
 

 

 

CURR 335 – Eight Lesson Plan Assignment 

 

 

Kelsey Dishaw 

 

 

 

Specific Expectation: D2.1 describes some significant instances of social conflict and/or inequality in 

Canada during this period and analyse them from multiple perspectives 

Groups explored: LGBTQ, FLQ, NARP in the 1960s 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



History Lesson Plan 1 – Introduction  
 

Overview: 
This lesson introduces the overall curriculum expectation of Communities, Conflict, and Cooperation. This 
expectation ask students to analyse “some key experiences of and interactions between different communities in 
Canada, as well as interactions between Canada and the international community, from 1945 to 1982 and the 
changes that resulted from them.” The following lesson plans all follow the specific expectation of D2.1 “describe 
some significant instances of social conflict and/or inequality in Canada during this period and analyse them from 
multiple perspectives.” This introduction lesson will give students an insight into the treatment of three significant 
groups in Canadian history who were facing inequality and conflict, focusing in the 1960s. The three groups to be 
discussed are French Canadians/FLQ, Aboriginals/Native Alliance for Red Power (NARP), and LGBTQ Canadians. By 
giving students a brief introduction to these topics and exploring their previous knowledge it will built a foundation 
for their ability to understand the more specific incidents the remaining lessons will explore.  
 
Learning Goal: 
Students will learn what groups at this time were experiencing social injustice.  
Students will understand how their previous knowledge can affect their current learning.   
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period 
and analyse them from multiple perspectives 

Materials: 

 Primary Source Documents – A.1, A.2, A.3 
 Instructions for Teacher: Have the three images prepared to show to the class as well as a way to add titles to 

each image.  
  

Step 1: Warm up (2 min) 
Post three images on the board (A.1, A.2, and A.3). Tell the students these images represent three groups that will 
be discussed in Canadian history. (If the images are unclear/hard to see explain what is shown in the images but not 
the situation, e.g. for image A.1 “an elderly woman being pulled by a police officer in front of people holding signs”)  
Notes of images:  
A.1 An elderly aboriginal female protestor in Cornwall Ontario being forcefully removed by police during a 1969 
protest to protect treaty lines 
A.2 Canadian Military walking the streets during FLQ crisis 
A.3 Gay Liberation Front marching in New York 1969, banner has been blurred for the purpose of the assignment  

Step 2: Discussion (5 min) 
As classes discuss what groups they think these images may represent. Who are the people in these pictures? What 
could the context be? Decide as a class what social, racial or political groups these images could be represent. Write 
all the possible ideas they come up with under each image.  

Step 3: Modeling  
Reveal to the class what group each image represents. Ask them to use their previous knowledge about each group 
to brain storm with a partner what the context of these images could be caused by.  

Step 4: Guided Practice & Step 5: Independent Activity (15 min) 
Students will write down with their partner (or group of 3) what they think caused these images by using their 
previous knowledge on the three groups.  

Step 6: Sharing / Discussing / Teaching (10min) 
On the board post either the names of each group or the images. Have the students go up and post the ideas they 
have come up with for each group. As a class read through some of the ideas for each group and discuss them.  



Assessment: 
Students will have shown their previous knowledge of social issues and reflect on their past learning. 
Students will have learned what groups were experiencing inequalities in Canada in the 1960s.  

 
 

History Lesson Plan 2 - Evidence 
 

Overview: 
This lesson will introduce to students the way the members of Red Power began their movement as well as what 
they were attempting to accomplish. The lesson will examine what events led to the creation of NARP and allow 
students to see what the treatment of Aboriginals was in the 1960s.  As with the other groups to later be explore 
NARP suffered from inequality in Canadian society during this time and took action to try make changes.  
Learning Goal: 
Students with be able to understand the importance of the Red Power movement by understanding the significance 
of the demands they presented to the government.  
Students will be able to critically analyse each aspect of the Red Power demands.  
Students will understand the importance of looking at primary sources. 
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period and 
analyse them from multiple perspectives 

 Historical Thinking concept: Evidence  

Materials: 

 Primary Source Documents – B.2, B.3 
 Instructions for teacher: have Prezi (B.1)ready to show to class  
 

