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LESSON 1: INTRODUCTION TO ATHENS VS. SPARTA 

OVERVIEW 

This lesson will introduce students to the powerful ancient city-states of Athens and Sparta, 

and their competition for power and hegemony during the classical period of Ancient 

Greece. This unit will demonstrate that while the two city-states were close in geographic 

proximity, they were very different culturally, politically, and socially, and exemplified the 

diversity among Ancient Greeks. At this point, students should already be exposed to the 

two groups through their study of the Persian Wars. In this lesson, students will explore 

their shared conceptions of Athens and Sparta, which they will expand as we progress 

through the unit. 

LEARNING GOALS 

Students will: 

 Express their prior knowledge of Athens and Sparta 

 Discuss the sources of their beliefs about Athens and Sparta. Where do these 

conceptions come from? 

 Determine the close geographical proximity of Athens and Sparta 

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Citizenship and Heritage 

o Analyze the contributions of various individuals and groups to the 

development of arts, knowledge, religion, and technology prior to the 

sixteenth century; 

Specific Curriculum Expectations: 

 Communication  

o Express ideas, arguments, and conclusions as appropriate for the audience 

and purpose, using a variety of styles and forms  

Historical Thinking Concepts:  

 Using Evidence 

 Historical Significance 

MATERIALS 

i. The movie 300 (2007) directed by Zack Snyder 
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ii. Collected pictures of artifacts from Athens/Sparta (Appendix 1.1) 

iii. Map of Ancient Greece in the Classical Period (Appendix 1.2)  

iv. Chart paper and markers 

PLAN OF INSTRUCTION 

Warm up/Hook: 300 (10 mins) 

Begin the lesson by showing a clip from the movie 300. Play the scene where the Persian 

messenger goes to King Leonidas to demand submission to King Xerxes. Stop the clip after 

Leonidas kicks the messenger down the well.  

Discussion: Movie Clip (10 mins) 

Ask the class what they think Leonidas meant when he yelled “THIS IS SPARTA!” to the 

messenger in the movie. Provide additional context to the film if necessary. Further 

discussion questions include: What is Sparta? What other places have you seen or heard of 

Sparta? Review what a city-state is. Explain that Sparta was a powerful city-state and had a 

main rival – Athens.  

Guided Practice: Primary Source Activity (15 mins) 

Show the class the collected pictures of Athenian/Spartan artifacts. Go through them 

individually and ask the class to describe what they see. Then ask students to predict 

whether the artifact originated from Athens or Sparta and to write their answers in their 

notebooks (Appendix 1.1) 

Reveal correct answers at the end of the activity.  

Guided Practice: Placemat Activity (20 mins) 

Divide class into groups of 4-5 and give groups a piece of chart paper and markers. Ask 

students to draw a big rectangle in the middle of the chart paper and divide the remaining 

space outside the rectangle evenly among the group members.  

Each group member will write down in their own space on the chart paper all the things 

that come to mind when they think of “Athens” and all the things that come to mind when 

they think of “Sparta”.  

After students are done brainstorming individually, have them discuss what they wrote 

with their group members. As a group they must come up with a visual depiction of an 

“Athenian” and a visual depiction of a “Spartan” based on their ideas. They will illustrate 

their depictions in the middle rectangle and label their drawings.  

Sharing/Discussing: Responses to Placemats (15 mins) 
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Have students present, discuss, and compare their visual depictions with the rest of the 

class. Discuss the similarities/differences across the drawings as a class. 

Collect/display the placemats for future use.  

Modeling: Map of Athens and Sparta (10 mins) 

Using either a SMARTBOARD or overhead, circle or highlight Athens and Sparta on the map 

using different colours. Hand out copies of the map and have students do the same. Ask 

students what they notice about the location of the two city-states and their neighbours. 

Keep this map to be used again in the lesson about military and alliances (Appendix 1.2). 

Explain that while the two city-states are very close to each other geographically, they were 

very different in most aspects of daily life. Ask them to open their minds to having their 

conceptions of Athens/Sparta challenged as we explore these differences over the next few 

lessons. 

ASSESSMENT  

Students demonstrate the learning goals of this lesson by: 

 Completing the placemat activity, particularly their individual spaces on the mat 

 Identifying within group/class discussions the common places where their 

conceptions of Athens and Sparta come from: popular culture, literature, tourism, 

museums, etc.  

 Labelling Athens and Sparta on their map of Ancient Greece and discussing their 

observations of the locations of these city-states 

 

 

 

 

 

 

 

 

 



 N. Tsui 5 
 

LESSON 2: GOVERNMENT AND SOCIETY IN ATHENS AND SPARTA 

OVERVIEW 

In this lesson, students will explore the social structure and government systems of Athens 

and Sparta. They will learn how the different social and political practices of the two city-

states derived from their differences in societal ideals and values. Through discussions of 

significant monuments, class notes, and simulations, students will determine how the social 

and political systems of each city-state affected different groups in different ways. They will 

also discuss the advantages and shortcomings of each city-state’s political system, and the 

where we find the seeds of their governments in today’s world.  

LEARNING GOALS 

Students will: 

 Discuss the ideals that shaped Athenian and Spartan society  

 Infer the perspectives of members of the different social classes in Athens and 

Sparta and evaluate their relationship to the ‘ideals’ of their city-state 

 Explain the differences and experiences of the democratic system practised in 

Athens and oligarchical system practised in Sparta 

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Citizenship and Heritage 

o Analyse the changing conceptions of authority and individual rights in 

different societies and periods prior to the sixteenth century; 

 Social, Economic, and Political Structures  

o Demonstrate an understanding of the diversity and uniqueness of political 

structures throughout the world 

o Analyse the development and diversity of social structures in various regions 

of the world prior to the sixteenth century; 

Specific Curriculum Expectations: 

 Individuals, Groups, and Authority 

o Assess the contributions of various civilizations to the development of 

Western ideas of citizenship and the rights of individuals 

 Social Structures 

o Analyse the factors that influenced the development of a variety of forms of 

social structure 
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 Political Structures 

o Analyse the diverse forms of leadership or government in selected 

communities prior to the sixteenth century 

o Identify the factors that influenced the development of various forms of 

leadership and government  

Historical Thinking Concepts:  

 Historical Perspectives 

 Continuity and Change 

 Historical significance 

 Using evidence  

MATERIALS 

 “A Monumental Trivia” (Appendix 2.1) 

 “Social Structure in Athens and Sparta” Handout 

 “Comparing Sparta and Athens: Society and Government” Handout  

 “Famous Quotes” (Appendix 2.2) 

PLAN OF INSTRUCTION 

Warm up/Hook (10 mins) 

Begin the class by having students attempt the “A Monumental Trivia” handout that asks to 

identify the places where the monuments shown can be found in. Students may work in 

partners. Take up trivia sheet when everyone has had a chance to complete it (Appendix 

2.1). 

Discussion: Monuments (10 mins)  

Engage students in a discussion about the purpose or functions of different monuments 

and why they are important to different countries or places. Start the discussion with the 

monuments in the trivia sheet that students would be most familiar with (ie. Statue of 

Liberty, Terry Fox, etc.), and end with the statue of Athena (Athens) and the statue of Ares 

(Sparta). After revealing that Athena was a goddess of wisdom, intelligence, architecture 

and crafts, and that Ares is the Greek god of war, ask students what this tells us about the 

city-states that they represent. By the end of the discussion, the class should establish that 

Athenians valued well-rounded citizenship whereas Sparta was a military state that 

revered strength and simplicity.  

Guided Practice (20 mins)  
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Distribute “Social Structure of Athens and Sparta” Handout. Have students engage in think-

pair-share to answer the following questions: How does the social structure of each city-

state support the ideals of its culture? Do the ideals represented by each city-state’s 

god/goddess benefit every social class? If not, who benefits the most and who benefits the 

least? How does that affect each group’s relationship with one another?  

Then assign each pair the role of one of the social classes for either Athens or Sparta. Ask 

students to imagine they had the freedom to post a tweet on Twitter, as many people often 

do about their lives. Have students create a tweet in the role they have been assigned. 

Share answers as a class.  

Guided Practice: Democracy and Oligarchy Simulations (45 mins) 

Divide the class into 3 groups. Give ¼ of the students in each group a card with one colour 

(ie. blue) and the rest of the students in the group another colour (ie. red).  

Round 1: Tell the students that you are considering a class field trip related to the course 

and are contemplating 3 options. Reveal the 3 options and tell students that each group 

must decide on the option they think is best, but only the students with the red cards are 

permitted to speak. Groups then share their decision. 

Round 2: Tell the students that the field trip options are pretty expensive, so we need to 

run a fundraiser as a class to subsidize the costs. Brainstorm some options as a class, then 

narrow down the choices to 3 options. Tell students that each group must decide on the 

option they think is best, but only the students with the blue cards are allowed to 

speak/discuss. Students with red cards who attempt to speak will be politely but firmly 

asked to refrain from participating. Groups then share their decisions.  

Round 3: Now that we’ve decided a fundraising idea, we need a plan for execution. Tell the 

groups that students with the blue cards must meet separately to come up with some ideas. 

They must then present their ideas to the rest of the group, who can debate on them and 

propose modifications. Groups present to the rest of the class a plan they decided on.  

Round 4: Tell the students that after we go on the field trip, there will be a mandatory 

assignment on what was learned. This assignment will connect the trip to the course and 

show the principal that it was a good idea. Tell groups that students with red cards can 

propose ideas for the assignment (ie. a brochure, a poster, an essay) but that the students 

with the blue card have veto power. They can overrule any decision and will present the 

final proposal to the class.  

Sharing/Discussing/Teaching: Simulation (20 mins) 



 N. Tsui 8 
 

Debrief activity by having students compare the pros and cons of each method of decision-

making practised during the simulation. For each scenario, ask the students who got to 

participate in decision-making how they felt, and then direct the same question at students 

who did not get to participate. Reveal that Rounds 1 & 3 were examples of democracy, 

practised by the Athenians, while Rounds 2 & 4 were examples of an oligarchy, practised by 

the Spartans. Provide the definition of each political system and have students write them 

down in their notebooks.  

Distribute “Comparing Sparta and Athens” Handout on Society and Government. Explain 

the political structure of each city-state as shown on the handout. Have students highlight 

the group that had the real decision-making power. Be sure to point out the similarities 

between what is shown on the handout and what was practised in the simulation.  

ASSESSMENT  

Students demonstrate the learning goals of this lesson by: 

 Expressing connections found between each city-state’s cultural ideals and the 

social structure 

 Handing in an imaginary tweet in their assigned social role  

 Discussing their experiences in the simulation activity in the class debrief 

 Completing a quotation activity: students are given two quotes, each supporting 

one of the two political systems learned in this lesson. Students should determine 

which city-state’s political practices influenced each of the quotes. Once answers are 

submitted, reveal that the quote echoing Athens’ political and social practices is 

taken from the U.S. Declaration of Independence. The quote resembling Sparta’s 

practices was taken from a speech by Adolf Hitler in 1926. This activity can lead to a 

follow-up decision on how Athens and Sparta influenced contemporary political 

practices and how these political systems have since changed (Appendix 2.2).  
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Social Structure in Athens and Sparta 

 Athens 

The Upper Class: The topmost class in the Ancient Greek Hierarchy was the Upper Class. The 

people of this class possessed the uppermost power and position in the society. One has to be 

born in Athens to be a part of the Upper Class as the rights for this class could only be inherited 

on the hereditary basis. The upper class symbolized a good civil character, good artistic taste, 

and highly socialized individuals. 

The people from this class handled all the government work, philosophy as well as the literature 

department, and also the war. Athens people always got slaves so as to perform their 

materialistic works so as to save their precious time which they had to use for administrative 

purposes. The Upper Class can also be symbolized as the Leisure Class. They kept their time 

for the important activities related with the administration of the kingdom. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

http://www.hierarchystructure.com/ancient-greek-social-hierarchy/ 

The Middle Class: This was the next class in Ancient Greece Social Hierarchy. These people 

were not the natives of Athens, but came to Athens to settle down. They came to Athens for 

earning their livelihood. Such people were apt for the Middle Class. They were free men,  they 

were not slaves but they possessed very little rights as compared to the Upper Class. They 

were majorly involved in the trading and manufacturing related jobs. 

 

 Freedmen – The Lower Class: Freedmen were the next class in the Ancient Greek Social 

Hierarchy and it incorporates those people who were once slaves but somehow were freed by 

their owner by any mode. This was the lower class people category but did not belong to 

Athens, i.e. these were neither Athens nor were granted citizenship in their life what so ever 

money they earned. These were the people who possessed least amount of privileges, but 

still got few, as compared to salves who had zero privileges. 

