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Six Lesson Resource Pack: Cause and Consequence 

COURSE:  Grade 10 Applied History 
 
SPECIFIC EXPECTATION(S):  
C1.2 identify some major developments in science and/or technology during this period, and assess 
their impact on the lives of Canadians (e.g., the impact of Pablum on children’s health, of developments in 
aeronautics and radar on Canada’s armed forces during World War II) 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence 
 
LESSON #: 1 
 
TITLE: DDT: The Good, The Bad, The Ugly 
 
 
OVERVIEW:  Students will explore the impact of DDT in terms of health and the environment. 
Students will make connections to present day by using DDT as an example of humanity’s impact on 
the environment. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 1.1, PSD 1.2.) 
2. Instructions for teacher 
3. Black Line Masters (BLM 1.1) 

 
 

PLAN OF INSTRUCTION: (You may not need to use each of these steps in every lesson) 

Step 1: Warm up (5-10 minutes) 
Ask students if they’ve ever been bitten by a mosquito. Tell them that, on top of that, many people 
back in the 40s and even today also have lice, as well as other insects to worry about. Share some 
statistics about malaria and other carrier diseases.  

Step 2: Discussion (Half Period) 
EXPLORE: Search the term “DDT” online using laptops or cell phones. Ask students what it is and 
what it is generally used for. 

WATCH: “Weapon Against Disease” (1945) and “Spraying DDT to Prevent Polio” (1946). What is 
the students’ reaction towards the videos? 

Step 3: Independent Activity (Half Period) 

CONNECT: Have students search online for some safer alternatives to DDT. Have them reflect on 
the following questions in their journals: “DDT is largely banned except in certain special cases 
because of its harmful qualities. Do we use different insecticides today? How can we make our 
environment safer while still preventing disease carried by insects?” 

Step 4: Sharing / Discussing / Teaching (20 minutes) 
1. Have all students stand up. 
2. Divide them into different groups: 

• Insects that carry disease 
• Good insects 
• Small Animals 
• Large Animals 
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• Plants 
• Air 
• Bodies of Water 
• Humans 

I. Humans will spray DDT on Harmful Insects. These students will sit down. 
II. DDT also kills the helpful insects like ladybugs and honeybees, so the students belonging to 

the Good Insects will also sit down. 
III. Without insects to eat, Small Animals will sit down. 
IV. No Small Animals? Large Animals will starve too. These students sit down. 
V. Without insects and animals to maintain the plants, and because DDT is toxic, Plants also sit 

down. 
VI. Without plants, the Air and all Bodies of Water are contaminated. These students sit down. 

By this point, only humans should be standing up. 
VII. Of course, humans need clean air and fresh water in order to stay healthy. Without animals 

or plants they can’t eat. This means that even humans cease to exist. At the end of the 
activity, all students will be sitting down. 

 
PURPOSE: This activity demonstrates the interrelatedness of life and nature. This activity also shows 
how the actions of a few can impact many. The development of a toxic pesticide and the 
overabundance of its usage would effectively result in the permanent damage of the environment. 
The consequences would therefore be fatal. 
 
DISCUSS: Open up the discussion with the class. Did they realize that so many things can be 
affected solely by one product? How long do they think this process would take? What other factors 
could impact the environment? Since DDT has been banned in most cases, does that mean we’ve 
learned our lesson on our impact on the environment? If not, how so? 

 
 
ASSESSMENT: 
Hand out the passage “Silent Spring and the New Environmentalism”. Students will answer a few 
comprehension questions on the passage found in BLM 1.1.1 to BLM 1.1.5. Take up the reading as a 
class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



COURSE: CHC 2P 

SPECIFIC EXPECTATION(S):  

C1.2 identify some major developments in science and/or technology during this period, and assess 

their impact on the lives of Canadians (e.g., the impact of Pablum on children’s health, of developments 

in aeronautics and radar on Canada’s armed forces during World War II)  

Sample question: “What impact did medical advances such as the development of penicillin and improvements 

in blood transfusions have on Canadian forces during World War II?”  

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Evidence 

LESSON #: 2 

TITLE: Evidence for understanding the Atomic Bomb and the United States' actions in Hiroshima and Nagasaki 

OVERVIEW: In this lesson, students will look at different sources that pertain to the atomic bomb in general, 

and specifically the atomic bombs that were dropped on Hiroshima and Nagasaki. They will learn about this 

technology and these events by analyzing the sources. 

They will learn to evaluate the evidence, to understand where “facts” and information are coming from, and to 

think critically about the overt and hidden content of sources. There will be a specific focus on the importance of 

primary sources, as well as how they are used in the context of creating secondary sources. 

MATERIALS: 

Blackline Master of Comparison sheet: In appendix, BLM 2.1 

7 sources, found or linked in the appendices, PSDs 2.1-2.3, ASDs(Additional Sources) 2.1-2.4 

1 textbook, either previously assigned for the course, or chosen for this lesson. 

Plan ahead of time: 2 indisputable facts, one general, one related to history. Ensure you, as the teacher, are 

conversant with the essential dates, people and facts about the atomic bomb. 

Blackline Master Assignment sheet for homework: In appendix, BLM 2.2 

 

PLAN OF INSTRUCTION:  

Step 1: Warm up (5-10min) 

The teacher will put two “facts” on the board. One should be a constant, such as “water boils when heated to 100 

degrees Celsius” and the other should be something historically well documented, preferably that students have 

addressed earlier in the class, such as “the conflict of World War I ended on November 11, 1918.” 



They will ask the students to give answers as to how they know these facts are true. Students may come up and 

write their answers, or the teacher may put points on the board, depending on the individual class. They will re-

introduce the concept of primary evidence, if it has been addressed previously in the class. 

Step 2: Discussion (5-10min) 

Next, the teacher will clear the board and put the title “the Atomic Bomb” 

Students will come write as many things that they know, or think they know about the atomic bomb. 

They will have a discussion about where they learned these things – do they have similar sources to what they 

used for the two “facts”? Or is it mostly secondary and tertiary sources, like television programs and historical 

fiction novels? 

Step 4: Guided Practice (10-15min) 

The teacher will provide students with the 8 sources to be addressed. If possible, individual copies should be 

provided to each student, or they should be given links to access them on their various devices. 

If this is not possible, then the teacher will lead the class through the sources one at a time, to introduce them. 

In either case, students should make jot notes about the sources – what information they contain, what kind of 

source they are, who produced them? 

Step 5: Independent Activity (25min) 

Once some basic notes have been made, students will be provided with the graphic handout, which they will then 

fill in. 

If independent work on this graphic organizer is too challenging for the class's level, then they can either 

complete it in teams, or it can be converted to a teacher directed activity. 

The graphic handout asks students to look at 8 potential sources of information about atomic bombs. The first 

source is the students' own textbook (or a generic textbook, if the teacher does not use a standard one in their 

class.)  

There are 4 primary sources: Letters from Albert Einstein to President Franklin D. Roosevelt, Translations of a 

Leaflet that was distributed in Japan by the Truman administration, a letter from Robert Oppenheimer that 

briefed Brigadier-General Thomas F. Ferrell, and an archive of Accounts by Japanese citizens who survived the 

bombing.  

There are also 2 websites, the “History Learning Site” and “About: Money” both of which have a page devoted 

to the atomic bombs that were dropped on Japan.  



Finally, the students will look at the Wikipedia page for “Little Boy,” the atomic bomb that was dropped on 

Hiroshima. 

The goal of this activity is to illustrate the fundamental differences between these sources, specifically on the 

level of comprehensiveness and reliability. Students will begin to draw conclusions about how primary sources 

are required for any information to be considered accurate, and how many primary sources are often needed to 

paint a complete picture of a historical idea or event. Additionally, they will take some steps to understanding the 

perspectives and biases present in primary sources. 

Step 6: Sharing / Discussing / Teaching (give an approximate time for the step) 

The students will share their sheets with a peer, to compare ideas and ensure that every resource has been fully 

addressed. This step may be omitted if the students worked in groups. 

The teacher will ask the students to consider the usefulness of the sources: if they were to do a project on the 

atomic bomb, which ones would be most useful? 

Finally, they will ask the students if they have learned anything new about the atomic bomb. They will be asked 

to reflect on what they learned from these sources that is of interest, and what sources they might seek out to 

learn more about it. 

ASSESSMENT: 

Observation will be a key element of assessment in this lesson. The teacher should circulate to ensure that all 

students are able to understand the sources and the graphic handout. 

The discussion will present some opportunity to assess learning, however it will likely not be balanced as 

participation may not be universal among the students. 

As an assessment to be submitted, which can be either formative (for learning) or summative (of learning) a 

short assignment (BLM 2.2) would be given as homework. Each student would find a different primary source 

on the same topic and complete the attached assignment sheet. 



Six Lesson Resource Pack: Continuity and Change 

COURSE:  Grade 10 Applied History 
 
SPECIFIC EXPECTATION(S):  
C2.3 describe some ways in which World War II changed the lives of different groups in Canada (e.g., 
with reference to economic recovery, rationing; the experiences of young men enlisting in the armed services, munitions 
workers, farmers, men in the merchant marine, women, Japanese Canadians) 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON #: 3 
 
TITLE: The Role of Women before and during the Second World War 
 
OVERVIEW:  Students will explore the roles of women in Canada during the Second World War. 
They will also obtain a sense of the impact of the war on home life and social roles. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 3.1 / PSD 3.2 / PSD 3.3 / PSD 3.4 / PSD 3.5 / PSD 3.6 
/ PSD 3.7 / PSD 3.8 / PSD 3.9) 

2. Instructions for teacher 
3. Black Line Masters (BLM 3.1 / BLM 3.2) 

 
 
PLAN OF INSTRUCTION: 

Step 1: Warm up (10 minutes) 
WATCH: “Home Front” by the National Film Board of Canada. It offers a good introduction to the 
call to action for women. 
 
Step 2: Discussion (10 minutes) 
BRAINSTORM: On their own, students will brainstorm the words “WOMAN” and “MAN” 
separately. Students should come up with a few words of what they thinks it means to be either a 
man or a woman. If it helps, they can also draw images in connections to these words. 
 
Step 3: Modeling (20 minutes) 
REVIEW: Teacher will review the idea of gender roles in Canada before the start of the war. Consult 
“Women and War” from the Canadian Encyclopedia. 
 
CONNECT: Teacher will reiterate how gender roles started to change over the course of the war, 
using the key female figures as examples. Why this change started should also be highlighted. As men 
were going to war, women needed to fill in the empty spaces in the workforce for the war effort. 
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Step 4: Guided Practice (Half to Full Period) 

Learning Centres 

Five stations will be scattered around the room. Students will move between each station over the 
course of the period to explore different war efforts made by Canada. 