Step 1: Warm up & Discussion & Step 2: Discussion (35 min) 
Introduce the topic to students by having them pick and write down one word that they feel describes the 
treatment of Aboriginals in Canada. Collect these words and read them anonymously to the class asking why they 
feel certain words were evoked. Ask students if they are aware what year Aboriginals were legally allowed to vote 
without giving up their treaty rights. After their answers show the first slide of the Prezi (B.1) and play the CBC clip 
in the Prezi (B.2). Ask the class what they think of Diefenbaker’s comments compared to his demeanor in the video. 
Ask the students if they think this development will change the overall treatment of aboriginals in the 1960s, to 
prompt discussion if students have no responses ask them if they are surprised or not by the year this was 
introduced. Show entire Prezi explaining NARP.  

Step 3: Modeling (15 min) 
Bring up slide on the 8 part mission statement (B.3). Go through each point with the students and express to them 
why these would have been important to the members of the group. Model to the students how to properly 
understand the perspectives the members of NARP had at this period.  

Step 4: Guided Practice & Step 5: Independent Activity (20 min) 
Ask students to examine the 8 points and rank them from what they think are most significant from 1-8 with 
number one being the most important. Once they have done this place them in groups of four and have them re-
rank the list as a group and ultimately decide which of the 8 the group believes is the most meaningful for 
Aboriginal rights.  

Step 6: Sharing / Discussing / Teaching (10 min) 
Ask each group to explain to the class why they chose their specific demand to be the most important of all 8. Map 
these on the board to see how many groups picked the same demand or what groups disagreed, discuss for the 
remainder of class why some groups may or may not have disagreed on the most significant point.  
Assessment: 
Student’s ability to express why they selected their most significant demand will show how well they understood 



the importance of what NARP was asking for. 
Students will have shown their knowledge on the rights Aboriginals where fighting for and why these were 
important to NARP.  
 

 
 

History Lesson Plan 3 – Ethical   
 

Overview: 
This lesson expresses the inequality and judgment placed on members of LGBT community in Canada during the 
1960s. This specific lesson gives students an ethical context of the treatment of LGBT Canadians which leads into 
the theme of the lesson which is the 1967 cases of Everett George Klippert, the last Canadian to be arrested and 
convicted for being a homosexual. This lesson will explore the case and how it ultimately affected Canadian laws on 
LGBT rights. This will continued the classes understanding of groups fighting for equality as the previously saw 
when learning about Red Power in the 1960s. This lesson is meant to be used for the first half of a period and the 
second half of the period will be the lesson on Historical Perspective.   
Learning Goal: 
Students will understand the importance of learning about unjust cases that many may not have believed to have 
happened.  
Students will understand the hardships faced by the members of the LGBTQ community.  
Students will see how unethical the case was based on social beliefs. 
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period and 
analyse them from multiple perspectives 

 Historical Think Concept: Ethical  
 
Materials: 

 Primary Source Documents – C.2, C.3 
 Instructions for teacher: have Harvey Milk clip (C.1) ready for the start of class, also have Prezi (C.4) prepared to 

show after 

Step 1: Warm up (10 min) 
Play Harvey Milk clip (C.1), when the clip is finished explain to the class that Harvey Milk was a gay rights activist 
and politician in California who was killed in 1978. Explain that today they will be examining a case of LGBTQ 
discrimination from Canada in 1967. Start the Prezi (C.4) to explain the charges against Klippert as well as his 
sentencing. Play CBC clip (C.2).  

Step 2: Discussion (5 min) 
Ask the students if any of them are surprised by this sentencing, would they expect something like this to happen 
today, are they surprised that this was a Canadian case? What is their response to the statements made in the CBC 
sound clip?  

Step 3: Modeling (5 min) 
Move to the next slide of the Prezi that shows quotes from the court records of Klipperts hearing (C.3). Instruct 
students to look at this source in an ethical perspective. What kind of language is used? How is Klippert being 
presented? What would you assume this case was for if you did not know?  

Step 4: Guided Practice (5 min) 
Think Pair Share. Tell students to individually think of other cases of inequality throughout history that this 
reminds them of. When they have finished this as them to pair up and discuss with a partner their ideas.  

