. We thought, “Wow, the bomb was very close,” but we didn’t think there 
were any people still there.  

I looked at the smoke, and then I saw children running. Then a cat. Then another family 
running. Then I saw Kim Phuc’s grandmother running with a one-year-old baby in her 
arms. She was an old lady, and was shouting, “Help me, help me, help my grandson.” 
When she was about 50 yards away, she stopped, and all the photographers and TV 
cameras started taking pictures of the baby. The boy, that one-year-old baby, died in her 
arms right away. 
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As I was shooting, I saw in the corner of the viewfinder a girl running with her arms 
stretched out to the sides. I thought, “Oh my God,” and began running at her and shot all 
of my pictures. After I had taken a picture of Kim, I thought, “Oh my God.” The girl was 
running all naked, and when she passed me, I saw her left arm burned and her the skin 
peeling off her back. I immediately thought that she was going to die. She was very hot 
even after the bomb. She was screaming and screaming, and I thought, “Oh my God.” 
That’s when I stopped taking pictures of her. 

I had water, so I put water on her body. I then put my four cameras down on Highway 
One, and began helping her. I borrowed a raincoat to cover her, and then started carrying 
her. Her uncle said, “Please help the kids and take them to the hospital.” I replied, “Yes, 
my car is right here.” I put all the kids in my car right away. 

In the van with my driver, every time I looked at Kim, she was saying, “I’m dying, I’m 
dying.” She was telling her brother that. “Brother, I think I’m going to die.” 

When we finally got to the hospital, it was packed, with bodies, dying people, and the 
wounded everywhere. I ran inside to ask the nurses and the doctors to please help the 
kids, telling them about the napalm. After she saw them, she said, “Normal medicine 
cannot help. We cannot do anything.” 

Then I showed her my media pass, and said, “If these kids die, you’ll be in trouble 
tomorrow.” Once they knew I was media, they carried Kim inside right away. 

After the film developing finished, we looked at my negatives. When my picture editor 
looked at one of the photos, he was shocked, and said, “Nicky, why did you take pictures 
of a naked girl?” He didn’t know. Then I explained that a napalm attack had hit a village. 
He was shocked when I said that, and selected one negative.  

Then we went back to the light table, and waited for my boss to come and two other 
editors to come. The two editors came after lunch. When they saw the picture, they said, 
“We don’t think we can use the picture in the paper, because she’s too naked.” 

When my boss came back and saw the pictures, he asked, “Who took the pictures?” They 
said, “Nick Ut.” He asked, “Why didn’t we send these pictures right away?” The editors 
replied, “You think these are pictures we can use? Because she’s naked.”  

My boss looked at me, and asked, “What happened?” I said, “A napalm attack.” He 
ordered everyone to move, and looked through all the negatives again. He looked through 
twelve to fifteen pictures, and then yelled to the editors, “I want a caption on these 
pictures right away!” 

One of the editors asked him again, “You think we can use the pictures?” My boss 
replied, “I don’t care. Write a caption. Move!” The editors sent the picture to New York 
to let them decide whether to use it or not. When New York saw the power in the photo, 
they said they wanted to use the picture right away. 



Eight Lessons Assignment    Alyssa Standeven 

The picture was immediately on the front page of every newspaper and on TVs. The 
newspaper called me and said, “Nicky, good job. Congratulations. Good picture.” 

The next day, there were anti-war protests all over the world. Japan, London, Paris… 
Every day after that, people were protesting in Washington DC outside the White House. 
“Napalm Girl” was everywhere. 

Source: http://petapixel.com/2012/09/19/interview-with-nick-ut-the-photojournalist-who-shot-the-iconic-
photo-napalm-girl/ 
 
Appendix 5.3- Pearson’s Address in Philadelphia 
 
“There are many factors which I [Pearson] am not in a position to weigh. But there does 
appear to be at least a possibility that a suspension of such air strikes against North 
Vietnam, at the right time, might provide Hanoi authorities with an opportunity, if they 
wish to take it, to inject some flexibility into their policy without appearing to do so as 
the direct result of military pressure…I am not, of course, proposing any compromise on 
points of principle, nor any weakening of resistance to aggression in South Vietnam…I 
merely suggest that a measured and announced pause in one field of military action at the 
right time might facilitate the development of diplomatic resources.” 
 
Source: Lester B. Pearson, Mike: The Memoirs of the Right Honourable Lester B. Pearson, Vol. 3 
(Toronto: University of Toronto Press, 1975), pp.138-139. 
 
Appendix 5.4- Political Cartoon  
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Source: Duncan Macpherson, Toronto Daily Star, 1965. 
 
Appendix 5.5- Vietnam War Resister Stories  
 
Dick Cotterill  
I was born in Ithaca, New York in 1950 and grew up on a dairy farm near there. In June 
of 1969, after completing my freshman year at Cornell University, I decided not to return 
in the fall. Many of my high school classmates were in the military and many were 
already in Vietnam at that time. I felt a patriotic duty to serve my country and enlisted in 
the United States Marine Corps for four years. My first year as a Marine was pretty much 
all training: basic training, combat training, and aviation electronics training. I became a 
fire control technician, working on F14 phantom jet fighters. 
 
During my second year in the Corps, I was stationed with operational squadrons and the 
reality of my situation began to become a moral burden. As I met more and more Marines 
returning from Vietnam it became obvious that the war was a mistake, unjust and 
immoral. Eventually, I reached the moral and ethical decision that I could not complete 
my enlistment. I applied for discharge as a conscientious objector and when that failed, I 
decided to desert. I knew that desertion could lead to imprisonment and a criminal record, 
but was firm in my conviction that I could not in good conscience complete my 
enlistment. I wanted out and I knew the act of deserting made a positive statement 
regarding my objection to the war in Vietnam. 
 
To be welcomed in Canada as a permanent resident and later as a citizen was a 
tremendous gift for which I remain thankful to the Canadian people. 
 
Tim Maloney 
I left Rice Lake, Wisconsin in 1968 after reporting for a draft induction physical in 
Chicago, Illinois. They could not decide if I was fit and they would later order me to 
report to a military base in Minnesota where they planned to lock me up for a few days in 
order to re-examine me. I left the US and crossed the border of no return at International 
Falls/Fort Frances and drove on to Winnipeg. 
I completed my Masters of Social Work Degree at the University of Manitoba and I have 
spent over 30 years in senior administrative social work positions across Canada. 
I am proud to be a Vietnam War resister and a Canadian citizen and I believe that this 
country should open its doors to all war resisters as they truly can and will contribute to 
the well being of Canada. 
 
