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                 CANADA AT WAR: 

The Impact of WWII on Canadian Identity   
 
SPECIFIC EXPECTATION EXPLORED:  
C2.4 – Explain some of the ways in which World War II affected Canada and Canadians (e.g., 
with reference to economic recovery, censorship, rationing), including how the war changed the 
lives of various groups in this country (e.g., young men who fought and those who did not; 
farmers; women in the workforce and at home; “enemy aliens”; veterans, including men who 
were in the merchant navy) 
  
ABSTRACT:  
This resource pack is intended to be used for an Academic Gr. 10 Canadian History Course 
(CHC2D). This resource pack contains six lessons which include lesson plans, primary 
resources, and BLMs.  Overall, students will explore the impact WWII had on Canadians, while 
practicing and implementing the skills associated with the Big Six Historical Thinking Concepts 
(Seixas).  It is assumed that each period is 75 minutes long. 
 
TABLE OF CONTENTS: 
Lesson One 
Me or My Country: Historical Significance of Rationing Policies and the War Measure Act  
Lesson Two 
Examining the Perspectives of Canadian Men During: Discussing Historical Perspective 
Lesson Three 
 Examining the Perspectives of Canadian Women During WWII: Using Historical Evidence 
Lesson Four 
Exploring the Ethics of Internment in WWII 
Lesson Five 
French Canadians, Newfoundlanders and Aboriginals in WWII 
Lesson Six 
A Canadian Born: Cause and Consequence, Nationalism and the Canadian Citizenship Act 
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Historical Significance; WWII’s Impact on Women - Evidence; WWII’s Impact on ‘Enemy Aliens’ 
- Ethical Dimension; WWII’s Impact on Minorities (French-Canadians, Newfoundlanders, 
Aboriginals) - Continuity and Change; Legacy of WWII in the Canadian Context - Cause and 
Consequence. 
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COURSE:  CHC2D 
  
SPECIFIC EXPECTATION: C2.4 – Explain some of the ways in which World War II affected 
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing), 
including how the war changed the lives of various groups in this country (e.g., young men who 
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”; 
veterans, including men who were in the merchant navy) 

  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance 

  
LESSON #: 1 

  
Total time: Approx. 130 minutes (2.10 hrs) 

  
TITLE: “Me or My Country?”: An examination of the Historical Significance of the war effort on 
the home front during WWII and the implementation of the War Measures Act. 
 
LEARNING GOALS: 
Use primary sources to discuss the historical significance of events and ideas. Further students 
understanding of the impact of the war effort and the War Measures Act.  
Use the information discussed and gathered to write a creative response from the viewpoint of 
someone from the time period. 
 
OVERVIEW:   
This lesson will focus on how WWII affected Canadians at home. In this lesson students will 
encounter various primary sources that give insight into the Canadian home-front struggles and 
successes. We will pay special attention to the relationship between food consumption and 
production in Canada and the conflict between national security and freedom. As a class we will 
discuss how a single document can influence something as basic as diet to something as critical 
as our civil liberties. 

  
*Lesson assumes that students have prior knowledge of the war effort abroad; it’s causes, key 
terms and figures. It also assumes that the Holocaust has been discussed in previous lessons. 
*Rests on the  assumption that students have been introduced to the Big Six in previous 
lessons. 

  
MATERIALS:  
Primary Sources: 
-PSD1.1: Budgeting for the Soldiers Family, list of rations and what to do with them. 
-PSD1.2: Ration Coupon Book, Projection  
-PSD 1.3: “Food is Everybody’s Business”, Projected Document 
-PSD1.4: War Measures Act, Handout 
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-PSD 1.5: King Diary Entry, Projected Document  

  
Student Prompts: 
-BLM1.1: Mind Map Template, Handout 
-BLM1.2: “Food is Everybody’s Business”, Projected Document 
-BLM 1.3: King Diary Entry, Projected Document  
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PLAN OF INSTRUCTION: 

Step 1: Introduction/Hook (20 min) 
Have students recall, in a list, everything they ate this week. Then ask students to imagine that it 
is wartime and that they have been asked to contribute to the war effort by making dietary 
sacrifices. Considering limited resources, ask students to list what they think a realistic weekly 
diet during wartime would consist of. 

Project image of a weekly wartime diet on the overhead. How does it compare to the students 
imagined lists? Discuss. 

Scaffolding Questions: 
What other sacrifices might Canadians make during wartime on the home-front? 
[Pause for answers] 
What about our civil liberties—our “rights and freedoms”? Discuss. 
What are some of these rights and freedoms that could be limited during wartime? Discuss. 

Step 2: Modeling (20 mins) 
  

Verbally offer information on food production and consumption (agriculture and rationing) in 
Canada during WWII. [10 minutes] 

  
As information is offered, have students create a mind map including the ways in which food 
production and consumption influenced the war effort at home and abroad.  
[Model this map on chalkboard] 

  
Allow student to creatively replicate this knowledge in bullet points, images, etc. 

  
Discuss [10 minutes] 
Scaffolding Question: How might this have changed post WWII? 

  
Verbally present information on how food production and consumption changed and was used 
throughout the war. Presentation will include a group viewing of “Food is Everybody's 
Business.” We will read selected pages 1-3, 20-25, 30. This document will be projected. 

  
Scaffolding Question: In 1944 the government was already concerned with the sustainability of 
the supply and demand of food in Canada, do you see this trend continuing? What might this 
mean if we were faced with rationing again? 

Step 3: Guided Practice (30 mins) 
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Transition to War Measures Act: “if it is this difficult to imagine giving up the foods we like to eat 
to contribute to the war effort, imagine how difficult it must be to give up more significant things, 
for example, our freedom?” 

Introduce the War Measures Act and assess prior knowledge. This document should have come 
up during WWI unit. [5 minutes]  

Scaffolding Question:  What do we know about this document already? 

Read and Discuss: [25 minutes] 

Scaffolding Questions: 
Why would this document be used again? What conflicts or tensions might have 
occurred? Can you think of any groups that might particularly have been affected by this 
document? 

Student will read through the document in small groups and discuss the questions 
above. 

Students will be asked to share their findings to the class. 

Step 4: Independent Work (45 mins) 

Using existing knowledge of WWI, WWII, the War Measures Act and its implementation, 
students are asked to consider the historical significance of this document and the broader 
home front effort during WWII. 

Activate Prior knowledge: What do we know about William Lyon Mackenzie King? 

Project Mackenzie King diary: “Voluntary Participation in War Effort” 

Scaffolding Questions: 
What does this entry suggest about implementing this Act? Why was it important to MacKenzie 
King that participation in the war effort be on a voluntary basis? What changed in 1944 to make 
conscription necessary? 

In a one-page speech to the public, assume the role of a Canadian wartime Prime Minister, 
such as William Lyon Mackenzie King. Students must articulate an opinion on the justness of 
the War Measures Act in its new socio-political context. They must, with in-text evidence and 
footnotes, justify why they would or would not employ the War Measures Act. The speech 
should include the intended historical significance of the War Measures Act and its implications.   
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Step 5 and 6: Sharing/Discussing and consolidation (15 mins) 
Students will read their letter to a peer for commentary and suggestions. 

  
Letter can be finished in class or taken home as homework. 

  
ASSESSMENT:  
Learning Skills will be assessed by participation and contribution to class and group discussion 

  
Assessment as learning: Students must hand in their one-page letter to the Prime Minister. 
Letters should be graded on completeness, demonstration of an understanding of how the War 
Measures Act and the home front effort affected Canadians of different socioeconomic statuses, 
communities and cultures. It should also demonstrate an understanding of the significant conflict 
between efforts such as the War Measures Act and the protection of Canadian freedoms. 
Spelling and grammar should not interfere with the reader’s understanding.  
 
ACCOMMODATIONS:  

• The lessons are already modified to include multiple intelligences and will be carried out 
at a relatively slow pace.  

• Lesson will be accommodated for the hard of hearing by elevating speech.  
• Concepts and information will be asked slowly and repeated as necessary.  
• Assessment will be accommodated for students whose I.E.Ps require more time or a 

scribe. Assignments may be hand written or electronically typed.    
• During independent work time, circulate the room and assess which students require 

clarification. 
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COURSE:  CHC2D 
  
SPECIFIC EXPECTATION: C2.4 – Explain some of the ways in which World War II affected 
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing), 
including how the war changed the lives of various groups in this country (e.g., young men who 
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”; 
veterans, including men who were in the merchant navy) 
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives 
  
LESSON #: 2 
 
Total Time: 115 minutes (1.5 periods) 
  
TITLE: Examining the Perspectives of Canadian Men During WWII 
  
LEARNING GOALS: 
Use historical perspectives to understand how Canadians felt about enlisting in the armed 
forces and why that might differ from today’s opinions. 
Use the information gathered to write a creative response from the viewpoint of someone from 
the time period. 
 
OVERVIEW:   
This lesson will focus on how Canadian men were impacted by WWII.  This particular lesson will 
do this through the exploration of historical perspectives of the men of the time period.  Students 
will explore how perspectives differ over time and distance, changing how people view and are 
affected by different events. 
 
*Lesson assumes that students are aware of the Big 6 and have had some introduction to the 
importance of historical perspectives and how it can be used in historical studies.  Students 
have a basic understanding of WWII and Canada’s involvement in it.  (This is not an introduction 
to the topic but rather a lesson on how the war impacted Canadian men specifically.)  Students 
will have a previous background understanding of how Canadians felt about WWII and the 
general atmosphere on the homefront. 
Students have already studied WWI earlier in the term. 
  
MATERIALS: 
Primary Sources: 
-PSD2.1: Kenneth Tooley Schubert – Preparing for War 
-PSD2.2: Second World War Interview – James R. Joyce 
 
Student Prompts: 
-BLM2.1: Canadian Involvement in WWII 
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-BLM2.2: Conscription in Canada 
-BLM2.3: Venn Diagram Comparing Attitudes Towards War 
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PLAN OF INSTRUCTION: 

Step 1: Introduction/Hook (15 mins) 

Ask students with a show of hands, if Canada was involved in a war today and needed recruits, 
how many people would sign up for the army?  (Assuming not many students would raise their 
hands). 
Present the statistics of how many Canadians went to wa (BLM2.1). 
Have a class discussion about why the number of people who wanted to be involved in WWII is 
so different from the number of people today who might want to sign up for the army.  
(Encourage students to think about conscription, propaganda and societal influences and how 
viewpoints differ depending on the period and the place). 

Step 2: Modeling (8 mins) 
Present information on conscription in Canada during WWII (BLM2.2).  Ask students why 
perspectives might differ throughout Canada in regards to who supports conscription.  Ask 
students what we might infer from the lack of conscription during the war in regards to people’s 
attitudes towards enlisting. 

Step 3: Guided Practice (20 mins) 
Have students complete a Venn diagram from their own knowledge, opinions and what they 
have learned in the class that compares attitudes towards enlisting in the war between 
Canadians during WWI, Canadian during WWII and Canadians today. (BLM2.3)  

Step 4: Independent Work (30 mins) 
Have students choose and read one of the primary source articles outlining the experiences of a 
Canadian soldier.  Students will draw conclusions about how Canadian men felt about joining 
the war from these readings.  Encourage students to not read the entire article but to look for 
the important points and practice their reading and research skills. 

Step 5: Sharing/Discussing (7 mins) 
Students will Think/Pair/Share the observations that they gathered from their reading with an 
elbow partner and then their table group or another elbow partner as the seating plan permits. 

Step 6: Independent Work(30 mins) 
Assign students the task of writing a letter to a family member or friend, as if they were a 
Canadian looking to join the military service during WWII, explaining their decision to join the 
war and their feelings towards it.  (Encourage students to look at it from a male’s perspective, 
but, if they so choose, they may also write as a Canadian woman enlisting in the armed forces.)  
Letters should be approximately 1-2 pages and should focus on including the viewpoints of a 
Canadian at the time and what specific to that time and place might influence their opinion. 



 
 

10 
Step 9: Consolidation (5 mins) 
Have students share with their elbow partner their ideas for their letter at the end of class (at this 
time, students will likely have only had a short time to work on it) and what they learned in class 
today that inspired them to write the letter as they are. 
  
ASSESSMENT: 
Students must hand in their 1-2 page written letter explaining their attitude towards joining the 
war as a Canadian during the time of the Second World War.  Letters should be graded on 
completeness, their ability to assess the viewpoints someone might have at the time and the 
reasons for those perspectives, and spelling and grammar. 
 
ACCOMMODATIONS: 

• The guideposts for the focus should be posted on the board during class to help 
students stay focused and remember the basics of the concept. 

• If students struggle to make observations from their readings, encourage them to look at 
another one of the resources for more ideas. 

• Letters may be written by hand or with the assistance of an electronic device. 
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COURSE:  CHC2D 
  
SPECIFIC EXPECTATION: C2.4 – Explain some of the ways in which World War II affected 
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing), 
including how the war changed the lives of various groups in this country (e.g., young men who 
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”; 
veterans, including men who were in the merchant navy) 
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Evidence 
  
LESSON #: 3 
  
Total Time: 110 minutes (1.5 periods) 
 
TITLE: Using Primary Sources to Uncover WWII’s Impact on Canadian Women 
  
LEARNING GOALS: 
Use primary sources to identify how Canadian women were impacted by World War II. 
Think critically about primary sources to discover both the strengths and weaknesses they 
contain. 
 
OVERVIEW:   
This lesson will focus on the impact WWII had on Canadian women, especially on the home 
front.  This lesson will incorporate a lot of student discovery as they will explore primary sources 
to discover the impact that the war had on Canadian women. 
 
*Lesson assumes that students are aware of the Big 6 and have had some introduction to the 
importance of evidence and how it can be used in historical studies.  Students have a basic 
understanding of WWII and Canada’s involvement in it, in addition to the attitude on the 
homefront and the role men played in the war.  Now that students have learned about men’s 
involvement in the war they can explore how this affected the rest of the Canadian population, 
specifically women.  (This is not an introduction to the topic but rather a lesson on how the war 
impacted Canadian women.) 
  
