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COURSE: CHC 2D: Canadian History Since World War I  
 
SPECIFIC EXPECTATION(S) EXPLORED:   

 C1.1: describe some key social changes in Canada during this period and explain their main causes as 
well as their impact on different groups in Canada.   

 C2.4: explain some of the ways in which World War II affected Canada and Canadians, including how 
the war changed the lives of various groups in this country.  

 

ABSTRACT:  This series of lessons explores some of the social, economic and political 
changes in Canada during the Great Depression and Second World War (1929-1945). It draws on 

significant events and evaluates their impact on the Canadian people during this time, through to 
the present day. Lesson 1 explores the ways in which social expectations of women changed as a 
result of men fighting abroad, with Lesson 2 discussing the infamous ‘Conscription Crisis’ that 

saw the country divided. Next, the third lesson evaluates the leadership roles and responsibilities 
of Prime Minister William Lyon Mackenzie King by studying his personal diaries from this time. 

Labour, employment and the rise of unions are explored in the fourth lesson, while the 
internment and treatment of Japanese-Canadians are assessed in Lesson 5. Finally, Lesson 6 
evaluates the changing international relations Canada experienced with the other Allied nations 

and their status today. Using plentiful primary sources, students will engage in history through 
the lens of the “Big Six Historical Thinking Concepts.” including: cause and consequence, 

historical perspectives, continuity and change, historical significance, evidence and ethical 
dimension. 
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Lesson 1: Wartime Propaganda- The Change in Societal Roles of Women 

Course:  Canadian History                                                                                                       
Grade Level: Grade 10 Academic CHC 2D                                                                                                                                                                                                                        

Time: 175 minutes 
 

Specific Expectation(s):  

C.1 – Social, Economic and Political Context 
a) C1.1 - Describe some key social changes in Canada during this period and explain their 

main causes as well as their impact on different groups in Canada.  
b) C2.4 – Explain some of the ways in which WWII affected Canada and Canadians.  

 

Primary Historical Thinking Concepts Explored: Historical Perspectives  
 

Secondary Historical Thinking Concept Explored: Evidence  
 

Overview:  This lesson focuses on how the social expectations of women during the Second 

World War changed because of the demand of needing women to enter the workforce due to the 
majority of men leaving to fight in the war.  

 

Learning Goals:  

(a) Have students better understand the people (women) of the past.  

(b) Through examining depictions of women in wartime propaganda, students should gain an 
understanding of how the social expectations of women changed during the Second World War 

because of the need to meet wartime demands.  
 

Materials: 

 Do the Job HE left behind Poster (PSD 1.1)1 

 The More Women at Work, the Sooner we WIN! Poster (PSD 1.2)2  

 Longing Won’t Bring Him Back Sooner… Poster (PSD 1.3)3 

 I’m Proud… Poster (PSD 1.4)4 

 Victory Waits on Your Fingers Poster (PSD 1.5)5 

 War Gardens for Victory Poster (PSD 1.6)6 

 From now on It’s YOUR Job Poster (PSD 1.7)7 

 “The Girl He Left Behind” Poster (PSD 1.8)8 

 We Can Do It! Poster (PSD 1.9)9 

 It’s Our Right Too! Poster (PSD 1.10)10 

 Be A Cadet Nurse Poster (PSD 1.11)11 

 Shoulder to Shoulder Poster (PSD 1.12)12 

 Join Us In A Victory Job (PSD 1.13)13 

 Soldiers Without Guns Poster (PSD 1.14)14 

 She’s a WOW (PSD 1.15)15 

 We’re in the Army Now Poster (PSD 1.16)16 

 Who… Me? Poster  (PSD 1.17)17 

 The Spirit of Canada’s Women Poster (PSD 1.18)18 

 Jobs in Today’s Society worksheet (BLM 1.1)  

 Anything You Can Do… worksheet (BLM 1.2)19 

 Wartime Propaganda Poster Guiding Questions (BLM 1.3) 

 Second World War Propaganda Poster Assignment (BLM 1.4) 

 Propaganda Poster Feedback Form (BLM 1.5) 
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PLAN OF INSTRUCTION  

Warm Up (15 minutes) 

- Begin “warm-up” section by organizing students in groups of four.  
- Think – Pair – Share Activity: Jobs in Today’s Society  

 Think: Individually, students will brainstorm which jobs in today’s society are 

primarily dominated by men and women. Students will be given the “Jobs in 
Today’s Society” T-Chat to help organize their ideas. (See BLM 1.1) 

 Pair: After students have had time to think and record their answers individually, 
they will then share their answers with their elbow partner.  

 Share: After each pair has had time to discuss their answers, all four group 
members will come together and collaboratively discuss and make a list of which 

jobs in today’s society are male and female dominated.  
- Class discussion 

 After the Think – Pair – Share activity, the class will come together and make one 

“master” list of male and female dominated jobs in today’s society.  

Discussion (10 minutes) 

- Keeping in mind the list of male and female dominated jobs in today’s society created in 
the warm up, students will now work in their groups of four to complete the “Anything 

You Can Do…” worksheet. (See BLM 1.2) 

 Anything You Can Do… sheet - students will be given a piece of paper with a list 

of jobs that were performed during the Second World War. Working in groups, 
students will have to determine which jobs on the list were performed by men and 

which were performed by women.  

 Because of the stereotypical ideas surrounding male dominated and female 

dominate jobs today (as seen in the warm-up), students will most likely stay in 
this “stereotypical” mind set while working on the worksheet.   

- After students have had time to complete the worksheet, the class will come together and 

discuss which jobs they think were performed by men and which were performed by 
women during the Second World War.  

 What will be reveled at this time is that all the jobs that were listed on the 
worksheet were performed by women.  

Modeling (20 minutes) 

- Have an open discussion with class about how the social expectations of women changed 

during the Second World War. The questions below can be used to help facilitate the 
discussion: 

 What jobs did women typically perform before the war broke out?  

 What jobs were women asked to perform once the war broke out?  

 Why did the war cause women to step outside their typical societal roles?  

 Do you think it was right that women lost their jobs upon the arrival of men back 

home after the war had ended? 

Guided Practice (25 minutes) 

- Activity: Examining Wartime Propaganda Posters 

- For this activity, students will work in pairs to examine wartime propaganda posters that 
illustrate the different roles that women held during the Second World War.   

- Pairs will be given 2-3 wartime propaganda posters accompanied by a set of guiding 
questions. The guiding questions will be used to help students effectively examine the 
wartime posters. (See BLM 1.3) 

Independent Activity (75 minutes) 
- Activity: Creating Propaganda Posters  
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- After students are done examining the wartime propaganda posters, they will create their 

own wartime propaganda posters illustrating women during the Second World War.  

 Students can work alone or in pairs for this activity. (See BLM 1.4)  

Sharing/Discussing/Teaching (30 minutes) 
- After students have designed and completed their wartime propaganda posters, there will 

be a chance for them to share their posters to the rest of the class via a “walk around.”   
- How the “walk around” works: 

 The posters will be laid out on desks around the classroom.  

 Beside the posters will be pieces of papers called “Feedback Sheets” for students 

to write on. (See BLM 1.5) 

 Students will walk around the classroom and look at their peers posters. If 

something about a particular poster intrigues a student, they are encouraged to 
write on the “Feedback Sheet.”  

 Students are encouraged to write at least two comments on other students’ posters 
while they are doing their walk around. 

- After the walk around is complete, the teacher can collect both the posters and feedback 

sheets. 

 By collecting the poster and feedback sheets after the walk around, it allows the 

teacher to read the comments of the students.  

 The teacher is encouraged to add feedback on the sheets and grade the posters.  

 This activity allows for both peer and teacher assessment.  
 

ASSESSMENT: 

The main assessment that students will complete for this lesson is creating their own wartime 
propaganda posters. The main purpose of this lesson was for students to understand that the 

social expectations of women during the Second World War changed because of men going off 
to fight in the war. By examining wartime propaganda posters, students will have discovered that 

women were portrayed in a different manner then they usually were. Women were portrayed in a 
way that encouraged them to enter the workforce. Wartime propaganda made women feel like 
they were needed and would make an impact on the war effort. Therefore, students will 

demonstrate that they understand this shift in women’s roles during the Second World War by 
how they design their own wartime posters.  
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Lesson 2: The Conscription Crisis of the Second World War   

Course:  Canadian History                                                                                                      
Grade Level: Grade 10 Academic CHC 2D                                                                                                                                                                                                                        

Time: 80 minutes  
 

Specific Expectation(s):  

C.1 – Social, Economic and Political Context 
a) C1.1 - Describe some key social changes in Canada during this period and explain their 

main causes as well as their impact on different groups in Canada.  
b) C2.4 – Explain some of the ways in which the Second World War affected Canada and 

Canadians.  

 

Primary Historical Thinking Concepts Explored: Cause and Consequence  

 

Overview:  This lesson focuses on the Canadian conscription crisis of the Second World War. It 
explores the pressures Prime Minister Mackenzie King faced in implementing mandatory 

military service to a country divided in opinion. Students will examine and analyze a cartoon, 
speech transcript, newspaper articles and a poster to determine the cause and effect of 

implementing a controversial policy.  
 

Learning Goal: Through the examination of primary sources, by the end lesson, students should 

understand the pros, cons and outcomes of implementing conscription in Canada during the 
Second World War.   

 

Materials: 

 

 Jenga 

 Instructions for teacher  

 Conscription Crisis Mackenzie Cartoon (PSD 2.1)20  

 Let’s Go Canada! Poster (PSD 2.2)21 

 Transcript of King’s Speech  (PSD 2.3)22  

 Globe & Mail Newspaper Article, 1944 (PSD 2.4)23  

 Newspaper article, 1939 (PSD 2. 5)24  

 Conscription Crisis Note (BLM 2.1) 

 Conscription Crisis Slideshow (BLM 2.2)  

 Cartoon Analysis Guide (BLM 2.3) 

 Poster Analysis Guide (BLM 2.4) 

 Transcript Analysis Guide (BLM 2.5)  

 Newspaper Article, 1944 Analysis Guide (BLM 2.6)  

 Newspaper Article, 1939 Analysis Guide (BLM 2.7)  
 

PLAN OF INSTRUCTION  

Warm Up (10 minutes) 

- Before class, write the following on the board: “Why do events happen and what are 
their implications?”  

- Before students enter the classroom, have a desk at the front of the class with the board 
game Jenga set up.  