Source: http://www.letthemstay.ca/ 
 
Appendix 5.6- Newspaper Articles 
  
Toronto Daily Star, December 6, 1966 
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Source: Editorial, Toronto Daily Star, December 20, 1965 
 
US War in Vietnam Must Be Won, I’d Go, If Called On 
 
American soldiers are being killed by the hundreds in Vietnam. The war is steadily being 
enlarged. The United States presently will have nearly 200,000 men in the battle area, yet 
they seek not a single foot of territory, and not a dollar’s worth of material advantage. 
They are fighting for an ideal-the great principle that nations, large or small, shall have 
the right to govern themselves without interference by aggressor governments bent on 
extending hegemony [control] over others. But why should this be solely America’s 
burden, their mission? Why should America make the only sacrifice? ...The American 
people support the war in Vietnam because they are convinced that if Vietnam is taken 
over by Red China [People’s Republic of China], the rest of the Asian continent will 
come under the domination of Communists…Let the army of freedom be increased. 
Americans have contributed 200,000 men; let England and France each contribute 
100,000, and Canada at least could send 50,000 men. I’d go if called upon. It’s a war that 
must be won. The United States should not have to fight alone. 
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Joseph J. Prevost, Toronto 
Source: Elizabeth Freeman-Shaw and Jan Haskings-Winner, Canadian Sources: Investigated 1914 to 
Present (Toronto, ON: Emond Montgomery Publications Limited, 2008), p. 163. 
 
“Explosives for U.S. up sharply in Canada”  
 
Exports of Canadian military explosives to the United States are growing rapidly to help 
meet U.S. needs in the Vietnam War, authorities said yesterday. 
 
“We sell to the United States and what they do with them is their business,” one official 
said. External Affairs Minister Paul Martin said last week in the Commons that there are 
no direct shipments of Canadian arms to Vietnam. Biggest producer of explosives in 
Canada is Canadian Industries Ltd. of Montreal. The company last year bought the 
Crown-owned Canadian Arsenals Ltd. Plant at Valleyfield, Quebec and began working 
almost exclusively on U.S. contracts for explosives. Authorities here said CIL is 
exporting to the United States small arms, rocket and cannon propellants as well as 
plastic and other types of explosives. Statistics do show that the value of industrial 
chemical specialities and explosives shipped in the United States last year was 
$4,322,789 with nearly $1,000,000 of this accounted for in December 
Source: Globe and Mail, 7 April 1966. 
 
Appendix 5.7- Letter on the Effects of Agent Orange 
Nam Dinh, June 02, 2004  
This letter is from a woman in a rural village in North Vietnam.  
 
Before April 1975, my husband fought in the Liberation Army in South Eastern Vietnam. 
He was affected Agent Orange during this time. We married after he came back from the 
war. We have three children who are also affected by Agent Orange. All three of them 
are paralyzed. They cannot do anything by themselves. I have to be around to provide 24-
hour care. Although we are receiving care and assistance from the local government, this 
still is not enough to recover from this endless pain. I suggest that your program send 
these letters to the US president, the Americans, and the company producing this deadly 
agent. They must be aware of our on-going pain and should officially apologize my 
people and compensate for what they have caused in my country.  

Bui Thi Bon  

Source: http://danangquangnamfund.org/letters/letters/nam.dinh.02.html 



Eight Lessons Assignment    Alyssa Standeven 

Appendix 6.1 – Political Cartoons 

Louis St. Laurent 

 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 

Satellite- Quand L’U.S. s’en va en guerre!  
Canada feared that its defence policies would involve it in American wars.  
Source: Robert LaPalme, Le Devoir, Montreal, 25 March 1955 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Right Road is Straight Ahead 
In 1956 Egypt nationalized the Suez Canal. In order to protect their interests Britain and 
France invaded Egypt, angering the U.S. and the Soviet Union. Canada did not take sides 
in the dispute but worked with the UN to establish a peacekeeping force.  
Source: Les Callan, Toronto Daily Star, 28 Nov 1956. 
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John Diefenbaker 

 
 
Togetherness  
The United States sought Canadian 
assistance in defending North America and 
Europe, but was not nearly as cooperative 
when it came to developing a continental 
trade policy. Canada would wait until 1992 
for the North American Free Trade 
Agreement to be established.  
Source: John Collins, The Gazette, Montreal, 7 
March 1958. 
 
 
 
 
 
 
 
 
 
 
 
My friend’s on the Wagon  

 
When Cuban president Fidel Castro expropriated 
valuable American properties in Cuba the 
American government imposed a trade embargo. 
John Diefenbaker resisted American pressure to 
do the same, and Canada continued to trade with 
Cuba.  
Source: Merle Tingley, The London Free Press, 22 Dec 
1960. 
 
 
 
 

Lester B. Pearson 
 

Trade is a Two-Way Street  
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In 1965 Canada and the United States signed an agreement eliminating tariff barriers to 
the free flow of automobiles and parts across the border. The Auto Pact eliminated a huge 
Canadian trade deficit by allowing Canada a fair share of the automobile market.  
Source: Bob Bierman, Victoria Daily Press, 17 Jan 1965. 
 
 
 
 

 
 
At the same time as Prime Minister Pearson and External Affairs Minister Martin were 
trying to negotiate a settlement for the Vietnam War, Canada sold war materials to the 
U.S. for use in Vietnam.  
Source: Andy Donato, Citizen, Prince George, 10 Nov 1967. 
 
 
Pierre Trudeau 
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Over 60,000 Americans moved to Canada to escape the American draft at the time of the 
Vietnam War.  Source: Artist Unknown, Yankee Refugee, Vancouver, April 1969. 

 
 

 
 
 
 
 
 
 
 

 
In 1969 Prime Minister Trudeau informed U.S. president Nixon of his intention to 
recognize mainland China. He did so in 1970, two years before Nixon did the same. 
Source: Ed MacNally, The Montreal Star, 14 Oct 1970. 
 
Appendix 7.1 Significant Primary Sources Cards 

VIETNAM WAR  
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Source: Duncan Macpherson, Toronto Daily Star, 1965 
 
Canada refused to supply direct troop support to the U.S. but did sell military materials to be used in 
Vietnam to the U.S. 30,000 Canadians volunteered to serve in the U.S. army, while American draft dodgers 
immigrated into the country. On April 2nd, 1962 Lester B. Pearson made a speech in Philadelphia, which 
was critical of the U.S. bombing initiative against the North. President Johnson was furious at Camp David 
and the conflict is presented in the cartoon above. 

AUTO PACT 

 
Source: Bob Bierman, Victoria Daily Press, 17 Jan 1965. 
 
