
LESSON 1: INTRODUCTION 

Overview 

In this lesson I’m going to start from the very beginning of the known inhabitants of the land we 

call Canada, giving a brief history of the Siberians who crossed the Bering Strait, what peoples 

lived where, and then what peoples colonized and took Canada for themselves.  Regardless of 

what they may have been taught in other classes, I want to start Canadian history from the 

beginning, and build on it from there so students can get a very holistic understanding of how 

our country started and how this history defines what it is today.   

 

Learning Goal 

I want this lesson to give students a foundation on which they can build their understanding of 

Canada’s origins and peoples, as well as the concept of colonialism.  Seeing as Canada as it exists 

today was cultivated from colonialism and the changing of hands, putting students in this 

mindset to start will be a good basis.  I also want to put them in the mindset that although the 

British technically “won” in the end, there are several other peoples who contributed in creating 

Canada’s identity. 

 

Curriculum Expectations 

1. I am going to be teaching early Canadian settlers, and as such this lesson will be addressing 

key factors leading to Canada’s colonization.  By the end of this class, students will be able 

to see emerging themes, concepts and peoples being explored in the rest of the unit. 

2. I will largely be dealing with Historical Significance in this lesson, as we are exploring events 

on the cusp of a massive shift in events that lead to how Canada is today. 

 

Materials 

i. Primary Source Documents: 1.2: Lithic flake tool, 1.3 Clovis point,  1.4 Plano points, 1.5: Copper 
deposit from woodland area, 1.6 Bow and arrow, 1.7 photo of L’Anse aux Meadows, 1.10 First 
Peoples of Canada. 

ii.    Instructions for teachers 
-prepare three Bristol boards with “Aboriginals”, “French”, and “British” written in the 
middle of them 

  -sticky notes, two different colours 
  -photocopy Heritage Minute handouts for the class 
  -prepare map of Canada and photos of primary sources on Smartboard for presentation 
 

Plan of Instruction 
 
Step 1: Warm up (10 minutes) 
For the first lesson you will start with a diagnostic approach.  As a class you will be constructing 
three separate mind maps to gauge where students are at in their knowledge of three major 
players in this unit: the Aboriginals, the French, and the British.  I will hand out a number of 
sticky notes to each student in two different colours, create three separate pieces of Bristol 
board with each of the three main groups written in the middle of it, and ask them to write 

http://en.wikipedia.org/wiki/Clovis_point
http://en.wikipedia.org/wiki/Plano_point


something they know about each of these topics or draw something that comes to mind when 
they think of them on their first colour of sticky note.  Once students have taken turns going up 
and sticking their notes to each of the Bristol boards, we will take a look at some of the 
responses, and then they will take their second colour of sticky note and write a burning 
question or wonder they have about these topics, one for each topic.  They will stick these on 
the Bristol boards as well.   
 
Step 2: Modelling (10 minutes) 
The discussion will depend on the responses on the Bristol board, but you will address the kinds 
of things they wrote on their sticky notes. If any student has something they want to ask or talk 
about, this is a good time to give voice to their questions or ideas.  It will be a chance to squash 
any stereotypes surrounding these three cultural groups as well, and a way to offer a 
comparison and contrast between their views on these groups in present day versus how they 
may have been viewed in the past. 
 
Step 3: Discussion (25 minutes) 

You will start with an unlabelled map of Canada on the Smartboard (1.1), and the most 
basic question: what country is this?  Once students have appropriately identified it as Canada, 
you can begin asking them foundation questions surrounding the country’s beginnings.  In order 
to engage the students and have them buy in to the map, you can have students identify where 
we are right now in Canada, and where they are originally from if they are from elsewhere.   

You will ask for volunteers to come to the board and guess where the first inhabitants of 
Canada may have come from, to see if they can figure out both the origin of the people, as well 
as how they may have travelled here, and through which route.  You will explain about the 
Bering Strait, draw a line on the Smartboard where the path had taken them, and tell them that 
it was supposedly 25,000 years ago that the first human being set foot on the land we call 
Canada.  You will pull up photos of artefacts from certain geographical areas of Canada that 
their inhabitants used and discuss how these are indicators of how they lived.  
 

1.2: Lithic flake tool, found in Alberta from around 25,000 years ago. 
1.3 A Clovis point created usingbi-facial percussion flaking. 

(that is, each face is flaked on both edges alternatively with a percussor) 
 1.4 The Plano cultures was a group of hunter-gatherer communities that occupied the 

Great Plains area of North America between 12,000–10,000 years ago.  The Paleo-Indians 
moved into new territory as it emerged from under the glaciers. Big game flourished in this new 
environment.  The Plano culture are characterized by a range of projectile point tools 
collectively called Plano points, which were used to hunt bison 

1.5: Woodland culture in Great Lakes area had copper deposits that locals used to 
create tools and implements.  5,000-2,500 years ago. 

1.6 Bow and arrow for hunting.  From Inuit. 
 
 

I will then ask them if they know who the next people to land in Canada were.  I will point out 
what is now Newfoundland and bring up a photo of L’Anse aux Meadows and the Viking site there (1.7).  
I will talk about Leif Erikson and the Vikings from Scandinavia’s brief time on Canada’s Atlantic coast one 
thousand years ago, and their departure.  Ask them why they think the Vikings may have left.  Mention 
how they fought with each other, that winter was harsh, and their encounters with the Aboriginals on 
the land was met with fighting.  They left three years later and never returned. 

http://en.wikipedia.org/wiki/Clovis_point
http://en.wikipedia.org/wiki/Lithic_reduction
http://en.wikipedia.org/wiki/Plano_cultures
http://en.wikipedia.org/wiki/Plano_point
http://en.wikipedia.org/wiki/Bison


Then discuss John Cabot and the Mathew (1.9), drawing a line from the direction of England to 
Newfoundland.  Mark a trail along the coast of Newfoundland, and talk about Cabot Trail.  Pull up a 
photo of the landscape (1.10).  John Cabot was rewarded upon his return to England, but with a ship and 
his men on his trip back to the Canadian coast he disappeared.  The only thing remaining is his name on 
this scenic trail in Nova Scotia.  Put St. John’s, Newfoundland on the map, talk about how it was the first 
English colony in 1583. 

Discuss the French and their first encounter with Canada.  Outline Cartier’s route along the St. 
Lawrence.  Talk about the name “Canada” and how it came from a misunderstanding of the Aboriginal’s 
explanation that this was their village (1.11).   

Point out Quebec City, talk about how this was the first French settlement, called Port Royal at 
the time, and discovered by explorer Samuel de Champlain in 1605.  Label this. 

Talk about New France and point out another major settlement, Acadia. 
Circle and label Hudson’s Bay.  Mention the fur trade. 
Point out where the Thirteen Colonies were, talk about how years later, in the late 1700s they 
became a threat to New France and eventually took over the French settlements and made 
them British. 
Represent the power switch by colour-coding the areas that are French and British on the 
Smartboard. 

 
 
 
 

Step 4: Independent Activity (15 minutes) 
Hand out the Heritage Minute worksheet. (1.13) Now that they have a basic understanding of 
the events we will be looking at in this unit, pass around the handout and show them several 
Heritage Minutes as a class. (1.12)  Pause at the end of each clip to have them answer the 
questions on the sheet.  They can work with a partner to complete the chart section. 
 
Step 5: Independent Activity (5 minutes) 
Referring to the handout again, have them take a couple of minutes to answer the personal 
response questions individually. 
 
Step 6: Sharing/Discussing/Teaching (10 minutes) 
In small groups of three, students will share their responses and discuss how they may create 
their own Heritage Minute.  What moment from the movie clips or from the discussion earlier 
on the Smartboard stands out in their mind the best?  What details would they include in their 
clip?  What would they have to do further research on? 
 
 
Assessment 

The mind maps done at the beginning of class will be a great tool to let me know where 
the students are at in terms of their previous knowledge on Canada’s history, and how 
much background information I will need to provide along the way.   
The moment they choose for their Heritage Minutes will also show me what they have 
been able to pick out from the lesson as a significant historical moment for Canada’s 
development as a nation. 

 
 



LESSON 2: European Explorers and Other Key Players 

Overview 

This lesson looks at the “key players” of colonization.  Students will be looking at short 

biographies as well as the original writings of these founding characters in Canadian history, and 

will start thinking critically about these primary sources. 

 

Learning Goal 

I want students to be able to extract information from a primary source individually, and also to 

understand that primary sources can often be subjected and must be looked at with a critical 

eye. 

 

Curriculum Expectations 

1. Students will be able to identify significant individuals in Canada during the time of settlement 

and colonization.  

2. Students will be able to evaluate evidence and draw conclusions about perspectives of different 

groups and their role in the changing of power during colonization. 

3. I will be engaging in Historical Perspectives in this lesson.  As we are looking at personal journals 

and accounts as our primary sources, there will be language and worlviews that have since been 

antiquated or are now considered culturally ignorant.  We will be discussing the reason for these 

worldviews considering the historical context, and adapting them for present day. 

 

 Materials 

 i. Primary Source Documents: 2.1 Journal of Champlain, 2.3 Journal of Cartier. 
 ii. Instructions for teacher 

-photocopy packages of each of the European explorers, five of each as they will be 
divided into groups. 

  -prepare a work area in the computer lab for the class 
-prepare a mock Facebook account online that students can submit their explorer 
profiles to. 
-prepare the Smartboard to access the Facebook account. 

 iii. Prompts for students:  
  -Write about an important moment in your life.  What did you do?  Who was part of it? 
  -Create a mock profile for a European explorer 
 

Plan of Instruction 
 
Step 1: Warm up (15 minutes) 
Conduct a brief free-write session in which students write on this topic: Discuss an important 
moment in your life.  What did you do?  Who was part of it?  Let them write whatever they 
want.  They don’t have to worry about grammar or spelling, and they don’t have to worry about 
their word choices.  Just write from the heart. 



Give them 7 minutes to complete this.  Once they are done, share your own story with 
the class, then have students share their responses with the rest of the class.  Volunteers can 
read out their story from the page or just explain their story orally.  Ask them how they felt 
about their own stories and each other’s.  Was there anything that stood out about them?  Was 
there anything shocking they heard from a classmate?  
 
Step 2: Discussion (10 minutes) 
Introduce the concept of early Canadian journal writing.  Just as students keep journals today, 
just as they wrote their feelings and experiences down just now, so too did early Canadian 
explorers and settlers.  They were exploring new lands and new people, and they wanted to 
record it to keep track of it.  Many of them even had them published.  How might these journals 
help us today? Do you think they knew these journals would be so helpful?  What can we use 
these journals for?  Imagine four hundred years from now someone finds what you’ve just 
written – what do you think they would think about?  Do you think they would come to accurate 
conclusions about life as a grade 7 student in 2013?  If you don’t keep a journal, what do you 
leave behind as a trace of how you lived your life?  (Keep asking until they mention social 
networking sites like Facebook, because that’s a good segue into the activity). 
 
Step 3: Modelling (10 minutes) 
Hand out the biographies and journal clippings from the five key players (2.1-9), one historical 
figure per student.  Take time to read these journal entries aloud as a class.  Project a picture of 
each historical figure as the students read about them, as well as a copy of the journal entry for 
the rest of the class to follow along with. 
 
Step 4: Guided Practice (10 minutes) 
Students will group up with the classmates who have the same historical figure as them and 
briefly review the biography together so they are all clear on who their person is and what they 
did.  This will get them familiar with the information and prepare them for the next step.  
 
Step 5: Independent Activity (15 minutes) 
Have students get on the computers.  Their task is to create a Facebook profile page for their 
historical figure.  They can find photos online to put into the profiles, and take liberties with the 
“fun” information not included in the biographies or journal entries.  Have them pay particular 
attention to the “Basic Information” section of the profile (where they list religious views and 
political views), and make sure they incorporate the information from the journal entries into 
the “What’s on your mind?” section. 
 
Step 6: Sharing/Discussing/Teaching (15 minutes) 
Have all of the students add your mock profile character as a friend, and pull up your account on 
the Smartboard.  Have a “Facebook stalking” session as a class and look through your Facebook 
friends, who all appear to be important figures from Canadian history.  If students want to add 
anything or comment on the profiles they are free to do so here.  Have a bit of fun with the 
remaining class time, have students come up and tweak some of the profiles or make comments 
on each other’s walls.  Consolidate at the end and ask them how the felt about taking 
information and language from hundreds of years ago and turning it into something modern.  
Was it challenging?  What did they have to change to make it more modern?  As homework, 
have them post something on the walls of at least one of each of the other historical figures, 
and create one post on their own walls.  Be sure to relate it to the primary sources. 



 
Assessment 

Looking through the Facebook profiles they made, if they were able to make clear 
connections to the text, take accurate biographical information and fill it in the 
appropriate areas, and adapt information from the journal entries to make them more 
21st century Facebook-appropriate you will know they are able to grasp the concept of 
different perspectives and identify important historical figures from Canadian 
colonization. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



LESSON #3: The Fur Trade 
 

Overview 

This lesson looks at fur trade over the years, and how it affected the cultures of the people 

involved.  We will also look at how initial trade between Aboriginals and Europeans has affected 

us today.  This will give students a chance to interact with material objects from the past, 

compare the market to what people buy today, and also get a chance to see how different 

groups of people interacted with each other for constructive purposes. 