MATERIALS: 
Primary Sources: Print out copies from resource pack (one copy of any resource needed per 
pair). 
-PSD3.1A: Propaganda Poster – Canadian Red Cross 
-PSD3.1B: Propaganda Poster – Canadian Women’s Army Corps 
-PSD3.2A: Picture – Wartime Photo 
-PSD3.2B: Picture – Canadian School for the Blind 
-PSD3.2C: Picture – Canadian Nurses 
-PSD3.3: Newspaper Articles  
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-PSD3.4A: Individual Accounts A 
-PSD3.4B: Individual Accounts B 
  
Student Prompts: 
-BLM3.1: World War II’s Impact on Canadian Women: Research Chart 
-BLM3.2: PowerPoint Presentation – How were Canadian Women Impacted by WWII? 
-BLM3.3: World War II’s Impact on Canadian Women: Fishbone 
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PLAN OF INSTRUCTION: 

Step 1: Introduction/Hook (10 mins) 
Have students take a few minutes to think about and write down all the primary sources that 
they might look at if they wanted to learn about the impact WWII had on women in Canada.  
Students should circle which they believe to be the best sources for this type of research. 

In pairs (or as a table group, depending on the classroom set up) have students share which 
they picked to be the best source and why. 

Step 2: Sharing/Discussing (5 mins) 
As a class, have students offer their suggestions for possible sources and record these on the 
board.  Have a few students explain which they thought to be the best source and the reasons 
why.  This should create a fairly comprehensive list of possible sources to look at and should 
give the students an understanding of what makes certain sources more valuable than others. 

Step 3: Guided Practice (25 mins) 
Hand out samples of primary sources on the topic.  Have students work in pairs to try to 
interpret their source and what that can teach us about the impact the war had on women.  
Have students record their discoveries on handout and share their discoveries with another pair 
(preferably at their table if classroom setup provides). 

Step 4: Sharing/Discussing (5 mins) 
As a class, create a mind map on the board which highlights the main conclusions or topics that 
they were able to draw from their sources. 

Step 5: Modeling (30 mins) 
PowerPoint lesson (students fill in fishbone organizer - BLM3.3) which provides more 
information in the areas that they discovered.  This will give the students more of a concrete 
background and understanding of how women were impacted by the war. 

Step 6: Independent Work (12 mins) 
Have students go back to their resources and with the information from the lesson (and 
supplementary information from the internet if necessary) have students contextualize their 
sources.  Their findings should be recorded on their handout and should explain who created 
the source, when it was created, etc. 

Step 7: Guided Practice (8 mins) 
Students should think about what might be missing from their resource.  Guide them in their 
inquiry by posing some of the following questions: Does the resource give a one-sided 
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portrayal?  Is it biased?  Is it true for all women?  What else might we need to know?  Students 
should record their observations on their handout. 

Step 8: Discussion (10 mins) 
As a class, discuss why we must ask these types of questions and the importance of 
corroboration.  Possible questions to encourage discussion: Are all resources 100% factual?  If 
we find something wrong with a resource, should we dismiss that resource entirely?  Why is it 
beneficial to compare multiple resources on the same topic? 

Step 9: Consolidation (5 mins) 
Class discussion: Out of the resources we looked at today, which did we find the most helpful?  
Were there things that surprised you about ones you expected to be more valuable from the 
discussion at the beginning of class? 
  
ASSESSMENT: 
At the end, students should submit a completed chart which includes information on what 
possible sources we might want to look at, which source they examined in class, what that 
source could tell us about the impact had on women, the context of the resource, and what 
might be missing from the resources/possible solutions to help us get a more complete 
understanding. 
  
ACCOMMODATIONS: 

• The guideposts for the focus should be posted on the board during class to help 
students stay focused and remember the basics of the focus. 

• Pairs could be assigned to allow for a more effective work environment. 
• Students who struggle with note taking could be provided with the notes from the 

PowerPoint presentation. 
• Students may complete the handout on their computers. 

If extra time is required to finish the chart, students may do it for homework. 
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COURSE:  CHC2D 
  
SPECIFIC EXPECTATION: C2.4 – Explain some of the ways in which World War II affected 
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing), 
including how the war changed the lives of various groups in this country (e.g., young men who 
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”; 
veterans, including men who were in the merchant navy) 
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Ethical Dimensions 
  
LESSON #: 4 
  
Total Time: 150 minutes (2 Periods) 
  
TITLE: Exploring the Ethics of Internment in WWII 
  
LEARNING GOALS:  
Use primary source documents to consider the ethical dimensions behind the internment of 
Japanese Canadians during the Second World War.  
Have respect for one another well considering both sides of this topic. 
  
OVERVIEW:   
This lesson will look at how “enemy aliens” were impacted by the Second World War in Canada. 
It will mainly focus on the difficulties that Japanese-Canadians had to endure throughout the war 
years, and the justifications that the Canadian government gave for their internment.  
 
*This lesson will draw on knowledge learned in the first lesson. The ethical reasoning that the 
students learn in this lesson will be useful in all of the following lessons.  
  
MATERIALS: 
Primary Sources: 
-PSD4.1: Right on the Job – Political Cartoon 
-PSD4.2: Strategic Withdrawal to Prepare Positions – Political Cartoon 
-PSD4.3: Let Canada Answer This – Political Cartoon 
-PSD4.4: Japanese Canadians Signing a Petition to stay in Canada 
-PSD4.5: David Suzuki, The Autobiography 
-PSD4.6: Notice to All Persons of Japanese Racial Origin 
-PSD4.7: Carry Papers Warning 
-PSD4.8: Registration Cards 
-PSD4.9: They Walked Home - Photos 
-PSD4.10: Security Commission Notice 
-PSD4.11: Harry Yonekura 
-PSD4.12: Mits Sumiya 
-PSD4.13: Commissioner of Japanese Placement 
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-PSD4.14: Memorandum For the Prime Minister 
-PSD4.15: Acknowledgment 
 
 
Student Prompts: 
-BLM4.1: Pros and Cons of Internment 
-BLM4.2: Exit Ticket 
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PLAN OF INSTRUCTION: 

Step 1: Introduction/Hook (10 mins) 

Have the desks set up into groups of four for a later activity. When the students come in and the 
class starts, ask them: 

Scaffolding Question: Can you fit your whole entire life into a single suitcase?  
What would you pack? 

Allow the students to think over that answer for 5-10 minutes. When they ask why, don’t tell 
them outright until you were done discussing the implications of packing away their lives. 

Scaffolding Questions: 
What will you have to leave behind? 
Can you take your pets? 
Would you take items of sentimental value or monetary value? What about items of importance 
to meet your daily needs, like clothes? 
Who in Canada do you think had to go through this? 

When the students create the connection that Japanese-Canadians had to pack all of their 
belongings into one bag and go to an internment camp, give a brief introduction into the subject. 

Step 2: Sharing and Discussing (10 mins) 

First, within the table groups set up, and then with the classroom as a whole, discuss why the 
Japanese–Canadians were put in an internment camp. Use the responses that the students 
give in this section to determine the background knowledge that they have on the subject, 
allowing possible variation of the lesson according to what they already know. 

Scaffolding Questions: 
What were the circumstances that caused the Japanese-Canadians to be forced into 
internment? 
What were the conditions like? 
Did the Japanese-Canadians have a choice in the internment? 
Does the internment of enemy aliens still happen today? 

Step 3: Modeling (10 mins) 

A number of primary documents (PSD4.4, 4.5, 4.6, 4.7) will be handed out to the students, as 
well as the Pros and Cons of Internment worksheet (BLM4.1). Explain that the students will go 
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through the primary source documents and write the pros and cons of the internment of 
Japanese-Canadians people. The students should not each be expected to go through all of the 
primary documents.  Students should select their documents so that different arguments will 
arise among them, depending on the resources that they have used. 

Have students write down the pros and cons they discover as they read through the documents. 
At the end of the lesson, the sheet will be handed in, in order to assess the student’s ability to 
comprehend primary documents and to create arguments through the use of primary resources. 

Go through a primary resource with the students and give an example of how we could create 
an argument for and against internment in order to help model the assignment. 

Step 4: Guided Practice (30 Minutes) 

The students will then be given the opportunity to read through the primary documents and 
create arguments both for and against the internment of Japanese–Canadian people. One set 
of the primary documents (PSD4.4 - 4.14)will be given to each table group to share. 

The students will be reminded that when listing the pros of internment, they are thinking through 
a historical lens, and cannot use the morals of today and what they know about the internment 
of Japanese–Canadians to skew their debate. 

Students are allowed, but not encouraged to use secondary sources in their completion of 
BLM1.1. 

Scaffolding Questions: 
What is this document saying? 
Do you think that the individual freedoms of the Japanese–Canadians is more important than 
the national security of Canada (tie into lesson 1)? 
Was the Canadians’ fear of Japanese–Canadians valid? 
Were there racial motivations behind the internment? 
What did you find in the other primary documents about this idea? 

Step 5: Introduction Number Two (10 mins) 

This lesson will take longer then one day, so a separate introduction/hook has to be created for 
the second day. 

Have the classroom desks organized into groups of ~4. On each desk have one copy of each of 
the four political cartoons (PSD4.1, 4.2, 4.3, 4.4). Using the knowledge that the students learned 
in previous classes, especially the first lesson on the War Measures Act and the previous day, 
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the students will have to decipher what is happening in each of the political cartoons. The 
students are also able to use their textbooks to supplement their previous knowledge on the 
subject. 

Step 6: Discussion (10 mins) 

Facilitate a separate discussion on the political cartoons 

Scaffolding Questions: 
How are the characters depicted in each cartoon? 
What is the first cartoon trying to represent? 
What is the second cartoon trying to represent? 
What is the third cartoon trying to represent? 
What is the fourth cartoon trying to represent? 

Step 7: Sharing / Discussing / Teaching (50 mins) 

Divide the classroom into two separate areas. On one side of the classroom should be everyone 
who strongly believes that Japanese–Canadians should have been interned during the Second 
World War. On the other side of the classroom will be everyone who firmly believes that 
Japanese–Canadians should not have been interned during the Second World War. It is a 
relative scale, and the closer the student is to one side or the other, represents just how strongly 
they believe in their side. 

The classroom will then be divided up. The first two students who believe strongest in one side 
of the argument are sent to a table with the other two students who most strongly believe in the 
other side of the argument. This is repeated until everyone has a group to debate with. The 
students are then given the task of debating with one another, however, in their debate they 
must support the side that they disagree with the most. 

It is important to stress the importance of respect and proper debating etiquette during this 
assignment. 

As the debate is happening, walk around the classroom to help facilitate discussion in struggling 
groups, and to ensure that everyone is being respectful of one another. 

When the debate starts to wind down, facilitate a class wide debate where the students are 
allowed to share their best points, and argue freely for the side that they truly believe in. 

Scaffolding Questions: 
Does anyone have anything that they would like to share with the classroom? 
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What are reasons that the Canadian government gave for interning their own citizens? 
Do you think that these reasons are valid? 
Are there any parallels to modern day Canada that you see with the internment of Japanese–
Canadian citizens? 
How do you think race played a role in the internment of Japanese–Canadians? 

During this time, it is important for the teacher to help breach some of the more ethical issues 
regarding Japanese–Canadian internment in a respectful way. If some issues are not being 
brought up, it is the teacher’s job to make sure the students are aware of them. 

When the class debate is over, ask the students to once again position themselves in the 
classroom depending on what they believe in relation to where they stand in the classroom. 

Scaffolding Questions: 
Has anyones position changed since the first time we did this? Why? Why not? 
Why is it important to consider both sides of the discussion when looking at history? 

Step 8: Assessment (5 mins) 

End the lesson with an exit card (BLM1.2). This will be used as an assessment for and an 
assessment as learning tool. Also collect the notes that the students completed on both sides of 
the debate, to show how well they are comprehending primary documents, and how well 
structured their arguments are. The debate notes will also be used to identify if the students are 
truly considering the ethical dimensions behind the internment of enemy aliens. 

While the debate is taking place, take note of how well the students are meeting the learning 
goals set forward at the beginning of the lesson.  

 
ACCOMMODATIONS: 

• If there is a student who does not like sharing their thoughts with the larger student body, 
do not pick them to discuss it. However, if possible, listen in on their small group 
discussion in order to determine if they still understand the subject matter. 

• If there is a student that will have difficulty comprehending and creating an argument 
using the primary source documents, ensure that they are a part of the classroom 
discussion so you know that they are actively listening to what is needed and how to 
complete it. 

• Circulate the room during student work time to observe or assist struggling students if 
necessary. 

• The lesson incorporates a variety of multiple intelligences in order to accommodate all 
learning styles. 

• Speak slowly and clearly in order to help those with learning disabilities. 
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• If a student with an IEP is present in the room, tailor the work to accommodate them 

before hand. 
• If a student is unable to properly read and assess the primary documents in the allotted 

time, allow for them to work with a seat partner to create their points. 
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COURSE:  CHC2D 
  
SPECIFIC EXPECTATION: C2.4 – Explain some of the ways in which World War II affected 
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing), 
including how the war changed the lives of various groups in this country (e.g., young men who 
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”; 
veterans, including men who were in the merchant navy) 
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 
  
LESSON #: 5 
  
Total Time: 75 Minutes 
  
TITLE: French – Canadians, Newfoundlanders and Aboriginals in WWII 
  
Learning Goals: Use primary and secondary source documents to understand continuity and 
change in Canada. 
To understand the progressing relationship between Newfoundland and Canada, Aboriginals 
and Canada, and French-English relations during the Second World War. 
 
OVERVIEW:  This lesson will look at the difference between continuity and change in history 
through the lens of French-English Relations, Newfoundlanders and, Aboriginals in Canada. It 
will focus on parts of Canadian culture that are under taught in regular classrooms. 
  
* Lesson assumes that the students already have a understanding of continuation and change 
 
* Lesson assumes that students have learned about French-English Relations, Newfoundland, 
and Aboriginal and Canadian relations prior to the Second World War 
  
MATERIALS: 
Primary Sources: 
  
PSD5.1: Canadiens-Francais Enrolez-vous! 
PSD5.2: The Conscription Issue – 1939 
PSD5.3: Royal Artillery Recruits from Newfoundland and Labrador 
PSD5.4: Tommy Prince - Picture 
  
Student Prompts: 
  
BLM5.1: Aboriginal Timeline 
BLM5.2: Newfoundland Timeline 
BLM5.3: French – English Timeline 
BLM5.4: Exit Ticket 
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BLM5.5: “Francaphone – Anglophone Relations” – Secondary Source 
BLM5.6: “History of Newfoundland and Labrador during the Second World War” – Secondary 
Source 
BLM5.7: “Aboriginal People in the Canadian Military” – The World Wars 
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PLAN OF INSTRUCTION: 

Step 1: Introduction/Hook (10 mins) 

Re-introduce the idea of continuity and change through the lives of the students. 

Scaffolding Questions: 

How old are the students? 
How old were they one year ago? 
How old were they five years ago? 
What has changed in those five years? 
Do you still listen to all of the same music that you did then? 
Are your favourite movies still the same? 
Did it feel like you were changing every day? 
Are you a drastically different person? 
What time in your life stands out as the biggest change in your life? 