Themes: 

Industry: Factory – making, packaging, inspecting munitions 

Volunteer: Women’s Groups - Sending books, making clothes, mending clothes, selling war bonds, 
selling the war effort to neighbourhoods 
“they produced and conserved food; raised funds to finance hospitals, ambulances, hostels, and 
aircraft; and volunteered their services inside and outside the country.” (The Canadian Encyclopedia) 

Medical: Red Cross – Field nurse 

Business - Secretary 

Armed Forces: 

a) Air Force (pilot; instructor) 
“RCAF Women's Division members were initially trained for clerical, administrative 
and support roles, they eventually came to work as parachute riggers, laboratory 
assistants, and within the electrical and mechanical trades” (The Canadian 
Encyclopedia) 

b) Army 
“The Canadian Women's Army Corps followed the same path, with its members 
starting out doing cooking, medical and sewing work, but graduating to driving 
trucks and ambulances, and working as mechanics and radar operators.” (The 
Canadian Encyclopedia) 

c) Navy 
“The Women's Royal Canadian Naval Service, formed last in 1942, eventually took 
on the tasks of radar operators and coding technicians.” (The Canadian 
Encyclopedia) 
“to break down coded messages that often contained intelligence reports” (The 
Canadian Encyclopedia)  

*students can go to http://www.ww2sci-tech.org/activities/activities.html to create and send a 
coded message to a friend. 

Stations will have primary sources for them to examine, see Primary Source Documents. 

Students will have a handout for them to jot down a couple key points from each station, BLM 3.2. 

Step 5: Independent Activity (15 minutes) 

ANTICIPATE: Have students write in their reflection journals about whether they believe women 
will continue to work in factories or if they’ll return to the home after the war. Predict the reaction of 
the men as they return from overseas. 

 
 

http://www.ww2sci-tech.org/activities/activities.html
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ASSESSMENT: 
See BLM 3.1 for Assignment Handout. 
 
Students will choose one of the following to watch and make a presentation to the class on in groups 
of 3 or 4: 
 
Call for Volunteers 
Women are Warriors 
Proudly She Marches 
Wings On Her Shoulder 
Before They Are Six 
 
Each presentation should also include a PowerPoint presentation and a promotional poster for the 
film they choose. The PowerPoint should include a brief summary of the film, the people who made 
it, and the circumstances surrounding it. 
Also, students should examine: 

• Who is doing what in the short film 
• The roles of different people (is there such thing as woman’s work?) 
• If children are mentioned, where are they? 
• What is the tone of the film?  
• What sort of conclusions can we draw about gender roles during this time? 
• What can be concluded in terms of Canadian culture? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



COURSE: CHC2P 

SPECIFIC EXPECTATION(S):  

 C1.2 “Identify some major developments in science and/or technology during this period, and assess 

their impact on the lives of Canadians (e.g., the impact of Pablum on children’s health, of 

developments in aeronautics and radar on Canada’s armed forces during World War II)  

Sample question: “What impact did medical advances such as the development of penicillin and 

improvements in blood transfusions have on Canadian forces during World War II?”  

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Significance 

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Continuity & Change, Evidence 

LESSON #: 4 

TITLE: Technology Auction1 

OVERVIEW: In this lesson, students will learn and teach themselves about ten major technological and 

scientific advancements made or employed during WWII. They will then use historical thinking to 

evaluate the relative historical significance of each, and gain understanding of what “historical 

significance” means. 

MATERIALS: 

 10 Primary Source Packs (included in appendices) 

 Additional Secondary Resources that may be obtained online or from the library/resource centre 

according to the school’s access to such resources. 

 BLM 4.1 for an assignment sheet as a follow-up assessment 

PLAN OF INSTRUCTION: (You may not need to use each of these steps in every lesson) 

Step 1: Warm up (5min) 

Preliminary evaluation of significance: Students are shown the 10 technological and/or scientific 

advancements. They will be asked to vote on which they think is the most important in the War, and 

which they think is the most important overall. 

                                                 
1 The inspiration for this lesson came from a similar lesson designed for CHW3M by Flora Fung of the DDSB.  



Step 2: Discussion (5-10min) 

Students are asked to explain why they made the choices they did. The teacher will put jot notes on the 

board/overhead/smartboard. 

Step 3: Modeling (5-10min) 

Discussion will move into how students know about these advancements, and how they understand 

significance in order to prioritize them. 

The teacher will divide the class into groups/buddies (6-8 groups total, roughly, depending on class 

size.) 

The teacher will distribute the primary source resource packs for the 10 advancements, and encourage 

students to use other resources available to them to aid their analysis of the primaries. If students have 

tech devices they may conduct online research, if not, the teacher should provide available textbooks or 

resources from the school library. 

Step 4: Guided Practice/Independent Activity (roughly 30min, this may vary significantly 

depending on the individuals. If the class struggles with it, maybe extend the activity into a 

second period) 

Students will be given a good amount of time to read the resource packs, evaluate the information 

contained therein, and conduct further research. 

They will be asked to make jot notes as to what they think makes each advancement significant and 

which they think was the most significant in the context of the war period, and in the time since then. 

The teacher will circulate and provide some basic prompts to assist students in focusing their research 

and analysis of sources. 

Step 5: Sharing / Discussing / Teaching (5min for auction, 15-20min for discussion) 

The teacher will distribute fake “money” to the students, with an equal sum going to each group. 

One by one, the teacher will then have the students “bid” on the ten advancements. Each group will try 

to “buy” the advancement that they felt was the most significant in WWII. 

Then, a second auction will occur. They will “bid” on whichever advancement they feel is most 

significant overall. 



There will be a short, teacher-lead class discussion about what makes each of these advancements 

significant. 

 

ASSESSMENT: 

For the next class, the students will explain which of the ten they felt was most significant and least 

significant and explain their understanding of significance in the context of each. They will submit this 

in written form, ideally on the assignment sheet provided, as a formative assessment of their learning 

from the activity. 

 

 



Six Lesson Resource Pack: Historical Perspectives 

COURSE:  Grade 10 Applied History 
 
SPECIFIC EXPECTATION(S):  
 
C1.2 identify some major developments in science and/or technology during this period, and assess 
their impact on the lives of Canadians (e.g., the impact of Pablum on children’s health, of developments in 
aeronautics and radar on Canada’s armed forces during World War II) 
 
C2.3 describe some ways in which World War II changed the lives of different groups in Canada (e.g., 
with reference to economic recovery, rationing; the experiences of young men enlisting in the armed services, munitions 
workers, farmers, men in the merchant marine, women, Japanese Canadians) 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON #: 5 
 
TITLE: Propaganda of World War II 
 
OVERVIEW:  Students will explore how propaganda shaped a country’s view of itself, as well as 
other countries. Students will have a chance to critically reflect on the impact of propaganda. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 5.1 / PSD 5.2. / PSD 5.3. / PSD 5.4. / PSD 5.5. /  
PSD 5.6., PSD 5.7. / PSD 5.8. / PSD 5.9. / PSD 5.10. / PSD 5.11. / PSD 5.12. / PSD 5.13) 

2. Instructions for teacher 
3. Black Line Masters (BLM 5.1 / BLM 5.2 / BLM 5.3.1 / BLM 5.3.2) 
4. Additional Source Documents (ASD 5.1) 

 
 
 
PLAN OF INSTRUCTION:  

Step 1: Warm up (10 minutes) 
Ask the students if they like to play video games. The game Fallout 3 is a perfect example of the use 
of modern propaganda, as it features a United States having experienced nuclear fallout. The game is 
riddled with in-game propaganda targeted towards the characters. A search on Google Images will 
bring up many different examples. After, you could ask the students if they’ve played any other 
games that use similar tactics. 
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Step 2: Discussion (5 minutes) 

BRAINSTORM: How can we communicate information to a wide audience? 

Step 3: Modeling (Full Period at least) 

WATCH: Show students a video clip from National Film Board of Canada: either “Empty Rooms 
Mean Idle Machines” (PSD 5.11.) or “Road to the Reich” (PSD 5.12.). 

LISTEN: Have students listen to a radio broadcast from wartime. (Winston Churchill’s “Their Finest 
Hour”) Hand out BLM 5.1. 

LOOK: Slides showing different propaganda posters. (SMARTBoard can be used to draw callouts 
on what kids notice) 

Have students identify what is happening in the posters. What does the text say? 

Indicate to the students some common characteristics seen between posters for both sides: 

a. Slogan 

b. Central image 

c. Symbols (flag, gun, fist, etc.) 

Does the tone or content of the posters change over the course of the war? 

Step 4: Guided Practice (10 to 15 minutes) 

COMPARE: How do the different countries portray themselves, and their enemies? Have students 
reflect on their own before sharing with a partner. 

Step 5: Independent Activity (60 minutes) 

SHOW: “Love, Hate & Propaganda I: Selling War” (ASD 5.1). Have students fill out the handout 
(BLM 5.3.). Students will then compare answers with a peer before discussing as a class. 

Step 6: Sharing / Discussing / Teaching (30 minutes) 

SUMMARIZE: How and why was propaganda used? 

DEFINE: Class comes up with definition on propaganda. 

ANALYZE: How can propaganda shape the perspectives of citizens towards their own country, as 
well as the enemy country? 
 
 
 
 
 
 
 
 
 
 
 



Six Lesson Resource Pack: Historical Perspectives 

ASSESSMENT:  
Hand out BLM 5.2 
Students will brainstorm some issues they’re passionate about. 
Students will then get into pairs and decide on a topic. 
Students will choose to complete one of the following (Time in-class should be provided): 

a) Design their own propaganda poster 
b) Record their own radio broadcast 
c) Write a newspaper article 
d) Film a short video 

Students should focus on: 
1. Who their audience is. 
2. What message they are trying to ‘sell’ to their audience. 
3. How they should portray the opposing side. 

 
 



COURSE: CHC 2P 

SPECIFIC EXPECTATION(S):  

 C1.2 identify some major developments in science and/or technology during this period, and assess 

their impact on the lives of Canadians (e.g., the impact of Pablum on children’s health, of 

developments in aeronautics and radar on Canada’s armed forces during World War II)  

Sample question: “What impact did medical advances such as the development of penicillin and 

improvements in blood transfusions have on Canadian forces during World War II?”  

If the class is able to integrate this, C 2.3 can also be addressed: describe some ways in which World 

War II changed the lives of different groups in Canada (e.g., with reference to economic recovery, 

rationing; the experiences of young men enlisting in the armed services, munitions workers, farmers, 

men in the merchant marine, women, Japanese Canadians)  

Sample questions: “Which groups were interned in Canada during the war? How did this treatment 

change their lives?” “What opportunities opened to women in Canada as a result of the war?  

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Ethics 

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Continuity & Change 

LESSON #: 6 

TITLE: A Debate on the Ethical Ramifications of Nazi Science 

OVERVIEW: In this lesson, students will learn about the scientific advancements made by the Nazis 

and companies that were tied to concentration camps. They will be asked to think critically about 

whether any knowledge or tools gained in such a manner can be used ethically. 