 

Learning Goal 

Students will learn the history of the fur trade in Canada, its key players, and how trading 

relationships changed and evolved over time.  They will learn how historical events affected the 

fur trade, and how culture was constructed out of these trading relationships.  They will also 

learn about the conflicts associated with trade between Europeans and Aboriginals, and draw 

connections to cultural relations in present day.  They will learn the term creolization. 

 

 

Curriculum Expectations 

1. Students will be able to identify significant interactions between various groups involved in the 

fur trade in Canada.  (A3.5) 

2. Students will be able to identify key changes that affected the fur trading economy over the 

course of its development. (A3.3) 

3. This lesson will focus on Cause and Consequence.  We will see the complex interconnectedness 

that comes into play during the fur trade between economy, culture, and social relationships.  

As he fur trade develops, we will focus on certain turning points and their effects on both the fur 

trade and present day. 

 

 Materials 

 i. Primary Source Documents: 3.1 beaver pelt, 3.2 European pots, 3.3 glass beads, 3.4 European 
knife, 3.5 French musket, 3.9 Huronian beaded bag, 3.10 beaver fur hat, 3.11 beaver fur hat styles in 
France,  3.12 George Catlin: Pigeon’s Egg Head 
 ii. Instructions for teacher 
  -Print off a number of copies of articles 3.1-3.8.  Print off 10 copies of each, and 30 
copies of the beaver pelts.  They will be using them as trading items in the simulation. 
  -set up an area in the classroom as a “trading post”.  Mark it with tape on the ground, or 
a low bookcase that can be used as a counter. 
  -put photos from 3.9-12 on the Smartboard to show later 
  -prepare markers and chart paper for distribution 
  -prepare art supplies such as markers, construction paper, scissors, pencil crayons and 
glue for the advertisement assignment. 
 iii. Prompts for students (BLMs) 



-How has immigration and influences from other cultures affected our culture in Canada 
today?  What are ways that influence between Aboriginals, French, and British affected the 
culture of early Canada? 

-create a poster advertising or protesting either the Hudson’s Bay Company or the North 
West Company. 

 
Plan of Instruction 
 
Step 1: Warm up (20 minutes) 

This game is a bit of a trick.  You tell students it is a competition and the winner is the one with the most 
amount of goods in the end, but it’s really a lesson in how fur trading progressed from early settlers to 
the relative end of the fur trading boom. 
This is what the activity entails: 
-Show the artefacts to the students (3.1-5. These will be laminated card stock).  Explain the significance 
of beaver pelts as a trading good.  Show the various kettles, pipes, tobacco, cast metals beads, muskets, 
good cloth that the Europeans would use to trade for the Aboriginal beaver pelts.  
-At first, two students are chosen to be Aboriginals, and two to be French voyageurs.   
-Aboriginal students are given ten beaver pelts each, and the French voyageurs are given an assortment 
of goods to trade with. They get necklaces with their symbols on the.  (3.6-7)  
Say: You are at a trading post in New France, which is now Quebec City.  These two French men are 
Etienne Brule and Jean Nicollet.  They are French voyager and have come from far away to trade with 
you.  At first, things go very well. 
(Allow them to trade and see how they may value their goods.) 
Say: Gradually, more and more self-employed fur traders come from far away to also trade goods with 
the Aboriginals here.   
(Bring in four more students to play French men and compete for the best deal with the Aboriginals) 
Say: But as you can see, with so many Europeans trying to get good deals on fur, there wasn’t as much 
profit.  The St. Lawrence River, where the Europeans would go along to trade, was getting very clogged 
up.  The French king initiated a monopoly in fur trading in Canada. This means only certain people can 
trade fur.  It became more organized.   
(Bring in three more Aboriginals with more beaver pelts.  Allow them to trade some more.) 
Say:  It’s 1608 and the monopoly on fur trading has just been cancelled.  Things are unsettled for a little 
bit. 
(Bring in two more Aboriginals with more furs, and a couple more Europeans) 
Say: Five years have passed, and another monopoly on trade has been started.   
(Bring in more French merchants and more Aboriginals). 
Say: French merchants form the Canada Company, and they have control over trade from Florida to the 
Arctic Circle.  The deal for getting the monopoly is that they are meant to bring in settlers and priests for 
every settlement.   
(Hand the Aboriginals ten more beaver pelts each). 
Say: France is getting a lot of beaver pelts over here.  In fact, too many to even sell in France.  How 
would they keep the prices of furs high to keep making more money?  A lot of them had to rot in 
storage.   
(Take away five beaver pelts from every merchant.) 
Say: It is now 1620, and there is a war going on between the Huron and Iroquois people in New France. 
Furs are being transported along the Ottawa River, but with the war going on , it’s making it very 
difficult.  Both the French and the British started using the same northern route to trade on. 
(Bring in five British traders, each with ten items.  Give them Union Jack necklaces from 3.8) 



Say: In the 1670s the British join the trading game in Canada, and it makes it very difficult for the French 
to trade.   
(Take away some of the flags from the French traders and replace them with British flags.) 
Say: Britain begins to take control of trade.  Who knows what store we still shop at today that started 
with the fur trade in the 1600s?  The Hudson’s Bay Company.  They had the monopoly on “all lands that 
drained into the Hudson’s Bay”.  They built factories like the York Factory in the 1680s, and gained 
control of trade for a while. 
(Allow time for them to trade some more). 
Say: War has broken out between the British and the French!  Aboriginal peoples, who is offering the 
best deal right now?  That’s who you’re siding with in the war.  Some of you will pick up your muskets 
and fight alongside either the French or the British depending on who is the more honest and fair trader. 
(Allow time for trade.  Bring in more students for each side). 
Say: France has just attacked British forts!  They have taken control of the fur trade for thirty years! 
(Switch some of the British flags on the students over to French ones.  Allow them to trade some more.  
Hand students more goods cards, some of them have alcohol cards in them.) 
Say: There is a huge competition for furs right now, and a lot of traders play dirty. Some of them would 
offer alcohol to the Aboriginal traders in order to get a better deal.  (Hold up an alcohol card).  
Aboriginals, if you find an alcohol card in the pile of goods the French or British are trying to trade with 
you, you have to give preference to that trader. 
(Allow more time to trade.) 
Say: It is 1776 and the French have decided that it will be easier to beat out the British in the fur trade if 
all the rivalling French traders come together under one company.  The North West Company is born!   
(Have the French traders distribute their furs and goods equally amongst each other.) 
Say: Now it is a trading competition between the Hudson’s Bay Company and the Nor’Westers.  
Nor’Westers are doing really well, and they’re pretty ruthless, spanning across a large area in Canada. 
(Allow more trade.  Bring in the rest of the students as Aboriginals or fur traders.) 
Say: It is 1821, and the two companies, Hudson’s Bay Company and the North West Company have 
decided they’d both suffer if they continued to compete like this, so they join forces under the name of 
the Hudson’s Bay Company. 
(Have many of the students from the French and British side distribute their furs and goods equally). 
Say: There is a fur shortage!  Gradually, large companies are pulling out of the fur trade. 
(Take a few French and British students out of the game.) 
Say: Europeans don’t have to give Aboriginals as much for their fur any more, but the Aboriginals have a 
lot of debt, and they need to pay it back.  What other ways can they do this? (Hold up cards that look 
like land deeds, pass them out to Aboriginal students.)  This is the only other thing they have to offer in 
order to pay off their debts.  Aboriginals must sell their land. 
(Allow them to trade a little longer, until they realize it doesn’t really work anymore.) 
Say: This is the end of the fur trading boom for now. 

   
 

Step 2: Discussion (20 minutes) 
Once everyone has sat down again, discuss the effects of this simulation.   
Define the word “creolization”.  Ask how this word may fit in with the process of fur trading 

between French, British, and Aboriginal groups.   
Show examples of how trading between these groups affected each other’s cultures, like the 

photos of the types of traditional bags Iroquois and other Aboriginal groups would make with the glass 
beads they traded. (3.9)  Show photos of the beaver fur hats that were extremely fashionable over in 
France due to the fur trade in Canada. (3.10-11) 



Show painting of Pigeon’s Egg Head. (3.12)  Explain the visual juxtaposition between an “old 
school” Aboriginal and one who has taken on a lot of the European styles due to trading.  This painting 
was done in 1838 (later on in the fur trade), and shows how First Nations were starting to bemoan the 
changes to their culture due to the influence of the European on the goods they consumed.  George 
Catlin, the artist, is mocking this cultural change, showing an Aboriginal chief proudly standing in 
traditional garb next to his transformed self as a parody of a European gentleman with a beaver top hat, 
umbrella, sword, fan, smoking a cigarette instead of a traditional pipe.  Had First Nations peoples 
dropped too much of their own identity in their haste to embrace the new?   
 Even new cultural groups were forming because of this trade.  Europeans started practicing 
metissage, which is the marriage of a European man to an Aboriginal woman in order to improve trading 
relations between the two groups.  This group of people came to be known as the Metis, a mix of 
Aboriginal and European. 
 -talk to them about what they traded, what they may have used those things for, and show 
them the results of the things they used. 
 -show them the bead necklaces, fur hats 
  Beads: most popular were large ceramic pony beads and tiny seed beads.  Used pony 
beads for bone chokers and breast plates, used seed beads for loom-beading and applique embroidery 
 -why would the natives be so interested in pots and knives when they had their own already?  
The European ones were made of metal and more durable than the ones they had, which were made of 
stone, pottery, and horn.  The beads the Europeans gave them allowed them to replace the porcupine 
quills dyed with natural dyes which they were using before. 
-ask them what they think is the most valuable thing they traded, and then tell them about beaver pelts, 
and their importance. 
 
 Fur traders also didn’t care about building up New France, which affected the colonization of the 
French in Canada.  They only cared about making a profit, and therefore let their deal of bringing in new 
settlers and providing them with employment and houses fall by the wayside.  This slowed down 
population growth in New France, because they were preoccupied by fur trade. 

Aboriginals started hunting for profit, not for spiritual reasons.  They didn’t practice 
conservation habits when hunting like they used to.  This meant near extinction for the beavers on St. 
Lawrence, the moose in Mi’Kmaq territory, and bison on plains. 

Not to mention the use of alcohol by the Europeans to ply a better deal out of their Aboriginal 
trading partners. 
 
Step 3: Modelling (5 minutes) 
What did you notice in the fur trade simulation that frustrated you?  What major changes did 
you notice that made it difficult or easier to trade?  How could the fur trade, politics, and culture 
be connected?   
 
Step 4: Guided Practice (5 minutes) 
This type of multiculturalism exists today, too.   
Pass out chart paper to groups of four.  Have them brainstorm ways that new cultures coming to 
Canada has shaped our national identity, fashion, media, and sense of culture. 
Also discuss in what ways these past events like the fur trade has affected the culture of Canada 
today. 

 
 
 



Step 5: Independent Activity (20 minutes) 
Have students create a poster ad for North Western Company, Hudson’s Bay Company, or a sign 
protesting one of these companies. 
 
Step 6: Sharing/Discussing/Teaching (5 minutes) 

 Have each student briefly explain their poster.  Have them talk about who the poster is intended 
for, what they meant by the images and words they used on it, and what group they had in mind while 
making the poster.  What group would the author of the poster belong to, if it was created in the 1700s? 
 

Assessment 
The poster and their explanation of it would demonstrate whether they were able to identify 

key aspects of the fur trade and their effects on different groups of people.  The chart paper 

assignment would show me that they understand the idea of creolization and are able to apply 

it to events in the past and the present. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



LESSON #4: Journals and the Native Perspective 

Overview 

So far most history texts for the general public offer a pretty Eurocentric view on the 

development of Canada, and looking at Canadian politics and culture, it’s easy to forget the 

culture that first inhabited this land.  This lesson aims to illuminate the nature of Aboriginal 

culture a bit better, and the experience they as a people had when Europeans started settling on 

their land.  In getting both sides of the story students will have a more rounded understanding 

of how Canada developed as a country, and how Canadian society is constructed in modern day.  

 

Learning Goal 

Students will gain a deeper understanding of all of the cultural forces at play during the 

settlement of Canada.  They will also be able to look at history texts with a more critical eye and 

hopefully start questioning what historians may be omitting from their historical narrative.  I 

want them to practice this idea of questioning the other end of the narrative. 

 

Curriculum Expectations 

1. Students will be able to analyze similarities and differences in social values and aspects of life 

between present-day Canadians and the colonists and Aboriginals of early Canada.  They will be 

able to compare issues going on today in Canada with First Nations people, and draw 

connections to their origins in the past. (A1.1) 

2. Students will be able to analyze the main challenges of the Aboriginal people during colonization 

and how those issues were addressed. 

3. Students will be able to analyze displacement experienced by Aboriginal groups living in Canada 

with European settlers. 

4. The historical thinking concept largely addressed in this lesson is Historical Significance.  

Students will start to question why history tends to convey such a Eurocentric approach to the 

past, and begin to understand that history is a construction that focuses on the majority’s 

experience. 