- Once students have entered the classroom, ask for two students to volunteer to play the 
Jenga that is set up. Tell the remaining students to observe the game and keep track of 
strategies being used by the players.  

Instructions for playing Jenga:  

 Players take turns removing wood pieces from the Jenga “tower.”  
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 The point of the game is to not be the person that pulls the piece that causes the 

tower to fall.  
- Once the tower has fallen, have the players sit down and ask the class what strategies 

they observed the players utilizing.  
- Introduce the concept of cause and consequence                     

 Explain that much like the game Jenga; historical events occur with one thing 
affecting the other. In other words, events are caused and they have resulting 
affects.  

 In the case of Jenga, when players utilize a strategy and pull a stick (cause) it 
results in the tower falling (consequence).  

 Explain that today we will be discussing cause and consequence as it relates to the 
Conscription Crisis in Canada during the Second World War.  

Discussion (20 minutes)  

- Activate background knowledge by asking students if they have ever heard of 
conscription.  

- Distribute note (see Appendix BLM 2.1) to each student.  

- Briefly discuss the Conscription Crisis with supporting slides (see Appendix BLM 2.2)  

 What is conscription? 

 Explain the different sides and opinions: Imperialists (supported war) vs. 
Isolationists (anti-conscription)  

 Identify Prime Minister Mackenzie King’s promise to not implement conscription 

 Describe how King faced pressure to implement conscription to make up for 

growing casualties (cause), but he wanted to please everyone.   

 Explain that this resulted in King enforcing conscription by 1945.  

o Discuss the outcomes and pros and cons to both sides of the crisis (see 
chart on slides in Appendix BLM 2.2).   

- Transition: tell students that we will be exploring various depictions of the conscription 

crisis using primary documents.  

Group Activity (25 minutes) 

- Break students up into 5 equal groups and tell them to sit with their group (give a 20 
second time limit for students to form their own groups).  

- Tell each group they will be assigned a particular primary document (a cartoon, 
newspaper article, poster or speech transcript) (see Appendix PSD 2.1, 2.2, 2.3, 2.4, 2.5) 

and their task is to observe and analyze their document using a supporting form (one per 
group) which they will fill out (see Appendix 2.3, 2.4, 2.5, 2.6, 2.7).  

- Model how they should analyze their document. Ask yourself the following questions:   

 What is it showing/telling?  

 Who do you think created/wrote it?  

 What is the purpose of the document? 

 Why do you think it was kept?  

Sharing & Discussing (15 minutes)  

- Bring the class back together (i.e. if you can hear me clap once, turn off the lights).  
- Go around to each group and ask each group to briefly (in 1 or 2 minutes) share and 

present their findings from their analyses.  

- Discuss as a class: What caused these documents to be made and what was the 
consequence of them?   

- Transition: Ask openly to the class, what would you do/ how would you react if 
conscription was implemented for the current wars Canada is involved in (i.e. 
Afghanistan, Iraq, etc.)?  

 

Concluding Class Activity (10 minutes)  
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- Explain that now that they have knowledge about conscription, they can voice their own 

opinion about it anonymously. Tell them that they will be voting either ‘yes’ or ‘no’ for 
conscription in the modern-day, just like the Plebiscite of 1942.   

- Hand a ballot to each student and give them time tick off their choice.  
- Once complete, tell students to put their ballot in the box at the front of the class.  
- Once all ballots have been collected, tally the votes as a class.  

- Ask students to infer about the results.  
- Connect back to the question on the board: 

 Why do events happen and what are their implications?  
 

Extend  

- For homework, students could write their own diary entries from the perspective of 
Mackenzie King.  

 
ASSESSMENT: 

- Assessment for learning: Students will hand in their primary document analysis form and 
will be assessed based on inquiry and completion; students will hand in their diary entries 
the following day and will be assessed on their inquiry, communication and application.  

- Assessment as learning: Participation in class discussions and activities (i.e. did the 
student actively contribute? Was their input relevant and reflective of material covered?)  

- Assessment of learning: Possible Quiz or test at the end of the unit.  
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Lesson 3: William Lyon Mackenzie King as a Leader, 1929-1945  

Course:  Canadian History                                                                                                      
Grade Level: Grade 10 Academic CHC 2D                                                                                                                                                                                                                        

Time: 85 minutes  
 

Specific Expectation(s):  

C.1 – Social, Economic and Political Context 
a) C1.1 - Describe some key social changes in Canada during this period and explain their 

main causes as well as their impact on different groups in Canada.  
b) C2.4 – Explain some of the ways in which the Second World War affected Canada and 

Canadians.  

 

Primary Historical Thinking Concept Explored: Evidence  

 
Second Historical Thinking Concept Explored: Historical Perspective  
 

Overview:  This lesson focuses on evaluating William Lyon Mackenzie King, Canada’s Prime 
Minister during the Second World War, as a national leading figure. Students will examine 

evidence in his personal diaries of his leadership at significant moments of History (e.g. the day 
Canada declared war, the day King met Hitler in Berlin, the day after Pearl Harbor, one of the 
days of the Quebec conference and the Conscription Crisis).  

 
Learning Goal: By the end of this lesson, students should have a better understanding of the 

roles and responsibilities of King during his terms as Prime Minister of Canada.  
 

Materials: 

 

 Pearl Harbor Diary Entry (PSD 3.1)25 

 Hitler Diary Entry (PSD 3.2)26 

 Conscription Diary Entry (PSD 3.3)27  

 Declaring War Diary Entry (PSD 3.4)28 

 Quebec Conference Day Diary Entry (PSD 3.5)29  

 Mackenzie King Computer Guiding Research Sheet (BLM 3.1)  

 Exploring Evidence in King’s Diaries Guiding Sheet (BLM 3.2)  
 
PLAN OF INSTRUCTION  

Warm Up (10 minutes) 

- Before students enter the classroom, write the following on the board: “How do we know 
what we know?”  

- Once students have entered the classroom, randomly pull one of the students to the side 

and tell them that you are going to accuse them of something as a learning activity at the 
beginning of class—they won’t be in trouble in reality, it’s just a game that they are 

going to be “in on,” while the rest of the class will have no idea what is going on.   
- Begin walking around the classroom pretending you are looking for something.  
- Point to the student selected at the beginning and accuse the student of stealing a pen 

from you. Ask the student: “where is my pen?” “give me back my pen,” “I know you 
took me pen!”  

- After about 30 seconds of accusing the student (and them denying they have it), tell the 
student to go out to the hallway and go to the office.  

- The students should put up a fuss about the student being false ly accused. When they do, 

the teacher should ask them, “What’s wrong with this situation?” “What is the situation 
lacking”  
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- Explain that the situation is lacking Evidence and proof that the student actually took the 

pen. 
- Transition: Explain that today we will be exploring evidence historically.  

Discussion (5 minutes) 

- Activate background knowledge by asking the students to explain what evidence is and 

how it is used.   
- Discuss examples of evidence or events when we turn to evidence.  

- Transition: Explain that there are varying opinions about the strengths and weaknesses of 
the leadership of Canada’s Prime Minister, William Lyon Mackenzie King during the 
Second World War and that we are going to explore evidence of these strengths and 

weaknesses from both a secondary and primary source perspective.  

Independent Activity (25 minutes) 

- Distribute guiding research sheet to each student (see Appendix BLM 3.1).  
- Using booked computer lab time or a mobile lab (laptops in the classroom), tell the 

students that they will conduct secondary research to learn more about Mackenzie King 
using their guiding sheet. Students will research his political views, main 
accomplishments, personal interests, etc.  

- Encourage students to take notes on their guiding research sheet to get a better idea of the 
kinds of questions they should be asking during their research.  

- Transition: after about 25 minutes, tell the students that we will know be looking at 

primary sources to find evidence.  

Group Activity (30 minutes)  

- Break the students up into five even groups and have the groups sit together.  
- Assign each member of the groups one of the TEAM tasks (Talker, Encourager, 

Articulator, Mover) (there may be more than one student for each task).  

- Model and explain to the students that each group will be given a different diary entry of 
Mackenzie King’s. Their job is to read the diary and analyze the evidence presented in it 

using a guiding worksheet. They will use the evidence in the diary to figure out what 
event King is discussing, as well as evaluate his roles as and responsibilities as Prime 
Minister.  

- Distribute 1 diary entry to each group, as well as its respective guiding worksheet (see 
Appendix BLM 3.2) to fill out to analyze the evidence presented: 

 Day King Met Hitler (see Appendix PSD 3.3)  

 Day Canada Declared War (see Appendix PSD 3.4)  

 Day After Japanese attacks on Pearl Harbor (see Appendix PSD 3.1)  

 One of the days of the 1942 Quebec Conference with the Allies (see Appendix 

PSD 3.5) 

 An entry on the conscription crisis (see Appendix PSD 3.3) 

 

Sharing & Discussing (15 minutes)  

 

- After students have had the opportunity to look at and explore their diary, go around to 
each group and have the Talker discuss what entry they looked at, what observations and 

conclusions can be made from their entry. 
- Discuss the specific evidence they found in their diaries in relation to their guiding 

worksheet.  
- Discuss what of the sources they preferred (secondary or primary documents).  
- Discuss where they found the most concrete evidence (primary or secondary documents).  

- Explain that most concrete evidence tends to come from primary sources.  
- Evaluate whether King was a good leader based on evidence from his diaries.   

- Connect back to the question written on the board from the beginning of class. Discuss:  
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 How do we know what we know?  

 

ASSESSMENT: 

- Assessment for learning: Students will hand in and be individually assessed on their King 
computer lab research sheet and assessed on their thinking, as well as will hand in (one 

per group) their Exploring Evidence in King’s Diary and be assessed based on thinking 
and inquiry.   

- Assessment as learning: Participation (i.e. did the student actively contribute to classroom 

discussions and activities?) 
- Assessment of learning: possible quiz or test at the end of the unit  
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Lesson 4: Labour, Employment & Unionization  

Course:  Canadian History                                                                                                      
Grade Level: Grade 10 Academic CHC 2D                                                                                                                                                                                                                        

Time: 90 minutes 

 

Specific Expectation(s):  

C.1 – Social, Economic and Political Context 
a) C1.1 - Describe some key social changes in Canada during this period and explain their 

main causes as well as their impact on different groups in Canada.  
b) C2.4 – Explain some of the ways in which the Second World War affected Canada and 

Canadians.  

 

Primary Historical Thinking Concepts Explored: Historical Significance  

 

Overview:  This lesson focuses on labour, employment and the rise of unions following the 
stock market crash of 1929. Through a film and newspaper examination activity, students will 

explore the significance of unionization and economic cycles (prosperity, recession, depression, 
recovery).   