Step 5: Independent Activity (10 min) 
Students must write a tweet (a short response of only 148 characters, but give them parameters of roughly two 
lines on a ruled piece of paper) to the court expressing their opinions on the way Klippert was treated. Explain to 



students they are to write this tweet as if they had twitter in 1967 during this case. 

Step 6: Sharing / Discussing / Teaching (5 min) 
After the allotted time has passed for the writing activity asks students if they believe others felt this case unethical 
at the time it occurred. Discuss if they think anyone would have supported Klippert. After a brief discussion move 
on to the continued lesson on Historical Perspective to advance the classes learning around this case. Finish the last 
slide of the Prezi that will tell students what changes the case created.  
Assessment: 
Students will have shown compassion and/or surprise at the sentencing delivered to Klippert for his sexual 
orientation 
Students will have selected other notable racist or discriminatory parts of history during their Think Pair Share. 
Students will have expressed disappointment in the court’s ruling while writing their letters.  

 
 

History Lesson 4 – Perspective  
 

Overview: 
This lesson is a continuation of the pervious lesson on the Klippert case to allow the class to fully understand the 
significant case of LGBTQ inequality in Canada during the 1960s. This lesson approaches the case by exploring 
Historical Perspectives and helping students look at altering opinions in the past.   
Learning Goal: 
Students will learn how to distinguish alternative perspectives as well as why this is important to understanding 
history. 
Students will see that there are always multiple perspectives to every situation.  
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period 
and analyse them from multiple perspectives 

 Historical Thinking Concept: Perspective  

Materials: 

 Primary Source Documents – D.1, D.2  
 Instructions for teacher: board or smart board must be ready for writing 

Step 1: Warm up & Step 2: Discussion (10 min) 
Ask students what they think other responses at this time would have been based on the ruling and the sound slip 
from CBC? Show students the first quote from the police in the Prezi (D.1). Ask if students are surprised by this 
response and how they feel about them. Next show the students the second quote which supports the change (D.2). 
At this point inform the students that it was this case that in fact caused the change in laws in Canada. Klippert was 
released in 1971 and homosexuality was decriminalized in the Criminal Law Amendment Act, 1968-69. Discuss 
with the class how they feel about these two quotes.  

Step 3: Modeling (15 min) 
Ask the class what are the two visible opinions on this case? Write what the class comes up with on the board or 
smart board. Explain to the class that these are the two notable perspectives on the situation. Explain there is one 
perspective that sees Gay rights as being just and another perspective that does not support Gay rights.  

Step 5: Independent Activity (5 min) (step 4 substituted for individual at home work)  
Assign the class with their homework for the night. Students are to choose a current political scandal or case and 
find two quotes similar to the ones presented for this case. These quotes can either be online or in local papers but 
they must show two differing perspectives on the issue the student chooses. They will bring copies of these two 
quotes and a two- three sentence summary of the issue they selected and hand these in the next class. Allow time in 
the start of the next class to quickly discuss any interesting topics or quotes they found. 



Step 6: Sharing / Discussing / Teaching  
Discussion in beginning of next class and submitted work  

Assessment: 
Student’s submitted work will reflect two notable perspectives on a relevant issue.  
Students will have been able to distinguish perspective on topics they find relevant allowing them to see the 
significance of understanding perspective.  

 
 

 
History Lesson Plan 5 - Cause and Consequence  

 
Overview: 
This lesson will inform students of the social injustices and discrimination felt by French Canadians in the 1960s 
that led to the FLQ October Crisis which will be explored further in the next lesson on Continuity and Change. This 
lesson will explore the events and actions that can be seen to lead to the actions of the FLQ. This topic will allow 
students to see the extreme actions a group took because of inequality. After learning of two other groups suffering 
from inequality in Canada during the 1960s this perspective will allow students to see what these injustices can 
lead to.  This lesson is the first half of a period; the second half is the lesson on continuity and change.  
Learning Goal: 
Students will see what extreme levels groups can reach when faced with inequality. 
Students will understand the cause of the October Crisis and actions of the FLQ. 
Students will understand the concept of Cause and Consequence by exploring the progression towards the actions 
of the FLQ.  
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period 
and analyse them from multiple perspectives 

