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COURSE:  CHC2P, Grade 10 Applied, Canadian History since World War 1 
 
SPECIFIC EXPECTATION(S): C. Canada, 1929-1945, 3.2, 3.3 

• C3.2, Describe responses of Canada and Canadians to some major international events 
and/or developments that occurred between 1929 and 1945, including their military response 
to World War II 

• C3.3, Explain the significance of the Holocaust for Canada and Canadians 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Ethical Dimension 
 
LESSON #: 1 
 
TITLE: Making Sense of the Past: Identifying Significance in the Holocaust 
 
OVERVIEW:  Students will explore the Holocaust through group activities and discussions aimed to 
identify why the Holocaust is relevant in the 21st century. Students will analyze the words of 
Holocaust survivor, Elie Wiesel, to better understand how extreme hatred, discrimination and racism 
led to the Holocaust. In turn, students will be asked to consider how they have a role to play in 
preventing future genocide. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 1.1 / PSD 1.2) 
2. Instructions for teacher (The following lesson plan includes all necessary instructions and 

information for the lesson) 
3. Black Line Masters (BLM 1.1 / BLM 1.2 / BLM 1.3) 

 
PLAN OF INSTRUCTION:  

Inquiry Questions: 
• What lessons can be learned from the Holocaust? 
• Is the Holocaust a historically significant event? 

Warm up (5 minutes) 
• Students are shown the quote, “You miss 100% of the shots you don’t take” (See slides, 

BLM 1.1) 
• Ask students: Who said this quote? (Answer: Wayne Gretzky) 
• Ask students:  Is Wayne Gretzky significant for Canadians? Why? 
• Define historical significance: For an event or person to be historically significant, it 

must meet three criteria: (See slides, BLM 1.1) 
1. Event, person or development resulted in change. Deep consequences for many 

people, over many years. 
2. Event, person or development reveals something. Sheds light on a particular 

issues in history. 
3. Finds a meaningful place in a historical narrative. 

• Ask students: Is Wayne Gretzky historically significant? How do you know?  
• Create a mind map on the board similar to the following: 
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Discussion (5 minutes) 
• Ask students to think about the following questions: 

o Why do we learn history? 
o What are some historically significance events? How do you know? 
o Is the Holocaust a historically significant event? 

• Have students share their answers with a partner or small group. 
• Ask for one representative from each group to provide their answer to the third question. 

Discussion (15 minutes) 
*The following information is contained within the PowerPoint slides (BLM 1.1). The slides have 
been colour-coded to make note taking easier for students. The most important points appear in 
green. 
 

• What is the Holocaust? 
o A term that refers to the systematic annihilation of six million Jewish people by Nazi 

Germany during the years 1933 to 1945. 
• Discuss the steps that led to the Holocaust (Nuremberg Laws place restrictions on Jewish 

people- very Anti-sematic, Refugees flee Nazi control, Jewish people forced to live in the 
Ghettos, Work Camps and Concentration Camps) 

• Review with students the two primary inquiry questions of the lesson: 
o What lessons can be learned from the Holocaust? 
o Is the Holocaust a historically significant event? 

• Why study the holocaust? 
o Morale issues 
o Remembrance: The Holocaust is not just about the six million Jews murdered. It is 

also about the loss of future generations. What future doctors, scientists, artists, 
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writers, or philosophers were never allowed to develop? As the Jews were killed, our 
future leaders and our human potential were also lost. 

o Responsibility: Students need to recognize their own responsibility in making sure 
that genocide does not happen again. We must all take action and respond whenever 
we see hatred, prejudice, and anti-Semitism. 

• Ask students to reflect on the quote: “One Death is a tragedy; One million is a statistic” 
(Joseph Stalin) 

o What does this mean? 
o How can this be related to the Holocaust? 

• Nazi Antisemitism 
o Anti-Semitism—prejudice against or hatred of Jewish people 
o The Nazis falsely considered the Jews to be a race. They incorrectly believed Jews 

had a natural impulse, inherited through generations, to strive for world domination, 
and that this goal would not only prevent German dominance but would also enslave 
and destroy the German “race.” 

o The Nazis believed that all of history was a fight between races, which would end 
either in the triumph of the superior “Aryan” race or in its total extinction. 

o As a result, Nazi leaders considered the death of all Jews to be a precondition 
necessary for the survival and the eventual dominance of the so-called “German-
Aryan” race. 

 
Group Activity (15 minutes) 

• Who was responsible for the events that occurred in Nazi Germany between 1933 and 1945? 
o Was Hitler directly responsible for the Holocaust? 
o Were other individuals responsible? 

• 4 Corners Activity 
o Label the four corners of the classroom as follows: Not Responsible, Minimally 

Responsible, Responsible, Very Responsible) (See Appendix BLM 1.2) 
o Reference BLM 1.3. 

 Ask students to pretend they are a judge. As a judge, how would you assess 
the “responsiblilty” of the following people for what happened in the world 
between 1933 and 1945?  

 Choose five or six of the individuals listed on the handout BLM 1.3, and 
present them to students one at a time. 

 After you present the individual, have students move to the corner they 
most agree with (Not Responsible, Minimally Responsible, Responsible, 
Very Responsible). 

 Students should discuss why they chose that corner with other classmates 
who chose that option.  

 Have one member from each group share what they discussed. 
o Bring the group together and highlight the fact that every individual was in 

some way responsible for what happened. There were individuals (like Oskar 
Schindler) who recognized the injustices being committed against the Jewish 
people. There were individuals who risked their life to hide Jewish people in 
their homes. Those who chose to do nothing were in some way responsible. 
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Modeling (45 minutes) 

• Distribute the excerpt from Elie Wiesel’s Night (PSD 1.1). 
• Background Information (See slides BLM 1.1): 

o Elie Wiesel was born on September 30, 1928, in Sighet, a small town in Transylvania 
that was then part of Romania but became part of Hungary in 1940. Wiesel’s 
Orthodox Jewish family was highly observant of Jewish tradition. 

o In Sighet, only about fifty families of the 15,000 prewar Jews survived the Holocaust. 
In May of 1944, when Wiesel was fifteen, his family and many inhabitants of the 
Sighet shtetl were deported to the Auschwitz concentration camp in Poland. The 
largest and deadliest of the camps, Auschwitz was the site of more than 1.3 million 
Jewish deaths. 

• Read the excerpt as a class. 
• Have students identify why the writing of Elie Wiesel is significant when developing an 

understanding of the Holocaust. 
o “Throughout, Wiesel conveys a collective sense of disbelief that ‘disciplined, 

educated men’ could commit such crimes” – The Guardian 
o The book brings to light a true account of what happened in the Holocaust, 

providing a frightening image of the inhumane acts committed against the Jewish 
People under the Nazi Government. 

• Show students a clip from Oprah and Elie Wiesel at Auschwitz (0:00 – 15:33) 
o This primary-source documentary shows Elie Wiesel as he returns to Auschwitz with 

Oprah to recount his experience living in the Nazi concentration camp. 
http://my.brainshark.com/Oprah-and-Elie-Weisel-at-Auscwitz-Full-Movie-
YouTube-538620352 
 

• As a class answer the following discussion questions (see slides BLM 1.1): 
1. Why does Elie Weisel speak softly while visiting Auschwitz? 

Answer: To pay respect to those who have died; he is overwhelmed by the horror of 
what happened in the camp; he says that if you speak quietly you can almost hear the 
voices of those who were once there. 

2. What does Elie Weisel say they would have done if they had known what Auschwitz 
was? 
Answer: Run into the bushes; they would have risked being shot and killed had they 
known the horror they would experience in the camps. 

3. According to Elie Weisel, the Jews were deprived first of their address, then their 
citizenship, then their home, then their family, then their name and finally their life.  

What is another term that could describe what the Nazis had done? 
Answer: Dehumanization 
How would these actions have affected those trapped in the camps? 
Answer: People would have felt hopeless. 

Discussion (20 minutes) 

• Introduce students to Oskar Schindler: 
o Oskar Schindler was an ethnic German businessman living in Czechoslovakia during 

the Holocaust. At the beginning of the war, Schindler’s objective was simply to make 
money. He opened an enamelworks factory in Kraków, Poland, using Jews of the 
ghetto as slave labor. Jews were used because they were the cheapest labor and, 
therefore, profits would be higher. The ticket for survival in the ghetto, however, was 
being employed in a necessary war industry. Jews employed in Schindler’s factory 
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were saved from being deported to the camps because they were performing vital 
work for the war effort. As Schindler became more involved with the Jews who were 
employed in his factory, he became more sensitive to their plight. He ultimately went 
to enormous lengths and used his own personal finances to save Jewish lives. After 
the war Yad Vashem recognized his efforts and identified him as a member of the 
“Righteous Among Nations.” 

• Show the following three clips from Schindler’s List 
o Clearing the Ghetto 

https://www.youtube.com/watch?v=Xx9kzNcd-GU 
o He Who Saves One Life 

https://www.youtube.com/watch?v=vOoWpTxKJGA 
o The Final Scene 
o https://www.youtube.com/watch?v=jri0U57iWWM 

• As a class, look at the following discussion questions (see slides BLM 1.1): 
o What is the importance of the survivors’ paying tribute to Schindler? 

Answer: Schindler’s Jews, or Schindler Juden, were very aware of the risks Schindler 
took in order to save their lives. He is a shining example of the “Righteous Gentile.” 
The Jews are very aware that they are alive because of Schindler. 

o Why do you think Steven Spielberg, the director of Schindler’s List, decided to 
include this final scene in the movie. Why is it in color when the rest of the movie is 
in black and white? 
Answer: The survivors are a reminder of life after the Holocaust. These survivors 
have created a new life despite their horrific experiences. Spielberg used color film in 
this segment as a symbol. As the colors are vibrant and alive, so is the Jewish 
community. It is also more than symbolic that this takes place in Israel, a country 
created as a Jewish homeland after the war. It is a living testament that Hitler did not 
succeed in making the world free of Jews, Judenrein. 

o Why is it significant that there are more than 6,000 descendants of the Schindler 
Jews? 
Answer: These descendants represent the continuity of Jewish life in spite of the so-
called “Final Solution.” If their parents had not survived (and they are in the 
minority), these descendants would not be here. Their contributions to society would 
also not be there. As doctors, lawyers, businessmen, teachers, and members of a 
variety of other professions as well as nonprofessionals, they may have made 
significant contributions to society. Their lives and contributions should lead us to 
consider the kinds of contributions that were missed with the killing of the millions 
of victims of the Holocaust. Students should remember that it is not just the victims 
who were killed, but the potential succeeding generations as well. 

Practice (10 minutes) 
• Arrange students in groups of three or four students. 
• Refer students back to the three criteria needed for an event or person to be historically 

significant. 
• Pose the following question: Is Oskar Schindler historically significant? How do you know? 
• Allow the students five minutes to discuss the question as a group. 
• Ask one member from each group to report back to the group. 
• Make clear that Oskar Schindler chose to help the Jewish People. He sacrificed his 

personal possessions and wealth in order to save 1,100 Jews. Oskar could have taken a 
different position in society that would have made him, in part, responsible for the 
deaths of millions of people (Referring back to the “Who is Responsible?” activity). 
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However he chose a different path that saved this vulnerable group from the hatred 
and anti-Sematic practices of the Nazi government. 

Sharing / Discussing  (10 minutes) 
• Introduce students to Leon Bass: 

Leon Bass was a soldier in the United States Army during World War II and a liberator of 
Buchenwald. As an African American educator, he lectures as an eyewitness to the liberation. 

• Distribute copies and read out loud Remarks by Leon Bass (PSD 1.2). 
• Have students discuss the ideas of Leon Bass in small groups of three to four students.  

o Ask students to consider how Leon Bass suggests we can avoid another genocide. 
o Ask students to consider how we, as individuals, can make a difference.  

 
Conclusion (5 minutes) 

• Ask students to reflect on the ideas presented, and to consider how the Holocaust is relevant 
in their lives.  

• Why is the Holocaust a historically significant event?  
• How can we each play a part in preventing such hatred, discrimination and prejudice from 

escalating as it did in the 1930’s? 
 
ASSESSMENT: 

• Assessment for this lesson will be conducted in a variety of ways (class discussion, small-
group discussion, observation of behaviour at school, journal input) 

• At the end of the lesson, have students complete a journal entry reflecting on the concepts 
discussed in class. Ask students to write about the following question: 

o What are the three most important lessons that you have learned from the Holocaust 
and why do you think these lessons are important? 

• Encourage students to consider how the topics we discussed are relevant in their daily lives. 
How are the lessons of the Holocaust relevant in the 21st century? 

 
SOURCES- Material for this lesson modified from the following sources: 

• ADL Curriculum Connections. Anti-Bias Lesson Plans and Resources for K-12 Educators. 
http://archive.adl.org/education/curriculum_connections/spring_2005/default.html 

• Bass, Leon. The Liberation of the Nazi Concentration Camps 1945: Eyewitness Accounts of the 
Liberators. Washington: United States Holocaust Memorial Council, 1987. 

• Schindler’s List. DVD. Directed by Steven Spielberg. Universal City, CA: MCA Universal 
Home Video, 1994.  

• Seixas, Peter, and Tom Morton. The Big Six Historical Thinking Concepts. Toronto: Routledge, 
2008.  

• The United States Holocaust Museum. Common Questions about the Holocaust. 
http://www.ushmm.org/educators/teaching-about-the-holocaust/common-questions 

• The United States Holocaust Museum. Ghettos – Photograph. 
http://www.ushmm.org/wlc/en/gallery.php?ModuleId=10005059&MediaType=PH 

• The United States Holocaust Museum.“Teaching About the Holocaust: Assessing and 
Defining Responsibility.” Adapted from Richard Flaim and Edwin Reynolds Jr. eds., The 
Holocaust and Genocide. New York: Anti-Defamation League of B’nai B’rith, 1983. 

• Wiesel, Elie. Night. Translated by Marion Wiesel. New York: Hill and Wang, 2006. 
• Inside Auschwitz with Elie Wiesel. DVD. Directed by Oprah Winfrey. Chicago: Harpo, Inc. 

2006. Available online, http://my.brainshark.com/Oprah-and-Elie-Weisel-at-Auscwitz-Full-
Movie-YouTube-538620352 
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• Webb, Chris and Tommy Charles. Holocaust Education & Archives Research Team. 
http://www.holocaustresearchproject.org 

• Witt, Joyce. “Bringing the Holocaust Unit to Closure: Implications for the Future.” Arthur and 
Rochelle Belfer Exemplary Lessons Initiative. United States Holocaust Museum, 
http://www.ushmm.org/m/pdfs/20031204-closure-witt-entire-lesson.pdf 
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Course: CHC2P – Canadian History Since, World War I, Grade 10 
 
Specific Expectation: Explain the significance of the Holocaust for Canada and Canadians 
 
Primary Historical Thinking Concept Explored: Evidence 
 
Lesson #: 2 
 
Title: Using Primary Source Evidence to understand the Holocaust. 
 
Overview: Students will be able to use Primary Source Evidence to understand the life of a 
prisoner during the Holocaust using a variety of Primary Source Documents.  
 
Materials: 
 

1. Primary Source Documents (PSD 2.1 / PSD 2.2 / PSD 2.3 / PSD 2.4) 
2. Instructions for Teacher (The following lesson plan includes all necessary 

instructions and information for the lesson) 
3. Black Line Masters (BLM 2.1 / BLM 2.2 / BLM 2.3 / BLM 2.4 / BLM 2.5) 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (5-10 minutes) 
 
To start off the class we will look at the article Holocaust Denial Movement Abuzz Over the Jewish 
Gas Chamber Hoax Film.  The article can be found in the link listed below. 
http://blog.adl.org/anti-semitism/the-jewish-gas-chamber-hoax-holocaust-denial-eric-hunt  
 
Why do you think that there are still those within our society today who refuse to believe in 
the Holocaust? 
 
Talk about the importance of studying the Holocaust as a historical event.  There are few 
survivors of the Holocaust still living to tell the tale.  Eventually they will all be gone and will 
only live on through the memoirs they have left behind.  It is up to us in order to remember 
the events of the Holocaust so that we can prevent it from recurring in the future.   

Step 2: Discussion (10-15 minutes) 
 
The Holocaust has an enormous amount of resources, which have talked about this tragic 
event in history.  There have been many primary documents which detail the true horrors 
that victims faced on a day-to-day basis.  Can you think of any accounts that you have come 
across before?  If so who wrote the account?  Provide a brief summary of what we have 
already talked about in the unit. 

Step 3: Modeling (20 minutes) 
 
Have the students watch the following testimony by Eva Mozes Kor.  Hand out an analysis 
question sheet to be filled in during the viewing of the testimony (BLM 2.1).   
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Eva Kor speaks about Auschwitz, medical experiments, and forgiveness  
https://www.youtube.com/watch?v=E3AaQd1UOVUi  

Talk about Eva Mozes Kor afterwards.  

Step 4: Guided Practice (15-25minutes) 
 
Split the class up into groups.  Have them look at and analyze different excerpts of Night by 
Ellie Wiesel and Primo Levi’s Survival in Auschwitz. 
Night by Ellie Wiesel (PSD 2.1 / PSD 2.2) / (BLM 2.2 / BLM 2.3) 
Survival in Auschwitz Primo Levi (PSD 2.3 / PSD 2.4) / (BLM 2.4 / BLM 2.5) 
 

Step 5: Sharing / Discussing / Teaching (15-20 minutes) 
 
Students will pair up into groups.  Those who looked at a selection from Primo Levi’s 
Survival in Auschwitz with find a group that looked at an excerpt from Ellie Wiesel Night.  
Each group will read the opposite account.  Afterwards the groups will present their analysis 
of each excerpt.  Ask the class what they thought?  Did they find the writing of one 
individual’s experience more powerful than the other? Wrap up the lesson. Discuss why it is 
important to look at primary sources in history.  Have the students write an exit card about 
what they learned, and whether or not they understand the process that goes into looking at 
primary sources.  Once everyone has handed in their exit slip than have a class discussion 
about what they learned from looking closely at the primary sources they have looked at 
during the lesson.  
 
ASSESSMENT: 
 
- Exit Card 
- Group work 
- Class participation 
 
                                                

i Eva Kor speaks about Auschwitz, medical experiments, and forgiveness, 
https://www.youtube.com/watch?v=E3AaQd1UOVU  
i Wiesel, Ellie, Night, trans. Mario Wiesel(New York: Hill and Wang, 2006), 29. 
i Dr. Peter Seixas and Tom Morton, The Big Six Historical Thinking Concepts(Toronto: Nelson Education LTD, 
2013), 58. 
i Ibid.,58. 
i Wiesel, Night, 34. 
i Seixas and Morton, The Big Six Historical Thinking Concepts, 58. 
i Ibid.,58. 
i Levi, Primo, Survival in Auschwitz, trans. Stuart Woolf (Toronto: Simon and Schuster, 1996), 27. 
i Seixas and Morton, The Big Six Historical Thinking Concepts, 58. 
i Ibid.,58. 
i Levi, Survival in Auschwitz, 27 
i Seixas and Morton, The Big Six Historical Thinking Concepts, 58. 
i Ibid.,58. 
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Course: CHC2P – Canadian History Since, World War I, Grade 10 
 
Specific Expectation: Explain the significance of the Holocaust for Canada and Canadians 
 
Primary Historical Thinking Concept Explored: Cause and Consequence 
 
Lesson #: 3 
 
Title: Analyzing the Causes and Consequences of the Holocaust 
 
Overview: Students will analyze the causes and consequences of the Holocaust through a 
variety of primary and secondary sources.   
 
Materials: 
 

1. Primary Source Documents (PSD 3.1 / PSD 3.2 / PSD 3.3 / PSD 3.4 / PSD 3.5 / 
PSD 3.6 / PSD 3.7) 

2. Instructions for Teacher (The following lesson plan includes all necessary 
instructions and information for the lesson) 

3. Black Line Masters (BLM 3.1) 
 

PLAN OF INSTRUCTION:  

Step 1: Warm up (50-55 minutes) 
 
The Longest Hatred Documentary 
https://www.youtube.com/watch?v=PPVtX4HFc78  
 
Get them to answer questions based on the documentary.  Summarize the main points 
covered in the documentary afterward.  Get them to hand in their question sheet at the end 
of class to make sure that they understand the content that was presented to them.  Hand 
the question sheets back to the students the next day. 

Step 2: Discussion (10-15 minutes) 
 
Review the causes of World War II and how these causes helped provide the foundation for 
the Holocaust to take place.  Focus will be on Germany’s loss in WW1 and the Versailles 
Treaty.  You should also talk about the importance of Hitler’s experience before WW1 in 
Vienna.  Hitler’s time spent in Vienna was very impactful his worldview.i 

Step 3: Modeling (10-15 minutes) 
 
As we have looked at so far this lesson we have determined that there were a number of 
different things that occurred which would eventually lead to the Holocaust.  In Doris 
Bergen’s book War & Genocide A Concise History of the Holocaust she argues that Hitler 
played a vital role in WW2 and the Holocaust and the events that occurred.ii  She argues that 
without Hitler the events of the Holocaust if they had occurred would have been very 
different in comparison to the events that actually transpired under Hitler’s rule.iii  In my 
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opinion it is impossible to talk about the Holocaust without talking about and looking at 
Hitler’s ideology at the time.   Doris Bergen also argues in her book that in order for the 
Holocaust to occur that certain things were essential.iv  The German population had to be 
willing to target and believe that there were enemies that existed within the population that 
needed to be dealt with.v  Mass murder would and could not have happened on the level that 
it did otherwise.vi  Basically the Holocaust was not inevitable.vii 

Step 4: Guided Practice (15-20 minutes) 
 
Students will be split into groups and will analyze excepts from a translated version of 
Hitler’s Mein Kampf.  Students will examine Hitler’s ideology and discuss about it.  Student 
can use any previous knowledge they might have on the Holocaust in order to relate what 
they have read from Mein Kampf to what Hitler eventually did as a leader.  Have each group 
present the main ideas from their excepts and any conclusions or inferences that they were 
able to make as a group about it.  After each group has presented discuss the importance of 
looking at this document and how it is essential to look at if we are to attempt to understand 
Hitler and why he did what he did. 
Questions for (PSD 3.2): 
1. How did Vienna shape Hitler’s worldview?  What were the consequences of Hitler 

living in Vienna? 
2. What can you infer form this excerpt of Mein Kampf? 
3. Why is it important to History?   