Remind the students that even though sometimes history seems like a series of important 
events happening one after another, there are often small changes that occur with the passage 
of time that will influence the overall trajectory of a country or area. 

Step 2: Sharing and Discussing (10 mins) 

After the introduction, I will go over the basis of continuity and change in history, because it is a 
hard topic to understand and I want to ensure that the students know what is going on. 

I will facilitate a discussion on the key points surrounding continuity and change in an 
assessment of and an assessment for learning. Students will be given the opportunity to first 
discuss the answer to the question within their group, and the with the larger class as a whole. 

Scaffolding Questions: 

What is the difference between continuity and change? 
What is a turning point? 
How do progress and decline affect continuity and change? 
How does progress and decline affect our study of history? 
Can you give me an example of the difference between continuity and change in history? 

Accommodations: 
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If there is a student who does not like sharing their thoughts with the larger student body, I will 
not pick them to discuss it. However, I will listen in on their small group discussion in order to 
determine if the understand the subject matter. 

If there is a student that I believe will have difficulty comprehending and creating an argument 
using the primary source documents I will ensure that they are a part of the classroom 
discussion so I know that they are actively listening to what is needed and how to complete it. 

Step 3: Guided Practice (40 Minutes) 

The students will then be given three separate timelines to work on (BLM5.1, 5.2, 5.3). Using all 
of the available primary source documents, secondary source documents, their laptops and well 
as their textbooks the students will be required to fill in the timelines to the best of their ability. 

When completing the timeline, the students have to article all of the main events that took place 
from the years listed, the turning points, the progress and decline for both Canada as a whole 
and the specific region they are time lining, and finally they must create three distinct periods of 
time for each regions timeline. The students will be expected to discuss their findings with the 
class later on. The students must also list two aspects of life that remained the same from 1918 
to 1950 for each region. 

Scaffolding Questions: 

What stayed the same from 1918 to 1950? 
What changed from 1918 to 1950? 
What was the biggest change? 
What were time periods of the largest change? 
Did it get better or worse for members of the region from 1918 to 1950? How do you know? 

Accommodations: 

If there is a student who I know needs more help than others I will walk by their group more 
often then I would the other groups, without calling attention to their individual needs. 

Step 4: Discussion (10 mins) 

I will then facilitate a discussion on the findings for each region. If some students have not yet 
finished they can complete the timeline well the discussion is taking place. 

Scaffolding Questions: 
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What stayed the same from 1918 to 1950? 
What changed from 1918 to 1950? 
What was the biggest change? 
What were time periods of the largest change? 
Did it get better or worse for members of the region from 1918 to 1950? How do you know? 
What region experienced the biggest change? What region or relationship experiences the 
smallest change? 
Do you think that any of this changes are still occurring today? 

Accommodations: 

● If there are students who do not like to share in front of the class, I can give them time to 
collaborate with their fellow seat mates and allow the more extroverted seat mates to 
share the discussion points. 

● The lesson incorporates a variety of multiple intelligences in order to accommodate all 
learning styles. 

● I will speak slowly and clearly in order to help those with learning disabilities. 
● If a student with an IEP is present in the room, I will tailor the work to accommodate 

them before hand. 
● If a student is unable to properly read and assess the primary documents in the allotted 

time, I will allow them to work with a seat partner to create their points. 

 Step 5: Assessment (5 mins) 

I will then end the lesson with an exit card (BLM5.4). This will be used as an assessment for and 
an assessment as learning tool. I will also collect the timelines so that I can understand how well 
the students comprehend primary documents, and how well they are grasping the main 
concepts of continuity and change. 

When the discussion is taking place I will also be taking note of how well the students are 
meeting the learning goals set forward at the beginning of the lesson. 
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COURSE:  CHC2D 
  
SPECIFIC EXPECTATION: C2.4 – Explain some of the ways in which World War II affected 
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing), 
including how the war changed the lives of various groups in this country (e.g., young men who 
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”; 
veterans, including men who were in the merchant navy) 
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence 
  
LESSON #: 6 
  
Total time: Approx. 75 minutes (1 period) 
  
TITLE:  “Canadian Born”: Growing Nationalism and the Citizenship Act of 1947. 
  
LEARNING GOALS:   
Use primary sources to discuss the causes and consequences of post-war Nationalism, 
especially in relation to the Canadian Citizenship Act.  
Get students thinking about the idea of citizenship and issues of inclusivity .  
Use the information discussed in this lesson and previous lessons to write an analysis of the 
Citizenship Act, paying attention to themes of Nationalism and Identity.  
 
  
OVERVIEW:   
This lesson will focus on how the Canadian war effort influenced national identity and the 
Canadian social imaginary. This lesson will pay particular attention to the Canadian Citizenship 
act of 1947, as a response to changing ideas about what it meant, then, to be Canadian. 
  
*Lesson assumes that students have prior knowledge of the war effort abroad and at home; it’s 
causes, key terms and figures. It also assumes that the Holocaust has been discussed in 
previous lessons. 
 
MATERIALS: 
Computers and Internet access 
Primary Sources: 
-PSD2.1: Canadian Citizenship Act, 1947 
  
Student Prompts: 
-BLM2.1: Canadian Citizenship Act, 1947 
-BLM2.2: Link to Citizenship Practice Test: http://www.yourlibrary.ca/citizenship/  
  
PLAN OF INSTRUCTION: 
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Step 1: Introduction/Hook, Guided Practice and Discussion (30 min) 

Scaffolding Questions: As students to consider what makes them a Canadian citizen? How do 
they know they are citizens? 

Take answers from students. 

Students must log onto laptops, desktops or devices that allow them to take the Canadian 
Citizenship practice quiz. This is the quiz that new Canadians are required to write to secure 
their citizenship. 

Project quiz on overhead screen and guide students through first few questions. Answer a few 
questions collectively as a class. 

Have students take test, answering 20 questions about Canadian Civics. 

Link to practice test: http://www.yourlibrary.ca/citizenship/ 

Scaffolding Questions: 

Ask the students to document what questions they got wrong and to look up the correct answer. 

Discuss scores and the relevancy of this test to a sense of national identity. 

Step 2: Discussion and Share (15 mins) 

Walk-about, placemat activity: Place chart paper in three areas around the room with one of the 
questions listed below on each sheet. Each group must spend five minutes responding to the 
question. When five minutes is up, the groups will switch. 

Consider and Respond: 

1) Imagine what a country would be like without citizenship. What difficulties might these people 
face? 

2) Though Confederation happened in 1867, until 1947 people in Canada had been considered 
British subjects living abroad.  William Lyon Mackenzie King received certificate 0001. Is he the 
first Canadian Citizen? Does this mean that all Canadians born before 1947 are not Canadian 
citizens? 
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3) How did the war effort contribute to the idea of Canadian Citizenship? 

  
Share the information on the chart paper with class. 
  
Step 4: Independent Work (30 mins) 
  
Students will begin to read through the Canadian Citizenship Act, 1947 and make connections 
to themes of nationalism, national identity, national security, freedom and the infringement of 
human rights. 
  
In a two-page response, students will articulate how these themes and developing ideas, arising 
out of the Canadian War effort, are represented in the Canadian Citizenship Act. 
  
  
ASSESSMENT: 
 
Assessment of learning:  will be based on class participation and contributions. 
  
Students will also be assessed on their two-page responses.  This assessment will be based on 
the student’s ability to make connections between the Citizenship Act, Canadian war efforts and 
other themes discussed in class. Spelling and grammar should not impede the reader’s 
understanding of the work. 
  
  
ACCOMMODATIONS:  

• This lesson is already modified to include multiple intelligences and will be carried out at 
a relatively slow pace. 

• Lesson will be accommodated for the hard of hearing by elevating speech.  
• Concepts and information will be asked slowly and repeated as necessary.  
• Assessment will be accommodated for students whose I.E.Ps require more time, a 

reader or a scribe. 
• Assignments may be hand written or electronically typed.   
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APPENDICES: 
  
Primary Source Documents: 
 
PSD: 1.1  Budgeting in War, Rationing Chart 
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PSD: 1.1 continued  

1 

                                                
1 "Budgeting in War” Wartime Canada. Accessed December 4, 2014. http://wartimecanada.ca/archive-
categories/rationing. 
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PSD: 1.2 WWII Ration Coupon Book 

2 
 

 
 

                                                                                                                                                       
 

2 "Coupon Booklet” Wartime Canada. Accessed December 4, 2014. http://wartimecanada.ca/archive-
categories/rationing. 
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PSD: 1.3 “Food is Everyone’s Business,” Food Conservation Authority  
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3 

                                                
3 "Food is Everyone’s Business” Food Conservation Authority. Wartime Canada.Rationing. Accessed 
December 4, 2014. http://wartimecanada.ca/archive-categories/rationing. p 2-5, 20-22, 30-31 
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PSD: 1.4, War Measures Act, 1914 
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4 
                                                

4 "An Act to Confer Certain Powers upon the Govern... - P. 1 - Early Canadiana Online." An Act to Confer 
Certain Powers upon the Govern... - P. 1 - Early Canadiana Online. Accessed December 9, 2014. 
http://eco.canadiana.ca/view/oocihm.9_08039/2?r=0&s=1. 
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BLM: 1.1  Food Production and Consumption Impact, Mind Map Template  
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BLM 1.2/PSD 1.5, MacKenzie King Diary Entry, Voluntary War Contribution vs. 
Conscription 
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Transcript of Entry, key paragraph: 
Diary reference: 9 June 1942, p. 1 
 
"While working, I kept in touch with the office to see the progress being made on 
the Mobilization Bill. Up to a few minutes before 10, they were still in committee on 
the matter... This time there remained still a few of the most important parts to be 
inserted. Concrete statement regarding policy — not necessarily conscription but 
conscription if necessary. Much of what I had to say on national unity, what had to 
be said on the glory of Canada's overseas war effort being all voluntary...These 
were all very important bits."5 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                
5 "Item: 24217." Library and Archives Canada. Accessed December 9, 2014. http://www.bac-
lac.gc.ca/eng/discover/politics-government/prime-ministers/william-lyon-mackenzie-
king/Pages/item.aspx?IdNumber=24217&. 
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PSD2.1: Kenneth Tooley Schubert - Preparing for War 
 

Kenneth Tooley Schubert - Preparing for War 
About Christmas of 1941, the war news was increasingly bad for the Allies and the talk 

of conscription was strong. I decided that I might as well pick the service I wanted to join, and 
decided on the Air Force, although my job in the shipyard would have made me exempt from 
conscription for some time. The day after I had quit the shipyard, the main construction derricks 
on the berths collapsed. I left Rupert for Vancouver to enlist in the RCAF. In Vancouver, I 
discovered that my Grade 12 graduation wasn’t good enough for air crew. They only took 
people with one year of university, so I enrolled in a pre-enlistment school in the old Fairview 
School of Commerce on Fourth Avenue in Vancouver. I took a four month crash Grade 13 
course for university entrance but my course didn’t start until February, so I returned to Ashcroft 
and spent most of my time in Armstrong. 

While I was in Armstrong my cousin, Pat Warner, got married and I was asked to be an 
usher. The bridesmaid was Helen Jean Watson. We got to know each other fairly well in the two 
months I was there and decided that we were in love enough to get engaged. The time flew by, 
and I graduated from the pre-enlistment school not much smarter but much wiser than I was 
when I went in. 

I proceeded to enlist in the RCAF on my birthday, June 10, 1942. I was posted to No. 3 
Manning Pool in Edmonton, Alberta, for basic training that encompassed many things, from 
squad drill on the parade square to washing windows and dishes to laying wire mesh in the local 
airport to strengthening the runways to handling transports bound for Russia via Alaska. This 
began my rotation through seven different British Empire air crew training schools for the next 
year. It was a toughening up period for most of the recruits and, as I was in pretty good physical 
shape, I did better than a lot of the guys. When our basic training was completed, we still had 
only a vague idea of what we had signed up for. 

On completion of the basic training, I was posted to No. 2 Service Flying Training School 
at Brandon, Manitoba, for tarmac duty. The duties there were in the order of being a general erk 
(ground crew). We were there to facilitate the training of student pilots. We acted as guides for 
the pilots doing night flying. We led them to parking or dispersal spots with flashlights and we 
flew with them as look-outs when they were practicing instrument flying. On the night flying stint, 
we would have to wait at the end of the runway for the aircraft to land, sometimes for most of 
the night. Some nights we had a truck to wait in, other times nothing but the cold and, boy, was 
it cold. On day duty, we would wait in the crew room until we were needed. Then we would get a 
misfit parachute harness thrown at us and, always at a run, get to the aircraft. On blind flyer 
exercises, we would act as lookouts when the instructor and the trainee pilot would get under 
hoods and, flying only on instruments, away into the wild blue yonder we would go. My job was 
to yell if any other aircraft looked like it was heading toward us. The first time I flew, we went up 
to 6,000 feet or so and, all of a sudden, the instructor pulled the aircraft up on its nose and rolled 
over into a spin. They never bothered to explain what they were up to so, about then, I figured 
our time was running short. After heading toward the ground for what felt like forever, they 
pulled out of the spin. It seems they were practicing stall turns. After the first time, I was a 
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veteran and had some idea of what they were going to do next. We erks also got a dollar a day 
extra for every time we flew. 

Our flight was next posted to No. 2 Initial Training School at Regina. This was the 
entrance to the big time. After several weeks of training, it was here that we were divided up for 
training as pilots, navigators or wireless air-gunners. I was able to make my choice and I signed 
up for navigation. The next stop was No. 7 Air Observation School at Portage La Prairie as a 
leading aircraftman. As a LAC, I was permitted to wear the white hat flash to indicate I was an 
aircrew trainee. 
  