MATERIALS: 

Instructions for the Teacher: The methods of this lesson may not be compatible with all class groups. 

The final assessment piece, the debate, should be modified according to the needs of the class. 

 If the class struggles with presentation, you may choose to allow students to work in larger 

groups, where only some students would be active in the debate and the others would support 

them. 

 You could also ask the students to record their debates on tablets, rather than having them 

present in front of the class. This option would also be beneficial if there is some concern that 



such a debate might cause strife in the class. 

 If there is significant cause for concern about students potentially saying inflammatory things in 

their debate, then it would be good to ask that they submit their debate notes ahead of time. It 

may even be necessary to change the assessment from a debate to some sort of work product 

(an opinion piece, a poem, a work of art) that would present the same ideas about using un-

ethically obtained knowledge. 

 

Two links are provided in the Additional Source Documents appendix that list companies historically 

tied to the Nazi Regime and companies that have been accused of using sweatshop labour. 

Various Primary sources are provided in the appendices for students’ use in preparing for their debates. 

 

PLAN OF INSTRUCTION: (You may not need to use each of these steps in every lesson) 

Preliminary Instruction: 

This lesson should be used only after students have studied the Holocaust and fulfilled expectations 

C3.2 and 3.3 . It may be easily applied as a review/integration of the content from expectation 1.2 at a 

later point in the 

Step 1: Warm up (5-10min) 

Ask students to take out any technological devices they might have with them. If they are not allowed 

such devices in class, ask them to write down a list of Apple or Nike products they own. 

Ask them where these items come from – who made them? Does the company have ties to sweatshop 

labour?  

At this point, the teacher should refer to BLM(#), a list of common companies that have been previous 

linked to such labour. 

The teacher will ask the students if they think it is okay for companies to use child labour and 

sweatshops today, or if they think people should boycott such companies. 



Step 2: Discussion (15min) 

 The teacher will wrap up the previous discussion. They will address to students that these 

companies want to avoid being tied to unethical labour practices. 

 They will ask students to consider if their feelings towards such companies would be different if 

the unethical practices had occurred only in the past. 

 They will introduce the idea that many companies were tied to the Holocaust and the Nazi 

regime, and that several major scientific advancements are tied to those companies, or the Nazi 

regime in general. 

Step 3: Modeling (15min) 

 The teacher will provide a list of companies that still exist today that had ties to the Nazi 

regime. They will make specific note of technologies from the lesson on “Significance” that are 

connected to the Nazis. 

 They will explain that the purpose of the assignment is to understand how historical ethics are 

related to modern ethics. They will explain that the Holocaust was morally wrong by both these 

standards. 

 They will ask students to consider the ramifications for companies that were involved in the 

Holocaust – who a) used concentration camp prisoners as a workforce, b) tested their products 

on prisoners, c) aided in building of concentration camps, and/or d) supported or participated in 

the Nazi regime. 

 Students will begin to make some observations about these ethical ramifications, and to discuss 

how the “significant” advances that they previously researched are impacted thereby. 

Step 4: Guided Practice (time remaining in the period, roughly 35min) 

 Students will divide into groups, partners, or work as individuals. Each group or person will 

chose a specific company or advancement. If there are more groups than topics, some 

duplication is fine, especially if the students will be writing or recording their ideas rather than 

participating in an in-class debate. 

 They will provided with the debate outline sheet, which will explain the expectation for the 

content and format of the debate. 



 They will begin preliminary research. Some primary sources of use have been provided in the 

resources for this lesson. 

Step 5: Independent Activity (minimum 1 day/period, depending on the level of the class) 

 The students will have time to continue research and formulate points and ideas for the debate. 

 A library/resource period is strongly recommended to allow students to conduct independent 

research while still being able to seek out the teacher or teacher-librarian for feedback on 

sources and ideas. 

Step 6: Sharing / Discussing / Teaching (1-2 periods for debates depending on the number of 

groups, written or recorded presentations should be submitted for assessment. ) 

 The students will debate their topics in front of the class (or in writing or recording if that is 

preferable.) 

 After all debates are finished, the teacher will open the floor to questions – students may ask 

their peers about their company, their sources, or any other aspect of their topic. They may also 

ask the teacher, however peer discussion should be encouraged! The teacher should ensure that 

the discussion remains within appropriate bounds. 

 If the class is one with relevant tensions, or where there is a risk of upsetting or inappropriate 

comments that would not become “teachable moments” then the teacher should simply address 

the best points brought up by students. 

ASSESSMENT: 

The primary assessment for this lesson would be the debates (or other projects if debates are not suited 

to the classroom environment.) 

The students will demonstrate an understanding of the ethics of the situation in their debates. They will 

be able to demonstrate critical thinking and application of their learned knowledge under expectation 

C1.2 and also C2.3 if they relate their debate to the ramifications for Canadian citizens in conjunction 

with the companies. This would depend on the level of the class. 

They would also demonstrate the ability to research effectively to support their points in the debate, 

and their ability to prioritize sources and ideas to obtain a convincing, historically accurate, position. 

 



 
 
 
 

Appendix A 
Primary Source Documents 



Six Lesson Resource Pack: Cause and Consequence 

DDT: Weapon Against Disease 
https://archive.org/details/DdtWeaponAgainstDisease1944 
 
DDT to Prevent Polio 
http://blogs.archives.gov/unwritten-record/2014/05/19/this-week-in-universal-news-
spraying-ddt-to-prevent-polio-1946/ 
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https://archive.org/details/DdtWeaponAgainstDisease1944
http://blogs.archives.gov/unwritten-record/2014/05/19/this-week-in-universal-news-spraying-ddt-to-prevent-polio-1946/
http://blogs.archives.gov/unwritten-record/2014/05/19/this-week-in-universal-news-spraying-ddt-to-prevent-polio-1946/
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Source: http://www.fdrlibrary.marist.edu/archives/pdfs/docsworldwar.pdf 

PSD 2.1 



Leaflets dropped on cities in Japan warning civilians about the atomic bomb, dropped c. August 6, 

1945 

TO THE JAPANESE PEOPLE: 
America asks that you take immediate heed of what we say on this leaflet. 

We are in possession of the most destructive explosive ever devised by man. A single one of our 

newly developed atomic bombs is actually the equivalent in explosive power to what 2000 of our 

giant B-29s can carry on a single mission. This awful fact is one for you to ponder and we solemnly 

assure you it is grimly accurate. 

We have just begun to use this weapon against your homeland. If you still have any doubt, make 

inquiry as to what happened to Hiroshima when just one atomic bomb fell on that city. 

Before using this bomb to destroy every resource of the military by which they are prolonging this 

useless war, we ask that you now petition the Emperor to end the war. Our president has outlined for 

you the thirteen consequences of an honorable surrender. We urge that you accept these 

consequences and begin the work of building a new, better and peace-loving Japan. 

You should take steps now to cease military resistance. Otherwise, we shall resolutely employ this 

bomb and all our other superior weapons to promptly and forcefully end the war. 

EVACUATE YOUR CITIES. 

ATTENTION JAPANESE PEOPLE. EVACUATE YOUR CITIES. 
Because your military leaders have rejected the thirteen part surrender declaration, two momentous 

events have occurred in the last few days. 

The Soviet Union, because of this rejection on the part of the military has notified your Ambassador 

Sato that it has declared war on your nation. Thus, all powerful countries of the world are now at war 

with you. 

Also, because of your leaders' refusal to accept the surrender declaration that would enable Japan to 

honorably end this useless war, we have employed our atomic bomb. 

A single one of our newly developed atomic bombs is actually the equivalent in explosive power to 

what 2000 of our giant B-29s could have carried on a single mission. Radio Tokyo has told you that 

with the first use of this weapon of total destruction, Hiroshima was virtually destroyed. 

Before we use this bomb again and again to destroy every resource of the military by which they are 

prolonging this useless war, petition the emperor now to end the war. Our president has outlined for 

you the thirteen consequences of an honorable surrender. We urge that you accept these 

consequences and begin the work of building a new, better, and peace-loving Japan. 

Act at once or we shall resolutely employ this bomb and all our other superior weapons to promptly 

and forcefully end the war. 

EVACUATE YOUR CITIES. 
Source: Harry S. Truman Library, Miscellaneous historical document file, no. 258. www.pbs.org 
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Source: http://www2.gwu.edu/~nsarchiv/NSAEBB/NSAEBB162/5.pdf 
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Six Lesson Resource Pack: Continuity and Change 

 
http://www.archives.gov.on.ca/en/explore/online/posters/bonds.aspx 

PSD 3.2 

http://www.archives.gov.on.ca/en/explore/online/posters/bonds.aspx


Six Lesson Resource Pack: Continuity and Change 

 
http://www.archives.gov.on.ca/en/explore/online/d_day/production.aspx 
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Six Lesson Resource Pack: Continuity and Change 

 
http://archives.queensu.ca/Exhibits/queensremembers/ww2.html 
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Six Lesson Resource Pack: Continuity and Change 

 
RCAF Women's Division at RCAF Station Trenton saying goodbye before being 
deployed to their various postings. 

 
http://www.thememoryproject.com/stories/772:patricia-delphine-large-cameron/ 
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Six Lesson Resource Pack: Continuity and Change 

A collection of Patricia Large's medals, insignia and badges. Top row, left to right: 
Canadian Volunteer Service Medal, War 1939-1945, RCAF cap badge, sergeant stripes, 
RCAF Reserves button. Bottom row, left to right: RCAF Women's Division badge, 
various uniform buttons. 

 
http://www.thememoryproject.com/stories/772:patricia-delphine-large-cameron/ 
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Six Lesson Resource Pack: Continuity and Change 
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http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml 
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Six Lesson Resource Pack: Continuity and Change 
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Truman informs the nation that an atomic weapon has been detonated in Japan. 

August 6, 1945 

THE WHITE HOUSE 

Washington, D.C. 

STATEMENT BY THE PRESIDENT OF THE UNITED STATES 

Sixteen hours ago an American airplane dropped one bomb on Hiroshima and destroyed its 

usefulness to the enemy. That bomb had more power than 20,000 tons of TNT. It had more than 

two thousand times the blast power of the British "Grand Slam" which is the largest bomb ever 

yet used in the history of warfare. 

The Japanese began the war from the air at Pearl Harbor. They have been repaid many fold. And 

the end is not yet. With this bomb we have now added a new and revolutionary increase in 

destruction to supplement the growing power of our armed forces. In their present form these 

bombs are now in production and even more powerful forms are in development. 

It is an atomic bomb. It is a harnessing of the basic power of the universe. The force from which 

the sun draws its power has been loosed against those who brought war to the Far East. 

Before 1939, it was the accepted belief of scientists that it was theoretically possible to release 

atomic energy. But no one knew any practical method of doing it. By 1942, however, we knew 

that the Germans were working feverishly to find a way to add atomic energy to the other 

engines of war with which they hoped to enslave the world. But they failed. We may be grateful 

to Providence that the Germans got the V-1's and V-2's late and in limited quantities and even 

more grateful that they did not get the atomic bomb at all. 