1965- the auto pact is signed by Canada and the U.S., ushering in free trade of automobiles and auto parts. 
To this point Canada's home grown auto industry has not taken off, and manufacturing consists primarily of 
parts plants owned by Ford, Chrysler and General Motors. Almost 57% of Canada's exports in 1965 went 
to the U.S., totalling more than $4.8 billion 

NORAD (North American Defence System) 
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Source: Mere Tingley The London Free Press, 16 June 1958 
 
Created between Canada and the U.S. in 1957. NORAD included radar stations that were set up to detect 
Soviet planes or missiles in order to give early warning of an attack. As part of NORAD, three radar lines 
were constructed in Canada’s North by 1957. Although Canada contributed $300 million dollars, the 
project was mostly financed by the United States. 

ST. LAWRENCE SEAWAY 

 
 
Source: National Archives Canada 
 
The St. Lawrence Seaway opened to navigation in 1959. The Seaway would link the center of the continent 
via the Great Lakes to the Atlantic Ocean. Ocean vessels would now be able to go as far as Thunder Bay in 
Canada and Duluth in the United States. This project would require tremendous cooperation between 
Canada and the United States.  

CUBAN MISSILE CRISIS 
Document outlining Canadian trade with Cuba 

Dec. 23/60 

Canadian Trade with Cuba 
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The policy in effect is as follows: 

1. No shipment of arms, ammunition, military and related equipment, or materials of a clearly 
strategic nature will be or has been licensed for export from Canada to Cuba for more than a year. 
This course is based on the Government’s general policy of refraining from exporting such goods 
or commodities to areas of tension anywhere in the world. 

2. A tight control is exercised on the export of goods such as aircraft engines which many in certain 
circumstances have strategic significance. Individual export permits are required in each case and, 
as applications are received, the circumstances determine whether the export of the goods 
concerned has a strategic significance, and if not a permit is issued. 

3. As to Canadian goods of a non-strategic nature, there are no limitations on such trade with Cuba 

In 1962 when President John F. Kennedy announced a U.S. blockade of Cuba, he did so without consulting 
Prime Minister Diefenbaker - an abrogation of the NORAD agreement. When the U.S. later asked Canada 
to move its forces into an advanced state of readiness, Diefenbaker did not respond. Canada's NORAD 
forces, however, acted without his blessing, and followed the request. 
 
Source: Test of State by United States Senator Kinneth Keating 
http://www.usask.ca/diefenbaker/galleries/virtual_exhibit/cuban_missile_crisis/trade_with_cuba.php 

KOREAN WAR 

 
Source: A company of the Princes Patricia's Canadian Light Infantry moves in single file across rice 
paddies as it advances on enemy positions across the valley, March 1951. Photo: Library and Archives PA-
171228 
 
In 1950 Canadian and U.S. forces enter the Korean War under auspices of NATO. With 26,791 troops, 
three destroyers, an air transport squadron and 22 fighter pilots, Canada is the third-largest contributor to 
the UN effort after the United States and the United Kingdom. 516 Canadians die in the war.5,720,000 
Americans serve in Korea. More than 54,000 die, and 103,284 are wounded. 

PIERRE TRUDEAU 
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Minister Pierre Trudeau join in a singalong during Trudeau's Latin American Tour, January 1976.  

Source: Duncan Cameron/National Archives of Canada, PA-136976 
 
In 1968 there was tension between the U.S. and Canada due to the Vietnam war. Prime Minister Pierre 
Trudeau tells an American audience, "living next to you is in some ways like sleeping with an elephant. No 
matter how friendly or temperate the beast, one is affected by every twitch and grunt." Trudeau renounced 
Canada’s nuclear roles and reduced Canadian forces in Europe from 1968-1969. He also negotiated with 
the Chinese in secret during 1969 without American approval and in 1970 he recognized mainland China. 
He was also known as a friend of Fidel Castro, the leader of Cuba and conducted trade with Cuba, causing 
criticism from the U.S. 
 
Trudeau’s approach- if there was a clear Canadian interest involved, he was not going to seek United States 
permission before proceeding.  

Avro Arrow 
“…in the lights of all the information available concerning the probable nature of the threats to North 
America in future years, the alternative means of defence against such threats, and the estimated costs 

thereof. The conclusions arrived is that the development of the Arrow aircraft and Iroquois engine should 
be terminated now” 

Source: February 20, 1959 speech by Prime Minister John Diefenbaker to the House of Commons 
announcing the cancellation of the Arrow program 

Under the Liberals, Canada had pledged to develop the Avro Arrow. However, with costs soaring and few 
countries interested in buying the aircraft, Diefenbaker cancelled the project. Diefenbaker agreed to buy 
American-made Bomarc defence nuclear missiles instead. 14,000 Canadians lost their jobs and many 
moved to work in the U.S. The Bomarc missiles were effective only when armed with nuclear warheads. 
Since Diefenbaker refused to store the warheads on Canadian soil, many Canadians questioned why the 
missiles were bought if they couldn’t deploy. Some believe the Americans put a great deal of pressure on 
the Canadian government to get rid of the airplane 
 

 
BLACKLINE MASTERS AND POWERPOINTS 

 
BLM 1.1 “Cold War Canada Introduction” PowerPoint 
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BLM 2.1: Cause and Consequence Part One 

Event being analyzed:  The Creation of the DEW line 
In the boxes along the top row, record the conditions that led to the creation of the DEW 
line.   
        Social    Political   Economic 
 
 
 
 
 
 
 
 
 
 
 
 

  

    
Record the immediate consequences of the creation of the DEW line.  Indicate whether 

the consequence had a positive or negative impact and why. 
 

            Consequence       +/-    Reasoning 
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Brainstorm what type of long term consequences we see in Canada a result of the DEW 

line. (geographically, culturally, economically, etc..) 
 
 
 
 
 
 
 
 
 

 
 
Cause and Consequence: Part Two 
Definitions  
 
Social / Cultural – This term refers to events, issues, and trends that affect society. It is a 
broad category that has to do with how people relate to each other and takes into account 
people’s roles in society.  

 
Political – This term mostly refers to issues of government in societies. It includes the 
type of government in place, as well as a country’s relationship with other countries in 
the world.  

 
Economic – This term refers to systems of trade, production and consumption of goods, 
and money. It also is related to employment and incomes in society.  
 