. 

 

 
The Slaves: This is the lowest most class, actually a level because Greeks never considered 

it as a class. These people were either rescued from war, some criminals or even bought 

upon people. These people possessed zero rights or authority. They did not even possess 

right of their own life. Very little number of Greeks were slaves otherwise the majority of 

slaves were non-Greeks. They had to pay a ransom amount to buy their freedom and get 

themselves free. 

 

 

http://www.hierarchystructure.com/ancient-greek-social-hierarchy/
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Sparta 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

http://spartandaily.weebly.com/social-classes.html 

 

 

 

The Spartiate: were those who could trace their ancestry back to the 
original, or first inhabitants of the city. They enjoyed all of the political and 
legal rights of the state. They were also the only ones who could 
participate in politics. They served in the military, led the military and ran 
Sparta. 
 

 

The Perioeci: Underneath the Spartiate were the perioeci. The perioeci 
were foreigners that divided the Spartiate and helots. Due to this primary 
function, they had many rights and could own land. Although they had to 
pay taxes, life was swell for the peroeci. The perioeci also had the right to 
learn how to read and write. They served in the military, as everyone else 
did, and were in charge of the trade and communication with Sparta's 
neighbors.  
 

 

The Helots: At the very bottom of society were the helots. The helots were 
very disliked by the Spartans. The helots came from what the Spartans call 
Helos. Helos was south of Sparta, but due to Sparta's growing population, 
Sparta began to expand its territory when they came to a village (Helos). 
They invaded this village, killed its inhabitants and took some as prisoners. 
The helots were used as slaves, but were able to earn their freedom by 
joining the military. Even if they earned their freedom, they were still treated 
like dirty helots. A few times each year it became legal in Sparta to kill any 
helot, even if they were free. 
 

 

http://spartandaily.weebly.com/social-classes.html
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Comparing Sparta and Athens: Society and Government 

 

http://school.discoveryeducation.com/lessonplans/worksheets/spartans/worksheet1.html 

http://school.discoveryeducation.com/lessonplans/worksheets/spartans/worksheet1.html
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LESSON 3: THE ROLE OF WOMEN IN ATHENS VS. SPARTA 

OVERVIEW 

Similar to the social and political structures of their city-states, the role of women in Athens 

and Sparta were very different from one another. In this lesson, students will examine and 

compare the views of women in Athens and Sparta, which will lead into a critical discussion 

about the continuity and change of women’s experiences in the contemporary societies. 

Students will be challenged to take on the perspective of those in societies other than their 

own after analyzing the similarities and differences of women’s roles in different societies. 

Students should observe that the experiences of women in our modern world vary, just as 

they did in the Ancient Greek world depending on where you lived. At the same time, many 

viewpoints of the Athenians and Spartans are not carried by many Western societies today, 

showing the development of women’s roles over time.  

LEARNING GOALS 

Students will: 

 Discuss the different roles of women held by Athenians and Spartans 

 Highlight any continuity in the diversity of women’s experience in Ancient Greece 

and our contemporary world 

 Demonstrate how the roles of women have changed since Ancient Greece 

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Social, Economic, and Political Structures 

o Analyse the development and diversity of social structures in various regions 

of the world prior to the sixteenth century; 

Specific Curriculum Expectations: 

 Social Structures 

o Compare the roles of women in early societies and those in more complex 

societies 

 Economic Structures 

o Describe the roles of women, men, and children in the economies of selected 

societies 

Historical Thinking Concepts:  

 Continuity and Change 
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 Historical Perspectives  

 Historical Significance 

MATERIALS 

i. BBC Horrible Histories Clip – Wife Swap: Spartans and Athenians 

http://www.youtube.com/watch?v=uLyW5UYPYYs 

ii. Illustration of Athenian Women (Appendix 3.1) 

iii. Sculpture of young Spartan girl (Appendix 3.2) 

iv. Online Venn Diagram Maker: http://www.classtools.net/education-games-

php/venn_intro 

v. “Role of Women: Sparta vs. Athens” Handout  

vi. Excerpt from Aristotle’s On a Good Wife (Appendix 3.3)  

PLAN OF INSTRUCTION 

Warm up/Hook (5 mins) 

Show BBC Horrible Histories Clip- Wife Swap: Spartans and Athenians 

Discussion: Wife Swap Clip (15 mins) 

Ask students to identify some of the differences between Athenian women and Spartan 

women based on the clip that was seen. Show students the images of the Athenian 

illustration and the Spartan sculpture. How do the artists articulate the roles of women in 

each society? (Appendix 3.1-3.2)  

Then engage students in a think-pair-share activity to determine why the roles of women in 

Athens and Sparta were so different. The answers should ultimately relate back to the 

“ideals” of each civilization as introduced in the society and government lesson.  

Wrap up this discussion by asking students: Based on what you have learned about Athens 

and Sparta so far, where would you rather live? Why?   

Independent Activity: Venn Diagram (30 mins) 

Provide students the handout “Role of Women: Athens vs. Sparta”. Ask students to read and 

highlight the handout, noting the differences between the two city-states. 

The next part of this activity requires computers. Have students open the Online Venn 

Diagram Maker: http://www.classtools.net/education-games-php/venn_intro. Ask 

students to select the 3-circle diagram option. 

Students will be asked to fill out the 3-circle Venn Diagram in its entirety using the 

information provided by the handout. The first circle will be for “Athenian Women”, the 

http://www.youtube.com/watch?v=uLyW5UYPYYs
http://www.classtools.net/education-games-php/venn_intro
http://www.classtools.net/education-games-php/venn_intro
http://www.classtools.net/education-games-php/venn_intro
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second circle will be for “Spartan Women”, and the last circle will be for “Women today”. 

This activity allows students to explore any continuity between the women of these 

Ancient Greek city-states and the role of women today as we know it.  

Have students print out their Venn Diagrams when completed to use as notes.  

*Alternately, this activity can be done in students’ notebooks instead of the computer 

Sharing/Discussing/Teaching: Venn Diagram (15 mins) 

Take up Venn Diagram as a class. After discussing the role of women today, ask the class 

whether or not their views of contemporary women are universal across our world. Ask 

students if they know examples of places where the views of women are not the same as 

the ones we share in our Canadian society. The point of this discussion is to emphasize that 

the experiences of women in the modern world are just as diverse as they were in Ancient 

Greece.  

Guided Practice: Wife Swap Skits (45 mins) 

Assign half the class to Athens and the other half to Sparta. In groups of 4-6, students will 

create a short wife-swap skit similar to the BBC clip shown at the beginning of the class. 

They are swapping a wife of the city-state they have been assigned with a contemporary 

Canadian wife. Let students know that the point of the activity is to demonstrate how the 

roles of women have changed. Students should pick one theme (ie. in the kitchen, teaching 

the children, making a family decision) for their skits, which will be presented to the class.  

ASSESSMENT  

Students demonstrate the learning goals of this lesson by: 

 Articulating the different views of women as demonstrated in the wife-swap clip 

and the handout 

 Completing the Venn Diagram activity 

 Participating in the Wife Swap Skits activity 

 Completing a short answer response to an excerpt from Aristotle’s On a Good 

Wife. Students will answer the following questions: a) Which city-state held this 

view of women? b) How would its rival city-state respond to this excerpt? c) How 

would women in our society today respond to this excerpt? (Appendix 3.3) 
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 Role of Women in Sparta vs. Athens 

The Spartan Female 

Spartan women had a reputation for being independent-minded, and enjoyed more freedoms and 

power than their counterparts throughout ancient Greece. While they played no role in the military, 

female Spartans often received a formal education, although separate from boys and not at 

boarding schools. In part to attract mates, females engaged in athletic competitions, including 

javelin-throwing and wrestling, and also sang and danced competitively. As adults, Spartan women 

were allowed to own and manage property. Additionally, they were typically unencumbered by 

domestic responsibilities such as cooking, cleaning and making clothing, tasks which were handled 

by the helots.  

 

Marriage was important to Spartans, as the state put pressure on people to have male children who 

would grow up to become citizen-warriors, and replace those who died in battle. Men who delayed 

marriage were publically shamed, while those who fathered multiple sons could be rewarded. 

http://www.pbs.org/empires/thegreeks/educational/lesson1.html 

 

The Spartans were the only Greeks to take seriously the education of women. They even instituted 

it as state policy…. it was a physical education which could be gruelling. Infant girls, once deemed 

strong enough to become part of Spartan society, were subjected to physical and gymnastics 

training to ensure they would in the future produce strong and healthy children to become soldiers. 

This education also involved teaching women that their lives should be dedicated to the state. In 

most Greek states, women were required to stay indoors at all times (though only the upper classes 

could afford to observe this custom); Spartan women, however, were free to move about, and had 

an unusual amount of domestic freedom from their husbands. After all, he didn't live at home until 

the age of thirty.   

http://h2g2.com/approved_entry/A9565437 

 

The freedom and greater respect for Spartan women began at birth with laws that required female  

infants and children to be given the same care and food as their brothers - in contrast to other 

Greek cities where girls were frequently given less and lower quality food… With their husbands 

confined to barracks and on active service until the age of 31 and frequently called  up for 

campaigns or engaged in political and civic duties thereafter, it was left to the Spartan matrons to 

run the estates. These meant that they controlled the family wealth - and in effect the entire Spartan 

agricultural economy. Spartan citizens were dependent on their wife's efficiency to pay their "dues" 

to their dining clubs… Economic power has always had the added effect of increasing status…They 

were "notorious" for having opinions ("even on political matters!") and…"their husbands listened to 

them."… Spartan women did not have a voice in their Assembly - nor were they required to spend 

40 years in the army. 

http://www.historyteacher.net/EuroCiv/Resources/reading-AncientSparta.pdf 

 

 

http://www.pbs.org/empires/thegreeks/educational/lesson1.html
http://h2g2.com/approved_entry/A9565437
http://www.historyteacher.net/EuroCiv/Resources/reading-AncientSparta.pdf
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The Athenian Female 

 

Women who were not slaves belonged to two classes: Athenian-born women and metics. The 

difference between these classes was that Athenian-born women could own property, but not 

metics. Otherwise, the roles and responsibilities of women were similar. Women in ancient Athens 

had respect as caregivers and home managers, but they had little independence. Men accompanied 

them outside the house and approved most purchases. Most of a woman’s time was spent at home 

— cooking, cleaning, spinning, weaving and caring for children, or organizing slaves to do these 

jobs.  Women could not hold government positions or vote. They could, however, influence the men 

in their families. They got news of the city through male relatives, servants, and visits to the Agora. 

http://www.nelson.com/albertasocialstudies/productinfo/gr6_9/docs/abss6ch3.pdf 

 

 
http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf 

Women in Sparta are very typical of what one may have imagined a woman of Sparta to 

have been like. They were disallowed from wearing any types of cosmetics or makeup, 

which were abolished. Jewelry was another big ‘no-no’ for Spartan women. Women were 

judged on their physique and physical and athletic prowess… On the contrary, Athenian 

women were judged heavily on their artificial beauty. Cosmetics such as lead ‘foundation’ 

were common, but unbeknown to them, rather unhealthy. Elaborate and expensive jewelry, 

complemented by luscious clothing were worn for seductive, and other purposes. 

http://www.ministers-best-friend.com/EKKLESIA-ARCHIVES-Ekklesia-and-Democracy--Differences-

Between-Athens-and-Sparta.html 

 

Bonus Feature: For an interactive activity on the differences between Spartan and 

Athenian women, visit http://www.ancientgreece.co.uk/dailylife/story/sto_set.html  

http://www.nelson.com/albertasocialstudies/productinfo/gr6_9/docs/abss6ch3.pdf
http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf
http://www.ministers-best-friend.com/EKKLESIA-ARCHIVES-Ekklesia-and-Democracy--Differences-Between-Athens-and-Sparta.html
http://www.ministers-best-friend.com/EKKLESIA-ARCHIVES-Ekklesia-and-Democracy--Differences-Between-Athens-and-Sparta.html
http://www.ancientgreece.co.uk/dailylife/story/sto_set.html
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LESSON 4: CHILDHOOD AND EDUCATION IN ATHENS VS. SPARTA 

OVERVIEW 

Furthering our study of Ancient Greek daily life experiences, students will learn about the 

educational and childrearing practices of Athens and Sparta. Students will have the 

opportunity to examine children’s stories and compare the milestones of young people in 

the two city-states by engaging in different forms of role-play. The challenge of this lesson 

is for students to determine what ethical and societal values were reflected by these 

practices and to assess their own ethical judgements on what they learn. Ultimately, 

students should have the opportunity to observe that different forms of childhood result 

from the different circumstances and expectations of other societies, and that it is not 

always clear whether passing ethical judgement can be fair or appropriate.  