The battle of the laboratories held fateful risks for us as well as the battles of the air, land, and 

sea, and we have now won the battle of the laboratories as we have won the other battles. 

Beginning in 1940, before Pearl Harbor, scientific knowledge useful in was pooled between the 

United States and Great Britain, and many priceless helps to our victories have come from that 

arrangement. Under that general policy the research on the atomic bomb was begun. With 

American and British scientists working together we entered the race of discovery against the 

Germans. 

The United States had available the large number of scientists of distinction in the many needed 

areas of knowledge. It had the tremendous industrial and financial resources necessary for the 

project and they could be devoted to it without undue impairment of other vital war work. In the 

United States the laboratory work and the production plants, on which a substantial start had 

already been made, would be out of reach of enemy bombing, while at that time Britain was 

exposed to constant air attack and was still threatened with the possibility of invasion. For these 

reasons Prime Minister Churchill and President Roosevelt agreed that it was wise to carry on the 
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project here. We now have two great plants and many lesser works devoted to the production of 

atomic power. Employment during peak construction numbered 125,000 and over 65,000 

individuals are even now engaged in operating the plants. Many have worked there for two and a 

half years. Few know what they have been producing. They see great quantities of material going 

in and they see nothing coming out of these plants, for the physical size of the explosive charge 

is exceedingly small. We have spent two billion dollars on the greatest scientific gamble in 

history -- and won. 

But the greatest marvel is not the size of the enterprise, its secrecy, nor its cost, but the 

achievement of scientific brains in putting together infinitely complex pieces of knowledge held 

by many men in different fields of science into a workable plan. And hardly less marvelous has 

been the capacity of industry to design and of labor to operate, the machines and methods to do 

things never done before so that the brainchild of many minds came forth in physical shape and 

performed as it was supposed to do. Both science and industry worked under the direction of the 

United States Army, which achieved a unique success in managing so diverse a problem in the 

advancement of knowledge in an amazingly short time. It is doubtful if such another 

combination could be got together in the world. What has been done is the greatest achievement 

of organized science in history. It was done under pressure and without failure. 

We are now prepared to obliterate more rapidly and completely every productive enterprise the 

Japanese have above ground in any city. We shall destroy their docks, their factories, and their 

communications. Let there be no mistake; we shall completely destroy Japan's power to make 

war. 

It was to spare the Japanese people from utter destruction that the ultimatum of July 26 was 

issued at Potsdam. Their leaders promptly rejected that ultimatum. If they do not now accept our 

terms they may expect a rain of ruin from the air, the like of which has never been seen on this 

earth. Behind this air attack will follow sea and land forces in such number that and power as 

they have not yet seen and with the fighting skill of which they are already well aware. 

The Secretary of War, who has kept in personal touch with all phases of the project, will 

immediately make public a statement giving further details. 

His statement will give facts concerning the sites at Oak Ridge near Knoxville, Tennessee, and at 

Richland, near Pasco, Washington, and an installation near Santa Fe, New Mexico. Although the 

workers at the sites have been making materials to be used producing the greatest destructive 

force in history they have not themselves been in danger beyond that of many other occupations, 

for the utmost care has been taken of their safety. 

The fact that we can release atomic energy ushers in a new era in man's understanding of nature's 

forces. Atomic energy may in the future supplement the power that now comes from coal, oil, 

and falling water, but at present it cannot be produced on a bases to compete with them 

commercially. Before that comes there must be a long period of intensive research. It has never 



been the habit of the scientists of this country or the policy of this government to withhold from 

the world scientific knowledge. Normally, therefore, everything about the work with atomic 

energy would be made public. 

But under the present circumstances it is not intended to divulge the technical processes of 

production or all the military applications. Pending further examination of possible methods of 

protecting us and the rest of the world from the danger of sudden destruction. 

I shall recommend that the Congress of the United States consider promptly the establishment of 

an appropriate commission to control the production and use of atomic power within the United 

States. I shall give further consideration and make further recommendations to the Congress as to 

how atomic power can become a powerful and forceful influence towards the maintenance of 

world peace. 

Source: Harry S. Truman Library, "Army press notes," box 4, Papers of Eben A. Ayers. 

http://www.pbs.org/wgbh/americanexperience/features/primary-resources/truman-hiroshima/ 

 

 

 

 

 

 

 

 

 

 

 

http://www.pbs.org/wgbh/amex/three/index.html
http://www.pbs.org/wgbh/americanexperience/features/primary-resources/truman-hiroshima/
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Full .pdf Source: http://www2.gwu.edu/~nsarchiv/NSAEBB/NSAEBB162/1.pdf 

http://www2.gwu.edu/~nsarchiv/NSAEBB/NSAEBB162/1.pdf


 
Source: http://www.ww2sci-tech.org/exhibit/images3/large/2.jpg 
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Inventor Igor Sikorsky flying in the first commercial helicopter, 1944 

 
Source: http://upload.wikimedia.org/wikipedia/commons/5/53/R-4_AC_HNS1_3_300.jpg 

 

 

 

Youtube footage of early German helicopters in flight 

Source: http://www.youtube.com/watch?v=6SrUyNG4fYA 
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Ad from Time Magazine, 1943 

 
Source : http://www.ww2sci-tech.org/exhibit/images/large/1.jpg 
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Ad from Life Magazine, 1943 

 
Source : http://www.ww2sci-tech.org/exhibit/images/large/2.jpg 

 

 

 

Maneuvers were over, and after a month or so I got two weeks of leave: Milwaukee!. On my 

return to camp in late October 1941 I found that I had been "battle field" promoted to 2nd 

lieutenant, Signal Corps, 0-430118. I was posted to Fort Monmouth, N.J., for a quick 

introduction to the then new and very secret RADAR. It would be the center of my life until 

1945. 
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Radar and its tactical use had been developed in England by  Sir Watson Watt, and was credited 

with being the decisive factor in saving England during the blitzes. Its usefulness was such a 

secret that we were forbidden to mention it away from wherever we were using it; forbidden to 

keep a diary or to carry a camera; and when leaving school, were given chemistry or astronomy 

books to carry to cloak what we were studying. 

At about 7:00 A.M. December 7th, 1941, hours before the Pearl Harbor attack, some of our 5 

U.S. Hawaiian based radars "spotted" the hundreds of Japanese planes approaching. Without an 

operations command room to take action, their reports up the chain of command were useless. 

The Germans never realized the importance of radar to the allies. At the end of the war the Nazi 

radar was not much improved over the sets they captured from the British after the fall of France 

in June 1940. They had not figured the tactical use of it other than on battleships. 

Memoirs of Gardner L Friedlander, written in 1990. 

Source: http://freepages.military.rootsweb.ancestry.com/~memoirs/england.htm#Begin 

 

Radar Image of D-Day, 1994 

 
Source: http://www.archives.gov/boston/featured-documents/d-day-on-radar.html 
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Ad from Life Magazine, date unknown 

 
Source : http://www.ww2sci-tech.org/exhibit/images13/large/3.jpg 
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Ad from Saturday Evening Post, April 1945 

 
Source: http://www.ww2sci-tech.org/exhibit/images13/large/2.jpg 
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Source (from WWII History Museum Lesson Plan) : 

http://www.nationalww2museum.org/learn/education/for-teachers/lesson-plans/pdfs/thanks-to-

penicillin-lesson.pdf 
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Squadron of Fireball Jets, 1947 

 

 
Source: http://ww2db.com/image.php?image_id=16507 

 

 

Messerschmitt ME-262 at the National USAF Museum 

 
Source : 

http://upload.wikimedia.org/wikipedia/commons/0/0e/Messerschmitt_Me_262A_at_the_National_Muse

um_of_the_USAF.jpg 

PSD  4.5.1 

PSD  4.5.2 

http://ww2db.com/image.php?image_id=16507
http://upload.wikimedia.org/wikipedia/commons/0/0e/Messerschmitt_Me_262A_at_the_National_Museum_of_the_USAF.jpg
http://upload.wikimedia.org/wikipedia/commons/0/0e/Messerschmitt_Me_262A_at_the_National_Museum_of_the_USAF.jpg


Bomber crews being briefed in England, note the photo of a jet on the wall. 

 
Source : http://ww2db.com/image.php?image_id=9650 

 

 

 

Youtube video including footage of Messerschmitt ME-262, best to watch from 0:45-1:25 without sound 

if used as a primary source. 

Source: http://www.youtube.com/watch?v=w5fyH_n0pqU 
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Air Scientific Intelligence Interim Report on German Long-range Rockets, 26 June 1943 

 
Source: http://www.nationalarchives.gov.uk/wp-content/uploads/2014/03/defe-40-12-s11.jpg 

 

 

 
Source : http://www.nww2m.com/wp-content/uploads/2012/10/First-V-2-rocket-captured.-Gift-of-

Thomas-E.-Hall-2007.292.0111.jpg 

PSD 4.6.1 

PSD 4.6.2 

 

http://www.nationalarchives.gov.uk/wp-content/uploads/2014/03/defe-40-12-s11.jpg


Excerpts from Duncan Sandys’ report on German missiles 

 
Source: http://www.nationalarchives.gov.uk/wp-content/uploads/2014/03/air-20-2629-s21.jpg 
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Source : http://www.vintageadbrowser.com/food-ads-1940s/6  

 

 

 

Youtube video of 1943 educational film on nutrition and rationing 

Source: https://www.youtube.com/watch?v=3yV9ZEB18Pc 
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Source : http://www.nationalww2museumimages.org/web-assets/images/rubber-

snapshot1.jpg?__utma=146201003.1765206870.1417143052.1417634020.1417634306.8&__utmb=146

201003.2.10.1417634306&__utmc=146201003&__utmx=-

&__utmz=146201003.1417634306.8.2.utmcsr=google|utmccn=%28organic%29|utmcmd=organic|utmct

r=%28not%20provided%29&__utmv=-&__utmk=192195754 

 

 

 

 

Youtube video of speech by President Franklin D. Roosevelt on the need for rubber 

Source: https://www.youtube.com/watch?v=9fn9Z90MPeQ 
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Source : 

http://upload.wikimedia.org/wikipedia/commons/c/c4/%22WATCH_FOR_THESE_MARKS%22_-

_NARA_-_516054.jpg 
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Source : http://history-computer.com/ModernComputer/Electronic/Images/News-account-of-ABC.jpg 

 

 

 

Colossus Machine being used at Bletchley Park, a British code breaking centre 

 
Source : http://upload.wikimedia.org/wikipedia/commons/4/4b/Colossus.jpg 
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Diary entry by Thomas H. Flowers, the days around the successful creation of Colossus 

 
Source: http://www.colossus-computer.com/images/030109-52.jpg 

 

 