 Historical Thinking Concept: Cause and Consequence  

Materials: 

 Primary Source Documents – E.1, E.2  
 Instructions for teacher: board ready to use, hands out (E.3)for the class, Prezi(E.4) must be ready to start  

Step 1: Warm up (20 min) 
Begin the class with the word ‘Terrorism’ written on the board or smart board. Ask students to throw out words 
they associate with this and add them to the board, ask students if they associate this word with Canada in any way, 
if so add this to the board as well. Inform the class that this lesson will reveal to them an act of Canadian terrorism 
but to understand it you must first explore the actions and situations that caused the terrorism. Hand out the work 
sheet and ask them to fill it out during the Prezi (E.4). Begin the Prezi, prompting students to be filling in ideas on 
the handout when they have an idea. Stop the Prezi at the slide titled ‘consequences’ 

Step 2: Discussion (10min) 
Give students a moment to finish the worksheet with their ideas. At this point ask if any students are willing to 
share their ideas of what these consequences will be.  

Step 3: Modeling (20 min) 
Once the class has talked about their predictions of what will happen go back and complete the Prezi which will 
explain the bombings in 1963 and then the October Crisis using the FLQ manifesto and CBC report in 1970 (E.1 and 
E.2). Express to the students that these events occurred as consequence to the inequality felt by the French 
Canadians.  



Step 4: Guided Practice (20 min) 
Have students go back and look at their answer to the first question on the handout and discuss with a partner their 
answer Ask students to go back through their predictions and check off what did occur and what did not.  At this 
point divide the room into two or four groups appoint one group as Quebecois and the opposing group as English 
Canadians. The groups have twenty minutes to form their positions argument on the issues presented in this lesson. 
Each group will have to express their opinions to the other side and be prepared to have a single rebuttable after 
the other group speaks.  

Step 6: Sharing / Discussing / Teaching (10 min) 
The groups will each present their argument to the other as well as their rebuttal. The class will vote which group 
they felt argued the better point and then vote which side they agree with more.  

Assessment: 
Students will have shown their knowledge of cause and consequence by their ability to understand each side’s 
perspectives on the issue.  
Students will understand the importance of knowing causes through the reflection when reviewing their handouts 
Students will understand the social injustices that led to the October crisis.  

 
 

History Lesson Plan 6 – Continuity and Change 
 

Overview: 
This lesson offers students an overview of the three groups who suffered from inequality in Canada in the 1960s. It 
has students recall all three issues that have been explored and allows them to reflect on the way change has 
occurred in the periods examined. This brief lesson introduces the summative assignment to understanding the 
concept of continuity and change. *A computer lab must be booked in advance for this lesson.* 
Learning Goal: 
Students will understand what continuity and change has taken place in these social/racial groups. 
Students will be able to express the progress and/or decline that occurred during the 1960s.  
Students will have a clear knowledge of the period of the 1960s for one of these individual groups.  
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period 
and analyse them from multiple perspectives 

 Historical Thinking Concept: Continuity and Change 

Materials: 

 Primary Source Documents (Appendices) – F.1, F.2 
 Insure that computer lab has been booked for the period, Have three group names prepared on the board 

before class, have assignment handouts(F.3) ready for each student   

Step 1: Warm up (5 min) 
Write the three groups that have been discussed in the last lesson on the board (NARP, LGBTQ, French-Canadians) 
and ask students to come up to the board and create mind maps around these three groups from what they have 
learned.  

Step 2: Discussion (5 min) 
When everyone has finished adding to the mind maps have students return to their seats. Go through each topic 
with the class asking why certain words were chosen and looking and any contradictory phrases that were used.  

Step 3: Modeling (10 min) 
On the smart board/projector show the two quotes (F.1 and F.2) and explain to students the context for each. Ask 
them if they are different and how so. Clearly things have changed but in some ways things have not. At this point 
explain the assignment and hand out the assignment sheets.  



Step 4: Guided Practice & Step 5: Independent Activity (remainder of class) 
Take class to the computer lab where they can begin to brainstorm and research their assignments.  

Step 6: Sharing / Discussing / Teaching  
Students will be expected to hand in assignments in one week.   