LEARNING GOALS 

Students will: 

 Compare the values taught to children in Athens, Sparta, and contemporary 

Canadian society 

 Understand the educational and child-rearing practices of Athens and Sparta 

 Discuss the expectations, values, and beliefs on children held by different societies  

 Evaluate the challenge of making judgements on practices by societies that carry 

different ethical mores from our own 

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Change and Continuity 

o Analyse the factors that contributed to the maintenance of stability and 

continuity in a variety of societies from earliest times to the sixteenth 

century; 

Specific Curriculum Expectations: 

 Development of Societies 

o Analyse factors that allowed certain societies to thrive  

 Continuity in History 

o Evaluate the effects of different educational practices on the stability and 

continuity of various societies  

Historical Thinking Concepts:  
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 The Ethical Dimension 

 Historical Perspectives 

 Continuity and Change 

MATERIALS 

i. Children’s Stories from Ancient Greece (Appendix 4.1)  

ii. “Growing Up: Athens vs. Sparta” information package  

iii. Excerpt from the Constitution of the Lacemaemonians by Xenophon (Appendix 

4.2) 

PLAN OF INSTRUCTION 

Warm up/Hook: Contemporary Children’s Stories (10 mins) 

Ask students to write down a fable or story that was told to them in their childhood. Ask 

them what the moral of the story was – what it was trying to teach children. Have students 

share their stories and lessons learned. Make a visible running list as students share their 

experiences. 

Discussion: Contemporary Children’s Stories (5 mins) 

Engage the class in a discussion. Ask students what these stories tell us about the role of 

children in our society.  

Modeling: Contemporary Children’s Stories (10 mins) 

Pick one or two examples of stories from the list to discuss in greater detail. What kind of 

ethical values do these authors want children to learn? What kind of habits does our society 

want children to adopt? 

Independent Activity: Ancient Greek Children’s Stories (20 mins)  

Distribute “Children’s Stories from Ancient Greece” Handout. The handout should contain 2 

children’s stories from Ancient Greece without their titles. Students are to read both stories 

and describe for each a) what kind of ethical values/judgements does the author express? 

b) what kind of habits does this society want its children to adopt? c) Would this story 

likely be read to children today? Why or Why not? (Appendix 4.1) 

Take up the handout as a class. Ask them to guess which story would have been taught to 

Athenian children and which story would have been taught to Sparta children. Then give 

students the title of the stories for them to write down on their handouts. The first story is 

called The Hunter and the Woodman. The second story is called The Brave Spartan Boy.  

Guided Practice: Tableaus (40 mins) 
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Provide students with the information package on “Growing Up: Athens vs. Sparta”. Divide 

class into 2 groups and assign one group as Sparta and the other as Athens. Using the 

information provided, student groups will create a series of tableaus that depict a timeline 

of the life of a boy and girl of their assigned city-state. Groups are permitted to narrate the 

tableaus when presenting them to the class.  

Guided Practice: Letter Writing (25 mins) 

Reveal excerpt taken from the Constitution of the Lacedaemonians by Xenophone on 

Spartan Education. Explain that Sparta’s education system has always been a controversial 

topic, even during ancient times. Then divide the class in half. Ask half the class to write a 

love letter to a Spartan boy, and the other half to write a rejection letter to a Spartan boy. 

Students can work in groups of 2-4. Letters will be shared with the class. (Appendix 4.2) 

Sharing/Discussing/Teaching (10 mins) 

Ask the class which letter best expressed the socially acceptable views of our society, and 

which one best expressed those of Sparta’s society. Explain to the class that the purpose of 

the letter writing exercise was to show that different societies have different social mores. 

While the actions of the Spartan’s don’t make sense to us because of our ethical values, our 

actions would not make sense to the Spartans either because of their beliefs and values.  

Follow up question: Which city-state would you rather be raised in? Why?  

ASSESSMENT  

Students demonstrate the learning goals of this lesson by: 

 Analyzing and discussing the children’s stories of the Ancient Greeks 

 Depicting the life of Athenian and Spartan boys and girls in the tableau activity 

 Reflecting on the Spartan education system appropriately to express different 

ethical views 

 Optional extension activity: creating a game – Tell students that they are game-

makers who have been hired to create an idea for a children’s game that the adults 

of the society would approve of and willingly teach to their children. Choose either 

Athens or Sparta to create the game, and then modify the game to make it 

acceptable within the other city-state. Have students submit a proposal for the 

games they create. 
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Growing Up: Athens vs. Sparta 

Training the Spartan Boy 

As soon as a child was born in Sparta, the mother would wash it with wine, in order to make sure 

that it was strong. If the child was weak, it would die soon. Later it was brought by his father to 

the elders, who inspected carefully the newborn infant. If they found that the child was deformed 

or weakly, they threw it into Kaiada, the so called Apothetae, a chiasm at a cliff, of the mount 

Taygetos…. 

 

…When the child completed the age of seven, it was taken from his mother and given to the 

state. A rigorous discipline and mainly military type education, the so-called Agoge, 

commenced, lasting twelve years. The boys enrolled in one of the many troops (the Ageles), 

which was under the supervision of a senior Spartan and at thirteen under the leadership of a 

prudent and brave youth, called Eirena ,supervised by an official (Paidonomos) and were drilled 

in gymnastics, running, jumping, throwing of spear and discus, and also taught to endure pain 

and hardship, hunger, thirst, cold, fatigue and lack of sleep. They were walking without shoes, 

bathed at the cold waters of the river Eurotas and were dressed winter and summer, with the 

same piece of cloth, which the state gave them once a year. They were not using blankets and 

were sleeping on top of straws and reeds, which they were cutting without knives from the banks 

of the river Eurotas. 

 

Their main meal was a broth (melanas zomos), but they were encouraged to steal food, to 

compensate for the meager portion they were given, but if they were caught, they were 

punished. They were eating also a lot of honey. For one whole month, before they finished their 

training, they were exercising and feeding themselves exclusively with honey (month of honey). 

 

As for proper education, they were taught only the basics of how to read and write and to waste 

no words speaking to the point (Laconizein). They also learned military poems, war songs, how 

to dance and recited Homer. 

 

The main purpose of Agoge was to discipline the youth. Once a year, they tested them for their 

endurance in front of the altar of Orthia Artemis, in the game of stealing cheeses whipping them 

severely. The ones who withstood this event, in which not a few died, without moans and cries, 

they crowned with wreathes… 

 

…At the age of twenty, when the Agoge ended, the military service of the Spartan begun. He 

would join compulsory one of the dining messes or clubs (pheiditia, syssitia), which were 

composed from about fifteen members (one of Lykourgos laws) and he will eat and sleep at 

public barracks, until the age of sixty. At twenty, most of the men and women will also get 

married. 

At the age of thirty, the Spartan will become citizen with full rights and duties and he would be 

able to take part in the assembly of the people (the Apella) and hold public office. 

http://www.sikyon.com/sparta/agogi_eg.html 

http://www.sikyon.com/sparta/agogi_eg.html
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Training the Athenian Boy 

Athenian democracy depended on having well-prepared citizens. People in Athens believed that 

producing good citizens was the main purpose of education. Since only boys could grow up to be 

citizens, boys and girls were educated quite differently. Athenians believed that a good citizen 

should have both an intelligent mind and a healthy body. Therefore, book learning and physical 

training were important. Boys were taught at home by their mothers or male slaves until the age 

of 6 or 7. Then, boys went to school until about the age of 14. Teachers taught reading, writing, 

arithmetic, and literature. Because books were rare and very expensive, students had to read 

subjects out loud and memorize everything. Writing tablets helped boys learn. To build boys’ 

strength, coaches taught sports such as wrestling and gymnastics. Boys also studied music. They 

learned to sing and to play the lyre, a stringed instrument like a harp.  

 At 18, Athenian men began their military training. After their army service, wealthy young men 

might study with private teachers. These teachers charged high fees for lessons in debating and 

public speaking that would help young men become future political leaders.  

http://www.neshaminy.org/cms/lib6/PA01000466/Centricity/Domain/439/Chapter%2027%20-

%20Life%20in%20Two%20City-

States%20Athens%20and%20Sparta%20FULL%20TEXT%20with%20pictures.pdf 

Training the Spartan Girl 

Girls were educated at age 7 in reading and writing, gymnastics, athletics and survival skills. 

Could participate in sports; treated more as equals. 

Training the Athenian Girl 

Girls received little formal education (except perhaps in the aristocrats' homes through tutors); 

they were generally kept at home and had no political power in Athens. The education of a girl 

involved spinning, weaving, and other domestic art. 

http://www.pbs.org/empires/thegreeks/educational/lesson1.html 

 

 

 

 

 

 

 

http://www.neshaminy.org/cms/lib6/PA01000466/Centricity/Domain/439/Chapter%2027%20-%20Life%20in%20Two%20City-States%20Athens%20and%20Sparta%20FULL%20TEXT%20with%20pictures.pdf
http://www.neshaminy.org/cms/lib6/PA01000466/Centricity/Domain/439/Chapter%2027%20-%20Life%20in%20Two%20City-States%20Athens%20and%20Sparta%20FULL%20TEXT%20with%20pictures.pdf
http://www.neshaminy.org/cms/lib6/PA01000466/Centricity/Domain/439/Chapter%2027%20-%20Life%20in%20Two%20City-States%20Athens%20and%20Sparta%20FULL%20TEXT%20with%20pictures.pdf
http://www.pbs.org/empires/thegreeks/educational/lesson1.html


 N. Tsui 22 
 

LESSON 5: THE MILITARY AND ALLIANCES OF ATHENS AND SPARTA 

OVERVIEW 

As revealed in the previous lesson, joining the military was a milestone for many young 

men in both Athens and Sparta – demonstrating the importance of a strong military force in 

both city-states. In this lesson, students will learn how various military strategies and 

alliances with other Greek city-states contributed to the growth of Athenian and Spartan 

power. They will be guided to observe how the military techniques practiced by the 

Athenians and Spartans shed light on the significance of their unique daily life experiences. 

Through a simulation activity, students will also experience the process of building a 

military empire and the accumulation of resources that resulted from expanding their 

power and control over other Greek areas.  

LEARNING GOALS 

Students will: 

 Draw connections between the daily life experiences of Athenians and Spartans and 

their military strengths 

 Explore the different military weapons, practices, and strategies used by the 

Athenians and the Spartans 

 Determine the importance of the Delian and Peloponnesian Leagues to the 

powerhouses of Athens and Sparta  

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Communities: Characteristics, Development, and Interaction 

o Analyse how selected societies have evolved and responded to changes 

o Analyse the interaction between various societies from the time of the first 

communities to the sixteenth century  

Specific Curriculum Expectations: 

 Development of Societies 

o Analyse factors that allowed certain societies to thrive 

 Relations Between Societies 

o Analyse the factors that influenced the nature of relationships between 

societies  

Historical Thinking Concepts:  
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 Historical Significance 

 Historical Perspectives 

 Cause and consequence  

MATERIALS 

i. Vase Painting of Hoplite Army (Appendix 5.1) 

ii. Hoplite Army Video: http://www.history.com/topics/spartans/videos#deconstructing-

history-spartans 

iii. Triremes Video: http://science.discovery.com/tv-shows/what-the-ancients-

knew/videos/what-the-ancients-knew-olympias-the-trireme-replica.htm  

iv. “Ancient Greek Military” Handout 

v. Map of Peloponnesian War (Appendix 5.2) 

PLAN OF INSTRUCTION 

Warm up/Hook: Vase Painting Analysis (5 mins) 

Show students vase painting of hoplite armies. Ask students to decipher what each 

character in the painting is doing, focusing on the boy playing the aulos. (Appendix 5.1) 

Discussion: Vase Painting (10 mins)  

Ask students: Why do you think this role existed? How might playing music have helped the 

fighting soldiers? 

Tell students that the armies depicted in the vase paintings were called hoplite armies – 

Greek land-soldiers. Ask: Who would have made better hoplite soldiers – Athenians or 

Spartans? What aspects of their daily life would have helped them to be the more reputable 

hoplite soldiers?  

Independent Activity: Military Videos (30 mins) 

Explain to students that while the Spartans were renowned for the strength of their army, 

the Athenians possessed supreme naval power.  

Show students the video of the hoplite army (see “Materials ii”) and the video about 

triremes (see “Materials iii”) and have students fill out the “Ancient Greek Military” 

Handout. The handout asks student to determine what each weapon was and how it 

contributed to the military practices and achievements of Athens or Sparta. Students may 

work in groups. Take up handout as a class. 