 

Learning Goal: By the end of this lesson, students should have a better understanding of the 
economic situation in Canada during the Great Depression. Student should be able to link the 

events of the economic cycle and recognize the significance of the rise of unionization and 
representation in labour and employment during this time period.   

 

Materials: 

 25-30 mini-packs of Smarties 

 Cup to collect Smarties   

 Computer to access YouTube Film As Friend and Foe 

 The Toronto Daily Star Newspaper from 1935 (PSD 4.1) 30  

 Instructions for teacher  

 Question Slips (BLM 4.1)  

 
PLAN OF INSTRUCTION  

Warm Up (10 minutes)  

- Before students enter the classroom, write the following on the board: “How do we know 

what is important to learn about the past?” 
- Once students enter the classroom, tell them that you will be handing out a pack of 

smarties to each of them. Tell them to open their boxes, but to NOT eat their smartie s and 

await instruction.  
- Distribute smarties.  

- Once smarties have been opened, tell the students that it is unfair that they have smarties 
and you don’t, so you will be collecting smarties.  

- Tell the students that if they have brown hair, they need to give you 1 smartie (place it in 

the cup).  
- Continue collecting smarties from students if any of the following items are applicable to 

them. Items below are suggestions, teacher can create other criteria. Teacher should 
continue collecting smarties until most students have none left. Many students should 
start to protest their smarties being taken away:  

 wearing running shoes – 2 smarties 

 have glasses – 3 smarties  

 wearing jewelry – 2 smartie   

 are sitting down – 4 smarties 
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 took a bus to school today – 5 smarties  

- After most students have no smarties left, ask the students what they observed from this 
activity. Discuss.  

- Ask if they know the significance/point of this activity.  
- Explain that the activity represented the stock market crashing, and that the smarties 

represented “jobs” and “money” people lost during the Great Depression.  
- Transition: tell students that today we will be discussing employment, labour and the rise 

of unions during the Depression.  

Discussion (5 - 10 minutes)  

- Discuss:  

 What was the Great Depression?  

 Explain the economic cycle (prosperity, recession, depression, recovery).  

 What is a union?  

 Why do we have unions?  

 Examples of labour unions.  

- Transition: Explain that we will be watching a movie about labour, employment and the 
rise and impact of unions to illustrate the significance of unions.  

 

Film (30 minutes)                                                                                                                             

- On the board, write the following guiding questions. Explain to students that they should 

take note of these things throughout the film:  

 How do labour/ employment appear to change throughout the movie?  

 In what ways, if any, do methods of protest change? What are the people using 
and doing to protest?  

 How did this economic time go on to impact future generations?  

- Play the film: As Friend and Foe (approx. running time: 24 minutes)  

 YouTube link: https://www.youtube.com/watch?v=9K9HZ_40H0M  

- After the film is done, engage students in a discussion of the questions on board.  

Group Activity (25 minutes)  

- Break students up into 5 equal groups.  
- Explain that each group will be looking at a primary source, a newspaper, from the 

respective time period and there task is to look through the newspaper and answer 3 
analytical questions about the newspaper in regards to what they observe.  

- Distribute newspaper to each group and their question slip (see Appendix BLM 4.1).  

- Each group will answer the following question:  

 Do any articles discuss employment/labour/unions? If so, what about?  

- Group 1 will answer the following questions:  

 What in the newspaper caught your eye (i.e. were you more attracted to text or 

pictures)? 

 Are the images that appear throughout the newspaper similar? If so, how? If not, 

why do you think not?  
- Group 2 will answer the following questions:  

 What specific articles popped?  

 Why do you think these articles popped out to you? What did the editor utilize to 
catch your eye?  

- Group 3 will answer the following questions:  

 How is the newspaper laid-out?  

 How is the newspaper similar to ones we see today?  
- Group 4 will answer the following questions:  

 How would you describe the pictures and what they are of?  

 How is the newspaper different to ones we see today?  

STH 11 

https://www.youtube.com/watch?v=9K9HZ_40H0M


- Group 5 will answer the following questions:  

 Other than articles and images, what are some other things in the newspaper (i.e. 
are there cartoons, ads, etc.)? How have prices for items advertised changed?  

 Do newspapers still serve a purpose today? Are they still important? How have 
the uses of newspapers changed since this one was published (i.e. do we use them 

more for advertising, reading for pleasure, or reporting the news?)  
 

Concluding Discussion (15 minutes)   

- Go around to each group and have the groups read their question and discuss their 
observations and answer their respective questions. Ask other students for input as 

needed.  
- What are some recent events that are similar to this? (i.e. 2008 recession, teacher strike, 

etc.)  

- How does the economic cycle affect you as students? (I.e. teacher strike a few years ago 
meant no extracurricular activities, etc.) 

- Connect back to question on the board: “How do we know what is important to learn 
about the past?” 

 

ASSESSMENT: 

- Assessment for learning: Students will be assessed on their presentation of their 

newspaper questions to the class for thinking and application.  
- Assessment as learning: Participation in class discussions and activities (i.e. did the 

student actively contribute? Did they take a leadership role in their group?)  

- Assessment of learning: possible follow-up quiz or test at the end of the unit (knowledge 
and understanding).  
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Lesson 5: The Treatment of Japanese Canadians during the Second World War 

Course:  Canadian History                                                                                                      
Grade Level: Grade 10 Academic CHC 2D                                                                                                                                                                                                                        

Time: 275 minutes 

 

Specific Expectation(s):  

C.1 – Social, Economic and Political Context 
c) C1.1 - Describe some key social changes in Canada during this period and explain their 

main causes as well as their impact on different groups in Canada.  
d) C2.4 – Explain some of the ways in which the Second World War affected Canada and 

Canadians.  

 

Primary Historical Thinking Concepts Explored: Ethical Dimensions  

 

Secondary Historical Thinking Concept Explored: Historical Perspective  
 

Overview:  This lesson will focus on the treatment and internment of Japanese Canadians in 
Canada during the Second World War. The students will look at interviews, pictures, articles, 

radio broadcasts and government notifications to see the perspectives of both non-Japanese 
Canadians and Japanese Canadians.   
 

Learning Goal: Ethical Dimensions asks “How can history help us to live in the present?” 
Through the lesson students will be able to understand and interpret the different perspectives 

and feelings of the Japanese Canadians who lived in Canada during the Second World War. 
Students will be able to put themselves in the shoes of a Japanese Canadian in order to write a 
letter to the Prime Minister as a teenager being transferred into an internment camp. Students 

will be able to determine what was wrong with the choices the Canadian government made 
toward the Japanese Canadians and how something like that should not happen again.      

 

Materials: 

 Film (143 mins): A Necessary War: December 1941 – December 194231 

 12 Artifacts from the Japanese Canadian History website32  

(http://www.japanesecanadianhistory.net/secondary_lesson.htm) 

 CBC Digital Archives 
o Japanese Canadians: Proud to be Canadian (4:54 mins)33 

(http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-
to-redress-the- internment-of-the-japanese-canadians/proud-to-be-a-

canadian.html)  
o Japanese Interment: Arthur Tateishi Remembers (6:12 mins)34 

(http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-

to-redress-the- internment-of-the-japanese-canadians/after-the-war-arthur-
tateishi.html) 

 Artifacts Worksheet for Japanese Canadians (BLM 5.1, 5.2, 5.3, 5.4, 5.5, 5.6, and 5.7)  
o Primary Documents are on Worksheets  

 Letters to Prime Minister Mackenzie King Guideline Sheet (BLM 5.8)  
 

PLAN OF INSTRUCTION  

Introduction/Hook (10 minutes) 

- Ask the students the following questions. The questions do not need to be answered but 
students should think critically to themselves and how the answers would affect their 
lives. The reasoning for this is to get the students to be in the mindset of the lesson and 

try and put themselves in the shoes of Japanese Canadians as best they can with the 
information that is given to them.  
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 Have you ever been judged based on something you have no control over? 

 Have you ever been told to do something with no real reason why? 

 Have you ever been left out of a decision and no one asked for your opinion?  

 Have you ever felt like the whole world was against you? 

 Have you ever felt separated from a group of people and your feelings were hurt? 

 Have you ever been forced to go to a place you did not want to go to? 

 Have you ever been told that who/what you are does not belong in this place?  
- Tell the students they are not alone and that many people all over the world have felt this 

way and in situations far worse than they can imagine.  
- Write the terms DISCRIMINATION and RACE on the board and have the students 

explain to you what they think the terms mean 

- Connect the questions to the terms 
- Let the students know that Canada and the United States have, unfortunately, done this to 

citizens living in their countries 

 This lesson is all about telling the students how this happened and why it 

happened in the context of the Second World War 

Instructions (5 minutes) 

- Let the students know they will be writing a letter to Prime Minister Mackenzie King in 
the mindset of a Japanese Canadian teenager. They will have to write a letter using the 
information they gather from watching interviews, reading artifacts, looking at images 

and listening to radio broadcasts. The students will not be given any helpful sheets so 
they have to choose to write and track the information they gather and hear on their own.  

- Note: if you find students are not taking notes, tell them they have to hand them in with 
their letter to be graded on as well 

- The letters will be graded on many aspects but the main one will be content and that they 

understand the hardships and struggles the Japanese Canadians had to face.  

Film: A Necessary War: December 1941 – December 1942 (175 minutes) 

- You can chose which parts of the film to watch or watch it all  
- You can break it down and take breaks for discussions if need be  

- Introduction to the Film (12 minutes) 

 This film is based in the United States after Pearl Harbor happened on December 

7th, 1941 

 The aftermath of Pearl Harbor in Hawaii had a influence in Canada especially in 

British Columbia 

 Major similarities between Canada and the United States and how each of them 

treated Japanese citizens in North American 
- Instructions for the Film (5 minutes) 

 Make sure the students realize they may have to take notes during the film 

 Have them pay close attention to what the countries did to the Japanese people; 

the feelings the Japanese people had; make sure to consider the perspectives from 
non-Japanese people; think about how this affected people and their futures 
(generations later) 

- Film (143 minutes) 

- Debrief (15 minutes) 

 What was shocking to you?  

 What did you find disappointing?  

 Did you agree with the decisions made by the government?  

 Did you think it was important that the director interviewed non-Japanese 

Americans? 

 What is wrong with making assumptions about events/ideas/people?  