Assessment: 
Student’s assignments will reflect significant understanding of what changes experienced by their chosen character 
in the throughout the 1960s. 
Students will show the progress and decline that took place in this period.  
Students will demonstrate a clear understanding of the experiences of someone from the group they selected 
during the 1960s.   

 
History Lesson Plan 7 – Historical Significance  

 
Overview: 
This lesson will help the class understand how to rank significance and how to explore parts of history in order of 
significance. This lesson allows the students to review what they have learned about but to also think critically 
about them by ranking them.  
Learning Goal: 
Students will see their own knowledge of the topics when required to defend their opinions on each. 
Students will be able to critically examine each topic by having to explore which is more significant.   
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period 
and analyse them from multiple perspectives 

 Historical Thinking Concept: Significance  

Materials: 

 Primary Source Documents: A.1, A.2, A.3  
 Tape and blank wall space is needed for this activity, ensure there is enough of both   

Step 1: Warm up (10-15 min) 
Ask the students to get out their notes and/or text books and explore the topics that have been covered in the 
context of these three social/racial groups. Post the same three primary sources from their original introduction to 
this topic on the board (A.1, A.2, and A.3). Remind students of what each image was (See Step 1 of Lesson 1). Ask 
them to write down on a blank piece of paper which event, moment, or person was the most significant thing they 
have learned about in this part of Canadian history. Then in one or two sentences explain why this is their choice.  

Step 2: Discussion  
Allow students to have some discussion with each other but not to attempt to influence each other’s decisions yet.  

Step 3: Modeling (5 min) 
The teacher will also write down their own personal choice. When the students have finished their writing explain 
that the class is to make a ‘significance-line’ on the wall. This will look like a timeline but rather than dates it is 
ranked by significance. The teacher will model this by placing their own choice on the wall and allowing students to 
then being discussing from this point. 

Step 4: Guided Practice (20 min) 
Allow students to discuss their options freely and politely (interact where needed) and making sure students have 
written realistic points of significance. (i.e. if a student has written ‘that guy because he did that thing’ encourage 
them to perhaps work in a pair with someone who has choice they agree with) 



Step 6: Sharing / Discussing / Teaching (15 min) 
Once the class as a whole feels they have come to the best results possible, walk through the line reading out each 
point and its significance. Discuss with the class where the disagreements took place, who argued over what, who 
agrees with the first and last choices etc. 
Assessment: 
Students will have shown their knowledge of the topics based on both their choice as well as their ability to 
contribute to the creation of the significance-line. 
Students will have a better understanding of ‘significance’ by having to directly rank moments and figures in 
history.  

 
History Lesson Plan 8 - Conclusion  

 
Overview: 
This lesson will conclude the classes learning of significant instances of social conflict and/or inequality in Canada 
during the 1960s through the perspectives of Aboriginal Canadian, LGBTQ Canadians and French Canadians. Ideally 
this lesson will follow and end the above lesson on significance.   
Learning Goal: 
 Students will reflect on their own learning on this topic. 
Students will be aware of current social issues. 
Curriculum Expectations: 

 D2.1 describe some significant instances of social conflict and/or inequality in Canada during this period 
and analyse them from multiple perspectives 

Materials: 

 Primary Source Documents: G.1, G.2, G.3 
 Instructions for teacher: have three images prepared, handouts (G.4) for students   

 

Step 1: Warm up (timings) 
Post the primary images for students to look at. (G.1, G.2, G.3) 

Step 2: Discussion (5 min) 
Ask the students, after what has been covered in the last classes what can they tell about these images. As a class 
discuss what these images are showing. Categorize each image into the three groups that have been covered.  

Step 3: Modeling  
Explain to the class that although they have now learned about social injustice in Canada’s history this does not 
mean inequality in Canada is part of the past.  

Step 4: Guided Practice (5 min) 
Ask the students what forms of inequality still exist today; are these three groups (Aboriginal, French Canadian and 
LGBTQ) completely equal in society today or not? Discuss as a class instances of social conflict and/or inequality 
that they still see in the news today. 