Guided Practice: Building an Empire Simulation (50 mins) 

http://www.history.com/topics/spartans/videos#deconstructing-history-spartans
http://www.history.com/topics/spartans/videos#deconstructing-history-spartans
http://science.discovery.com/tv-shows/what-the-ancients-knew/videos/what-the-ancients-knew-olympias-the-trireme-replica.htm
http://science.discovery.com/tv-shows/what-the-ancients-knew/videos/what-the-ancients-knew-olympias-the-trireme-replica.htm
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Take half the students in the class and divide them into two teams: “Team Athens” and 

“Team Sparta”. The remaining students in the class will each represent another Greek city-

state, and they may create their own names. Provide every student in this game a different 

number of gummy bears, which will represent the resources of the city-state they 

represent.  

Tell members of Team Athens and Team Sparta that their goal is to win over the allegiance 

of the different city-states. Within each team, assign half the students to be the 

“persuaders” who will try to win support through persuasion and compromise. Assign the 

other half as the “intimidators” who win support through intimidating and coercive 

behaviour. Be sure to establish rules for what these students can and cannot do.  

Give Team Athens and Team Sparta 10 minutes to come up with a speech to gain the 

membership of the other city-states into their team. During this time, the “persuaders” and 

“intimidators” can discuss how they plan to approach the city-states individually. Athens 

and Sparta will then present their speeches to the entire class. In the next 30 minutes, 

members of Team Athens and Team Sparta can approach the other students. If they win the 

allegiance of a city-state, that student should be provided an indicator (ie. different colours 

sticky notes) for which team they have joined. Students of individual city-states are allowed 

to challenge and negotiate offers by Team Athens or Team Sparta. They are also permitted 

to switch sides.  

At the end of the activity, divide the classroom into half and have each city-state stand with 

the Team that they have aligned with. Athens’ team will now be named the “Delian League”, 

while Team Sparta will now be named the “Peloponnesian League”. The League that has the 

greatest total of gummy bears (NOT total of students) wins the game.  

Sharing/Discussing/Teaching (10 mins) 

Show the class the Peloponnesian War map that reveals the true members of the Delian 

and Peloponnesian Leagues. (Appendix 5.2)  

Have students take out the maps they were given in Lesson 1 showing Ancient Greece 

during the classical period. Ask students to shade in all city-states involved with the Delian 

League in one colour, and all city-states in the Peloponnesian League with a different 

colour. (Appendix 1.2) 

As a class, discuss the following questions: How and why were these kinds of alliances 

significant to Athens and Sparta? How did they help Athens and Sparta build their hegemony? 

ASSESSMENT  

Students demonstrate the learning goals of this lesson by: 
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 Discussing how the training and childrearing methods of Athenians and Spartans 

contributed to their military superiority 

 Explaining the roles of various technology and weapons in the success of military 

strategies practised by Ancient Greeks 

 Expressing the benefits of building an empire and how the Delian and 

Peloponnesian Leagues contributed to the growing hegemony of Athens and Sparta 
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Ancient Greek Military 

Military 
Weapon/Technique 

Description  
(What does it look like?) 

How did it contr`ibute to the 
military practices/achievements 

of Athens or Sparta? 

Spear 

  

Sword  

 

  

Hoplon (Shield) 

 

  

Armor (Includes 
Breastplate, 
Greaves, and 

Helmet) 

  

Phalanx 

  

Trireme  
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LESSON 6: COMPETING HEGEMONIES- ATHENS AND SPARTA: WHO WAS THE MORE 

SUPERIOR STATE? 

OVERVIEW 

In this lesson, students will compare and debate the superiority of Athens and Sparta by 

combining their knowledge of the two civilizations so far with evidence extracted from 

primary sources. By imagining themselves as historical ‘detectives’, students will be guided 

to ask critical questions about their sources and determine their reliability and usefulness 

for the question in hand. Through research and discussion, students will practise sourcing 

and contextualizing their sources to use them effectively as evidence. The goal of the lesson 

is for students to identify the challenges of authorship and determine ways to maximize a 

source’s usefulness in historical research. 

LEARNING GOALS 

Students will: 

 Determine the reliability of primary sources by sourcing 

 Extract historical information by contextualizing primary sources 

 Develop good questions to enable the development of sources into evidence 

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Methods of Historical Inquiry and Communication 

o Interpret and analyse information gathered through research, employing 

concepts and approaches appropriate to historical inquiry; 

Specific Curriculum Expectations: 

 Research 

o Select and use a wide variety of relevant primary and secondary sources 

o Evaluate the credibility of sources and information (e.g. by considering the 

authority, impartiality, and expertise of the source and checking the 

information for accuracy, reliability, underlying assumptions, prejudice, and 

bias, and validity of argument; 

o Draw conclusions based on supporting evidence, effective analysis of 

information, and awareness of diverse historical interpretations;  

Historical Thinking Concepts:  

 Using Evidence 
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 Historical Perspectives  

 Historical Significance 

MATERIALS 

i. Arthur Clip: “Binky Rules”: http://www.youtube.com/watch?v=J693q3zivFI 

ii. “Ancient Greek Witnesses” Handout 

iii. “Dealing with the Evidence” Handout 

iv. Pericles’ Funeral Oration (Appendix 6.1)  

v. The Polity of the Spartans (Appendix 6.2) 

vi. The Polity of the Athenians (Appendix 6.3) 

vii. Aristotle: Spartan Women (Appendix 6.4)  

viii. Aristotle: The Politics (Part XI) (Appendix 6.5) 

PLAN OF INSTRUCTION 

Warm up/Hook: Detective Clip (20 mins):  

Show the “Binky Rules” clip to the class. Ask students to look explore the question “What 

makes a good detective?” as they watch the clip.  

Discussion: What do good detectives do? (10 mins) 

At the end, ask students: Were Buster and Fern good detectives? Why or why not? What 

qualities make a good detective? Lead the discussion towards talking about collective 

evidence. 

Independent Activity: Detective Activity (20 mins) 

Tell students they have been hired as historical detectives to help solve the following 

historical debate: Athens vs. Sparta – who was the more superior Greek civilization? Since all 

good jury members carefully consider each witness’ testimonies, they must do the same in 

order to solve this case.  

The first thing they must do is learn about their witnesses. Provide students some time 

with computers. Students will work in groups to do some internet research to complete the 

“Ancient Greek Witnesses” handout.  

Guided Practice: Witness Testimony Investigations (60 mins)  

Give each student group a set of the primary source documents and “Dealing with 

Evidence” handouts. Tell students that these documents are the witness testimonies, and 

they must decide whose testimonies are the most reliable and carry the most credibility. 

Students are to approach their analysis by filling out the handout provided.  

http://www.youtube.com/watch?v=J693q3zivFI
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The primary source documents include: Pericles’ Funeral Oration (Appendix 6.1), The 

Polity of the Spartans (Appendix 6.2), The Polity of the Athenians (Appendix 6.3), Aristotle: 

Spartan Women (Appendix 6.4), Aristotle: The Politics (Part XI) (Appendix 6.5). 

Based on their witness testimony (primary source) analysis, each group will come to a 

conclusion for this case. They will decide which city-state was the more superior 

civilization. At the end of the discussion, each group will share their decision with the class, 

the reasons for their decision, and the process that help them reach their conclusion.  

Sharing/Discussing/Teaching: Looking at Evidence (15 mins) 

Discuss each of the sources used in the detective activity with the class. Ask students to 

consider what we can infer about authorship (position, bias, etc.) through these sources. 

Discuss how we can transform primary sources into historical evidence, and brainstorm 

approaches for extracting historical information despite barriers caused by authorship (ie. 

sourcing, contextualizing, etc.)  

ASSESSMENT  

Students demonstrate the learning goals of this lesson by: 

 Submitting handouts that indicate the biases, points of view, intended audience of 

primary sources 

 Making inferences about the sources by applying authors’ background information 

 Expressing a position on the debate topic and appropriate reasoning that is based 

on analysis of primary sources 

 Determine effective approaches for overcoming the challenges of authorship when 

transforming sources into historical evidence 
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Handout 1: Ancient Greek Witnesses 

Witness Background Information 

Pericles Place of Birth: 
Year of Birth: 
Year of Death: 
Occupation: 
 
Signficant Life Events: 
 
 
Accomplishments: 
 
 
Other: 

Xenopho
n 

Place of Birth: 
Year of Birth: 
Year of Death: 
Occupation: 
 
Signficant Life Events: 
 
 
Accomplishments: 
 
 
Other: 

Aristotle Place of Birth: 
Year of Birth: 
Year of Death: 
Occupation: 
 
Signficant Life Events: 
 
 
Accomplishments: 
 
 
Other: 
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Handout 2: Dealing with Evidence 

Analyze the evidence you have been given and complete the following chart.  On a scale of 1 to 5, rate which 

types of evidence are the most reliable/credible and explain why.   

Witness Testimony Reliability Rating Explanation 

 

Pericles’ Funeral 

Oration (431 BCE) 

 

 

 

 

1  2  3  4  5 

 

 

 

 

The Polity of the 

Spartans (375 

BCE.) 

By Xenophon 

 

 

 

1  2  3  4  5 

 

 

 

 

 

 

The Polity of the 

Athenians (424 

BCE) 

Found in “The Old 

Oligarch” 

 

 

1  2  3  4  5 

 

 

Spartan Women 

By Aristotle 

 

 

 

1  2  3  4  5 
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The Politics (Part 

XI) 

 

By Aristotle 

 

 

1  2  3  4  5 

 

 

 

 

 

 
In the space below, indicate the conclusions you have made on this case. Indicate 
your supporting evidence (reasons supporting your choice of Athens or Sparta) and 
which testimonies you found most useful for making your decision. 
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LESSON 7: The Peloponnesian War  

OVERVIEW 

In this lesson, students will learn how the competing hegemonies of Athens and Sparta 

erupted into the Peloponnesian War, known to be the longest and most bitter war of the 

Ancient Greek period. They will apply and practice the historical approach of ‘cause and 

consequence to learn about the events of the war and their chronology. Furthermore, they 

will demonstrate their critical thinking skills to show that events in history were not 

inevitable and tended to have different consequences for different groups of people. 

LEARNING GOALS 

Students will: 

 Demonstrate an understanding of the historical concept ‘cause and consequence’ 

 Demonstrate the importance of chronology for understanding historical events 

 Demonstrate critical thinking skills concerning the causes and effects of certain 

historical events for different groups of individuals 

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Change and Continuity 

o Demonstrate an understanding of the importance of using the concepts of 

chronology and cause and effect in studying world history before the 

sixteenth century 

Specific Curriculum Expectations: 

 Chronology and Cause and Effect 

o Explain how viewing events in chronological order aids in understanding 

complex change in the context of the world history to the sixteenth century 

o Identify cause and effect relationships within chronology of significant 

historical events prior to the sixteenth century 

Historical Thinking Concepts:  

 Cause and Consequence 

 Historical Significance 

 Using Evidence 

MATERIALS 
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i. “Events of the Peloponnesian War – Teacher’s Material” handout 

ii. “Timeline of the Peloponnesian War” handout  

iii. Thucydides’ account of the Athenian plague (Appendix 7.1) 

PLAN OF INSTRUCTION 

Warm up/Hook: Events of Stories (10 mins) 

Give each student a domino and ask students to take turns lining up their domino pieces 

one after the other. Students can create any shape they like using the domino pieces. Ask 

students what will happen when the first domino piece is knocked over. After knocking 

over the first domino piece, ask students to create a new shape using the dominos. Then 

remove certain pieces from the domino shape. Knock over the first domino piece and see 

what happens this time. 

Discussion: Cause and Consequence (15 mins) 

As a class, discuss a working definition for “cause” and “consequence” and ask the students 

to frame these terms using the domino analogy that was demonstrated. Explain that causes 

are multiple and layered, involving both long-term ideologies, institutions, and conditions, 

and short-term/immediate motivations, actions and events. Moreover, point out that 

sometimes a consequence of some causes may in turn be a cause of another consequence. 

Then ask students to relate this historical thinking concept to their own life. Ask students 

what they would consider to be long-term ‘causes’ and short-term ‘causes’ for them 

arriving to class today. Ask them what the ‘consequences’ of them coming to class might be. 

Guided Practice: Events of the Peloponnesian War (25 mins)  

Prepare the materials from the “Events of the Peloponnesian War – Teacher’s Material” 

handout. Put students into groups and give them the events of the Peloponnesian War. 

Each event should be typed onto an individual sheet, and the events should not be in order 

when handed to the students. Student groups will attempt to put the events in 

chronological order by applying the practice of cause and consequence. To make this 

activity more challenging, students can be asked to do it in complete silence. This activity 

also provides opportunity to foster some healthy class competition if desired.  