Before reporting to Portage La Prairie, I was given a 96 hour leave and returned to 
Armstrong where Helen and I were married in the United Church on November 19, 1942. Helen 
stayed in Armstrong until I found a place for her to board in Portage. She then came to join me. 
The weather that winter was very cold, with temperatures of -50° F. Helen had to learn to dress 
properly to keep from getting frost bitten. She consistently got her legs and ears frozen. 
The Air Observer’s course was considered a hard one. It covered dead reckoning navigation, 
astronavigation, signaling by flag, lamp and Morse code, aircraft recognition, map reading and 
armament. These subjects were covered in the ground school and then practiced in the air. I 
managed to do pretty well in all of the subjects except for getting enough star shots on the 
ground for the astronavigation course. We were required to have several hundred shots on 
various stars. About three quarters of the way through the course, it was evident that I couldn’t 
make up the required number of star shots as I had been spending too many nights in town with 
Helen, so I was re-mustered as a bomb aimer. I was posted to the No. 2 Manning Pool in 
Brandon, Manitoba, to await a course. This was the only unit from which I ever went AWOL, to 
return to Portage to see Helen. I didn’t get caught, so my presence wasn’t much in demand. 
From Brandon, I was posted to the No. 2 Bombing and Gunnery School at Mossbank, 
Saskatchewan. I couldn’t find accommodation for Helen, so she returned to Armstrong. At 
Mossbank, I really came into my own. Our flight consisted of men from all walks of life and, as 
the course progressed, it dawned on me that those with a higher education were not necessarily 
smarter than the rest of us. In fact, a lawyer and a teacher were at the bottom of the class. We 
covered all of the courses that had been given at Portage, with more emphasis on bombing, 
gunnery and aerial photography. I came fourth in the flight, tops in signaling and second in air 
bombing. 

  
The aircraft used at Mossbank were Bolling-brokes for air gunnery and Avro Ansons for 

bombing. The accommodations for the gunners in the Bollies were very poor. One gunner was 
in the turret having a ball, while the other two were stuck in the windowless fuselage getting air 
sick. The gunner in the turret was trying to hit a drogue towed by a Lysander aircraft. The pilot 
would turn and slide to give the gunner a moving target at which to fire. The drogue was often 
hard to hit, so the gunners would stop firing, pretending that their guns were jammed. The pilot 
would then fly straight and level with the drogue practically sitting on the end of the guns. The 
gunner would then open up and chop it to bits, aborting the trip for the other gunners. The air 
bombing was carried out from Avro Ansons, a slow, comfortable aircraft with lots of windows 
and fresh air. I graduated on May 31, 1943, standing fourth in the flight, and was posted back to 
Portage La Prairie for the navigation portion of the course. 
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The navigation section of the course at Portage was easy for me as I had covered most 
of it before. Our flight graduated as air bomb aimers on July 8, 1943, with the rank of Sergeant. 
We then went on embarkation leave for ten days. Helen met me in Sicamous and we had a 
good leave, visiting between Armstrong and Ashcroft. Mae and her children, David and 
Jeannette, came to Ashcroft. We had a small family reunion with just Jim missing, busy on the 
North Atlantic. While on leave, I received notification that I had been commissioned as a Pilot 
Officer. It was the practice to commission the top ten percent of each graduating class. 
On completion of my leave, I reported to the embarkation depot in Halifax, Nova Scotia. It was 
an experience riding the train across the continent – my first trip east of Winnipeg. The train was 
packed with servicemen and women. We were rationed two to a berth. Take your pick, sleep 
with a stranger or sleep in shifts – many of us stayed up most of the night. If I remember 
correctly, it took three days and four nights to get to Halifax. In Halifax, we met our first tight 
security and the war got closer still. It was one of medical checks, photographs and kit checks. 
While in Halifax, I developed huge hives all over my body. None of the doctor’s efforts seemed 
to do much good. As a last resort, the doctor drew blood out of my arm and shot it into my hip – 
the hives disappeared like magic. 
  

The long awaited embarkation date of August 2, 1943, finally arrived. We were loaded 
onto a troop train and arrived the next morning in New York City. We didn’t get much more than 
a look at the skyline before being hustled aboard the SS Aquitania. She was at one time the 
winner of the Atlantic Blue Ribbon, which is awarded to the luxury liner making the fastest 
crossing of the Atlantic. She wasn’t very luxurious when we boarded her. She had been stripped 
of all of her fancy trimmings, and bunks had been built into every available space. Staterooms 
formerly equipped with one double bed now had twelve double deck bunks, and this was in 
officer country, the best she had to offer. On the opposite side of the pier from the Aquitania, the 
Normandy lay on her side on the bottom of the harbour. She had been the pride of the French 
passenger fleet, the largest passenger ship in the world next to the Queen Elizabeth. She had 
just been converted to a troop ship when she was sabotaged and burned. Even lying on her 
side on the bottom, she towered over the docks. 
  

The Aquitania was one of the few troop ships considered too fast for the enemy 
submarines to catch, so she went unescorted across the Atlantic. Travelling full bore, she 
altered course every five minutes or so to throw any subs off target. She heeled over on every 
turn, with the rivets squealing as if she was going to fall apart. As an officer, I was detailed as a 
fire marshal and assigned to patrol G-Deck, which was just under the water line. On this deck, a 
battalion of Negroes was billeted. If they had decided to smoke in this restricted area, I doubt 
that I would have had much control over them. There were approximately 12,000 troops on the 
ship. The crossing was made without incident in six days from New York to Greenock, just 
outside of Glasgow, Scotland. 

We boarded a troop train in Greenock and, 18 hours later were in Bournemouth, a 
beautiful resort town on the English Channel. It was now a holding depot for RCAF air crews 
waiting for postings to advanced training units. The town had been bombed and signs of war 
were evident all around, with burned buildings and barbed wire along the beaches. 
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On September 3, 1943, I arrived at the Advanced Flying Unit at Wigtown, which is a few 
miles north of Glasgow. This was an RAF station and, since we were the only RCAF flight there, 
it created some friction and not a few fights. Our training was intense for a month. We were 
either in the bombing simulators, link trainers or in the air, bombing infrared targets in shipping 
and industrial areas in England or Ireland. My first view of Ireland was really something. It 
looked like a big golf course from the air, with various shades of green and blue lakes and 
rivers. The hope of all of the crews was to have an emergency landing on the Isle of Mann 
where there was no rationing. We flew over it on practically every flight out of Wigtown but never 
had an opportunity to land. Our month at Wigtown was soon over, and we were posted to the 
No. 22 Operational Training Unit at Gaydon, near Warwick, a few miles south of Birmingham 
and close to Stratford on Avon. 

Our posting to Gaydon was our introduction to operational aircraft and being assigned 
permanently to a crew. I was assigned to an existing crew consisting of Pilot Officer Bill Wilson, 
pilot, Flight Sergeant Butch MacStocker, navigator, and Warrant Officer Second Class Al Casey, 
wireless air gunner. These fellows had been flying Hampden aircraft at Patricia Bay, near 
Victoria, B.C., in Coastal Command. One day, they had evidently been flying low and tipped 
their propellers into a wave, but had managed to re-turn to their base with bent props. They 
were drafted overseas to Bomber Command post haste. I was added to the crew as a Pilot 
Officer, bomb aimer; also added were Sergeant Grant Bull, rear gunner, Sergeant Harry Walker, 
mid-upper gunner, and Sergeant Jack Lee, flight engineer. Jack was the only RAF type in the 
crew, and I was the only Canadian that didn’t come from Ontario. 
At Gaydon, the crew had to learn to work together as a unit and also to learn how to fly a light 
bomber – in our case, it was a Wellington. This had been an old work horse since early in the 
war. It had twin radial engines and was constructed on a geodetic principle – it was a mass of 
crisscross framework covered with fabric. The armaments consisted of four 0.030 Browning 
machine guns in the rear turret and two in the nose turret. It carried three tons of bombs in the 
fuselage bomb bay. 

The first problem was for our pilot to learn to fly this kite – it was much heavier than any 
of those we had been in previously. I flew as rear gunner and bomb aimer during this 
conversion period while the rest of the crew attended ground school. My main job was map 
reading from the bomb aimer’s position to keep the pilot on the right approach to the runway. 
There was so much industrial haze from the Birmingham factories that the pilot couldn’t see the 
ground from his position. We had about a week of circuits and bumps (touch-and-go landings) 
for the pilot to get the feel of things before the rest of the crew joined us and we proceeded to 
learn our individual functions as a crew. On November 15, we started out as a crew and, from 
that date, we flew every time we could get an airworthy aircraft. When there were no aircraft 
available, we spent the time in the link trainer, bombing simulator and gunnery range or in the 
ground school. My job in the crew now consisted of bomb aiming, second pilot on takeoff and 
landing, and taking fixes for the navigator and nose gunner. 

We sometimes flew training flights over London. The British had a system of waving their 
search lights in one direction to indicate to training aircraft which way they were to leave an area 
that was about to come under enemy attack. One night, we had just arrived when the search 
lights started to wave in one direction. All allied aircraft were equipped with a radio transmitter 
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that, when turned on, sent out a signal to identify it as a friend. Some gremlin had turned our 
transmitter off and, as soon as we discovered this, turned it on, all the search lights went out. If 
we hadn’t gotten it on, we may have been target practice for the Army. 

On January 1, 1944, we were dispatched on our first trip over enemy territory to Rennes 
in France. It was a nickel trip – we had a load of 30 containers of leaflets wishing the people of 
Rennes a Happy New Year and good cheer. We were all set for take off and had started down 
the runway when it became evident that one engine was not giving enough power. Bill made the 
decision to cut the throttles and tried to brake. We took to the overshoot area as if we were 
never going to stop, but the wheels finally dropped into the perimeter ditch just short of the 
boundary fence. The crash truck was along side nearly as soon as we had stopped rolling and 
had us unloaded and into the spare aircraft in no time. We finally got airborne and away on our 
first not-for-fun trip. 

Our course took us between the Channel Isles, which were held by the Germans. This 
allowed them to shoot at us from both sides, but Bill had learned his lessons well and got us 
past this hot spot without trouble. When we approached Rennes, I took control from the bomb 
aimer’s position and, for the first time, could see the guns below firing and the flack 
mushrooming around us. Boy, that sure made me feel that I was in the wrong spot – I couldn’t 
make myself small enough to suit me. We ran up to the aiming point, released the leaflets, and 
turned onto our return course. The anti-aircraft gunners must have thought we were sitting 
ducks, but Bill caught on fast and put us into a dive that threw the flack above us. We got back 
to base without a scratch and quite a bit wiser after four and a half hours. My bombing average 
error was now 95 yards compared to 100.5 yards when I left Mossbank. My rating was above 
average. 

One of the highlights when I was at Gaydon was receiving word from Dad that Jim had 
escaped from a prisoner of war camp in northern Italy and would soon be in Britain. I kept in 
contact with B.C. House and the Marconi Radio Company office in London for word of his 
arrival. He had been on a ship that had been bombed south of Italy while trying to break the 
blockade of Malta to bring supplies to that island. The crew had taken to the lifeboats and 
crossed the Mediterranean to North Africa where they were interned by the Vichy French. They 
had been moved several times as Montgomery and Rommel fought for the area, finally landing 
in a prison camp in the north of Italy. His story could fill a book, and should. When he arrived 
and was cleared in London, he was able to visit me at Warwick. I was sure glad to see him 
alive, although not in too good health. His captivity had been a great worry to Mom and Dad. 
  

We graduated from Gaydon at the end of January, 1944, and were given two weeks 
leave. I was able to visit my Tooley relatives in Stoney Stratford and my Allen relatives in 
Northampton as well as take in some of the sights in London. The war was going hot and heavy 
in London, with raids every night, search lights, bombs, flack and fires and many buildings 
gutted and planes shot down. The local people packed the subway tubes and slept on the 
platforms or on tiered bunks against the walls of the tubes. They seemed to have gotten used to 
sleeping with the subway trains roaring into the station only a few feet from them. 

When our leave expired, we reported to an RAF station at Topcliffe in Yorkshire. This 
was a survival training unit operated by the British Army. Our discipline to now had been child’s 
play – this outfit should have had machines, not men. We Canadians stuck together and 



 
 

51 
survived. I think the cocky little English Sergeant Major with the brass ball on the end of his staff 
must have had a few laughs (when we were out of his sight). What a guy, you could hear him 
yelling a mile away. Everything was done on the double at that place. 
  

We were posted to the No. 1664 Conversion Unit at Dishforth, Yorkshire, to learn how to 
handle four engine heavy bombers – in our case, Halifax Mark II’s. The night we arrived on the 
base, a Halifax that had been on a mine laying mission came in and dropped a hung-up mine on 
landing and blew itself up. The element of risk in flying became more apparent at this station. 
The German’s often flew back to England in the stream of bombers and shot them up as they 
came in to land. 

The Halifaxes used at this unit were kites that weren’t good enough for operational 
flying. They were obsolete, well worn from operations, underpowered, and would go into a spin 
at any time without cause. The instructors had a tendency to do most of their instructing from 
the ground and watched the trainee crews do their stuff from that vantage point. There were 
quite a few accidents, and most of the time there wasn’t an aircraft that we were able to get into 
the air. The training followed the pattern we used when we converted to Wellingtons. I flew with 
the pilot as bomb aimer and rear gunner while the rest of the crew attended ground school. The 
pilot had no trouble converting. We flew practice flights as a crew for a couple of weeks, and 
then we were off to the squadron. The usual rumors of where we were going and what kind of 
aircraft we would have were running rampant. All bets were on a Lancaster.6 
  
 
  

                                                
6 Veterans Affairs Canada. “Kenneth Tooley Schubert: A Personal Memoir.” Last modified 
October 23, 2014. http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-
letters- stories/second-world-war/schubert/preparing-war. 
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PSD2.2: Second World War Interview - James R. Joyce 
 

Second World War Interview 
By Mike Joyce 

James R. Joyce 
December 22, 1919 - December 18, 1997 

James Richard Joyce is my Grandfather, but I prefer to call him "Grampy." He is 77 years old. 

He is a husband of 54 years, a father of six, a grandfather of eight and a great-grandfather of 

one. He worked for the City of Saint John Fire Department for over three decades. He was 

raised in Saint John, New Brunswick, where he later raised his family. 

I am very proud of my Grandfather. He was (and still is) the kind of guy that did what he had to 

do for himself and more importantly for his family, I admire that about him. I have lived in a 

different part of Canada than him for my entire life. Last spring when I moved here, I got the 

chance to get to know him, it has made me respect him even more. He is a strong man that 

loves his family and after talking to him about the war, it is safe to say that he didn't fight for 

Canada and democracy, he fought to feed his wife and daughter at a time when jobs, money 

and food alike, were hard to come by. He is very obviously a practical man. 

For me this was a great opportunity to hear my Grandfather's story. They say that 

understanding, is the key to a relationship, and after completing this interview I feel I understand 

him an awful lot better than I ever did before. I also learned a lot about the interview process, 

how to come up with questions, how to handle the person during the interview and so on. After 

finishing this I honestly wanted to take what he had told me and write another paper on it, 

making my own hypothesis on the information he gave. I found it a very interesting interview. 

Where are you from? 

Saint John, New Brunswick. 

When were you born? 

December 22, 1919. 

Had your father fought in the First World War? 
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No, he was a coal merchant, he sold coal and wood. 