 
Questions for (PSD 3.3) 
1. What can you infer from this excerpt from Mein Kampf? 
2. How did Hitler implement the ideas in this passage during his rule? 

 
Questions for (PSD 3.4) 
1. What can you infer from this passage from Mein Kampf? 
2. Why is this excerpt important to History?   
 
Questions for (PSD 3.5) 
1. What can we infer from this passage? 
2.  What causes and consequences can you identify in this passage in regards to the 

Holocaust?  
3. Why is this passage important to history?  
 
Questions for (PSD 3.6) 
1. What can be inferred from this excerpt of Mein Kampf? 
2. How did Hitler use these ideas later as justification for the Holocaust? 
 
Questions for (PSD 3.7) 
1. What can be inferred from this excerpt of Mein Kampf? 
2. What causes and consequences of the Holocaust are revealed in this excerpt? 
3. Why is this excerpt important? 
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Step 5: Independent Activity (10-15 minutes) 
 
Students will read a first hand account that details Hitler’s ideology in practice during the 
Holocaust.  Hand out copies of the Testimony of Maud Bloch.  Instruct the students to read 
the account through once. Instruct students to analyze and reflect on the account in a 
paragraph to be handed in at the end of the class.  In this paragraph students will consider 
and answer the following:  Why is the Testimony of Maud Bloch important to history?  How 
can Hitler’s ideology be seen in the account?  What can the reader infer from the account of 
Maud Bloch?  What did you think of the account?   

Step 6: Sharing / Discussing / Teaching (15-20mins) 
 
To end the lesson discuss about how there are a number of reasons that would eventually 
lead to the Holocaust and the importance of looking at them as a chain of events.   Discuss 
the consequences of these events and how they would eventually lead to the Holocaust.  
End with talking about Anti-Semitism in the present. 
 
ASSESSMENT: 
 
The Longest Hatred Documentary Question Sheet.(Hand back the next day) 
Class Discussion. 
Group presentation/Group work. 
Testimony of Maud Bloch analysis.(Hand back the next day) 
 
Secondary Sources Used 
 
Doris L Bergen War & Genocide A Concise History of the Holocaust 
 
The Longest Hatred https://www.youtube.com/watch?v=PPVtX4HFc78  
 
 
 
 
 
1 Doris L. Bergen, War & Genocide: A Concise History of the Holocaust (Toronto: Rowman & Littlefield Publishers, 
INC, 2009), 33. 
1 Bergen, War & Genocide A Concise History of the Holocaust, 30. 
1 Ibid., 30. 
1 Bergen, War & Genocide A Concise History of the Holocaust, 1. 
1 Ibid., 1. 
1 Ibid., 1. 
1 Ibid.,1. 
1 Excerpted from Oppetit, Christian. Ed. Marseille, Vichy et les Nazis: Le Temps des refles, la deportation des 
juifs (Marselle: Amicale des Deportes d’Auschwitz et des camps de Haute Silesie, Section Marselle-Provence, 
1993) 151-155. 
1 Hitler, Mein Kampf, translated by Ralph Manheim(Boston: Houghton Mifflin Company, 1943), 55. 
1 Hitler, Mein Kampf, 118. 
1 Hitler, Mein Kampf, 300. 
1 Hitler, Mein Kampf, 327. 
1 Hitler, Mein Kampf, 232. 
1 Hitler, Mein Kampf, 632 
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Course: CHC2P – Canadian History Since, World War I, Grade 10 
 
Specific Expectation: Explain the significance of the Holocaust for Canada and Canadians 
 
Primary Historical Thinking Concept Explored: Historical Perspectives 
 
Lesson #: 4 
 
Title: Understanding Various Perspectives during the Holocaust. 
 
Overview: Students will discover the differing perspectives of the perpetrators, victims and 
Canadian liberators of the Holocaust particularly looking at the Nazi camps 
 
Materials: 
 

1. Primary Source Documents (PSD 4.1 / PSD 4.2 / PSD 4.3 / PSD 4.4 / PSD 4.5) 
2. Instructions for Teacher (The following lesson plan includes all necessary 

instructions and information for the lesson) 
3. Black Line Masters (BLM 4.1 / BLM 4.2 / BLM 4.3 / BLM 4.4 / BLM 4.5) 

 
Plan of Instruction: 
 
Step 1: Warm Up (20 min)  
 
The teacher will have three separate pieces of art/photography from the Nazi camps during 
the Holocaust: the first from the perspective of the perpetrators (PLD 4.1), the second from 
the perspective of the victim (PLD 4.2), and the third from the perspective of Canadian 
liberators at Bergen-Belsen (PLD 4.3). 
 
The teacher will pull up each photo one at time and guide the students through a series of 
discussion and through-provoking questions or guide them through Photograph/Artwork 
Analysis Worksheet (BLM 4.1): 
 
What do you see? 
 
When could this be?  
 
Where could it be from? 
 
Who could have created it/taken the photo? 
 
What is the creator they looking at? 
 
Why would they create art like this/why would they take this picture? 
 
Teacher will then pull up all three pieces on the board and the students will compare the art 
from the teacher’s guiding questions:  
What is the same between these three works? 
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What are the differences? 
 
Why could they be different? 
 
*If access to a smart board, write down answers 
 
Step 2: Discussion (10 minutes) 
 
The teacher will then lead a brief discussion on what the students know about the Holocaust 
to activate their prior knowledge. Using the blackboard, whiteboard, or Smartboard write 
down what they know so that the students can see what they know. 
 
If the students get stuck and cannot think of anything else, or unsure of what to say at the 
beginning, below are some guiding questions: 
 
Who were the victims? 
 
Who were the perpetrators? 
 
Why were the victims targeted? 
 
What happened to the victims? 
 
Who rescued the victims of the Holocaust? 
 
Step 3: Modelling (20 min) 
 
This section of the lesson will be focused on exploring the different perspectives of the 
Holocaust and specifically what occurred inside the Nazi work and death camps. Using the 
student handout (BLM 4.2) and the PowerPoint presentation, the students will fill-in the “t-
table” filling in the perspectives of the Perpetrators, the Victims, and the Liberators. This 
will start with guiding questions in order to get the students thinking about what the 
characteristics of a perpetrator, victim and liberator could be. Then, following each question 
will be information for the students to have that answers the guiding questions. At the end, 
the teacher will pull up a blank version of the students’ “t-table” and the students and the 
teacher will complete together.  
 
What is a victim?  
 
What is a perpetrator? 
 
What is a liberator? 
 
How are they different? Why are they different? 
What are the differing perspectives of each?  
 
Could two perpetrators have differing perspectives?  
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Could various victims have differing perspectives? 
 
Could various liberators have differing perspectives? 
 
**Can mention bystander and resistant as well, depending on the class. 
 
Step 4: Guided Practice (40 min)  
 
1. The students will then listen to “Gestapo in Holland,” a CBC radio show from 1945 from 

a Canadian radio host in Holland during the liberation of a camp near Zutphen. Ask 
guiding questions to ensure that students all understand what went on: 
Link: http://www.bbc.co.uk/archive/holocaust/5105.shtml  

 
Why would the German soldiers fear for their lives?  

 
Were they responsible for what happened? 

 
**Make sure students recognize the varying perspectives of other Germans. 

 
2. Complete the student handout (BLM 4.3) on evaluating primary sources (radio program). 

In order to ensure students understand what must be done, complete together.  
 

3. The students will then be asked to work in groups of four. Each group will split into pairs 
and will be given excerpts of “Into That Darkness” by Gitta Sereny and “Night” by Elie 
Wiesel. One pair in the group of four will read “Into That Darkness” while the other will 
read “Night.” Each pair will work together to fill out the student handout (BLM 4.4) on 
evaluating primary sources (document analysis). (20-30 min) 

 
Step 5: Sharing (20 min) 
 
1. The pairs will then come back together in the group of four and discuss what they learned 

about each resource. 
 

2. Together, the four groups will fill out the student handout (BLM 4.5) on comparing the 
two sources. 

 
3. The teacher will then bring the class back together and will ask the students the main 

differences/similarities between the two sources. Relate back to the art/photography and 
the radio clip. 

 
 
Assessment:  
- The student handout on analyzing Primary Source – Documents will be handed in, 

as well as the comparison handout. This will be used as a summative for the lesson. 
- Discussion is a great tool for formative assessment and will be used accordingly here. 
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Sources - Material for this lesson modified from the following sources: 
 
Colonial Williamsburg Department of Education Outreach, “Using Primary Sources.” 

Madison Metropolitan School District. 
https://socialstudies.madison.k12.wi.us/files/socialstudies/docs/using_primary_sou
rces.pdf  

 
Colville, Alex. Bodies in a Grave, Belsen. 1946. Beaverbrook Collection of War Art, Canadian 

War Museum, Ottawa. 
 
Halton, Matthew. Gestapo in Holland. BBC Archive Radio Program, 4:13. From a CBC Radio 

program of a Canadian reporter providing a first hand account of a concentration 
camp near Zutphen, April 7, 1945. Posted by “BBC Archive.” 
http://www.bbc.co.uk/archive/holocaust/5105.shtml   

 
Lieberman, Ella. Der Transport. Fireflies in the Dark: The Story of Friedl Dicker-Brandeis and the 

Children of Terezin. By Susan Goldman Rubin. New York: Holiday House, 2000. 
http://kurioso.files.wordpress.com/2009/02/ella_1.jpg  

 
Sereny, Gitta. Into That Darkness. London: Pimlico, 1974. 
 
“Teaching About the Holocaust, the Transatlantic Slave Trade, and other Events in 

History.” UNESCO. http://www.unesco.org/education/holocaustEDarticle.pdf  
 
“The Auschwitz Album.” Yad Vashem. 

http://www.yadvashem.org/yv/en/exhibitions/album_auschwitz/photo_41.asp  
 
Wiesel, Elie. Night. New York: Hill and Wang, 2006. 
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P E R S P E C T I V E S  O N  T H E  H O L O C A U S T  

Historical Perspectives 

What is a Victim? 

A Victim is the person who has suffered or been 
harmed by another. The reason someone is 

victimized is because of stereotyping. What kinds 
of stereotypes do you know? 

Victims of the Holocaust: Jews, Roma, people with 
disabilities, homosexuals, etc. 
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What is a perpetrator? 
A Perpetrator, oppressor, or bully is the group 

causing harm to another person or group.  

Perpetrators of the Holocaust: Nazis and SS 
What is a liberator? 
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A Liberator or rescuer is the group or individual 
who frees the victim from harm.  

Liberators of the Holocaust: The Allies – United 
States, Canada, Britain, Soviet Union 
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COURSE:  CHC2P, Grade 10 Applied, Canadian History since World War 1 
 
SPECIFIC EXPECTATION(S): C. Canada, 1929-1945, 3.2, 3.3 

• C3.2, Describe responses of Canada and Canadians to some major international events 
and/or developments that occurred between 1929 and 1945, including their military response 
to World War II 

• C3.3, Explain the significance of the Holocaust for Canada and Canadians 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical Significance 
 
LESSON #: 5 
 
TITLE: A History of Multiculturalism? Canada’s acceptance of minority groups in the 20th century. 
 
OVERVIEW:  This lesson will introduce students to Canada’s changing policies towards refugees, 
immigrants, minority groups and Aboriginal persons during the 20th century. This lesson will ask 
students to question Canada’s reputation as a multicultural nation by looking at the treatment of 
Jewish refugees, Japanese Canadians and Aboriginal children.  
 
MATERIALS: 
 

1. Primary Source Documents (PSD 5.1 / PSD 5.2) 
2. Instructions for teacher (The following lesson plan includes all necessary instructions and 

information for the lesson) 
3. Black Line Masters (BLM 5.1 / BLM 5.2 / BLM 5.3 / BLM 5.4 / BLM 5.5 / BLM 5.6 / 

BLM 5.7 / BLM 5.8 / BLM 5.9) 
 
PLAN OF INSTRUCTION:  

Inquiry Question: 
• Has the Canadian Government’s treatment of minority groups, refugees, and immigrants 

changed between 1930 and 2014? 

Warm up (10 minutes) 
Activity- On An Airplane (See slides BLM 5.1) 

• Students are asked to pretend that they are boarding a small passenger airplane. 
• Students will have to decide who they want to sit beside on the plane based on a general 

descriptor as follows: 
i. A boxer 
ii. A basketball player 
iii. A bald person with multiple piercings 
iv. A person who has been in prison for 26 years 
v. A refugee 

• Think, Pair, Share:  
o Give students one minute to think about the person they would prefer to sit beside. 
o Students share their choice with the people sitting around them. 
o A few students are asked to share their choice with the class. Students must justify 

their choice: Why would you want to sit beside this person? 
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• A Fuller Description 
o Teacher then presents full descriptions of the five individuals (see slides BLM 5.1). 
o Teacher brings the discussion back to the central theme of the lesson:  

 What assumptions did we make based on the initial descriptions?  
 What prejudices or biases does each of us have towards certain groups of 

people? (Internal thinking question) 
• Bridge: Today’s lesson asks us to think about Canadian policies and attitudes towards 

minorities, religious groups and immigrants during the 20th century.  
o What was Canada’s role in aiding Jewish refugees prior to the Holocaust? 
o Have Canada’s immigration policies changed between 1930 and 2014?  

Discussion (10 minutes) 
*The following information is contained within the PowerPoint slides (BLM 5.1). The slides have 
been colour-coded to make note taking easier for students. The most important points appear in 
green. 
 
A Brief History of Jewish Persecution 
This information should be summarized for students. You do not need to touch on each 
point. Students should recognize that Jewish persecution was not a new concept in the 1930’s. 

• Judaism and Christianity stem from the same root, the Old Testament Scriptures. 
• However, this fundamental root is rarely recognized in modern culture due to the fact that 

Jewish People have been persecuted, massacred and tortured for centuries under the name of 
Jesus Christ. 

• 70 AD- The Roman Army destroys Jerusalem. Over 1 million Jewish People are killed and 
97,000 are taken into slavery and captivity. 

• 391 AD- The Edict of Theodosius declared that Christianity was to be the only legal religion 
in the Roman Empire. 

• 589 AD- The Third Council of Toledo (in Spain) ordered that children born of marriage 
between Jews and Christians be baptized by force. A policy of forced conversion of all Jews 
was initiated.  

• 1096 AD- The First Crusade was launched. Although the prime goal of the Crusades was to 
liberate Jerusalem from the Muslims, Jews were a second target. Along the Rhine River 
12,000 Jews were killed.  

• 1146 AD- Renewed persecution of the Jews in Germany at the beginning of the Second 
Crusade. The French monk Rudolf called for the destruction of the Jews. 

• 1181 AD- French King Philip banished the Jews from his domain. All land and homes were 
turned over to the king. 

• 1492 AD- Jews were given the choice of being baptized as Christians or be banished from 
Spain. 300,000 left Spain penniless and many migrated to Portugal and Turkey where they 
were later tortured, imprisoned, and killed. 

• 1497 AD- Jews were banished from Portugal. 
• 1543 AD- Martin Luther publishes On Jews and Their Lies. He posed the question, “What shall 

we do with this rejected and condemned people, the Jews?” He recommended all Jewish 
religious books be burned. 

• 1915 AD- 600,000 Jewish People are forcibly moved from the borders of Russia to the 
interior. 100,000 die of starvation. 

• 1920 AD- Germany is defeated in the First World War. Continuing economic difficulties in 
Germany are blamed on the Jewish People. 

• 1933 AD- Hitler becomes Chancellor of Germany. The Nazi era begins. Anti-Sematic 
propaganda increases in Germany. 
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The Night of Broken Glass 
• Kristallnacht, “The Night of Broken Glass” – November 9-10. 
• Mobs attacked Jews killing and injuring hundreds. 2,000 synagogues burned; 7,500 Jewish 

businesses destroyed; 30,000 Jews arrested and sent to concentration camps. Hitler brought 
back century-old church law, ordering all Jews to wear a yellow Star of David as 
identification.  

• A few hundred thousand Jews are allowed to leave Germany after they turned over all of their 
assets to the government. 

 
The St. Louis Incident 

• In May 1939, the S.S. St. Louis left Germany for Cuba. The ship carried 937 Jewish refugees 
fleeing persecution following the Kristallnacht. 

• When the ship arrived in Cuba, the Cuban government refused to allow the passengers into 
the country. 

• The ship attempted to gain entry into the United States and Canada, but was denied entry and 
not allowed to dock.  

• The S.S. St. Louis sailed back to Europe where many of the passengers were sent to 
concentration camps. 

Modeling (10 Minutes) 
• Students are shown a cartoon from the New York Daily Mirror on June 6, 1939 (PSD 5.1). 
• The cartoon shows the Statue of Liberty looking away in shame as the SS St. Louis steams 

away from America. 
• Use the Cartoon Analysis Worksheet (BLM 5.2) to help analyze the cartoon, extracting what 

the author may have meant when he designed the image in 1939.  
• Complete this activity as a teacher-facilitated group discussion. Students should work to 

develop analysis skills, and will complete a similar activity on their own later in the lesson. 
• Solutions to this activity can be found in the Appendices (BLM 5.3).  

Discussion (10 minutes) 
• Ask students if they have seen one of Historica Canada’s Heritage Minutes. 
• Show the following video clips: 

o Jackie Robinson 
https://www.historicacanada.ca/content/heritage-minutes/jackie-
robinson?media_type=41&media_category= 

o Halifax Explosion 
https://www.historicacanada.ca/content/heritage-minutes/halifax-
explosion?media_type=41&media_category= 

• Discussion Questions: 
1. What do these two videos have in common? 
2. Why do you think Heritage Minutes are created? 
3. Why do they end with “A part of our heritage?” 
4. Why do you think the St. Louis incident has not been made into a Heritage Minute? 

Guided Practice/Activity (40 minutes) 
• Students will work in groups of 4-5. 
• Together they will conduct research about the St. Louis incident using a variety of primary 

and secondary sources (See handout BLM 5.4). 
• Each group will be responsible for producing a short 1 – 2 minute “Anti-Heritage Minute”, 

commemorating the St. Louis incident in Canadian history.    

Koebel, Thurgood, Villemaire 22



 

Guided Practice/Activity Continued (30 minutes) 
• Students will work in their groups to compose a 1 – 2 minute “Anti-Heritage Minute” 
• Students will work to put their short skit together. See handout (BLM 5.4) and grading rubric 

(BLM 5.5). 
 
Presentations (15 minutes) 

• Each group will present their “Anti-Heritage Minute” to the class. 
 
Discussion (2 minutes) 
Remind students of the Inquiry Question being explored: 
Has the Canadian Government’s treatment of minority groups, refugees, and immigrants changed 
between 1930 and 2014? 
 

• How are Canadians recognized around the world today? 
• What are symbols of Canadian identity (See slides, BLM 5.1) 
• Ask students to think about multiculturalism in Canada…Is Canada known for being a 

multicultural nation?  

Discussion (25 minutes) 
• Show students the clip “Japanese Internment” from Canada: A People’s History 

https://www.youtube.com/watch?v=L9WTTB1Adi4 
32:21 – 39:25 

• Show students a short clip from We Were Children (A National Film Board production) 
0:00-13:10 
Trailer available at: https://www.nfb.ca/film/we_were_children 

 
Questions: 

• What was the Government’s view of Japanese Canadians following the attack at Pearl 
Harbor?  

• Can any similarities be seen between the Canadian Government’s treatment of the Japanese 
and the Nazi Government’s treatment of the Jewish People? 

• How were Canada’s Aboriginal children treated in Residential Schools? What dehumanizing 
aspects were shown in this clip? 

• How does the treatment of Aboriginal children parallel the treatment of Jewish People under 
Nazi control? 

Independent Activity (10 minutes) 
• Students are given a cartoon created by Dr. Seuss (Theodor Geisel) depicting Hitler and a 

person of Japanese decent (PSD 5.2). 
• The cartoon shows Hitler and the Japanese as the enemy, highlighting the highly 

discriminatory views towards both the German and Japanese populations during the Second 
World War.  

• Have students use the Cartoon Analysis Worksheet (BLM 5.2) to help analyze the cartoon, 
extracting what Dr. Seuss would have been implying when he designed the image. 

• Students should work to develop analysis skills, critically thinking about how this image 
would have influenced both the Canadian and American populations during the Second 
World War. 

• Discussion Point: What does this image suggest about the Canadian Government’s 
view of particular racial groups during the 1940’s? 

• Students will hand this activity in at the end of class. 
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• Solutions to this activity can be found in the Appendices (BLM 5.6).  

Sharing / Discussing (5 minutes) 
• Think, Pair, Share- Ask students to think about the following question: 

o Has Canada’s acceptance of refugees, immigrants and minority groups changed 
between 1930 and 2014?  

o Does racial prejudice continue today? How can we work to stop such injustices? 
• Have students share their opinion with a partner. 
• Ask for a few pairs to share their thoughts with the class. 

 
Assessment/Homework  

• Students will read an article from The Globe and Mail called “Why we can’t turn away the Tamil 
ships” published in 2010 (BLM 5.7). 

• The article looks at Canada’s immigration policies and compares the arrival of the St. Louis to 
the arrival of Ocean Lady in 2010.  

• Students will complete multiple choice and short answer questions about the reading (BLM 
5.8) to demonstrate their understanding of the topic, while also practicing important skills for 
the Ontario Secondary School Literacy Test. 

• Solutions for this activity can be found in the Appendix (BLM 5.9) 
 
ASSESSMENT: 

• Assessment for this lesson will be derived from formative and summative feedback. 
• Class discussion around topics of the S.S. St. Louis, Canadian immigration policy, Japanese 

internment and Residential Schools provides an opportunity to assess how students are 
interpreting, reflecting, and critically thinking about these controversial topics in Canadian 
History. 

• Students will be assessed on their ability to interpret and apply primary source documents as 
they create a short skit on Canada’s policy towards refugees in the 1930s.  

• Students will also be assessed on their ability to critically analyze a cartoon image, identifying 
what the message or purpose of the cartoon was, and what this cartoon says about North 
American attitudes towards German and Japanese People during the Second World War. 

• Students will complete a short literacy-based homework assignment that illustrates the 
importance of the St. Louis incident in Canadian history. 

 
SOURCES- Material for this lesson modified from the following sources: 

• A Journey Into The Holocaust. “Jewish Persecution.” 
http://www.ajourneyintotheholocaust.com/docs/Jewish-Persecution-in-History.pdf. 