Provide students with the “Peloponnesian War Timeline” handout to indicate the order of 

the events of the Peloponnesian War. Students should retain this handout as a class note.  

Sharing/Discussing/Teaching: Peloponnesian War Timeline (20 mins) 

When timeline handouts are completed, provide students with an opportunity to ask 

questions about the events. Explain any events that need further clarification and open a 

discuss about the long term consequences of the war. 
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Then share with them the following quote by Ancient Greek Historian Thucydides: 

"The real cause I consider to be the one which was formally most kept out of sight. The growth 

of the power of Athens, and the alarm which this inspired in Lacedaemon, made war 

inevitable." 

- Thucydides, History of the Peloponnesian War, c. 431 BCE. Translated 

by Richard Crawley 

Ask students to engage in a think-pair-share activity to decide if they agree or disagree with 

Thucydides on the ‘main’ cause of the war. Remind them to consider all that they have 

learned about Athens and Sparta over the past lessons, and to draw on the events of the 

Peloponnesian War timeline activity.  

Independent Activity: The Athenian Plague (30 mins) 

Have each student read Thucydides’ account of the Athenian Plague and answer the 

following reflection questions: a) What strains would a plague such as this put on a society? 

b) What impact did the plague have on the Peloponnesian War? c) Do you think the 

outcome of the war would have been different if the plague did not happen? Why or why 

not? How would it have been different? (Appendix 7.1) 

ASSESSMENT  

Students demonstrate the learning goals of this lesson by: 

 Providing a working definition of the historical thinking concept of ‘cause and effect’ 

 Accurately recreating the timeline of the Peloponnesian War 

 Providing a written reflection on the plague of Athens through a lens of cause and 

consequence – to be handed in to the instructor.  
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Handout 1: Events of Peloponnesian War – Teacher’s Material 

Instructions: Copy each event onto individual sheets of paper/cue cards. Distribute one set 

to each group. Be sure to mix up the order of events before distribution! 

446 BCE. – Athens, the sea power, and Sparta, the land power, sign a peace 

treaty. This divides the Greek world between two “hegemons” – the Delian 

League and the Peloponnesian League. 

As their power and strength grow, Athens and Sparta’s competing interests 

began to conflict with one another. 

The city-states Corcyra and Corinth (Peloponnesian league) were in dispute. 

Athens promised Corcyra to help her only if she were attacked. Corinth 

attacked Corcyra and Athens joined the fight. 

Meanwhile, Athens and Corinth disputed over the city-state Potidaea. It was 

a colony of Corinth but paid tributes to the Delian league. Potidaea revolted 

and was besieged by Athens. Corinth joined the fight.  

When Athens started to interfere in Corinth, Sparta accused Athens of 
breaking the 30 Year Peace Treaty.  

 
431 BCE. – War begins. 

 

The Athenian navy could raid the coast of Peloponnese and had a big surplus 
in its treasury. Victory for Athens looked good. 

 
Athens was struck with a plague in the second year of the war. Athenian 

leader Pericles dies, as does 1/3 of all Athenians.  
 

421 BCE- King Brasidas (Sparta) and Cleon (leader of radical democrats in 
Athens) were killed in battle. This led to a very brief time of peace. 

 
Pericles’ nephew Alcibiades pushed for an aggressive expedition. He 

attempted to fight Sparta on land, attack Melos and conquer the powerful 
city-state of Syracuse.  It was very expensive and a total disaster.  

 
Sparta was on the verge of attacking Athens again.  

 

Alcibiades was found guilty of blasphemy and exiled from Athens.  
 

Alcibiades defects to Sparta and helped Spartans fight Athens in a few 
battles.  
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Alcibiades makes enemies in Sparta and flees to Persia. He was returned to 

Athens and helped with a few Athenian victories. 
 

By 408 BCE., the Persians began providing ships to the Peloponnesian 
league to fight Athens. They wanted revenge from the Persian Wars.  

  
Athenian money supply began to dwindle. No new ships meant they were 

losing at sea.  
 

405 BCE- last battle at Aegospotami. The Athenian fleet had gone to protect 
the area, which carried Athens’ grain supply. No one attacked so the 

Athenians breached their ships to collect food. 
 

The Peloponnese caught them off guard, burned or captured the Athenian 
ships and rounded up the sailors. Athens faced both disease and starvation. 

 

Athens surrenders to Sparta.  
 

404 BCE. - The war ends.  
 

Sparta became the dominant hegemony of Ancient Greece. But it had 
trouble controlling the other city-states now under its rule.  

 
371 BCE. - Macedonia rose to power as the new hegemon, absorbing Greek 

city-states under its rule. All Greek city-states were too weakened to resist.  
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Handout 2: Timeline of the Peloponnesian War 
 
Instructions: Please find below the events of the war in random order. In the space next to 
each event, indicate the event’s correct chronological order on the timeline of the 
Peloponnesian War.  
 

 371 BCE. - Macedonia rose to power as the new hegemon, absorbing 
Greek city-states under its rule. All Greek city-states were too 

weakened to resist.  
 

 404 BCE. - The war ends.  
 

 405 BCE- last battle at Aegospotami. The Athenian fleet had gone to 
protect the area, which carried Athens’ grain supply. No one attacked 

so the Athenians breached their ships to collect food. 

 
 421 BCE- King Brasidas (Sparta) and Cleon (leader of radical 

democrats in Athens) were killed in battle. This led to a very brief time 
of peace. 

 
 431 BCE. – War begins. 

 
 446 BCE. – Athens, the sea power, and Sparta, the land power, sign a 

peace treaty. This divides the Greek world between two “hegemons” – 

the Delian League and the Peloponnesian League. 

 

 

 Alcibiades defects to Sparta and helped Spartans fight Athens in a few 

battles.  
 

 Alcibiades makes enemies in Sparta and flees to Persia. He was 
returned to Athens and helped with a few Athenian victories. 

 
 Alcibiades was found guilty of blasphemy and exiled from Athens.  

 
 As their power and strength grow, Athens and Sparta’s competing 

interests began to conflict with one another. 

 

 Athenian money supply began to dwindle. No new ships meant they 
were losing at sea.  

 
 Athens surrenders to Sparta.  

 



 N. Tsui 39 
 

 Athens was struck with a plague in the second year of the war. 

Athenian leader Pericles dies, as does 1/3 of all Athenians.  
 

 By 408 BCE., the Persians began providing ships to the Peloponnesian 
league to fight Athens. They wanted revenge from the Persian Wars.  

 

 Meanwhile, Athens and Corinth disputed over the city-state Potidaea. 

It was a colony of Corinth but paid tributes to the Delian league. 

Potidaea revolted and was besieged by Athens. Corinth joined the 

fight.  

 

 Pericles’ nephew Alcibiades pushed for an aggressive expedition. He 

attempted to fight Sparta on land, attack Melos and conquer the 
powerful city-state of Syracuse.  It was very expensive and a total 

disaster.  
 

 Sparta was on the verge of attacking Athens again.  
 

 The Athenian navy could raid the coast of Peloponnese and had a big 

surplus in its treasury. Victory for Athens looked good. 

 

 The city-states Corcyra and Corinth (Peloponnesian league) were in 

dispute.  

 

 Athens promised Corcyra to help her only if she were attacked. Corinth 

attacked Corcyra and Athens joined the fight. 

 

 Sparta became the dominant hegemony of Ancient Greece. But it had 
trouble controlling the other city-states now under its rule.  

 

 The Peloponnese caught them off guard, burned or captured the 
Athenian ships and rounded up the sailors. Athens faced both disease 

and starvation. 
 

 When Athens started to interfere in Corinth, Sparta accused Athens of 
breaking the 30 Year Peace Treaty.  
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LESSON 8: Legacies of the Past – Concluding Athens and Sparta 

OVERVIEW 

This lesson concludes the topic of Athens vs. Sparta during the classical age of Greece. 

Students will have the opportunity to reflect on their learning from the past lessons by re-

examining their placemats created in Lesson 1 when demonstrating their prior knowledge 

of the topic. Students will also assess and critique the legacy of the Sparta to show how this 

civilization continues to impact contemporary society. This final lesson will also introduce 

the summative assessment activity of this topic, which is called the “Ancient Greeks 

Facebook Profiles”.  

LEARNING GOALS 

Students will: 

 Demonstrate an understanding of significant terms related to this Ancient Greek 

topic 

 Compare perspectives of Spartans as depicted in classical age art and modern 

popular culture  

 Assess the legacy and reputation left by the Spartan civilization 

CURRICULUM EXPECTATIONS 

Overall Curriculum Expectations: 

 Citizenship and Heritage 

o Analyse the contributions of various individuals and groups to the 

development of arts, knowledge, religion, and technology prior to the 

sixteenth century 

Specific Curriculum Expectations: 

 Arts, Ideas, and Beliefs 

o Describe the contributions of selected individuals and groups to the 

development of artistic forms before the sixteenth century 

Historical Thinking Concepts:  

 Historical Perspectives 

 Evidence 

 Continuity and Change 

 Historical Significance 
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MATERIALS 

i. Images of Spartan Art  - The British Historical Museum: 

http://www.ancientgreece.co.uk/sparta/explore/exp_set.html 

ii. “Ancient Greek Facebook Profiles” Assignment Sheet 

iii. Students’ Placemats from Lesson 1  

PLAN OF INSTRUCTION 

Warm up: Flashcards (25 mins) 

Have students assemble into groups of 3-4 and give them a set of blank cue cards. Ask them 

to write on these cards as many terms as they can that are related to the topic of Athens 

and Sparta.  

Round one will be 1.5 minutes. One student gets all the cards. The student must describe 

the term without using it, and the rest of the group members must guess the term. Have 

students record the number of terms they answered correctly as their score. Shuffle the 

cards. 

Round two will be 1 minute. Another student gets all the cards. The student must describe 

the term using one word only, and the rest of the group members must guess the term. 

Have students record the number of terms they answered correctly as their score. Shuffle 

the cards. 

Round three will be 1 minute. A different student now gets all the cards. The student is not 

allowed to speak and must act out the term for the rest of the group to guess. Have students 

record the number of terms they answered correctly as their score. 

Total up scores and group with the highest score wins the activity.  

Guided Practice : Placemat Edits (40 mins) 

Return the placemats that student groups completed during Lesson 1 to the students. Ask 

students to edit their placemats using what they have learned from the past 8 lessons on 

Athens and Sparta.  

Have students share their edited depictions of an Athenian and a Spartan with the class and 

to discuss what surprised them the most about these two civilizations.  

Independent Activity: Spartans in Art and Culture (30 mins) 

Provide students with computer time to examine Spartan art from the classical period. The 

British Museum provides an interactive website for examining vases, sculptures, and other 

http://www.ancientgreece.co.uk/sparta/explore/exp_set.html
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art forms from Sparta during this time. 

http://www.ancientgreece.co.uk/sparta/explore/exp_set.html 

Then ask students to find on the internet 3 different examples of Spartans or Sparta in 

popular culture. 

Have students answer the questions: How are Spartans depicted in their own art of the 

classical period? How are they depicted in the mediums of modern day culture? 

Sharing/Discussing/Teaching: Legacy of Spartans (15 mins) 

As a class, discuss what students found about the depictions of Spartans in art then and 

now. Focus on the questions: What does this tell us about the legacy of the Spartans? How 

are they remembered? What aspects of Spartan life are left out from popular depictions?  

ASSESSMENT  

For the summative assessment of this unit, students will create Facebook Profiles depicting 

one Spartan and one Athenian character. These profiles will be evaluated based on 

historical accuracy. For more information, refer to the handout “Ancient Greek Facebook 

Profiles Assessment Sheet”.  

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ancientgreece.co.uk/sparta/explore/exp_set.html
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ANCIENT GREEKS FACEBOOK PROFILES  

If the Ancient Greeks had access to Facebook, what might 

their profiles look like? What would they say about their 

hobbies and interests? Political and religious beliefs? What 

kind of photos might you see them in? 

For this assignment, you will create two Facebook Profiles – 

one for an individual from Ancient Athens and another for an 

individual from Ancient Sparta. Each individual’s FB profile 

must also include 2-3 images to represent the photos that they would likely upload or be 

tagged in on Facebook. 

While you are encouraged to demonstrate originality and creativity, FB profiles will be 

assessed primarily on their historical accuracy. Please carefully read and follow the 

instructions and evaluation criteria below to complete your project. 

Profile Characters 

Choose either a Spartan male or female and an Athenian male or female for your FB 

profiles. Your individuals may be fictional or historical figures so long as they demonstrate 

historical accuracy. 