And your Mother? 

My Mother was an ordinary house wife. 

What was your first job? 

My first job was shovelling snow for the Canadian Pacific Railway. 

What else did you do prior to the War? 

I went to work for the Canadian Pacific freight handlers at the Winter Port in Saint John, New 

Brunswick. I also worked a horse and wagon for my father, the coal merchant. I hauled a lot of 

ashes, people burned a lot of coal and wood in those days so they had an awful lot of ashes. 

What were your parents like? What was your relationship with them? 

We had a good relationship, a good family, we were all well disciplined and taught the rights and 

wrongs of the world. 

Did your parents think that your going to war was a good thing or a bad thing? 

My parents never knew I was going to war. At the time, in the 1930s, there was a lot of talk 

about Europe, but Europe was so far away that myself, my parents and my friends never really 

took much interest in it. We never talked about it sitting around the supper table, or as a family, 

or even among my friends. It was just something going on in a far away place. The sense of 

preparation Germany was having prior to the war wasn't felt over here. 

Prior to the War, were the newspapers and radio full of stories about Europe? 

In my younger days, my early teens, even as old as 18 or 19 years old, my primary interest was 

sports. I paid a lot of attention to sports, although I did read the headlines and heard about what 

was happening over in Europe. As far as Europe was concerned, like I said before, it was a far 

away place and I wasn't very much interested in it. 

What was you and your friends attitude toward the pending war? 

Very much the same as usual, we didn't talk about it, all we talked about was sports and girls. 
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Tell me about what the styles were like before the war (hair and clothes). 

The hair styles were "Greased style Hair Dos." The men always wore their hair greased back, 

mostly with olive oil. The suits were tapered pants, tapered as small as your ankle, with a wider 

backside. We called them Zute Suits. Soft hats were also a very big deal in those days. We 

would always wear our collars turned up. 

What would you do for fun prior to the War? 

The big thing was baseball in the summer and hockey in the winter. We also liked to go to the 

movies, there were a couple of movie houses in town. The shows were always Cowboy and 

Indian tales. We also loved to go to dances. Almost every part of the city had a dance hall. The 

boys and girls would gather there, mostly on Saturday nights, which was always a big night in 

my day. Saturday night the dance would be on, and almost every hall would be owned by a 

group like the IODE or the YMCA. The music of the times was Jive, Waltzes and Fox Trots and 

things like that. 

Were you proud of Canada? 

I never really gave it much thought. In my day, I don't think anybody gave it much thought. In the 

1930s when I grew up, it was during the Depression, and in the Depression years everybody 

was interested in surviving. A lot of people had no jobs, and their primary interest was getting a 

job and earning a few dollars to help out their families and feed themselves. As far as 

camaraderie, it had a lot to do with where we lived. A West-Sider was a West-Sider, and so on. 

There would always be rivalries among us in the city. We were more proud of where we were in 

the city than actually being just Canadian. 

So, you volunteered for the Army before the war? How old were you? 

I joined in August 1939, at the age of 19. Where I lived, there was an army drill shed across the 

street. It was a Platoon of the Royal Canadian Artillery. It had a Unit in there called The 4th 

Battery. They were going to camp in August, down in Halifax, Nova Scotia, at a place called Fort 

Sandwich. All my friends wanted to go, so we hung around the drill shed. We knew they were 

going to be hiring extra men to go to camp. We stayed there, and stayed there and stayed there 

until they finally gave us a uniform and signed us up to go to Halifax. They paid us one dollar a 
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day, and gave us a place to stay. I looked at this like a job and a chance to take a trip, a 

summer holiday. It was nice. 

Tell me about Fort Sandwich. 

It was quite an experience, it was my first time away from home. I went down there with a few 

fellas I chummed around with and some people I didn't know. I got to know them all as good 

friends. I had a cousin who was a Sergeant. He helped me a lot in becoming an artillery man, in 

what I had to do and how to do it. 

While we were in Halifax, the danger of War escalated, we were down there the last two weeks 

of August in 1939. The first week was a lot of fun, we got to know the area, especially Herring 

Cove and Purcell's Cove. We would get our night passes and take a walk down through those 

areas, naturally there were a few girls down there too. 

The second week was when the real fun started. We woke up on the first Saturday in camp, 

Fort Sandwich being a large base had a lot of ammo in the storage sheds. They put us to work 

fusing the shells that went into the big guns on the Fort. We worked at that until the middle of 

the last week. Then the headquarter people in Halifax, wanted guns put up at two places on 

Halifax Harbour. One was at George's Island, and the other at McNab's Island. They picked two 

gun groups out of the men I was with and sent them to their stations. I was sent to George's 

Island with a 12 pound coastal gun. We mounted the gun and manned it for three days. Then I 

was sent back to Saint John and taught how to load, fire, and build a gun. 

At that time, did you ever think that there was a chance that you would have to load and 

fire that gun to defend yourself? 

That was the idea. They figured that Halifax, being a port and an important city at the time, 

would be a primary German target if they were to, in fact, attack the eastern seaboard. They 

thought that the Germans would attack with the submarines, because Halifax was a big naval 

base during the First World War and it had been kept up to date until my time there. 

Tell me about how the tension of the War mounted. How did things change when you realized 

that there could possibly be a war in Europe? 

In my position, I was always sure that there would be a war, because everyone was talking 

about Germany going into Poland and threatening, and we all were sure that there would be a 
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war. I never saw myself going to Europe, in fact I didn't even think about it. I was more 

interested in learning the art of being a soldier, and I didn't think any more about it. 

Tell me what happened when you went back to Saint John, New Brunswick. 

We were marched down to the Saint John Armoury, and they then divided us up into different 

units. There were three Batteries, I was in the one called, the 4th Battery. There was a City 

Battery -The Fifteenth, and a Search Light Battery, other than us. We used the search lights as 

a safe guard in case there ever was a night battle. There I was an ordinary soldier, doing regular 

guard duty, manning the guns, learning to fire and load them. We kept the ammunition and the 

guns in shape so that they could be used in the event of hostility. 

On the 2nd of September 1939, a Sunday morning, we were on guard duty, resting at our drill 

shed, we were sitting out front waiting for our turn to guard the shed. We then heard on the 

radio that Britain had declared war on Germany. The War had started. 

Had you listened to the radio a lot? 

Yes, I listened to it quite a bit, not so much news, but I liked to listen to the sports. I would listen 

to some news, I knew what was going on anyway. I was a soldier, and I wanted to know what 

we were going to do. 

Did the outbreak of the War drum up any more emotion in you about what you were 

doing? 

No, not really. It was still very much an occupation. People were coming from all over the 

province of New Brunswick to join the army to make some money so that they could feed their 

families. There was a Depression on and there was nowhere anyone could work. 

What was your reaction to the outbreak of the War? 

To tell the truth, I didn't have a massive big reaction. I just expected it and figured "Well, I am in 

it now and I better make the best of it." 

How did your parents react? 

Mom and Dad didn't like me being in the army. In fact, when I came back from Halifax, Nova 

Scotia, after getting off the boat, they expected me to come home. I think that they just thought I 
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would just come home, take the uniform off and that would be it. They never ever told me they 

wanted me to quit, but I think they did. 

Tell me about conscription. 

In 1943 when the invasion was being planned, they weren't getting too many new recruits or 

volunteers. They had to get somebody to replace people like me who had been in the army and 

knew a little bit about it, so they put us on what was called Active Force. They put us in units 

that would fight the Germans. There was no such thing as conscription in those days. 

Talk to me about the media (newspapers, radio, slogans). 

The primary media sources were the newspaper and the radio, there were also posters and 

they even had slogans. "A slip of the lip will sink ships" or "Loose lips sink ships." Everything 

was supposed to be top secret, nobody was supposed to talk about ships leaving the harbour, 

entering the harbour, what was going on or when units were in. Everything was supposed to be 

"hush hush." 

The Canadian Department of National Defence immediately, as the War started, put together a 

Public Relations Department and they had all the heroes of the First World War going back and 

forth across the country talking about what it was like to join the army and how nice the army life 

was and so on. They did that hoping they would get more troops, and they did. 

Lets get back on the time line. When were you in the Saint John 4th Battery? 

Well, it was Monday morning, September 3, 1939, the day after the War broke out. They put us 

on boats and hauled us out into the Saint John Harbor to a place called Partridge Island. There 

were three large buildings used as quarantine hospital buildings for immigrants coming into 

Canada and they housed us in these buildings. After we got situated, we got our rifles, uniforms 

and so forth, we began the process of learning how to use them. Maybe a week or so after that 

they landed two six inch guns and two search lights and we proceeded to build them, the 4th 

Battery (mine) manned one, and the 15th Battery (The City Battery) manned the other. The 

Search Light Battery manned the search lights of course. 

After everything was built and in service, we proceeded to learn how to operate them and 

continue to do so. I spent the first year of the War on Partridge Island. After that we moved into 

the City to a place called Fort Dufferin, where there were two 4.7 inch field guns, my Battery 
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manned them both. In 1940, there was a tremendous boost in recruiting in Saint John, all kinds 

of people were joining up. These new recruits manned the guns at Fort Dufferin, put ammunition 

in the magazines and proceed to learn how to operate them. 

In the fall of 1940, we decided to build a bigger fort at a place called Fort Mispec. About 10 or 12 

miles on the east side of the City of Saint John. We put 7.5 inch coastal guns out there, the 

contractors built great big gun emplacements out there. They took all the new recruits they got 

and enlarged the 4th Battery. 

In May of 1941, I was sent to St. John's, Newfoundland. I joined 38 other people to form the 

103rd Coastal Battery at Fort Amherst and Cape Spear, Newfoundland, the most Eastern part 

of Canada. I built a number of 2.47 inch guns and two 10 inch guns at Cape Spear, the enlarged 

4th Battery manned these guns. 

The navies (United States, Great Britain and Canada) used Newfoundland as the last stopping 

point before leaving for Europe, the war ships would pick up the convoys there. 

I met my wife in St. John's, Newfoundland, I arrived in May 1941 and met her in August 1941. 

We dated while I was there. The people of St. John's were very hospitable, they used to invite 

us to their homes. One particular evening, a friend of mine and I were down to a dance at the 

YMCA and we met these two girls, we asked if we could take them home, like the boys and girls 

did back then. I asked her for a date the next night and I was invited to her home. I got to like 

her, and love her, and one day I asked her to marry me, she said yes. We were married on 

August 13th, 1942. 

How did she feel about you being involved in the War Effort? 

I think it was accepted as something that was happening, that would soon be over someday and 

they didn't give it much thought. So, she didn't give it much thought. 

During the War, what information would the media convey? 

Well, of course it would tell us of our victories and also of our losses and deaths. As in any other 

business, everything is either played down or played up. If the forces won, it was made to be a 

big deal on the radio and the newspapers. If there was a big defeat, we might not hear about it 

until a month had passed. 
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Everything was top secret. You see, what the Germans did was top secret, we never knew 

anything about what they were doing before it came to light by spies and other things, and the 

same thing happened in our Force. If something bad happened, the Allied countries would 

never hear about it until it was over. 

Was life pretty normal in St. John's, Newfoundland? 

No. St. John's was a Sea Port on the edge of North America, there were Blackouts, the same as 

there were in England. From the time I arrived in 1941 until the time I left, I never saw a light on 

in the city of St. John's. St. John's being the most eastern part of Canada, the ships had to stop 

there. Had any lights been on in the city, they would've silhouetted the ships and the 

submarines would have been able to hit them with torpedoes. 

Blackouts - Everybody put shutters on their windows, kept their lighting that showed outside to a 

minimum, they even painted the car headlights with black paint (just enough so they could still 

see the road). 

It was a state of war and the Port of St. John's could have been bombed at any time. I wasn't 

too worried about that though, I never really gave it all that much thought. One particular time 

we were manning the guns and there was a whaling ship coming in the mouth of the harbour, 

and two torpedoes hit, one on one side of the harbour and the other on the other side. The 

entrance to the harbour was a narrow passage into a basin style area. The torpedoes weren't all 

that scary though, we kinda expected something like that to happen. If the Germans could have 

blocked off that harbour by sinking a ship in the middle of the narrows, we would have had a 

hard time keeping the convoys protected from the Germans. 

Back to the story, you went back to Saint John, New Brunswick, in November 1943, 

continue. 

We were artillery men, coastal, and they had soldiers who already manned the coastal guns in 

Saint John. We were signed up for active service. They took us all and put us into the infantry. 

We were trained to handle infantry weapons and do all the things an infantry had to do. We then 

were sent to the New Brunswick headquarters, in Fredericton for Basic Training. We learned 

how to fire a rifle and to handle a grenade, how to do almost anything a soldier would do. Basic 

Training was something new, an experience we didn't know too much about, we took eight 
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weeks for that. Then we went to Utopia, where we went through 4 weeks of Advanced Training. 

We learned how to use machine guns, how to spot and attack an enemy. It wasn't too tough, it 

was just a matter of learning a different trade. 

By that time my friends and I were getting anxious to get overseas. We wanted to see what it 

was. We wanted to go and be in the war. We had no idea what it was really like over there. 

Did you know anybody who went overseas before you did? 

Yes, I knew many people who went over before I did. They were fighting before I did. A lot of the 

guys I knew who went before me, went to Italy in December of 1942, they were the first 

Canadians in battle in the Second World War. 

I wanted to go over with them. When friends went over I was kinda mad at the army because I 

wanted to be with them, with my friends. I didn't want to be with strangers, I knew I was going to 

be in trouble and I wanted my friends with me. I was lucky enough to be with my friends the 

whole way through. 

The Invasion happened in June of 1944, and before that June when the Invasion happened, we 

broke advanced training four weeks early. We were sent us by train to Halifax, Nova Scotia, and 

then put on a boat to England. It was quite the experience, my first big boat ride. There was 

always the danger of being sunk. I was a little scared but I was all right. The soldiers were put 

down in the very bottom of the boat, it was a big hollow shell of a thing, made up into different 

compartments, each one was sealed off in the evening. We were all up on deck during the day 

but in the evening we were put below deck and we were sealed in these compartments. If the 

ship had been torpedoed, we would have been gone and we all knew it. The ship was made up 

of these compartments so that if one part got hit, it would fill with water and it wouldn't destroy 

the whole ship. It was fanatically claustrophobic! Every time I had to go down there I didn't want 

to go but I had to. It was just a good training for when I got into battle, I had to go some place 

where I knew I might get killed but I had to go. It was a very serious atmosphere, I slept an awful 

lot, said my prayers and hoped that I would come out of it. 

Where did you land? 