Step 5: Independent Activity (3 min) 
Write the following websites/twitter accounts on the board. Inform students that on their own time they should 
explore these links to learn more about what inequality is still being fought against today.  
http://www.idlenomore.ca/join?splash=1 
http://www.stopracism.ca/ 
http://www.glaad.org/ 
http://www.socialjustice.org/ 

http://www.idlenomore.ca/join?splash=1
http://www.stopracism.ca/
http://www.glaad.org/
http://www.socialjustice.org/


Step 6: Sharing / Discussing / Teaching (10 – 15 min) 
Let students know that it is very important for them to be aware of similar injustices happening today in order to 
stay opinionated and informed. At this point hand out the exit slips and let students spend the last minutes of class 
filling it out.  
Assessment: 
Students will have shown their knowledge of current issues during discussion. 
Students will have reflected on their own learning, both in what they have learned and what they still wish to know. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 
 
A.1  

 
Source: Screen cap from video, http://www.nfb.ca/film/you_are_on_indian_land 
 
A.2 
http://www.canadiansoldiers.com/history/domesticmissions/Octcrisi.jpg 
Source: http://www.canadiansoldiers.com/history/domesticmissions/flqcrisis.htm 
 
A.3 

 
 

http://www.nfb.ca/film/you_are_on_indian_land
http://www.canadiansoldiers.com/history/domesticmissions/Octcrisi.jpg
http://www.canadiansoldiers.com/history/domesticmissions/flqcrisis.htm


Source: http://ordoesitexplode.wordpress.com/2010/11/19/bye-girl-moving-beyond-capitalism-gay-rights-
towards-liberation/  
 
B.1 
http://Prezi.com/inlxbdjbbswm/native-alliance-for-red-power/ 
 
B.2 
http://www.cbc.ca/archives/categories/politics/rights-freedoms/voting-in-canada-how-a-privilege-became-a-
right/diefenbaker-and-the-native-vote.html 
 
B.3 

1. We will not be free until we are able to determine our own destiny. Therefore, we want power to 
determine the destiny of our reservations and communities. Gaining power in our reservations and 
communities, and power over our lives will entail the abolishment of the "Indian Act," and 
the destruction of the colonial office (Indian Affairs Branch). 
  

2. This racist government has robbed, cheated and brutalized us, and is responsible for the deaths of untold 
numbers of our people. We feel under no obligation to support this government in the form of taxation. 
Therefore, we want an end to the collection of money from us in the form of taxes. 
  

3. The history of Canada was written by the oppressors, the invaders of this land. Their lies are perpetrated in 
the educational system of today. By failing to expose the true history of this decadent Canadian society, 
the schools facilitate our continued oppression. Therefore, we want an education that teaches us our true 
history and exposes the racist values of this society. 
  

4. In this country, Indian and Métis represent three percent of the population, yet we constitute 
approximately 60 percent of the inmates in prisons and jails. Therefore, we want an immediate end to the 
unjust arrests and harassment of our people by the racist police. 
  

5. When brought before the courts of this country, the red man cannot hope to get a fair hearing from white 
judges, jurors and court officials. Therefore, we want natives to be tried by a jury of people chosen from 
native communities or people of their racial heritage. Also, we want freedom for those of our brothers and 
sisters now being unjustly held in the prisons of this country. 
  

6. The treaties pertaining to fishing, hunting, trapping and property rights and special privileges have been 
broken by this government. In some cases, our people did not engage in treaties with the government and 
have not been compensated for their loss of land. Therefore, for those of our people we want 
fair compensation. Also, we want the government to honor the statutes, as laid down in these treaties, as 
being supreme and not to be infringed upon by any legislation whatsoever. 
  

7. The large industrial companies and corporations that have raped the natural resources of this country are 
responsible, along with their government, for the extermination of the resources upon which we depend 
for food, clothing and shelter. Therefore, we want an immediate end to this exploitation, and compensation 
from these thieves. We want the government to give foreign aid to the areas comprising the Indian Nation, 
so that we can start desperately needed programs concerning housing, agricultural and industrial 
cooperatives. We want to develop our remaining resources in the interests of the red man, not in the 
interests of the white corporate elite. 
  

8. The white power structure has used every possible method to destroy our spirit, and the will to resist. They 
have divided us into status and nonstatus, American and Canadian, Métis and Indian. We are fully aware of 
their "divide and rule" tactic, and its effect on our people. 