- Transition: What happened to Japanese people in Canada?  
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Group Work (30 minutes) 

- Divide the class into 7 groups and each group gets a worksheet (BLM 5.1, 5.2, 5.3, 5.4, 
5.5, 5.6 and 5.7) (the number of copies depends on how many people are in each group, 

i.e. 4 students means 4 copies of worksheet #1) 
- Each student gets 5 minutes to go over each artifact (2 per worksheet) and analyze it 

while trying to answer some of the questions posted on the worksheet 

 Remind the students that they should take notes on their worksheet to help them 
for when they write their letters to the Prime Minister 

- As a group, each student will get the opportunity to discuss the artifacts and answer the 
questions together for 10 minutes 

- After they have looked at one worksheet, the groups will get the opportunity to look at 
another worksheet, analyze it for 5 minutes and talk about it as a group for 10 minutes 

 

Class Discussion (30 minutes) 

- Debrief on the artifacts (5-10 minutes) 

- Listen to the CBC Digital Archives interviews with Japanese Canadians kicked out of 
their homes and sent to Ontario (11:06 mins) 

- Debrief the interviews (5-10 minutes) 

- Transition: What to do with all you have learned…  

Independent Activity (25 minutes, do the rest for homework) 

- Instructions: 
- Now that you have watched a film, looked at artifacts from Japanese Canadians 

and listened to interviews, you must now write a letter to the Prime Minister of 
Canada expressing your feelings as if you were a Japanese Canadian teenager 
being forced to leave your town and maybe your family for a destination you 

know nothing about. 
- You need to allow yourself to be a Japanese Canadian and feel as they felt, 

believe what they believed and see what they would have saw. This will not be an 
easy task and you will have to use the content and information that you were 
given in your letter to Prime Minister Mackenzie King.  

- Do not be afraid to show anger and ask him questions as to why this is happening 
and what the reasons for it are.  

- This is an independent task and students should not be discussing or asking other 
students for help because they did not take notes. (*students were given several 
warnings to take notes throughout the lesson) 

- Students will be graded on: 

 Grammar, spelling and organization of thoughts  

 The content they used and the reasons behind what they wrote  

 The feelings and thoughts expressed in the letter to the Prime Minister  

- For the remaining time in class, the students can begin to organize and write their letter  
- Whatever the students to not finish they will have to complete it at home for homework  

 
ASSESSMENT: 

- To assess if the students understood the lesson and absorbed the content, the students will 

be asked to write a letter to the Prime Minister expressing their concerns and anger as a 
Japanese Canadian who is a teenager. The students will use the content they were given 

to create a written piece to express emotion and understanding of what they have 
watched. The students will have to think critically and in order for them to state a feeling, 
concern or question, the students will have to have logic and understanding to be able to 

accomplish this goal 
- Depending on how the letters go, teachers could use this for an assessment for, as or of  

learning 
- Rubric for this letter can be made by the teacher depending on the type of class they have  
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Lesson 6: Canada’s Relations with Allied Countries in the Second World War 

Course:  Canadian History                                                                                                      
Grade Level: Grade 10 Academic CHC 2D                                                                                                                                                                                                                        

Time: 60 minutes 
 

Specific Expectation(s):  

C.1 – Social, Economic and Political Context 
a) C1.1 - Describe some key social changes in Canada during this period and explain their 

main causes as well as their impact on different groups in Canada.  
b) C2.4 – Explain some of the ways in which the Second World War affected Canada and 

Canadians.  

 

Primary Historical Thinking Concepts Explored: Continuity and Change  

 

Secondary Historical Thinking Concept Explored: Cause and Consequence  
 

Overview:  This lesson will focus on how Canada made connections with other Allied Countries 
during the Second World War and the strategies Canada made to survive against the Axis 

enemies. The students will be placed into the scenario of when the war was no longer “phoney” 
and the Fall of France just occurred. The students will look at the Statute of Westminster from 
1931 and the two agreements Canada made with the United States of America, the Ogdensburg 

Agreement and the Hyde Park Agreement. In the end, the students will discuss the relationships 
made during the war and how important they were for the war to come to an end. To relate this 

lesson to the current time period, the students will make connections to what Canada’s 
relationships are now with Britain and the United States.    
 

Learning Goal: Continuity and Change asks “How can we make sense of the complex flows of 
history?” Through the lesson students will be able to understand and interpret the paths Canada 

entered to protect itself from Germany advancing after the Fall of France in 1940. Students will 
look at the decisions made by the Canadian government critically to see if it was right choice to 
survive through the war. Knowing the views of the Canadians on the war, Imperialists and 

Isolationists, students will discuss the impacts these choices made on the home front and the war 
front. Students will end the lesson by discussing how the decisions made by Canada in the 

Second World War affect relationships with Britain, France and the United States to this day by 
asking the question “What country is Canada aligned with now?”        
 

Materials: 

 YouTube Video: WWII -The Battle for France 1940 A.D. - Part 11 of 1135 (9:12 mins) 

(https://www.youtube.com/watch?v=kLhPdrsghL8) 

 Script ready to say in front of the class (“The Situation in Europe”)  

 Statute of Westminster 193136 
(http://www.solon.org/Constitutions/Canada/English/StatuteofWestminster.html) 

  Ogdensburg Agreement 194037  
 (http://ehistory.osu.edu/exhibitions/arctic-sovereignty/ogdensburg) 

  Hyde Park Agreement 194138  
 (http://wartimecanada.ca/document/world-war- ii/economy-and-trade/hyde-park-

declaration-statement-william-lyon-mackenzie-king) 
 

PLAN OF INSTRUCTION  

Introduction/Hook (20 minutes) 

- Give the students a speech/ announcement/scenario/recap to the students to let them 

know what is going on in Europe 
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- It is important to be dramatic about it; keep the students engaged and informed of what is 

happening and how Canada is going to help the war effort to keep the Allies strong and 
advancing to defeat Nazi Germany 

- Here is an example (change it if you wish) 

 It is a terrifying day for the Allied Forces. France has fallen to Germany under 

Armistice. Germany has left France to feel helpless, ashamed and defeated. Great 
Britain is now looking to us for help because they have lost their closest ally. As 
Great Britain looks to Canada and Germany advances, Canada looks to the south 

for protection and a strong force to make it over the Atlantic. At the thought of 
Germany reaching Canadian shores, Prime Minister Mackenzie King feels the 

pressure from all groups within the country for and against conscription. 
Mackenzie King enlists men and women for the Home Front Protection against 
Germany reaching the shores. Should Canada align with the United States who is 

strong and has not entered the war yet or stay strong and loyal to Great Britain? 
- YouTube Video: WWII -The Battle for France 1940 A.D. - Part 11 of 11 (9:12 mins) 

 Could France have changed their path in regards to Germany? 

 Why did Great Britain not step in more to help France? 

 Was it right of Adolf Hitler to bring the train car back and use it against France? 

 What does it mean when one of the largest Allied Countries falls to Germany?  

 How does this affect Canada? Does this war really matter when it is not 
happening on Canadian soil? 

Group Discussion (20 minutes) 

- Divide the class into groups of four students per group. One student will be the 

Discussion Director (lead the discussion and help with the questions) and another student 
will be the Scriber (takes notes during the discussion and keeps track of what is being 

said). The other two students will answer the questions and put in their own opinions 
along with the director and scriber.  

 The students will hand in these notes for the teacher to mark and photocopy to 

give to the other group members 
- Each student will receive the three primary documents (See PSD 6.1, 6.2 and 6.3) and 

look at them independently and then come together as a group and discuss them 
- Write the following questions on the board to help the students with the discussion: 

 What made it possible for Canada to stand on their own two feet without have to 
go to war automatically? 

 Did Canada make the right decision to connect with the United States more than 

Great Britain?  

 Do you think Canada, as a middle power (explain middle power), had any control 

in these agreements with the United States? 

 Who would have been upset with these agreements? 

 Did these decisions made between Canada and the United States affect Great 
Britian in any way? How? 

 Would Canada have survived the war without these agreements with the United 
States? 

- Transition: How did this relationship with the United States affect the future for Great 
Britain and Canada as a whole? 

Class Discussion/Wrap Up (20 minutes) 

- Debrief the agreements and the Statute with the students along with the notes  for their 

answers to the questions posted on the board 
- Teacher must simply facilitate the conversation using the questions given below: 

 How were these decisions the same or different from the relations with other 
countries in the First World War? 
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 Do you think this began a strong relationship between Canada and the United 

States compared to the past? 

 What country does Canada identify with and connect to most now? 

 Are alliances and connections with other countries important for the future? Why?  

 Can Canada survive on its own? Why or why not? 

 Canada went from Great Britain to the United States on its own… do you think 

Canada will make other connections to other countries later on?  

 Will Canada ever be as strong as Great Britain or the United States?  
 

ASSESSMENT: 

- Students will be assessed on aspects in the Growing Success Document 

 Responsibility, Organization, Collaboration, Initiative and Self-Regulation 
- Students will be assessed on assessment for learning in regards to their notes and what 

they come up with  
All of these assignments, discussions and independent work will go towards greater knowledge 
to be used on a quiz or test to evaluate their understanding on the topics  
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"The issue at present is not conscription; it is whether or 

not the government, subject to its responsibility to 
parliament, is to be free to decide that question itself in 

the light of all national considerations. The government is 

not asking you to say whether or not conscription should 
be adopted. That responsibility the government is asking 

you to leave to itself and to parliament, with entire 

freedom to decide the question on its merits. 
 

The question of conscription, properly viewed, is a 
military question. The place to discuss it is in parliament. 

What the government now seeks for itself and for 

parliament is freedom to consider and debate and decide 
this question, like all other questions connected with the 

war, unrestricted by any pledge and in the light only of 

the needs of national security. 

A part of our forces should be kept in Canada to protect 

us against attack; a part of our forces should be sent 
overseas to help defeat the enemy and thus prevent him 

from attacking Canada. Both tasks are equally essential 

to our safety. Anyone who tells you that only one of these 
tasks is necessary is deceiving you. The government with 

the information which it alone possesses is in a position to 

decide where Canada's forces can be used to the greatest 
advantage in defending Canada, and in helping to defeat 

Germany and Japan, or how the armed forces required 

can best be raised. We do not ask the people to make that 
decision. But we believe the matter is so important that 

the government and parliament should be completely free 

to decide the question wholly on its merits.” 