Facebook Profiles 

Create your Facebook Profiles. A template is attached below for your convinience, but you 

may modify it as you wish. Be sure that your profiles include: 

 Name, Work, education, political views, places lived, relationship status, age, 

gender, “Life Events” section, “About You” section, hobbies, interests, “likes”, 

photos 

 A profile picture 

 Other FB features that will help depict your Ancient Greek character 

 

Photos 

For each of your profiles, attach 2-3 images to represent photos that your characters 

would upload/tagged in. Images must be custom made. While they do not necessarily need 

to be hand drawn, you may not simply take a picture off the internet or any other sources. 

Again, images should demonstarte historical accuracy. Each image must also include a short 

caption to describe the photo. 
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EVALUATION  

Criteria  
Knowledge 
- accurate details of activities, daily life experiences, work, and 
“Life Events” section based on age and gender of chosen 
character 
- description of hobbies, interests, views, attitudes, beliefs, 
“About Me” section, and other supporting FB features are correct 
and expressed creatively 

 
 
             /20 

Thinking 
- images historically reflect an event/experience appropriately 
for the character’s profile 

 
           /15 

Communication 
- use of proper grammar, spelling, sentence structure and 
punctuation 
- use of proper tone and style befitting a Facebook Profile 

 
            /10 

Application 
- correct application of historical terms, references, people, 
places, etc. 
- applies correct use of Facebook formation 

 
           /20 

 

Comments: 
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APPENDIX 

Appendix 1.1 – Collected Pictures of Artifacts from Athens/Sparta 

 

 

 

 

 

 

 

 

Vase painting that shows young men learning music and grammar at an Athenian school. 

http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf 

 

 

 

 

 

 

 

 

 

 

 

The Dromos in Sparta was a sports ground. This is an artist’s idea of what it was like. 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/ 

http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf
http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/
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A Spartan cup shows 

hunters chasing the 

Calydonian Boar. This 

monster of legend 

terrorized the 

countryside, until a group 

of Greek heroes killed it.  

 

 

 

 

 

 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/ 

-  

 

 

 

Athens - A dancing girl, probably a 

slave (she has short hair). The 

young man lying on a couch, with a 

cushion, is holding a pair of flutes. 

 

 

 

 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/athens/ 

 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/
http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/athens/
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A modern statue 

of Leonidas, King 

of Sparta. It is at 

Thermopylae, the 

battlefield where 

he and his 

Spartans died 

bravely.  

 

 

 

 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/ 

 

 

 

 

The Parthenon today. The 

temple stands on top of the 

Acropolis hill in Athens 

 

 

 

 

 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/athens/ 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/
http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/athens/
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Appendix 1.2 – Map of Athens and Sparta in the Classical Period 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf 

 

http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf
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Appendix 2.1 – A Monumental Trivia 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ares Borghese, 420 B.C.E. 

First Century Variant of Athena 

Promachos Word Box 

Hong Kong  Rome  Athens  Canada 

  U.S.A    Sparta 
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Appendix 2.2 – Famous Quotes 

Quotation 1: “The fundamental motif through all the centuries has been the 

principle that force and power are the determining factors. All development is 

struggle. Only force rules. Force is the first law. . . . Only through struggle have 

states and the world become great. If one should ask whether this struggle is 

gruesome, then the only answer could be—for the weak, yes, for humanity as 

a whole, no. Instead of everlasting struggle, the world preaches cowardly 

pacifism, and everlasting peace. These three things, considered in the light of 

their ultimate consequences, are the causes of the downfall of all humanity.” 

 

Quotation 2: “We hold these truths to be self evident, that all men are created 

equal, that they are endowed by their Creator with certain unalienable 

Rights,* that among these are life, liberty and the pursuit of happiness; that to 

secure these rights Governments are instituted among Men, deriving their just 

powers from the consent of the governed.” 

 

http://www.discoveryeducation.com/teachers/free-lesson-plans/comparing-athens-and-sparta.cfm 

 

 

 

 

 

 

 

 

 

 

 

http://www.discoveryeducation.com/teachers/free-lesson-plans/comparing-athens-and-sparta.cfm
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Appendix 3.1 – Illustration of Athenian Women 

 

 

http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf 

 

 

 

 

http://www.sanjuan.edu/webpages/eoverholt/files/ch%2027.pdf
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Appendix 3.2 – Sculpture of Young Spartan Girl 

 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/ 

 

http://www.bbc.co.uk/schools/primaryhistory/ancient_greeks/sparta/
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Appendix 3.3 – Excerpt from Aristotle’s On a Good Wife 

Aristotle: On a Good Wife,  

from Oikonomikos, c. 330 BCE 

http://www.fordham.edu/halsall/ancient/greek-wives.asp 

 A good wife should be the mistress of her home, having under her care all that is within it, 

according to the rules we have laid down. She should allow none to enter without her 

husband's knowledge, dreading above all things the gossip of gadding women, which tends 

to poison the soul. She alone should have knowledge of what happens within. She must 

exercise control of the money spent on such festivities as her husband has approved… But 

in all other matters, let it be her aim to obey her husband; giving no heed to public affairs, 

nor having any part in arranging the marriages of her children. Rather, when the time shall 

come to give or receive in marriage sons or daughters, let her then hearken to her husband 

in all respects, and agreeing with him obey his wishes. It is fitting that a woman of a well-

ordered life should consider that her husband's wishes are as laws appointed for her by 

divine will, along with the marriage state and the fortune she shares. If she endures them 

with patience and gentleness, she will rule her home with ease; otherwise, not so easily. 

Therefore not only when her husband is in prosperity and good report must she be in 

agreement with him, and to render him the service he wills, but also in times of adversity… 

And if the husband learns first to master himself, he will thereby become his wife's best 

guide in all the affairs of life, and will teach her to follow his example. 

a) Which city-state held this view of women? 
 

b) How would its rival city-state respond to this excerpt? 

 

 

 

c) How would women in our society today respond to this excerpt? 

 

 

 

 

http://www.fordham.edu/halsall/ancient/greek-wives.asp
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Appendix 4.1 – Children’s Stories from Ancient Greece 

Story Title:           

A HUNTER, not very bold, was searching for the tracks of a Lion. He 

asked a man felling oaks in the forest if he had seen any marks of his 

footsteps or knew where his lair was.  "I will,"said the man, "at once 

show you the Lion himself."  The Hunter, turning very pale and 

chattering with his teeth from fear, replied, "No, thank you.  I did not 

ask that; it is his track only I am in search of, not the Lion himself." 

The hero is brave in deeds as well as words. 

a) what kind of ethical values/judgements does the author express?  

 

 

 

 

 

b) what kind of habits does this society want its children to adopt?  

 

 

 

 

c) Would this story likely be read to children today? Why or Why not? 

 

 

 

http://www.mainlesson.com/display.php?author=guerber&book=greeks&story=boy&PHPSESSID=8ddfc

2a667920b2c8611f9dab04faa19 

http://www.mainlesson.com/display.php?author=guerber&book=greeks&story=boy&PHPSESSID=8ddfc2a667920b2c8611f9dab04faa19
http://www.mainlesson.com/display.php?author=guerber&book=greeks&story=boy&PHPSESSID=8ddfc2a667920b2c8611f9dab04faa19
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Story Title:           

By: Aesop 

The bravery of one of these boys was so wonderful that you will find 

it mentioned in nearly every Greek history you read. This little 

fellow had stolen a live fox, and hidden it in the bosom of his dress, 

on his way to school. 

The imprisoned fox, hoping to escape, began to gnaw a hole in the 

boy's chest, and to tear his flesh with his sharp claws; but, in spite of 

the pain, the lad sat still, and let the fox bite him to death. 

[66] It was only when he fell lifeless to the floor that the teachers 

found the fox, and saw how cruelly he had torn the brave little boy 

to pieces. Ever since then, when boys stand pain bravely and 

without wincing… in memory of this lad. 

 

a) what kind of ethical values/judgements does the author express?  

 

 

 

b) what kind of habits does this society want its children to adopt?  

 

 

 

c) Would this story likely be read to children today? Why or Why not? 

 

http://www.aesopfables.com/cgi/aesop1.cgi?sel&TheHunterandtheWoodman 

http://www.aesopfables.com/cgi/aesop1.cgi?sel&TheHunterandtheWoodman
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Appendix 4.2 - Excerpt from the Constitution of the Lacemaemonians 

 

“Instead of softening the boys’ feet with sandals he required them to harden 

their feet by going without shoes. He believed that if this habit were cultivated 

it would enable them to climb hills more easily and descend steep inclines 

with less danger, and that a youth who had accustomed himself to go barefoot 

would leap and jump and run more numbly than a boy in sandals. And instead 

of letting them be pampered in the matter of clothing, he introduced the 

custom of wearing one garment throughout the year, believing that they 

would thus be better prepared to face changes of heat and cold.” 

~Xenophone, Constitution of the 

Lacedaemonians 
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Appendix 5.1 – Vase Painting of Hoplite Armies  

 

 

Taken from a Protocorinthian vase painting which shows two hoplite armies marching 

towards each other in formation. The boy is playing an aulos, a wind instrument. The music 

helped keep the soldiers in formation. 

http://web.archive.org/web/20040326094619/www.northpark.edu/history/Classes/Sources/GreekWarf

are.html 

 

 

 

 

 

 

http://web.archive.org/web/20040326094619/www.northpark.edu/history/Classes/Sources/GreekWarfare.html
http://web.archive.org/web/20040326094619/www.northpark.edu/history/Classes/Sources/GreekWarfare.html
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Appendix 5.2 – Map of Peloponnesian War 

 

http://library.thinkquest.org/17709/wars/peloponn.htm 

 

 

 

 

 

 

 

 

http://library.thinkquest.org/17709/wars/peloponn.htm
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Appendix 6.1 – Pericles’ Funeral Oration (431 BCE) 

Pericles’ Funeral Oration 
  

Pericles, the great Athenian politician, delivered a rousing speech at a 

ceremony commemorating the deaths of the Athenian soldiers who had fallen in battle during the 

Peloponnesian war. Throughout his speech, he extolled the virtues of Athenian life, highlighting 

all that was good about Athens. As you read the following excerpt, consider the purpose of and 

intended audience for the speech. 
  

  

Many of those who have spoken here in the past 

have praised the institution of this speech at the 

close of our ceremony. It seemed to them a mark 

ofhonour to our soldiers who have fallen in war 

that a speech should be made over them…. 

What I want to do is, in the first place, to 

discuss the spirit in which we faced our trials and 

also our constitution and the way of life which  

has made us great…. 

Let me say that our system of government 

does not copy the institutions of our neigh- 

bours. It is more the case of our being a model  

to others, than of our imitating anyone else. Our 

constitution is called a democracy because  

power is in the hands not of a minority but of a 

whole people…. 

We give our obedience to those whom we  

put in positions of authority, and we obey the  

laws themselves, especially those which are for 

the protection of the oppressed, and those 

unwritten laws which it is an acknowledged 

shame to break…. 

And here is another point. When our work is 

over we are in a position to enjoy all kinds of 

recreation for our spirits. There are various kinds 

of contests and sacrifices regularly throughout  

the year; in our own homes we find a beauty  

and a good taste which delight us every day and 

which drive away our cares. Then the greatness  

of our city brings it about that all the good  

things from all over the world flow into us, so 

  

that to us it seems just as natural to enjoy for- 

eign goods as our own local products. 

Then there is a great difference between us  

and our opponents, in our attitude towards mili-

tarysecurity. Here are some examples: Our city is 

open to the world, and we have no periodical 

deportations in order to prevent people observ- 

ing or finding out secrets which might be of mil-

itaryadvantage to the enemy. This is because we 

rely, not on secret weapons, but on our own real 

courage and loyalty…. 

Our love of what is beautiful does not lead  

to extravagance; our love of the things of the  

mind does not make us soft. We regard wealth  

as something to be properly used, rather than as 

something to boast about. As for poverty, no  

one need to be ashamed to admit it; the real  

shame is in not taking practical measures to 

escape from it. Here each individual is interested 

not only in his own affairs, but in the affairs of  

the state as well: even those who are mostly 

occupied with their own business are extremely 

well informed on general politics…. 

Again, in questions of general good feeling 

there is a great contrast between us and most  

other people. We make friends by doing good  

to others, not by receiving good from them…. 

Taking everything together then, I declare that  

our city is an education to Greece. 

 

http://www.markville.ss.yrdsb.edu.on.ca/history/16th/percilesoration.html 

 

http://www.markville.ss.yrdsb.edu.on.ca/history/16th/percilesoration.html
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Appendix 6.2 – The Polity of the Spartans 

Xenophon (c.428-c.354 BCE):  
The Polity of the Spartans, c. 375 BCE 

I recall the astonishment with which I first noted the unique position of Sparta among the states of Hellas, the 

relatively sparse population, and at the same time the extraordinary powers and prestige of the community. I was 

puzzled to account for the fact. It was only when I came to consider the peculiar institutions of the Spartans, that my 

wonderment ceased. 