The Atsanoff-Berry Machine, 1937 

 
Source : http://www.cs.kent.edu/~rothstei/10051/HistoryPt3_files/ABC.jpg 
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Source : http://history.amedd.army.mil/booksdocs/wwii/blood/ch04fig15.jpg 

 

 

 

Blood plasma is administered to a wounded soldier in Sicily 

 
Source : http://www.nationalww2museum.org/learn/education/for-teachers/lesson-plans/pdfs/blood-

plasma-lesson-plan.pdf 
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Source : http://www.nationalww2museum.org/learn/education/for-teachers/lesson-plans/pdfs/blood-

plasma-lesson-plan.pdf 
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Source : http://history.amedd.army.mil/booksdocs/wwii/blood/ch07fig53.jpg 
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Source : http://history.amedd.army.mil/booksdocs/wwii/blood/ch04fig10a.jpg 
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Six Lesson Resource Pack: Historical Perspectives 

 
http://digitalpostercollection.com/propaganda/1918-1939-between-world-
wars/japan/second-sino-japanese-war-exhibition-osaka-1938/ 
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https://sites.google.com/site/digitalpostercollection/propaganda/1939-1945-world-
war-ii/united-states/us-wwii-anti-enemy 
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http://design.tutsplus.com/articles/inspiration-80-amazing-wwii-allied-propaganda-
posters--vector-3376 
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http://www.archives.gov/exhibits/powers_of_persuasion/use_it_up/images_html/ride
_with_hitler.html 
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http://www.loc.gov/exhibits/treasures/trm015.html 
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http://historyjk.blogspot.co.uk/2012/09/germany-in-inter-war-years.html 
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Six Lesson Resource Pack: Historical Perspectives 

 
http://www.keepcalmandcarryon.com/history/ 
 
“Empty Rooms Mean Idle Machines” by the National Film Board of Canada 
https://www.nfb.ca/film/empty_rooms_mean_idle_machines 

 
“Road to the Reich” by the National Film Board of Canada 
https://www.nfb.ca/film/road_to_the_reich 
 
“Their Finest Hour” Winston Churchill 
http://www.bbc.co.uk/learning/schoolradio/subjects/history/ww2clips/speeches/churc
hill_finest_hour 
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Minutes of discussion. 

 

I.   The following persons took part in the discussion about the 

final solution of the Jewish question which took place in Berlin, 

am Grossen Wannsee No. 56/58 on 20 January 1942. 

 

Gauleiter Dr. Meyer and Reichsamt-      Reich Ministry for 

leiter Dr. Leibbrandt                   the Occupied Eastern 

                                        territories 

 

Secretary of State Dr. Stuckart         Reich Ministry for 

                                        the Interior 

 

Secretary of State Neumann              Plenipotentiary for 

                                        the Four Year Plan 

 

Secretary of State Dr. Freisler         Reich Ministry of 

                                        Justice 

 

Secretary of State Dr. Buehler          Office of the Govern- 

                                        ment General 

 

Under Secretary of State Dr. Luther     Foreign Office 

 

SS-Oberfuehrer Klopfer                  Party Chancellery 

 

Ministerialdirektor Kritzinger          Reich Chancellery 

 

SS-Gruppenfuehrer Hofmann               Race and Settlement 

                                        Main Office 

 

SS-Gruppenfuehrer Mueller               Reich Main Security 

SS-Obersturmbannfuehrer Eichmann        Office 

 

SS-Oberfuehrer Dr. Schoengarth          Security Police and SD 

Chief of the Security Police and 

the SD in the Government General 

 

SS-Sturmbannfuehrer Dr. Lange           Security Police and SD 

Commander of the Security Police 

and the SD for the General-District 

Latvia, as deputy of the Commander 

of the Security Police and the SD 

for the Reich Commissariat "Eastland". 

 

 

II.  At the beginning of the discussion Chief of the Security 

Police and of the SD, SS-Obergruppenfuehrer Heydrich, reported 

that the Reich Marshal had appointed him delegate for the 
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preparations for the final solution of the Jewish question in 

Europe and pointed out that this discussion had been called for 

the purpose of clarifying fundamental questions.  The wish of the 

Reich Marshal to have a draft sent to him concerning 

organizational, factual and material interests in relation to the 

final solution of the Jewish question in Europe makes necessary 

an initial common action of all central offices immediately 

concerned with these questions in order to bring their general 

activities into line. 

 

     The Reichsfuehrer-SS and the Chief of the German Police 

(Chief of the Security Police and the SD) was entrusted with the 

official central handling of the final solution of the Jewish 

question without regard to geographic borders. 

 

     The Chief of the Security Police and the SD then gave a 

short report of the struggle which has been carried on thus far 

against this enemy, the essential points being the following: 

 

     a)   the expulsion of the Jews from every sphere of life of 

          the German people, 

 

     b)   the expulsion of the Jews from the living space of the 

          German people. 

 

     In carrying out these efforts, an increased and planned 

acceleration of the emigration of the Jews from Reich territory 

was started, as the only possible present solution. 

 

     By order of the Reich Marshal, a Reich Central Office for 

Jewish Emigration was set up in January 1939 and the Chief of the 

Security Police and SD was entrusted with the management.  Its 

most important tasks were 

 

     a)   to make all necessary arrangements for the preparation 

          for an increased emigration of the Jews, 

 

     b)   to direct the flow of emigration, 

 

     c)   to speed the procedure of emigration in each individual 

          case. 

 

     The aim of all this was to cleanse German living space of 

Jews in a legal manner. 

 

     All the offices realized the drawbacks of such enforced 

accelerated emigration.  For the time being they had, however, 

tolerated it on account of the lack of other possible solutions 

of the problem. 

 

     The work concerned with emigration was, later on, not only a 

German problem, but also a problem with which the authorities of 

the countries to which the flow of emigrants was being directed 

would have to deal.  Financial difficulties, such as the demand 

by various foreign governments for increasing sums of money to be 

presented at the time of the landing, the lack of shipping space, 

increasing restriction of entry permits, or the cancelling of 



such, increased extraordinarily the difficulties of emigration. 

In spite of these difficulties, 537,000 Jews were sent out of the 

country between the takeover of power and the deadline of 31 

October 1941.  Of these 

 

     approximately 360,000 were in Germany proper on 30 January 

     1933 

 

     approximately 147,000 were in Austria (Ostmark) on 15 March 

     1939 

 

     approximately 30,000 were in the Protectorate of Bohemia and 

     Moravia on 15 March 1939. 

 

     The Jews themselves, or their Jewish political 

organizations, financed the emigration.  In order to avoid 

impoverished Jews' remaining behind, the principle was followed 

that wealthy Jews have to finance the emigration of poor Jews; 

this was arranged by imposing a suitable tax, i.e., an emigration 

tax, which was used for financial arrangements in connection with 

the emigration of poor Jews and was imposed according to income. 

 

     Apart from the necessary Reichsmark exchange, foreign 

currency had to presented at the time of landing.  In order to 

save foreign exchange held by Germany, the foreign Jewish 

financial organizations were - with the help of Jewish 

organizations in Germany - made responsible for arranging an 

adequate amount of foreign currency.  Up to 30 October 1941, 

these foreign Jews donated a total of around 9,500,000 dollars. 

 

     In the meantime the Reichsfuehrer-SS and Chief of the German 

Police had prohibited emigration of Jews due to the dangers of an 

emigration in wartime and due to the possibilities of the East. 

 

III. Another possible solution of the problem has now taken the 

place of emigration, i.e. the evacuation of the Jews to the East, 

provided that the Fuehrer gives the appropriate approval in 

advance. 

 

     These actions are, however, only to be considered 

provisional, but practical experience is already being collected 

which is of the greatest importance in relation to the future 

final solution of the Jewish question. 

 

     Approximately 11 million Jews will be involved in the final 

solution of the European Jewish question, distributed as follows 

among the individual countries: 

 

                    Country                                          Number 

 

A.   Germany proper                                                 131,800 

     Austria                                                         43,700 

     Eastern territories                                            420,000 

     General Government                                           2,284,000 

     Bialystok                                                      400,000 

     Protectorate Bohemia and Moravia                                74,200 

     Estonia        - free of Jews - 



     Latvia                                                           3,500 

     Lithuania                                                       34,000 

     Belgium                                                         43,000 

     Denmark                                                          5,600 

     France /  occupied territory                                   165,000 

               unoccupied territory                                 700,000 

     Greece                                                          69,600 

     Netherlands                                                    160,800 

     Norway                                                           1,300 

 

B.   Bulgaria                                                        48,000 

     England                                                        330,000 

     Finland                                                          2,300 

     Ireland                                                          4,000 

     Italy including Sardinia                                        58,000 

          Albania                                                       200 

     Croatia                                                         40,000 

     Portugal                                                         3,000 

     Rumania including Bessarabia                                   342,000 

     Sweden                                                           8,000 

     Switzerland                                                     18,000 

     Serbia                                                          10,000 

     Slovakia                                                        88,000 

     Spain                                                            6,000 

     Turkey (European portion)                                       55,500 

     Hungary                                                        742,800 

     USSR                                                         5,000,000 

          Ukraine             2,994,684 

          White Russia 

          excluding Bialystok 446,484 

 

 

                              Total     over                     11,000,000 

 

 

     The number of Jews given here for foreign countries 

includes, however, only those Jews who still adhere to the Jewish 

faith, since some countries still do not have a definition of the 

term "Jew" according to racial principles. 

 

     The handling of the problem in the individual countries will 

meet with difficulties due to the attitude and outlook of the 

people there, especially in Hungary and Rumania.  Thus, for 

example, even today the Jew can buy documents in Rumania that 

will officially prove his foreign citizenship. 

 

     The influence of the Jews in all walks of life in the USSR 

is well known.  Approximately five million Jews live in the 

European part of the USSR, in the Asian part scarcely 1/4 

million. 

 

     The breakdown of Jews residing in the European part of the 

USSR according to trades was approximately as follows: 

 

     Agriculture                                                      9.1 % 

     Urban workers                                                   14.8 % 

     In trade                                                        20.0 % 



     Employed by the state                                           23.4 % 

     In private occupations such as 

     medical profession, press, theater, etc.                        32. 7% 

 

     Under proper guidance, in the course of the final solution 

the Jews are to be allocated for appropriate labor in the East. 

Able-bodied Jews, separated according to sex, will be taken in 

large work columns to these areas for work on roads, in the 

course of which action doubtless a large portion will be 

eliminated by natural causes. 

 

     The possible final remnant will, since it will undoubtedly 

consist of the most resistant portion, have to be treated 

accordingly, because it is the product of natural selection and 

would, if released, act as a the seed of a new Jewish revival 

(see the experience of history.) 

 

     In the course of the practical execution of the final 

solution, Europe will be combed through from west to east. 

Germany proper, including the Protectorate of Bohemia and 

Moravia, will have to be handled first due to the housing problem 

and additional social and political necessities. 