Unintended Consequence- consequences that historical actors did not predict  
 
Intended Consequence- planned consequences by historical actors  
 
After reading through the primary source(s) at your station follow these steps: 
 
Step 1: Classify the following cause or consequence as social/cultural, political, 
economic or environmental.  
Step 2: If the following event is: 

A cause of greater American presence in the Canadian North: 
• Decide if it is a short or long-term cause and EXPLAIN BELOW 
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A consequence of greater American presence in the Canadian North:  
• Decide if it is an intended or unintended consequence and EXPLAIN 

BELOW 
Step 3: Label the image posted on the board that matches your group with your answers 
from step 1 and step 2 (DO NOT write explanations) 
  
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
Modified from: ATT 2 in Interwar Years Lesson http://historicalthinking.ca/lesson/439 

BLM 3.1: The Death of the Avro Arrow Powerpoint 
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BLM 3.2: Dealing with the “The Death of the Avro Arrow” Evidence 
Analyze the evidence you have been given and complete the following chart.  On a scale 
of 1 to 5, rate which types of evidence are the most reliable/credible and explain why.  
Consider what we can infer about authorship (position, bias, etc.) from reading or 
viewing these sources. 
 

List of 
Sources 

Primary or 
Secondary? 

Reliability 
Rating 

Explanation 

 
 
 

  
 

1  2  3  4  5 

 
 
 

 
 
 

  
 

1  2  3  4  5 

 

 
 
 

  
 

1  2  3  4  5 
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1  2  3  4  5 

 

 
 
 

  
 

1  2  3  4  5 

 

   
 

1  2  3  4  5 

 

   
 

1  2  3  4  5 

 

   
 

1  2  3  4  5 

 

 
Modified from: Cold Case History Files- The Case of the Scottish Nightingale ATT 2 by David Braun 
http://historicalthinking.ca/lesson/336 
BLM 3.3 Competing Hypotheses: Who/What Killed the Arrow? 
Instructions:  Based on your group’s analysis of the evidence, choose the 2 hypotheses that 
you feel offer the best explanation for the termination of the Avro Arrow. ****Please note you 
can also come up with your own hypothesis**** 

Hypotheses Explanation/Reason Supporting Evidence 
Arrow was too 
costly 
 
 
 
 
 

  

 
Arrow had too 
many technical and 
performance flaws 
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Arrow had become 
obsolete (out-
dated/unnecessary) 
 
 
 
 

  

 
The U.S. and 
Britain were no 
longer interested in 
buying the arrow 
 
 
 
 

  

 
The 1958 test flight 
accidents 
 
 

  

Modified from Cold Case History Files- The Case of the Scottish Nightingale ATT 3 
http://historicalthinking.ca/lesson/336 
BLM 3.4 Exit Slip Question  
Answer the following question:  
 
Did Diefenbaker make the right decision when he 
cancelled the Avro Arrow? 
 
Include at least one piece of evidence in your response from 
the sources you looked at today  
 
 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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BLM 4.1 
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Source: http://teachinghistory.org/system/files/quiz-cuban-missile-crisis.pdf 
BLM 4.2 CUBAN MISSILE BRIEF AND DEBRIEF POWERPOINT  
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BLM 4.3  
THE CUBAN MISSILE CRISIS: PERSPECTIVE TASK 
 
FORMATIVE TASK: 
Write a “textbook summary” like the ones you read at the beginning of the lesson FROM 
THE PERSPECTIVE of the leader that you represented in the class activity (ex. Soviet 
Union, Cuba, Canada or the U.S.). Your summary should be at least one paragraph and 
no more than 3 paragraphs. 
 
As an example here is one of the textbook summaries that you saw at the beginning of the 
class:  
 
“In 1960 the United States took 
severe economic sanctions against 
Cuba, refusing to supply oil to the 
island and cutting back on the 
purchases of sugar, Cuba’s largest 
and most important export. Forced to 
make a choice, the Cuban government 
nationalized the oil industry, sugar 
processing plants, and other 
American-owned businesses in Cuba 
in the summer of 1961. In response, 
the United States set up an economic 
blockade of Cuba, stopping trade and 
prohibiting American tourism to the island. In September 1960 Congress passed a law 
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denying American foreign aid to any nation that assisted Cuba economically or militarily. 
The ban of tourism alone deprived Cuba of 60 million dollars in annual income and left 
tens of thousands workers in the service industry unemployed. Finally, in January 1961, 
U.S. broke off all relations with Cuba. In this dire citation the Soviet Union and other 
Communist nations stepped in to purchase Cuban sugar and provide the country with oil 
and other essential goods. By the end of 1960 the Cuban government nationalized most 
industry, trade, banking, and transportation, taking another step towards becoming a 
Communist state. Meanwhile the United States pressured and forced other Latin-
American nations to break off relations with Cuba.” 
 
**Note: this excerpt was from a Russian textbook** 
HISTORICAL PERSPECTIVE TASK RUBRIC: TEXTBOOK EXCERPT  
 

Criteria Level 1: 
Minimal 

Level 2: Emerging Level 3: 
Effective 

Level 4: Master 

Historical 
Content 

Few facts or 
details are 
present; may 
contain 
several pieces 
of incorrect or 
irrelevant 
information 

Some necessary 
facts and details are 
present; may 
contain irrelevant or 
incorrect 
information; may 
be very basic or 
simplistic 

Contains 
sufficient facts 
and details to 
explain the main 
ideas of the 
document and 
reactions to it 

Contains several 
facts and details 
that explain and 
explore the main 
ideas of document 
and reactions to 
it. Information 
goes beyond the 
basic and 
demonstrates a 
deeper level of 
research and 
understanding. 

Interpretation 
of Historical 
Perspectives 

The 
perspective of 
the assigned 
leader is not 
present or 
inaccurately 
depicted in 
the textbook 
excerpt 

The perspective of 
the assigned leader 
may not be present 
throughout the 
excerpt and/ or are 
sometimes 
inaccurately 
depicted in the 
textbook excerpt.  

The perspective 
of the assigned 
leader is 
accurately 
depicted in the 
textbook excerpt 

The perspective 
of the assigned 
leader is 
convincingly and 
accurately 
depicted in the 
textbook excerpt  

Diverse 
perspectives: 
shows an 
understanding 
of  “multiple 
perspectives” 
and making 
critical 
judgments 

Able to show 
a basic 
understanding 
of a historical 
actor’s 
position but 
often has 
flaws 

Clear understanding 
of a historical 
actor’s position 
with a good sense 
of "objectivity" 

Clear 
understanding of 
a historical 
actor’s position 
with a good sense 
of "objectivity". 
Makes judgments 
only from 
evidence 

Excellent 
understanding of 
a historical 
actor’s position. 
Makes objective 
and critical 
judgments only 
from the evidence 



Eight Lessons Assignment    Alyssa Standeven 

Rubric modified from Lesson: First Nations and Collective Rights Part 2: Expressing Multiple Perspectives 
through Political Cartoons by Nzingha Austin-Joyner http://historicalthinking.ca/lesson/390 
 
BLM 5.1 
The Vietnam War 
Background 

After the Second World War, France attempted to 
regain its hold over its colonies of Laos, Cambodia and 
Vietnam in Indochina. It had little difficulty establishing 
control in Laos and Cambodia, but met strong resistance 
from the communist party in the north part of Vietnam. In 
1954, after nearly a decade of struggle, France suffered a 
major defeat at Dien Bien Phu. An international conference 
in Geneva agreed that the Vietnam fighting should be 
concluded by a ceasefire between France and the communist 
forces in North Vietnam. France agreed to withdraw. 
 