Scotland, Greenock. July 15, 1944. 

Before we go on. How did your wife feel about all this? 
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She wasn't very happy. I had a daughter, Ruby, who was born on February 2, 1943. I didn't 

want to leave them, and they didn't want me to leave either. But, I had to go and do a job so 

away I went. Like all mothers and fathers and daughters and sons and wives and husbands, no 

one wanted to be apart. It was hard to watch loved ones go away, and hard to leave loved ones 

behind. 

In Scotland, we got all new equipment, took a few marches and went over to Northern France 

on July 30, 1944. We had anti-gas battle dress, it was something we wore only when we 

thought there might be a gas attack, we needed something to cover our face and body. We had 

rifles and grenades, we were taught how to use them, keep them clean and so on. We were 

having heavy losses on the beaches in Normandy at that time. 

We landed at the wharves that they had built us and we went up to a hill top just off the beach. 

That afternoon as we arrived, I just happened to look up and I saw two air planes flying around. 

At close observation I noticed that one was German and one was British, they dove around and 

they were having a "Dog Fight." Eventually the British plane shot him down, I wasn't sure how I 

felt about that, but after seeing so many movies and seeing stuff like that happen in a movie, I 

couldn't believe my eyes. It was amazing how easy it seemed, they were flying through the air, 

and all of a sudden there he went down with smoke trailing from the back of his plane. I was 

thrilled at being able to see it, the German was shot down. 

The next morning we got together, were put on trucks and moved us to a city called Caen. It 

was bombed out, nothing but a bunch of rubble. We went through on both sides of the city, 

before you went to any unit there were two places you had to be, B Echelon and A Echelon. B 

Echelon was where you went and got your equipment, and the stuff that you needed to fight a 

war. A Echelon was where you were divided up into the units that needed the recruits, because 

soldiers were dying in every unit, and they needed more. They never sent one alone, there was 

always two soldiers sent to a unit. They always gave you a buddy. 

I ended up in a field, the closest place to us was Orne, there I met and was talking to a fella who 

was born in Chipman, New Brunswick, he had moved there before the war started. We just 

asked him what was going on and we went on our way. We didn't have a lot of time, things were 

happening around us and we had to keep moving. If we stopped to long in any concentration at 



 
 

62 
all, we would have been spotted by spies. They would see that we were soldiers and 

immediately call artillery fire on us. We never stayed still too long in one spot. 

We spent the night in Orne. In the morning we took the march and went to a place called 

Falaise, where a battle had been going on but, by the time we got there it was all over. 

The first time I got shot at, well, the minute you came into the sight of the Germans, they 

opened up on you with machine gun fire. The minute you heard the fire, you hit the dirt, you 

went to the ground. I was the kind of fella, as soon as I hit the ground, I dug myself a little 

indentation in the ground which would lower my body out of sight, if I could. That's what we did, 

we laid there until the officer waved his arm and then we would get up and run like the wind to 

the place he wanted us to go. When we got there, we would look for someone to fire at. Most of 

the time, when we got to where the officer told us to go, we could see some of the enemy 

walking or running across the field. I would try to shoot them if I could. That was what battle was 

all about. I had some reservations about shooting them, I didn't like to kill anybody, I didn't think 

about killing anybody, I thought often that if I went into a building or something like that, I would 

have to do it. I didn't like the idea of having to kill a human being. 

During the course of the war we had to go in and clean out Villages and towns. The first thing 

we would do would be to sneak up on the farm building, which you knew had Germans in it, 

because you watched it and made sure that it was occupied. There were generally pockets of 

troops that were spotting for the Germans in these farm buildings. So, we knew that there would 

be a platoon in these houses. The first thing we would do is sneak up to a door or a window and 

throw a grenade in. As soon as the grenade went off, we would start spraying the area with 

machine gun and rifle fire. After that part of the building was clear, we went through the rest of 

the place in the same fashion. I never shot anybody in a building, because once I was in there, 

they gave up when I did those things. I would holler (inaudible) which means "Surrender" in 

German, nine times out of ten they would. 

Cleaning the places was scary, I am not ashamed to say I was scared to death every time I did 

it. But, if I didn't do it I would have been branded a coward and that was something that nobody 

wanted to be branded, so I forced myself to go. That's why we were soldiers in the field of 

battle, we could force ourselves to go and no matter how dangerous it was we would go 

anyway, and trust in God that he would take care of us. 
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Okay, back in France 

There were things called channel ports that the British needed to have liberated, so the Allies 

could get their troops and supplies onto the continent without having to be delivered across the 

beach. They needed a sea port to use as a field ground to deliver supplier and what not. So, we 

swung around and came back towards the coast, the first town we attached was a place called 

Calais, it was straight across from Dover in England. We attacked Calais in the afternoon and 

ran across the field under machine gun fire. We ran until we found a place we could hide behind 

and take up a firing position and fire back. So we kept doing this, leap frogging down the field. 

An infantry battalion is made up of three platoons, and we leap frogged. One outfit would say, "I 

am gonna take that corner" and the other would say, "I'll take the next" and so on, the first one 

would always be the last one, always two in reserve. Even the big companies and battalions, did 

exactly the same, only on a larger scale. When I was in a platoon in C Company, B Company 

was right beside us doing the exact same thing, always small steps. We had support from the 

artillery and air force, that helped us a lot, Typhoon air planes came in handy when we came 

upon a situation we couldn't get out of, they would rocket the Germans and drive them out, or 

make them so upset we would have a chance to strike. 

We cleaned out these shallow ports that the Allies wanted, and we then moved up the coast. 

We would do battle here and there all the way up the coast of France and into Belgium, by now 

it was the fall of 1944. We stopped in a place called Ghent, Belgium, got our winter gear, heavy 

underwear, boots, coats and what not. We went on a march from there to a place called 

Leopold Canal, we arrived there a couple of days later. Then the word came down that they 

were going to ferry the outfit, that I belonged to, across this canal into Esteberry. They used 

flame throwers and paddle boats to do so, and we ferried across that day. We didn't follow the 

British any further, we stayed back on the other side of the canal, in case they needed to retreat. 

When the British got a firm foothold we followed them, it was a very muddy, wet and desolate 

place with a few farms here and there. 

The most important installations were the coastal guns that were defending the port of Ostende. 

The idea was to open the port so we would have quicker access to supplying the troops that 

were already in Germany because we were supplying them from way back in France. We went 

in there and fought for a couple of weeks, a real humdinger of a battle, but the beauty of it was, 
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it was so muddy that when the shells landed in the mud, there was nothing but mud flying, not 

much shrapnel. Most of the soldiers who got wounded were wounded by bullets. 

That week I would get up from a ditch and come under fire, I would have to jump back into the 

ditch which was water up to my neck and stay there, creeping along until I got to whoever was 

shooting at me, get him to surrender or shot him. That went on for two weeks. We never slept in 

the trenches, we stayed in farm houses at night. We had a lot to do but not always as much as 

the other regiments in the army had to do. There was one big battle, The Battle of the 

Causeway, to get to one of the islands with all the fortifications, four gun implements that protect 

the port of Ostende. 

The biggest part of the whole thing was to get the Germans troops out of these ports so the 

Allies could sweep the channel to the ports and bring the big ships in and unload them. The 

ports were always left in tact, it took two or three weeks to take these ports but, once we did we 

started getting supplies in and that's when the war started to go in our favour. 

Now in the meantime, the American troops had sent paratroopers deep into Germany. They 

landed in a place called Arnhem, Germany, they fought there for quite a while. The object for 

them was to get the bridges and to keep the Germans busy so that the British troops could 

come up. The German general was a pretty smart guy, he knew what was going on and he 

slowed down the British Troops. The British couldn't make it in time, so the Germans took a 

tremendous amount of American prisoners. In the meantime, we caught up with the British Army 

and went as far as we could, we got as far as Arnhem and we took one of the bridges. We didn't 

get the other, the Germans were trying to blow it up and we were trying to stop them. It was the 

key to crossing the Rhine in major forces, we stayed there for a couple of weeks. 

It was a time of going on guard duty and going to the shows that the British Entertainment Units 

brought in. We got new clothes, baths and whatnot. We only got a bath about every two or three 

weeks and new clothes every few months. We stayed and spent Christmas and New Years 

there. In February, we got organized again and went straight up to the Rhine River. The 

Germans didn't stop us. We spent another week on guard duty along the Rhine, it was a quiet 

week, the Rhine is a very wide river, it was guarded on the other side by some fortifications. 

One night, they decided to pull us back out, we took to a place called Kiev and kept on moving 

up to a place called Emmerick. That's where we stayed for quite some time, maybe two weeks. 
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Then they decided that we would cross the Rhine, so they pulled us out of Emmerick and sent 

us to a place called Essen. The British 52nd crossed the Rhine and we went with them. When 

we got across the 52nd was stalled, they couldn't get through the German Army. The second 

day we were there, the Brits decided to put us in and we rushed up and took a couple of farm 

houses. Finally the British 52nd broke through, this was a major key to a place called Hanover. 

From then on it was a piece of cake, we just had a couple of battles. 

Many of these battles were like going into a big field, as big as a football field, going across 

without any protection at all and just going along in a straight line until we were stopped. The 

Germans waited until we were halfway across the field and then opened up with machine gun 

fire and stuff like that. We had to go down and we stayed there from 10:00 a.m until about 4:00 

p.m., when the French regiment, on our left, finally came in and relieved us. We gathered and 

ate in a farm yard and spent the night there. Everything was burning all around us, it was just 

like daylight, everybody could see everybody else. The next day we got up and were marching, 

it seemed like we were forever marching. This was in April of 1945, we were heading for a place 

called Emden, it was a submarine base and they said that there were 25,000 German troops 

backed up in there with no way to get out. They figured that it would be a really tough battle to 

get them out of there. As the months wore on, we didn't fight too much more, because the 

Germans would fire at us then turn around and run, they would retreat. 

If the Germans wanted to fight, they were magnificent fighters. We kept going until finally on the 

3rd or 4th of May 1945. We were ordered not to shoot at any of them, not to stop them from 

blowing any bridges, not to stop them from doing anything. If the Germans want to destroy the 

bridges, let them do it, and don't fire back, we just chased them and that was the end of it. The 

war ended on May 4th for me, I was sent to Manchester on BLA for four weeks (bereavement, 

my father had passed away). When I came back, the war was all over, my regiment was 

guarding 40,000 German troops, but there was no worry because they weren't going anywhere 

anyway. I was one of the earliest ones to go home, I only had to wait a few weeks before I was 

sent home. 

Tell me about your Officers 

They were easy going guys, they never bothered us. They would get their orders from 

headquarters and they would carry them out. We would always do what they said and the 
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officers would always lead the battle. They would be right in the midst of it, very much like a 

football quarterback. 

Did you ever come across a situation where the officer gave an order that was 

disobeyed? 

Yeah, once. There were 10 of us and we were told to go on guard duty one night, we had been 

on guard duty for many nights prior. We decided that we didn't have to, or need to go, because 

it wasn't our turn, we just refused to go. So, they called up the officer, told him and he put us all 

under arrest. The next morning, the Major came down, told us the story of what we had done 

and the consequences that were to come down. He told us that we had better think it over 

because we were in deep trouble. That afternoon they called a great big parade, at this parade, 

all the units of our division lined up in this big field. We were told a story about crossing the 

Rhine, we were told that before the crossing of the Rhine was over, the Canadian Government 

expected every one of us to be dead. We knew we would be in danger, so we tried to take it in 

stride, some of us were scared, I was a little afraid, but I was still very worried about the jail term 

I could have received for disobeying the order, but they let that one go. They probably thought I 

would die the next day anyway. 

Did World War Two change the way you saw the world? 

No, not a bit. It never changed my opinion of anything. I went over to do a job and whether I got 

killed or not was something to be seen, I was lucky enough to stay alive that was the way I 

looked at it. "I was lucky to be alive." There was so much going on there, anything could happen 

at any moment, and you could lose your life. It really didn't bother me that much. 

Tell me about the German Army 

We would take a bunch of prisoners, we would designate two or three soldiers to watch them 

and we sent them back at the end or the war. We had nothing against them as far as men were 

concerned, some of them were friendly, some of them wouldn't say a word. I bet that's because 

they had no idea what we were saying and we sure as heck had no idea what they were saying. 

I think that the Germans were great soldiers, I think their Commanders were fooled by the 

British Intelligence, leading them to believe that such and such was going to happen, when in 
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fact it didn't. So, I believe that they were lead by the hand to their own defeat. As far as the man 

is concerned, he was just another man.7 

 
 
  

                                                
7 Veterans Affairs Canada. “Second World War Interview.” Last modified October 23, 2014.          
 http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/ 
 second-world-war/joyceinterview. 
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PSD3.1A: Propaganda Poster – Canadian Red Cross 
  

8 
  
 
  
 
  

                                                
8 Canadian War Museum. “Give, The Canadian Red Cross.” Accessed November 27, 2014.          
 http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster18_e.shtml. 
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PSD3.1B: Propaganda Poster – Canadian Women’s Army Corps 
  

9 
  
 
  
  

                                                
9 Canadian War Museum. “The Spirit of Canada’s Women.”  Accessed November 27, 2014.        
   http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster21_e.shtml. 
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PSD3.2A: Picture – Wartime Photo 
  

10 
  
 
 
  

                                                
10 Canadian War Museum. “Recruiting Women.” Accessed November 27, 2014.        
     http://www.warmuseum.ca/cwm/exhibitions/propaganda/photo11_e.shtml. 
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PSD3.2B: Picture – Canadian School for the Blind 
  

11 
  
 
 
  

                                                
11 Historica Canada. “A Letter from a Women in World War II.” Accessed November 27,     
    2014.https://www.historicacanada.ca/sites/default/files/lesson_plans/en/A_Letter_from        
 _a_Woman_in_World_War_II.pdf. 
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PSD3.2C: Picture – Canadian Nurses 
  

12 
  
 
 
 
  

                                                
12 Historica Canada. “A Letter from a Woman in World War II.”  Accessed November 27,    
    2014.https://www.historicacanada.ca/sites/default/files/lesson_plans/en/A_Letter_from        
 _a_Woman_in_World_War_II.pdf. 
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PSD3.3: Newspaper Articles 
  
Choose an article from: 
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml13 
  
PSD3.4A: Individual Accounts A 
  
Choose an account from: 
http://spartacus-educational.com/2WWwomen.htm14 
  
PSD3.4B: Individual Accounts B 
  
Choose an account from: 
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-
women-in-the-second-world-war/topic---on-every-front-canadian-women-in-the-second-world-
war.html15 
  
 
  
 
 
 
 
 
 
 
 
 
 
 

                                                
13 Canadian War Museum. “Life on the Home Front: Women and the War on the Home Front.”  
 Accessed November 27, 2014.           
 http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml. 
 