 

PSD 2.3 



 
 
 

 

PSD 2.4 



 

PSD 2.5 



 

PSD 3.1 



 



 
  



 
  

PSD 3.2 







  



  



 



  



 

PSD 3.3 



 
 



  



 

PSD 3.4 



 



 
 



  



 

  

PSD 3.5 



 
 



  



 

 

  



 
 
  



 

  



 

 
 

  

PSD 4.1 



 

 
 

  



 

  



 

 
 

  



 

  



 

 
  



 

  



 

 
  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

  



 

 
 

  



 

  



 

  



 

  



 

  



  



 

 

 
       (First meeting of the Permanent Joint Board on Defense in Ottawa, August 26, 1940) 

 

Ogdensburg Agreement 

Declaration by the Prime Minister of Canada and the President of the United States of 

America regarding the establishing of a Permanent Joint Board on Defence made on 

August 18, 1940 

The Prime Minister and the President have discussed the mutual problems of defence in 

relation to the safety of Canada and the United States. 

It has been agreed that a Permanent Joint Board on Defence shall be set up at once by the two 

countries. 

This Permanent Joint Board on Defence shall commence immediate studies relating to sea, 

land, and air problems including personnel and material.  

It will consider in the broad sense the defence of the north half of the Western Hemisphere. 

The Permanent Joint Board on Defence will consist of four or five members from each country, 

most of them from the services. It will meet shortly. 
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The Statute of Westminster, 1931 

22 George V, c. 4 (U.K.) 

An Act to give effect to certain resolutions passed by Imperial Conferences held in 
the years 1926 and 1930.  

[11th December, 1931]  

WHEREAS the delegates to His Majesty's Governments in the United Kingdom, the 
Dominion of Canada, the Commonwealth of Australia, the Dominion of New Zealand, 
the Union of South Africa, the Irish Free State and Newfoundland, at Imperial 
Conferences holden at Westminster in the years of our Lord nineteen hundred and 
twenty-six and nineteen hundred and thirty did concur in making the declarations 
and resolutions set forth in the Reports of the said Conferences: 

And whereas it is meet and proper to set out by way of preamble to this Act that, 
inasmuch as the Crown is the symbol of the free association of the members of the 
British Commonwealth of Nations, and as they are united by a common allegiance to 
the Crown, it would be in accord with the established constitutional position of all 
the members of the Commonwealth in relation to one another that any alteration in 
the law touching the Succession to the Throne or the Royal Style and Titles shall 
hereafter require the assent as well of the Parliaments of all the Dominions as of the 
Parliament of the United Kingdom: 

And whereas it is in accord with the established constitutional position that no law 
hereafter made by the Parliament of the United Kingdom shall extend to any of the 
said Dominions as part of the law of that Dominion otherwise than at the request 
and with the consent of that Dominion: 

And whereas it is necessary for the ratifying, confirming and establishing of certain of 
the said declarations and resolutions of the said Conferences that a law be made and 
enacted in due form by authority of the Parliament of the United Kingdom: 

And whereas the Dominion of Canada, the Commonwealth of Australia, the 
Dominion of New Zealand, the Union of South Africa, the Irish Free State and 
Newfoundland have severally requested and consented to the submission of a 
measure to the Parliament of the United Kingdom for making such provision with 
regard to the matters aforesaid as is 
hereafter in this Act contained: 

NOW, THEREFORE, BE IT ENACTED by the King's Most Excellent Majesty, by and with 
the advice and consent of the Lords Spiritual and Temporal, and Commons, in this 

PSD 6.2 



present Parliament assembled, and by the authority of the same, as follows:-- 

1. In this Act the expression "Dominion" means any of the following Dominions, that 
is to say, the Dominion of Canada, the Commonwealth of Australia, the Dominion of 
New Zealand, the Union of South Africa, the Irish Free State and Newfoundland.  

2. (1) The Colonial Laws Validity Act, 1865, shall not apply to any law made after the 
commencement of this Act by the Parliament of a Dominion. 

(2) No law and no provision of any law made after the commencement of this Act by 
the Parliament of a Dominion shall be void or inoperative on the ground that it is 
repugnant to the law of England, or to the provisions of any existing or future Act of 
Parliament of the United Kingdom, or to any order, rule, or regulation made under 
any such Act, and the powers of the Parliament of a Dominion shall include the 
power to repeal or amend any such Act, order, rule or regulation in so far as the 
same is part of the law of the Dominion. 

3. It is hereby declared and enacted that the Parliament of a Dominion has full power 
to make laws having extra-territorial operation. 

4. No Act of Parliament of the United Kingdom passed after the commencement of 
this Act shall extend or be deemed to extend, to a Dominion as part of the law of that 
Dominion, unless it is expressly declared in that Act that that Dominion has 
requested, and consented to, the enactment thereof. 

[Note: As far as Canada is concerned, section 4 was repealed by the Constitution Act, 
1982.] 

5. Without prejudice to the generality of the foregoing provisions of this Act, section 
seven hundred and thirty-five and seven hundred and thirty-six of the Merchant 
Shipping Act, 1894, shall be construed as though reference therein to the Legislature 
of a British possession did not include reference to the Parliament of a Dominion. 

6. Without prejudice to the generality of the foregoing provisions of this Act, section 
four of the Colonial Courts of Admiralty Act, 1890 (which requires certain laws to be 
reserved for the signification of His Majesty's pleasure or to contain a suspending 
clause), and so much of section seven of that Act as requires the approval of His 
Majesty in Council to any rules of Court for regulating the practice and procedure of 
a Colonial Court of Admiralty, shall cease to have effect in any Dominion as from the 
commencement of this Act. 

7. (1) Nothing in this Act shall be deemed to apply to the repeal, amendment or 
alteration of the British North America Acts, 1867 to 1930, or any order, rule or 
regulation made there under.  

(2) The provisions of section two of this Act shall extend to laws made by any of the 



Provinces of Canada and to the powers of the legislatures of such Provinces.  

(3) The powers conferred by this Act upon the Parliament of Canada or upon the 
legislatures of the Provinces shall be restricted to the enactment of laws in relation 
to matters within the competence of the Parliament of Canada or of any of the 
legislatures of the Provinces respectively.  

8. Nothing in this Act shall be deemed to confer any power to repeal or alter the 
Constitution or the Constitution Act of the Commonwealth of Australia or the 
Constitution Act of the Dominion of New Zealand otherwise than in accordance with 
the law existing before the commencement of this Act. 

9. (1) Nothing in this Act shall be deemed to authorize the Parliament of the 
Commonwealth of Australia to make laws on any matter within the authority of the 
States of Australia, not being a matter within the authority of the Parliament or 
Government of the Commonwealth of Australia. 

(2) Nothing in this Act shall be deemed to require the concurrence of the Parliament 
or Government of the Commonwealth of Australia, in any law made by the 
Parliament of the United Kingdom with respect to any matter within the authority of 
the States of Australia, not being a matter within the authority of the Parliament or 
Government of the Commonwealth of Australia, in any case where it would have 
been in accordance with the constitutional practice existing before the 
commencement of this Act that the Parliament of the United Kingdom should make 
that law without such concurrence. 

(3) In the application of this Act to the Commonwealth of Australia the request and 
consent referred to in section four shall mean the request and consent of the 
Parliament and government of the Commonwealth. 

10. (1) None of the following sections of this Act, that is to say, sections two, three, 
four, five, and six, shall extend to a Dominion to which this section applies as part of 
the law of that Dominion unless that section is adopted by the Parliament of the 
Dominion, and any Act of that Parliament adopting any section of this Act may 
provide that the adoption shall have effect either from the commencement of this 
Act or from such later date as is specified in the adopting Act. 

(2) The Parliament of any such Dominion as aforesaid may at any time revoke the 
adoption of any section referred to in sub-section (1) of this section. 

(3) The Dominions to which this section applies are the Commonwealth of Australia, 
the Dominion of New Zealand, and Newfoundland.  

11. Notwithstanding anything in the Interpretation Act, 1889, the expression 
"Colony" shall not, in any Act of the Parliament of the United Kingdom passed after 
the commencement of this Act, include a Dominion or any Province or State forming 



part of a Dominion. 

12. This Act may be cited as the Statute of Westminster, 1931. 
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PART 2:  

BLUE LINE MASTERS  



 

Jobs in Today’s Society 
 

Anything You Can Do… 

 

Male Dominated Jobs Female Dominated Jobs 
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Instructions : Working in groups of four, determine which jobs from the list below were 

performed by men and women during the Second World War. If you believe the job was 
performed by men, put an “M” and if you believe the job was performed by women, put a “W”  
 

 
 

Aerodynamic engineer 

Aircraft spotter 

Architect 

Astronomer 
Barber 

Baseball player 
Bus driver 
Butcher 

Cargo loader 
Chemist 

Crane operator 
Draftsman 
Drawbridge tender 

Electrician 
Fire fighter 

Flash welder 
Forest fire fighter 
Foundry helper 

Furnace operator 
Garbage collector 

Geologist 
Journalist 

Keel welder 
Lumberjack 

Maintenance worker 
Mathematician 
Mechanic 

Messenger 

Meteorologist 

Milkman 

Oiler 
Ordinance worker 

Packer and shipper 
Physicist 
Pilot 
Pipe fitter 
Postal carrier 

Radio engineer 

Railroad track tender 
Riveter 
Scientist 
Shell assembler 
Ship fitter 

Steam hammer operator 
Street cleaner 

Surveyor 
Sweetbread puller 
Taxi driver 

Telegraph operator 
Ticket taker 

Tinsmith 
Tool machinist 
Traffic cop 

Train porter  
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Wartime Propaganda Poster Guiding Questions 

Instructions : Use the following questions to help you when examining your Second World War 

propaganda posters.  

 

1. What first caught your attention about the poster?  

 

 

 

 

 

2. Who is the intended audience for the poster? 

 

 

 

 

 

3. What is the main purpose of the poster?  

 

 

 

 

 

4. What is the poster trying to get the audience to do? 

 

 

 

 

 

 

5. What is appealing about the poster?  
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6. Is there anything unappealing about the poster?  

 

 

 

 

 

 

7. Would you change anything about the poster? 

 

 

 

 

 

8. How are women portrayed in the poster?  

 

 

 

 

 

9. If you were a woman living during the Second World War, would the poster have convinced you 

to enter the workforce? 

  



 

 

Second World War Propaganda Poster Assignment 

Imagine that the Second World War has just broken out and the majority of men are called up to 

fight in the war. In order to compensate for the men leaving to fight in the war, you must 

encourage women to enter the workforce. Your task is to now design a propaganda poster that 

you think would be effective at encouraging women to enter the workforce.  