• Arkansas History Hub. “Cartoon Analysis Worksheet.” 
http://www.arhistoryhub.com/primary-source-analysis-worksheets/# 

• Canada: A People’s History. DVD. Toronto, ON: CBC Learning, 2012. 
• Carlson, Kathryn Blaze. “’None is too many’: Memorial for Jews turned away from Canada in 

1939.” National Post, January 17, 2011. http://news.nationalpost.com/2011/01/17/none-is-
too-many-memorial-for-jews-turned-away-from-canada/ 

• CBC News. “Libeskind memorial to Jews rejected in Halifax unveiled.” CBC News Nova 
Scotia, January 20, 2011. http://www.cbc.ca/news/canada/nova-scotia/libeskind-memorial-
to-jews-rejected-in-halifax-unveiled-1.1032629 

• Geisel, Theodor. “What Have You Done Today To Help Save Your Country From Them?” 
Illustration. PM, March 5 1942. 

• Historica Canada. Halifax Explosion. https://www.historicacanada.ca/content/heritage-
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minutes/halifax-explosion?media_type=41&media_category= 
• Historica Canada. Jackie Robinson. https://www.historicacanada.ca/content/heritage-

minutes/jackie-robinson?media_type=41&media_category= 
• Ontario Human Rights Commission. S.S. St. Louis and human rights. 

http://www.ohrc.on.ca/en/living-rights-and-creed/ss-st-louis-and-human-rights 
• Packer, Fred. “Ashamed!” Illustration. New York Daily Mirror, June 6 1939. 
• The American Jewish Joint Distribution Committee. The Story of the S.S. St. Louis (1939). 

http://archives.jdc.org/educators/topic-guides/the-story-of-the-ss-st.html 
• The United States Holocaust Museum. Voyage of the St. Louis. 

http://www.ushmm.org/wlc/en/article.php?ModuleId=10005267 
• Waldman, Lorne and Audrey Macklin. “Why we can’t turn away the Tamil ships.” The Globe 

and Mail, August 17, 2010. http://www.theglobeandmail.com/globe-debate/why-we-cant-
turn-away-the-tamil-ships/article1377276/ 

• We Were Children. DVD. Directed by Tim Wolochatiuk. Montreal, QU: National Film Board 
of Canada, 2012. 
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Course: CHC2P – Canadian History Since, World War I, Grade 10 
 
Specific Expectation: Explain the significance of the Holocaust for Canada and Canadians 
 
Primary Historical Thinking Concept Explored: Understand Ethical Dimensions of History 
 
Lesson #: 6 
 
Title: Understanding the Ethical Dimension of the Holocaust. 
 
Overview: Students will be able to understand, sympathize and analyze the actions of the 
Jewish Council after the Vrba and Wetzler Report, and understand the Ethical dimensions of 
certain aspects of the Holocaust. 
 
Materials: 
 

1. Primary Source Documents (PSD 6.1) 
2. Instructions for Teacher (The following lesson plan includes all necessary 

instructions and information for the lesson) 
3. Black Line Masters (BLM 6.1) 

 
Step 1: Warm-Up (30-40 min) 
 

- Play Mafia 
o Rules for Mafia: http://www.menconi.com/games/mafia.html 

 
Step 2: Discussion (15 min) 

1. Discuss Mafia 
a. How did the villagers feel who were blamed for murders but didn’t do 

anything?  
o How does the nurse feel when they don’t save the right villager? 
o How did the mafia members feel about killing off people and letting others 

take the fall? 
o Villagers who became spectators – did you want to help the villagers that 

were still alive?  
2. Discuss these questions: 

o What if you saw something horrible or something horrible happened to you, 
yet no one believed that you had seen it? 

o What if you could save the lives of millions of people with the knowledge 
that you had about the horrible place or thing that happened to you? What 
would you do? 

o What if you were told something terrible that seemed too horrible to be real? 
Would you believe it? Would you try and do something about it? Would you 
sweep it under the rug? 

o If you did ignore it, how would you feel if later, it all came out as true and 
you could have saved millions of innocent people? 

3. Free Write for five minutes 
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a. Using all of your verbal answers from the previous questions, write down 
what you would do if someone came to you with information that seemed 
impossible to believe, but information that could prevent the death of 
millions of people. 

 
 
Step 3: Modelling (60-65 min) 

1. Band of Brothers clip 
a. https://www.youtube.com/watch?v=sHcJtU9dr6I 
b. How did the American soldiers react to the camp? 
c. What did you notice about the liberators? The prisoners? 
d. Did the liberators seem to know what they had come across? 

2. Vrba and Wetzler Escape from Auschwitz PBS program. 
a. http://www.pbs.org/wnet/secrets/escape-from-auschwitz/8/ 

 
Step 4: Guided Practice (10 min) 

1. PowerPoint slideshow on the Ethical Dimensions of the Holocaust 
 
Step 5: Independent Activity (60 min) 

1. Vrba & Wetzler document excerpts (PLD 6.1) (split up document into sections and 
split class up into pairs to complete Document analysis sheet (BLM 6.1)) 

2. Write an opinion paragraph on why you think the Jewish council did not believe 
Vrba and Wetzler and what you think they should have done. Will be handed in for 
assessment. 

 
Step 6: Sharing (5 min) 

- Share opinion pieces or Free Write piece if time or volunteers. 
 
Assessment 

- Formative 
o Free Write piece 
o Document Analysis Sheet 
o Discussions 

- Summative 
o Opinion Paragraph to hand in. (Connections to OSSLT). 

 
Sources - Material for this lesson modified from the following sources: 
 
Band of Brothers. Youtube video, 9:55. Posted by “sullywully182.” July 19 2009. 

https://www.youtube.com/watch?v=sHcJtU9dr6I  
 
Escape from Auschwitz. 2008. http://www.pbs.org/wnet/secrets/escape-from-auschwitz/8/ 
 
The Game of Mafia. December 28, 2003. http://www.menconi.com/games/mafia.html 

(accessed December 8, 2014). 
 
Wetzler, Alfred, and Rudolf Vrba. “The Wetzler-Vrba Report.” German History in Documents 

and Images. 1944. http://germanhistorydocs.ghi-dc.org/pdf/eng/English45.pdf 
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Hard questions must be asked 

A MORALE DILEMMA 

WHAT DID THE ALLIES KNOW? 
•  1942- Polish, British and U.S. governments informed that the Jews are being 

moved from the ghettos and taken to concentration camps. 

•  Believed the Jews were being killed with electricity (did not know of gas 
chambers at this time) 

•  Members of Polish government (who had fled the country) published  an 
official Polish protest against the systematic murders of the Jewish 
population. 

From all the occupied countries Jews are being 
transported in conditions of appalling horror and brutality 
to Eastern Europe. In Poland, which has been made the 
principal Nazi slaughterhouse, the ghettos established by 
the German invader are being systematically emptied of 
all Jews except a few highly skilled workers required for 
war industries. None of those taken away are ever heard 
of again... 

BLETCHLEY PARK 
•  From April 1942 to February 1943, The British Intelligence had 

been intercepting and decoding radio messages sent by the 
“German Order Police”, which included daily prisoner returns 
and death, for ten concentration camps, including Auschwitz. 
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JEWISH ESCAPEES REPORT 
•  On April 7, 1944, two young Jewish inmates, Rudolf Vrba and Alfred Wetzler, 

had escaped from the Auschwitz camp with detailed information about the 
camp’s geography, the gas chambers, and the numbers being killed. 

•  A 40 page document is written by translators 

HOW DO THE ALLIES RESPOND? 
•  Reconnaissance aircraft first fly over Auschwitz on April 4, 1944 
•  June 26, 1944 - Allied heavy bombers fly above the region 

identifying three railways lines that led to Auschwitz 
•  July 7 – U.S. War Department refuses requests from Jewish 

leaders to bomb the railway lines leading to the camps. The idea 
is believed to never have been discussed with President 
Roosevelt. 

•  By 1944 the Germans had specialist teams to repair damaged 
rail lines 

•  Area bombing would have killed many prisoners. 

A MORALE DILEMMA 
•  David Wyman, history professor and Harvard grad, wrote the following: 

How could it be that the governments of the two great Western 
democracies knew that a place existed where 2,000 helpless 
human beings could be killed every 30 minutes, knew that such 
killings actually did occur over and over again, and yet did not feel 
driven to search for some way to wipe such a scourge (plague/
curse) from the earth? 

Wyman, “Why Auschwitz wasn’t bombed”, 1998. 

LIBERATING THE CAMPS 

Soviet forces were the first to approach 
a major Nazi camp near Lublin, Poland, 
in July 1944.  

Surprised by the rapid Soviet advance, 
the Germans attempted to hide the 
evidence of mass murder by 
demolishing the camp.  

Camp staff set fire to the large 
crematorium used to burn bodies of 
murdered prisoners, but in the hasty 
evacuation the gas chambers were left 
standing. 
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12/9/14&

3&

LIBERATING THE CAMPS 
•  The Soviets liberated Auschwitz, the largest killing center and 

concentration camp, in January 1945.  
•  There was abundant evidence of mass murder in Auschwitz. The 

retreating Germans had destroyed most of the warehouses in 
the camp, but in the remaining ones the Soviets found personal 
belongings of the victims.  

•  They discovered hundreds of thousands of men’s suits, more 
than 800,000 women’s outfits, and more than 14,000 pounds of 
human hair.  

LIBERATING THE CAMPS •  Liberators confronted unspeakable 
conditions in the Nazi camps, where piles 
of corpses lay unburied.  

•  Only after the liberation of these camps 
was the full scope of Nazi horrors 
exposed to the world. The small 
percentage of inmates who survived 
resembled skeletons because of the 
demands of forced labor and the lack of 
food, compounded by months and years 
of maltreatment. Many were so weak that 
they could hardly move. 

•   Disease remained an ever-present 
danger, and many of the camps had to be 
burned down to prevent the spread of 
epidemics. Survivors of the camps faced 
a long and difficult road to recovery. 

Koebel, Thurgood, Villemaire 30
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BRINGING THE 
HOLOCAUST UNIT 
TO CLOSURE: 
IMPLICATIONS FOR 
THE FUTURE 

 
 
 

EXCERPTED REMARKS BY AFRICAN AMERICAN LIBERATOR LEON BASS 
 

International Liberators Conference 

Washington, D.C. 

October 1981 
 

But in the final analysis, my friends, if we want to avoid another Holocaust, if we want to make 

sure that this doesn’t happen again, we have a personal responsibility to do something about it. 

I know it’s nice to say that you’re going to give a large sum of money to the NAACP or you’re 

going to give a large sum of money to B’nai Brith. But that’s the easy way out. 

 
… the tough part of the program is when you walk out of here and you go back to where you 

live and where you work. When you’re on the job and your boss tells an anti-Semitic joke, do 

you laugh…? When you’re sitting around the bridge table and somebody talks about the dirty 

niggers or the spics moving in down the street, do you sit there quietly and never say anything? 

If so, you are contributing to another Holocaust. 

 
It was James Baldwin who said, “God gave man the rainbow sign/No more water, the fire next 

time.” You are throwing fuel on that fire when you keep your mouth shut…. Trying to love the 

unlovable is the challenge, my friends. When we ignore the disinherited, the dispossessed, and 

the poor among us, we are contributing to another Holocaust... 

 
If we’re going to survive, if we’re going to make this world a better place, when we leave here 

we’ll take the message back with us. We’ll move out into the forefront where the battle happens 

to be waging and that’s with the disinherited and the dispossessed. I would like to remember 

again the words of James Baldwin who said, 

 
Either we love one another 

Or the seas will engulf us 

And the light will go out. 

 

 

From The Liberation of the Nazi Concentration Camps 1945: Eyewitness Accounts of the 

Liberators (Washington, D.C.: United States Holocaust Memorial Council, 1987). 
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PSD 2.1 – Night – Elie Wiesel’s arrival at Auschwitz 
 
The Beloved Objects that we had carried with us from place to place were no left behind in 
the wagon and, with them, finally, our illusions.  Every few yards, there stood and SS man, 
his machine gun trained on us.  Hand in hand we followed the throng.  An SS came toward 
us wielding a club.  He commanded: ‘Men to the left!  Women to the right!’  Eight words 
spoken quietly, indifferently, without emotion.  Eight simple, short words.  Yet that was the 
moment when I left my mother.  There was no time to think, and I already felt my father’s 
hand press against mine:  we were alone.  In a fraction of a second I could see my mother, 
my sisters, move to the right.  Tzipora was holding Mother’s hand.  I saw them walking 
farther and farther;  Mother was stroking my sister’s blond hair, as if to protect her.  And I 
walked on with my father, with the men.  I didn’t know that this was the moment in time 
and place where I was leaving my mother and Tzipora forever.  I kept walking, my father 
holding my hand.ii (Wiesel, Night, 29) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



PSD 2.2 – Night – Elie Wiesel on Remembrance of Auschwitz 
 

NEVER SHALL I FORGET that night, the first night in camp, that turned 
my life into one long night seven times sealed.   
Never shall I forget that smoke. 
Never shall I forget the small faces of the children whose bodies I saw 
transformed into smoke under a silent sky. 
Never shall I forget those flames that consumed my faith forever. 
Never shall I forget the nocturnal silence that deprived me for all eternity of 
the desire to live. 
Never shall I forget those moments that murdered my God and my soul and 
turned my dreams to ashes. 
Never shall I forget those things, even were I condemned to live as long as 
God Himself. 
Never.v (Wiesel, Night, 34) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



PSD 2.3 – Excerpt from Primo Levi’s Survival in Auschwitz – Primo Levi’s Arrival in 
Auschwitz 
 
Then for the first time we became aware that our language lacks words to express this 
offense, the demolition of a man.  In a moment, with almost prophetic intuition, the reality 
was revealed to us:  we had reached the bottom.  It is not possible to sink lower than this; no 
human condition is more miserable than this, nor could it conceivably be so.  Nothing 
belongs to us any more; they have taken away our clothes, our shoes, even our hair; if we 
speak, they will not listen to us, and if they listen, they will not understand.  They will even 
take away our name:  and if we want to keep it, we will have to find ourselves the strength to 
do so, to manage somehow so that behind the name something of us, of us as we were, still 
remains.viii(Levi 27) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



PSD 2.4 
 
Imagine now a man who is deprived of everyone he loves, and at the same time of his house, 
his habits, his clothes, in short, of everything he possesses:  he will be a hollow man, reduced 
to suffering and needs, forgetful of dignity and restraint, for he who loses all often easily 
loses himself.  He will be a man whose life or death can be lightly decided with no sense of 
human affinity, in the most fortunate of cases, on the basis of a pure judgment of utility.  It 
is in this way that one can understand the double sense of the term ‘extermination camp’, 
and it is now clear what we seek to express with the phrase: ‘to lie on the bottom’.xi(Levi, 
Survival in Auschwitz, 27) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



PSD 3.1 
 

From Deportations  
Testimony of Maud Bloch, Auschwitz-Birkenau Number A 5446  

 
Forty-seven years have gone by since the liberation of Auschwitz in January 1945.  One 
often describes the life of a deportee in a camp, but each of us survived in her own unique 
way. I crossed the gates of Auschwitz with all six members of my family on a day in May 
1944. The infernal gates of that nightmare prison which the Nazis had given the name of 
concentration camp, but which in reality was an extermination camp for Jews and Gypsies. 
This horrible journey had begun with the departure from Drancy, in sealed railway cars, with 
hunger, thirst, promiscuity for days and days, and for nights and nights: staying sometimes 
several hours on rail sidings because of bombed-out tracks, closed in, squeezed against one 
another, standing up, without air; men, women, young children and the elderly who 
sometimes died alone in a corner of the car. One tried to reason, to believe, but lost all hope. 
The train of death was following its route toward the unknown, the journey not yet finished. 
When the doors of the railway car opened, we are violently thrown onto the platform. 
Everywhere SS officers in uniforms, yelling, screaming, hitting us with their whips, 
accompanied by enormous dogs, barking, menacing, showing their fangs. Two lines are 
rapidly forming following the orders of the SS, one to the right, one to the left. Immediately, 
we are separated from one another. Panic, the awful cries, the distress. I am brutally ripped 
from the arms of my mother, who is crying. I do not even have time to give her one last 
embrace. I see my parents leave in the line to the left with thousands of other people. Some 
trucks are waiting for them. Nothing to fear - the words of an SS assail me - you will rejoin 
each other soon. We are stripped naked of all our clothes and shoes, sheared, tattooed on 
the left forearm (I am number A 5446), and dressed in dirty rags. I inherit a pair of shoes, 
one with a high heel and the other, a low heel. Of course, that makes me limp.... For me the 
biggest torture was the time of roll call. The roll calls, which last for hours and hours, 
standing at attention, in ranks of five, leaning against each other in order not to fall, feet 
sunken up to the ankles in a swampy mud under the frozen rain of autumn, in the snow and 
the blizzards of winter, with those who fell, exhausted, and died in total silence, where no 
one even took note of the last breath of the thousands who were dying. It is finally time to 
depart for work. I labor in an outside commando, which requires traveling several kilometers 
to arrive at the place of work. We leave the camp to the sound of a female orchestra which is 
playing an American march. How ridiculous! We do the same work as the men. We have to 
carry on our shoulders piles of bricks, fifty-kilogram sacks of cement on a terrain where we 
have to cross an immense trench, laden with shovels and picks.  
Each day was a day won in life. Very often selections took place: they became a part of our 
weekly life. This consisted of presenting ourselves nude in front of our barracks. SS doctors 
passed through the ranks and indicated, at random according to whim, those who were 
destined to go to the gas chamber. Often our unfortunate friends left in this way and never 
returned. One morning there was a distribution of bed sheets and blankets. or proper 
dresses. What was going on? We were very astonished and did not understand the changes. 
At the end of the morning's work, we were put in ranks and given a soup containing morsels 
of meat. But what was the mystery here? Finally, we understood. The gentlemen of the 
International Red Cross were visiting the camp. The SS officers accompanied them and 
explained to them that Birkenau was simply a labor camp, properly kept: the detainees were 
well-fed, dressed properly, were sleeping in clean beds with sheets and blankets. How could 



they not see our thinness, our pale coloring, our shaved heads, the chimneys spitting flames? 
How could they let themselves be deluded like that? Or, perhaps they did not want to see 
anything or know anything? The comforting news circulates in the camp for several days. 
The Russians are approaching the camp: the front is only a few kilometers away. A gleam of 
hope gives us a little bit of courage, although we are very scared because the SS in retreat 
would be quite capable of blowing up the camp and killing us so that the witnesses of this 
horrible tragedy would disappear forever. Thousands of deportees were led away by the SS 
as they departed and were slaughtered on a Death March or transferred to other camps. As 
for me, since I had a gangrenous wound on my leg. It was impossible for me to walk. Thus. I 
stayed in the camp without food for several days awaiting the arrival of Soviet troops who 
came to liberate us on 27 January 1945.viii  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



PSD 3.2 – Mein Kampf 
 

My views with regard to anti-Semitism thus succumbed to the passage of time, and this was 
my greatest transformation of all.  It cost me the greatest inner soul struggles, and only after 
months of battles between my reason and my sentiments did my reason begin to emerge 
victorious.  Two year later, my sentiment had followed my research and from then on 
became its most loyal guardian and sentinel.  At the time of this bitter struggle between 
spiritual education and cold reason, the visual instruction of Vienna streets had performed 
invaluable services.  There came a time when I no longer as in the first days, wandered 
blindly through the mighty city; now with open eyes, I saw not only the buildings but also 
the people.ix 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



PSD 3.3 
 
In general the art of all truly great national leaders of all times consists among other things 
primarily in not dividing the attention of a people, but in concentrating it upon a single foe.  
The more unified the application of a people’s will to fight, the greater will be the magnetic 
attraction of a movement and the mightier will be the impetus of the thrust.  It belongs to 
the genius of a great leader to make even adversaries far removed from one another seem to 
belong to a single category because in weak and uncertain characters the knowledge of 
having different enemies can only too readily lead to the beginning of doubt in their own 
right.  Once the wavering mass sees itself in a struggle against too many enemies, objectivity 
will put in an appearance, throwing open the question whether all others are really wrong 
and only their own people or their own movement are in the right.x 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 



PSD 3.4 
 
The mightiest counterpart to the Aryan is represented by the Jew.  In hardly and people in 
the world is the instinct of self-preservation developed more strongly than in the so called 
‘chosen.’  Of this, the mere fact of the survival of this race may be considered the best proof.  
Where is the people which in the last two thousand years has been exposed to so slight 
changes of inner disposition, character, etc., as the Jewish people?  What people finally, has 
gone through greater upheavals than this one- and nevertheless issued from the mightiest 
catastrophes of mankind unchanged?  What an infinitely tough will to live and preserve the 
species speaks from these facts.xi 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 



PSD 3.5 
 
If we pass all the causes of German collapse in review, the ultimate and most decisive 
remains the failure to recognize the racial problem and especially the Jewish menace.  The 
defeats on the battlefield in August, 1918, would have been child’s play to bear.  They stood 
in no proportion to the victories of our people.  It was not they that cause our downfall; no, 
it was brought about by that power which prepared these defeats by systematically over 
many decades robbing our people of the political and moral instincts and forces which alone 
makes nations capable and hence worthy of existence.  In heedlessly ignoring the questions 
of the preservation of the racial foundations of our nation, the old Reich disregarded the sole 
right which gives life in this world.  Peoples which bastardize themselves, or let themselves 
be bastardized, sin against the will of eternal Providence, and when their ruin is 
encompassed by a stronger enemy it is not an injustice done to them, but only the 
restoration of justice.  If a people no longer wants to respect the Nature- given qualities of 
its being which root in its blood, it has no further right to complain over the loss of its 
earthly existence.xii   

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 



PSD 3.6 
 
The foremost connoisseurs of this truth regarding the possibilities in the use of falsehood 
and slander have always been the Jews, for after all, their whole existence is based on one 
single great lie, to wit, that they are a religious community while actually they are a race- and 
what a race!  One of the greatest minds of humanity has nailed them forever as such in an 
eternally correct phrase of fundamental truth: he called them ‘the great masters of the lie.’ 
And anyone who does not recognize this or does not want to believe it will never in this 
world be able to help the truth to victory.xiii 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 



PSD 3.7 
 
When in the year 1919 the German people was burdened with the peace treaty, we should 
have been justified in hoping that precisely through this instrument of boundless repression 
the cry for German freedom would have been immensely promoted.  Peace treaties whose 
demands are a scourge to nations not seldom strike the first roll of drums for the uprising to come.  What 
could have been done with this peace treaty of Versailles?!  This instrument of boundless 
extortion and abject humiliation might, in the hands of a willing government, have become 
an instrument for whipping up the national passions to fever heat.  With a brilliant 
propagandist exploitation of these sadistic cruelties, the indifference of a people might have 
been raised to indignation, and indignation to blazing fury!  How could every single one of 
these points have been burned into the brain and emotion of this people, until finally in sixty 
million heads, in men and women, a common sense of shame and a common hatred would 
have become a single fiery seas of flame, from whose heat a will as hard as steel would have 
risen and a cry burst forth: Give us arms again!  Yes, my friends, that is what such a peace 
treaty would do.  In the boundlessness of its oppression, the shamelessness of its demands, 
lies and greatest propaganda weapon for the reawakening of a nation’s dormant spirits life.xiv 
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PSD 4.1 – Photo taken by Perpetrator 
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PSD 4.2 – Artwork created by victim 
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PSD 4.3 – Perspective of a Liberator, Alex Colville War Art – Bodies in a Grave, Belsen, 1946. 
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PSD 4.4 
 
Into That Darkness – Gitta Sereny, pg. 168-170. 
 