 

     The evacuated Jews will first be sent, group by group, to 

so-called transit ghettos, from which they will be transported to 

the East. 

 

     SS-Obergruppenfuehrer Heydrich went on to say that an 

important prerequisite for the evacuation as such is the exact 

definition of the persons involved. 

 

     It is not intended to evacuate Jews over 65 years old, but 

to send them to an old-age ghetto - Theresienstadt is being 

considered for this purpose. 

 

     In addition to these age groups - of the approximately 

280,000 Jews in Germany proper and Austria on 31 October 1941, 

approximately 30% are over 65 years old - severely wounded 

veterans and Jews with war decorations (Iron Cross I) will be 

accepted in the old-age ghettos.  With this expedient solution, 

in one fell swoop many interventions will be prevented. 

 

     The beginning of the individual larger evacuation actions 

will largely depend on military developments.  Regarding the 

handling of the final solution in those European countries 

occupied and influenced by us, it was proposed that the 

appropriate expert of the Foreign Office discuss the matter with 

the responsible official of the Security Police and SD. 

 

     In Slovakia and Croatia the matter is no longer so 

difficult, since the most substantial problems in this respect 

have already been brought near a solution.  In Rumania the 

government has in the meantime also appointed a commissioner for 

Jewish affairs.  In order to settle the question in Hungary, it 

will soon be necessary to force an adviser for Jewish questions 

onto the Hungarian government. 

 



     With regard to taking up preparations for dealing with the 

problem in Italy, SS-Obergruppenfuehrer Heydrich considers it 

opportune to contact the chief of police with a view to these 

problems. 

 

     In occupied and unoccupied France, the registration of Jews 

for evacuation will in all probability proceed without great 

difficulty. 

 

     Under Secretary of State Luther calls attention in this 

matter to the fact that in some countries, such as the 

Scandinavian states, difficulties will arise if this problem is 

dealt with thoroughly and that it will therefore be advisable to 

defer actions in these countries.  Besides, in view of the small 

numbers of Jews affected, this deferral will not cause any 

substantial limitation. 

 

     The Foreign Office sees no great difficulties for southeast 

and western Europe. 

 

     SS-Gruppenfuehrer Hofmann plans to send an expert to Hungary 

from the Race and Settlement Main Office for general orientation 

at the time when the Chief of the Security Police and SD takes up 

the matter there.  It was decided to assign this expert from the 

Race and Settlement Main Office, who will not work actively, as 

an assistant to the police attache. 

 

IV.  In the course of the final solution plans, the Nuremberg 

Laws should provide a certain foundation, in which a prerequisite 

for the absolute solution of the problem is also the solution to 

the problem of mixed marriages and persons of mixed blood. 

 

     The Chief of the Security Police and the SD discusses the 

following points, at first theoretically, in regard to a letter 

from the chief of the Reich chancellery: 

 

1) Treatment of Persons of Mixed Blood of the First Degree 

 

     Persons of mixed blood of the first degree will, as regards 

the final solution of the Jewish question, be treated as Jews. 

 

     From this treatment the following exceptions will be made: 

 

     a)   Persons of mixed blood of the first degree married to 

          persons of German blood if their marriage has resulted 

          in children (persons of mixed blood of the second 

          degree).  These persons of mixed blood of the second 

          degree are to be treated essentially as Germans. 

 

     b)   Persons of mixed blood of the first degree, for whom 

          the highest offices of the Party and State have already 

          issued exemption permits in any sphere of life. 

          Each individual case must be examined, and it is not 

          ruled out that the decision may be made to the 

          detriment of the person of mixed blood. 

 

     The prerequisite for any exemption must always be the 



personal merit of the person of mixed blood. (Not the merit of 

the parent or spouse of German blood.) 

 

     Persons of mixed blood of the first degree who are exempted 

from evacuation will be sterilized in order to prevent any 

offspring and to eliminate the problem of persons of mixed blood 

once and for all.  Such sterilization will be voluntary.  But it 

is required to remain in the Reich.  The sterilized "person of 

mixed blood" is thereafter free of all restrictions to which he 

was previously subjected. 

 

2) Treatment of Persons of Mixed Blood of the Second Degree 

 

     Persons of mixed blood of the second degree will be treated 

fundamentally as persons of German blood, with the exception of 

the following cases, in which the persons of mixed blood of the 

second degree will be considered as Jews: 

 

     a)   The person of mixed blood of the second degree was born 

          of a marriage in which both parents are persons of 

          mixed blood. 

 

     b)   The person of mixed blood of the second degree has a 

          racially especially undesirable appearance that marks 

          him outwardly as a Jew. 

 

     c)   The person of mixed blood of the second degree has a 

          particularly bad police and political record that shows 

          that he feels and behaves like a Jew. 

 

     Also in these cases exemptions should not be made if the 

person of mixed blood of the second degree has married a person 

of German blood. 

 

3) Marriages between Full Jews and Persons of German Blood. 

 

     Here it must be decided from case to case whether the Jewish 

partner will be evacuated or whether, with regard to the effects 

of such a step on the German relatives, [this mixed marriage] 

should be sent to an old-age ghetto. 

 

4) Marriages between Persons of Mixed Blood of the First Degree 

and Persons of German Blood. 

 

     a)   Without Children. 

 

          If no children have resulted from the marriage, the 

          person of mixed blood of the first degree will be 

          evacuated or sent to an old-age ghetto (same treatment 

          as in the case of marriages between full Jews and 

          persons of German blood, point 3.) 

 

     b)   With Children. 

 

          If children have resulted from the marriage (persons of 

          mixed blood of the second degree), they will, if they 

          are to be treated as Jews, be evacuated or sent to a 



          ghetto along with the parent of mixed blood of the 

          first degree.  If these children are to be treated as 

          Germans (regular cases), they are exempted from 

          evacuation as is therefore the parent of mixed blood of 

          the first degree. 

 

5) Marriages between Persons of Mixed Blood of the First Degree 

and Persons of Mixed Blood of the First Degree or Jews. 

 

     In these marriages (including the children) all members of 

the family will be treated as Jews and therefore be evacuated or 

sent to an old-age ghetto. 

 

6) Marriages between Persons of Mixed Blood of the First Degree 

and Persons of Mixed Blood of the Second Degree. 

 

     In these marriages both partners will be evacuated or sent 

to an old-age ghetto without consideration of whether the 

marriage has produced children, since possible children will as a 

rule have stronger Jewish blood than the Jewish person of mixed 

blood of the second degree. 

 

     SS-Gruppenfuehrer Hofmann advocates the opinion that 

sterilization will have to be widely used, since the person of 

mixed blood who is given the choice whether he will be evacuated 

or sterilized would rather undergo sterilization. 

 

     State Secretary Dr. Stuckart maintains that carrying out in 

practice of the just mentioned possibilities for solving the 

problem of mixed marriages and persons of mixed blood will create 

endless administrative work.  In the second place, as the 

biological facts cannot be disregarded in any case, State 

Secretary Dr. Stuckart proposed proceeding to forced 

sterilization. 

 

     Furthermore, to simplify the problem of mixed marriages 

possibilities must be considered with the goal of the legislator 

saying something like: "These marriages have been dissolved." 

 

     With regard to the issue of the effect of the evacuation of 

Jews on the economy, State Secretary Neumann stated that Jews who 

are working in industries vital to the war effort, provided that 

no replacements are available, cannot be evacuated. 

 

     SS-Obergruppenfuehrer Heydrich indicated that these Jews 

would not be evacuated according to the rules he had approved for 

carrying out the evacuations then underway. 

 

     State Secretary Dr. Buehler stated that the General 

Government would welcome it if the final solution of this problem 

could be begun in the General Government, since on the one hand 

transportation does not play such a large role here nor would 

problems of labor supply hamper this action.  Jews must be 

removed from the territory of the General Government as quickly 

as possible, since it is especially here that the Jew as an 

epidemic carrier represents an extreme danger and on the other 

hand he is causing permanent chaos in the economic structure of 



the country through continued black market dealings.  Moreover, 

of the approximately 2 1/2 million Jews concerned, the majority 

is unfit for work. 

 

     State Secretary Dr. Buehler stated further that the solution 

to the Jewish question in the General Government is the 

responsibility of the Chief of the Security Police and the SD and 

that his efforts would be supported by the officials of the 

General Government.  He had only one request, to solve the Jewish 

question in this area as quickly as possible. 

 

     In conclusion the different types of possible solutions were 

discussed, during which discussion both Gauleiter Dr. Meyer and 

State Secretary Dr. Buehler took the position that certain 

preparatory activities for the final solution should be carried 

out immediately in the territories in question, in which process 

alarming the populace must be avoided. 

 

     The meeting was closed with the request of the Chief of the 

Security Police and the SD to the participants that they afford 

him appropriate support during the carrying out of the tasks 

involved in the solution. 

 

Source: http://holocaust.umd.umich.edu/news/uploads/WanseeProtocols.pdf 

 

 

Map of Auschwitz Concentration and Labour Camps 

 
Source : http://www4.dr-rath-foundation.org/images/auschwitz.jpe 
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Source: http://en.auschwitz.org/lekcja/1/#video_transcript 

 

 

Workers in a synthetic rubber factory at Buna-Monowitz (Auschwitz III) concentration camp 

 
Source : http://www.ushmm.org/wlc/en/media_ph.php?MediaId=2394 
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An airplane factory at Flossenbürg concentration camp. 

 
Source : http://www.jewishvirtuallibrary.org/jsource/images/Holocaust/flossfactory.jpg 

 

 

Tunnels underneath Mauthausen concentration camp for building of Messerschmidt jets. 

 
Source :  Federal Archives, http://ww2db.com/images/other_none483.jpg 
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Prisoners from Auschwitz working at an airplane factory for Siemens  

 
 

 

 

Concentration camp prisoners building the Krupp Munitions factory at Auschwitz 

 
Source: 

http://en.auschwitz.org/m/index.php?option=com_ponygallery&func=detail&id=725&Itemid=3 

Additional photos: http://en.auschwitz.org/m/index.php?option=com_ponygallery&Itemid=3 
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Henry Ford receives the Grand Cross of the  Order of the German Eagle 

 
Source: http://www.orange-papers.org/orange-Ford-medal2.png 

 

 

Page from Henry Ford’s publication “The Dearborn Independent”  

Source: 

http://upload.wikimedia.org/wikipedia/commons/3/34/19200522_Dearborn_Independent-

Intl_Jew.jpg 

 

 

 

Punch cards designed by IBM for the SS Race Office and census-taking 

 

PSD 6.9 

PSD 6.10 

PSD 6.11 

http://www.orange-papers.org/orange-Ford-medal2.png
http://upload.wikimedia.org/wikipedia/commons/3/34/19200522_Dearborn_Independent-Intl_Jew.jpg
http://upload.wikimedia.org/wikipedia/commons/3/34/19200522_Dearborn_Independent-Intl_Jew.jpg
http://3.bp.blogspot.com/-T-SV1WOVZ-4/UTuNVmY5SCI/AAAAAAAAC0c/0OqR5BwLelE/s1600/Henry+Ford+receiving+the+Grand+Cross+of+the+German+Eagle+from+Nazi+officials.+1938.jpg


 
Source: http://www.jewishvirtuallibrary.org/jsource/Holocaust/IBM.html 

 

 

Ferdinand Porsche and Adolf Hitler collaborate on vehicle designs for the “Volkswagen” 

 
Source: http://www.oldcarscanada.com/2012/10/1959-volkswagen-1200-standard-sedan.html 
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nonviolent protest. I'm grateful to God that, 
through the Negro church, the dimension 
of nonviolence entered our struggle. If this 
philosophy had not emerged, I am convinced 
that by now many streets of the South would be 
flowing with floods of blood .... 