You may wish to make a poster that addresses women in general, or you may wish to focus on a 

particular job field such as nursing or factory work. Your poster should be on an 8 ½ x 11 piece 
of paper. You may choose to hand draw your poster or create it on the computer.  
 

Things to think about when you are creating your poster.   

1. Posters often catch the attention of people because of their catchy slogans. Will your 

poster have a catchy slogan?  

2. Most propaganda posters have a fine balance of text and visuals. Will your poster be 

mostly text, mostly visuals or a combination of text and visuals?  

3. Will your poster be in color or black and white?  

4. Will you include a picture of a woman on your poster? If so, how should she be 

portrayed?  

5. Your poster also needs to be historically accurate. That means that modern day things 

that were not present during the 1930s-1940s should not be included on your poster.  
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Propaganda Poster Feedback Form 
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The Conscription Crisis 
 
What is Conscription?  

 Mandatory military service 

 Abled-bodied men and women had to enlist in the war  

William Lyon Mackenzie King  

 Prime Minister of Canada during the Second World War 

  1939: Had promised no conscription  
  "not necessarily conscription, but conscription if necessary”  

 

A Country Divided 
 Imperialists: - wanted to support Britain in the war   

           - many were British- Canadians   
 Isolationists: - were against conscription/ war  

                            - majority were French-Canadian  

 King wanted to please all sides and have national unity 

 Limited liability – be involved but not at our expense  

 National Unity –Canada as one   

 By 1944: casualties were outnumbering new recruits in Canada  

 Conservatives pressured King to enforce conscription to get new troops 

 

 

 

 
‘ 
 

 

 

 

 

 

 

 

  

BLM 2.1 

 

 

Conscription  

             Yes                                        No  
 

        Outcomes                              Outcomes  
 

Pros                 Cons               Pros               Cons  
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Cartoon Analysis  
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VISUAL 

What kind of symbolism is used (i.e. 

what do images represent)?  
 

 

 

TEXT 
What is the cartoon’s 

t itle/ text referring to?  

 
 

 

 

 

What do you think caused and 
 was the consequence of the cartoon? 

 

 
 

 

What do you think 
was its purpose? 

 

 
 

 
 

 

 
 

VISUAL/TEXT 

Explain the message of 
the cartoon.  

 
 

 

 
 

 
 
 

VISUAL  

What do you 
see? What is it  

showing?  
 

 
 



 

Poster Analysis  

 

 
 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 
 
 

  

VISUAL 
What kind of symbolism is used (i.e. 

what do images represent)?  
 

 

 

TEXT 

What is the poster’s t it le/ 

text referring to?  
 

 

 
 

 

What do you think caused and  
was the consequence of the cartoon? 

 

 
 

 

What do you think 

was its purpose? 
 

 
 

 

 
 

 

 

VISUAL/TEXT 

Explain the message of 

the poster.  
 

 
 

 

 
 

 
 

 

VISUAL                

What do you 
see? What is it   

showing?  
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Speech Transcript Analysis  

 

 
 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 
 

  

How would you describe the tone 
of the speech? 

 

 

 

Who do you think said it  
(i.e. public figure, cit izen, 

etc.)? 

 
 

 

 

What do you think caused and  

was the consequence of the speech? 
 

 

 

 

What do you think 

was its purpose? 

 
 

 
 

 

 
 

 

Who do you think the 
audience was? 

 

 
 

 
 

 

 
 

 

 
 

TEXT 
What do you 

think the speech 

is addressing? 
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Newspaper Analysis  

 

 
 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 
 

 

  

VISUAL  

What does the paper look like? 

What are some unique physical 
characterist ics?  

 

 

What and who is it  

discussing?  
 

 
 

 
What do you think caused and  

was the consequence of the art icle? 
 

 

 

 

What do you think 

was its purpose? 

 
 

 
 

 

 
 

 

Who do you think the 

audience was? 

 
 

 
 

 

 
 

 

 
 
 

When was it  

written? Who 

wrote it? 
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Newspaper Analysis  

 

 
 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 
 

 

  

VISUAL  

What does the paper look like? 

What are some unique physical 
characterist ics?  

 

 

What and who is it  

discussing?  
 

 

 

 
What do you think caused and  

was the consequence of the art icle? 
 

 

 

 

What do you think 

was its purpose? 

 
 

 

 
 

 
 

 

Who do you think the 

audience was? 
 

 

 
 

 

 
 

 
 

 
 

When was it  
written? Who 

wrote it? 
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Who was Mackenzie King?  

 

 

 
 
 

 
 

 

Born: 

 

 

 

Died: 

 

 

 

Years in Parliament: 

 

 

 

 

 

 

 

 

 

 

Main Accomplishments as 

Prime Minister: 

 

Political Views:   

 

 

 

 

 

 

 

Strengths:  

 

 

 

 

 

 

 

 

 

 

 

Weaknesses:  

Personal Life:  

 

 

 

 

 

Interests:  

 

 

 

 

 

 

Significance Today: 
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Exploring Evidence in William Lyon Mackenzie King’s Diaries  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
  

What event is King discussing? 

 

 

Evidence (Quote):   

 
 

  

What does the entry reveal 

about King as a leader?  

 

 

Evidence (Quote): 

 
 

 

Do you agree or disagree with King’s 

stance on the situation? Explain.   

 

 
 

 

 

Is he considering himself or 

others?  

 

 

Evidence (Quote): 

 

 

Do you think his reaction is appropriate?  

 
 

 

 

Why is this entry important?  
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Question Slips  

 
- Group 1  

 What in the newspaper caught your eye (i.e. were you more attracted to 
text or pictures)?  
 

 Are the images that appear throughout the newspaper similar? If so, how? 
If not, why do you think not?  

 

- Group 2  

 What specific articles popped?  

 

 Why do you think these articles popped out to you? What did the editor 

utilize to catch your eye?  
 

- Group 3  

 How is the newspaper laid-out?  
 

 How is the newspaper similar to ones we see today?  
 

 

- Group 4  

 How would you describe the pictures and what they are of?  
 

 How is the newspaper different to ones we see today?  

 
 

- Group 5  

 Other than articles and images, what are some other things in the 
newspaper (i.e. are there cartoons, ads, etc.)? How have prices for items 

advertised changed? 
 

 

 Do newspapers still serve a purpose today? Are they still important? How 
have the uses of newspapers changed since this one was published (i.e. 

do we use them more for advertising, reading for pleasure, or reporting the 
news?)   
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Worksheet #1 

 
Japanese Canadian home on Powell 

Street in Vancouver (pre – 1941) 
 
 Powell Street was the largest 

Japanese Canadian community in 
Canada before the mass uprooting in 

1942. Institutions such as the Japanese 
newspaper, Japanese language school, 
and churches were well established.  

 
Questions to consider: 

1) What room do you think the family is 
sitting in? 
2) Do you think this family was 

affluent? Why or why not? 
3) How would you characterize their 

style of dress? 
4) Is there any object(s) in the photo that 
would help identify this home as one 

belonging to a Japanese Canadian 
family? 

 
___________________________________________________________________________ 
 

Japanese Canadian 
Jewelry Store in the 

Vancouver pre-war 
community  
(later lost in the mass 

uprooting) 
 

Questions to consider: 
1) What does the size of 
the shop tell you about 

the success of this 
business? 

2) What style of 
decorating is feature in 
this shop (traditional 

Japanese or Western 
design)? 

3) Consider the kinds of 
jewelry sold in this 
shop. What does this tell 

you about the clients of the shop? 
4) Do you think this shop sold 

items to non-Japanese? Why or 
why not? 
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Worksheet #2 

 
Official Registration Cards 

(1940-1941) 
 
In Spring 1941, before Pearl 

harbour and Canada’s 
declaration of war with 

Japan, the Royal Canadian 
Mounted Police finger-
printed and registered all 

Japanese Canadians over the 
age of 16. they were required 

to carry identification cards 
until 1949. 
 

Questions to consider: 
1) How many ways were 

Japanese Canadians 
identified on these cards? 
2) Why do you think they 

were forced to carry 
identification cards? 

3) Why were they required 
to carry the cards after the 

end of the war? 

_____________________________________________________________________________ 
 

Newspaper Article 
 
B.C. Government Refuses to Pay Cost Of Educating 

 

All Japanese Students to Go Before City School Open 

 
Spokesmen for the B.C. Securities Commission today declared all Japanese children may be 
moved out of the city by the time school opens or within a very short time after September 1. 

They point out that even though a small group of Japanese are left in the city when the fall term 
opens, it would be impractical to send them to school for a few weeks or months while 

preparations are being made to move them. 
 Last year 2300 Japanese youngsters attended city schools. Removing them from school 
registration will mean a reduction in the number of teachers needed of "at least 60 and probably 

more," declares O.J. Thomas, school inspector. The greatest challenge will be felt at Strathcona 
School which has had a Japanese attendance of more than 600 for several years.  

 At least eight fewer teachers will be needed at the school this coming term. Many senior 
students have entered war work during the summer and will not return to school, bringing a 
further sharp decrease in school enrolment, Mr. Thomas pointed out.  

 
NO REPLACEMENTS. 

A large number of school teachers have also gone to war industries and the armed services but 
due to the absence of Japanese at schools and the many white senior students who will remain in 
war work, it is unlikely the board will hire replacement teachers. Numbers of new teachers are 

available to the Vancouver School Board this year but the situation is reversed in practically 
every rural district. In the country areas teachers who receive less money than city teachers, are 

entering war industries and the armed forces faster than they can be replaced  
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Say Ottawa's Responsibility 

 

By Daily Province Staff Correspondent 

 

 VICTORIA, Aug. 19 - Efforts by the B.C. Security Commission to place upon the British 

Columbia Government the cost of educating Japanese children under control of the commission 
have been flatly refused, Hon. H.G. Perry, minister of education, announced this morning.  

The commission, which is charged with the care of all Japanese, sought to have the Provincial 
Government provide schools, teachers, supervisors and Japanese coaches for 5500 children, of 
whom 1000 are of school age. The total cost would be $345,000. The plan would mean the 

construction of additional school accommodation at interior points where Japanese have been 
located. The commission asked for white teachers. This was flatly refused, on the ground that 

with schools having to be closed throughout the province for want of qualified teachers, that the 
department of education was not going to create a further drain for the purpose of providing 
teachers for Japanese children. 

 
BAR SUPERVISOR PLAN. 