When we turn to Lycurgos, instead of leaving it to each member of the state privately to appoint a slave to be his 

son's tutor, he set over the young Spartans a public guardian—the paidonomos---with complete authority over them. 

This guardian was elected from those who filled the highest magistracies. He had authority to hold musters of the 

boys, and as their guardian, in case of any misbehavior, to chastise severely. Lycurgos further provided the guardian 

with a body of youths in the prime of life and bearing whips to inflict punishment when necessary, with this happy 

result, that in Sparta modesty and obedience ever go hand in hand, nor is there lack of either. 

Instead of softening their feet with shoe or sandal, his rule was to make them hardy through going barefoot. This 

habit, if practiced, would, as he believed, enable them to scale heights more easily and clamber down precipices with 

less danger. In fact, with his feet so trained the young Spartan would leap and spring and run faster unshod than 

another in the ordinary way. Instead of making them effeminate with a variety of clothes, his rule was to habituate 

them to a single garment the whole year through, thinking that so they would be better prepared to withstand the 

variations of heat and cold. Again, as regards food, according to his regulation, the eiren, or head of the flock, must 

see that his messmates gather to the club meal with such moderate food as to avoid bloating and yet not remain 

unacquainted with the pains of starvation. His belief was that by such training in boyhood they would be better able 

when occasion demanded to continue toiling on an empty stomach....On the other hand, to guard against a too great 

pinch of starvation, he did give them permission to steal this thing or that in the effort to alleviate their hunger. 

Lycurgos imposed upon the bigger boys a special rule. In the very streets they were to keep their two hands within 

the folds of their coat; they were to walk in silence and without turning their heads to gaze, now here, now there, 

but rather to keep their eyes fixed upon the ground before them. And hereby it would seem to be proved 

conclusively that, even in the matter of quiet bearing and sobriety, the masculine type may claim greater strength 

than that which we attribute to the nature of women. At any rate, you might sooner expect a stone image to find 

voice than one of these Spartan youths... 

When Lycurgos first came to deal with the question, the Spartans, like the rest of the Hellenes, used to mess 

privately at home. Tracing more than half the current problems to this custom, he was determined to drag his people 

out of holes and corners into the broad daylight, and so he invented the public mess rooms. As to food, his ordinance 

allowed them only so much as should guard them from want.....So that from beginning to end, till the mess breaks 

up, the common board is never stinted for food nor yet extravagantly furnished. So also in the matter of drink. While 

putting a stop to all unnecessary drink, he left them free to quench thirst when nature dictated.....Thus there is the 

necessity of walking home when a meal is over, and a consequent anxiety not to be caught tripping under the 

influence of wine, since they all know of course that the supper table must be presently abandoned and that they 

must move as freely in the dark as in the day, even with the help of a torch. 

It is clear that Lycurgos set himself deliberately to provide all the blessings of heaven for the good man, and a sorry 

and ill-starred existence for the coward. In other states the man who shows himself base and cowardly, wins to 

himself an evil reputation and the nickname of a coward, but that is all. For the rest he buys and sells in the same 

marketplace with a good man; he sits beside him at a play; he exercises with him in the same gymnasion, and all as 

suits his humor. But at Sparta there is not one man who would not feel ashamed to welcome the coward at the 

common mess-tables or to try conclusions with him in a wrestling bout;....during games he is left out as the odd 

man;....during the choric dance he is driven away. Nay, in the very streets it is he who must step aside for others to 

pass, or, being seated, he must rise and make room, even for a younger man.... 
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Lycurgos also provided for the continual cultivation of virtues even to old age, by fixing the election to the council of 

elders as a last ordeal at the goal of life, thus making it impossible for a high standard of virtuous living to be 

disregarded even in old age....Moreover he laid upon them, like some irresistible necessity, the obligation to cultivate 

the whole virtue of a citizen. Provided they duly perform the injunctions of the law, the city belonged to them each 

and all, in absolute possession, and on an equal footing.... 

I wish to explain with sufficient detail the nature of the covenant between king and state as instituted by Lycurgos; 

for this, I take it, is the sole type of rule which still preserves the original form in which it was first established; 

whereas other constitutions will be found either to have been already modified or else to be still undergoing 

modification at this moment. Lycurgos laid it down as law that the king shall offer on behalf of the state all public 

sacrifices, as being himself of divine descent, and wherever the state shall dispatch her armies the king shall take the 

lead. He granted him to receive honorary gifts of the things offered in sacrifice, and he appointed him choice land in 

many of the provincial cities, enough to satisfy moderate needs without excess of wealth. And in order that the kings 

might also encamp and mess in public he appointed them public quarters, and he honored them with a double 

portion each at the evening meal, not in order that they might actually eat twice as much as others, but that the king 

might have the means to honor whomsoever he wished. He also granted as a gift to each of the two kings to choose 

two mess-mates, which are called tuthioi. He also granted them to receive out of every litter of swine one pig, so 

that the king might never be at a loss for victims if he wished to consult the gods. 

Close by the palace a lake affords an unrestricted supply of water; and how useful that is for various purposes they 

best can tell who lack the luxury. Moreover, all rise from their seats to give place to the king, save only that the 

ephors rise not from their throne of office. Monthly they exchange oaths, the ephors on behalf of the state, the king 

himself on his own behalf. And this is the oath on the king's part: "I will exercise my kingship in accordance with the 

established laws of the state." And on the part of the state (the ephors) the oath runs: "So long as he (who exercises 

kingship), shall abide by his oath we will not suffer his kingdom to be shaken." 

Source: 

From: Fred Fling, ed., A Source Book of Greek History, (Boston: D. C. Heath, 1907), pp. 66-75. 

Scanned by: J. S. Arkenberg, Dept. of History, Cal. State Fullerton. Prof. Arkenberg has modernized the text. 
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Appendix 6.3 – The Polity of the Athenians 

The Polity of the Athenians, c. 424 BCE 

This is a selection normally found in  readers as "The Old Oligarch" ever since its identification with Xenophon was 

disproven in the 1930's (I believer). But Prof. Fling's 1907 sourcebook has it as Xenophon: On The Polity of the 

Athenians.  It is, of course, a needed corrective to Pericles' Funeral Oration. 

As for the constitution of the Athenians, their choice of this type of constitution I do not approve, for in choosing thus 

they choose that thieves should fare better than the elite. This then is why I do not approve. First of all, then, I shall 

say that at Athens the poor and the commons seem justly to have the advantage over the well-born and the 

wealthy; for it is the poor which mans the fleet and has brought the state her power, and the steersmen and the 

boatswains and the shipmasters and the lookout-men and the shipwrights---these have brought the state her power 

much rather than the hoplites and the best-born and the elite. This being so, it seems right that all should have a 

share in offices filled by lot or by election, and that any citizen who wishes should be allowed to speak. Then, in 

those offices which bring security to the whole people if they are in the hands of good citizens, but, if not, ruin, the 

poor desires to have no share. They do not think that they ought to have a share through the lot in the supreme 

commands or in the cavalry commands, for the poor realize that they reap greater benefit by not having these offices 

in their own hands, but by allowing men of standing to hold them. All those offices, however, whose end is pay and 

family benefits the poor do seek to hold. 

Secondly, some people are surprised that everywhere they give the advantage to thieves, the poor, and the radical 

elements rather than to the the elite. This is just where they will be seen to be preserving democracy. For if the poor 

and the common people and the worse elements are treated well, the growth of these classes will exalt the 

democracy; whereas if the rich and the the elite are treated well the democrats strengthen their own opponents. In 

every land the elite are opposed to democracy. Among the elite there is very little license and injustice, very great 

discrimination as to what is worthy, while among the poor there is very great ignorance, disorderliness, and thievery; 

for poverty tends to lead them to what is disgraceful as does lack of education and the ignorance which befall some 

men as a result of poverty. 

It may be said that they ought not to have allowed everyone in turn to make speeches or sit on the Council, but only 

those of the highest capability and quality. As it is, anyone who wants, a thief maybe, gets up and makes a speech, 

and devises what is to the advantage of himself and those like him. From such procedure then a city would not attain 

the ideal, but the democracy would be best preserved. For it is the wish of the poor not that the state should be well-

ordered and the poor themselves in complete subjection, but that the poor should have their freedom and be in 

control; disorderliness is of little consequence to it. From what you consider lack of order come the strength and the 

liberty of the commons itself. If, on the other hand, you investigate good order, first of all you will see that the most 

capable make laws for others; then the the elite will keep the thieves in check and will deliberate on matters of state, 

refusing to allow madmen to sit on the Council or make speeches or attend the general assemblies. Such advantages 

would indeed very soon throw the poor into complete subjection. 

The license allowed to slaves and foreigners at Athens is extreme, and a blow to them is forbidden there, nor will a 

slave make way for you! I shall tell you why this is the custom of the country. If it were legal for a slave or a 

foreigner or a freedman to be beaten by a free man, you would often have taken the Athenian for a slave, and struck 

him, for the poor there do not dress better than the slaves and the foreigners! If anyone is surprised also at their 

allowing slaves---at least some of them---to live luxuriously and magnificently there, here too they would be seen to 

act with wisdom. In a naval state slaves must serve for hire, that we may receive the fee for their labor, and we 

must let them go free. Where there are rich slaves it is no longer profitable that my slave should be afraid of you. In 

Sparta my slave is afraid of you. If your slave is afraid of me there will be a danger even of his giving his own money 

to avoid personal risks. This then is why we placed even slaves on a footing of equality with free men; and we placed 

foreigners on a footing of equality with citizens because the state has need of foreigners, owing to the number of 

skilled trades and because of the fleet. 
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As for the states allied to Athens, the Athenians enforce democracy in these states because they know that if the rich 

and the elite have control the rule of the poor back at Athens will be short-lived. This then is why they disenfranchise 

the the elite, rob them of their wealth, drive them into exile, or put them to death, while they exalt the thieves. The 

poor of Athens protect the poor in the allied cities, realizing that it is to their own advantage always to protect the 

elite elements in the various cities.....Of such mainland states as are subject to Athenian rule the large are in 

subjection because of fear, the small simply because of need; there is not a city which does not require both import 

and export trade, and it will not have that unless it is subject to Athens---the rulers of the seas....The Athenians 

alone possess the wealth of the Hellenes and the foreigners. If a city is rich in shipbuilding timber, where will it 

dispose of it unless it win the consent of the Athenians? What if some city is rich in iron or bronze or cloth? Where 

will it dispose of it unless it win the consent of the rulers of the seas? 

Again, oligarchical states must abide by their alliances and their oaths. If they do not keep to the agreement, 

penalties can be exacted from the few who made it. But whenever the poor of Athens make an agreement they can 

lay the blame on the individual speaker or the proposer, and say to the other party that it was not present and does 

not approve what they know was agreed upon in full assembly; and should it be decided that this is not so, the poor 

have discovered a hundred excuses for not doing what they do not wish to do. If anything bad result from a decision 

of the Assembly, they lay the blame on a minority for opposing and working its ruin, whereas if any good comes 

about they take the credit to themselves. They do not allow caricature and abuse of the commons, lest they should 

hear themselves the butt of endless jokes, but they do allow you to caricature any person you wish to. They well 

know that generally the man who is caricatured is not of the poor or of the crowd, but someone rich or well-born or 

influential, and that few of the poor and democrats are caricatured, and they only because they are busy-bodies and 

try to overreach the commons; so they are not angry when such men are caricatured either. 

I say, then, that the poor at Athens realize which citizens are good and which are thieves. With this knowledge, they 

favor those who are friendly and useful to them, even if they are thieves, whereas they hate rather the elite. This 

type of constitution of the Athenians I do not approve, but as they saw fit to be a democracy, in my opinion they 

preserve their democracy well by employing the means I have pointed out. 

Source: 

From: Fred Fling, ed., A Source Book of Greek History, (Boston: D. C. Heath, 1907), pp. 155-159. 