 

 Materials 

i. Primary Source Documents: 4.2 Journal of Baron Lahontan, 4.3 Stories from the James Bay 
Coast. 

 ii. Instructions for teacher 
  -organize a traditional First Nations storyteller to come into the classroom for the day 

-print off a copy of the “Idle No More” article (4.1) for the class, and have it prepared to 
project on the Smartboard as well. 
-photocopy booklets of Baron Lahontan’s Journal (4.2) and the James Bay story (4.3) for 
the class.  

 iii. Prompts for students (BLMs) 
  -write your own Aboriginal story, depicting the First Nations perspective on the 
colonization of Canada.   
 



Plan of Instruction 
 

Step 1: Warm up (30 minutes) 
Today we will have a guest speaker in the class, a member of the First Nations community and a 
storyteller.  He will share a traditional oral text passed on from hundreds of years ago, and then 
a story about his own first-hand experiences in dealing with his culture as an Aboriginal-
Canadian.  A real storyteller who is familiar with the traditions, stories and culture would be a 
much more effective way of conveying the oral tradition of Aboriginal storytelling than I could. 
 
Step 2: Discussion (timings) 

What are people’s views of Aboriginals today? What were the Europeans’ views on 
Aboriginals back when Canada was being colonized?  How has it changed?  How has it stayed 
the same? 

We will read an article on Chief Spence’s hunger strike of last year 4.1, and a journal 
entry written by an early Canadian settler. 4.2   

Distribute highlighters to each student. 
As they read along, ask students to highlight parts of both texts that jump out at them 

as unfair, or in the case of the journal entry by the European settler, any words or phrases that 
couldn’t be used today.  Have them share what they’ve highlighted. (I’m hoping they’ve picked 
out the words like “primitive” and “savages” from the journal entry).  

Do you think that the language used in the journal entry was offensive on purpose?  
What did Harper tweet that made people angry?  Do you think he tweeted that to purposefully 
mock Chief Spence?  Why might people use this kind of language?   

It may not be the case that people want to offend, but this language usually comes from 
a place of ignorance – that is, their story hasn’t been told in full to the rest of Canada.  Some 
people simply don’t understand.   

Some facts: 
-smallpox blankets to keep native numbers under control. 

-diseases that Europeans were immune to were carried over to the Natives unknowingly and 

killed a large percentage of them 

-ingenuity in this country did not start with European contact.  Agriculture, fertilization methods 

that didn’t strip the land (three sisters), Aspirin, asphalt, red ochre as sunblock, snow goggles. 

 
Step 3: Modelling (timings) 
This is the problem with history.  It was written by the “winners” or those who belong to the 
majority group.  By this nature, often smaller groups or marginalized groups get ignored.  
Canada’s history was written largely in a Eurocentric voice, so the story of Aboriginal culture 
often gets lost.  It makes it seem like Aboriginal culture and history is not as important as 
learning about the European explorers.  But as we can see by Chief Spence’s article which was 
written only last December, Aboriginal issues are still enduring, and learning about their history 
and their past is just as important. The criteria for judging something’s historical significance is 
whether these events resulted in change, whether their issues are enduring in contemporary 
life, and stories like Chief Spence’s prove that both of these things apply.  Therefore a 
Eurocentric view is not the only one.  We must look at history texts as only one piece of the 
puzzle.  Remember the journals we read on European explorers?  They are only one source to 



look to.  We must explore every side of the story, and multiple sources in order to get a rounded 
idea of Canada’s history, or any history for that matter. 
 
Step 4: Guided Practice (timings) 
Distribute photocopied booklets of the stories from Aboriginals in James Bay. 4.3  In groups they 
will read these stories together.   
 
Step 5: Independent Activity (timings) 

Students will have an opportunity to draft out their own Aboriginal story.  Though the 
eyes of a First Nations person, students will write a story in the traditional style the guest 
speaker used and tell the story of their character’s encounter with a European settler.  They 
must be sure to include the emotions of the character and explicit details they learned about 
Aboriginal culture in class today.  

As guidelines, they can think of Cartier’s first encounter with the Iroquois and their 
famous misunderstanding of what “Kanata” meant.  Or, they can talk about a Huron’s 
experience trading with the French in New France.  
 
Step 6: Sharing/Discussing/Teaching (timings) 
Realistically I would give students more time to prepare a presentation like this, but time 
permitting we would have our own pow wow where each student has a chance to present their 
story to the class.  It will be interesting to see who focuses on the negatives versus the positive 
side of the story. 
 
Assessment 
The presentations at the end of class will inform me of how much students took away from their 

understanding of the storytelling style, of Aboriginal heritage and the importance of delivering a 

rounded view of history regardless of who “won” and who “lost” hundreds of years ago. 

 

 

 

 

 

 

 

 

 

 

 



LESSON #5: MAPS: CHANGING LANDS AND CHANGING HANDS 

 

Overview 

This lesson will be looking at maps and how they inform our understanding of history.  Over the 

years that the land was settled, it changed hands and names many times.  Wars and battles 

were fought and won, and Canada’s landscape changed drastically due to these European 

newcomers.  At one point, each of the three key players of early Canadian history (Aboriginals, 

French, and British) inhabited important parts of Canada.  Maps are indicators of who controlled 

it and when. 

 

Learning Goal 

From this lesson students will get a better sense of the geography of Canada, and how it 

changed.  I want them to familiarize themselves with the physical space so they can put an 

image to the change that Canada went through on a larger scale.  I’m hoping this less will get 

students able to read maps and understand patterns and predict the outcomes of history. 

 

Curriculum Expectations 

1. Students will be able to analyze and construct maps as part of their investigation into significant 

events, developments and issues related to power shifts on Canadian soil between France, First 

Nations, and Britain. (A2.3) 

2. Students will be able to identify key political and legal changes that occurred in Canada and 

affected the maps and people during this period. 

3. This lesson will be dealing with Continuity and Change.  Students will be able to visually compare 

the process of change in Canada, as various groups pass the power.  In looking at the maps in 

chronological order it will be easier for students to track this change, and anchor their concept 

of who was in power and when to a country-wide visual. 

 

 

Materials 

i. Primary Source Documents: 5.3 Champlain’s map  1612, 5.2 Guillame Delisle’s map, 1722, 5.4 
Jean-Baptiste Louis’ map. 1787, 5.5 John Pinkerton, 1816, 5.6 Henry S Tanner, 1833. 5.10 
Rupert’s Land 

 ii. Instructions for teacher 
  -prepare blank sheets of paper, clipboards, and pencils for the class. 
 iii. Prompts for students (BLMs) 
  -prepare pictures of the maps (5.3-6, 5.10) on the Smartboard 
  -photocopy the links page for students (5.11) 
  -arrange a place for students to work on the computers 
 
 
 



Plan of Instruction 
 
Step 1: Warm up (10 minutes) 
Distribute blank sheets of paper, clipboards and pencil.  Have students take a quick walk around 
the school, charting one floor of the school to the best of their ability.  When they come back, 
allow them a couple of minutes to compare and contrast their map results with their 
classmates.  When they are done, bring up a layout of the school on the board for them to see 
how close or far off they were.  Then tell them, this is the kind of this Champlain and Cartier had 
to do: create a map of a place they were exploring with no other map or scale to go on. 
 
Step 2: Modelling (15 minutes) 
 
Pull up a regular map of Canada again. (5.1)  On the Smartboard, have students label the 
provinces, territories, and capital cities to the best of their abilities.  When they are completed, 
pull up maps from early Canadian explorers.  Compare them to the current map, and show how 
Canada has passed hands over the years, outlining New France and Acadia as colonies.  Allow 
them to compare and contrast the two maps, and highlight the parts of the maps that they 
recognize from the contemporary one.  
 5.3 Champlain’s map  1612. Baie des Chaleurs and Gulf of St. Lawrence.  Still had not 
discovered the rest of Canada yet. 

  5.2 Guillame Delisle’s map.  1722  The first “scientific” cartographer.  Mapped North 
America in its entirety.  Shows forested areas.  If you look closely, you’ll see things that the journal of 
Baron Lahontan (from the journal we read last day), imagined, such as the Riviere Morte. 

 5.4 Jean-Baptiste Louis’ map. 1787.  You can see how the English have now dominated 
French land. 
 5.5 John Pinkerton, 1816.   
 5.6 Henry S Tanner, 1833.  You can see how Canada is starting to look a lot more 
familiar.  Borders you probably recognize today are starting to form as Canada develops. 

 
Step 3: Discussion (15 minutes) 
Provide background information on the maps and the historical facts that fall in between. 
Pull up the interactive maps to illustrate the routes Cartier, Champlain and other explorers took 
when charting Canada’s coast. 
Historical timeline: 
1535: Cartier reaches Aboriginal village of Hochelaga, and names it Mount Royal.  (5.7) 
1604: Champlain moves across the Bay of Fundy to what is now Nova Scotia and they build Port 
Royal, where Acadia develops. (5.8) 
1608: Champlain lands in Quebec and they build the Habitation. 
1610: Henry Hudson explores the Hudson Bay area 
1639: Huronia settlement – the French settled on Huron land and brought in missionaries. 
1663: Many immigrants move to main cities in New France (what are now Montreal and Quebec 
City) 
1689: Seineurial systems in New France  (5.9) 
1754: the beginning of the Seven Years War with the Thirteen Colonies (5.10) 
1760: British take over New France.  Canada now belong to the British. 

 
 
 



Step 4: Guided Practice (5 minutes) 
Pick one of the maps and label it with information about Canada’s settlement during that time 
period, modelling an example for the class. 
 
Step 5: Independent Activity (20 minute) 
Students will have a chance to do the same. Students get on the computer, pick one of the maps 
from a list of links you will provide for them (5.11), and research the time in Canada’s 
settlement, labelling the map appropriately, and adding as many details as they can find about 
what was happening in that time period.  They will then choose another map and compare 
them, highlighting the differences between the two and what had happened to spark the 
change in political landscape. 
 
 
Step 6: Sharing/Discussing/Teaching (10 minutes) 
As this is a computer assignment, you will circulate the room and have each student discuss 
their map choice with you, explaining what they’ve written and what they’ve learned from their 
map.  There will be a brief discussion at the end of class about what maps can tell you about 
history and clarify any additional confusion students may have about maps or the history behind 
them. 

 
Assessment 

If they are able to demonstrate to me during the last ten minutes of class that they have 
been able to appropriately identify a map and its location in history, as well as the 
important historical events surrounding that particular location, then I will know they 
can read and understand the connection between geography and the past.  If they can 
demonstrate the relationship between both maps and show their understanding of the 
significant events that caused change between the two, then I will know they can think 
historically. 

 

 

 

 

 

 

 

 

 

 

 



LESSON #6: Evidence 

Overview 

In this lesson we’re going to be analyzing the issue of evidence looking at various artefacts and 

making inferences as a class on what a day in the life of certain historical group members may 

have been.  I will be allowing them to analyze their own life and the artefacts they may be 

leaving behind by it, then analyze the lives of historical figures and re-creating scenes in various 

media to show consolidate their learning.  In the end I want them to understand evidence, and 

also have a better idea of how Aboriginals, Acadians, and British Loyalists may have lived. 

 

Learning Goal 

The goal is to learn how to analyze history as an historian and not simply rely on secondary 

sources to learn how life was like in the past.  They will learn how to make their own inferences 

on evidence as historians do, but also learn the problems with looking at evidence on its own, 

and the importance of thinking about the historical context, as well as the creator’s worldview 

while analyzing the evidence. 

 

Curriculum Expectations 

1. Students will be able to interpret and analyze information and evidence in order to infer what 

daily life would have been like for a historical group in early Canada. 

2. Students will be able to describe some significant aspects of daily life among different groups 

living in Canada during this period.  

3. This lesson is engaging the in the analysis of evidence and how historians take a multitude of 

factors into account when inferring the past from this evidence.  As they practice looking at 

primary sources, they will learn how to ask appropriate questions, take into account the creator 

of the evidence and their biases and worldviews, and take into account the whole historical 

context in order to accurately learn about the past. 

  

 Materials 

i.Primary Source Documents:  
6.10 Aboriginal snowshoes, 6.11 burl bowl, 6.12 arrowheads,  6.13 Painting of Aboriginal village, 
6.14  Huron moccasins, 6.14 The Ball Players by George Catlin, 6.16  Medicine Pipe Stem Dance 
by Paul Kane, 6.17 Acadian woven chair, 6.18 Acadian wool spinning wheel, 6.19 Migrations and 
Retur by Claude T. Picard, 6.20 Acadian farming tools, 6.21 Early Acadian Settlesr by Claude T. 
Picard, 6.22 Acadian uniform illustration, 6.23 British Loyalist uniform, 6.24 British musket, 6.25 
British Loyalist settlement illustration. 

  
ii. Instructions for teacher 

  -prepare images (6.1-23) on the Smartboard 
  -prepare art supplies such as markers, pencil crayons, glue, construction paper, scissors. 
  

iii. Prompts for students (BLMs) 
  -what does a day in the life of you look like? 