 “What were you doing at the Totenlager at 6 a.m.?” I asked Stangl. 
  

“It was a round; I went everywhere. At 7 I went to breakfast. After a while I had them 
build our own bakery. We had a wonderful Viennese baker. He made delicious cakes, very 
good bread. After that we gave our army-issue bread to the work-Jews. Of course.” 

“Of course? Did everybody?” 
“I don’t know. I did. Why not – they could use it…I tried other ways to get them 

food too,” said Stangl. “You know the Poles had ration books which allowed them an egg a 
week, so much fat, so much meat. Well, it occurred to me that if everybody in Poland had 
the right to ration tickets, if that was the law – then our work-Jews were in Poland too and 
also had the right to ration tickets. So I told Matzig the book-keeper to go to the town 
council and request a thousand ration books for our worker-Jews.” 

“What happened?” 
He laughed. “Well, in the surprise of the moment they gave him a thousand rations 

for that week. But afterwards the Poles – the town council – complained to somebody at 
HQ and I was hauled over the coals for it. Still, it was a good try and we did get something 
out of it; they had a thousand eggs that week.” 

“Getting back to your daily routine, what did you do after breakfast?” 
“At about 8 I’d go to my office.” 
“What time did the transports arrive?” 
“Usually about that time.” 
“Didn’t you attend their arrival?” 
“Not necessarily. Sometimes I went.” 
According to Suchomel, Stangl was usually there, “though he always avoided any 

transports from Germany or Austria, which were accompanied by German police. When 
that happened, the police officers were quickly taken to the mess so that they couldn’t see 
anything, and then they were pushed off again on the same train when it went out (after it 
was cleaned).” According to Treblinka survivor Joe Siedlecki, Stangl was “often, always on 
the ramp in his white suit, often on horseback, very elegant”.  

“How many people would arrive on a transport?” I asked Stangl.  
“Usually about five thousand. Sometimes more.” 
“Did you ever talk to any of the people who arrived?” 
“Talk? No. But I remember one occasion – they were standing there just after they’d 

arrived, and one Jew came up to me and said he wanted to make a complaint. So I said yes, 
certainly, what was it. He said that one of the Lithuanian guards (who were only used for 
transport duties) had promised to give him water if he gave him his watch. But he had taken 
the watch and not given him any water. Well that wasn’t right, was it? Anyway, I didn’t 
permit pilfering. I asked the Lithuanians then and there who it was who had taken the watch, 
but nobody camp forward. Franz – you know, Kurt Franz – whispered to me that the man 
involved could be one of the Lithuanian officers – they had so-called officers – and that I 
couldn’t embarrass an officer in front of his men. Well, I said, ‘I am not interested what sort 
of uniform a man wears. I am only interested in what is inside a man.’ Don’t think that didn’t 
get back to Warsaw in a hurry. But what’s right is right, isn’t it? I made them all line up and 
turn out their pockets.” 



!

“ In front of the prisoners?” 
“Yes, what else? Once a complaint is made it has to be investigated. Of course we 

didn’t find the watch – whoever it was had got rid of it.” 
“What happened to the complainant?” 
“Who?” 
“The man who lodged the complaint?” 
“I don’t know,” he said vaguely. “Of course, as I said, usually I’d be working in my 

office – there was a great deal of paper work – till about 11. Then I made my next round, 
starting up at the Totenlager. By that time they were well ahead with the work up there.” He 
meant that by this time the 5,000 to 6,000 people who had arrived that morning were dead: 
the “work” was the disposal of the bodies which took most of the rest of the day and during 
some months continued during the night. I knew this, but I wanted to get him to speak 
more directly about the people, and asked where the people were who had come on the 
transport. His answer continued to be evasive; he still avoided referring to them as “people”. 

“Oh, by that time of the morning everything was pretty much finished in the lower 
camp. A transport was normally dealt with in two or three hours. At 12 I had lunch – yes, we 
usually had meat, potatoes, some fresh vegetables such as cauliflowers – we grew them 
ourselves quite soon – and after lunch I had about half an hour’s rest. Then another round 
and more work in the office.”  

“What did you do in the evenings?” 
“After supper people sat around and talked. When I came first they used to drink for 

hours in the mess. But I put a stop to that. Afterwards they drank in their rooms.” 
“What did you do? Did you have any friends there? Anyone you felt you had something in common 

with?” 
“Nobody. Nobody with whom I could really talk. I knew none of them.” 
“Even after a while? A month?” 
He shrugged his shoulders. “What’s a month? I never found anybody there – like 

Michel – with whom I felt I could speak freely of what I felt about this Schweinerei. I usually 
went to my room and went to bed.” 
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PSD 4.5 
 
Night – Elie Wiesel, pg. 47-50. 
 
 The beloved objects that we had carried with us from place to place were now left 
behind in the wagon and, with them, finally, our illusions.  
 Every few yards, there stood an SS man, his machine gun trained on us. Hand in 
hand we followed the throng. 
 An SS came toward us wielding a club. He commanded: 
 “Men to the left! Women to the right!” 
 Eight words spoken quietly, indifferently, without emotion. Eight simple, short 
words. Yet that was the moment when I left my mother. There was no time to think, and I 
already felt my father’s hand press against mine: we were alone. In a fraction of a second I 
could see my mother, my sisters, move to the right. Tzipora was holding Mother’s hand. I 
saw them walking farther and farther away; Mother was stroking my sister’s blond hair, as if 
to protect her. And I walked on with my father, with the men. I didn’t know that this was 
the moment in time and the place where I was leaving my mother and Tzipora forever. I 
kept walking, my father holding my hand. 
 Behind me, an old man fell to the ground. Nearby, an SS man replaced his revolver 
in its holster.  
 My hand tightened its grip on my father. All I could think of was not to lose him. 
Not to remain alone.  
 The SS officers gave the order. 
 “Form ranks of fives!” 
 There was tumult. It was imperative to stay together.  
 “Hey, kid, how old are you?” 
 The man interrogating me was an inmate. I could not see his face, but his voice was 
weary and warm. 
 “Fifteen.” 
 “No. You’re eighteen.” 
 “But I’m not,” I said. “I’m fifteen.” 
 “Fool. Listen to what I say.” 
 Then he asked my father, who answered: 
 “I’m fifty.” 
 “No.” The man now sounded angry. “Not fifty. You’re forty. Do you hear? Eighteen 
and forty.” 
 He disappeared into the darkness. Another inmate appeared, unleashing a stream of 
invectives: 
 “Sons of bitches, why have you come here? Tell me, why?” 
 Someone dared to reply: 
 “What do you think? That we came here of our own free will? That we asked to 
come here?” 
 The other seemed ready to kill him: 
 “Shut up, you moron, or I’ll tear you to pieces! You should have hanged yourselves 
rather than come here. Didn’t you know what was in store for you here in Auschwitz? You 
didn’t know? In 1944?” 
 True. We didn’t know. Nobody had told us. He couldn’t believe his ears. His tone 
became even harsher: 
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 “Over there. Do you see the chimney over there? Do you see it? And the flames, do 
you see them?” (Yes, we saw the flames.) “Over there, that’s where they will take you. Over 
there will be your grave. You still don’t understand? You sons of bitches. Don’t you 
understand anything? You will be burned! Burned to a cinder! Turned into ashes!” 
 His anger changed into fury. We stood stunned, petrified. Could this be just a 
nightmare? An unimaginable nightmare?  
 I heard whispers around me: 
 “We must do something. We can’t let them kill us like that, like cattle in the 
slaughterhouse. We must revolt.” 
 There were, among us, a few tough young men. They actually had knives and were 
urging us to attack the armed guards. One of them was muttering: 
 “Let the world learn about the existence of Auschwitz. Let everybody find out about 
it while they still have a chance to escape…” 
 But the older men begged their sons not to be foolish: 
 “We mustn’t give up hope, even now as the sword hangs over our heads. So taught 
our sages…” 
 The wind of revolt died down. We continued to walk until we came to a crossroads. 
Standing in the middle of it, though I didn’t know it then, Dr. Mengele, the notorious Dr. 
Mengele. He looked like the typical SS officer: a cruel, though not unintelligent face, 
complete with monocle. He was holding a conductor’s baton and was surrounded by 
officers. The baton was moving constantly, sometimes to the right, sometimes to the left.  
 In no time, I stood before him. 
 “Your age?” he asked, perhaps trying to sound paternal. 
 “I’m eighteen.” My voice was trembling. 
 “In good health?” 
 “Yes.” 
 “Your profession?” 
 Tell him that I was a student? 
 “Farmer,” I heard myself saying. 
 This conversation lasted no more than a few seconds. It seemed like an eternity. 
 The baton pointed to the left. I took a half step forward. I first wanted to see where 
they would send my father. Were he to have gone to the right, I would have run after him. 
 The baton, once more, moved to the left. A weight lifted from my heart.  

We did not know, as yet, which was the better side, right or left, which road led to 
prison and which to the crematoria. Still, I was happy, I was near my father. 
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Packer, Fred. “Ashamed!” Illustration. New York Daily Mirror, June 6 1939.!
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Geisel, Theodor. “What Have You Done Today To Help Save Your Country From Them?” Illustration. PM, March 5 1942. 
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Volume 7. Nazi Germany, 1933-1945 
Report by Alfred Wetzler and Rudolf Vrba, two Escapees from Auschwitz (late April 1944) 
 
 
 
On April 7, 1944, the Slovak inmates Alfred Wetzler and Rudolf Vrba managed to escape from 
Auschwitz, the Nazi regime’s largest concentration camp complex. Located in southern Poland, 
Auschwitz was made up of three main camps and 39 auxiliary camps in which tens of 
thousands of inmates were worked to death. More than one million people died in what was 
called Auschwitz II (Auschwitz-Birkenau), the camp’s official annihilation center.  
 
Both Wetzler (who later took the name Josef Lanik) and Vrba (actually named Walter 
Rosenberg) spent approximately two years in Auschwitz. Wetzler had been transferred there 
from the camp at Sered in southern Slovakia on April 13, 1942, and Vrba had arrived at the end 
of June 1942, after being held for two weeks at the Majdanek concentration camp near Lublin in 
Poland. After their escape, Wetzler and Vrba made contact with representatives of the Jewish 
council in Zilina, Slovakia, and presented the following report, which includes a great deal of 
detailed information on the organization and functioning of Auschwitz.  
 
Initially drafted in both Slovak and German, the report was translated into numerous languages 
so that the international community would know what was happening at Auschwitz. The report 
aimed, in particular, to warn Hungary’s Jews of the Nazi regime’s imminent plans to annihilate 
their community. The Hungarian Jews, however, gave little credence to the report, which initially 
did nothing to prevent the systematic deportation that began in mid-May 1944, two months after 
the start of the Nazi occupation. Within another two months, approximately 440,000 Jews had 
been forcibly removed from Hungary, with most having been sent to Auschwitz.  
 
The publication of the report in the Swiss press, however, finally raised so much indignation 
abroad that, under political and military pressure from the Allies, the Hungarian Regent, Admiral 
Miklós Horthy, was forced to forbid further deportations in early July 1944. But after the October 
15th putsch by the fascist Arrow Cross Party [Pfeilkreuzler], the persecution of Hungary’s Jews 
continued, with thousands losing their lives on death marches to Austrian work camps. 
 
The Wetzler-Vrba Report was among the most important pieces of documentary evidence 
presented at the Nuremberg Trials of 1945.       
 
 
 
 
TESTIMONY OF TWO ESCAPEES FROM AUSCHWITZ-BIRKENAU EXTERMINATION 
CAMPS AT OSWIECIM, POLAND 
 
[ . . . ] 
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I. TESTIMONY OF THE FIRST ESCAPEE1 
 
1. Arrival at Auschwitz Camp (Oswiecim, Poland) 
 
On 13 April 1942, some one thousand of us were loaded into closed freight cars at the reception 
center at Sered. The doors of the cars were sealed so that we could not learn the route taken. 
When the doors were opened after a long journey, we were astonished to see that we had left 
Slovakia and were at the railway station of Zward, in Poland. The guard, which heretofore had 
consisted of members of the Slovak Hlinka Guard, was replaced by German Waffen-SS 
personnel. After some cars were left behind, we proceeded to Auschwitz, where we arrived at 
night and were shunted onto a siding. The cars left behind had supposedly been dropped 
because of difficulties in billeting; they followed us in a few days. When we arrived, we were 
lined up in rows of five and counted. The number of arrivals was 640. We reached the 
Auschwitz camp after 20 minutes' march, carrying our heavy luggage – we had left Slovakia well 
equipped. 
 
In Auschwitz we were brought at once into a large barracks. We had to deposit our parcels on 
one side of the building; on the other side we had to strip naked and to hand in our clothes and 
valuables. We went naked into a neighboring barracks where our heads and bodies were 
shaved and disinfected with lysol. As we left this barracks everyone was given a number. The 
numbers began at 28,600. Holding our numbers in our hands, we were driven into third barracks 
where the admission proper was made. This consisted of our numbers being tattooed on the left 
breast in an extremely brutal manner. Many of us passed out during the process. Our personal 
data were also taken. We were sent from here to a cellar in groups of 100, then into a barracks 
where we were issued prison uniforms and wooden shoes. The whole procedure lasted until 
about 10 a.m. That same afternoon our uniforms were taken away and in their place we 
received second-hand Russian uniforms, or rather rags. Thus equipped, we were led to 
Birkenau. 
 
2. Description of the Auschwitz camp. 
 
Auschwitz is actually a reception center for political prisoners, for those "in protective custody." 
In April 1942, at the time of my assignment there, there were about 15,000 prisoners, mostly 
Poles, German nationals, and Russian civilians. A few of the inmates were criminals or hoboes. 
 
The Birkenau labor camp, as well as the agricultural settlement at Harmansee, are subordinate 
to the Auschwitz camp command. All prisoners come first to Auschwitz, where they are provided 
with appropriate numbers; they are either kept there or are sent to Birkenau; only a few go to 
Harmansee. Prisoners are allotted numbers in the order of their admittance. Numbers are used 
only once, so that the last number shows the total number of prisoners admitted up to that date. 

                                                           
1 i.e. Alfred Wetzler – ed. 
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At the time of our escape from Birkenau, at the beginning of April 1944, this [highest] number 
was about 180,000. Numbers were at first tattooed on the left breast, but later, as these 
numbers became illegible, on the left arm above the wrist. 
 
All categories of prisoners receive the same treatment, regardless of nationality. But for ease of 
control they are distinguished by different-colored triangles located on the left side of the upper 
garment, under the prison number. The nationality of the prisoner is indicated by initial letters 
(i.e., P for Pole, etc.) placed inside the triangle. The colors of the triangles indicating the various 
categories are: 
 
red 

 
- 

 
political protective custody 

green - incorrigible criminal 
black - work derelict (mostly Russians) 
pink - Homosexuals 
purple - member of the sect of Bible Researchers 
 
The markings of Jewish prisoners differ from the insignia described above only in that the 
triangle, which is red in most cases, is converted into a Star of David by the addition of a small 
yellow triangle. 
 
There are several factories and workshops in the vicinity of the Auschwitz camp, among others 
a DAW2, one Krupp, one Siemens plant, and a complex called "Buna," several kilometers long, 
in process of construction, which is outside the camp area proper. These plants are manned by 
prisoners. 
 
The dwelling-area of the camp, that is, the actual concentration camp, covers an area 
approximately 500 by 500 meters in size. This zone is fenced off by two rows of concrete 
columns about 3 meters high. The columns are connected with each other by high-tension wires 
supported by insulators. Between these two fences, about 150 meters apart, there are watch 
towers about 5 meters high, equipped with machine guns and searchlights. In front of the inner 
row of high-tension columns there is a barbed-wire fence. Touching this ordinary fence is 
answered by machine gun fire from the watch towers. 
 
The camp itself consists of 3 rows of buildings. The camp road runs between the first and 
second row of buildings. There was previously a wall between the second and third rows of 
buildings, and until August 1942 Jewish girls from Slovakia, who had been deported in March 
and April 1942, were billeted in the structures behind this wall. There were about 7,000 of these 
girls. After they were taken to Birkenau, the wall was pulled down. At the entrance of the camp 
was the following sign in big letters: "Arbeit macht frei."3 
 

                                                           
2 DAW: Deutsche Ausrüstungswerke, or German Armament Works – footnote in original document. 
3 “Work liberates.” – footnote in original document.  
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Within a radius of about 2,000 meters the whole camp is surrounded by watch towers at a 
distance of 150 meters from each other. In contrast to the guard installations called Kleine 
Postenkette, which are described above, this system is called the Grosse Postenkette.4 The 
various factories and shops are located between these two guard belts. 
 
Watch towers of the small (inner) belt are manned only at night, at which time the double fence 
is also charged with electric current. Sentries of the small belt are relieved in the morning and 
the towers of the large belt are manned. Escape through these two sentry belts is nearly 
impossible. To get through the inner belt during the night is out of the question, since the towers 
of the large belt are so close to one another (only 150 m., with each tower guarding a radius of 
75 meters) that one cannot approach the belt without being observed. Anyone approaching is 
shot without warning. Relief of the guards in the big belt takes place at night only after the roster 
has been checked in the small belt zone, and it is ascertained that all prisoners are within that 
area. If, at the roll call, any prisoner is found missing, an alarm is given by sirens. 
 
When a prisoner is missing, the guards of the outer belt remain in their towers and the guards of 
the inner belt also take up their posts. Hundreds of SS men with bloodhounds search the area 
between the two guard belts. The sirens alert the whole region, so that even after miraculously 
breaking through the two guard belts the escaping prisoner faces the danger of falling into the 
hands of numerous German police and SS patrols. Escaping prisoners are greatly handicapped 
by their shaved heads and marked clothes (rags painted red). The population of the area is so 
intimidated that, at best, it is passive to escaping prisoners. Death is immediately meted out to 
all those giving any aid to an escaped prisoner, even to those who fail to report instantly the 
location of such a person. 
 
If a prisoner is not caught after three days, the guards of the outer belt leave their posts, since it 
is assumed that the prisoner was successful in breaking through both guard belts. If the 
escaped prisoner is caught alive, he is hanged in the presence of the entire camp. If he is found 
dead, his body is exposed at the gates of the camp. In its hands is placed a sign which reads: 
"Hier bin ich."5 
 
During our two years imprisonment many attempted to escape, but with the exception of two or 
three all were brought back dead or alive. We do not know if those not brought back succeeded 
in escaping, but we do know that we are the only Jews brought from Slovakia to Auschwitz or 
Birkenau who did escape. 
 
3. Arrival of the First Escapee at Birkenau. 
 
As I said before, we were sent to Birkenau on the first day of our arrival in Auschwitz [mid-April 
1942]. There is in reality no community called Birkenau; this is a new name probably originating 

                                                           
4 Respectively, small and large guard belts – footnote in original document.  
5 “Here I am” – footnote in original document.  
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from the near-by beechwood "Birke." The area known as Birkenau is called "Rajska" by the 
local population. The center of the Birkenau camp is four kilometers from Auschwitz, the outer 
guard belts of the two camps being separated by a railroad track only. At that time we knew 
nothing about Neuberaun, a town about 30 to 40 kilometers from Birkenau which for unknown 
reasons was given as our mailing address. 
 
4. Description of Birkenau camp. 
 
When we arrived at Birkenau, one large kitchen, capable of handling 15,000 people, and two 
other buildings had already been completed and one additional house was under construction. 
All these buildings were enclosed by ordinary wire fence. The last-mentioned buildings were 
used for the reception of prisoners and were built according to the same plan. Each was about 
thirty meters long and eight to ten meters wide. The walls were scarcely more than two meters 
high, the roof reaching the disproportionate height of five meters. Such a building resembles a 
stable with a hayloft perched on top. Since there is no ceiling, the inside height is about seven 
meters. An inside wall, with a door in the center, divides each house lengthwise into two parts. 
The house-walls and the dividing wall support balconies running lengthwise at a height of 80 
centimeters above each other. These balconies are divided into small cells with three persons to 
each cell. There are layers of cells on each wall. The dimensions given [sic.] show that the cell 
is not long enough to permit a person to lie down stretched out and is just high enough to 
enable him to sit up. Since the height of a cell is 80 centimeters, it is impossible to stand up in it. 
Approximately 400 to 500 persons are billeted in each house or, as they call it, block. 
 
The Birkenau camp at this time covered an area of 850x1600 meters. Like Auschwitz, a small or 
inner guard belt surrounds it. Beyond this inner belt a new, much larger camp was under 
construction. Upon completion, it was to be incorporated in the camp already functioning. We do 
not know the purpose of these large-scale preparations. As at Auschwitz, the Birkenau camp is 
surrounded at a distance of 2 kilometers by an outer belt of guard-posts. The guard system is 
similar to that of Auschwitz. 
 
5. Arrival of 12,000 Russian POWs and 1300 French Jews Previous to April 1942. 
 
The buildings that we found in Birkenau upon our arrival had been built by 12,000 Russian 
POWs who were brought there in December 1941. They worked under such inhuman conditions 
during the extraordinarily cold weather that nearly all had died by the time we arrived. They had 
been given numbers from 1–12,000, but this was outside the numbering system for other 
inmates. When additional Russian POWs arrived, they did not receive subsequent numbers like 
other prisoners, but were allotted numbers between 1 and 12,000 vacated by deceased Russian 
POWs. It was impossible, therefore, to estimate by means of this numbering system the total 
number of Russian POWs received at the camp. Russian POWs were assigned to Auschwitz 
and Birkenau for punishment only. 
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We found the surviving Russians in a terrible state of degradation and neglect. They were 
billeted in the unfinished buildings, were exposed to the weather, and died in great numbers. 
Their corpses were superficially buried by hundreds and thousands. Later we had to dig up 
these corpses and bury [burn?] them. 
 