In the agreement, Vietnam was divided into 2 parts 
at the 17th parallel, with a communist party in charge in the 
South. The partition was meant to be temporary until free 
elections could be held to reunite the North and South. 
Elections were never held. 

 
After World War II Western countries were afraid of 

growing communist strength around the world. Leaders of 
many countries believed in what was called the “domino theory”: once one country in a 
region fell to communists, all neighbouring countries were in danger of falling as well. 
This was a major reason for US involvement in Vietnam. 

 
By the early 1960s the United States was actively propping up the South 

Vietnamese regime in its struggle against the South Vietnamese communist forces who 
were supported by the North Vietnamese government in Hanoi. US assistance at first 
took the form of economic aid and provision of military advisers. By 1964, however, an 
increasing number of American combat troops were being sent to fight in South Vietnam. 
In February 1965 US president Lyndon Johnson initiated large-scale bombing of North 
Vietnam. By 1968 there were almost 500,000 American troops in South Vietnam. In 
response China and the Soviet Union sent more and more supplies to the North. 
 
Canada and the Vietnam War Organizer 
Either use the given chart organizer or re-create one in your notebook to organize the 
main ideas on this topic 
 

Official 
Government 

Policy 

“Secret” 
Government 

Policy 

Private 
enterprise 
(industry, 
business) 

Public 
Opinion 

What 
would 

you do? 

Conclusions 
about impact 
on Canada-
US relations 
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BLM 5.2 THE VIETNAM WAR: CANADA’S RESPONSE PART 1 PPT  
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BLM 5.3 THE VIETNAM WAR: CANADA’S RESPONSE PART 2 
SOURCE 1: Toronto Daily Star, December 6, 1966 
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Canadians Fighting in Vietnam 
 
Historical Context: 
Many Canadians supported the United States in its efforts to defeat communism in South 
Vietnam. Approximately 30,000 Canadians served in Vietnam in all branches of the US 
armed forces. The Canadian Legion did not officially recognize Canadian veterans of the 
Vietnam War, as Canada was not involved in fighting. 103 Canadians died fighting.  
 
Source 1: US War in Vietnam Must Be Won, I’d Go, If Called On 
 
American soldiers are being killed by the hundreds in Vietnam. The war is steadily being 
enlarged. The United States presently will have nearly 200,000 men in the battle area, yet 
they seek not a single foot of territory, and not a dollar’s worth of material advantage. 
They are fighting for an ideal-the great principle that nations, large or small, shall have 
the right to govern themselves without interference by aggressor governments bent on 
extending hegemony [control] over others. But why should this be solely America’s 
burden, their mission? Why should America make the only sacrifice?...The American 
people support the war in Vietnam because they are convinced that if Vietnam is taken 
over by Red China [People’s Republic of China], the rest of the Asian continent will 
come under the domination of Communists…Let the army of freedom be increased. 
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Americans have contributed 200,000 men; let England and France each contribute 
100,000, and Canada at least could send 50,000 men. I’d go if called upon. It’s a war that 
must be won. The United States should not have to fight alone. 
 
Joseph J. Prevost, Toronto 
Source: Editorial, Toronto Daily Star, December 20, 1965 
 
Private Enterprise and the Vietnam War 
 
Historical Context: From Victor Levant, Quiet Complicity: Canadian Involvement in 
Vietnam (Toronto: Between the Lines, 1986), pp.52-53. 
 
Solid gains in Canadian exports to the United States were made in the late 1960s … 
The most dramatic individual increases occurred in firearms, ordnance, and ammunition; 
aircraft engines and parts; navigational equipment and parts; automobile and vehicle parts 
(other than passenger), chemical products; apparel; industrial machinery and equipment. 
 
Canadian food and beverages fed US troops, Canadian war material was used on the 
battlefields of South Vietnam and flown in sorties over Hanoi and Haipong, automobile 
parts fabricated in Canada were installed in US army vehicles, and many Canadian raw 
materials stoked the fires of the US military industrial complex.  
  
SOURCE 2: “Explosives for U.S. up sharply in Canada” April 7, 1966 Globe and Mail 
 
Exports of Canadian military explosives to the United States are growing rapidly to help 
meet U.S. needs in the Vietnam War, authorities said yesterday. 
 
“We sell to the United States and what they do with them is their business,” one official 
said. 
… 
 
External Affairs Minister Paul Martin said last week in the Commons that there are no 
direct shipments of Canadian arms to Vietnam. Biggest producer of explosives in Canada 
is Canadian Industries Ltd. of Montreal. The company last year bought the Crown-owned 
Canadian Arsenals Ltd. Plant at Valleyfield, Quebec and began working almost 
exclusively on U.S. contracts for explosives. Authorities here said CIL is exporting to the 
United States small arms, rocket and cannon propellants as well as plastic and other types 
of explosives.  
… 
Statistics do show that the value of industrial chemical specialities and explosives 
shipped in the United States last year was $4,322,789 with nearly $1,000,000 of this 
accounted for in December 
 
Canadian Testing of Chemicals used in Vietnam? 
After watching the CBC digital archives clip Vietnam War: Investigating Agent Orange 
claims, consider a first hand story of the effects of the chemical for families in Vietnam: 
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Nam Dinh, June 02, 2004  

To: SUNY Brockport Vietnam Program  

This letter is from a woman in a rural village in North Vietnam.  

Before April 1975, my husband fought in the Liberation Army in South Eastern Vietnam. 
He was affected Agent Orange during this time. We married after he came back from the 
war. We have three children who are also affected by Agent Orange. All three of them 
are paralyzed. They cannot do anything by themselves. I have to be around to provide 24-
hour care.  

Although we are receiving care and assistance from the local government, this still is not 
enough to recover from this endless pain.  