  -what did a day in the life look like for an Aboriginal/Acadian/British Loyalist? 
  -create a tableaux depicting a day in the life of one of these groups 
  

Plan of Instruction 
 
Step 1: Warm up (10 minutes) 
In point form notes, have students write out all of the basic tasks and activities they performed 
yesterday, from waking up to going to bed at night.  Write one of you own to share with the 
class and get them more comfortable sharing theirs.  Together, take a survey of what they did, 
and find out what the day in the life of the “average grade 7 student” really is. 
Have them answer questions such as: 
 -What do you do when you wake up? 
 -What do you do before school? (ie chores, watch TV, hunt – if you’re from Sydenham) 
 -Do you get a drive to school?  Do you take the bus? 
 -What do you do after school?  Any sports, lessons, work, homework? 
 -What time do you go to bed?  What does your household look like?  Do you live with 
extended family?  What does your neighbourhood look like? 
Get students to imagine that it is 1000 years in the future and their neighbourhood is an 
archaeological dig site.  Get them to jot down some primary sources and artefacts that might 
show up on the dig site.  How might people 1000 years from now interpret these artefacts?  
What proof can they use to back their ideas up?  Think about online technology as a primary 
source for contemporary daily life, too. Get students to share their primary sources in class. 
How could we make a visual of a day in the life of a grade 7 student in 2013?  By collaborating 
on the Smartboard using Google images and Word Documents or clip art, create a visual 
students can agree on that generally represents the average day in the life of themselves. 
 
Step 2: Discussion (15 minutes) 
Bring in unusual implements, either physical or visuals on the Smartboard, a mix of both unusual 
household implements students may not be familiar with out of context, and unusual items 
from the past that have since become obsolete.   
 Show them each item one by one. 
 6.1 Washboard from the 40s 
 6.2 Drive-in speakers from the 50s 
 6.3 Cheese slicer from the 40s 
 6.4 Potato masher from the 50s (also used today) 
 6.5 Floppy disc from the 90s 
 6.6 Boomerang (used today as a toy, used by Indigenous peoples of Australia thousands 
of years ago as a weapon. ) 
 6.7 Picasso painting called Three Musicians.  Can they pick out what’s in this painting 
before you tell them the name? 
 6.8 3-D glasses (the style they used before the mid-2000s)   
 
 Have students try to infer what the purpose of these items might be.  Discuss the 
questions they might ask to help them figure out what these items are for, and how people from 
the past or present might use them.   
 Once they have guessed all of them, reveal their purposes.   
 Now pull up images or articles from the past, including those belonging to the groups of 
Aboriginals, Acadians, and British Loyalists.  Have them try the same activity with these items.  



Some of them will be more familiar than others, but they will have to ask appropriate questions 
such as who might have worn the jacket, what job they had, and what time period it is. 
 6.9 Foot warmer from New France.  Used to deal with the harsh winters in Quebec. 
 6.10 Snowshoes from the Huron peoples 
 6.11 Burl Bowl – attached to belts of Hurons, they would dip it in a stream or lake for a 
quick drink while travelling in the woods. 
 6.12 Arrowheads for hunting used by Hurons 
 6.13 Painting depicting Huron village.  Note canoes and dwelling places.  Early 1800s, 
Paul Kane. 
 6.14 Moccasins used for walking in the woodlands area of the Huron 
 6.15 Painting called Ball Players by George Catlin, depicting Aboriginals playing an early 
form of lacrosse.  
 6.16 Painting – Medicine Pipe Stem Dance, 1800s by Paul Kane 
 6.17 Woven chair of the Acadians.  They would pass this skill down through the 
generations.  Early 1800s. 
 6.18 Wool spinner of the Acadians, early 1800s. 
 6.19 Migrations and Return by Claude T. Picard.  Depicts Acadians who were allowed to 
return from exile 1755-1800 
 6.20 Farming equipment.  Shows that Acadians were a traditionally farm-centred 
society. 
 6.21 Early Acadians by Claude T. Picard. 1654. 
 6.22 Acadian uniform. 
 6.23 British Loyalist jacket 1779.  Signature scarlet colour to identify. 
 6.24 British Loyalist musket 
 6.25 British settlement in Johnstown along the St. Lawrence.  One of the first 
settlements in Canada of the British Loyalists.  1784.  J.R. Simpson. 
 
Step 3: Modelling (10 minutes) 
Show how you can use evidence form primary sources to infer how daily life may have been like 
for these people.  Why might some groups be more challenging to research than others? (ie 
Aboriginals may be more difficult to infer because of the lack of written sources and recoverable 
art).  Analyze artefacts and show how they have been used, and analyze paintings depicting 
each historical group.   
 
Step 4: Guided Practice (15 minutes) 
Have students do the same activity done in the warm up, but this time with the day in the life of 
either an Aboriginal hunter, and Acadian farmer, or a British Loyalist.  Have a brief collaboration 
session on the knowledge students already have of these three groups.  Have them jot point 
form notes down of what these groups might have done on the average day, from morning to 
night.  Students can get creative, but also be sure they are remaining historically accurate with 
the details of what tools the group they have chosen would be using, and the setting and 
technology they had at the time.  The can work with groups if they want for this task. 

 
Step 5: Independent Activity (20 minutes) 
Students are given an assignment: they are to create their own art as a primary source 
representing a day in the life of the group they have chosen.  Hey should label their art and use 
a legend to highlight the important artefacts they have included and describe their use on a 
separate piece of paper, or on the back.  You will provide them with markers and pencil crayons, 



coloured paper, scissors and glue to create their art.  Be sure that the use colour to make their 
art more clear and vibrant.  If they do not complete this in the time allotted, they can take the 
art and complete it at home. 
 
Step 6: Sharing/Discussing/Teaching (10 minutes) 
The class will break into groups depending on what group they chose to do their day in the life 
of.  They have five minutes to create a tableaux and present it to the class, and create a human 
painting.  For props, costumes, and just for fun, bring up the lost and found box and let them 
take things from it, or anything they have in their backpacks or around the room to enhance 
their scene and setting.  Students can act as people, or act as tools, buildings, or animals.  When 
they have presented their tableaux, ask them to talk briefly about what they have included in 
their scene. In their scene, ask each of them to add either a line of dialogue or movement to 
their tableaux to expand on their scene. 
 
Assessment 
Their art will inform me that they have learned about the daily life of a certain historical group, 

and that they can apply this to their more holistic understanding of the past, putting evidence 

and primary sources into historical context.  In their tableaux, I will be able to assess their ability 

to put their knowledge into a more real context, but also to think on the spot and show how 

they can apply this scene in a different way.  Getting them to think on the spot about how they 

would add movement or dialogue to their image shows that they understand the scene too, and 

it wasn’t just one person taking a leadership role and directing everyone else. 

 

 

 

 

 

 

 

 

 

 

 

 

 



LESSON #7: History on Trial 

Overview 

This lesson looks at legal documents contributing to the process of Canadian settlement through 

the years.  They are issues like Aboriginal treaties, the Seigneurial system, Acadian expulsion and 

British takeover.  The issues all have an ethical dimension to them, and a question of whether 

those in power were right to impose these laws and actions onto the other party.  In analyzing 

these ethical dimensions, the class will be conducting a mock trial for them.  Each issue 

addresses different Canadian founding groups to get a look at each of their perspectives, and 

allows them to think about the construction of our ethical perception of historical events.   

 

Learning Goal 

I want students to remember that history was written by the winners, and that there is always 

more than one side to any historical event.  In being able to argue both sides of a historical case 

that students may have already decided has a “good guy” and a “bad guy”, they can re-think the 

ethical dimensions of historical events, and take into account the historical context and gain 

awareness of their own contemporary biases.  Being able to argue both sides will allow them to 

build a more rounded understanding of historical events, and get them thinking about the 

multiplicity of historical perspectives. 

 

Curriculum Expectations 

1. Students will gather and organize information and evidence about perspectives of different 

groups on some significant events related to the shift in power from the Aboriginals, to France, 

and then to Britain using a variety of primary sources. 

2. Students will be able to communicate the results of their inquiries into these events from an 

ethical standpoint, and present them to the class. 

3. In approaching this lesson by looking at the ethical dimensions, students will learn that their first 

judgment on an historical event’s ethical dimensions may be incorrect, or at least ill-informed. 

Students will learn that multiple views must be taken into account when looking at ethically 

questionable issues, and their contemporary standards must be cast aside.  In the end, the 

ethical conclusions they draw from this exercise will allow them a better understanding of the 

issue, and a sense of responsibility to remember and respond to these events. 

 

 Materials 

 i. Primary Source Documents: 7.1 Limits of Acadia document, 7.2 Seigneurial system Bill, 7.3 

Aboriginal Treaties, 7.4 British takeover document 

 ii. Instructions for teacher 
  -photocopy enough of each of the documents from 7.1-4 for each group member to get 
a copy if the class is broken into groups of four. 



  -prepare the link for the Judge Alex clip from Youtube 
  -prepare article 7.6 on Smartboard to read collaboratively 
 
 iii. Prompts for students (BLMs) 
  -conduct a mock trial of a questionably ethical event in Canadian history. 
 

Plan of Instruction 
 
Step 1: Warm up (10 minutes) 
Talk about a time when something unjust happened in your life, however small the issue may 
have been.  For example, you can tell a story about a time that you went to the Toronto Zoo to 
the panda exhibit.  Pandas are your absolute favourite animal, and you were so excited when 
you’d heard they were coming to the zoo.  One day you decide to drive to Toronto specifically 
just to see the pandas.  On the drive there you pass signs along the way – the new zoo signs they 
put up with the pandas on them to advertise, and you get even more excited about finally 
getting to see the pandas.  Except you get stuck in traffic on the way there, and you don’t 
actually arrive at the zoo until much later than you wanted to.  When you park your car, get your 
ticket, and walk over to the panda exhibit, but there is a zoo employee standing at the entrance 
telling patrons that the exhibit is closed for the day.   
 “But that doesn’t make any sense!” you tell them.  “The zoo is still opened for another 
hour.” 
 The zoo employee explains that there is a special fundraising event going on in the 
evening and they had to close the exhibit early to prepare. 
 You get angry, tell them that you only came to the zoo to see the pandas, and they 
should advertise the fact that nobody can see the pandas after a certain time, if they’re going to 
close early.  Too upset to even see anything else at the zoo, you storm out and stop at Tim 
Hortons on the way home for an iced capp. 
 
After your story, ask the class whether they think you had a right to be angry about this incident.  
Was what happened to you unjust?  If any of them suggest there might be another side to the 
story, start discussing this.  Mention how you found out later that the fundraiser was for cancer 
awareness, that the zoo employee at the exhibit that you yelled at had probably been yelled at 
by dozens of other unhappy customers already for something they had no control over 
personally, and that, when you left the zoo, you noticed a sign a small piece of paper posted to 
the ticket booth window that explained how the panda exhibit would be closing early. 
 
What did we just learn?  History has two sides.  Something you might think is unethical has a 
context that needs to be explored further before we make any judgements about it. 

 
 
Step 2: Discussion (15 minutes) 
Ask students if there has been anything so far in the unit that has made them angry or if there is 
anything they thought was particularly unethical about one group’s treatment of another group.  
Have them raise their hands for examples of unethical events in early Canadian history.  
Hopefully they will suggest things like: 
  -The Europeans’ treatment of the Aboriginals when they first landed in Canada.   

-The Acadian expulsion in 1755 



-The way the Europeans would ply the Aboriginals with alcohol when trading with them.  
-The way Aboriginals would pick sides in political disputes between French and 
Europeans by who had the best trading deals.   
-The wars on Canadian territory, between all parties.   
-The relationship between the Huron, the Iroquois, and Champlain, and how he handled 
it at Duck Lake. 
-read the article on the Smartboard about the Seigneurial System (7.6) 
Once they have come up with a good amount of examples, have them break into pairs. 

In these pairs they play roles.  One person will be the “customer”, the other will be the 
“complaint services representative”.  They will choose one of the ethical topics we have just 
discussed and pretend they are a dissatisfied customer lodging a complaint to the company over 
a phone call.  Allow them to role play this for several minutes, reminding the “complaint services 
representative” that they can’t make their company look bad by agreeing with the customer.  
They have to defend their product or action in a way that saves face for the company.  Have 
them role play this for several minutes.  Then have them switch roles, where the other person 
has to lodge the complaint.  This will get them into the mindset of looking at both sides of an 
ethical issue, even one they may disagree with. 
 
Step 3: Modelling (10 minutes) 
Divide the class into four groups, assign each group a different ethical issue from history and 
provide them with the primary source documents from this event.  Review each event with the 
class so that they are familiar with the context in which they are reading these documents.   
 Acadian Expulsion (7.1) 

  Seigneurial System (7.2)  
Aboriginal Treaties (7.3)  

  British Takeover in Seven Years War (7.4) 
 As a model for their own assignment, show them a clip from an episode of Judge Alex. (7.5)  
Once they have watched this and have a basic understanding of how a courtroom operates, let them 
stage their own trial regarding the events they have been assigned, Judge Judy-style.  This means they 
will be assigning roles for judge(s), prosecution, defendant(s) and witness(es), and presenting their trial 
to the class.  Both sides must try their hardest to argue their own points.  The rest of the class will act as 
jury, and after the case is closed, they will decide as a group who they think should win the case, and 
what kind of settlement they should make.  Just like the people in the Judge Judy clip, the prosecution 
and defendant(s) must also provide evidence to support their case, which they can mock up and present 
to the judge.     