The first French male transport also reached Auschwitz before ourselves. It contained 1,300 
naturalized French Jews. The numbering of these French Jews began at about 27,500. As I 
mentioned before, our numbers began with 28,600, therefore, no male transport had arrived in 
Auschwitz between the French and ourselves. 
 
(Women were processed separately and were numbered parallel with men; the girls from 
Slovakia who arrived before us were given numbers 1000–8000). We found the survivors of the 
French Jewish transport in Birkenau, about 700 men in a state of total exhaustion. The 
remainder died within one week. 
 
6. Experiences at Birkenau April – May 1942 
 
The following were billeted in the 3 completed blocks: 
 
(a) The so-called "prominents," i.e., professional criminals and older Polish political prisoners 
who were entrusted with the leadership of the camp; 
 
(b) Survivors of the French Jews (about 700); 
 
(c) Jews from Slovakia, 634 at first, to which were added a few days later those who had stayed 
behind in Zward; 
 
(d) Surviving Russians who were living in the half-completed houses or had no shelter at all, 
and whose numbers diminished so rapidly that they did not constitute a group to be accounted 
for. 
 
We Jews from Slovakia had to work with the Russian survivors. French Jews worked 
separately. After three days I was sent with 200 Slovak Jews to work in the Auschwitz Deutsche 
Aufrustungswerke. We were billeted at Birkenau and went out to work early in the morning. 
Food was given us twice daily, one liter of carrot soup at noon and thirty dekagrams of bad 
bread in the evening. Working conditions were hard beyond imagination, so that most of us 
could not stand it. Weakened as we were from starvation and the inedible food, the death-rate 
took on frightening proportions; in our working group of 200, from 30-35 died each day. Many 
were simply beaten to death by the work supervisors and the so-called "capos."6 The daily 
shortage caused by deaths was made good from the groups staying in Birkenau. 

                                                           
6 “Capos” were inmates in concentration camps who held positions of authority. They often treated other 
inmates with extreme brutality – ed.  
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Returning from work at night was difficult and dangerous for us. We had to carry home, a 
distance of 5 kilometers, our tools, firewood, heavy cooking bowls, and the corpses of our 
comrades who had died or had been beaten to death during the day. We had to march in 
military formation with this heavy load. The capo punished what he considered unmilitary 
marching with cruel beatings or even by beating the culprits to death. By the time the second 
transport arrived, 14 days later, only about 150 of us were alive. We were counted off every 
night. Corpses were loaded on small carts and taken to the near-by birchwood, where they were 
burned in holes several meters deep and 15 meters long. 
 
Every morning on our way to work we met 300 Jewish girls from Slovakia who were in a labor 
gang known as a Kommando, and worked in the vicinity at some kind of digging. These girls 
were dressed in old rags of Russian uniforms and wore wooden clogs. Their heads were 
shaven. Unfortunately we could never talk to them. 
 
7. Experiences at Birkenau May 1942 – January 1943. 
 
By the middle of May 1942 a total of four Jewish male transports had reached Birkenau from 
Slovakia. All received the same treatment as ourselves. From the first and second transports, 
120 of us were sent to Auschwitz on orders of the Auschwitz camp command, which had asked 
for doctors, dentists, university students, and professional administrators and clerks. After one 
week at Auschwitz 18 doctors and nurses, as well as three clerks, were selected from the 120 
professionals. The doctors were assigned to the Auschwitz hospital and the three clerks, 
including myself, were sent back to Birkenau. Two of my companions, Laszlo Braun from 
Nagyszombat and Grosz from Verbo, both of whom have since died, went to the Slovak block. I 
went to the French block, where we were given administrative work. The remaining 99 persons 
were sent to work in the Auschwitz quarry where they perished within a short time. 
 
Shortly afterwards a so-called hospital (Krankenbau) was established in one of the buildings. 
This was the notorious Block No. 7. I was assigned there as head-nurse at first; later I became 
the manager. The head of the hospital was Victor Mordarki, No. 3550, a Polish political. This 
hospital was nothing other than an assembly point for those awaiting death. All prisoners unable 
to work were sent here. Naturally, there could be no question of medical treatment or nursing. 
Every day about 150 people died and their corpses were sent to the Auschwitz crematorium. 
 
At the same time, the so-called "selection" was started. The number of prisoners who were to 
be gassed and their bodies burned was determined twice weekly, on Monday and Thursday, by 
the camp doctor (Standortarzt). Selectees were loaded on a truck and taken to the birchwood. 
Those who reached there alive were gassed in the big barrack built for the purpose and located 
next to the hole for burning bodies, and then were cremated in that hole. Approximately 2000 
from Block No. 7 died each week, of which about 1200 deaths resulted from "natural causes" 
and about 800 from "selection." Death reports on those dying from natural causes were made 
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out and sent to camp HQ at Oranienburg. Selectees were marked up in a book labeled SB7. I 
was manager of Block No. 7 until 15 January 1943, during which time I could observe what was 
going on. About 50,000 prisoners were destroyed during that period, either from "natural 
causes" or through "selections." 
 
 
 
 
II. TESTIMONY OF BOTH THE FIRST AND SECOND ESCAPEES 
 
8. Transport Arrivals at Auschwitz-Birkenau, Early 1942 – December 1942. 
 
In view of the fact that prisoners were given consecutive numbers, as we said before, we are in 
a position to determine with considerable exactness the order of arrival and fate of the various 
transports. The order of arrival ran as follows: 
 
Numbers 

 
Transports 

c. 27,400 – 28,600 First transport of naturalized French Jews. 
c. 28,600 – 29,600 First Jews from Slovakia, our own transport.8  
c. 29,600 – 29,700 100 Gentile men from various transit camps. 
c. 29,700 – 32,700 Three complete Slovak Jewish transports, 3000 men. 
c. 32,700 – 33,100 400 habitual criminals (Gentiles) from Warsaw. 
c. 33,100 – 35,000 Approximately 2000 Jews from Cracow. 
c. 35,000 – 36,000 Gentile Poles, political prisoners in protective custody. 
c. 36,000 – 37,300 1330 Slovak Jews arriving from Lublin-Maidenek in May 1942. 
c. 37,300 – 37,900 600 Gentile Poles, with few Jews, coming from Radom. 
c. 37,900 – 38,000 100 Gentile Poles arriving from the Dachau reception center. 
c. 38,000 – 38,400 400 naturalized French Jews with their families, the entire transport 

numbering about 1600 people. Of these only about 400 men and 200 
women were assigned to the camp. The remaining thousand, 
including women and older men, were sent directly to the birchwood, 
where they were gassed and cremated without being entered on the 
records and assigned numbers. 

 
After this time, all incoming Jewish transports were handled like the French transport. About ten 
percent of the men and five percent of the women were assigned to the camp, the remaining 
being immediately exterminated. Polish Jews had been handled this way even earlier. Trucks 
from the various Polish ghettos arrived continually for months, going directly to the birchwood, 
where these Jews were gassed and cremated by the thousands. 
  

                                                           
7 Sonderbehandlung, or “special treatment” – footnote in original document.  
8 Arrived mid-April 1942 – ed. 
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c. 38,400 – 39,200 800 naturalized French Jews, a great many of whom were 
destroyed in the way described above. 

c. 39,200 – 40,000 800 Gentile Poles, political prisoners in protective custody. 
c. 40,000 – 40,150 150 Slovak Jews with their families. With the exception of 50 

women, who were sent to the women's camp, the majority of the 
transport was gassed in the birchwood. Among the 150 men were 
Zucker and Vilmos Sonnenschein, both from Eastern Slovakia. 

c. 40,150 – 43,800 Almost 4000 naturalized French Jews, mostly intellectuals. About 
1000 women of this transport went to the camp and 3000 persons 
were gassed in the birchwood. 

c. 43,800 – 44,200 400 Slovak Jews from the Lublin camp, including Matyas Klein 
and Meilech Laufer, both from Eastern Slovakia. This transport 
arrived on 30 June 1942. 

c. 44,200 – 45,000 This transport contained 1000 persons. A few women were sent to 
the women's camp and all others went to the birchwood. Among 
the men sent to the camp were Jozsef Zelmanovies, from Snina; 
Adolf Kahan, from Bratislava; Walter Reichmann, from Sucany; 
and Eszter Kahan from Bratislava. I had occasion to speak with 
the latter on 1 April 1944. She is block-inspector in the women's 
camp. 

c. 45,000 – 47,000 2000 French Gentiles, including communists and other political 
prisoners, among them the brothers of Thorez and Leon Blum. 
The latter were specially tortured, and then gassed and cremated. 

c. 47,000 – 47,500 500 Dutch Jews, among them many German emigres. About 250 
persons from this transport went to the birchwood. 

c. 47,500 – 47,800 About 300 Russian civilians (Schutzrussen). 
c. 48,300 (sic) – 48,620 320 Slovak Jews. About 70 women went to the camp and  

the remainder of the transport of 650 persons were sent to the 
birchwood. This transport contained 80 persons who were 
deported to Sered n/V. by the Hungarian police. In this group 
were: 

 Dr. Zoltan Mandel of Presov, who later died; Holz (first name 
unknown), a butcher from Pistany who was later sent to Warsaw; 
Miklos Engel of Zilina; Chaim Katz of Snina, whose wife and six 
children have been gassed, and who at the present time works at 
the morgue. 

c. 49,000 – 64,800 15,000 naturalized French, Belgian, and Dutch Jews. This number 
accounts for no more than ten percent of the transports arriving 
between 1 June and 15 September 1942. Most of these were 
large family transports, many of their members being sent directly 
to the birchwood. The Sonderkommando9 which did the gassing 

                                                           
9 Labor gangs with special assignments – footnote in original document.  
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and cremating worked day and night shifts. At this time Jews were 
gassed and burned by hundreds of thousands. 

c. 64,800 – 65,000 About 200 Slovak Jews. Some 100 women were sent to the 
women's camp, the others going to the birchwoods. Among those 
coming to the camp were: 

 Lajos Katz from Zilina;  
Avri Burger (his wife died) from Bratislava-Poprad; 
Miklos Steiner, from Bystrica n/V.;  
Gyorgy Fried, from Trencin; Buchwald [sic];  
Jozsef Rosenwasser, from Eastern Slovakia;  
Gyula Neumann, from Bardejov;  
Sandor and Mihaly Wertheimer, from Verbo; and  
Bela Blau, from Zilina. 

c. 65,000 – 68,000 Naturalized French, Belgian, and Dutch Jews. About 1000 women 
were sent to the women's camp and a minimum of 3000 persons 
were gassed. 

c. 68,000 – 70,500 2500 German Jews from the Sachsenhaus reception-center. 
c. 71,000 – 80,000 Naturalized French, Belgian, and Dutch Jews. Not more than ten 

percent of those arriving were sent to the camp. The number 
exterminated is conservatively estimated at 65,000-70,000. 
 

 
9. Description of the Extermination Crew. 
 
On 17 December 1942, 200 young Slovak Jews were executed in Birkenau. They had been 
engaged as Sonderkommandos in the gassing and cremating crews. Their plan to revolt and 
escape was betrayed and the executions followed. Among those executed were: 
 
Sandor Weisz 
Oszkar Steiner 
Aladar Spitzer 
Ferenc Wagner 
Dezso Wetzler 
Bela Weisz 
 
All these men came from Nagyzombat. Two hundred Polish Jews, who had just arrived from 
Makow, replaced the executed Sonderkommandos. 
 
We lost our direct contact with this "working place" after the elimination of the Slovak Jewish 
Sonderkommandos, and this brought a deterioration in our supply situation. Transports arriving 
at the birchwood brought with them, although they had to leave their luggage in Auschwitz, large 
amounts of foreign currency, mostly dollars in banknotes or gold, tremendous quantities of gold 
and precious stones, and even foodstuffs. Although these valuables had to be handed in, it was 
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unavoidable that a great deal, especially gold dollars, went into the pockets of the boys who 
were working in the extermination crews and had to go through the clothes of those who had 
been gassed. 
 
In this way a considerable amount of wealth and foodstuffs got into the camp. One could buy 
nothing for money in the camp officially, of course. But one could make a deal with the SS men 
and with civilian workers who were employed in the camp at various skilled jobs and so could 
smuggle in some food and cigarettes. Prices were naturally abnormal; a few hundred cigarettes 
cost twenty dollars in gold. Barter also flourished. But the high prices did not disturb us since we 
had more than enough money. We obtained clothing from the Sonderkommandos and so were 
able to change our rags for good clothes which had belonged to those gassed. For instance, the 
coat I am now wearing belonged to a Dutch Jew. 
 
The Sonderkommandos were segregated. We did not associate with them because of the horrid 
smell they spread. They were always filthy, in rags, totally brutalized, and became violent 
savages. It was no rarity for one to club another to death. Such an occurrence was nothing 
sensational among other prisoners as well, since the murder of a prisoner is not considered a 
crime. It is simply recorded that prisoner number so and so died; the cause of death is 
immaterial. I was present when a young Polish Jew named Jossel explained the fine art of 
"expert murder" to an SS man and, to demonstrate his point, killed another Jew with his bare 
hands, without using any weapon. 
 
10. Transport Arrivals at Auschwitz-Birkenau, January - February 1943. 
 
At about the number 80,000, the systematic extermination of those from the Polish ghettos 
began. 
 
 
Numbers 

 
 
Transports 

c. 80,000 – 85,000 About 5000 Jews from various Polish ghettos, including Mljawa, 
Makow, Zichenow, Lomzsa, Grodno, Byalistok. Transports arrived 
continuously for thirty days. Only 5000 persons were assigned to 
camp; the remainder was gassed immediately. The 
Sonderkommandos worked feverishly in two shifts twenty-four 
hours a day, but they could hardly cope with the task of gassing 
and burning. It can be estimated without exaggeration that between 
80,000 and 90,000 persons were exterminated. These transports 
brought with them particularly large sums of [Polish?] money, 
foreign currency, and precious stones. 

c. 85,000 – 92,000 6000 Jews from Grodno, Byalistok, and Cracow, and an additional 
1000 Gentile Poles. The large majority of the Jews went to the 
birchwood directly. An average of 4000 Jews were driven into the 
gas chamber daily. 
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 In the middle of January 1943, three transports of 2000 persons 
each arrived from Teresin [Theresienstadt Czechoslovakia]. The 
markings of these transports were, "CU", "CR", and "R", which 
were incomprehensible to us. All parcels belonging to these 
transports were similarly marked. Of these 6000 persons, only 600 
men and 300 women were sent to the camp, the remainder being 
gassed. 

c. 99,000 (sic) – 100,000 Large Dutch and French Jewish transports arrived at the end of 
January 1943. Only a fraction went to the camp, the remainder 
being gassed. 

c. 100,000 – 102,000 2000 Gentile Poles, mostly intellectuals, arrived in February 1943. 
c. 102,000 – 103,000 700 Gentile Czechs, the survivors of whom were later sent to 

Buchenwald. 
c. 103,000-108,000 3000 French and Dutch Jews and 2000 Gentile Poles. 
 
An average of two transports of Polish, French, and Dutch Jews arrived daily during February 
1943. In most cases entire transports were gassed. The number of those gassed in this month 
alone can be estimated at about 90,000. 
 
11. The New Birkenau Crematoria and Gas Chambers. 
 
At the end of February 1943 the newly-built crematoria and gas chambers were opened in 
Birkenau. The practice of gassing and burning corpses in the birchwood was stopped and 
bodies were taken to the four new crematoria built for the purpose. Ashes had been utilized as 
fertilizer previously on the Harmansee Estate, so that it is difficult to find traces of the mass 
murders. 
 
There are four crematoria at work in Birkenau at the present time, two larger ones (models I and 
II) and two smaller (models III and IV). Models I and II consist of a waiting hall, gas chambers, 
and incinerators. The large waiting hall, which is equipped to resemble the hall of a bath, can 
accommodate 2000 persons. There is reported to be another waiting hall, equally large, below 
this one. A few steps lead from the big hall (on the ground level) into a very long and narrow gas 
chamber. False showers are built into the walls of the gas chamber so as to give the impression 
of a very large washroom. Three skylights in the ceiling of the chamber can be hermetically 
sealed by valves. A narrow-gauge track runs from the gas chambers through the waiting hall to 
the incinerators. 
 
There is a high smoke-stack in the center of the hall where the incinerators are located. Nine 
incinerators are built around it, each having four doors. Each door will admit three average 
corpses at one time. Each incinerator will burn twelve bodies in one and a half hours, giving a 
total capacity of approximately 2000 corpses each twenty-four hours. 
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The victims are first led to the waiting hall, where they are told they will go to the bathhouse. 
They undress and, in order to support their delusion that they are going to bathe, two attendants 
clad in white distribute a towel and a piece of soap to each. Then they are squeezed into the 
gas chamber. Two thousand persons will pack the chamber to such an extent that all must 
stand up. The attendants often fire into the chamber to force those inside to make room for 
others. When everybody is in the chamber, the doors are sealed from the outside. There is a 
short wait, presumably to allow the temperature inside to rise to a certain degree. Then SS men 
with gasmasks go up on the roof, open the valves on the windows, and pour a powder-like 
substance into the chamber. The cans containing this substance carry the inscription: "Cyklon 
zur Schaedlingsbekaempfung"10 and the trademark of a Hamburg factory. These cans evidently 
contain a cyanide preparation that gassifies when the temperature rises to a certain degree. 
Everyone in the chamber dies within three minutes. Up to the present, there has been no case 
of anyone showing signs of life when the chamber was opened – a phenomena not so rare in 
the birchwood, where the procedure was more primitive. The chamber is ventilated after being 
opened and the Sonderkommandos move the corpses to the incinerators on flat cars. The 
crematoria designated models III and IV operate in about the same manner, but their turnover is 
only about half as large. The total capacity of the four crematoria, therefore, is 6000 corpses per 
day. 
 
In principle only Jews are gassed. Gentiles are usually shot, being gassed only in exceptional 
cases. Before the establishment of the crematoria, Gentiles were executed in the birchwood and 
their bodies burned there. Later, however, such executions were carried out in the hall of the 
crematoria, which was especially equipped for the purpose, by shooting in the nape of the neck. 
 
Inauguration of the first crematorium occurred in March 1943 and was celebrated by the gassing 
and cremation of 8000 Jews from Cracow. Prominent guests from Berlin, including high-ranking 
officers and civilian personalities, attended and expressed their highest satisfaction with the 
performance of the gas chamber. They diligently used the spy hole in the door of the gas 
chamber. 
 
12. Transport Arrivals March - September 1943. 
 
Number 

 
Transport 

c. 109,000 – (sic) 119,000 Early in March 1943, 45,000 Jews arrived from Salonika. Ten 
thousand men and a much smaller number of women were 
sent to the camp. The remainder, at least 30,000 people, were 
sent to the crematoria. Of the 10,000 men in the camp, nearly 
everyone, perhaps all, died shortly afterwards. Most of them fell 
victims to an epidemic disease similar to malaria, many died of 
typhus, and others could not stand the hard conditions in the 
camp. 

                                                           
10 Cyclon for exterminating criminals – footnote in original document.  
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In view of the great mortality among the Greek Jews, resulting from malaria and typhus, 
selections were temporarily halted. Sick Greek Jews were told to report. We warned them not to 
do so, but many reported nevertheless. All were killed by intercordial injections of phenol. Such 
injections were administered by a medical noncommissioned officer who was assisted by two 
Czech doctors, Cespira Honza and Zdenedk Stich, both of Prague. These doctors are at 
present in the Buchenwald reception center. Both doctors did everything they could to help the 
unfortunates, and when they could do nothing else, eased their pain. 
 
Approximately 1000 survivors of the 10,000 Greek Jews were sent with another 500 Jews to 
build fortifications in Warsaw. A few hundred of these returned several weeks later in a hopeless 
condition and were immediately gassed. Four hundred Greeks suffering from malaria were sent 
to Lublin for "further treatment," following the suppression of the phenol injections. We received 
news of their arrival in Lublin, but we know nothing about their fate. It is certain that not one of 
the 10,000 remains in the camp. 
 
Following the suppression of the "selection" system, the murder of prisoners was also forbidden. 
The following Reichsgermans were flogged for multiple murder: 
 
Alexander Neumann, professional criminal  
Alexander Zimmer, professional criminal 
Albert Haemmerle,   " " 
Rudolf Osteringer,    " "  
Alfred Klein, political prisoner 
Alois Stahler, " " 
 
These notorious murderers also had to sign a statement admitting the killing of a certain number 
of their fellow-prisoners. 
 
Early in 1943, 50,000 discharge forms were received by the Auschwitz political department. This 
news caused great joy among us, as we hoped that some of us at least might be released. But 
these forms were filled in with the personal data of those gassed and were placed in the 
archives. 
 
Numbers Transports 
c. 119,000 – 120,000 1000 Gentile Poles from the Pawiak prison in Warsaw. 
c. 120,000 – 123,000 3000 Greek Jews, part of whom were sent to Warsaw to replace 

their dead compatriots. Those who stayed behind died off 
quickly. 

c. 123,000 – 124,000 1000 Gentile Poles from Radom and Tarnow. 
c. 124,000 – 126,000 2000 men from various Gentile transports. 

 
In the meantime, Polish, Belgian, and French Jewish transports arrived continually, and their 
members were gassed without even a fraction going to the camp. One of these consisted of 
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1000 Polish Jews coming from Lublin-Maidenek. Among them were three Slovaks, including 
one named Spira from Stropko or Varanno. 
 
At the end of July 1943, transports abruptly stopped coming. There was a short respite while the 
crematoria were thoroughly cleaned and prepared for further activities. The work started again 
on 3 August. Transports of Jews from Benzburg and Sossnowitz came first, and were followed 
by others without interruption during the whole month of August. 
 
c. 132;000 (sic) – 136,000 Jews from Benzburg and Sossnowitz. Only 4000 men and few 

women went to the camp. Over 35,000 were taken to the 
crematoria directly. Most of these died in the so-called 
quarantine camp from exceptionally inhuman treatment, 
starvation, various diseases, and last but not least, murders in 
their own ranks. Those chiefly responsible for the crimes 
committed against them are Tlyn, a professional criminal of 
German nationality who came here from the Sachsenhausen 
reception center, and Mieczislaw Katerzinski, a Polish political 
prisoner from Warsaw. 
 