I suggest that your program send these letters to the US president, the Americans, and the 
company producing this deadly agent. They must be aware of our on-going pain and 
should officially apologize my people and compensate for what they have caused in my 
country.  

Thank you.  

Bui Thi Bon  

BLM 5.4 ETHICAL CONTROVERSY AT THE WAR MUSEUM 

In 2005, the Canadian War Museum opened an exhibit on the Allied bombing campaign 
in World War II, in which some 10 000 members of the Canadian air force died. The 
curators called it “An Enduring Controversy.”  
 
The Exhibit Text 

This appeared on the text panel: 

 

The Perspectives 

To the right of the text panel were quotations. 

•  
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•  

 
•  

 

The Visuals 
Accompanying the text and quotations 
were a number of aerial photographs 
showing the effects of Allied bombing of 
several German cities, as well as 
photographs of corpses of German men, 
women, and children, dead from the 
blasts. Other photographs in the exhibit 
revealed the destruction of industries and 
residences. 
 

Figure 6.9 This photograph, which appeared in the exhibit, shows the state of Münster, 
Germany, which was bombed by the Allies on October 10, 1943. 

YOUR TASK: Create a war museum exhibit on Canada’s role in the Vietnam War. Your 
exhibit must include: 

1. 1-2 primary source images that represent Canada’s role in the Vietnam War with 
citations for each 

2. A text panel to accompany the image 
3. At least 2 quotes regarding Canada’s role in the Vietnam War (could come from 

Prime Minister’s, ordinary citizens, newspaper articles) 
4. A one paragraph explanation of your exhibit 

We will be displaying these exhibits during our museum day at the end of the week and 
your peers will assess your work based on the rubric below 
Modified from BLM 6.4a and 6.4b in The Big Six: Historical Thinking Concepts  

Assessment Rubric for Museum Exhibit 
Criteria Level 1: Minimal Level 2: 

Emerging 
Level 3: 
Effective 

Level 4: Master 

Historical 
Content 

Few facts or details 
are present; may 
contain several 
pieces of incorrect 
or irrelevant 
information 

Some necessary 
facts and details 
are present; may 
contain 
irrelevant or 
incorrect 

Contains 
sufficient facts 
and details to 
explain the main 
ideas of the 
document and 

Contains several facts 
and details that 
explain and explore 
the main ideas of 
document and 
reactions to it. 
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information; 
may be very 
basic or 
simplistic 

reactions to it Information goes 
beyond the basic and 
demonstrates a deeper 
level of research and 
understanding. 

Consideration 
of Historical 
Perspective 

Exhibit and 
explanation does 
not include 
historical 
perspective 

Historical 
perspective 
mentioned in 
exhibit (includes 
one quotation) 
but there is no 
discussion on 
how it affected 
the position of 
the exhibit in 
the explanation 

Historical 
perspective is 
discussed in 
explanation and 
there are signs 
that is included 
in exhibit (at 
least 2 
quotations) 

Good discussion of 
historical perspective 
(2 or more 
quotations) in exhibit 
and explanation 
includes how it 
influenced the 
position of the exhibit 

Ethical 
Dimension 

Student sides 
totally with one 
side in the 
Canadian role in 
Vietnam (Ex. 
Canada was not 
involved at all and 
morally superior) 

Student creates 
a more balanced 
exhibit but does 
not assess the 
ethical 
implications of 
Canada’s role in 
explanation  

Student makes a 
fair assessment 
of the ethical 
implications of 
Canada’s role 
and creates a 
balanced exhibit 

Student creates a 
balanced exhibit, 
makes a fair 
assessment of the 
ethical implications 
of Canada’s role and 
determines our 
responsibility to 
remember and 
respond to 
contributions and 
injustices of the past 

 
 

BLM 6.1 Guess the Country 

 

Round 1: The year is 1867. Use the clues below to guess what country is being described. 
1. This newly independent country is a democracy based on the parliamentary system. 
2. Much of the country’s economy depends on primary industry such as forestry, fishing, 

and agriculture. Transportation systems crisscross the country. 
3. The population and economy are growing rapidly. In the previous 10 years, the 

population had increased by one third, mainly because of immigration. 
4. The majority of the population is English speaking, with a large French-speaking 

minority and many First Nations and Métis. 
5. Winter sports are popular. So is a summer game, lacrosse, which is the national sport. 
6. This country has a powerful neighbour to the south that has a large army. 
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Round 2: Play the game again with a different set of clues. The year is still 1867. Use the 
clues below to guess what country is being described. 

1. Child labour is common in this country, with children as young as 8 years old working 
to help support their families, especially in the clothing and footwear industries. 

2. There is widespread discrimination toward racial minorities and toward women. For 
example, women and some minorities cannot vote. 

3. Violence is common, especially at election time. Under the law, a man has the right to 
beat his wife and children if he does not use excessive force. 

4. The distribution of wealth is extremely unequal in this country. A study of one major city 
found that the poorest 40 percent of the population earn only 1 percent of the income. 

5. Life expectancy of this country’s citizens is less than 50 years. Infant mortality (the 
death of children before the age of 1 year) is 20 percent. Epidemics are common. 

6. City streets stink. They are filled with decaying garbage and the excrement of 
thousands of horses, cows, and pigs. Outdoor toilets are in most backyards, along 
with chickens, pigs, and even cattle. 

7. Alcohol consumption is high: an average of 27 litres of liquor and beer for every man, 
woman, and child per year. 

8. Forty percent of the children in this country do not go to school, although most 
citizens do learn to read, either at home or at work. 

9. The average number of children in a family is seven. 
 
BLM 6.2 1948-1984: Change and Continuity in U.S.-Canadian relations during the 
Cold War  
 
Prime Minister Louis St. Laurent 
 
1948- U.S. calls for a North Atlantic defence system to counter the 
growing Soviet threat 
 
1949- Canada and U.S. become charter members of North Atlantic 
Treaty Organization (NATO). To Canadian leaders, the inclusion 
of European nations in NATO is insurance against possible U.S. 
dominance in the organization. 
 
1950- Canada and U.S. enter the Korean War under NATO. Canada is the 3rd largest 
contributor to the UN effort after the United States and United Kingdom.  
 
1951-1955 Canada and U.S. construct Pinetree Line and DEW line radar stations and 
sites. The U.S. pays for construction costs and system is running by 1957. 
 
1957 Canada and the U.S. create North American Air Defense Command (NORAD), a 
bi-lateral defence agreement. Canada completes and pays for construction of the Mid-
Canada Line of radar sties.  
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John Diefenbaker 
 

1957- Prime Minister John Diefenbaker elected and rallies for 
Canadian independence from U.S. influence. 
 