 
Step 4: Independent Activity (10 minutes) 
Allow the class to assign themselves to their roles, then hand out highlighters and allow them 
time to read their documents and highlight certain parts of it that jump out at them.  Depending 
on what role they have in the trial, they must take notes, using at least three arguments, to 
support their case.  If they are witnesses, what side would they be on?  What would these 
witnesses have seen?  In the case of the judges, they can mock up three possible conclusions to 
the case, depending on the how the trial goes.  If the defendant wins, what would the 
punishment be for the prosecutor?  If the prosecutor wins, what will the defendant have to do?  
Will there be a tie, or some sort of settlement in between?  What will that settlement be that 
would be fair for both sides? 
 
 



Step 5: Guided Practice (20 minutes) 
 In their groups, students now come together and work on their mock trial, comparing evidence 
and deciding what the best outcome would be.  Allow students time to rehearse. 

 
Step 6: Sharing/Discussing/Teaching (10 minutes) 
Students present their mock trials to the class, and the rest of the class as jury, must take on the 
responsibility of making a reasonable judgement on the ethics of the case based on the 
arguments from the defence and prosecution.  The judge will then make his or her judgement, 
and the case will be over.  As a class, you will consolidate what they have just done, and discuss 
how they felt about the task.  Was it hard to read the documents?  Was it hard to come up with 
arguments they would be able to use in court?  How did they feel about arguing a side they 
might not have believed in?  Did this task change anyone’s opinions about the historical events 
being addressed?   

  End with this food for thought: 
Sometimes we can look at a piece of history and know right away whether the event was ethical 

or not; whether one person was in the right and another was in the wrong.  But sometimes 

taking things at face value like that means you’re not looking at both sides of the story.  

Sometimes we tend to look at some people as the “bad guys” without taking into account their 

side of the story.  And whether or not you wind up coming to the conclusions that yes, they are 

still the “bad guys” of history, there are always arguments you can make for their side, too.  

Looking at the grey area of historical ethics can help us understand the past better.  We need to 

remember that we are looking at all of this from a contemporary perspective, and have our own 

biases towards the matter.  Whether it was wrong or right, we have to consider this grey area to 

be historical thinkers.  

 
Assessment 

The mock trials at the end will inform me of their learning process.  If they make a clear 
effort to use evidence and support their side of the ethical debate, or show they were 
able to see both sides of the argument then I know they grasped the concept of ethical 
dimensions, as well as having a basic understanding of what the historical event was 
about.  The rest of the class acting as jury will also give me a glimpse of what they might 
have learned from the other presentations and their historical context. 

 

 

 

 

 

 

 



LESSON #8: CONCLUSION 

Overview 

This lesson will be a conclusion to the unit, summarizing and reviewing all material covered since 

the first lesson, comparing what they knew at the beginning versus what they knew now, and a 

prediction of what may come next for Canada in its history.  Knowing what they do know about 

Canada’s status today, they will be making predictions about what the 19th and 20th centuries 

have in store for the Aboriginals, the French, and the British settlers.  At the end of the lesson 

they will be assigned a culminating activity which will sum up their knowledge from the last 

seven lessons.   

  

Learning Goal 

Throughout the unit we have been looking at history in different ways.  We have been anlayzing 

history’s primary sources through different historical thinking strategies, and have been looking 

at how primary sources present themselves in different ways (ie maps, journals/ first-hand 

accounts, and tools).  This lesson will allow them to consolidate all of this information and see 

how these sources come together to support our understanding of history.  By the end of this 

lesson I hope that they both understand the basic events of how Canada was settled, and are 

able to look at history with a critical eye, and question the representation of events written in 

textbooks and written accounts.  I hope that this unit will have taught them that there are many 

sides to a story, and that there were at least three major groups that contributed to how Canada 

was settled and how it is seen today.  (Aboriginals, French, and British). 

 

Curriculum Expectations 

1. Students will be able to describe significant events that contributed to the settlement and 

development of Canada as a nation, and identify the three key players in this. 

2. Students will be able to utilize historical thinking concepts to analyze historical evidence and 

formulate their own questions and ideas.     

3. This lesson will be a review of all historical thinking concepts, in order to help them 

understand they must keep everything in mind as historians.  They have learned how to 

choose significant historical events and that sometimes they vary depending on the 

viewpoint.  They have learned to evaluate evidence and come to appropriate conclusions, 

they have learned that there are different ways to represent continuity and change and that 

this can be a complex issue.  They have learned that there are many causes and 

consequences in history, big and small, that can have a ripple effect through time.  They 

have learned that historical context is important when analyzing perspectives of different 

individuals from the past.  They have learned that the past can inform us of the present, and 

that ethical judgements must be made carefully when looking at past events.  Their 

understanding of these concepts will show in their final summative evaluation, and in their 

ability to help me recapitulate the important events in the unit. 

 

 



Materials 

 i. Primary Source Documents: see earlier sources. 
 ii. Instructions for teacher 
  -photocopy the board game handout and rubric for each student. 

-create copies of the timeline, laminate them and have numbers from 1 to 23 to stick to 
them. 

  -make headbands for the timeline game, enough for each student. 
-prepare art supplies such as markers, glue, paper, scissors, pencil crayons, construction 
paper. 

 iii. Prompts for students (BLMs) 
  -what are the significant events from the time period we have been looking at? 
  -create a board game as a summative assessment. 
 

Plan of Instruction 
 
Step 1: Warm up (10 minutes) 
Take the mind map Bristol boards from the first lesson, remove the sticky notes from them and 
place those sticky notes on the board.  Distribute two new colours of sticky notes to the class, 
and have them re-do the task, but this my hypothesis is that they will have more to say, and 
they will have an easier time contributing to the mind map.  It should be interesting to have 
them compare the things they wrote at the beginning of the unit and the things they know now.  
Have them come up to the board where the old sticky notes are and remove the ones they 
either know more about now, or the ones they now know were wrong.  On the second sticky 
notes, have them make a prediction about what is going to happen next with each historical 
group.   

 
Step 2: Discussion (25 minutes) 
Students will be making a human timeline.  Each student will receive a piece of cardstock with a 
significant event on it from the period in history that we looked at, and hold them up to one 
another. The items on the timeline are located in the appendix as 8.1, but the dates will be 
omitted. They will then walk out into the hallway and form a human timeline, ordering 
themselves according to the chronology of events they each represent.  Once they have all 
agreed on the order they have chosen, you will check that they are in the correct order, and you 
will stick the appropriate number on their event cards, according to the order of events.   
 
Have them come back inside and sit down on the carpet.  Calling out the numbers one by one, 
students will have a chance to demonstrate as much knowledge as they can think of on the 
event they were given.  They will have a minute, if they absolutely do not remember what their 
event was about, to trade cards with someone else if the other person has an event they are 
more comfortable talking about.  After the student has given their two cents on the even they 
have, other students are allowed to add any details they feel are relevant to the event, including 
why it might have been included in our list of significant events, and what historical thinking 
strategy we can use to help us better understand the event.   

 
 
 
 



Step 3: Modelling (10 minutes) 
Review all terms, people, and tools, using primary sources we have already looked at.   
Terms: 
Voyageur 
Coureur de Bois 
Colonization 
Creolization 
Port Royal 
New France 
Missionaries 
Jesuits 
Metissage 
Fur Trade 
Hudson’s Bay Company 
North West Company 
Acadia 
Huron 
Iroquois 
Treaty of Utrecht 
Acadian Expulsion 
Seven Years War 
British Loyalist 
 
Step 4: Guided Practice (20 minutes) 

Take the cards from them, break them into groups of five, and play a game of 
“Headbands” with them.  Shuffle the cards and re-distribute them, as well as a headband for 
each student, in which they will stick their card.  They are permitted to look at each other’s 
cards, but not the card on their own head.  Similar to twenty questions, they take turns in their 
groups of 5 asking yes or no questions in order to guess which event they are.   

Circulate the class and help any student who is stuck asking or answering a question, 
and suggest historical prompts for them. 

 
Step 5: Independent Activity (10 minutes) 

Students are given the board game assignment.  After modelling the “Headbands” game 
as a way to make history education fun, it is now their job to make history fun for a younger 
grade.  They are to make a board game for the grade 6’s to play and learn from.  They can pair 
up into groups of no more than two for this assignment.   

In their groups they will create a board game, complete with a rule book, based on what 
they have learned in this unit on early Canadian settlers.  All of the main ideas must be into the 
board game.  The rest of the class will be dedicated to students pairing up and beginning to 
work on this assignment.  Hand out rubrics and assignment descriptions.  This assignment will 
probably stretch across at least one more class, and will be assigned as homework seeing as it is 
the culminating activity.   

 
 
Step 6: Sharing/Discussing/Teaching (1/2 of a class, another day) 
Once they have completed their board game and before they hand it in, they will get to do a 
trial run.  We will allow the grade 6’s to come in for half a class and they will break off into 



groups of two to play the game with the grade 7’s.  It allows the grade 7’s to take on a 
leadership role by teaching the rules to the grade 6’s and getting them enthusiastic about 
playing.  As they play you will circulate the room and briefly join each of the games, gauging how 
the students explain the rules to you, and how much history they have incorporated into the 
assignment.   After they have had a chance to play their gram, the grade 7’s will also receive a 
self-reflection handout that will allow for an individual assessment of their work and what they 
learned from the assignment, and how they felt when they played the game with the grade 6’s. 
(8.3)  

 
Assessment 

Their final culminating task of the board game will be an assessment of their learning for 
the unit.  As it requires students to look at the unit as a whole, from beginning to finish, 
they will have to use terms and concepts from all seven previous lessons.  It will show 
me how much they have learned and retained from the unit, and their rules and self-
reflection will reveal how much of the 6 historical thinking concepts they were able to 
relate in order to make the rules for the game. 
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Source: 

http://www.archaeology.ncdcr.gov/u

wharrie/novick26am.html 

Source: 

http://www.archaeology.ncdcr.gov/u

wharrie/novick26am.html 
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http://www.thecanadianencyclopedia.com/articles/pale

oindian 

 

Source: 

http://en.wikipedia.org/wiki/Old_Cop

per_Complex 
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Found in Western Canada, 13,500 years 

ago. 

 

Source: 

http://firstpeoplesofcanada.com/fp_

groups/fp_inuit3.html 

http://firstpeoplesofcanada.com/fp_groups/fp_inuit3.html
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Source: 

http://www.thecanadianencyclopedia.com/media/lans

e-aux-meadows-1188.jpg 
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Source: http://www.reformation.org/the-

matthew.jpg 
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http://www.cbc.ca/sevenwonders/im

ages/pic_wonder_cabot_trail_lg.jpg 
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https://www.historicacanada.ca/content/heritage-minutes/peacemaker? 
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https://www.historicacanada.ca/content/heritage-minutes/queenston-heights? 
 

 

 

 

Source: 

http://firstpeoplesofcanada.com/images/firstn

ations/fp_furtrade/earlyencounter.jpg 
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1.13 

Heritage 
Minute Title 

What is the video 
about?            

Who is in it? When does it take 
place? 

What did I 
learn? 

What questions would I 
ask if I could? 

Peacemaker 
 
 
 
 
 
 
 

     

Vikings 
 
 
 
 
 
 

     

Kanata 
 
 
 
 
 
 
 

     

French 
Explorer 
 
 
 
 
 
 
 

     

Queenston 
Heights 
 
 
 
 
 
 

     



In Your Opinion… 

Which Heritage Minute was the most important to Canadian history?  Why? 

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

________________________________________________________________________                  

Which Heritage Minute was the least important to Canadian history?  Why? 

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

_____________________________________________________________________________________________

__________________________________________ 

Which Heritage Minute interested you the most?  What would you like to learn more about? 

_____________________________________________________________________________________________

_____________________________________________________________________________________________

___________________________________________________________________________________________ 



2.1 
 
Journal of Samuel de Champlain 
 

The Voyages of Sieur de Champlain 
VOLUME I-BOOK I 
CHAPTER I 
Extent of New France and the excellence of its soil. Reasons for establishing Colonies in the New 
France of the West. Rivers, lakes, ponds, woods, meadows and islands of New France. Its fertility. Its 
peoples. 
 
THE labors that Sieur de Champlain has endured in discovering several countries, lakes, rivers, and 
islands of New France, during the last twenty-seven years,' have not made him lose courage because 
of the difficulties that have been encountered; but, on the contrary, the dangers and risks that he has 
met with, instead of lessening, have redoubled his courage. And two very strong reasons in particular 
have decided him to make new voyages there. The first is that under the reign of King Louis the Just,2 
France should become enriched and in- 'I. e., from 1603 to 1630. 'Louis XIII. creased by a country of 
which the extent exceeds sixteen hundred leagues in length and nearly five hundred in breadth; the 
second, that the richness of the soil and the useful things that can be derived frorn it, whether for 
commerce or to make life pleas- ant in that country, are such that one can- not estimate the 
advantage that the French would gain from it some day, if the French colonies that may be 
established there should be protected by the favor and au- thority of His Majesty. The new discoveries 
led to the purpose of establishing colonies, which, though at first of little account, have nevertheless 
in course of time, by means of commerce, be- come equal to the states of the greatest kings. One may 
put in this class several cities that the Spaniards have founded in Peru and other parts of the world 
within the last hundred and twenty years, which were nothing to begin with. Europe can offer the 
example of the city of Venice, which was originally a refuge for poor fish- ermen. Genoa, one of the 
most superb cit- ies of the world, was built in a region sur- rounded by mountains, very wild, and so 
sterile that the inhabitants were obliged to have soil brought from outside to cultivate their garden 
plots, and their sea is without fish. The city of Marseilles, which formerly was nothing but a great 
marsh, surrounded by rugged hills and mountains, nevertheless in the course of time made its land 
fertile, and has become famous and an important seat of commerce. Similarly, many small colonies 
which had the convenience of ports and harbors have increased in wealth and in reputation. It must 
be said also that the country of New France is a new world, and not a king- dom; perfectly beautiful, 
with very con- venient locations, both on the banks of the great river St. Lawrence (the ornament of 
the country) and on other rivers, lakes, ponds and brooks. It has, too, an infinite number of beautiful 
islands, and they con- tain very pleasant and delightful meadows and groves where, during the spring 
and the summer, may be seen a great number of birds which come there in their time and season. The 
soil is very fertile for all kinds of grain; the pasturage is abundant; and a network of great rivers and 
lakes, which are like seas lying across the countries, lend great facility to all the explorations of the 
interior, whence one could get access to the oceans on the west, the east, the north, and even on the 
south. 