The commission, as an alternative plan, suggested the department of education provide 13 white 
supervisors and engage 113 Japanese teachers, or coaches. This was refused.  
The position assumed by Mr. Perry, who is backed by the entire cabinet, is that the education 

problem for Japanese was created by the Dominion and not the Provincial Government. It was 
the Dominion, through the B.C. Security Commission, that moved the Nipponese as a war 

security measure. 
 
SYSTEM AMPLE BEFORE. 

Mr. Perry pointed out in a letter to the commission that British Columbia's school system was 
ample to take care of Japanese as well as white children before the movement to the interior was 

started. The government does not feel that is should be called on to enlarge its school sys tem for 
the accommodation of wards of the Dominion. In fact the executive council backs Mr. Perry in:  
 

1. Refusing to accept any responsibility, financial or otherwise, for education of Japanese 
children who are under control of the B.C. Security Commission. 

2. Refusing to instruct rural and municipal school boards that they must make provision to 
provide educational facilities for Japanese.  
 

Reserves Train In Building Japs Once Used Here 

 

In the building at 439 Alexander that once housed the Japanese Language School, Canadian 
troopers are learning to fight and kill the sons of Nippon.  
Headquarters of the Six Field Company, R.C.E. (Reserve) was moved from the old Y.M.C.A. 

building into the east end premises this week and on training nights the men of the Reserve 
Engineering force are being taught to build bridges and blow them up. The school, vacated with 

the evacuation of Japanese from coastal areas, was a centre of Oriental culture before the war. 
Young Jap children were taught the language and customs of their parents' homeland in late 
afternoon classes that followed attendance at city public schools.  

 
- End of Newspaper Article - 

 
Education of Japanese Canadian students in question (Sept. 1942) 

 

"When we Japanese Canadian pupils got to Strathcona School, we were told in groups or 
individually by Mr. Glass, the vice-principal, that we could not come to school anymore because 

Canada was at war with Japan. Instead, he said, we were only allowed to collect our personal 



items from our former classrooms. So I went into the Grade 7 classroom and got my belongings, 

which I had left there in June. I will never forget the sad expression on the face of Miss Bolton, 
my Grade 7 teacher, as she said goodbye, shaking her head." - Shogo Kobayashi, pg. 1, Teaching 

in Canadian Exile. 
 
Questions to consider: 

 
1) Why would the government of BC refuse to pay for the education of Japanese Canadian 

students? 
2) Do you think the federal government built schools in the internment camps?  
3) If there were schools in the camps who would have supplied the teachers? 

4) Do you believe the students could have enrolled in public schools at the towns near the 
internment camps/ Why or why not? 

  



 

Worksheet #3 
 

Order in Council Notice: 
NOTICE 

 

TO ALL PERSONS OF 
JAPANESE RACIAL ORIGIN 

 
Having reference to the Protected Area of British Columbia as described in an Extra of the 

Canada Gazette, No. 174 dated Ottawa, Monday, February 2, 1942: 

 
1) EVERY PERSON OF THE JAPANESE RACE, WHILE WITHIN THE PROTECTED AREA 

AFORESAID, SHALL HEREAFTER BE AT HIS USUAL PLACE OF RESIDENCE EACH 
DAY BEFORE SUNSET AND SHALL REMAIN THEREIN UNTIL SUNRISE ON THE 
FOLLOWING DAY, AND NO SUCH PERSON SHALL GO OUT OF HIS USUAL PLACE OF 
RESIDENCE AFORESAID UPON THE STREETS OR OTHERWISE DURING THE HOURS 
BETWEEN SUNSET AND SUNRISE; 

  
2) NO PERSON OF THE JAPANESE RACE SHALL HAVE IN IS POSSESSION OR USE IN 

SUCH PROTECTED AREA ANY MOTOR VEHICLE, CAMERA, RADIO TRANSMITTER, 
RADIO RECEIVING SET, FIREARM, AMMUNITION OR EXPLOSIVE; 

  
3) IT SHALL BE THE DUTY OF EVERY PERSON OF THE JAPANESE RACE HAVING IN 

HIS POSSESSION OR UPON HIS PREMISES ANY ARTICLE MENTIONED IN THE NEXT 
PRECEDING PARAGRAPH, FORTHWITH TO CAUSE SUCH ARTICLE TO BE 
DELIVERED UP TO ANY JUSTICE OF THE PEACE RESIDING IN OR NEAR THE 
LOCALITY WHERE ANY SUCH ARTICLE IS HAD IN POSSESSION, OR TO AN OFFICER 
OR CONSTABLE OF THE POLICE FORCE OF THE PROVINCE OR CITY IN OR NEAR 
SUCH LOCALITY OR TO AN OFFICER OR CONSTABLE OF THE ROYAL CANADIAN 
MOUNTED POLICE. 

  
4) ANY JUSTICE OF THE PEACE OR OFFICER OR CONSTABLE RECEIVING ANY 

ARTICLE MENTIONED IN PARAGRAPH 2 OF THIS ORDER SHALL GIVE TO THE 
PERSON DELIVERING THE SAME A RECEIPT THEREFOR AND SHALL REPORT THE 
FACT TO THE COMMISSIONER OF THE ROYAL CANADIAN MOUNTED POLICE, AND 
SHALL RETAIN OR OTHERWISE DISPOSE OF ANY SUCH ARTICLE AS DIRECTED BY 
THE SAID COMMISSION. 

  
5) ANY PEACE OFFICER OR ANY OFFICER OR CONSTABLE OF THE ROYAL CANADIAN 

MOUNTED POLICE HAVING POWER TO ACT AS SUCH PEACE OFFICER OR OFFICER 
OR CONSTABLE IN THE SAID PROTECTED AREA, IS AUTHORIZED TO SEARCH 
WITHOUT WARRANT THE PREMISES OR ANY PLACE OCCUPIED OR BELIEVED TO 
BE OCCUPIED BY ANY PERSON OF THE JAPANESE RACE REASONABLY 
SUSPECTED OF HAVING IN HIS POSSESSION OR UPON HIS PREMISES ANY ARTICLE 
MENTIONED IN PARAGRAPH 2 OF THIS ORDER, AND TO SEIZE ANY SUCH ARTICLE 
FOUND ON SUCH PREMISES; 

  
6) EVERY PERSON OF THE JAPANESE RACE SHALL LEAVE THE PROTECTED AREA 

AFORESAID FORTHWITH; 

  
7) NO PERSON OF THE JAPANESE RACE SHALL LEAVE THE PROTECTED AREA 

EXCEPT UNDER PERMIT ISSUED BY THE ROYAL CANADIAN MOUNTED POLICE; 

  
8) IN THIS ORDER, "PERSONS OF THE JAPANESE RACE" MEANS, AS WELL AS ANY 

PERSON WHOLLY OF THE JAPANESE RACE, A PERSON NOT WHOLLY OF THE 
JAPANESE RACE IF HIS FATHER OR MOTHER IS OF THE JAPANESE RACE AND IF 
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THE COMMISSIONER OF THE ROYAL CANADIAN MOUNTED POLICE BY NOTICE IN 
WRITING HAS REQUIRED OR REQUIRES HIM TO REGISTER PURSUANT TO ORDER-
IN-COUNCIL P.C. 9760 OF DECEMBER 16th, 1941.  

 
DATED AT OTTAWA THIS 26th DAY OF FEBRUARY, 1942.  

 
Louis S. St. Laurent  

Minister of Justice 

 
To Be Posted in a Conspicuous Place 

 
- End of Order In Council Notice – 

 
Notice To All Persons of Japanese Racial Origin (Feb. 26, 1942) 

 
The Order in Council PC 1486, passed on February 23, 1942 authorized the removal of all 
"persons of Japanese racial origin" and gave the RCMP the power to search without warrant, 

enforce a dusk-to-dawn curfew, and to confiscate cars, cameras, radios, and firearms.  
 

Questions to consider: 
 
1) What are some of the restrictions that were placed on Japanese Canadians by this notice?  

2) What duties must Japanese Canadians comply with according to this notice?  
3) What legal rights are being denied to Japanese Canadians by this notice?  
 

_____________________________________________________________________________ 
 

Hastings Park Detention 
Centre (1942) 
 

For Japanese Canadians 
from outlying areas the first 

stop on the road to exile 
was Hastings Park. Women 
and children were assigned 

to the livestock building. 
Men were housed in the 

Forum. Conditions were 
barbaric – privacy was non-
existent; the latrines were 

open gutters; the food 
unpalatable. Outbreaks of 

diarrhea added to the 
misery. Many were 

confined there for months without knowing where they would be sent or what had become of 

their husbands, families and relatives.  
 

Questions to consider: 
 
1) Consider the sounds, smells, and feelings that you would experience here.  

2) How would you feel about sleeping in this room? 
3) Approximately how many Japanese Canadians would have been detained here?  

 
 



 

Worksheet #4 
 

Arriving in Tashme 
(March 1942) 
 

Trains and trucks were 
used to forcibly remove 

the 22,000 Japanese 
Canadians from the 100 
mile “protected area” of 

the west coast of British 
Columbia in the spring, 

summer and fall of 
1942. The family camps 
were located in mining 

ghost towns or were 
created on leased 

farmland or ranch land 
in the interior of British 
Columbia 

 
Questions to consider: 

1) How would you feel if this happened to your family? 
2) What would you miss the most if you were uprooted and sent off to the interior of BC?  
3) Each person could only bring one suitcase, maximum weight 150 lbs. for adults, 75 lbs. for 

children. What would you bring? What would you have left behind?  
4) Consider the transportation methods used to bring people to the camps?  

_____________________________________________________________________________ 
 

A Death of a Fellow Inmate- 

Prisoner of War Camp (Angler, 
Ontario 1942) 

 
Issei and Nisei internees at Angler 
were treated as enemy prisoners-

of-war with a line up for roll call 
each morning. The large circle on 

their backs made a perfect target 
should they try to escape. The 766 
inmates ranged in age from 17 to 

60. The majority were Nisei from 
the Mass Evacuation Group who 

protested the splitting up of 
families and demanded removal 
in family units. 

 
Questions to consider: 

1) What crimes have these men 
committed? 
2) Is it accurate to label these Japanese Canadian men as “prisoners-of-war”? 

3) What war have they fought? 
4) Why are they incarcerated here instead of an internment camp?  

5) Where is Angler? 
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Workshop #5 
 

BC Security Commission Notice: 

 

Vancouver, B.C.  

May 19, 1942. 