1959- Diefenbaker cancels the Avro Arrow bomber project 
and opts to deploy nuclear-tipped Bomarc missiles and CF-
101B Voodoo aircraft 
 
1962- Cuban missile crisis- U.S. asks Canada to move its force into an advanced state of 
readiness Diefenbaker does not respond. Canada’s NORAD forces, however, follow the 
request. 
 
Prime Minister John Diefenbaker on President John F. Kennedy: "He's a hothead. He's a 
fool – too young, too brash, too inexperienced, and a boastful son of a bitch!" 
 
Lester B. Pearson 
 
1965- Auto pact signed by Canada and the U.S. ushering in free trade 
of automobiles and auto parts. Almost 57% of Canada’s exports in 
1965 went to the U.S. totaling more than $4.8 billion.  
 
1965- Pearson suggests in a speech that the U.S. cease bombing 
North Vietnam and give negotiations a chance. At a lunch at Camp 
David later, an angry Johnson grabbed Pearson by the collar and 
shouted, “you pissed on my rug!” 
 
Pierre Trudeau 
1969- Canadian government openly criticizes the U.S. role in 
the Vietnam war and opens Canadian borders to draft dodgers.  
 
Prime Minster Pierre Trudeau tells an American audience, 
“living next to you is in some ways like sleeping with an 
elephant. No matter how friendly or temperate the beast, one is 
affected by every twitch and grunt.”  

 
1971- When it was revealed that President Richard Nixon called Prime Minister Pierre 
Trudeau "an asshole" in his private tapes, Trudeau responded with, "I've been called 
worse things by better people." 
 
Living Graph 
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BLM 6.3 Living Graph Extension Activity 
Your Task:  
 
Extend your living graph that you created in class to include Prime Ministers of the past 
20 years (Jean Chretien, Paul Martin, Steven Harper).  
Under your graph include: 

• Periods and turning points 
• A 1-2 sentence explanation for each Prime Minister as to whether their leadership 

represented progress or decline for Canadian sovereignty  
You may use the links provided below to provide you the information to extend your 
living graph.  
http://www.cbc.ca/canadaus/timeline.html 
http://www.thecanadianencyclopedia.com/articles/canadianamerican-relations 
Rubric for Extended Living Graph  

Criteria Level 1: Minimal Level 2: 
Emerging 

Level 3: 
Effective 

Level 4: 
Master 

Analysis of 
Continuity and 
Change 

Description of the 
nature of change is 
superficial, lacks 
detail; there may be 
some inaccuracy or 
misunderstanding. 

Accurate, but 
fairly obvious 
analysis with few 
details as to the 
nature of changes. 

Gives a thoughtful 
analysis of change 
and continuity 
with some depth. 

Gives an 
insightful and rich 
analysis of the 
nature of the 
change and 
continuity. 

Examples of 
Canadian 
Sovereignty or 
dependence in the 
past 20 years to 
Support 
Conclusions 

Response is 
incomplete, or 
include weak to 
limited examples 

Some of the 
response includes 
examples to 
support opinions 

Most of the 
response is fully 
explained with 
examples 

Response is fully 
explained with 
well chosen 
examples 

Progress Towards 
Independence 
from the U.S. 

Decline 
Towards 
Reliance on 
the U.S. 

+2 

+1 

0 

-1 

-2 
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BLM 7.1 Trading Card Independent Task 

 

 
Modified from: Historical Trading Cards of Significant Figures in Manitoba’s Entry into 
Confederation by Graham Isenor, John Schrofel, Sharon McKenzie, Sharon Moolchan 
http://historicalthinking.ca/lesson/356 
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Rubric for Trading Card Task 
 

Criteria Level 1: Minimal Level 2: Emerging Level 3: Effective Level 4: Master 
Resulting in 
Change: depth of 
impact, quantity 
and length of 
impact 

Student does not 
consider all three 
criteria of change 
in explaining the 
significance of 
the event or 
person. 
 

Student appears 
to understand 
criteria for 
deciding 
significance of 
event/person but 
is unsure how to 
apply them to 
specific events. 
Does make 
connections to a 
larger narrative.  

Student 
considers all 
three criteria of 
change in 
explaining the 
significance of 
the event/ person 
and provides 
some relevant 
evidence to 
support his/her 
argument.  
 

Student 
considers all 
three criteria of 
change and is 
able to provide 
detailed 
evidence and 
connects the 
person to a 
larger historical 
narrative. 

Revealing 
(event/erson 
sheds light on 
enduting issues in 
history and 
contemporary 
life) 

Student is unable 
to connect event/ 
person to any 
enduring issue 

Student connect 
event/ person to 
an irrelevant 
enduring issue  

Student narrates 
the event/ person 
in such a way 
that it sheds light 
on an enduring 
issues. 

Student narrates 
the event/ 
person in such a 
way that it 
sheds light on 
one or more 
enduring issues 
and is able to 
provide detailed 
evidence in 
support.  

BLM 8.1 
Assignment Option #1: The RANT  

 
Steps to Follow:  
 
1. Watch an example of a Rick Mercer rant such as the one below: 
http://www.huffingtonpost.ca/2012/11/11/rick-mercer-veterans-rant-remembrance-
day_n_2114136.html 
 
2. Choose from one of the topics we have covered in the past 7 lessons (DEW line, high 
arctic exiles, Cuban Missile Crisis, Vietnam War, Avro Arrow, or different actions of 
Cold War Prime Ministers such as Trudeau).  

3. Research your topic and gather facts and statistics about your topic.  
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4. Write a script for a rant that reflects an authentic viewpoint of a person from the Cold 
War period in Canada.  

• The rant must be representative of a person or group of people from the time 
period and it must avoid “present” interpretations.  

• Be sure that your rant includes a strong perspective about your topic, various 
facts, stats about your topic and how it affects individuals and the rest of the 
world.  

• Rants should be between 1-2 minutes. 

5. Have your rant script approved by the teacher and begin filming your rant. Task is to 
be completed by the end of next week and will be assessed using the rubric below. 

Assignment modified from R. Martinello’s blog http://historicalthinking.ca/blog/ronald-martinello 

THE RANT Rubric 

Criteria Level 1: Minimal Level 2: Emerging Level 3: 
Effective 

Level 4: Master 

Historical 
Perspective 

The rant shows 
little appreciation 
for how people in 
the past may have 
viewed things 
differently from 
today; present day 
ideas may color 
thinking. 