 
 
 
 
Source: THE VOYAGES AND EXPLORATIONS OF SAMUEL DE CHAMPLAIN, by Samuel de Champlain. 
 



 
 
2.2 
Biography of Samuel de Champlain 
 
Samuel de Champlain (sometimes called Samuel Champlain in English documents) was born at Brouage, 
in the Saintonge province of Western France, about 1570. He wrote in 1613 that he acquired an interest 
“from a very young age in the art of navigation, along with a love of the high seas.” He was not yet 
twenty when he made his first voyage, to Spain and from there to the West Indies and South America. 
He visited Porto Rico (now Puerto Rico,) Mexico, Colombia, the Bermudas and Panama. Between 1603 
and 1635, he made 12 stays in North America. He was an unstoppable explorer – and an assistant to 
other explorers – in the quest for an overland route across America to the Pacific, and onwards to the 
riches of the Orient. 
(From Virtual Museum of New France website) 
 
In 1603 Samuel de Champlain made the first of an incredible 23 voyages across the Atlantic Ocean.  
Travelling up the St. Lawrence and passing the area where Stadacona and Hochelaga had once stood, he 
reported that “You could hardly hope to find a more beautiful country.”  
Champlain set sail with the fur trader Pierre du Gua de Monts as his map maker to New France.  They 
chose a small island at the mouth of the Saint-Croix River on the ay of Fundy as the site for thir 
settlement (in what is now New Brunswick).   
 
Well over a third of the original 100 settlers died during the first winter of 1604 from cold or scurvy.  
What looked like an inviting location in summer became unbearable harsh in the winter, as th e winds 
and snows ravage dthe unprotected island.  Unfortunately, in their haste to build shelters, the settlers 
chopped down most of the nearby trees, forcing them to travel great distances for firewood. 
Despite the initial disaster, they decided to move the settlement across the Bay of Fundy o the more 
favourable site at Port-Royal (in what is now Nova Scotia).  Acadia was born. 
To keep the settlers’ spirits up, Champlain created the Order of Good Cheer, which was a feast that a 
different person would hold every two weeks.  Each host would try their best to outdo the next, and 
have a fancier, bigger feast than the person before.  It was rounded out with music, singing, and plays, 
and did well to keep the settlers’ spirits up. 
 
 
 
(Source: Canada: The Story of Our Heritage by Nick Brune, Peter Grant, Stephanie Smith Abram) 
 
 
 
 
 
 
 
 
 
 
 
 



2.3 
 
Jacques Cartier Journals 
 
Early September 1535  
On September the first we set sail from this harbour to make our way toward  
Canada. Some fifteen leagues to the west-southwest of this harbour, in the middle  
of the stream, lie three islands, and opposite to them there is a very deep and rapid  
river, which is the river and route to the kingdom and country of the Saguenay, as  
we were informed by our two men from Canada. This river issues from between  
lofty mountains of bare rock with but little soil upon them. Notwithstanding this, a  
large number of various kinds of trees grow upon this naked rock as in good soil, in  
such sort that we saw rather a tree tall enough to make a mast for a ship of thirty  
tons, which was as green as possible, and grew out of the rock without any trace of  
earth about it. At the mouth of the river we found four canoes from Canada that  
has come there to fish for seals and other fish. And when we had anchored in that  
river, two of the canoes came toward our ships but in such fear and trembling that  
one of them finally went back…  
  
The next morning, we made sail and got underway in order to push forward, and  
discovered a species of fish, which none of us had ever seen or heard of. The fish is  
as grey as a porpoise and has no fin. It is very similar to a greyhound about its body  
and head and is as white as now, without a spot on it. Of these there are a very  
large number in this river, living between the salt and the fresh water. The people  
of this country call them Adhothuys and told us they are very good to eat. They  
also informed us that these fish are found nowhere else in all this river and country  
except at this spot.  
  
Later in the fall of 1535  
…And we went some ten leagues up the river, coasting this island [of Orleans], at  
the end of which we came to a forking of the waters, which is an exceedingly  
pleasant spot, where there is a small river and a harbour with a bar, on which at  
high tide, there is a depth from two to three fathoms. We thought this river  
[St. Charles] a suitable place in which to lay up our ships in safety. We named it  
Ste Croix…  
   
Near this spot lives a people of which this Donnacona is leader, and he himself  
resides there. The village is called Stadacona. This region is as fine a land as it is  
possible to see, being very fertile and covered with magnificent trees of the same  
varieties as in France, such as oaks, elms, ash, walnut, plum-trees, yew-trees,  
cedars, vines, hawthorns, bearing a fruit as large as a damson, and other varieties  
of trees. Beneath these grows as good hemp as that of France, which comes up  
without sowing or tilling it.  
  
October 1535  
On issuing forth from the village [Hochelaga] we were conducted by several of the  
men and women of the place up the above-mentioned mountain, lying a quarter of  
the league away, which was named by us “Mount Royal”. On reaching the summit we  



had a view of the land for more than thirty leagues round about. Towards the north  
there is a range of mountains, running east and west, and another range to the  
south. Between these ranges lies the finest land it is possible to see, being arable,  
level, and flat. And in the midst of this flat region one saw the river [St. Lawrence]  
extending beyond the sport where we hade left our longboats. At that point there  
is the most violent rapid it is possible to see, which we were unable to pass. And as  
far as the eye can reach, one sees that river, large, wide, and broad, which came  
from the southwest and flowed near three fine conical mountains, which we  
estimated to be some fifteen leagues away. And it was told us and made clear by  
signs by our three local guides that there were three more such rapids in that  
river, like the ones where lay our longboats; but through lack of an interpreter we  
could not make out what the distance was from one to the other.  
 
 
 
 
 
(Source: http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr5/blms/5-2-1b.pdf) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr5/blms/5-2-1b.pdf


2.4 
Biography of Jacques Cartier 
In 1534 King Francis I commissioned Jacques Cartier, an experienced French navigator, to explore the 
Newfoundland coast and the waters to its immediate west.  The aim, still, was to find a route to the gold 
and spices of the Far East.  Cartier sailed from St. Malo, France on April 20, 1534 , with two ships and a 
crew of 20 – several of whom were pardoned lawbreakers.  Cartier first sighted what is now Labrador 
and, in awe of its barren and rough appearance, he called it the land that God gave to Cain.  He then 
sailed southward, following the west coast of Newfoundland, and so on to the south shore of the Gulf of 
St. Lawrence.  Arriving there at the height of summe,r he called the bay through which he sailed Des 
Chaleurs, which means of warmth or of heat.  From Chaleur Bay, Cartier saild on to Gaspe.  There he 
raised a 9 metre cross and claimed the land for his king, Francis I.  And important point in history had 
been reached.  By going beyond the ancient Maritime route of the Vikings and casual commerce of the 
European fisheries off the Grand Banks of Newfoundland, Jacques Cartier founded New France and the 
great imperial rivalry, or competition, that would overtake North America.   
 
Cartier found no gold and spices, nor a passage to the Far East.  But he did meed a group of Iroquois and 
their Chief, Donnacona.  Despite the language barrier, it was not long before the Iroquois began to trade 
with the French.   
 
 
(Source: http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/jacques-cartier-1534-
1542/) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2.5 

http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/jacques-cartier-1534-1542/
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Étienne Brûlé 1615-1621 
The life story of Étienne (Stephen) Brûlé, interpreter and explorer, contains an element of mystery. He 
was born about 1591, at Champigny-sur-Marne near Paris. He is believed to have made the voyage to 
Quebec in the company of Samuel de Champlain in 1608. It was the decisive move in his career. He was 
to become an interpreter, or dragoman (truchement in French), between the French and their 
Amerindian allies. But he was above all a pathfinder and a scout. He played an essential role in the first 
documented journeys of exploration in New France by going ahead of Samuel de Champlain, Gabriel 
Sagard, Jean Nicolet, Nicolas Perrot and others of their ilk along the route to the Great Lakes. He 
appears to have been the first European to set eyes on the Ottawa Valley, Georgian Bay, Pennsylvania 
and four of the Great Lakes, and to give at least an oral description of them. 
 
Getting to Know the Country and its Peoples 
In 1610, Champlain, the founder of the colony of New France, had already explored the Richelieu River 
as far as Lake Champlain. He now turned his attention further inland, aware that any discovery must 
start west of Sault St. Louis (the Lachine Rapids). At the end of June that year, he entrusted Étienne 
Brûlé with the task of finding a route: 
 
“I had with me a youth who had already spent two winters at Quebec and wanted to go among the 
Algoumequins [Algonquins] to master their language … learn about their country, see the great lake, 
take note of the rivers and the peoples living along them; and discover any mines, along with the most 
curious things about those places and peoples, so that we might, upon his return, be informed truthfully 
about them.” 
 
On the thirteenth of June, 1611, Champlain succeeded in navigating the Lachine Rapids. He stated that 
“no other Christian other than him, my lad” had previously made the attempt. Either below or above the 
rapids he met up with Brûlé: 
 
“I saw too my lad come dressed in the manner of the savages, mightily pleased with the treatment 
which the savages had accorded him, according to the custom of their country, and he related to me all 
that he had seen during his winter among them and had learned from said savages. … My lad … had 
learned their language very well.” 
 
Deep into Huronia 
Brûlé left again immediately, taking the direction of the country of the Hurons. Their territory was 
located on the peninsula between Lake Ontario and Lake Huron. To reach it he must have travelled up 
the Ottawa and the Mattawa rivers, then crossed Lake Nipissing, and followed French River down to  
Georgian Bay. 
 
On the first of August, 1615, Champlain “discovered” Lake Huron, where he met his intrepid interpreter 
and gave him permission to go among the Andastes, to the south of the Iroquois country, “since it was 
his own desire to do so and by that means he might see their country and come to know well the 
peoples living there.” 
 
And so, on the eighth of September, 1615, Brûlé departed from Lake Simcoe with his Huron guides. He 
made his way to the site of the present-day city of Buffalo, at the junction of Lakes Erie and Ontario. 
Then he went on as far as the Susquehanna River “which empties [into the sea] on the Florida side [of 
the continent] where there is a multitude of powerful and warlike nations.” 



In the spring of 1616, our explorer left the Andastes country and made his way northwards again, only 
to be taken prisoner by the Iroquois. According to his own account, he was tortured and his life was 
threatened. He literally saved his skin by bluffing, won his captors’ respect, and held himself out to be an 
influential negotiator, even promising “to bring them into agreement with the French, & their foes, & to 
make them swear friendship to one another.” 
 
In July, 1618, Brûlé arrived back in the colony after an absence of thirty-four months. By his own account 
he was the first European to explore what is now the State of Pennsylvania. 
 
Pennsylvania and Lake Superior 
By 1618, Brûlé wanted to press forward to Lake Superior. Champlain commissioned him to accomplish 
his desire, “which he promised me to persist in, and to carry it out in a short space of time, by God’s 
grace, and to conduct me thither.” 
 
From then until 1621, Brûlé made a winding journey that led him to Sault Ste. Marie at the junction of 
Lakes Superior and Huron. Here is the evidence from the writings of the Récollet (Franciscan) missionary 
Gabriel Sagard: “The interpreter Bruslé [sic] with several Savages assured us that beyond the Freshwater 
Sea [Lake Huron] there was another very large lake which empties into it by a waterfall, which has been 
called ‘Saut de Gaston’ [Gaston Falls, i.e., Sault Ste. Marie].” 
 
Betrayal 
It was Gabriel Sagard who, in 1624, discredited Brûlé in Champlain’s eyes. The Récollet friar denounced 
the wandering adventurer’s loose morals, and disclosed moreover that Brûlé was playing a double 
game: he was working at the same time for the administration of New France and for the fur merchants, 
who were opponents of Champlain. 
 
Brûlé’s reputation was blackened for ever in 1629. Champlain had capitulated to theKirke brothers, and 
most of the French in the colony had returned to their homeland. At Tadoussac, Brûlé and his fellow 
interpreter Nicolas Marsolet admitted it was their intention to remain in New France. “We have been 
taken by force,” was their excuse to Champlain, “and we know very well that if we were held in France 
we would be hung.” 
 