 
 Source: http://www.socialisthistory.ca/Docs/1961-

/Red%20Power/Red_Power_1970.htm#Appendix_II_—
_Indian_Control_of_the_Indian_Communities_(NARP_program)  

http://ordoesitexplode.wordpress.com/2010/11/19/bye-girl-moving-beyond-capitalism-gay-rights-towards-liberation/
http://ordoesitexplode.wordpress.com/2010/11/19/bye-girl-moving-beyond-capitalism-gay-rights-towards-liberation/
http://prezi.com/inlxbdjbbswm/native-alliance-for-red-power/
http://www.cbc.ca/archives/categories/politics/rights-freedoms/voting-in-canada-how-a-privilege-became-a-right/diefenbaker-and-the-native-vote.html
http://www.cbc.ca/archives/categories/politics/rights-freedoms/voting-in-canada-how-a-privilege-became-a-right/diefenbaker-and-the-native-vote.html
http://www.socialisthistory.ca/Docs/1961-/Red%20Power/Red_Power_1970.htm#Appendix_II_—_Indian_Control_of_the_Indian_Communities_(NARP_program)
http://www.socialisthistory.ca/Docs/1961-/Red%20Power/Red_Power_1970.htm#Appendix_II_—_Indian_Control_of_the_Indian_Communities_(NARP_program)
http://www.socialisthistory.ca/Docs/1961-/Red%20Power/Red_Power_1970.htm#Appendix_II_—_Indian_Control_of_the_Indian_Communities_(NARP_program)


 C.1 
http://www.youtube.com/watch?v=pzQ3NFXwpV8 
 
C.2 
http://www.cbc.ca/archives/categories/politics/rights-freedoms/gay-and-lesbian-emergence-out-in-
canada/nwt-man-jailed-for-being-gay.html 
 
C.3 
“…having shown a failure to control his sexual impulses and that he was likely to commit further sexual offences of 
the same kind, was a dangerous sexual offender within the meaning which Parliament ascribed to this expression. 
The intent and object of the provisions dealing with dangerous sexual offenders is not solely to protect persons 
from becoming the victims of those whose failure to control their sexual impulses rendered them a source of 
danger.” 

 Source: http://scc-csc.lexum.com/decisia-scc-csc/scc-csc/scc-csc/en/item/4738/index.do 
 
C.4  
http://Prezi.com/nkmvk99hduxe/what-was-happening-to-memebers-of-the-lgbt-community-in-cana/  
 
D.1 
Calgary Police Chief, Ken McIver, said the new law represented decay in Canadian society.  He described 
homosexuality as “a horrible, vicious and terrible thing.  We do not need it in this country.”  

 Source: http://calgaryqueerhistory.ca/tag/globe-and-mail/ 
D.2 
“it is strange to the point of being unbelievable that conduct in Britain, which would not even bring a criminal 
charge, can, in Canada, send a man to prison for life.” 

 Source: http://calgaryqueerhistory.ca/tag/globe-and-mail/ 
 
E.1 
FLQ Manifesto, http://mariaflq.tripod.com/sitebuildercontent/sitebuilderpictures/flqcomm.gif  

 Source: http://mariaflq.tripod.com/id3.html 
E.2  
http://www.cbc.ca/archives/categories/politics/civil-unrest/the-october-crisis-civil-liberties-suspended/flq-
backgrounder.html 
 
E.3 

Cause and Consequence 
Part I 
What could lead a group to an act of terrorism?  
 