The rant shows some 
sensitivity to how 
people in the past 
may have viewed 
things differently; 
arguments are 
plausible but include 
examples of 
«presentism»* 

The rant shows 
sensitivity to the 
viewpoints of 
people of the past 
and arguments 
represent a realistic 
perspective for the 
time period 

The rant appreciates how 
people in the past may 
have viewed events 
differently from the 
present; arguments are 
plausible and based on the 
values and ideas of the 
time without present day 
values influencing the 
interpretation. 

Historical 
Content  

Few facts or details 
are present; may 
contain several 
pieces of incorrect 
or irrelevant 
information 

Some necessary facts 
and details are 
present; may contain 
irrelevant or 
incorrect 
information; may be 
very basic or 
simplistic 

Contains sufficient 
facts and details to 
explain the main 
ideas of the 
document and 
reactions to it 

Contains several facts and 
details that explain and 
explore the main ideas of 
document and reactions to 
it. Information goes 
beyond the basic and 
demonstrates a deeper 
level of research and 
understanding. 

Persuasiveness 
of the rant 

Most statements in 
the rant are 
unconvincing or 
unrelated to the 
overall message  
 

The rant is 
unsupported by 
facts/evidence and 
the description about 
the overall message 
in the rant is 
somewhat 
unconvincing   
 

The rant includes 
facts and evidence 
supporting main 
statements and the 
overall message is 
clear 
 

The rant is supported by 
facts and evidence and the 
overall message is 
convincing/ powerful 

 

* Presentism occurs when students us a contemporary perspective when interpreting the past. Student may 
assume that people in the past have similar beliefs, values, motivations and understandings to people today. 
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Rubric modified from Nzingha Austin-Joyner’s rubric in the following lesson: 
http://historicalthinking.ca/lesson/390 
 
BLM 8.2 

Assignment Option #2: MEMORY BOX 

 
 
Steps to Follow: (Please note: this assignment can be completed in pairs) 
 

1. Pick 4 artefacts that represent U.S. Canadian relations during the Cold War  
a. At least 3 of the artefacts should be a primary source (photo, 

newspaper article, political cartoon, letter, quote, speech, art, diary entry 
etc.) While one can be a secondary source or an artefact that you created 
to represent an event or development. 

b. One artefact must represent continuity and change. 
2. Provide a 3- 4 sentence description of how each artefact represents U.S. Canadian 

relations. (Descriptions can be on a separate sheet of paper or attached to the back of the artefact 
if possible) 

 
Modified from 
http://collishaw.pbworks.com/w/page/53810965/Memory%20Box%20Summative#nbspTASKnbsp 
 
Memory Box Rubric 

Criteria Level 1: Minimal Level 2: Emerging Level 3: Effective Level 4: Master 
Requirements Memory box includes 

4 items but there are 
not 3 primary sources 
and none represent 
continuity and change. 
There is not 
description completed. 

Memory box 
includes 4 items 
with 3 being 
primary sources but 
continuity and 
change are not 
represented. 
Descriptions of 
each artifact 
included. 

Memory box 
includes 4 items 
with 3 being 
primary sources 
and includes 
continuity and 
change. Box 
includes 
descriptions for 
each artifact. 

Memory box includes 4 
items with 3 being 
primary sources and 
represents continuity and 
change. Box includes 
descriptions for each 
artifact that outline their 
relation to U.S. Canadian 
relations and their 
importance. 

Continuity and 
Change 

Description of the nature 
of change represented by 
the artifact is superficial, 
lacks detail; there may be 
some inaccuracy or 

Description of the 
artifact is accurate, 
but is a fairly obvious 
analysis with few 
details as to the 

Description of the 
artifact gives a 
thoughtful analysis of 
change and continuity 
with some depth. 

Description of the artifact 
gives an insightful and rich 
analysis of the nature of the 
change and continuity. 
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misunderstanding nature of changes 
Evidence  Students does not 

contextualize the 
artifacts in their 
descriptions 

Student 
contextualizes 
some of the 
artifacts in their 
descriptions 

Student 
contextualizes all 
artifacts in their 
descriptions 

Student contextualizes all 
artifacts in their 
descriptions keeping in 
mind conditions and 
worldviews prevalent at 
the time of the source 

BLM 8.3 
Assignment Option 3: Hi-Storyboard 

Your task: Imagine you were going to make a Historica minute about a specific event or 
development in U.S. Canadian relations during the Cold War. Before filming a movie a 
director first makes a storyboard, which maps out the story on paper, which is called a 
storyboard. You will be making a storyboard (not a movie!) 
 
Steps to Follow: 

1. Choose the most significant development or event for U.S. Canadian relations during the 
Cold War period. For the development or event, think of its cause(s) and consequence(s).  

 
2. For the event or development you are storyboarding think of the 5 most important parts 

(must include at least one cause and one consequence) For each of the 5 parts think about 
the setting, the characters, and the things that would be said. 
 

3. Create your storyboard for each of the 5 parts. 
a. Each part must have a written description of the place, time and people involved.   
b. It also must summarize the action in the scene in a paragraph. 
c. Each part must also have a drawing or photo, which represents what you would 

be seeing if this scene were filmed. 
d. 5 scenes should be in the order that they would be in a real movie about the 

subject. 
 

4. Director’s Note: Include a one paragraph justification for why you chose this 
development or event 

 

 
Modified from: http://www.mrroughton.com/assignments-new/storyboard 
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HI-Storyboard Rubric 
Criteria Level 1: 

Minimal 
Level 2: 

Emerging 
Level 3: 
Effective 

Level 4: Master 

Requirements Storyboard has 
5 parts but does 
not include a 
cause and 
consequence to 
the event. 
Elements of the 
storyboard are 
absent and 
director’s note 
is absent. 

Storyboard has 
5 parts but 
does not 
include a 
cause and 
consequence 
to the event. 
Includes 
elements of 
the storyboard 
and director’s 
note. 

Storyboard has 
5 parts, 
includes a 
cause and 
consequence 
to the event. 
Elements of 
the storyboard 
and director’s 
note included. 

Storyboard has 5 
parts, includes a 
cause and 
consequence, 
elements of the 
storyboard and 
director’s note 
included. 
Significant of the 
event present 
throughout the 
storyboard. 

Historical 
Significance 
(Criteria: 
Change and 
Revealing) 

Does not apply 
any of the 
criteria to the 
topic or uses 
criteria 
incorrectly in 
director’s note 

Applies one of 
the criteria to 
the topic 
correctly or 
uses criteria 
implicitly in 
director’s note 

Explicitly 
applies both 
criteria to the 
topic correctly 
in director’s 
note 

Explicitly applies 
both criteria to the 
topic correctly and 
mentions how 
significance of 
event/development 
has developed 
over time in 
director’s note 

 