We will reach the goal of freedom in 
Birmingham and all over the nation, because the 
goal of America is freedom. Abused and scorned 
though we may be, our destiny is tied up with the 
destiny of America. Before the Pilgrims landed 
at Plymouth we were here. Before the pen of 
Jefferson etched across the pages of history the ma
jestic words of the Declaration of Independence, 

we were here. For more than two centuries our 
foreparents labored in this country without wages; 
they made cotton king; and they built the homes 
of their masters in the midst of brutal injus
tice and shameful humiliation-and yet out of a 
bottomless vitality they continued to thrive and 
develop. If the inexpressible cruelties of slavery 
could not stop us, the opposition we now face will 
surely fail. We will win our freedom because the 
sacred heritage of our nation and the eternal will 
of God are embodied in our echoing demands .... 

Yours for the cause of Peace and Brotherhood, 

MARTIN LUTHER KING, ]R. 

Silent Spring and the New Environmentalism 

65 +Rachel Carson, Rachel Carson Answers Her Critics 
For most of the twentieth century, environmental issues in the United States 
truly mattered to only small numbers of government officials and private 
citizens. Most Americans remained convinced of nature's limitless resiliency 
or resisted environmental reforms because they were too expensive or flew 
in the face of individualism and economic opportunity. This changed in the 
1960s, when millions became deeply apprehensive about environmental 
degradation and committed themselves to a wide spectrum of environmental 
causes. It was easy for Americans to sense that things had gone drastically 
wrong when they were barred from swimming in dying lakes and rivers, 
listened to daily smog reports on the radio, and worried about links between 
nuclear fallout from atomic weapons testing and higher rates of cancer. To 
a remarkable degree, however, this new environmental consciousness also 
resulted from a single book, Silent Spring, whose publication in 1962 can be 
said to mark the beginning of the modern environmental movement in the 
United States. 

The author of Silent Spring, Rachel Carson (1907-1964), was a graduate of the 
Pennsylvania College for Women in Pittsburgh and received further education 
at the Woods Hole Marine Biology Laboratory in Massachusetts and The J ohos 
Hopkins University. She combined careers as a writer and an official in the U.S. 
Fish and Wildlife Service until royalties from her bestseller The Sea Around Us 

(1951) allowed her to devote herself fully to research and writing. Another best
seller, The Edge of the Sea, followed in 1955. Then in 1962 she published Silent Spring 

Source: "Rachel Carson Answers Her Critics," by Rachel Carson Copyright© 1963 by Rachel Carson. Reprinted by permission of 
Frances Collin, Trustee. 

l 
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on a topic suggested to her by a friend who was convinced that a spraying pro
gram to exterminate mosquitoes in her hometown of Duxbury, Massachusetts, 
was also killing birds. Carson's main target in Silent Spring was the growing use of 
synthetic herbicides and pesticides, especially the widely used insecticide DDT 
(dichlorodiphenyltrichloroethane). A beautifully written book (according one 
admirer, "a masterpiece of scientific accuracy couched in the language of the 
poet"), Silent Spring struck a responsive chord among its readers and remained on 
the New York Times bestseller list for a year. It also had its share of detractors 
and critics, mainly from the chemical industry and government agencies such as 
the U.S. Department of Agriculture. Already unnerved by the growing numbers 
of scientific studies that attributed harmful side effects to herbicide and pesti
cide use, they tried to convince the book's publisher to suppress the book, and 
after having failed to do so, subjected the book to a campaign of condemnation 
and ridicule. Slightly over a year after the book's publication, Carson, who had 
been warned by supporters to expect such an assault, defended her arguments in 
an article published in Audubon Magazine in November, 1963. 

Even today, although Carson's importance in the rise of environmentalism is 
universally recognized, Silent Spring remains controversial. In 2007 Senator Tom 
Coburn of Oklahoma put a halt to a bill that would have honored Rachel Car
son's legacy one hundred years after her birth. He blamed Carson for using "junk 
science" to turn public opinion against chemicals, including DDT, which, he as
serted, could have prevented the spread of insect-borne diseases such as malaria. 
Silent Spring, he argued, had thus contributed to millions of preventable deaths. 

QUESTIONS FOR ANALYSIS 

1. In what sense does Carson believe that humankind in the mid-twentieth 
century is reaching a turning point in regard to its relationship to the 

environment? 
2. How does Carson justify efforts to protect animals and plants, even "useless" 

ones, from the damaging effects of pesticides and herbicides? 
3. According to Carson, what organizations and institutions are behind the ef

fort to discredit Silent Spring? What methods are they using in their campaign? 

What are their motives? 
4. According to Carson how can the efforts to discredit her conclusions best be 

resisted? Do you sense she optimistic or pessimistic about the outcome? 

We live in a time of challenge, which is also a 
time of opportunity. We live in a time when 
it is easy to despair, but which is also a time of 
great hope. We live in a time when it is neces
sary to know for what we stand, and to take that 
stand with courage. 

It is, then, a time when we must have a re
alistic sense of values. We must decide what is 
worth while. We must be able to separate tht 
trivia of today from the enduring realities of tht 
long tomorrow. 
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"A thing of beauty is a joy for ever," said the 
poet Keats. 1 In modern times that humane and 
perceptive jurist, Justice William 0. Doug
las2, has said that the right to search out a rare 
wildflower is just as inalienable as the right of 
a stock man to search out grass or of a lumber
man to claim a tree. 

There are scientific reasons as well as those 
which are esthetic. The world is inhabited by 
living species that are not only beautiful but 
full of meaning and significance. The evolution 
of the plants of today took millions upon mil
lions of years. Who are we to assume the right, 
in this 20th century-a mere instant in time
who are we to say that those who come after us 
may never see some of today's rare and endan
gered species? 

What right do we have to destroy the scien
tific record contained in a living species? How 
do we know that we may not have great need 
of what it has to tell us-or of the function it 
performs? ... 

In this rather tough and materialistic world, 
then, how much room is there for concern about 
our wildflowers? About all of nature? Are we 
being impractical when we protest the sub
stitution of the "brownout" for the color and 
beauty of flowers along our roads? Are we being 
sentimental when we care whether the robin 
returns to our dooryard and the veery sings in 
the twilight woods? 

I am confident that the verdict of history 
will show that we-far from being the heed
less sentimentalists-were indeed the tough
minded realists. 

A world that is no longer fit for wild plants, 
that is no longer graced by the flight of birds, a 
world whose streams and forests are empty and 
lifeless is not likely to be fit habitat for man 
himself, for these things are symptoms of an ail
ing world .... 

1 John Keats (1795-1821) was an English Romantic poet. The 
words quoted are the opening line of"Endymion" (1818). 
2 William 0. Douglas (1898-1980) served as an associate 
justice of the Supreme Court from 1939 to 1975. He was an 
avid outdoorsman, whose decisions favored environmental 

In SILENT SPRING I gave many examples 
of the destruction of wildlife following the 
use of insecticides. I am sure I do not need to 
tell you that a determined effort is now being 
made to discredit these reports. People are told 
that the incidents I reported happened years 
ago, that better methods, better controls now 
make this sort of thing impossible. We are told 
that destruction of wildlife occurs only when 
insecticides are improperly used-"follow the 
directions and no harm will result." 

Even as these reassurances are anxiously be
ing given out, the newspapers carry other re
ports .... 

• A few weeks ago, Canadian newspapers 
carried a warning that woodcock being shot 
during the hunting season in New Bruns
wick were carrying residues of the insecticide 
heptachlor and might be dangerous if used as 
food. These birds had wintered in the Southern 
United States, where heptachlor was used in the 
fire ant program .... 

• For a number of years the eagle popula
tions have shown an alarming decline. The Fish 
and Wildlife Service recently made news by an
nouncing its discovery of lethal quantities of 
DDT in eagles found dead in the wild .... 

• In Southern Michigan, state agricultural 
officials are again using the very poisonous in
secticide dieldrin in their campaign against the 
Japanese beetle. According to a report sent me 
by a biologist on the scene the destruction of 
rabbits, squirrels, pheasants, and many song
birds is again great. ... 

• And in the Boston area, as a legacy from years 
of insecticide spraying, fish in the Framingham, 
Mass. reservoir are carrying DDT in amounts 10 
times the legally permissible level. ... 

I was amused recently to read a bit of wishful 
thinking in one of the trade magazines. Industry 
"can take heart," it said, "from the fact that the 

causes. In a dissenting opinion written in Sierra Club v. 
Morton (1972), he argued that inanimate objects (riv
ers, lakes, beaches, groves of trees, etc.) should have legal 
standing to sue in court. 
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main impact of the book (i.e., SILENT SPRING) 

will occur in the late fall and winter-seasons 
when consumers are not normally active buyers 
of insecticides ... it is fairly safe to hope that by 
March or April SILENT SPRING no longer will 
be an interesting conversational subject." 

If the tone of my mail from readers is any 
guide, and if the movements that have already 
been launched gain the expected momentum, 
this is one prediction that will not come true. 

As you know, the threat to wildflowers and 
other native plants along the highways of Amer
ica has become a conservation crisis. Blanket 
spraying of chemical herbicides to control road
side vegetation is turning our roads into barren, 
unsightly wastes. The wildflowers, the ferns, the 
shrubs bright with flowers or berries are rapidly 
being replaced by nearly lifeless strips .... 

I have seen it happen along the roads in 
Maine where I spend the summers. I have heard 
the bitter complaints of the tourists and "sum
mer people"-who came expecting beauty and 
found, instead, desolation. 

This is one instance in which the tourists are 
right. For there is even more than beauty in
volved. Natural vegetation has its place in the 
economy of nature. The many millions of acres 
of roadside borders and highway right-of-ways 
are-or could be-an excellent wildlife habitat. 
If maintained as a community of shrubs and 
wildflowers, they provide food and shelter for 
birds and many small mammals, and for the 
bees too-the wild pollinators so important in 
maintaining many crops and other plants. 