At this time "selections" were started again on a particularly large scale in the women's camp. 
The camp doctor, an SS Sturmfuehrer and son or nephew of the Berlin police director, acted 
with a brutality which stood out even in this camp. The practice of "selection" was carried out 
without respite from this time until our escape. 
 
c. 137,000 (sic) – 138,000 1000 Gentile Poles from the Pawiak prison in Warsaw and 

about 80 Greek Jews arrived at the end of August. 
c. 138,000  – 142,000 3000 Gentiles from various transports. 
c. 142,000  – 145,000 3000 Jews from various Polish labor camps and a group of  

Russian POWs arrived at the beginning of September 1943. 
c. 148,000 (sic) – 152,000 Family transports from Teresin (Theresienstadt), which arrived 

during the week following 7 September 1943. 
 
13. Treatment of the Theresienstadt Czechs, September 1943 – March 1944. 
 
For some reason unknown to us, the Theresienstadt transport enjoyed exceptional treatment. 
Nobody was gassed or even shaved, members kept their belongings and were billeted by 
families in a separate section of the camp. The men did not have to work, members were 
allowed to send mail to relatives, and a special school for the children was permitted under the 
leadership of Fredy Hirsch, at one time youth leader of the Makabi of Prague.11 
 

                                                           
11 The largest Jewish sports club in Czechoslovakia – footnote in original document.  
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However, members of these transports had to endure the sadistic tortures of a "camp inspector" 
named Arno Boehm, a professional criminal of German nationality who was, by the way, one of 
the most abject individuals in the entire camp. Our astonishment increased when we had an 
occasion to see the official roster of the transport. This roster bore the peculiar title, "Specially 
treated Czech Jews for six months' quarantine."12 We knew very well what the "SB" marking 
meant, but we could not find an explanation for the exceptional treatment and the extraordinarily 
long quarantine. According to our experience up to that time, the quarantine never lasted longer 
than three weeks. We became suspicious as the end of the six months' quarantine period 
approached, and were convinced that these Jews would also end up in the gas chamber. 
Looking for an opportunity to make contact with the leaders of the group, we explained their 
situation and did not leave them in any doubt as to their fate. A few of them, especially Fredy 
Hirsch, who obviously enjoyed the full confidence of his companions, told us that they would 
resist if our suspicions should materialize. Men of the Sonderkommandos promised that they 
would join immediately if the Czech Jews put up active resistance. Many hoped that a general 
uprising could be instigated in the camp. 
 
We learned on 6 March 1944 that the crematoria had been put into condition for the Czech 
Jews. I went to see Fredy Hirsch without delay to inform him, and appealed to him to act 
immediately. He replied, "I know what my duty is." I sneaked to the Czech camp again before 
dawn and heard that Fredy Hirsch was dying. He had poisoned himself with luminol. The 
following day, 7 March 1944, he was transferred in a state of coma, with 3791 of his 
companions with whom he arrived in Birkenau after 7 September 1943, to the crematorium, on 
trucks where all were gassed.13 The youths went to their death singing. The resistance did not 
come off. Determined men of the Sonderkommando had waited in vain. 
 
About 500 elderly Czechs died during the six months' quarantine period. Of the whole group, 
the only ones left alive were eleven sets of twins taken to Auschwitz for biological experiments. 
When we left Birkenau these children were still alive. Rozsi Fuerst, a girl from Sered n/V., was 
among those executed. All were forced to inform their relatives that they were all right one week 
before their execution, that is, during the first days of March. The letters had to be dated 23 or 
25 March. They were also told to ask for parcels from relatives abroad. 
 
14. Transport Arrivals, September 1943 – April 1944. 
 
c. 153,000 (sic) – 154,000 1000 Gentile Poles from the Warsaw Pawiak prison. 
c. 155,000 (sic) – 159,000 4000 men from various prisons, Jews who had been in hiding 

and were captured around Benzburg, and a group of Russians 
(Schutzrussen) arrived in October 1943. At the same time, 
Russian POWs also came in and received numbers 1-12,000. 

                                                           
12 “S[onder] B[ehandlung] – Transport tschechische Juden mit monatlicher Quarantaene” – footnote in 
original document.  
13 March 7, the day chosen by the Germans for this execution, is an outstanding Czechoslovak national 
holiday, the birthday of President Masaryk – footnote in original document.  
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c. 160,000 (sic) – 165,000 About 5000 men, mostly Dutch and Belgian Jews, and the first 
transport of Italian Jews came from Fiume, Trieste, and Rome. 
Not less than 30,000 persons from these transports were 
taken directly to the gas chamber. 

 
Mortality among the Jews assigned to camp was particularly high. The method of selection took 
its toll at an increased rate. Selection reached its peak between 10 – 24 January 1944, when 
the strongest and healthiest Jews were taken regardless of their labor assignment or profession. 
Only doctors were spared. Everyone had to line up for the "selection," and a close check was 
made to ascertain that all were present. The "selection" was then made by the camp doctor (the 
son or nephew of the police chief of Berlin) and by the Birkenau camp commandant, SS 
Untersturmfuehrer Schwarzhuber. All Jews transferred from Block No. 7 to the "hospital" 
(Krankenbau), which was located in another part of the camp, were gassed without exception. 
In addition to these, another 2500 men and 6000 women were sent to the gas chamber through 
"selection." 
 
c. 165,000 – 168,000 3000 Jews arrived from Teresin on 20 December 1943. This 

roster had the same title as the one which had come in 
September. They were billeted with the September arrivals and 
enjoyed the same privileges. Twenty-four hours before the 
extermination of the first group the later arrivals were 
segregated in an adjoining part of the camp which happened to 
be empty. They are still living in this quarter. In view of their 
knowledge of the fate of the first group, they are already 
preparing to resist. Resistance has been organized by Ruzenka 
Laufer and Hugo Langsfeld, both of Prague. They are collecting 
easily inflammable material and want to set their blocks on fire. 
Their quarantine will be over on 20 June 1944. 

c. 169,000 (sic) – 170,000 1000 persons, including Poles, Russians, and Jews in smaller 
groups. 

c. 170,000 - 171,000 1000 Gentile Poles and Russians, and a smaller number of 
Yugoslavs. 

c. 171,000 - 174,000 3000 Dutch, Belgian, and native French Jews arrived in late 
February and early March 1944. This was the first shipment of 
native as distinguished from naturalized French Jews. They 
came from the unoccupied zone. An overwhelming majority of 
these were immediately gassed. 

 
In the middle of March 1944 a smaller group of Benzburg Jews, who had been found in hiding, 
arrived. We learned from them that many Polish Jews had escaped to Slovakia and from there 
to Hungary, and that these had been helped by Jews still living in Slovakia. 
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After the extermination of the Teresin Jews, no reinforcements arrived until 15 March. As a 
consequence, the number at the camp was substantially reduced, for which reason all men 
arriving in later transports, mostly Dutch Jews, were assigned to the camp. We had just learned 
of the arrival of large Greek Jewish transports when we left the camp on 7 April 1944. 
 
15. Organization and Population of the Birkenau Camp, April 1944. 
 
The Birkenau camp consists of three sections (see plan no. 3) At the present time, only sections 
I and II are surrounded by the inner guard belt, as section III is still in the process of building and 
is not inhabited. 
 
When we left Birkenau at the beginning of April 1944, the number of inmates of the camp was 
as follows: 
 
 
Place Slovak Jews Other Jews Gentiles Remarks 
I Section c. 300 c. 7000 c. 6000 In addition to 300 Slovak 

girls, 100 girls are 
employed in the staff 
building. 

Women's reception 
centers Ia and Ib 
 
 

    

II Section     
a. Quarantine camp 2 c. 200 c. 800 Dr. Endre Mueller from 

Podolinec, one of the two 
Slovak Jews, is block-
inspector. 
 

b. Camp of the [sic] c. 3500   With six months 
quarantine. 

c. Not occupied at 
present 
 

    

d. Staff camp c. 58 c. 4000 c. 6000  
 
e. Gypsy camp 

   
c. 4500 

 
Remnant of 16,000 
Gypsies. They are not 
performing labor and are 
dying out quickly. 
 

f. Hospital 6 c. 1000 c. 500 The six Slovak Jews are 
engaged in hospital 
administration.* 
 

g. [Shown on plan, but not accounted for.] 
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* Number Name Place of Origin Duties 
36,832 Walter Spitzer Nemsova Block inspector 
29,867 Josef Neumann Snina "Capo" of corpses 
44,989 Josef Zelmanovics Snina Personnel 
32,407 Lajos Eisenstaedter Korompa Tattooer 
30,049 Lajos Solmann Kezmarok Clerk 
 Chaim Katz Snina Personnel 

 
 
The internal administration of the Birkenau camp is carried out by prisoners assigned to that 
work. Prisoners are not billeted by nationality, but by their labor assignment, that is, by 
Kommandos. Each block has five functionaries: 
 
1 Block Inspector (Blockaeltester) 
1 Block Clerk (Blockschreiber) 
1 Block Nurse 
2 Block Handymen 
 
The block inspector wears on his left arm a white band showing the number of his block. He is 
responsible for order in his block, where he is, so to speak, master of life and death. Up to 
February 1944 almost half of all block inspectors were Jews. At that time an order from Berlin 
prohibited filling this office with Jews, following which the Jews were relieved from duty. Three 
Slovak Jews, however, are carrying on to this day. They are: 
 
Name Place of Origin Duties 
Ernest Rosim Zilina Inspector, Block No: 25, (cleaning crews, 

plus artisans from Benzburg) 
Dr. Endre Mueller Podolinec Inspector, Block No. 15, quarantine camp 
Walter Spitzer Nemsova Inspector, Block No. 14, hospital area 
 
The block clerk is the executive assistant of the block inspector. He does all clerical work, keeps 
the roster up to date, and is in charge of a large file. His work is loaded with great responsibility 
since the roster has to be kept in order in a painstaking manner. Prisoners are recorded by their 
numbers only, not by their names, and consequently an error is easily made. Mistakes of this 
kind may be fatal. If by mistake the clerk reports an individual number dead by mistake, which 
can easily occur in view of the high mortality rate – and has in fact happened – such a mistake 
is simply corrected by executing the wearer of the number later. Once a report is forwarded, it 
cannot be corrected, and the reported roll must agree with the actual roster. The post of clerk 
confers great power within the block. Unfortunately there are often abuses. 
 
The nurse and handymen perform manual work around the block. Naturally there can be no 
question of any nursing. 
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The camp inspector (Lageraeltester) is over the whole camp. He is also a prisoner. The present 
camp inspector is Franz Danisch, No. 11,182, a political prisoner from Koenigshuette, Upper 
Silesia. The camp inspector is absolute master of the entire camp. He is entitled to appoint and 
remove block inspectors and clerks, and can also assign men to labor crews, etc. Danisch is fair 
even to Jews; he is objective and incorruptible. 
 
The camp clerk, who actually has the greatest power in the camp, is assigned to the camp 
inspector. He is the only man in direct contact with the camp command, receiving orders and 
handing in reports. As a result, he has a certain amount of influence with the camp command. 
Block clerks are his direct subordinates and make their reports to him. The present camp clerk 
is Casimir Gork, No. 30,029, a Polish political prisoner who was formerly a bank clerk. Although 
Gork has anti-semitic views, he does not molest the Jews. 
 
Principal supervision of the blocks is exercised by six to eight SS block leaders. They call the 
roll nightly and report to the commander, Untersturmfuehrer Schwarzhuber, a Tyrolean whose 
title is camp leader (Lagerfuehrer). Schwarzhuber is a drunkard and a sadist. 
 
The camp commandant is the superior of camp leaders of the Birkenau and Auschwitz camps, 
as well as the leader of the Auschwitz reception center. The name of the present camp 
commandant is Hoess. 
 
The capo heads each labor detachment (Arbeitskommando); larger detachments have several 
capos. A capo can dispose of the prisoners at will during working hours, and he often beats 
them to death. In the past, Jews were often capos, but this was forbidden by the order from 
Berlin already mentioned (February 1944). One Jew, a mechanic named Roth from Nagymihaly, 
still holds such an office. 
 
Supreme control of the work is entrusted to German experts. 
 
 
III. TESTIMONY OF THE SECOND ESCAPEE14 
 
16. Internment at Maidenek camp at Lublin, June 1942. 
 
We left Novaky on 14 June 1942, passed through Zilina, and arrived at Zwardon at 5 p.m. Here 
we detrained and were counted. The transport was taken over by SS men, who expressed 
loudly their indignation at the fact that we were traveling without any water. "Those Slovak 
barbarians would not even furnish water," they said. We continued and arrived at Lublin in two 
days. As soon as the train stopped, the following order was given. "Those between 15-50 years 
old who are fit for work will leave the train; children and old people will stay in the cars." We got 
out. The station was surrounded by Lithuanian SS men armed with machine pistols. The 

                                                           
14 i.e., Rudolf Vrba – ed.  
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railroad cars containing the children and old people were sealed and the train started off. We do 
not know where the train went or what happened to the passengers. 
 
An SS Schaarfuehrer took over command at the station and told us that we have a long trip 
ahead. Those who wished to take their parcels with them could do so; those who thought they 
could not carry them might load their parcels on a truck ready for the purpose. This truck would 
arrive without fail. Some of my companions took their luggage with them while others loaded 
theirs on the truck. We found a factory which bore the sign "Bekleidungswerke"15 just behind the 
town. There were about a thousand persons, dressed in dirty striped prisoners' uniforms, lined 
up in the factory court. They were obviously waiting for dinner. This spectacle was not very 
encouraging, as we recognized the people as Jews. When we reached the hill, we suddenly 
saw the very large camp of Maidenek, surrounded by a barbed wire fence three meters high. 
 
As soon as I entered the gate of the camp, I saw Maco Winkler, who is from Nagyszombat 
(Trnava). He warned me that all my parcels and clothes would be taken away. Slovak Jews who 
had arrived earlier surrounded us. They were dressed in rags of prisoners' uniforms, had 
shaven heads, were barefoot or in wooden clogs, and many had swollen legs. They begged for 
food or other small items. We distributed almost anything we had, since we knew that anything 
we kept would be taken away anyhow. We were then led to the warehouse where we had to 
hand in all our belongings. Then we were driven on the double to another barracks where we 
stripped, had our heads shaved, were put under a shower, and finally received our underwear 
and prisoners' uniforms, a pair of wooden shoes, and a cap. 
 
I was attached to the so-called Labor Section II. The whole camp consisted of three such labor 
sections, separated from each other by wire fences. Slovak and Czech Jews billeted in Labor 
Section II. We were trained for two days how to lift our cap when we met a German, and were 
drilled for hours in the soaking rain. Barracks installations were very peculiar; our furniture 
consisted of three very long tables on top of one another. Prisoners had to sleep under and on 
the tables. 
 
We received soup in the morning. It was so thick that we had to eat it with our hands. A similar 
soup was served at noon, and in the evening we had so-called "tea" with 30 dekagrams of 
indigestible bread and two or three dekagrams of marmalade or synthetic fat, both of the worst 
quality. 
 
In the early days we were taught to sing the camp hymn in an excellent manner, and had to 
stand around for hours and practice. The hymn is as follows: 
 
 
 
 

                                                           
15 Clothing factory – footnote in original document.  
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Aus ganz Europa kamen 
Wir Juden nach Lublin. 
Viel Arbeit gibt's zu leisten 
Und dies ist der Beginn. 

From all of Europe came 
We Jews to Lublin. 
There is much work to do, 
And this is the beginning. 

 
Um diese Pflicht zu meistern 
Vergiss Vergangenheit 
Denn in der Pflichterfuellung 
Liegt die Gemeinsamkeit. 

 
In order to master this duty 
Forget the past, 
For in the fulfillment of duty 
Lies community feeling. 

 
Drum ruestig an die Arbeit 
Ein jeder halte mit 
Gemeinsam wollen wir schaffen 
Im gleichen Arbeitsschritt. 

 
So actively at work, 
Let each one hold his own, 
Together we want to labor 
At the same work-pace. 

 
Nicht alle wollen begreifen 
Wozu in Reihen wir stehen. 
Die muessen wir dann zwingen 
Dies alles zu verstehen. 

 
Not all want to understand 
Why we stand in ranks. 
We must then force them 
To understand all this. 

 
Die neue Zeit muss alle 
Uns alle stets belehren 
Dass wir schon nur die Arbeit 
Der Arbeit angehoeren. 

 
The new era must teach us – 
All of us – forever 
That we now only to labor, 
Only to labor belong. 

 
Drum ruestig an die Arbeit 
Ein jeder halte mit 
Gemeinsam wollen wir schaffen 
Im gleichen Arbeitsschritt. 

 
So actively at work, 
Let each one hold his own, 
Together we want to labor 
At the same work-pace. 
 

 
Billeting was as follows: Labor Section I, Slovak Jews; Labor Section II, Slovak and Czech 
Jews; Labor Section III, partisans. Sections IV and V were being constructed by those billeted in 
sections I and II. Partisans billeted in section III were shut up in their barracks. They did not 
work and were not allowed to leave their quarters; their food was thrown down in front of the 
door and taken inside from there. The guards shot at them whenever possible. 
 
The capos were Reichsgermans and Czechs. The former treated prisoners brutally, while the 
Czechs tried to assist them whenever possible. A gypsy named Galbavy, from Holies, was 
camp inspector, and his substitute was a Jew named Mittler from Sered n/V. Mittler evidently 
obtained his position as a result of his brutality, since he used his power to torture his fellow-
Jews, who were already suffering enough indignities. He never missed an opportunity to commit 
some mean act.  
 
We were mistreated by SS men every night when the Order of the Day was read. After the day's 
hard work, we had to stand for hours and sing the camp hymn. This singing was led by an old 
Jewish conductor from the roof of a near-by building, while the SS men had their fun using their 
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sticks and whips. Rabbi Eckstein of Sered n/V. died in tragic circumstances. On one occasion 
he arrived a little late for the reading of the Order of the Day, as he was ill in the latrine. The 
Schaarfuehrer thereupon had him dipped into the latrine twice suspended by his feet, drenched 
him with cold water, and finally shot him. 
 
The crematorium was located between the first and second labor section. Corpses were burned 
here. The mortality rate per section of 6000 to 8000 was about 30 daily, but this number 
increased five and six-fold shortly afterwards. Later ten to twelve sick men were taken daily to 
the crematorium, from whence they never returned. The crematorium had electric heating 
installations which were handled by Russian prisoners. 
 
Bad nourishment and unbearable conditions caused various diseases among us. Grave 
stomach ailments were the most widespread, and an incurable disease that resulted in swollen 
feet also took its toll. People's legs were so swollen that they could not move them at all. More 
and more of these were taken to the crematorium, where they were murdered by methods 
unknown to me. When on 26 June 1942 the number of these unfortunates had been reduced to 
70, I decided to take the first opportunity and to volunteer for transfer to Auschwitz. 
 
17. Internment at Auschwitz, 30 June 1942 – September or October 1942. 
 
I handed in my prisoner's uniform on 27 June 1942, received civilian clothes, and traveled in a 
transport to Auschwitz. We traveled forty-eight hours in sealed boxcars, without water or food, 
and arrived at Auschwitz half dead. There we were greeted by the sign over the gate, "Arbeit 
macht frei."16 The court was clean and neat, and the brick buildings and the lawns made a good 
impression on us after the primitive and dirty barracks at Lublin-Maidenek. We thought that we 
had made a good change. First we were led to a cellar where we received tea and bread. Next 
day they took away our clothes, shaved us, tattooed our number on the left arm over the wrist 
and issued prisoners' uniforms similar to those we had had at Lublin. After our personal data 
were taken, we became regular political prisoners of the Auschwitz reception center. 
 
We were billeted in Block No. 17, where we slept on the ground. Slovak girls were quartered in 
the next row of buildings, separated from us by a wall. They had been deported from Slovakia in 
March and April 1942. We were put to work on the construction of the enormous "Buna" plant. 
Work began at 3 a.m. Food consisted of potato or carrot soup at noon and 30 dekagrams of 
bread in the evening. We were cruelly beaten during work. Since our place of work was situated 
outside the outer guard belt, the area was divided into squares 10 meters by ten meters. Each 
square was guarded by one SS man, and anyone crossing the borders of his square during 
work was instantly shot as "attempting to escape." It often happened that an SS man ordered a 
prisoner to fetch some object from outside his square. If the prisoner obeyed and stepped over 
the line, he was shot. The work was very hard. We were scarcely permitted to rest and had to 
march back to the camp in military order. Whoever did not keep in step or broke ranks was 

                                                           
16 Translation: “Work liberates.” 
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cruelly beaten or sometimes shot. When I joined this labor crew, about 3000 men were working, 
of whom 2000 were Slovak Jews. Very few of us could stand the hard work because of the poor 
food. Many attempted to escape, although they had no hope to success. We witnessed several 
hangings each week. 
 
After a few weeks of painful labor, a typhus epidemic broke out in camp. The weak prisoners 
died off by the hundreds. Construction on the "Buna" plant stopped and the camp was closed. 
Those who remained alive at their place of work were sent to the quarry at the end of July 1942. 
Work here was even more difficult, if that was possible, than at the "Buna" plant. We could 
never accomplish as much as was wanted by our supervisors since we were too weak. Most of 
us had swollen legs. Our labor gang was reported for laziness and negligence, and a 
commission came to examine each one of us thoroughly. All those with swollen legs or whom 
the commission found to be unfit were segregated. Although my legs hurt badly, I mastered my 
pain and stepped out smartly when called before the commission. I was found fit. About 200 of 
the 300 persons were declared ill. They were immediately sent to Birkenau where they were 
gassed. 
 
After this I was detailed to work at the DAW.17 My job was painting ski boards. We had to finish 
a minimum of 110 pieces per day; anyone who could not complete that amount was flogged in 
the evening. We had to work very hard to avoid the evening punishment. Another group 
manufactured boxes for shells. On one occasion 15,000 such boxes when finished were found 
to be a few centimeters shorter than ordered. Thereupon several Jewish prisoners, among them 
one Erdelyi (who was said to have relatives in Trencin-Ban), were shot for sabotage. 
 
The Jewish girls from Slovakia who lived beyond our wall had been transferred to Birkenau in 
August 1942. I had occasion to talk to them briefly. They were starved, dressed in old rags of 
Russian uniforms, and were barefoot or wore wooden shoes. Their hair was shorn and they 
were completely neglected. 
 