Brûlé was killed by the Hurons while the colony was still under the English. The news reached Champlain 
when he returned to Quebec in 1633. 
 
 

(Source: http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/etienne-brule-1615-
1621) 
 
 
 
 

 

 



2.6 

Nicolas Perrot 1665-1689 

Nicolas Perrot was a great explorer. Although he gave four governors of New France ample proof of his talents as a 

negotiator and diplomat, they did not hesitate to send him back to his lands, and to a poverty due in part to his own 

lack of self-interest. Born in France between 1641 and 1644, perhaps in Darcey, in Burgundy, where his father was a 

lieutenant of justice, Nicolas Perrot was raised by the Jesuits. This, at least, is what we are led to suppose in view of 

his erudition, his writings and the context of his arrival in Canada, where we see him already in 1660 as an interpreter 

and donné with the Jesuits. According to Father François-Xavier de Charlevoix, Nicolas Perrot was “a bright young 

man of good family who had had some education “. The same author noted that “financial necessity had obliged 

Perrot to put himself in the service of the Jesuits “. 

In the Service of Others 

Nicolas Perrot followed his masters in the region of the Baie des Puants (Green Bay), becoming one of the first 

Frenchmen to come into contact with the tribes west of the Great Lakes and in particular with those of the present-

day state of Wisconsin. When he stayed with the Pouteouatamis of Lake Michigan, in 1665, he had already been 

freed from his engagement with the Jesuits for some time. He traded furs for guns, allowing this group to defend itself 

on equal terms against enemies who had been taking advantage of them. Nicknamed the “iron trade”, this exchange 

won him the friendship of the chief, who venerated him like a god. In a few months, he strengthened the ties 

established during earlier travels. 

Perrot returned to Ville-Marie the same year. The experience had not made him a wealthy man, since he worked as a 

servant for the widow of Jacques Testard before entering into the service of the Sulpicians. As an associate in a 

trading company he formed with three Montreal colonists, on August 12, 1667, Perrot returned to the Baie des 

Puants. Once again, the ties he established were more profitable than the furs he brought back. 

The Interpreter 

Although poor, Nicolas Perrot had a good enough reputation for the intendant Jean Talon to appoint him interpreter 

for Simon-François Daumont de Saint-Lusson in September 1670. Daumont de Saint-Lusson was to seek “copper 

mines in the lands of the Outaouais, Nez-Percés, Illinois and other nations discovered or to be discovered in 

Septentrional America in the region of Lake Superior or the inland sea ” and to inquire “attentively as to the existence 

of a passage via lakes and rivers with the southern sea, separating the continent from China “. Two months later, 

Robert Cavelier de La Salle would be sent towards the southern sea to find “the passage to Mexico”. 

The gathering on June 4, 1671 at Sault Sainte-Marie is attributed to the influence of Nicolas Perrot on the western 

tribes. That day, representatives of fourteen nations supported the taking possession in the name of Louis XIV of the 

territory extending from the northern and western seas to the southern sea, including lands yet to be discovered. On 



his return to Quebec City at the end of the summer, Daumont de Saint-Lusson called for the seizure of the furs 

brought back by Perrot. Deprived of resources, the explorer began to feel the pressure of his creditors. 

The Vagaries of War 

His influence on the tribes of the west would once again be sought out by the colony’s leaders. In 1684, he took part 

in the peace mission of governor Lefebvre de La Barre by recruiting several hundred warriors prepared to wage battle 

against the Iroquois. He was travelling with them and Daniel Greysolon Dulhut toward Niagara when he learned that, 

to make peace with the Iroquois, La Barre had sacrificed the western tribes. 

This expedition placed him in a financial situation that he would never recover from. His distress was evident in a 

letter to one of his creditors in August 1684: ” I would never have waited so long to go to see you and all those to 

whom I am in debt, if I had brought back the pelts that I left (in Michillimakinac) through my orders to go to war [...] If I 

had them, I would be far happier to see my creditors than is the case.” 

The Man with the Iron Legs 

In 1685, Perrot was made commander in chief of the territory that Daumont de Saint-Lusson had taken possession of 

fourteen years earlier. Even though his powers were restricted soon afterwards, he accomplished his mission. He 

maintained the fragile ties that existed between the peoples he knew already and ensured that their furs were 

reserved for the French. The man the Amerindians called ” Metamiens ” or ” the man with the iron legs ” returned to 

the colony in the spring of 1688. He had travelled through current-day Minnesota and Wisconsin and north on the 

Mississippi. At Prairie-du-Chien, in the heart of Sioux country, he built Fort Saint-Antoine. 

Scarcely had he arrived went he was sent out on other negotiations commanded by governor Brisay de Denonville. 

Once again neglecting his own interests, Nicolas Perrot headed west again. In the spring of 1689, he had a 

remarkable record to his credit. At the junction of the Mississippi and Wisconsin Rivers, he built Fort Saint-Nicolas, 

and on May 8 of the same year, he took possession of the territory formed by ” the Baie des Puants, the Outaganis 

and Maskoutins lake and rivers, the Ouiskouche and Mississippi rivers, land of Nadouesioux, Rivières-Sainte-Croix 

and Saint-Pierre and other, more distant places.” 

 

(Source: http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/nicolas-perrot-1665-

1689/) 
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2.8 

Henry Hudson 

Considered one of the world's most famous explorers, Henry Hudson, born in England circa 1565, never 
actually found what he was looking for. He spent his career searching for different routes to Asia, but he 
ended up opening the door to further exploration and settlement of North America. 
 
Henry Hudson made four journeys that are recorded in the history books, and is credited as the 
European discoverer of Hudson Bay. He is also remembered for the sad end of his last voyage. 
Hudson's first three journeys in 1605, 1608 and 1609 were to find a short route to Asia by going over the 
North Pole. He travelled farther north than any European explorer had gone before, but he was stopped 
by the ice and had to go back. 
 
In 1610, he decided to try to find the Northwest Passage. By June, Hudson discovered a strait and that 
led to a large body of water. He thought he was close to China and went south. In reality, he had passed 
through what is now called Hudson Strait and gone into Hudson Bay. 
Hudson's ship was caught by the ice and he had to spend the winter in Canada. In the spring of 1611 the 
men mutinied and put Hudson, his son and some other men on a small boat and left them behind. 
The mutineers went home. Some died in a battle with Inuit on the way. By the time they reached 
London, only six of the original twenty-two were left alive. The men who mutinied were never punished. 
 
(from Canadiana.ca) 
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2.9 

Jacques Marquette 1673 

Jacques Marquette was born June 10, 1637 in Laon, in the old French province of Aisne. He was 17 years old when he entered the 

Jesuit novitiate in Nancy, where it was not long before he had decided what he wanted to do with his life: “Would that I be ordered to 

set out for foreign lands. This has been the object of my thoughts since my earliest childhood.” He revisited the idea in 1665, at the 

end of his university studies, when he wrote to his superior: “Previously, I felt inclined toward the mission to the Indies; today, I 

would most gladly venture to whichever country it might please you to send me.” In 1666, Jacques Marquette was assigned the 

missions to Canada, where he arrived on September 20. Little did he know he was to be the initiator of the first exploration of 

Mississippi by the French. 

Student of Aboriginal Languages 

The Journal des Jésuites reports that, the following October 10, Marquette “went up to Trois-Rivières to study the Montagnais 

language with Father Druillettes”. In December he was at Cap-de-la-Madeleine to learn Algonquin. “I find no difficulty with languages 

unrelated to ours,” he wrote on August 4, 1667; “today I am starting on that of the Manate country, and this winter I shall learn 

Montagnais.” 

On May 20, 1668, Jacques Marquette left Québec – never to see it again – for Sault Sainte-Marie to support the Jesuit Claude 

Dablon in his evangelization work there among the Ottawa Indians. 

Contact with New Peoples 

Most of the Natives crossing between Lakes Huron and Superior would stop at Sault Sainte-Marie. It was they who, since the 

voyages of Étienne Brûlé, had been telling of the proximity of the Northern sea (Hudson Bay), and they who provided Jacques 

Marquette with a description of the “Missispi” river, whose existence had long been known to the missionaries. 

In the fall of 1669, Jacques Marquette reached the western end of Lake Superior where he founded “the mission of Pointe du Saint-

Esprit”, an establishment adopted by the Ottawa and Huron. They soon encountered some “new peoples”, including the Illinois, who 

were familiar with part of the “Missispi”. Anxious to go there in the spring, Marquette spent the winter learning the language of the 

Illinois. But he knew his limits: he had to have authorization to undertake such a hazardous voyage, and he had to be accompanied. 

Louis Jolliet Enters the Scene 

We have no records to confirm exactly when Jacques Marquette discussed his project with Louis Jolliet. Their meeting may have 

taken place in Sault Sainte-Marie in the summer of 1671. The explorer was there on June 4, when Simon Daumont de Saint-Lusson 

took official possession of the western territories. It was also at the Sault that Marquette took his perpetual vows, the following July 

2. The events that followed show that the two men saw the exploration of the Mississippi as a joint project. 



Unfortunately, a state of tribal warfare forced Marquette to abandon the Lake Superior mission and return to the Michillimakinac 

(Makinac) region. While Jolliet went back to Québec, the missionary chose Manitoulin Island as the site for the founding of the Saint-

Ignace mission in late July 1671. 

Where Does the Mississippi Go? 

Louis Jolliet was apparently the one whose arguments transformed Jacques Marquette’s evangelization project into an official 

expedition to follow the Mississippi. When he left Québec on October 5 or 6, 1673, Jolliet was in possession of a letter authorizing 

the missionary to accompany him in the search for the source of the Mississippi. On December 8, Jolliet arrived at the Saint-Ignace 

mission, which in the meantime had been moved to Michillimakinac. Marquette wrote that he bore “the orders of the Count de 

Frontenac Our Governor and of Mr. Talon, our Intendant, to venture upon this Exploration with me. I was the more delighted at this 

Good news, in that I beheld my designs coming to fruition [...]” 

The two men set out on May 17 with a crew of five and two canoes. They crossed the Straits of Michillimakinac, and then skirted 

Green Bay (Baie des Puants) west of Lake Michigan. There they met with the Menominee, who exhorted them to go no further. 

Marquette and Jolliet continued nonetheless on their route to the west via Fox River. A portage brought them to the Meskousing 

(Wisconsin) river, which took them to the Mississippi, which they entered on June 17. 

Continuing to the south, they saw the Missouri first, then the Ohio, and for more than 450 kilometres, the banks washed by the 

Mississippi. They were now convinced that by keeping west they would reach California and the “Vermilion Sea” (Pacific Ocean), 

and that by moving south they would come to the Gulf of Mexico. But they were to go no further: as Marquette wrote, “We felt that 

we were exposing ourselves to losing the fruit of this voyage, of which we could publish no knowledge were we to fall into the hands 

of the Spaniards, who no doubt would have held us captive, at the least”. The voyage back began in mid-July. The group left the 

village of the “Akensae” following the direction of the Mississippi. They travelled northeast on the Illinois River as far as Lake 

Michigan and Green Bay. 

Death in the Forest 

The discovery of the Mississippi was a comfort to Jacques Marquette in his desire to extend the influence of the missionaries to the 

west and south. In October 1674 he left Green Bay to found a mission among the Illinois, whom he and Jolliet were the first 

Europeans to have visited. 

In December, his health obliged him to stop at Chicago, from which he set out again on March 30, 1675. On April 8, he halted at a 

village where he founded the mission of the Immaculate Conception of the Blessed Virgin. Jacques Marquette died the following 

May 18 “in the midst of the forest”, near the present-day city of Luddington, Michigan. He was 38 years old. A year later, his remains 

were exhumed and conveyed to the Saint-Ignace mission. 

 

(Source: http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/jacques-marquette-

1673-1694/) 
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Change the conversation, support rabble.ca today. 

Native peoples in this country have endured much worse than the disrespect Prime Minister Harper 

showed on Dec 21, tweeting about "mmm… bacon" while Attiwapiskat Chief Theresa Spence was on 

Day 11 of a hunger strike that won't end unless he agrees to a meeting between himself, the 

Governor General and First Nations leaders including Spence. 

But it is precisely at this point where respect would be worth so much. We have an uprising in this 

country for Native sovereignty, the Idle No More movement. This in a country where Harper 

'apologized' for genocidal residential schools, yet the next year claimed on the world stage that 

Canada didn't have a history of colonialism, and where the residential schools Truth and 

Reconcialition Commission has just had to turn to the courts in order to get the government to turn 

over the historical records that it needs to do its job. 

And in Chief Spence's community of Attawapiskat, when they were experiencing a housing crisis in 
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the winter cold last year, Harper ‘took leadership’ of the situation by removing management of the 

community from the chief and council and putting it under third-party management, which a court 

later ruled was it was wrong to do. But contrary to what Jian Ghomeshi said (in an otherwise 

great piece) about Chief Spence being on hunger strike to get Harper to meet with her to discuss the 

situation on her reserve, Spence is in fact doing this on behalf of all Aboriginal people in Canada (and 

especially for the youth). 