 
 
 
Part II 
Short Term Consequences (several days) 
 
 
 
 
 
Mid Term Consequences (several months) 
 
 
 
 
 

http://www.youtube.com/watch?v=pzQ3NFXwpV8
http://www.cbc.ca/archives/categories/politics/rights-freedoms/gay-and-lesbian-emergence-out-in-canada/nwt-man-jailed-for-being-gay.html
http://www.cbc.ca/archives/categories/politics/rights-freedoms/gay-and-lesbian-emergence-out-in-canada/nwt-man-jailed-for-being-gay.html
http://scc-csc.lexum.com/decisia-scc-csc/scc-csc/scc-csc/en/item/4738/index.do
http://prezi.com/nkmvk99hduxe/what-was-happening-to-memebers-of-the-lgbt-community-in-cana/
http://calgaryqueerhistory.ca/tag/globe-and-mail/
http://calgaryqueerhistory.ca/tag/globe-and-mail/
http://mariaflq.tripod.com/sitebuildercontent/sitebuilderpictures/flqcomm.gif
http://mariaflq.tripod.com/id3.html
http://www.cbc.ca/archives/categories/politics/civil-unrest/the-october-crisis-civil-liberties-suspended/flq-backgrounder.html
http://www.cbc.ca/archives/categories/politics/civil-unrest/the-october-crisis-civil-liberties-suspended/flq-backgrounder.html


Long Term Consequences (a year)  
 
 
 
 
 
E.4 
http://Prezi.com/axs34kd5tdn7/french-canadian-inequality-1960-1970/  
 
F.1 
Quebec is “the only place in North America where conditions are ripe for revolution to break out and succeed...on 

the American’s doorstep to make Quebec the first socialist country in North America” 

 Source: Trent University Lecture, March 22, 2010 

F.2  

Trudeau on the Klippert case: "It's bringing the laws of the land up to contemporary society ... I think the view we 

take here is that there's no place for the state in the bedrooms of the nation.” 

 Source: http://mapleleafweb.com/features/same-sex-marriage-canada 

 

 

F.3 Assignment Handout  

 

 

Inequality in Canada – Writing Assignment 

Name:                         Character Group:  

 

Select one of the three groups discussed in the past classes (NARP, LGBTQ, FLQ) and create a character who 

would have been a member of one of these groups.  

 

This assignment requires you to write two pages of a journal or letter. The first page will a journal or letter 

written by your character in 1960. The second page will be another journal or letter written by the same 

character ten years later in 1970.  Please hand this sheet in with your final assignment.  

 

Ensure you answer all the questions bellow in both journals/letters. Make sure you are writing this as your 

established character but also expressing what you have learned about this time period and 

inequality. Apply as much knowledge as possible from the information you have learned. You may discuss 

the situations of all three groups as long as you do so from the point of view of your own character.  

 

Which of the following groups does your character identify with NARP, LGBTQ or FLQ? 

What year are you writing in? 

What is your opinion on the current state of Canadian society? 

What do you wish was different, why? 

How do you feel about the way people from your group are being treated? 

 

 

G.1 

http://www.oberlinlgbt.org/masks/fist-illustration.jpg 

 Source: http://www.oberlinlgbt.org/content/Behind-the-Masks/Early/Mid-1970s/oberlin-gay-liberation-

1971.html 

 

http://prezi.com/axs34kd5tdn7/french-canadian-inequality-1960-1970/
http://mapleleafweb.com/features/same-sex-marriage-canada
http://www.oberlinlgbt.org/masks/fist-illustration.jpg
http://www.oberlinlgbt.org/content/Behind-the-Masks/Early/Mid-1970s/oberlin-gay-liberation-1971.html
http://www.oberlinlgbt.org/content/Behind-the-Masks/Early/Mid-1970s/oberlin-gay-liberation-1971.html


G.2  

http://www.historyofrights.com/assets/FLQ2.jpg 

 Source: http://www.historyofrights.com/flq4.html 

 

G.3  

http://revintcan.files.wordpress.com/2012/04/narp.gif 

 Source: http://ri-ir.org/2012/04/26/overview-of-red-power-movement-in-vancouver-1967-1975/ 

G.4  
 

EXIT SLIP – Inequality in Canada during the 1960s 
Name:                                                                                                             Date: 

 
 
 

1. What did you think you knew before this unit? 

 
 
 
 
 
 
 

2. What did you learn from this unit that you didn’t know before? 

 
 
 
 
 
 
 

3. What do you still not know about this topic?  

http://www.historyofrights.com/assets/FLQ2.jpg
http://www.historyofrights.com/flq4.html
http://revintcan.files.wordpress.com/2012/04/narp.gif
http://ri-ir.org/2012/04/26/overview-of-red-power-movement-in-vancouver-1967-1975/