We underwent a very severe physical examination on the same day (sic). All those suspected of 
typhus were sent to the birchwood, while we who had been declared fit were sent stark naked 
into the evacuated and disinfected barracks. We were again shaved, bathed, and given new 
clothes. I learned by accident that there was a vacancy in the cleaning squad 
(Aufräumungskommando), volunteered, and received the assignment. 
 
A hundred prisoners, all Jews, worked in this cleaning squad. We worked in a completely 
isolated part of the camp where mountains of luggage, consisting of rucksacks, suitcases, and 
other such pieces were stacked in warehouses. Our job was to open this luggage and to sort 
the objects found. We filled suitcases with combs, mirrors, sugar, cans of food, chocolate, 
drugs, and so forth. The suitcases were stored according to their contents. Clothes and 
underwear were taken to a large barrack where they were sorted and packed by the Slovak 

                                                           
17 Translation: Deutsche Ausrüstungswerke, or German Armament Works.  
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Jewish girls. These goods were then loaded into railroad cars and shipped out. Unusable 
clothing was sent to a textile factory in Memel, while good garments were sent to a Berlin 
welfare association. Valuables, such as money, gold, foreign currency, and precious stones, 
were supposed to be handed in to the political division. SS supervisors stole a substantial part 
of these valuables, and much was also taken by the prisoners working there. The boss of this 
assortment detail, who is recognized as an expert in the field, is Albert Davidovics, from Iglo 
(Jihlava?). He occupies the same post to this day. 
 
SS Sturmfuehrer Wikleff, commander of this detachment, was a brute who often beat the girls. 
These girls came daily from Birkenau to work. They told us unbelievable stories about 
conditions prevailing there. They were beaten and tortured. Mortality was higher among them 
than it was among men. “Selections” were made twice weekly, and there were new girls daily to 
replace those who had been “selected” or had died in some other way.  
 
On my first nightshift I had occasion to see how transports coming to Auschwitz were treated. A 
transport consisting of Polish Jews arrived. They had traveled without water and about a 
hundred were dead on their arrival. When the doors of the cars were opened, the Jews, 
completely weakened by the long journey and privations, were driven out wailing. Quick beating 
by SS men speeded up the unloading. Then the unfortunates were lined up in rows of five. Our 
task was to remove the corpses, those half dead, and parcels from the railroad cars. We placed 
the bodies at a collecting point. All those unable to stand on their feet were declared dead. 
Parcels were thrown into one stack. The cars had to be thoroughly cleaned so that no trace of 
the transport remained. A commission of the political division then selected ten percent of the 
men and five percent of the women, who were assigned to camp. The remainder was loaded on 
trucks and taken to the birchwood, where they were gassed. Corpses and those half dead were 
also loaded on trucks. These were burned in the birchwood without being gassed first. Small 
children were often thrown on the truck with the corpses. Parcels were moved by truck to the 
warehouses, where they were sorted as described above. 
 
Typhus raged during July and September 1942 in the Birkenau and Auschwitz camps, 
especially among the women. Those who were ill were not treated at all. At first typhus suspects 
were killed by means of phenol injections, later they were gassed in large numbers. Within two 
months 15 – 20,000 prisoners perished, most of them Jews. The women's camp suffered 
particularly. They had no sanitary installations at all and the girls were full of lice. Big 
"selections” were held weekly. Regardless of the weather, the girls were forced to line up naked 
for these "selections," and to wait in deadly fear to see whether they would be "selected" on that 
occasion or would have a week's grace. 
 
Many men and women committed suicide. They simply touched the high-tension wire of the 
inner guard belt. So many women perished that not more than five percent [sic] of the original 
number survived. There are 400 girls at Auschwitz and Birkenau at this time, the remainder of 
the original 7000. The majority of these have secured camp administration jobs for themselves. 
One of them named Kata (I do not know her family name), from Bystrica n/V., fills the high 
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position of camp clerk. About a hundred Slovak girls are employed in the Auschwitz staff 
building. They do clerical work for both camps and interpret for interrogators who interview 
prisoners. Some of the girls work in the kitchen and laundry of the staff building. Lately the 
Slovak girls are better dressed, as they have been able to complete their wardrobe from the 
stocks of the Aufräumungskommando. Many even wear silk stockings. They are now letting 
their hair grow and altogether are much better off than in the past. This does not apply, of 
course, to the several thousand other prisoners in the women's camp. The Slovak Jewish girls 
are the oldest inmates of the women's camp and thus have a somewhat privileged position. 
 
I soon lost my comparatively comfortable job [October 1942?] with the Aufräumungskommando, 
and as punishment was transferred to Birkenau, where I spent one and a half years. On 7 April 
1944 I succeeded in escaping with my companion. 
 
A CONSERVATIVE ESTIMATE OF THE NUMBER OF JEWS EXTERMINATED AT BIRKENAU 
FROM APRIL 1942 TO APRIL 1944, ACCORDING TO COUNTRIES OF ORIGIN (by the two 
escapees): 
 
 
Poland (shipped by trucks) c. 300,000 
Poland (shipped by trains) 600,000 
Holland 100,000 
Greece 45,000 
France 150,000 
Belgium 50,000 
Germany 60,000 
Yugoslavia, Italy, Norway 50,000 
Lithuania 50,000 
Bohemia, Moravia, Austria 30,000 
Slovakia 30,000 
Various camps of foreign Jews in Poland 300,000 

TOTAL c. 1,765,000 
 
 
 
 
Source of English translation: U.S. National Archives and Records Administration, College Park, 
MD, Record Group 226, Records of the Office of Strategic Services, Entry 19, Box 119, File XL 
8883. 
 
 

PSD 6.1



 
 

 
 
 
 
 
 
 

Appendix 2 
 

Black Line Masters 
 



BLM$1.1$

Historical$Significance$ 1$

You miss 100% of the 
shots you don’t take 

HISTORICAL SIGNIFICANCE 

Historical 
Significance 

Event, person or development 
resulted in change. Deep 
consequences for many people, 
over many years. 

Event, person or development 
reveals something. Sheds light on 
a particular issue in history. 
(Racism, multiculturalism…) 

Meaningful place in a 
 
 
 historical narrative 



BLM$1.1$

Historical$Significance$ 2$

Why do we learn history? 
 

What are some historically significant 
events? How do you know? 

 
Is the Holocaust a historically 

significance event? 

THE HOLOCAUST 



BLM$1.1$

Historical$Significance$ 3$

WHAT IS THE HOLOCAUST? 

 

A term that refers to the systematic 
annihilation of six million Jewish people by 

NAZI Germany during the years 1933 to 1945 

The Laws 

The Concentration  
Camps 

The Ghettos 

The Steps  

The Work Camps The Refugees 
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Historical$Significance$ 4$

Jewish children in the street,  
Warsaw Ghetto, 1943 

Jews moving into the Kovno Ghetto, Russia 
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Historical$Significance$ 5$

“Selection” from the Ghettos to Work Camps, 
Netherlands, 1944 

Jews of Lodz Ghetto loaded for transport, 1944 
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Historical$Significance$ 6$

What lessons can be learned from the Holocaust? 
Is the Holocaust a historically significant event? 

INQUIRY QUESTION 
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Historical$Significance$ 7$

WHY STUDY THE HOLOCAUST? 
•  Morale issues 

•  Remembrance: The Holocaust is not just about the six million 
Jews murdered. It is also about the loss of future generations. 
What future doctors, scientists, artists, writers, or philosophers 
were never allowed to develop? As the Jews were killed, our 
future leaders and our human potential, were also lost. 

 

•  Responsibility: Students need to recognize their own 
responsibility in making sure that genocide does not happen 
again. We must all take action and respond whenever we see 
hatred, prejudice, and anti-Semitism. 
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Historical$Significance$ 8$

NAZI ANTISEMITISM 

•  Anti-Semitism—prejudice against or hatred of Jewish 
people 

•  The Nazis falsely considered the Jews to be a race. They 
incorrectly believed Jews had a natural impulse, inherited 
through generations, to strive for world domination, and that 
this goal would not only prevent German dominance but 
would also enslave and destroy the German “race.” 

•  The Nazis believed that all of history was a fight between 
races, which would end either in the triumph of the superior 
“Aryan” race or in its total extinction. 

As a result, Nazi leaders considered 
the death of all Jews to be a 
precondition necessary for the 
survival and the eventual dominance 
of the so-called “German-Aryan” 
race. 
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Historical$Significance$ 9$

ACTIVITY: WHO WAS RESPONSIBLE? 

•  Was Hitler directly responsible for the Holocaust? 
 
•  Were other individuals responsible? 

•  4 Corners (Each corner of the room is labeled- Not 
responsible, Minimally responsible, Responsible, Very 
responsible. With each question, go to the corner you 
agree with) 

NIGHT 
•  Winner of the Nobel Peace Prize 

•  “Throughout, Wiesel conveys a collective 
sense of disbelief that ‘disciplined, educated 
men’ could commit such crimes” 

•  “This book is brilliant because it has so much 
to teach readers about a reality that was 
swept under the rug so many years ago, 
giving you a jolt of fright and grief and a -
bitter taste of inhumanity.” 

Elie Wiesel, Age 86 
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Historical$Significance$ 10$

ELIE WEISEL 

“I swore never to be silent whenever and wherever 
human beings endure suffering and humiliation. 
We must always take sides. Neutrality helps the 
oppressor, never the victim. Silence encourages 

the tormentor, never the tormented.” 

OPRAH AND ELIE WIESEL AT AUSCHWITZ 

•  0:00-15:33 

http://my.brainshark.com/Oprah-and-Elie-Weisel-at-Auscwitz-Full-Movie-YouTube-538620352 
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Historical$Significance$ 11$

DISCUSSION QUESTIONS 
•  Why does Elie Weisel speak softly while visiting Auschwitz? 
 
•  What does Elie Weisel say they would have done if they had known what 

Auschwitz was? 

•  According to Elie Weisel, the Jews were deprived first of their address, then 
their citizenship, then their home, then their family, then their name and 
finally their life.  

 What is another term that could describe what the Nazis had done? 

 How would these actions have affected those trapped in the camps? 
 

OSKAR SCHINDLER 

Liam Neeson Oskar Schindler 
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Historical$Significance$ 12$

SCHINDLER’S LIST- CLEARING THE GHETTO 
https://www.youtube.com/watch?v=Xx9kzNcd-GU 

SCHINDLER’S LIST- HE WHO SAVES ONE LIFE 
https://www.youtube.com/watch?v=vOoWpTxKJGA 



BLM$1.1$

Historical$Significance$ 13$

SCHINDLER’S LIST- THE FINAL SCENE 
https://www.youtube.com/watch?v=jri0U57iWWM 

DISCUSSION QUESTIONS 
•  What is the importance of the survivors’ paying tribute to 

Schindler? 

•  Why do you think Steven Spielberg, the director of Schindler’s 
List, decided to include this final scene in the movie. Why is it in 
color when the rest of the movie is in black and white? 

•  Why is it significant that there are more than 6,000 descendants 
of the Schindler Jews? 



BLM$1.1$

Historical$Significance$ 14$

Is Oskar Schindler Historically Significant? 
 
How do you know?  
(Refer back to the two requirements) 

LEON BASS “REMARKS” 
•  Leon Bass was a soldier in the United States Army during World 

War II and a liberator of Buchenwald. As an African American 
educator, he lectures as an eyewitness to the liberation. 
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Historical$Significance$ 15$

DISCUSSION QUESTIONS 
•  What does Leon say is the way to avoid another genocide? 

•  How can we, as individuals, make a difference? 

•  Have you ever been a bystander to acts like Leon describes? 

•  How could you respond differently next time? 

TOO MANY TO COMPREHEND 
•  At least 6 million people were killed in Nazi concentration camps 
•  At least 960,000 Jews were killed in Auschwitz 
•  21,000 individuals of Roma descent / Gypsies (of Indian origin)  

•  15,000 individuals of Soviet descent (prisoners of war) 

•  10-15,000 individuals of other nationalities (Austrian, French, Yugoslavian…) 
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Historical$Significance$ 16$

AND SO THE QUESTION REMAINS… 

 
Is the Holocaust a historically significant event? 
Explain how you know? 
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Not 

Responsible 



BLM 1.2 

 
Minimally 

Responsible 
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Responsible 
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Very 

Responsible 



TEACHING)ABOUT)THE)HOLOCAUST)
Assessing)and)Defining)Responsibility)

100)Raoul)Wallenberg)Place,)SW))Washington,)DC)20024J2126))ushmm.org)

)

)

BLM 1.3 

 

�+�>4:�<*7*�&�/:),*��-4<�<4:1)�>4:�&88*88�9-*�B7*85438.'.1.9>C�4+�9-*8*�5*451*�+47�<-&9�
-&55*3*)�.3�9-*�<471)�'*9<**3���

�&3)��������3).(&9*�43*�4+�9-*�+4114<.3,��

� @��49�7*85438.'1*�

	 @��.3.2&11>�7*85438.'1*�

�@��*85438.'1*�
��@�#*7>�7*85438.'1*�

�

�� �����3*�4+��.91*7A8�).7*(9�8:'47).3&9*8��8:(-�&8��*.37.(-��.221*7�47��48*5-��4*''*18�
�

�� �	�����*72&3�<-4�;41:39&7.1>�/4.3*)��.91*7A8�85*(.&1�*1.9*��9-*�  �
�

�� �
�����*72&3�.3):897.&1.89�<-4�+.3&3(.&11>�8:55479*)��.91*7A8�7.8*�94�54<*7�&3)�
(439.3:*)�94�8:55479�-.2� ;*7'&11>�

�

�� ������/:),*�<-4�(&77.*)�4:9��.91*7A8�)*(7**8�+47�89*7.1.?&9.43�4+�9-*�B2*39&11>�
.3(425*9*39C�&3)�.39*732*39�4+�B97&.9478C�

�

�� ������)4(947�<-4�5&79.(.5&9*)�.3�89*7.1.?&9.43�4+��*<8�
�

�� �����<470*7�.3�&�51&39�2&0.3,�%>0143���,&8�
�

�� ����!-*��45*��<-4�2&)*�34�5:'1.(�89&9*2*39�&,&.389��&?.�541.(>�
�

�� �����3�.3):897.&1.89�<-4�2&)*�*34724:8�574+.98�'>�574):(.3,�%>0143���,&8�
�

�� ������2&3:+&(9:7*7�<-4�:8*)�(43(*397&9.43�(&25�.32&9*8�&8�81&;*�1&'47�.3�-.8�51&398�
�

�� ������3��2*7.(&3�.3):897.&1.89�<-4�-*15*)�&72��.91*7�.3�9-*���
�8�
�

�� �������5*7843�<-4�;41:39&7.1>�/4.3*)�9-*��&?.8�.3�9-*���
�8�
�

�� ��	����5*7843�<-4�&,7**)�94�5:'1.(1>�9&0*�9-*��.;.1� *7;&39��4>&19>��&9-��8<*&7.3,�
*9*73&1�&11*,.&3(*�94��)41+��.91*7�.3���
���

�

�� ��
����5*7843�<-4�(4251.*)�<.9-�9-*�1&<�*=(1:).3,��*<8�+742�*(4342.(�&3)�84(.&1�1.+*�
�

�� �������5*7843�<-4�7*,:1&71>��*39-:8.&89.(&11>�&99*3)*)��.91*7�7&11.*8�



TEACHING)ABOUT)THE)HOLOCAUST)
Assessing)and)Defining)Responsibility)

)

)

BLM 1.3 

�
�� �������5*7843�<-4�&1<&>8�7*85*(9+:11>�,&;*�9-*�B�*.1��.91*7C�8&1:9*�

�

�� ������5*7843�<-4�8*7;*)�&8�&�(43(*397&9.43�(&25�,:&7)�
�

�� �������5*7843�<-4�9:73*)�9-*�1*;*7�94�&114<�9-*�,&8�.394�9-*�(-&2'*78�
�

�� �������)7.;*7�4+�9-*�97&.38�9-&9�<*39�94�9-*�(43(*397&9.43�(&258�
�

�� �������).5142&9�+47�9-*��&?.�,4;*732*39�
�

�� �	���!-*��2*7.(&3�,4;*732*39��<-.(-�1.2.9*)�*2.,7&9.43�4+��*<8�94�9-*�
"3.9*)� 9&9*8�.3�9-*���
�8�

�

�� �	���!-*�B1.991*�,:>C�<-4�(1&.2*)�B-*�)4*83A9�,*9�.3;41;*)�.3�541.9.(8C�&3)�9-:8�
<*39� &'4:9� -.8� ':8.3*88� &8� 6:.*91>� &8� -*� (4:1)� .3� 9-*��.91*7� 7*,.2*�

�

�� �		��!-*�841).*7�<-4�(&77.*)�4:9�47)*78�94�74:89��*<8�+742�9-*.7�-42*8�+47�
B*;&(:&9.43�&3)�7*8*991*2*39C�

�

�� �	
��!-*��*72&3�(4:51*�<-4�9440�:5�7*8.)*3(*�.3�&�-42*�*;&(:&9*)�'>��*<8�
�

�� �	���!-*�343��*<8�<-4�9440�4;*7�&�8947*�/:89�&'&3)43*)�'>��*<8�
�

�� �	���!-*��*72&3�<-4�7*+:8*)�&11�51*&8�94�5&79.(.5&9*�.3�-.).3,�&3)�82:,,1.3,�
4+��*<8�

�

�� �	��!-*�541.(*2&3�<-4�-*15*)�74:3)�:5�*8(&5.3,��*<8�
�

�� �	�����9*&(-*7�<-4�9&:,-9��&?.�5745&,&3)&�
�

�� �	����-.1)7*3�<-4�/4.3*)�9-*��.91*7�$4:9-�
�

�� �	����&7*398�<-4�8*39�47�&114<*)�9-*.7�(-.1)7*3�94�&99*3)��.91*7�$4:9-�2**9.3,8�
�

�� �
���!-*��749*89&39�(1*7,>2&3�<-4�,&;*�94�9-*��&?.8�1.898�4+�2*2'*78�4+�-.8�
(43,7*,&9.43�<-4�<*7*�B343��7>&3C�

�
�

�

TW
A.
00

30
5I
.F
LY
)



BLM 2.1 
Questions for Eva Mozes Kor Youtube Clip to hand out 
 
Who is Eva Mozes Kor?  Why is her story important? 

What can be inferred from her testimony? 

What can be learned from her testimony?   

Do you agree or disagree with her belief on forgiveness? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



BLM 2.2 – Based on PSD 2.1 
 
Who is writing this first account?iii   
 
What is the authors purpose?   
 
How does it relate to history? 
 
What can be inferred from this excerpt about Ellie Wiesel’s experiences in Auschwitz? 
 
Why is this excerpt important?   
 
Is this a primary or secondary source?iv 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



BLM 2.3 – Based on PSD 2.2 
 
Who is writing this first account?vi   
 
What is the authors purpose?  
 
 How does it relate to history? 
 
What can be inferred from this excerpt about Ellie Wiesel’s experiences in Auschwitz? 
 
Why is this excerpt important?   
 
Is this a primary or secondary source?vii 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



BLM 2.4 – Based on PSD 2.3 
 
Who wrote this excerpt?ix   
 
What is the authors purpose?   
 
How does it relate to history? 
 
What can be inferred from this excerpt about Auschwitz? 
 
Why is this excerpt important? 
 
Is it a primary or secondary source?x 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 



BLM 3.1 
 
The Longest Hatred: A Revealing History of Anti-Semitism Questions 
 

1. How does Christianity justify anti-Semitism?  What role did Anti-Semitism play? 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. How did the Crusades effect the Jews? 
 
 
 
 
 
 
 

3. How did superstitions impact Anti-Semitism? 
 
 
 
 
 
 
 
 
 
 

4. What were some stereotypes of Jews? 
 
 
 
 
 
 
 
 
 
 



5. How was propaganda used to create the image of the Jew? 
 
 
 
 
 
 
 
 
 
 
 

6. How did the Protestant Reformation affect Jews? How did ideas from this time 
period impact Hitler’s ideology?   

 
 
 
 
 
 
 
 
 
 

7. When was the term Anti-Semitism first used? Why was it used? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

8. After seeing this documentary do you think that without Christianity that Anti-
Semitism and the Holocaust would not have occurred. 
 

 
 
 
 
 



PHOTOGRAPH/ARTWORK ANALYSIS WORKSHEET 
 

1. Description: 
a. What is the source of this photograph/picture?  
b. Who is the photographer or artist?  
c. List physical characteristics (such 

as type, size, etc). 
 

d. What is the date? If there is no date, can you guess the period?  
 
2. Photo/Artwork Analysis 

a. Write a brief description of the work:  
 

 
b. Use the chart below to list people, objects, and activities found in the work: 

 
People Objects Activities 

   
   
   
   
   
   
   

c. What was the purpose of the work? (for example, was it created as advertising, for visual  
pleasure, as propaganda, etc.)  

 
 

d. How would you describe the mood of the picture?  
 
 

 
e. What makes this an effective or ineffective piece?  
 

 
3. What questions does the photograph or artwork brings to mind?  
 
 
 
4. Is this piece meant to convey a message? If so, what is it?  
 
 
 
5. Is this work an effective piece, one that is attractive and appealing to the viewer? Why or 

why not?  
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BLM 4.2 – Differing Perspectives of the Holocaust 
 
What are the main characteristics of a Victim, Perpetrator and a Liberator? How would their 
perspectives be different? 
 
 

Victim Perpetrator Liberator 
 
 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



!

BLM 4.3 – Evaluating Primary Sources (Radio Program) 
 

Radio Program Analysis Worksheet 
 

1. Name or Title of Radio Program: __________________________________________ 

____________________________________________________________________ 

2. Who created it/produced it? _____________________________________________ 

____________________________________________________________________ 

3. Where was it created? ___________________________________________________ 

____________________________________________________________________ 

4. Write a summary of the program. __________________________________________ 

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________ 

5. What was its purpose? Why do you think this program was broadcasted? ___________ 

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________ 

6. List two things the author stated that you think are important, and why. 

       Important          Why 

a. _______________________________  ______________________________ 

   _______________________________  ______________________________ 

b. ____________________________ ___   ______________________________ 

    _______________________________  ______________________________ 

7. What is the perspective of the broadcaster in this radio program? _________________ 

 



DOCUMENT ANALYSIS WORKSHEET 
 

1. Type of Document (check one):  
  
  Journal/diary entry  Census information  
  Letter  Trade card  
  Newspaper article or advertisement  Drawing/painting  
  Poster/broadside  Legal document  
  Print  Contract  
  Bill/declaration  Other  
 
2. Name or Title of Document: 

 

      
3. Who wrote/created it?  
  
4. When was it created?  
  
5. Where was it created?  
  
6. Write a summary of the document. 
  
 
 
7. What was its purpose? Why do you think the document was written? 
  
  
  
  
8. What evidence in the document helps you know why it was written? Quote from the  

document.  
 