14 Spartacus Educational. “Women at War.”  Accessed November 27, 2014.   
     http://spartacus-educational.com/2WWwomen.htm. 
 
15  CBC Digital Archives. “On Every Front: Canadian Women in the Second World War.”   
         Accessed November 27, 2014. http://www.cbc.ca/archives/categories/war- 
       conflict/second-world-war/on-every-front-canadian-women-in-the-second-world- 
   war/topic---on-every-front-canadian-women-in-the-second-world-war.html. 
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Black Line Masters: 
 
BLM2.1: Canadian Involvement in WWII 
 
Canadian Involvement in WWII 
  
Britain’s declaration of war did not automatically commit Canada as it did during World War I.  
Both the people and the government of Canada, however, were united in wanting to support 
Britain and France and joined the war on September 10, 1945.16 
  
More than 1 million Canadians and Newfoundlanders served in the Second World War.  More 
than 45,000 gave their lives and another 55,000 were wounded.17 
  
Estimated population of Canada in 1939: 11,267,000 
Estimated population of Canada in 1945: 12,072,000 
  
Essentially that means that 1 in 12 Canadians (that’s including men, women, children, and 
seniors) served in the Second World War.18 
  
 
 
  

                                                
16 Canadian War Museum. “Canada Goes to War.” Accessed November 29, 2014.    
         http://www.warmuseum.ca/cwm/exhibitions/chrono/1931goes_to_e.shtml. 
 
17 Statistics Canada. “Estimated population of Canada, 1605 to present.” Last modified October  
 14, 2014. http://www.statcan.gc.ca/pub/98-187-x/4151287-eng.htm. 
 
18 Veterans Affairs Canada. “10 Quick Facts on Second World War.” Last modified October 23,  
 2014. http://www.veterans.gc.ca/eng/remembrance/information-for/educators/  
 facts-cananda-involvement-second-world-war. 
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BLM2.2: Conscription in Canada 
 
Conscription in Canada 
  
At the beginning of the war the Canadian government promised that there would be no 
conscription for overseas service.  In April 1942, the federal government asked Canadians if 
they could repeal their “no conscription” pledge if, in the future, they decided that conscription 
might be necessary.  Across Canada 70% of people voted “yes”; however four fifths of 
Quebecers voted “no”. 
  
In November 1944 Ottawa dispatched 16,000 conscripts overseas but only a few thousand 
actually entered combat before the war ended. 
  
Canada’s military involvement in World War 2 was almost entirely voluntary.19 
  
 
 
  

                                                
19 Canadian War Museum. “Conscription.” Accessed November 29, 2014.          
    http://www.warmuseum.ca/cwm/exhibitions/chrono/1931conscription_e.shtml. 
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BLM2.3: Venn Diagram Comparing Attitudes Towards War 
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BLM3.1: World War II’s Impact on Canadian Women: Research Chart 

World War II’s Impact on Canadian Women: Research Chart 

Use the following chart to record the information that you uncover both from your own 
knowledge and from what you can infer from your resources.  

For certain sections you may work in partners, but each person must complete and submit 
their own chart.                                                                    Name: _______________ 

Possible Sources   

Resource you’re examining   

Impact of War on Women   

Context of Resource   
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What might be missing?   
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BLM3.2: PowerPoint Presentation –How were Canadian Women Impact by WWII? 
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BLM3.3: World War II’s Impact on Canadian Women - Fishbone 
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PSD/BLM: 4.1, Right On the Job 
 

20  

                                                
20 Charles and Cynthi Hou, Great Canadian Political Cartoons, 1915-1945. (Vancouver: 
Moody’s Lookout Press, 2002.) Reprinted with permission, Torstar Syndicated Services. 
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4.2, Strategic Withdrawal to Prepare Positions 
 

21 
  

                                                
21 Charles and Cynthi Hou, Great Canadian Political Cartoons, 1915-1945. (Vancouver: 
Moody’s Lookout Press, 2002.) Reprinted with permission, Torstar Syndicated Services. 
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4.3, Let Canada Answer This 
 

22 
  

                                                
22 Charles and Cynthi Hou, Great Canadian Political Cartoons, 1915-1945. (Vancouver: 
Moody’s Lookout Press, 2002.) Reprinted with permission, Torstar Syndicated Services. 
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4.4, Japanese Canadians Signing a Petition to Stay in Canada 
 

23 
  

                                                
23 Charles and Cynthi Hou, Great Canadian Political Cartoons, 1915-1945. (Vancouver: 
Moody’s Lookout Press, 2002.) Reprinted with permission, Torstar Syndicated Services. 
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4.5, David Suzuki - The Autobiography 
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24  

                                                
24 David Suzuki, “My Happy Childhood in Racist British Columbia,” in The Autobiography. 
(Vancouver: Greystone Books, 2006), 14-25. 
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4.6, Notice to All Persons of Japanese Racial Origin 
 

Order In Council Notice: 

NOTICE 

TO ALL PERSONS OF 

JAPANESE RACIAL ORIGIN 

Having reference to the Protected Area of British Columbia as described in an 
Extra of the Canada Gazette, No. 174 dated Ottawa, Monday, February 2, 

1942: 
1. EVERY PERSON OF THE JAPANESE RACE, WHILE WITHIN THE 

PROTECTED AREA AFORESAID, SHALL HEREAFTER BE AT HIS USUAL 
PLACE OF RESIDENCE EACH DAY BEFORE SUNSET AND SHALL REMAIN 
THEREIN UNTIL SUNRISE ON THE FOLLOWING DAY, AND NO SUCH 
PERSON SHALL GO OUT OF HIS USUAL PLACE OF RESIDENCE 
AFORESAID UPON THE STREETS OR OTHERWISE DURING THE HOURS 
BETWEEN SUNSET AND SUNRISE; 

2.   
3. NO PERSON OF THE JAPANESE RACE SHALL HAVE IN IS POSSESSION OR 

USE IN SUCH PROTECTED AREA ANY MOTOR VEHICLE, CAMERA, 
RADIO TRANSMITTER, RADIO RECEIVING SET, FIREARM, AMMUNITION 
OR EXPLOSIVE; 

4.   
5. IT SHALL BE THE DUTY OF EVERY PERSON OF THE JAPANESE RACE 

HAVING IN HIS POSSESSION OR UPON HIS PREMISES ANY ARTICLE 
MENTIONED IN THE NEXT PRECEDING PARAGRAPH, FORTHWITH TO 
CAUSE SUCH ARTICLE TO BE DELIVERED UP TO ANY JUSTICE OF THE 
PEACE RESIDING IN OR NEAR THE LOCALITY WHERE ANY SUCH 
ARTICLE IS HAD IN POSSESSION, OR TO AN OFFICER OR CONSTABLE OF 
THE POLICE FORCE OF THE PROVINCE OR CITY IN OR NEAR SUCH 
LOCALITY OR TO AN OFFICER OR CONSTABLE OF THE ROYAL 
CANADIAN MOUNTED POLICE. 

6.   
7. ANY JUSTICE OF THE PEACE OR OFFICER OR CONSTABLE RECEIVING 

ANY ARTICLE MENTIONED IN PARAGRAPH 2 OF THIS ORDER SHALL 
GIVE TO THE PERSON DELIVERING THE SAME A RECEIPT THEREFOR 
AND SHALL REPORT THE FACT TO THE COMMISSIONER OF THE ROYAL 
CANADIAN MOUNTED POLICE, AND SHALL RETAIN OR OTHERWISE 
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DISPOSE OF ANY SUCH ARTICLE AS DIRECTED BY THE SAID 
COMMISSION. 

8.   
9. ANY PEACE OFFICER OR ANY OFFICER OR CONSTABLE OF THE ROYAL 

CANADIAN MOUNTED POLICE HAVING POWER TO ACT AS SUCH PEACE 
OFFICER OR OFFICER OR CONSTABLE IN THE SAID PROTECTED AREA, 
IS AUTHORIZED TO SEARCH WITHOUT WARRANT THE PREMISES OR 
ANY PLACE OCCUPIED OR BELIEVED TO BE OCCUPIED BY ANY PERSON 
OF THE JAPANESE RACE REASONABLY SUSPECTED OF HAVING IN HIS 
POSSESSION OR UPON HIS PREMISES ANY ARTICLE MENTIONED IN 
PARAGRAPH 2 OF THIS ORDER, AND TO SEIZE ANY SUCH ARTICLE 
FOUND ON SUCH PREMISES; 

10.   
11. EVERY PERSON OF THE JAPANESE RACE SHALL LEAVE THE 

PROTECTED AREA AFORESAID FORTHWITH; 
12.   
13. NO PERSON OF THE JAPANESE RACE SHALL LEAVE THE PROTECTED 

AREA EXCEPT UNDER PERMIT ISSUED BY THE ROYAL CANADIAN 
MOUNTED POLICE; 

14.   
15. IN THIS ORDER, "PERSONS OF THE JAPANESE RACE" MEANS, AS WELL 

AS ANY PERSON WHOLLY OF THE JAPANESE RACE, A PERSON NOT 
WHOLLY OF THE JAPANESE RACE IF HIS FATHER OR MOTHER IS OF 
THE JAPANESE RACE AND IF THE COMMISSIONER OF THE ROYAL 
CANADIAN MOUNTED POLICE BY NOTICE IN WRITING HAS REQUIRED 
OR REQUIRES HIM TO REGISTER PURSUANT TO ORDER-IN-COUNCIL 
P.C. 9760 OF DECEMBER 16th, 1941. 

DATED AT OTTAWA THIS 26th DAY OF FEBRUARY, 1942. 
Louis S. St. Laurent 

Minister of Justice 

To Be Posted in a Conspicuous Place 

- End of Order In Council Notice - 
Note: curfew is imposed from sunset to sunrise; confiscation of motor vehicles, cameras, 
radios, ammunitions or explosives is ordered; the RCMP is authorized to search without a 
warrant; and every person of the Japanese race must leave the "protected" zone, 
regardless of place of birth.25 
                                                
25 "Notice To All Persons of Japanese Racial Origin." JapaneseCanadianHistory.net - Sample 
Lesson. Accessed December 5, 2014. 
http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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4.7, Carry Papers Warning 
 

warning in the New Canadian May, 9, 1942: 

Carry Papers People Warned 

All person of Japanese origin are strongly adivsed to carry their papers with them at all 
times, including "orders to report" issued by the Royal Canadian Mounted Police, the 
B.C. Security Commission warned again today. If stopped by the Police, persons without 
papers may be held for enquiry and disposition. A penalty is provided for all failure to 
carry registration cards...and travel permits. 26 
 
4.8, Registration Cards 
 

27 
                                                                                                                                                       
 
26 "Carry Papers Warning." JapaneseCanadianHistory.net - Sample Lesson. Accessed 
December 5, 2014. http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
 
27 "Registration Card." JapaneseCanadianHistory.net - Sample Lesson. Accessed December 5, 
2014. http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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4.9, They Walked Home 
 

28 
 
  

                                                
28 “They Walked Home." JapaneseCanadianHistory.net - Sample Lesson. Accessed December 
5, 2014. http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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4.10, Security Commission Notice 
 

Important Notice 
BC Security Commission Notice: 

Vancouver, B.C. 
May 19, 1942. 

IMPORTANT NOTICE 

(This notice cancels the "White" notice issued May 12, 1942) 
Listed below are general instructions respecting baggage and food to be taken to the 
Projects as shown, and deals only, with information pertaining to groups leaving 
Vancouver area to Commission Projects. 
INTERIOR HOUSING PROJECTS: 

● Each adult will be allowed 150 pounds and each child will be allowed 75 pounds of 
Baggage, consisting of personal effects, including kitchen utensils, blankets, clothing 
and mattresses. These items will be carried in the baggage car of the same train 
FREE. 

● Crated pedal sewing machine (one per family) the Baggage car of the same train 
FREE. 

● 30 pounds of hand baggage per person and food for at least 3 days, to be taken in 
the passenger car with you. The Commission will allow $1.00 per person to those 
going to the Interior Housing Towns for the purchase of this food. 

SUGAR BEET PROJECTS: 
● Same as above. Except that owing to the greater distance to Alberta and Manitoba 

$2.00 per person will be allowed, for food. 
WORK CAMP PROJECTS: 

● 100 pounds of Baggage FREE (Baggage car of same train). 
● 30 pounds of hand baggage and blankets FREE (in the passenger car with you). 

PLEASE NOTE THAT STOVES ARE NO LONGER REQUIRED 
Additional Baggage over the weight allowed can be stored in Vancouver and forwarded by 
freight at the owner's risk and expense when required, and when room at the Project is 
available. 