Blanket spraying destroys these natural 
communities. It is expensive. It contains the 
feature of built-in obsolescence, and has to be 
repeated year after year. This presumably makes 
the manufacturers and salesmen of chemicals 
happy. But it is not good community econom
ics, and it is not good conservation .... 

It is not necessary to feel that all who take the 
opposite view do so out of unworthy motives. 

3 Several critics alleged that Carson had recommended ban
ning insecticide and pesticide use. 
4Thalidomide, a tranquilizer used to treat morning sick
ness during pregnancy, was withdrawn from the market in 

There are entomologists who sincerely believe 
that the temporary advantage of an all-out as
sault on an insect population is great enough 
to justify the risk of side effects. There are, no 
doubt, chemical manufacturers who cannot see 
beyond the examples of beneficial use. 

We take the long view. We do not ask that 
all chemicals be abandoned. We ask mod
eration. 3 We ask the use of other methods less 
harmful to our environment. But we would be 
naive and unworldly if we did not recognize the 
fact that this is a large industry, fighting with 
every device to preserve its profits. 

Above all, we must not be deceived by the 
enormous stream of propaganda that is issu
ing from the pesticide manufacturers, and 
from industry-related-although ostensibly 
independent -organizations. . . . 

There are other packets of material being is
sued by some of the state agricultural colleges, 
as well as by certain organizations whose indus
try connections are concealed behind a scientific 
front. This material, in enormous volume, is 
going to ~riters, editors, professional people, 
and other leaders of opinion. 

It is characteristic of this material that it 
deals in generalities, unsupported by documen
tation. In its claims for safety to human be
ings, it ignores the fact that we are engaged in 
a grim experiment never before attempted. We 
are subjecting whole populations to exposure 
to chemicals which animal experiments have 
proved to be extremely poisonous and in many 
cases cumulative in their effect. 

Those exposures now begin at or before 
birth and-unless we change our methods
will continue throughout the lifetime of those 
now living. No one knows what the result will 
be, because we have no previous experience to 
guide us. 

Let us hope it will not take the equivalent of 
another thalidomide tragedy4 to shock us into 
full awareness of the hazard. 

1961-1962 after it was linked to birth defects that affected 
10,000 to 20,000 babies worldwide. 
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The way is not made easy for those who 
would defend the public interest. In fact, a new 
obstacle has recently been created, and a new 
advantage has been given to those who seek to 
block remedial legislation. I refer to the income 
tax bill passed by the 87th Congress, a bill 
which becomes effective this year. 

This bill contains a little known provision 
which permits certain lobbying expenses to be 
considered a business expense deduction. This 
means that the lobbyist may deduct expenses 
incurred in appearing before legislative commit
tees or submitting statements on proposed legis
lation. It means, to cite a specific example, that 
the chemical industry may now work at bargain 
rates to thwart future attempts at regulation. 

But what of the nonprofit organizations such 
as the garden clubs, the Audubon Societies, to be 
specific, and all other such tax-exempt groups? 
Their status is not changed. Under existing laws 
they stand to lose their tax-exempt status if they 
devote any "substantial" part of their activities 
to attempts to influence legislation .... 

What happens, then, when the public inter
est is pitted against large commercial interests? 
Those organizations wishing to plead for pro
tection of the public interest do so under the 
peril of losing the tax-exempt status so neces
sary to their existence. The industry wishing to 

pursue its course without the legal restraint is 
now actually subsidized in its efforts .... 

There are other disturbing factors. One is the 
growing interrelations between professional 

organizations and industry, and between sci
ence and industry. For example, the American 
Medical Association, through its newspaper, 
has just referred physicians to a pesticide trade 
association for information to help them answer 
patients' questions about the effects of pesti
cides on man .... 

I would like to see them referred to authori
tative scientific or medical literature-not to a 
trade organization whose business it is to pro
mote the sale of pesticides. 

We see scientific societies acknowledging as 
"sustaining associates" [donors} a dozen or more 
giants of a related industry. When the scientific 
organization speaks, whose voice do we hear
that of science or of the sustaining industry? It 
might be a less serious situation if this voice 
were always clearly identified, but the public 
assumes it is hearing the voice of science. 

Another cause of concern is the increasing 
size and number of industry grants to the uni
versities. On first thought, such support of edu
cation seems desirable, but on reflection we see 
that this does not make for unbiased research
it does not promote a truly scientific spirit .... 

These are large problems and there is no 
easy solution. But the problem must be faced. 
It must be clearly recognized by the public, for 
only then will it lose some of its power to stand 
in the way of public good. 

As you listen to the present controversy about 
pesticides, I recommend that you ask yourself: 
Who speaks? And why? 

The Late 1960s: Years of Protest 
and Polarization 

In 1960, the Student League for Industrial Democracy had chapters on three 
campuses (Michigan, Columbia, and Yale) and fewer than one hundred members. 
In that same year, however, with a new name-Students for Democratic Society 
(SDS)-and an increasingly radical agenda, the organization began to grow. By 
1962, it had one thousand members; by 1964, twenty-five hundred members; 
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Understanding Primary Source Documents 

 Find a Primary Source that relates to the atomic bomb, or the bombings of Hiroshima and Nagasaki, 

and answer the following questions: 

 

What is this source? What makes it “primary”? 

 

 

 

Where did I find this source? 

 

 

 

Who made this source? When? 

 

 

 

Why was this source made? 

 

 

 

 

What can it tell me about the Atomic Bomb? 

 

 

 

 

 

 

 

 

What are the limitations of this source? 

 

 

 

 

 

 

 

Some possible places to find primary sources: 

- Local museums 

- Relatives who lived during the war 

- Journals, photos, or newspaper clippings kept by family or friends, from the war period 

- Online databases, some examples: 

- http://nationalww2museum.org/ 

- http://www2.gwu.edu/~nsarchiv/NSAEBB/NSAEBB162/ 

- http://glencoe.mheducation.com/sites/3333366666/student_view0/chapter21/primary_sou

rces__maps_and_images.html 

- https://www.mtholyoke.edu/acad/intrel/hiroshim.htm 

BLM 2.2 
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Six Lesson Resource Pack: Continuity and Change 

 

WWII Movie Night! 
 

The films created during this period offer a lot of insight into the culture and spirit of the 

times. Looking back on these old films can really help people today understand what 

people were thinking back then. 

 

 

 

Call for Volunteers 

Women are Warriors 

Proudly She Marches 

Wings On Her Shoulder 

Before They Are Six 

 

 

 

 

Each presentation should play their chosen clip. Groups will create a PowerPoint 

presentation and a promotional poster for the film they choose. The PowerPoint should 

include a brief summary of the film, the people who made it, and the circumstances 

surrounding it. 

Also, students should examine: 

• Who is doing what in the short film 

• The roles of different people (is there such thing as woman’s work?) 

• If children are mentioned, where are they? 

• What is the tone of the film?  

• What sort of conclusions can we draw about gender roles during this time? 

• What can be concluded in terms of Canadian culture? 

 
This assignment will be graded. Good Luck!  
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Industry Medical 

Volunteer Business 

Air Force 

Army 

Navy 

Armed 
Forces 

Women of WWII Learning Centres 
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Tech Auction Follow Up 

Which of the 10 advancements do you think was the most significant? What makes it 

significant? 

 

 

 

 

 

 

 

 

 

 

 

 

Which of the 10 advancements do you think was the least significant? What made it less 

significant? 
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Transcript of “Their Finest Hour” by Winston Chruchill (1940) 

 
'What General Weygand has called the Battle of France is over: the Battle of Britain 

is about to begin. Upon this battle depends the survival of Christian civilisation. Upon 

it depends our own British life, and the long continuity of our institutions and our 

Empire. The whole fury and might of the enemy must very soon be turned on us. 

Hitler knows that he will have to break us in this island or lose the war. If we can 

stand up to him, all Europe may be freed and the life of the world may move forward 

into broad, sunlit uplands. But if we fail, then the whole world, including the United 

States, including all that we have known and cared for, will sink into the abyss of a 

new Dark Age made more sinister, and perhaps more protracted, by the lights of 

perverted science. Let us therefore brace ourselves to our duty and so bear ourselves 

that, if the British Empire and its Commonwealth last for a thousand years, men will 

still say: This was their finest hour '. 
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Call to Action! Let’s Make Propaganda! 
 

We have looked at several examples of propaganda using all 
different kinds of technology. From posters to radio broadcasts, 

there are many ways in which a message can be communicated to 
the public. Now it’s your turn! 

 
Instructions 

1. On your own, come up with a few topics you’re interested in 
or are passionate about. They can be serious or silly! 
 

2. When you’ve listed a few you’d like to work on, find a 
partner in-class and compare your choices. Decide on one 
topic to create propaganda on. 
 

3. Next, choose a medium: poster, audio broadcast, short video, 
newspaper article. 
 

4. Pitch your idea to me and have it approved before you start to 
work. 
 

5. Present your propaganda to the class. 
 

 
Good propaganda will make use of striking images when possible, a slogan, 

and a call to action. 
 

This assignment will be graded. Good Luck!  
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Love, Hate & Propaganda: Selling War 
 
Note some tactics propagandists used during WWII: 
 
 
 
 
 
 
 
 
List as many films as you can from “Love, Hate & Propaganda” used as propaganda and the 
message they were trying to convey. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Describe one piece of propaganda that portrayed a fake reality, then describe the actual situation. 
Film: 
 
 
 
 
 
 
 
 
 

 

 

 

Film Message 

What’s portrayed on film Reality 
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In your opinion, were the German citizens innocent victims of propaganda? Why or why 
not? 
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Appendix C 
Additional Source Documents 



 

“Voice of Hibakusha.” Transcripts from HIROSHIMA WITNESS program. 

http://www.inicom.com/hibakusha/ 

 

 

 

 

 

“History Learning Site” Article on “The Atomic Bomb” by Chris Truman 

http://www.historylearningsite.co.uk/atomic_bomb.htm 

 

 

 

 

 

“About: Money” Article on the “History of the Atomic – The Manhattan Project” by Mary Bellis 

http://inventors.about.com/od/astartinventions/a/atomic_bomb.htm 

 

 

 

 

 

“Wikipedia: Little Boy” Community-edited wikia-style article. 

http://en.wikipedia.org/wiki/Little_Boy 

 

 

 

 

 

“Love, Hate and Propaganda I: 1939/1940: Selling War” from the program “Doc Zone” 

http://curio.ca/en/love-hate-propaganda-i-19391940-selling-war/s/1163/ 

 

 

 

 

 

“List of Major Companies Involved in the Concentration Camps” listing by the American-Israeli 

Cooperative Enterprise 

http://www.jewishvirtuallibrary.org/jsource/Holocaust/campcos.html 

 

 

 

 

“Sixty big brand names continuing to use sweatshop labour” by Emer McLysaght for The Journal 

http://www.thejournal.ie/60-big-name-brands-continuing-to-use-sweatshop-labour-130318-May2011/ 
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ASD 2.3 
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