There is some recognition in this country that Aboriginal people have been unjustly treated, that there 

is validity to this movement to take the government to account and to demand better. And as such, 

the potential for broad public support for this movement is there. (And for those who cling to 

justifications against Native peoples, Maclean’s has helpfully deciphered those arguments). 

Chief Spence's actions are serving to supercharge this movement. 

Idle No More started in Saskatchewan in November, and caught on through social media. It 

was this grassroots pressure, their people urging them to stand up against the government, that 

catalyzed some chiefs, who were having a meeting in Gatineau, to impromptly march to Parliament 

where a few tried to enter the House of Commons, causing a brief scuffle between them and security. 

 

Chief Spence started her fast as the Idle No More movement continued to gather steam. She seems 

to have taken the lead from the grassroots people, and in turn they have taken her lead. 

People have started solidarity fasts or hunger strikes (including this Cross Lake elder, that CBC 

can somehow report on without a single mention of Chief Spence). 

Some in the public sphere have urged caution or shown disapproval for her actions: Patrick Brazeau, a 

Native senator appointed by Harper best known for his boxing match with Justin Trudeau, stated 

that he thought she wasn't setting a good example for Aboriginal youth; Kate Heartfield of the 

Ottawa Citizen warns that this isn't the way to deal with a government headed by Harper; and 

NDP MP Charlie Angus worries that this type of potential martyrdom could lead to the type of strife 

experienced in Northern Ireland. 

But in a lot of the reporting and discussion around the hunger strike, the very act of a hunger strike or 

fast is seemingly not understood fully. 

Like many other hunger strikers, Chief Spence is issuing a demand that must be fulfilled for her to 

start eating again. But she is also engaging in a practice that is very much part of spiritual traditions 

of First Nations' culture. 

I had the opportunity earlier this year to hear about fasting in a Native context, at a talk on 

Aboriginal perspectives on mental health. Carol Hopkins explained the cultural importance and 

philosophy behind such practice, telling a story of the power of doing without, of praying, of the intent 

that others have some first, and of how it is not about doing only for yourself, but doing it for 

everyone. 

In this context, a fast/hunger stike as part of Idle No More (along with the many prayer ceremonies, 

drumming, round dance flash mobs, etc that have been happening) shows how the very Native culture 

that the people are standing up for is very much alive and experiencing a (re)surgence that can be a 

point of hope and solidarity in this country racked with so much present and historical pain and 

amnesia. 

As poet/musician and former American Indian Movement leader John Trudell writes in the last stanza 

of his poem 'This Idle No More': 
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a real fast way to protect the spirit is to feed the spirit 

real-ity of fast, a real fast, let the human sacrifice food 

as well thought out decision not in emotional reaction 

ceremony in spiritual offerings of self in physical groups 

or alone, or together not alone, stand fast in idle no more 

the ones who can, stand fast together in different places 

stand fast real-ity fast together join the grandmothers fast 

In Ottawa this past Wednesday, there was a community feast to feed Chief Spence's spirit as she 

continued her fast. This was another example of how fasting is not only an individual endeavour, but 

something that is supported by -- just as much as it is in support of -- the broader health of the 

community. 

As some are engaged in solidarity fasting with Chief Spence, and so many more have her and the 

cause in her prayers, perhaps another way to be in support is to be mindful in your eating to be not 

only feeding yourself but also her spirit and that of all engaged in this awakening, this (re)surgence, 

this whatever you would describe it as. 

A post I saw on facebook put it this way: 

Chief Spence said the pain had just become too much – she is trying in her way To Make Medicine Out 

of Pain. … Chief Spence has presented a bridge to the real great divide in Canada – between the First 

Peoples and the rest of us – and it is an Indigenous bridge – not the non-native bridge of law and 

rights and bureaucracy. She is sharing her pain and her heart in a very visible way, and in her way – 

in a sense it is the spirit of the Friendship and Welcoming and Sharing Wampum, inviting us all to her 

heart. 

The bridge she is creating is not only unifying Native peoples in this country, but also offering the 

whole country a way forward. 

Someone commented that this movement is being seen as 'almost as big as Oka,' referring to the 

moment in Canadian history that catalyzed Native pride perhaps as never before. Perhaps this present 

moment can catalyze a unified movement large enough to bring about lasting practical and structural 

change in the relationship between the Canadian state and the original peoples of this land, and 

between all of us who call this land home. 

  

 

https://www.facebook.com/photo.php?fbid=544524728910657&set=a.193229254040208.52747.124359520927182&type=1
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http://eco.canadiana.ca/view/oocihm

.37430/9?r=0&s=1 

By Baron Lahontan 

http://eco.canadiana.ca/view/oocihm.37430/9?r=0&s=1
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4.3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 



 



Stories from the James Bay Coast.  

Told by James Wesley, Drawn by 

Gordon Goodwin.  Traditional oral 

stories. 
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http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/jacques-cartier-1534-1542/ 
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http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/samuel-de-champlain-1604-

1616/ 

 

5.9 

http://www.civilization.ca/virtual-museum-of-new-france/the-explorers/daniel-greysolon-dulhut-1678-

1679/ 
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Links to Useful Map Websites 
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7.2: Seignurial System 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

7.3: Aboriginal Treaties 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 



 

 

 

 

 

 

7.4: British Takeover 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

7.5 

http://www.youtube.com/watch?v=IOQ6qSlP9qM 

 

  

http://www.youtube.com/watch?v=IOQ6qSlP9qM


7.6 

The Seigneurial System (1627 - 1854) 

The seigneurial system was a form of land settlement modeled on the French feudal system. It began in New France 
in 1627 with the formation of the Compagnie des Cent-Associés (or Company of 100 Associates), which was initially 
responsible for handing out land grants and seigneurial rights. 

The land was divided into five by 15 kilometer plots, usually along major rivers like the St. Lawrence. They were then 
further subdivided into narrow, but long lots for settlement. These lots were usually long enough to be suitable for 
faming, and they provided everyone who lived on them with equal access to neighbouring farms and the river. 

There were three main groups of people who lived off the land in this system: 

Seigneurs: These were the most important colonists, as they were usually in the military or aristocracy prior to being 

a settler. These seigneurs then were charged with the task of subdividing large parcels of land into five by 15 
kilometer concessions, then renting this land to a habitant. Under regulations set up by the French government in 
France, the seigneur could also set up a court of law, set up a mill on his land and organize a commune. 

 
Copyright/Source 

Habitants: This class of people was usually comprised of farmers or labourers who were initially brought over from 

France to live on this land. They had to pay rent and taxes to the seigneur, though they co-owned the land with the 
seigneur, and even had to work entirely for the benefit of the seigneur a few days each year. 

Engagés: These were indentured servants who came to New France for three-year contract periods to work as 
farmers. 

When Britain gained control of New France in 1763, they allowed some of the seigneurial system to remain in place 
as a favour to the French settlers living in the region. However, it was discontinued in 1854, as it was, by then, 
considered too cumbersome a system for encouraging economic development. (Britain had recognized French feudal 
law, but did not grant very many new seigneuries between 1763 and 1854. This was a boon for seigneurs since it 
gave them control over the land in full perpetuity, which led some at the time to feel that the system inherently and 
unfairly rewarded old seigneuries.) It was replaced with a law called the Seigneurial Tenures Act, 1854, that allowed 
tenants to claim the right to their land. 
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8.1 

25000 yrs ago - First human inhabitants of North America cross the Bering Strait into Canada 

600 years ago – Five Iroquois Nations form the powerful Confederacy of the Longhouse 

1000 years ago – Leif Ericsson’s voyage into Canada’s Maritime. 

1000 years ago – Native people of Ontario begin to plant and harvest corn. 

1498 – John Cabot discovers Newfoundland and claims the New World territory for England. 

1534 – Jacques Cartier explores the coast of Newfoundland.  He claims the Quebec area in the name of   

France. 

1604 – Pierre du Gua de Monts and Samuel Champlain establish a colony in Nova Scotia called Port 

Royal. 

1608 – Champlain founds  Quebec City 

1610 – Etienne Brule goes to live among the Huron and discovers Lake Ontario. 

1615 – Roman Catholic missionaries try to convert Native people to Christianity. 

1627 - The Company of One Hundred Associates is founded, by Cardinal Richelieu, to establish a French 

Empire in North America - War breaks out between England and France. 

1634 - The Huron Nation is reduced by half from European disease (smallpox epidemic, 1639) 

1642 – Montreal is founded as Ville-arie by Paul de Maisonneuve 

1649 - War between the Huron and Iroquois confederacies leads to the destruction of the Huron nation. 

The Iroquois begin raids on New France. 

1661 - Radisson & Des Groseilliers explore to Hudson Bay 

1672 – The Hudson’s Bay Company is chartered by King James in England 

1701 – Peace Treaty is signed between New France and the Iroquois Peoples. 

1710 – Port Royal surrenders for the last time to England. 

1713 – Acadia, Newfoundland, and the Hudson’s Bay Company become English.  Treaty of Utrecht is 

signed. 

1755 – Expulsion of Acadians by the British begins. 

1756 – The Seven Years War begins. 



1760 – New France surrenders to the British 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



8.2 

Making an Early Settlers Board Game! 

 

The Task: with yourself and one other person, create a board game with the theme of Early Canadian 

Settlers.  You can make the board game however you want – get creative!  Use colours!  Use cards!  Use 

dice!  Use a giant inflatable fishing boat if you want to!  The only thing you have to remember is to 

include the key terms and ideas from the word bank below. 

Word Bank:  
 

Voyageur 
 

Coureur de Bois Colonization 

Creolization 
 

Port Royal New France 

Missionaries 
 

Jesuits Metissage 

Fur Trade 
 

Hudson’s Bay Company Acadia 

Huron 
 

Iroquois Aboriginals 

Treaty of Utrecht 
 

Acadian Expulsion Seven Years War 

British Loyalists 
 

Samuel de Champlain Canoes 

 
 

In your game somewhere, you must the key players in Canadian development, five major events, at 

least one map, some illuminating visuals like the paintings we studied in the unit.  You can incorporate 

these ideas in any way you want, just make sure your details are historically accurate. 

You can get creative with these terms, and incorporate them into things like your pieces that move 

around the board.  For example, have someone can pick up a card that reads: “Hudson’s Bay Company 

takes the trading monopoly in Canada!  Move back three spaces”. 

What you will include when you hand it in: 

-The board game itself, with all of the required materials 

-A rule book, outlining the rules of the game and a definition of any terms that you will use.  This is your 

chance to demonstrate your historical knowledge! 



-A one page explanation of the assignment, one per team member.  In this reflection you will discuss 

why you chose to do the board game in the way you did, and what significance it has to early Canadian 

history. 

Rubric for the Board Game Assignment 

Expectations Level 1 Level 2 Level 3 Level 4 

Understanding of 
Concepts 

-Demonstrates a 
limited 
understanding of 
the major 
historical events 
-Demonstrates 
challenges in 
identifying key 
terms and 
phrases. 

-Demonstrates 
some 
understanding of 
the major 
historical events of 
early Canadian 
settlers. 
-Demonstrates 
some ability to 
identify key terms 
and phrases. 

-Demonstrates 
considerable 
understanding of 
the major 
historical events of 
early Canadian 
settlers. 
-Demonstrates 
considerable 
ability to identify 
key terms and 
phrases. 

-Demonstrates 
thorough 
understanding of 
major historical 
events. 
-Demonstrates 
thorough 
understanding of 
key terms and 
phrases. 

Inquiry/Research 
Skills 

-Only used 
information 
learned in class. 

-Uses information 
from class and 
some information 
sought elsewhere. 

-Demonstrates 
that considerable 
research has been 
conducted outside 
of class, and uses 
in-class notes well. 

-Shows that 
thorough research 
has been done 
outside of class, 
and insightful 
questions have 
been asked. 

Communication of 
Required 
Knowledge 

-Does not include 
all words from the 
key terms list in 
assignment. 
-Conveys 
information with 
limited use of the 
information from 
class and research. 

-Uses almost all of 
the key terms 
listed. 
-Conveys 
information with 
some knowledge 
of the historical 
context. 

-Uses all of the key 
terms listed. 
-Conveys 
information using 
a considerable 
amount of 
thoughtfulness. 

-Uses all of the key 
terms listed. 
-Conveys the 
information using 
a great deal of 
thoughtfulness 
and creativity. 

Application of 
Concepts and 
Skills 

-Makes limited 
effort to 
incorporate 
learned concepts 
into the board 
game format. 
-Demonstrates 
limited ability to 
create historically-
minded rules for 
the game. 

-Makes some 
effort to 
incorporate 
learned concepts 
into the board 
game format. 
-Demonstrates 
some ability to 
create historically-
minded rules for 
the game. 

-Makes 
considerable 
effort to 
incorporate 
learned concepts 
into the board 
game format. 
-Demonstrates 
considerable 
ability to create 
historically-
minded rules. 

-Thoroughly 
incorporates 
learned concepts 
into the board 
game format, with 
creativity. 
-Demonstrates 
thorough ability to 
create historically-
minded rules for 
the game. 



8.3 

My Self-Reflection 

Now that you have had your official launch part for your brilliant board game, how did it feel?  How do 
you feel the grade 6’s interacted with the board game?  Did you have fun with it?  What do you think the 
grade 6’s learned about Canadian history from your board game?  What might you include or take away 
if you had a chance to make this board game again? 
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