Scanned by: J. S. Arkenberg, Dept. of History, Cal. State Fullerton. Prof. Arkenberg has modernized the text. 
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Appendix 6.4 – Spartan Women 

Aristotle: Spartan Women 

Again, the license of the Lacedaemonian women defeats the intention of the Spartan constitution, and is adverse to 

the happiness of the state. For, a husband and wife being each a part of every family, the state may be considered 

as about equally divided into men and women; and, therefore, in those states in which the condition of the women is 

bad, half the city may be regarded as having no laws. And this is what has actually happened at Sparta; the 

legislator wanted to make the whole state hardy and temperate, and he has carried out his intention in the case of 

the men, but he has neglected the women, who live in every sort of intemperance and luxury. The consequence is 

that in such a state wealth is too highly valued, especially if the citizen fall under the dominion of their wives, after 

the manner of most warlike races, except the Celts and a few others who openly approve of male loves. The old 

mythologer would seem to have been right in uniting Ares and Aphrodite, for all warlike races are prone to the love 

either of men or of women. This was exemplified among the Spartans in the days of their greatness; many things 

were managed by their women. But what difference does it make whether women rule, or the rulers are ruled by 

women? The result is the same. Even in regard to courage, which is of no use in daily life, and is needed only in war, 

the influence of the Lacedaemonian women has been most mischievous. The evil showed itself in the Theban 

invasion, when, unlike the women other cities, they were utterly useless and caused more confusion than the enemy. 

This license of the Lacedaemonian women existed from the earliest times, and was only what might be expected. 

For, during the wars of the Lacedaemonians, first against the Argives, and afterwards against the Arcadians and 

Messenians, the men were long away from home, and, on the return of peace, they gave themselves into the 

legislator's hand, already prepared by the discipline of a soldier's life (in which there are many elements of virtue), to 

receive his enactments. But, when Lycurgus, as tradition says, wanted to bring the women under his laws, they 

resisted, and he gave up the attempt. These then are the causes of what then happened, and this defect in the 

constitution is clearly to be attributed to them. We are not, however, considering what is or is not to be excused, but 

what is right or wrong, and the disorder of the women, as I have already said, not only gives an air of indecorum to 

the constitution considered in itself, but tends in a measure to foster avarice. 

The mention of avarice naturally suggests a criticism on the inequality of property. While some of the Spartan citizen 

have quite small properties, others have very large ones; hence the land has passed into the hands of a few. And 

this is due also to faulty laws; for, although the legislator rightly holds up to shame the sale or purchase of an 

inheritance, he allows anybody who likes to give or bequeath it. Yet both practices lead to the same result. And 

nearly two-fifths of the whole country are held by women; this is owing to the number of heiresses and to the large 

dowries which are customary. It would surely have been better to have given no dowries at all, or, if any, but small 

or moderate ones. As the law now stands, a man may bestow his heiress on any one whom he pleases, and, if he die 

intestate, the privilege of giving her away descends to his heir. Hence, although the country is able to maintain 1500 

cavalry and 30,000 hoplites, the whole number of Spartan citizens fell below 1000. The result proves the faulty 

nature of their laws respecting property; for the city sank under a single defeat; the want of men was their ruin. 

Source: 

From: Aristotle, The Politics of Aristotle,: Book 2, trans. Benjamin Jowett (London: Colonial Press, 1900) 
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Appendix 6.5 – The Politics (Part XI) 

Aristotle, from The Politics (Part XI) as translated by Benjamin Jowett, 1885 

[Democracy as the best form of government] 

      We have now to inquire what is the best constitution for most states, and the best life for most men, 

neither assuming a standard of virtue which is above ordinary persons, nor an education which is 

exceptionally favored by nature and circumstances, nor yet an ideal state which is an aspiration only, 

but having regard to the life in which the majority are able to share, and to the form of government 

which states in general can attain. As to those aristocracies, as they are called, of which we were just 

now speaking, they either lie beyond the possibilities of the greater number of states, or they 

approximate to the so-called constitutional government, and therefore need no separate discussion… 

      Now in all states there are three elements: one class is very rich, another very poor, and a third in a 

mean. It is admitted that moderation and the mean are best, and therefore it will clearly be best to 

possess the gifts of fortune in moderation; for in that condition of life men are most ready to follow 

rational principle. But he who greatly excels in beauty, strength, birth, or wealth, or on the other hand 

who is very poor, or very weak, or very much disgraced, finds it difficult to follow rational principle. Of 

these two the one sort grow into violent and great criminals, the others into rogues and petty rascals. 

And two sorts of offenses correspond to them, the one committed from violence, the other from 

roguery. Again, the middle class is least likely to shrink from rule, or to be over-ambitious for it; both of 

which are injuries to the state. Again, those who have too much of the goods of fortune, strength, 

wealth, friends, and the like, are neither willing nor able to submit to authority. The evil begins at home; 

for when they are boys, by reason of the luxury in which they are brought up, they never learn, even at 

school, the habit of obedience. On the other hand, the very poor, who are in the opposite extreme, are 

too degraded. So that the one class cannot obey, and can only rule despotically; the other knows not 

how to command and must be ruled like slaves. Thus arises a city, not of freemen, but of masters and 

slaves, the one despising, the other envying; and nothing can be more fatal to friendship and good 

fellowship in states than this: for good fellowship springs from friendship; when men are at enmity with 

one another, they would rather not even share the same path. But a city ought to be composed, as far 

as possible, of equals and similars; and these are generally the middle classes. Wherefore the city which 

is composed of middle-class citizens is necessarily best constituted in respect of the elements of which 

we say the fabric of the state naturally consists. And this is the class of citizens which is most secure in a 

state, for they do not, like the poor, covet their neighbors' goods; nor do others covet theirs, as the poor 

covet the goods of the rich; and as they neither plot against others, nor are themselves plotted against, 

they pass through life safely. Wisely then did Phocylides pray- 'Many things are best in the mean; I 

desire to be of a middle condition in my city.' 

      Thus it is manifest that the best political community is formed by citizens of the middle class, and 

that those states are likely to be well-administered in which the middle class is large, and stronger if 

possible than both the other classes, or at any rate than either singly; for the addition of the middle class 

turns the scale, and prevents either of the extremes from being dominant. Great then is the good 
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fortune of a state in which the citizens have a moderate and sufficient property; for where some possess 

much, and the others nothing, there may arise an extreme democracy, or a pure oligarchy; or a tyranny 

may grow out of either extreme--either out of the most rampant democracy, or out of an oligarchy; but 

it is not so likely to arise out of the middle constitutions and those akin to them. I will explain the reason 

of this hereafter, when I speak of the revolutions of states. The mean condition of states is clearly best, 

for no other is free from faction; and where the middle class is large, there are least likely to be factions 

and dissensions. For a similar reason large states are less liable to faction than small ones, because in 

them the middle class is large; whereas in small states it is easy to divide all the citizens into two classes 

who are either rich or poor, and to leave nothing in the middle. And democracies are safer and more 

permanent than oligarchies, because they have a middle class which is more numerous and has a 

greater share in the government; for when there is no middle class, and the poor greatly exceed in 

number, troubles arise, and the state soon comes to an end. A proof of the superiority of the middle 

dass is that the best legislators have been of a middle condition; for example, Solon, as his own verses 

testify; and Lycurgus, for he was not a king; and Charondas, and almost all legislators. 

……. 

What then is the best form of government, and what makes it the best, is evident; and of other 

constitutions, since we say that there are many kinds of democracy and many of oligarchy, it is not 

difficult to see which has the first and which the second or any other place in the order of excellence, 

now that we have determined which is the best. For that which is nearest to the best must of necessity 

be better, and that which is furthest from it worse, if we are judging absolutely and not relatively to 

given conditions: I say 'relatively to given conditions,' since a particular government may be preferable, 

but another form may be better for some people. 

pioneerhumanities.weebly.com/uploads/1/3/4/7/.../aristotle_politics.doc 
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Appendix 7.1 – Thucydides Account of the Athenian Plague  

The following description of the Athenian Plague is from The History of the Peloponnesian 

War of Thucydides, trans. David Grene, (Chicago: University of Chicago Press, 1989), pp.115-

118. 

….. 

48. It began, by report, first in that part of Ethiopia that lieth upon Egypt, and thence fell down 

into Egypt and Africa and into the greatest part of the territories of the king. It invaded Athens on 

a sudden and touched first upon those that dwelt in Piraeus, insomuch as they reported that the 

Peloponnesians had cast poison into their wells (for springs there were not any in that place). But 

afterwards it came up into the high city, and then they died a great deal faster. Now let every 

man, physician or other, concerning the ground of this sickness, whence it sprung, and what 

causes he thinks able to produce so great an alteration, speak according to his own knowledge. 

For my own part, I will deliver but the manner of it and lay open only such things as one may 

take his mark by to discover the same if it come again, having been both sick of it myself and 

seen others sick of the same. 

49. This year, by confession of all men, was of all other, for other diseases, most free and 

healthful. If any man were sick before, his disease turned to this; if not, yet suddenly, without 

any apparent cause preceding and being in perfect health, they were taken first with an extreme 

ache in their heads, redness and inflammation of the eyes; and then inwardly, their throats and 

tongues grew presently bloody and their breath noisome and unsavoury. Upon this followed a 

sneezing and hoarseness, and not long after the pain, together with a mighty cough, came down 

into the breast. And when once it was settled in the stomach, it caused vomit; and with great 

torment came up all manner of bilious purgation that physicians ever named. Most of them had 

also the hickyexe which brought with it a strong convulsion, and in some ceased quickly but in 

others was long before it gave over. Their bodies outwardly to the touch were neither very hot 

nor pale but reddish, livid, and beflowered with little pimples and whelks, but so burned 

inwardly as not to endure any the lightest clothes or linen garment to be upon them nor anything 

but mere nakedness, but rather most willingly to have cast themselves into the cold water. And 

many of them that were not looked to, possessed with insatiate thirst, ran unto the wells, and to 

drink much or little was indifferent, being still from ease and power to sleep as far as ever. As 

long as the disease was at its height, their bodies wasted not but resisted the torment beyond all 

expectation; insomuch as the most of them either died of their inward burning in nine or seven 

days whilst they had yet strength, or, if they escaped that, then the disease falling down into their 

bellies and causing there great exulcerations and immoderate looseness, they died many of them 

afterwards through weakness. For the disease, which took first the head, began above and came 

down and passed through the whole body; and he that overcame the worst of it was yet marked 

with the loss of his extreme parts; for breaking out both at their privy members and at their 

fingers and toes, many with the loss of these escaped; there were also some that lost their eyes. 

And many that presently upon their recovery were taken with such an oblivion of all things 

whatsoever, as they neither knew themselves nor their acquaintance. 

50. For this was a kind of sickness which far surmounted all expression of words and both 

exceeded human nature in the cruelty wherewith it handled each one and appeared also otherwise 
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to be none of those diseases that are bred amongst us, and that especially by this. For all, both 

birds and beasts, that use to feed on human flesh, though many men lay abroad unburied, either 

came not at them or tasting perished. An argument whereof as touching the birds is the manifest 

defect of such fowl, which were not then seen, neither about the carcases or anywhere else. But 

by the dogs, because they are familiar with men, this effect was seen much clearer. 

… 

52. Besides the present affliction, the reception of the country people and of their substance into 

the city oppressed both them and much more the people themselves that so came in. For having 

no houses but dwelling at that time of the year in stifling booths, the mortality was now without 

all form; and dying men lay tumbling one upon another in the streets, and men half-dead about 

every conduit through desire of water. The temples also where they dwelt in tents were all full of 

the dead that died within them. For oppressed with the violence of the calamity and not knowing 

what to do, men grew careless both of holy and profane things alike. And the laws which they 

formerly used touching funerals were all now broken, every one burying where he could find 

room. And many for want of things necessary, after so many deaths before, were forced to 

become impudent in the funerals of their friends. For when one had made a funeral pile, another 

getting before him would throw on his dead and give it fire. And when one was in burning, 

another would come and, having cast thereon him whom he carried, go his way again. 

… 

Such was the misery into which the Athenians being fallen were much oppressed, having not 

only their men killed by the disease within but the enemy also laying waste their fields and 

villages without. In this sickness also (as it was not unlikely they would) they called to mind this 

verse said also of the elder sort to have been uttered of old: 

A Doric war shall fall, 

And a great plague withal. 

Now were men at variance about the word, some saying it was not loimos [plague], that was by 

the ancients mentioned in that verse, but limos [famine]. But upon the present occasion the 

word loimosdeservedly obtained. For as men suffered, so they made the verse to say. And I think 

if after this there shall ever come another Doric war and with it a famine, they are like to recite 

the verse accordingly. There was also reported by such as knew a certain answer given by the 

oracle to the Lacedaemonians when they inquired whether they should make this war or not: that 

if they warred with all their power, they should have the victory, and that the God himself would 

take their parts. And thereupon they thought the present misery to be a fulfilling of that 

prophecy. The Peloponnesians were no sooner entered Attica but the sickness presently began, 

and never came into Peloponnesus, to speak of, but reigned principally in Athens and in such 

other places afterwards as were most populous. And thus much of this disease. 
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