J. SHIRRAS, Commissioner 
British Columbia Security Commission 

- End of Security Commission Notice –29  

                                                
29 “Important Security Commission Notice." JapaneseCanadianHistory.net - Sample Lesson. 
Accessed December 5, 2014. 
http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 



 
 

102 
 
4.11, Harry Yonekura 
 

First Person Account by Harry Yonekura 
My father transferred his fishing license to me when I was 16 years old. Fishing was good 
in 1941 and by the end of the season, I negotiated and agreed to buy the largest salmon 
gillnet fishing boat in the Fraser River at that time. 1942 was predicted to an even better 
and greater fishing season than 1941. 
Pearl Harbor changed everything. And with the war, the Royal Canadian Navy started 
impounding all Japanese Canadian fishing vessels. To the fisherman, his boat is second 
only to his life, and when we witnessed the way the navy was handling the Japanese 
Canadian fishing boats, we were just shocked. Most of the fishermen lost their incentive 
to even look after their own boat. Their feeling was “I’ve lost my 50 years’ work.” 
After the boat seizure comes the evacuation order. Steveston was a tightly-knit fishing 
community with the Fishermen’s Hospital, Administration Office, Fishermen’s Hall, 
Gymnasium (martial arts center) and four acres of land with a kindergarten all owned by 
the fishermen. We all attended Lord Byng Public School, which was half-financed by the 
Japanese Canadian community, but owned by the Richmond municipality. We attended 
English school from 9 am to 3 pm and Japanese school from 4 pm to 5 pm. 
Around February, 1942, we found some fishermen’s families running into financial 
difficulties due to the fact that we lost our boats and have been unemployed since 
December 7, 1941. We formed a committee to help these families in hardship by 
organizing a food pool. 
We also formed a crew to help families without manpower who needed urgent help in 
packing for the evacuation. It was during my volunteer service as a baggage crew that I 
witnessed one incident which changed my belief and thinking towards this awful 
situation thrust upon our community. A middle-aged lady with a baby on her back and a 
little boy beside her was on her hands and knees in front of a young, smart-looking 
RCMP, crying and begging that she be taken away with her husband too. When I 
witnessed this scene, I started to re-think and re-assess my volunteer service work. What 
I saw upset me. My volunteer service is not helping the evacuees! 
I made the most important decision of my life. I became an underground activist and 
from this day on, I had no choice, no change of mind, but to openly go against the BC 
Security Commission and protest the breaking up of our families. My new life style as an 
activist resulted in my being picked up for not having the proper permit to stay in 
Vancouver, a restricted area. I was thrown into the immigration jail. I could not contact 
my family, but about the third day my mother and sister were able to visit me with my 
toothbrush and other necessities. 
Then in the second week of July, 150 of us were shipped out of Vancouver to Angler 
POW camp in Ontario. As we entered Angler Prisoner of War Camp, I felt like I was caged 
in when the guards with machine guns closed the outer and inner barbed wire gates. We 
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were ordered to surrender all civilian belongings except our underwear and supplied with 
POW outfits. I became POW No. 348.30 
 
  

                                                
30 “First Person Account by Harry Yonekura”.JapaneseCanadianHistory.net - Sample Lesson. 
Accessed December 5, 2014. 
http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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4.12, Mits Sumiya 
 
First Person Account Mits Sumiya 
Recollections from Camp 101 – Angler POW camp 
I was attending the University of British Columbia when the war with Japan broke out. I 
had joined the OTC, pledging my allegiance to the King. With the bombing of Pearl 
Harbor, I was ordered to turn in my uniform. 
Why Angler? Primarily for refusing to be evacuated, i.e., sent to road-camp. The 
government’s response was an immediate arrest by RCMP and turned over to the military, 
under guard, for incarceration at the immigration building. I remember I slept on the 
floor. The dinner was unchanging rice with stew poured on it, plus 2 pieces of meat on top. 
After a month and half of them, we were put into an old rail coach with wooden benches 
plus an armed guard of soldiers to escort us to Angler, Ontario. 
In Angler, the attire of the internees was notable. They were unique and highly visible. 
There was a big red, 12 – 15 inch circle on the backs of shirts, jackets, coats and cardigans. 
The trouser leg had a 3-inch-wide strip running down from the thigh. The cap also had a 
red strip. The red was not in honour of the rising sun but to provide a better target for the 
guards in case of an escape. 
Those considered trouble makers were sent to Angler. Among them were men who 
protested the breaking-up of family and demanded that the families be moved as a unit. 
There were some whose permit had expired or who had broken curfew and got caught. 
There were very few of us, myself included, who felt that their inherent rights as Canadians 
were being violated and refused to be evacuated. Then there were some, as sometimes is the 
case, who were there for no apparent reason that I could fathom.31 
 
  

                                                
31 “First Person Account Mits Sumiya”, JapaneseCanadianHistory.net - Sample Lesson. 
Accessed December 5, 2014. 
http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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4.13, Commissioner of Japanese Placement 
 

Notice - March 12, 1945 
Government Notice: 

DEPARTMENT OF LABOUR 
CANADA 

NOTICE 

To All Persons of Japanese Racial Origin 

Now Resident in British Columbia 

1. Japanese Nationals and others of Japanese racial origin who will be returning to 
Japan, have been informed by notice issued on the authority of the Honourable 
Minister of Labour, that provision has been made for their return and for the filling 
of an application for such return. Conditions in regard to property and 
transportation have been made public. 

2. Japanese Canadians who want to remain in Canada should now re-establish 
themselves Fast of the Rockies as the best evidence of their intentions to co-operate 
with the Government policy of dispersal. 

3. Failure to accept employment east of the Rockies may be regarded at a later date as 
lack of co-operation with the Canadian Government in carrying out its policy of 
dispersal. 

4. Several thousand Japanese have already re-established themselves satisfactorily east 
of the Rockies. 

5. Those who do not take advantage of present opportunities for employment and 
settlement outside British Columbia at this time, while employment opportunities 
are favourable, will find conditions of employment and settlement considerably 
more difficult at a later date and may seriously prejudice their own future by delay. 

6. To assist those who want to re-establish themselves in Canada, the Japanese Divison 
Placement Offices and the Employment and Selective Service Offices, with the 
assistance of local Advisory Committees, are making special efforts this Spring to 
open up suitable employment opportunities across Canada in various lines of 
endeavour, and in areas where prospects of suitable employment are best. 

7. The Department will also provide free transportation to Eastern Canada for 
members of a family and their effects, a maintenance allowance to be used while in 
transit, and a placement allowance based in amount on the size of the family. 

T.B. PICKERSGILL, 
Commissioner of Japanese Placement 

Vancouver, B.C. 
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March 12th, 1945 

- End of Notice - 
Notice to go east of the Rockies or be repatriated to Japan. “Repatriation” for many means 
exile to a country they have never seen before.32 
  
 
  

                                                
32 “Commissioner of Japanese Placement." JapaneseCanadianHistory.net - Sample Lesson. 
Accessed December 5, 2014. 
http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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4.14, Memorandum for the Prime Minister 
 

MEMORANDUM FOR THE PRIME MINISTER C19-1952 
You may wish to see the attached statement which was issued by the Co-operative 
Committee on Japanese Canadians following the decision of the Supreme Court in the 
Japanese reference. 
Also attached are three letters which are typical of the communications that we continue to 
receive each day. The majority of them are from church organizations, or from persons 
who have contact with church work. In my memorandum of February 11, concerning the 
memorandum sent out by the National Inter-church Advisory Committee on the 
Resettlement of Japanese Canadians, I mentioned that we were receiving “an average of 
possibly 10 to 15 letters a day protesting against the deportation policy”. 
Since that time the number has somewhat increased. In the last week in February, we were 
receiving possibly 30 letters a day, though now the number has fallen to about 20 per day. 
Over the last three-month period we have probably received in the civinity of 700 to 1000 
letters on this subject. 
The number received has made it necessary to send a reply only if the letter has special 
merit or particularly calls for an answer. 
Dated March 4, 1946 Signed RGR 
(R.G. Robertson – Assistant to the Prime Minister) 
“Mr. Robertson who has been following this subject closely tells me we almost never 
receive letters advocating or supporting the deportation policy.” 
Signed JWP (JWP – Jack W. Pickersgill – Assistant to the Prime Minister) 33 
 
  

                                                
33 “Memorandum for the Prime Minister." JapaneseCanadianHistory.net - Sample Lesson. 
Accessed December 5, 2014. 
http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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4.15, Acknowledgement 
 

ACKNOWLEDGEMENT 

As a people, Canadians commit themselves to the creation of a society that ensures equality 
and justice for all, regardless of race or ethnic origin. 
During and after World War II, Canadians of Japanese ancestry, the majority of whom 
were citizens, suffered unprecedented actions taken by the Government of Canada against 
their community. 
Despite perceived military necessities at the time, the forced removal and internment of 
Japanese Canadians during World War Il and their deportation and expulsion following 
the war, was unjust. In retrospect, government policies of disenfranchisement, detention, 
confiscation and sale of private and community property, expulsion, deportation and 
restriction of movement, which continued after the war, were influenced by discriminatory 
attitudes. Japanese Canadians who were interned had their property liquidated and the 
proceeds of sale were used to pay for their own internment. 
The acknowledgement of these injustices serves notice to all Canadians that the excesses of 
the past are condemned and that the principles of justice and equality in Canada are 
reaffirmed. 
Therefore, the Government of Canada, on behalf of all Canadians, does hereby: 

1. acknowledge that the treatment of Japanese Canadians during and after World 
War 11 was unjust and violated principles of human rights as they are understood 
today; 

2. pledge to ensure, to the full extent that its powers allow, that such events will not 
happen again; and 

3. recognize, with great respect, the fortitude and determination of Japanese 
Canadians who, despite great stress and hardship, retain their commitment and 
loyalty to Canada and contribute so richly to the development of the Canadian 
nation. 

Prime Minister of Canada Brian Mulroney, Sept. 22, 1988 
– government document signed by Prime Minister Brian Mulroney and sent to all Japanese 
Canadians who qualified for redress.34 
 
  

                                                
34 “Acknowledgement." JapaneseCanadianHistory.net - Sample Lesson. Accessed December 
5, 2014. http://www.japanesecanadianhistory.net/lessons/instructions_elem.htm. 
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BLM 4.1, Japanese Canadian Internment 
 

Name: ___________________________ 
  

Japanese - Canadian Internment: Was it Right? 
  

  
Internment was Right 

  

  
Internment Was Wrong 
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Internment was Right 

  

  
Internment was Wrong 
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BLM 4.2, Exit Ticket 
 

Name: __________________________________ 
  

Exit Ticket 
  

1.     What are three things that you learned today? 
  
  
  
  
  
  
  
  
  

2.     Do you believe that the internment of Japanese – Canadian citizens was the right thing 
for the Canadian government to do during the war? 
  
  
  
  
  
  
  
  
  
  

3.     Is there anything else that you want to learn about regarding “enemy aliens”? Any follow 
up questions? 
  
  
  
  
  
  
  
  
  

4.     How well did you work today? What could you have done to improve? 
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PSD5.1, Canadiens-Francais Enrolez Vous! 
 

35  

                                                
35 "Recruitment Posters - Canadiens-Francais, Enrolez Vous! (French Canadians, Enlist!) Canada 
and the First World War." Canada and the First World War. Accessed December 5, 2014. 
http://www.warmuseum.ca/firstworldwar/objects-and-photos/propaganda/recruitment-
posters/canadiens-francais-enrolez-vous-french-canadians-enlist/. 
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PSD5.2, The Conscription Issue 
 

36 
 

                                                
36 "The Conscription Issue." The Globe and Mail, September 19, 1939. 
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/conscription_e.shtml. 
 



 
 

114 
PSD5.3, Royal Artillery Recruits from Newfoundland and Labrador 
 

37 
 
PSD5.4, Tommy Prince 
 

38 

                                                
37 "Soldiers from Newfoundland and Labrador. May 1940." Soldiers from Newfoundland and 
Labrador. May 1940. Accessed December 3, 2014. 
http://www.heritage.nf.ca/law/nl_war_soldiers.html. 
38 Fiddler, Meagan. "Decorated First Nations Vet Tommy Prince Embodied Triumph, Darkness of 
War - Aboriginal - CBC." CBCnews. November 8, 2014. Accessed December 5, 2014. 
http://www.cbc.ca/news/aboriginal/decorated-first-nations-vet-tommy-prince-embodied-triumph-
darkness-of-war-1.2730680. 
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BLM5.1, Aboriginal Timeline 

Name: ____________________________ 
 

The Continuity and Change of Aboriginal Relations in 
Canada 

Although time moves at the same pace, change does not. Ensure that you label the turning 
points, progress and decline. You should also label at least three distinct periods of history.  Be 

sure to focus on the events that take place during WWII.  
 
 
  

1918 1950 
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BLM5.2, Newfoundland Timeline 

Name: ____________________________ 
 

The Continuity and Change of Newfoundland and 
Canada 

Although time moves at the same pace, change does not. Ensure that you label the turning 
points, progress and decline. You should also label at least three distinct periods of history.  Be 

sure to focus on the events that take place during WWII.  
 
 
  

1918 1950 
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BLM5.3, Newfoundland and Canada 

Name: ____________________________ 
 

The Continuity and Change of French – English 
Timeline 

Although time moves at the same pace, change does not. Ensure that you label the turning 
points, progress and decline. You should also label at least three distinct periods of history.  Be 

sure to focus on the events that take place during WWII.  
 
 
  

1918 1950 
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BLM5.4, Exit Ticket 

Name: __________________________________ 
 

Exit Ticket 
 

1. What	  are	  three	  things	  that	  you	  learned	  today?	  
 
 
 
 
 
 
 
 
 

2. What	  is	  one	  example	  of	  continuity	  in	  history	  and	  one	  example	  of	  change	  in	  history	  
that	  you	  looked	  at	  today?	  

 
 
 
 
 
 
 
 
 
 

3. Is	  there	  anything	  else	  that	  you	  want	  to	  learn	  about	  Natives,	  French-‐English	  
Relations	  or	  Newfoundlanders	  that	  you	  learned	  today?	  Any	  follow	  up	  questions?	  

 
 
 
 
 
 
 
 
 

4. How	  well	  did	  you	  work	  today?	  What	  could	  you	  have	  done	  to	  improve?	  
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BLM5.5, “Francaphone-Anglophone Relations” – Seconday Source 
 
http://www.thecanadianencyclopedia.ca/en/article/francophone-anglophone-relations/39 
 
BLM5.6, “History of Newfoundland and Labrador during the Second World War” 
 
http://www.warmuseum.ca/education/online-educational-resources/dispatches/the-history-of-
newfoundland-and-labrador-during-the-second-world-war/40 
 
BLM5.7, “Aboriginal People in the Canadian Military” – The World Wars 
 
http://www.cmp-cpm.forces.gc.ca/dhh-dhp/pub/boo-bro/abo-aut/chapter-chapitre-05-
eng.asp41 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                
39 "Francophone-Anglophone Relations." The Canadian Encyclopedia. Accessed December 5, 2014. 
http://www.thecanadianencyclopedia.ca/en/article/francophone-anglophone-relations/. 
 
40 "Education." The History of Newfoundland and Labrador during the Second World War. Accessed 
December 6, 2014. http://www.warmuseum.ca/education/online-educational-
resources/dispatches/the-history-of-newfoundland-and-labrador-during-the-second-world-war/. 
 
41 "Aboriginal People in the Canadian Military." Http://www.cmp-cpm.forces.gc.ca/dhh-dhp/pub/boo-
bro/abo-aut/chapter-chapitre-05-eng.asp. Accessed December 3, 2014. 
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PSD/BLM: 6.1, THE CANADIAN CITIZENSHIP ACT, 1947 
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42 

                                                
42 "Canadian Museum of Immigration at Pier 21." Canadian Citizenship Act, 1947. Accessed December 9, 2014.  

        http://www.pier21.ca/research/immigration-history/canadian-citizenship-act-1947. 
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BLM: 6.2, Citizenship Quiz, Online Resource 
 
http://www.yourlibrary.ca/citizenship/43 
 

 

                                                
43 "Canadian Citizenship Practice Test - Richmond Public Library." Canadian Citizenship Practice Test - 
Richmond Public Library. Accessed December 9, 2014. http://www.yourlibrary.ca/citizenship/. 

 