 
 
9. List two things the author(s) stated that you think are important, and why. 
 

 Important  Why 
a.    
    
b.    
    

    
10. List two things the document tells you about life at the time it was written. 
 

a.  
b.  
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BLM 4.5 – Comparing Primary Documents 

Questions to consider: What was the perspective of Elie in Night? Of Stangl in Into That 

Darkness? Who are they? How did Elie feel when he arrived at the camp? How did Stangl 

feel when prisoners arrived at his camp? What do you think was Elie’s opinion of the camp? 

What do you think was Stangl’s opinion of the camp? What are the biases each have? Is one 

account more accurate than the other? Why would the accounts not be accurate? (Think 

about who Stangl was; think about what Elie went through).  

Night Into That Darkness 
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THE HOLOCAUST 

Inquiry Question: Has the Canadian Government’s 
treatment of minority groups, refugees, and 

immigrants changed between 1930 and 2014? 

 
CANADA’S MULTICULTURAL IMAGE 
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ON AN AIRPLANE 

Imagine you are on a small passenger jet. 
 
You are given the choice of five people to sit 
beside for the flight. 

A Refugee 

A Boxer 

A bald person 
with multiple 
piercings 

A person who 
just got out after 
26 years in prison 

A Basketball 

Player 
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A BOXER 
Sadaf Rahimi 
 
-Born in Afghanistan 
 
-First female boxer invited 
to the 2012 London 
Olympics 

A BASKETBALL PLAYER 
Philippe Vermette 
 
-Team Canada Wheelchair 
Basketball Player 
 
-Won first place with Team 
Quebec at the 2011 Canada 
Games in Halifax, NS 
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A REFUGEE 
Bethany Smith 
 
-Left the U.S. army after being harassed 
and threatened on the basis of her 
sexuality. 
 
-Was unaware of the “Don’t Ask, Don’t 
Tell, Don’t Pursue” policy toward 
homosexual U.S. service members – 
which allows them to serve so long as 
they do not engage in homosexual 
activity. 

A BALD PERSON WITH  
MULTIPLE PIERCINGS 

Jorie Elliot 
 
-16 years old 
 
-Diagnosed with Leukemia in 2013 
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A PERSON WHO JUST GOT OUT 
AFTER 27 YEARS IN PRISON 

Nelson Mandela 
 
-President of South Africa 
from 1994 to 1999 
 
-Served 27 years in prison  
after standing up against a 
government oppressing 
human rights for black South Africans 
 

A BRIEF HISTORY OF JEWISH PERSECUTION 

•  Judaism and Christianity stem from the 
same root, the Old Testament Scriptures. 

•  However, this fundamental root is rarely 
recognized in modern culture due to the 
fact that Jewish People have been 
persecuted, massacred and tortured for 
centuries under the name of Jesus 
Christ. 
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EARLIEST FORMS OF PERSECUTION 
•  70 AD- The Roman Army destroys Jerusalem. Over 1 million Jewish People 

are killed and 97,000 are taken into slavery and captivity. 

•  391 AD- The Edict of Theodosius declared that Christianity was to be the 
only legal religion in the Roman Empire. 

•  589 AD- The Third Council of Toledo (in Spain) ordered that children born of 
marriage between Jews and Christians be baptized by force. A policy of 
forced conversion of all Jews was initiated.  

PERSECUTION CONTINUES 
•  1096 AD- The First Crusade was launched. Although the prime goal of the 

Crusades was to liberate Jerusalem from the Muslims, Jews were a second 
target. Along the Rhine River 12,000 Jews were killed.  

•  1146 AD- Renewed persecution of the Jews in Germany at the beginning of 
the Second Crusade. The French monk Rudolf called for the destruction of 
the Jews. 

•  1181 AD- French King Philip banished the Jews from his domain. All land and 
homes were turned over to the king. 
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•  1492 AD- Jews were given the choice of being 
baptized as Christians or be banished from 
Spain. 300,000 left Spain penniless and many 
migrated to Portugal and Turkey where they 
were later tortured, imprisoned, and killed. 

•  1497 AD- Jews were banished from Portugal. 

•  1543 AD- Martin Luther publishes On Jews and 
Their Lies. He posed the question, “What shall 
we do with this rejected and condemned people, 
the Jews?” He recommended all Jewish religious 
books be burned. 

PERSECUTION CONTINUES 

•  1915 AD- 600,000 Jewish People are forcibly moved from the borders of 
Russia to the interior. 100,000 die of starvation. 

•  1920 AD- Germany is defeated in the First World War. Continuing economic 
difficulties in Germany are blamed on the Jewish People. 

•  1933 AD- Hitler becomes Chancellor of Germany. The Nazi era begins. Anti-
Sematic propaganda increases in Germany.  

PERSECUTION CONTINUES 
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THE NIGHT OF BROKEN GLASS 
•  Kristallnacht, “The Night of Broken Glass” – 

November 9-10. 
•  Mobs attacked Jews killing and injuring hundreds. 

2,000 synagogues burned; 7,500 Jewish 
businesses destroyed; 30,000 Jews arrested and 
sent to concentration camps. Hitler brought back 
century-old church law, ordering all Jews to wear a 
yellow Star of David as identification.  

•  A few hundred thousand Jews are allowed to leave 
Germany after they turned over all of their assets to 
the government. 

THE ST. LOUIS INCIDENT 
•  In May 1939, the S.S. St. Louis left  
     Germany for Cuba. The ship carried 937  
     Jewish refugees fleeing Jewish persecution following the Kristallnacht. 
•  When the ship arrived in Cuba, the Cuban government refused to 

allow the passengers into the country. 
•  The ship attempted to gain entry into the United States and Canada, 

but was denied entry and not allowed to dock.  
•  The S.S. St. Louis sailed back to Europe where many of the 

passengers were sent to concentration camps. 
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"From her beacon 
hand glows worldwide 
welcome… 
 
Give me your tired, 
your poor, your 
huddled masses 
yearning to breathe 
free, the wretched 
refuse of your teeming 
shore. 
Send these, the 
homeless, tempest-
tost to me, 
I lift my lamp beside 
the golden door!" 

June 6, 1939 

HOW ARE CANADIANS RECOGNIZED 
AROUND THE WORLD TODAY? 

What is 
Canada’s 
identity? 
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SYMBOLS OF CANADIAN IDENTITY? 



Cartoon Analysis Worksheet 
 

! Level 1 !

Visuals Words (not all cartoons include words) 

1.    List the objects or people you see in the cartoon. 1. Identify the cartoon caption and/or title. 
 
 
 
 

2. Locate three words or phrases used by the 
cartoonist to identify objects or people within the 
cartoon. 

 
 
 

3. Record any important dates or numbers that 
appear in the cartoon. 

Level 2 
Visuals Words 

2. Which of the objects on your list are symbols? 
 
 
 
 

3. What do you think each symbol means? 

4. Which words or phrases in the cartoon appear 
to be the most significant? Why do you think so? 

 
 
 

5. List adjectives that describe the emotions 
portrayed in the cartoon. 

Level 3 

A. Describe the action taking place in the cartoon. Limit response for each question to 3 lines of text 
 
 
 

B. Explain how the words in the cartoon clarify the symbols. 
 
 
 

C. Explain the message of the cartoon. 
 
 
 

D. What special interest groups would agree/disagree with the cartoon's message? Why? 

Designed and developed by the 
Education Staff, National Archives and Records 

Administration, Washington, DC 20408 
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Cartoon Analysis Worksheet- New York Daily Mirror, S.S. St. 
Louis (Answer Sheet) 

 

! Level 1 !

Visuals Words (not all cartoons include words) 

4. List the objects or people you see in the cartoon. 

 

Statue!of!Liberty!

!

City!in!background!

!

“Keep!Out”!sign!

!

Ship 

5. Identify!the!cartoon!caption!and/or!title.!
No!Caption/Title!

!

6. Locate!three!words!or!phrases!used!by!the!
cartoonist!to!identify!objects!or!people!within!

the!cartoon.!

Jewish!Refugee!Ship!

“Give!me!your!tired,…”!

!

7. Record!any!important!dates!or!numbers!that!

appear!in!the!cartoon.!

No!dates!provided!

Level 2 
Visuals Words 

4. Which!of!the!objects!on!your!list!are!symbols?!

5. What!do!you!think!each!symbol!means?!

!

Statue!of!Liberty:!Symbol!of!American!freedom!(Head!

turned!away!in!shame)!

!

Ship/S.S.!St.!Louis:!Despair!(being!turned!away!from!

entering!America)!
 

6. Which!words!or!phrases!in!the!cartoon!appear!

to!be!the!most!significant?!Why!do!you!think!

so?!

Keep!OutR!Biggest!Font!

!

7. List!adjectives!that!describe!the!emotions!

portrayed!in!the!cartoon.!

Helpless,!desperate,!shameful 

Level 3 

E. Describe!the!action!taking!place!in!the!cartoon.!

The!S.S.!St.!Louis!steams!away!from!the!United!States!as!the!Statue!of!Liberty!looks!away!in!shame.$!

F. Explain!how!the!words!in!the!cartoon!clarify!the!symbols.!

Keep!Out!shows!the!United!States!attitude!towards!the!Jewish!refugees.!

G. Explain!the!message!of!the!cartoon.!

The!United!States!people!are!ashamed!that!the!Government!would!not!help!the!Jewish!refugees.!

!

!

!

Designed and developed by the 
Education Staff, National Archives and Records 

Administration, Washington, DC 20408 
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Make Your Own “Anti-Heritage Minute” 
 

Based on your knowledge of Heritage Minutes, you will work in small groups of four to five 
students to create an “Anti-Heritage Minute” based on the St. Louis incident in Canadian 
history. Your performance should be 60 to 90 seconds in length. 

 
 
 
 
 
 
 
 
 
 

 
Step 1: 

• Review both the primary and secondary source documents on the following websites to 
discover more information about the S.S. St. Louis incident. Take point form notes of the 
information you discover. Divide the sources between your group members. 

 
o The American Jewish Joint Distribution Committee 

Contains background information on the St. Louis incident in the United States as well 
as a large selection of primary documents (letters, telegrams, radiograms). 
http://archives.jdc.org/educators/topic-guides/the-story-of-the-ss-st.html 

o United States Holocaust Museum, “Voyage of the St. Louis” 
Contains primary artifacts and oral history accounts from passengers aboard the St. 
Louis 
http://www.ushmm.org/wlc/en/article.php?ModuleId=10005267 

o Libeskind memorial to Jews rejected in Halifax unveiled, CBC News, 
http://www.cbc.ca/news/canada/nova-scotia/libeskind-memorial-to-jews-rejected-in-
halifax-unveiled-1.1032629 

o ‘None is too many’: Memorial for Jews turned away from Canada in 1939, National 
Post, January 2011, http://news.nationalpost.com/2011/01/17/none-is-too-many-
memorial-for-jews-turned-away-from-canada/#__federated=1 

 
Step 2: 

• Choose one perspective your group’s “Anti-Heritage Minute” will focus on (The Canadian 
Government, Canadian citizens reacting to the decision, The refugees on the St. Louis, The 
Jewish population in Canada,…). 

 
Step 3: 

• Combine your groups point form notes into a short script that illustrates the main points 
your group is trying to explain to the audience about the St. Louis incident.  
Remember: Your presentation should not be more than 90 seconds in length. 

• You can use PowerPoint to create a background image for your presentation. 
 
 
 
 
 
 

Learning Objectives: 
• Discover why heritage and history are important 
• Become aware of Canada’s national history 
• Question what constitutes a Heritage Minute 
• Use multiple sources to craft a short historical narrative 
• Understand the power of media 
• Learn how to work in a team environment 
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Group Members: __________________________________________________ 
  

The St. Louis Incident- Assessment Rubric 

 
 
 
 

!
 
 
 

 

Criteria 1-     1      1+ 2-     2      2+ 3-     3      3+ 4-               4 4+ 
Percent 50-52  53-56  57-59 60-62  63-66  67-69 70-72  73-76  77-79 80-86             87-94 95-100 

Knowledge and 
Understanding 

Uses terms, 
facts and key 

figures to 
accurately 

describe the St. 
Louis incident. 

Demonstrates 
limited knowledge 

and 
understanding of 
terms, ideas and 

relationships 
between 
concepts. 

Demonstrates 
some knowledge 

and 
understanding of 
terms, ideas and 

relationships 
between 
concepts. 

Demonstrates 
considerable 

knowledge and 
understanding 
of terms, ideas 

and 
relationships 

between 
concepts. 

Demonstrates 
thorough 

knowledge and 
understanding of 
terms, ideas and 

relationships 
between 
concepts. 

Demonstrates 
exceptional 

knowledge and 
understanding of 
terms, ideas and 

relationships 
between 
concepts. 

Thinking 
Interprets and 

applies concepts 
from the 

Holocaust to 
identify how the 

St. Louis 
incident is 

significant in the 
lives of 

Canadians. 

Uses planning, 
processing and 
creative/critical 

thinking skills with 
limited 

effectiveness. 

Uses planning, 
processing and 
creative/critical 

thinking skills with 
some 

effectiveness. 

Uses planning, 
processing and 
creative/critical 
thinking skills 

with 
considerable 
effectiveness. 

Uses planning, 
processing and 
creative/critical 

thinking skills with 
a high degree of 

effectiveness. 

Uses planning, 
processing and 
creative/critical 
thinking skills in 

an original, 
unconventional 
and convincing 

manner. 

Communication 
Expresses 

opinions clearly 
to make a solid 

argument. 
 

Organizes ideas 
and information 

with limited 
effectiveness. 

Organizes ideas 
and information 

with some 
effectiveness. 

Organizes ideas 
and information 

with 
considerable 
effectiveness. 

Organizes ideas 
and information 

with a high 
degree of 

effectiveness. 

Organizes ideas 
and information 

with a high 
degree of 

effectiveness and 
sophistication. 

Application 
Applies the 
concepts 

learned about 
the Holocaust 

and the St. Louis 
incident to 

create a realistic 
“Anti-Heritage 

Minute” 
presentation. 

 

Makes 
connections and 

extensions 
applying 

knowledge and 
skills in new and 
familiar contexts 

with limited 
effectiveness. 

Makes 
connections and 

extensions 
applying 

knowledge and 
skills in new and 
familiar contexts 

with some 
effectiveness. 

Makes 
connections and 

extensions 
applying 

knowledge and 
skills in new and 
familiar contexts 

with 
considerable 
effectiveness. 

Makes 
connections and 

extensions 
applying 

knowledge and 
skills in new and 
familiar contexts 

with a high 
degree of 

effectiveness. 

Makes 
connections and 

extensions 
applying 

knowledge and 
skills in new and 
familiar contexts 
effectively and 

creatively. 

Inquiry Question: How is the St. Louis incident remembered (or forgotten) in Canadian history? 
!

Comments: 
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________ 
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Cartoon Analysis Worksheet- Dr. Seuss “What have YOU Done” 

(Answer Sheet) 
 

! Level 1 !

Visuals Words (not all cartoons include words) 

8. List the objects or people you see in the cartoon. 
 

Hitler!

!

Person!of!Japanese!decent!

!

“You”R!A!Person!

!

Billboard!Sign 

9. Identify!the!cartoon!caption!and/or!title.!
No!Caption/Title!
!

10. Locate!three!words!or!phrases!used!by!the!
cartoonist!to!identify!objects!or!people!within!
the!cartoon.!

“What!have!you!done!today!to!help!save!your!country!
from!them?”!
!

11. Record!any!important!dates!or!numbers!that!
appear!in!the!cartoon.!

No!dates!provided!(Cartoon!published!1942)!

Level 2 
Visuals Words 

6. Which!of!the!objects!on!your!list!are!symbols?!
7. What!do!you!think!each!symbol!means?!

!
HitlerR!The!Nazi!Party…the!enemy!
!
Japanese!manR!The!Japanese!enemy!in!the!Pacific…The!
Japanese!threat!after!the!attack!at!Pearl!Harbor!
 

8. Which!words!or!phrases!in!the!cartoon!appear!
to!be!the!most!significant?!Why!do!you!think!
so?!

YOUR!Every!American!can!make!a!difference!in!the!war!
effort.!

9. List!adjectives!that!describe!the!emotions!
portrayed!in!the!cartoon.!

Appeal,!Outrageous,!Responsibie 

Level 3 

H. Describe!the!action!taking!place!in!the!cartoon.!
A!Man!looks!at!a!billboard!asking!him!what!he!has!done!to!save!his!country.!!

I. Explain!how!the!words!in!the!cartoon!clarify!the!symbols.!
The!words!express!that!Hitler!and!the!Japanese!figure!are!the!enemy.!

J. Explain!the!message!of!the!cartoon.!
The!man!is!asked!to!determine!what!he!has!done!to!aid!in!the!war!effort!in!order!to!protect!the!
country!from!Nazi!aggression!and!Japanese!attack.!

Ask!students!to!think!about!how!Dr.!Seuss!is!regarded!today.!Do!these!cartoons!resemble!any!of!
Dr.!Seuss’s!famous!books?!

!“Unless!someone!like!you!cares!a!whole!awful!lot,!nothing!is!going!to!get!better.!It’s!not.”R!The!
Lorax!

Designed and developed by the 
Education Staff, National Archives and Records 

Administration, Washington, DC 20408 
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The arrival of the Sun Sea in British Columbia, just months after the Ocean Lady, has 
brought calls for legislative changes to allow the federal government to intercept and turn 
away future ships. Public Safety Minister Vic Toews wisely rejected this proposal, which 
would be contrary to our obligations under international law and the Charter of Rights. 

Asylum seekers on boats is not a new phenomenon. In 1939, the St. Louis, filled with 
hundreds of refugees fleeing the Nazis, was turned away from Canada. At the time, the 
government tried to discredit the passengers as frauds and economic opportunists, and 
warned that, if the St. Louis were permitted to dock, more Jews in Europe might follow. The 
"line must be drawn somewhere," and it was drawn at zero. Many of the people on board 
subsequently perished in the death camps. 

In 1969, Canada signed the Refugee Convention and undertook not to return refugees if they 
had a valid fear of persecution. This obligation is part of our law. Once asylum seekers reach 
our territorial waters and are in Canada, they cannot be sent back to another country unless 
their claims for protection have been denied. 

If turning away boats is not the answer, what can Canada do? Canada can accept the fact 
that the arrival of refugees varies according to factors disconnected from Canada's refugee 
policies. Tamils seek asylum because of the conflict in Sri Lanka and its ongoing aftermath. 
Canada must join with others to press Sri Lanka to negotiate in good faith with the Tamil 
minority. Without real peace, the flow of Tamil refugee claimants will continue. 

Canada receives about 30,000 claimants each year. Five hundred Tamils represent only 2 per 
cent of the annual intake. The rest arrive by plane or overland, so they don't elicit the same 
moral panic as people on boats. Failed claimants are being deported each year in record 
numbers. And the best way - indeed, the only way - to stop any future boats from Sri Lanka 
is by solving the problems in Sri Lanka. 
 
 
 
Modified From: Lorne Waldman and Audrey Macklin, “Why we can’t turn away the Tamil 
ships,” Globe and Mail, August 17 2010, http://www.theglobeandmail.com/ 
globe-debate/why-we-cant-turn-away-the-tamil-ships/article1377276/ 

 
 
!
!
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!
!
!

!
Name:______________________________________ 
 

Why we can’t turn away the Tamil ships 
 
Part 1: Multiple Choice 
Record the best or most correct answer by CIRCLING your selection. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Part 2: Written Answer 
Use your knowledge of the St. Louis incident and the information you have gathered regarding the 
Canadian Governments treatment of immigrants, refugees and minority groups in the 20th century to 
answer the following question. 
 
Have Canadian attitudes towards marginalized groups changed between 1930 and 2014? Explain 
your answer in 4-5 sentences. 

 
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________
__________________________________________________________ 

 

1. What is the “Ocean Lady”? 
 

a) A cruise ship 
b) A fishing vessel 
c) A Vancouver myth 
d) A ship carrying refugees 

 
 
 
2. What is meant by “the line must be drawn 
somewhere”? As used in paragraph 2? 
 

e) A line connecting two points 
f) Only a few refugees should be let in 
g) The Government had to decide how 

many refugees to let into Canada 
h) The refugees on the St. Louis were not 

allowed into Canada 
 

3. What does the article suggest as the best way to 
stop refugees from coming to Canada from Sri 
Lanka? 
 

a) To let all refugees into Canada 
b) To help solve the problems in Sri Lanka 
c) To turn away all boats from Sri Lanka 
d) To send the refugees to the U.S. 

 
 
 
4. How did the Canadian Government justify 
turning away the St. Louis? It claimed: 
 

e) Hitler was a just leader 
f) Canada had a strict policy against refugees 
g) The refugees were frauds 
h) Jewish people were not allowed in Canada 
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Answer Sheet: Why we can’t turn away the Tamil ships 
 
Part 1: Multiple Choice 
Record the best or most correct answer by CIRCLING your selection. 
 
1. D 
2. G 
3. B 
4. G 
 
 
Part 2: Written Answer 
Use your knowledge of the St. Louis incident and the information you have 
gathered regarding the Canadian Governments treatment of immigrants, refugees 
and minority groups in the 20th century to answer the following question. 
 
Have Canadian attitudes towards marginalized groups changed between 1930 
and 2014? Explain your answer in 4-5 sentences. 
 
Answers will vary.  
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DOCUMENT ANALYSIS WORKSHEET 
 

1. Type of Document (check one):  
  
  Journal/diary entry  Census information  
  Letter  Trade card  
  Newspaper article or advertisement  Drawing/painting  
  Poster/broadside  Legal document  
  Print  Contract  
  Bill/declaration  Other  
 
2. Name or Title of Document: 

 

      
3. Who wrote/created it?  
  
4. When was it created?  
  
5. Where was it created?  
  
6. Write a summary of the document. 
  
 
 
7. What was its purpose? Why do you think the document was written? 
  
  
  
  
8. What evidence in the document helps you know why it was written? Quote from the  

document.  
 
 
 
9. List two things the author(s) stated that you think are important, and why. 
 

 Important  Why 
a.    
    
b.    
    

    
10. List two things the document tells you about life at the time it was written. 
 

a.  
b.  
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