IMPORTANT NOTICE 

(This notice cancels the "White" notice issued May 12, 1942) 

 

Listed below are general instructions respecting baggage and food to be taken to the Projects as 

shown, and deals only, with information pertaining to groups leaving Vancouver area to 

Commission Projects. 

 

INTERIOR HOUSING PROJECTS: 

 

Each adult will be allowed 150 pounds and each child will be allowed 75 pounds of Baggage, 

consisting of personal effects, including kitchen utensils, blankets, clothing and mattresses. 

These items will be carried in the baggage car of the same train FREE.  

Crated pedal sewing machine (one per family) the Baggage car of the same train FREE.  

30 pounds of hand baggage per person and food for at least 3 days, to be taken in the 

passenger car with you. The Commission will allow $1.00 per person to those going to the 

Interior Housing Towns for the purchase of this food.  

 

SUGAR BEET PROJECTS: 

 

 Same as above. Except that owing to the greater distance to Alberta and Manitoba $2.00 per 

person will be allowed, for food. 

 

WORK CAMP PROJECTS: 

 

100 pounds of Baggage FREE (Baggage car of same train).  

 30 pounds of hand baggage and blankets FREE (in the passenger car with you).  

 

PLEASE NOTE THAT STOVES ARE NO LONGER REQUIRED 

 

Additional Baggage over the weight allowed can be stored in Vancouver and forwarded by 

freight at the owner's risk and expense when required, and when room at the Project is available.  

 

J. SHIRRAS, Commissioner  

British Columbia Security Commission 

 

- End of Security Commission Notice - 

 

Transportation of luggage/baggage to work camps, housing projects and sugar beet projects. 

(May 1942) 
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The BC Security Commission devised three major destinations for the dispersal of the Japanese 

Canadians: 

 

1) "Ghost" towns in the BC interior where empty buildings were available for housing to be used as 
internment sites; 

2) Sugar beet farms in Alberta and Manitoba where there was a demand for cheap labour, and;  
3) Work camps for able-bodied men. 

 

Questions to consider: 
 

1) What are some of the restrictions that were placed on Japanese Canadians by this notice? 
2) What duties must Japanese Canadians comply with according to this notice?  
3) What legal rights are being denied to Japanese Canadians by this notice?  

_____________________________________________________________________________ 
Letter to Office of the Custodian: 

 
Kaslo, B.C. September 21st, 1944. 
 

Office of the Custodian, 
Department of the Secretary of State,  

Royal Bank Building, 
Vancouver, B.C. 
 

Dear Sirs: 
 

I have recently been advised that you sold my farmland which is known and described as S1/4 of 
NW1/4 of Sec. 32, T.P.2, District of New Westminster and located in the Municipality of Surrey, 
to the Director of the Veterans' Land Act.  

 
I should like to point out to you that the alleged transfer of this property was made without any 

consultation to me and without my consent. I do object to your action and I hereby protest for 
this forced sale of my property. 
 

I am an ex-service man having served in the Canadian Expeditionary Forces in the last Great 
War, and this farmland was acquired by me through the Soldier Settlement Board for the price of 

$3200 in 1919. Since I bought this wild land, 32 acres were cleared by me out of which 20 acres 
are under cultivation and productive, and also since then two dwellings, two roots ho uses, a barn 
and a woodened were built, thus the value of the property was estimated to be approximately 

$14000.00. 
 

I cannot but think that you are wrongfully exercising your capacity in selling property of an ex-
service man for the purpose of reselling the same to an ex-service man of the present war.  
 

Hoping this will draw your special attention, I am,  
 

Yours truly, 
Z. Inouye 

- End of Letter - 

 
Letter to the Office of the Custodian of Enemy Alien Property (Sept. 1944)  

 
The Order in Council PC 1665 (Spring 1942) entrusted to the Custodian of Enemy Alien 
Property all the belongings of Japanese Canadians as a "protective measure only". PC 5523 (June 



1942) The Director of Soldier Settlement is given authority to purchase or lease farms owned by 

Japanese Canadians. January 1943, the Custodian of Enemy Alien Property is granted the right 
to dispose of Japanese Canadian properties in his care without the owners' consent.  

 
Question to consider: 
1) Why is Mr. Inouye upset in the letter? 

2) How would you feel if your home was sold without the consent of your parents? 
3) Would your feelings change if your family was paid fairly for the home? What if the amount 

paid was very unfair? 
4) Why does Mr. Inouye take the time to point out that he is an “ex-serviceman”? 

 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

 



Workshop #6 

 
Letter from the Office of the Custodian: 

 
Canada 
DEPARTMENT OF THE SECRETARY OF STATE 

OFFICE OF THE CUSTODIAN 
 

JAPANESE EVACUATION SECTION 
 
18th October, 1944. 

 
Mr. Zennosuke Inouye, 

Registration #03243, 
Kaslo, B.C. 
 

Dear Sir: 
 

Your letter of the 21st September has come to me for acknowledgment.  
 
In regard to the reference to your being an ex-serviceman in the last war our position in this 

matter was outlined in our letter to you of August 5th, 1943. As indicated then, we are carrying 
out an overall policy applicable to all Japanese properties in this area.  

 
As you are aware, your own land was included in a group sale which was made to the Director, 
the Veterans' Land Act. 

 
Your remarks have been carefully read and we note your reference to what you consider may be 

the present value of this property. 
 
The sale to the Veterans' Land was based on current independent appraised values and the sale 

was completed on that basis. 
 

Your letter has been placed on our file so that your comments will remain on record and your 
protest noted. 
 

Yours truly, 
 

F.G. Shears, 
Director. 

- End of Letter – 

 
Response from the Government (Oct. 1944) 

 
The Order in Council PC 1665 (Spring 1942) entrusted to the Custodian of Enemy Alien 
Property all the belongings of Japanese Canadians as a "protective measure only". PC 5523 (June 

1942) The Director of Soldier Settlement is given authority to purchase or lease farms owned by 
Japanese Canadians. January 1943, the Custodian of Enemy Alien Property is granted the right 

to dispose of Japanese Canadian properties in his care without the owners' consent.  
 
Question to consider: 

 
1) How did the government respond to Mr. Inouye’s letter?  

_____________________________________________________________________________ 
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Slocan City Train 

Station (Spring 1946) 
 

Canadian-born children 
Yukiko and Sakon 
(Don) Sato were exiled 

to Japan. Dan was born 
in Slocan 2 years earlier. 

He remained in Japan 
until 1960. Before the 
deportation orders were 

cancelled in Jan. 1947, 
4,000 Japanese 

Canadians had already 
been "repatriated." 
 

 
Questions to consider: 

 
1) Consider the expressions on the faces of these children and their mother. Do you think they 
are happy about leaving Canada? 

2) If you were the boy/girl in this photograph what feelings would you have about living in a 
new country? 

3) What hardships do you think they will face in Japan? 
4) Why would this family choose to move to Japan in 1946? 
 

  



Worksheet #7 

 
Government Notice: 

 
DEPARTMENT OF LABOUR 

CANADA 

 
NOTICE 

 
To All Persons of Japanese Racial Origin 
Now Resident in British Columbia 

 
1) Japanese Nationals and others of Japanese racial origin who will be returning to Japan, have 

been informed by notice issued on the authority of the Honourable Minister of Labour, that 
provision has been made for their return and for the filling of an application for such return. 
Conditions in regard to property and transportation have been made public.  

 
2) Japanese Canadians who want to remain in Canada should now re-establish themselves Fast 

of the Rockies as the best evidence of their intentions to co-operate with the Government policy 
of dispersal. 
 

3) Failure to accept employment east of the Rockies may be regarded at a later date as lack of co-
operation with the Canadian Government in carrying out its policy of dispersal.  

 
4) Several thousand Japanese have already re-established themselves satisfactorily east of the 
Rockies. 

 
5) Those who do not take advantage of present opportunities for employment and settlement 

outside British Columbia at this time, while employment opportunities are favourable, will find 
conditions of employment and settlement considerably more difficult at a later date and may 
seriously prejudice their own future by delay.  

 
6) To assist those who want to re-establish themselves in Canada, the Japanese Divison 

Placement Offices and the Employment and Selective Service Offices, with the assistance of 
local Advisory Committees, are making special efforts this Spring to open up suitable 
employment opportunities across Canada in various lines of endeavour, and in areas where 

prospects of suitable employment are best.  
 

7) The Department will also provide free transportation to Eastern Canada for members of a 
family and their effects, a maintenance allowance to be used while in transit, and a placement 
allowance based in amount on the size of the family.  

 
T.B. PICKERSGILL,  

Commissioner of Japanese Placement 
 
Vancouver, B.C. 

March 12th, 1945 
- End of Notice - 

 
Notice of Dispersal and "Repatriation" to Japan (Mar. 1945) 
 

The war with Japan was far from over and as the Japanese Americans were returning to their 
homes and businesses which were not confiscated and liquidated, Japanese Canadians had to 

demonstrate their loyalty by dispersing east of the Rockies, or face "repatriation" to Japan. 
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Questions to consider: 
 

1) Why did the government of Canada force Japanese Canadians to move east of the Rocky 
Mountains even though the war with Japan was over? 
2) What factors would Japanese Canadian families weigh as they consider the choice of moving 

east or moving to Japan? 
  



 

Writing a 

Letter to 

the 

Prime 

  Minister   
 

 

After taking great notes from A Necessary War, looking at artifacts 

from Japanese Canadians and listening to radio interviews, you are being 

asked to write a letter from the perspective of a Japanese Canadian who is your 

age. This letter is only interesting if you put the effort into it. Make it personal and make 

it worth something the Prime Minister would want to read and maybe change his mind on 

how his government is treating Japanese people in Canada. You are writing a letter for 

your mother, sister, brother, grandparents, neighbours and your friends.  

 

 Instructions: 

- Your letter must express your feelings as if you were being forced to leave your 
town and maybe your family for a location you know nothing about.  

- You need to allow yourself to be a Japanese Canadian and feel as they felt, 
believe what they believed and see what they would have saw. This will not be an 

easy task and you will have to use the content and information that you were 
given to use in your letter to Prime Minister Mackenzie King.  

- Do not be afraid to show anger and ask Mackenzie King questions as to why this 

is happening and what the reasons for it are.  
- This is an independent task and you should not be discussing or asking other 

students for help because you did not take notes. You were given several 
warnings to take notes throughout the lesson 

- You will be graded on according to the following: 

 Grammar, spelling and organization of thoughts  

 How the letter is laid out and organized 

 The content they used and the reasons behind what they wrote  

 The feelings and thoughts expressed in the letter to the Prime Minister  
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