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Lesson #1: Cause and Consequence 

Overview: 

 Students will explore the international consequences of the Great Depression and its 

effect on several countries. Specifically, students will investigate the rise of Fascism in 

response to the desperation of the Great Depression by examining propaganda posters 

from the countries involved in the lead up to World War II. 

 

Learning Goal: 

 Students will analyze a series of posters to consider the attitudes of the time and explore 

the rise of fascism, investigating the causes of the ascension of the Nazi Party and the 

parallels across international borders (e.g. Italy, Japan). They will be able to critically 

assess the images to understand the political situation of Germany and their response to 

the Great Depression, and recognize the parallels within other countries. 

 

Curriculum Expectations: 

 Describe some key social, economic, and political events, trends and developments 

between 1929 and 1945, and assess their impact on different groups in Canada 

 

Materials: 

 Copies of Propaganda Posters (Appendices 1.1 – 1.6) 

 Mackenzie King Diary Excerpt (Appendix 1.7) 

 

Plan of Instruction: 

Step Notes Timing 

Step One: Hook  Start with a discussion reviewing the Great 

Depression in Canada following the 1929 stock 

market crash and the 2008 economic crisis. 

 Compare and contrast this to the German 

economic depression in the 1930s. Show 

students pictures of the economic depression in 

Germany and speculate some of the 

governmental and civilian responses it.  

 Have a discussion about how countries around 

the world experienced the introduction of 

alternative political parties and strong, often 

extreme, leaders following the economic 

depression because of the civilian desperation. 

5 minutes 



 
 
 

 Explain that you are going to focus on the rise 

of Fascism under Hitler in Germany because it 

had a particularly large impact on the world, 

including Canadian social, economic and 

political trends, but that this can be seen 

paralleled in countries around the world.  

Step Two: Assessment 

for Learning 
 Assess what the students already know about 

Hitler and his rise to power. See if they are 

aware that he was democratically elected and 

discuss the implications of this. Think about 

situations where governments are allowed to 

suspend democracy. Make explicit connections 

between the discussion of the depression and 

its desperation, and Hitler’s ability to rise to 

power.  

10 minutes 

Step Three: Modeling  Introduce the primary source of propaganda 

posters. Have a discussion about what can be 

gained from studying them, and how they 

relate to the desperation of the Great 

Depression and the rise of Hitler’s power. 

 Display a poster to the class. Work through 

your analysis of this poster, verbally 

announcing what you see, what it means, and 

what its implications are. Be very explicit 

about your thought process, and outline the 

steps visually for the class to refer to in practice 

10 minutes 

Step Four: Guided 

Practice 
 Divide students into groups and assign them a 

poster. Using the steps you outlined in the 

modeling phase, let them work through the 

meaning of the posters and their political 

implications. The students should create a 

brainstorm on a piece of chart paper, noting the 

ideas they generate in their discussions about 

the posters 

 Give each student 5-10 minutes to look at the 

posters (depending on the success of the 

activity) and at a regular interval, give them a 

new poster to examine. 

30 minutes 

Step Five: Discussion  Bring all the students back into a class 

discussion to talk about their analysis of the 

posters. Allow them to comment on other 

people’s analysis to draw out prior knowledge 

that may not have been activated in the initial 

discussion phase. 

30 minutes 



 
 
 

 Be sure to promote a classroom environment 

that values respect for other opinions. A topic 

like Nazism is both volatile and something 

students are relatively uninformed about, so be 

sure to make sure the students feel safe to share 

their ideas. 

Step 6: Connection to 

Canada 
 Lead a concluding discussion about what these 

propaganda posters represent, how this 

movement is mirrored in Canadian culture, and 

what the ultimate implications of the Nazi rise 

to power in Germany are to Canadians. How 

did Canadians interpret Hitler? Why did the 

rise of Nazism and Fascism affect Canada? 

How does it still affect Canadians today? 

 Read the students the excerpts from Mackenzie 

King’s diary (appendix 1.7), and the quotations 

that make Hitler seem trivial. This will also 

introduce the idea that Nazism was seen as a 

positive force to the people struggling in 

Germany and actually appealed to leaders of 

other countries who saw Germany’s recovery. 

20 minutes 

 

Assessment: The chart paper used to collect student ideas and the class discussion can be used as 

an opportunity for assessment of the student’s learning. 

 

Notes on Accommodation: For students who have a difficult time sharing their thoughts in a 

class discussion, collect the brainstorm sheet from Step Four: Guided Practice as a means of 

assessing a student’s comprehension of the activity. 

 

 

 

 

 

 

 

 

 

 



 
 
 

Lesson #2: Historical Significance   

Overview: 

 This lesson is designed to show the growing independence of Canada from Britain. 

Students will examine the speeches of the British and Canadian leaders and discuss the 

forces that are behind each Declaration of War. In small groups, the students will work 

through these speeches, share their findings, and discuss the significance of the decision 

of the countries, with a focus on what prompted the Declarations of War. 

Learning Goal: 

 The students will be able to recognize the driving forces behind the British and Canadian 

Declarations of War in 1939 and 1941, and recognize the influence of different factors 

concerning the country who makes the declarations. Students will analyze the forces at 

work and place these decisions into the larger social context of the 1930s and the road to 

World War II.  

Curriculum Expectations: 

 Describe some key social, economic, and political events, trends, and developments 

between 1929 and 1945, and assess their impact on different groups in Canada 

 Analyse some key interactions within and between communities in Canada, and between 

Canada and the international community, form 1929 to 1945, with a  focus on key issues 

that affected these interactions and changes that resulted from them 

 Explain how various individuals, groups and events, including some major international 

events, contributed to the development of identity, citizenship, and heritage in Canada 

between 1929 and 1945 

Materials: 

 Copies of the speeches of the Allied Leaders (Appendix 2.1 – 2.3) 

 Video of George W. Bush’s Declaration of War on Terror (Appendix 2.4) 

 Speech Analysis Questions (Appendix 2.5) 

 

Plan of Instruction: 

Step Notes Timing 

Step One: Modelling  Open with a discussion of the Iraq War in 

2003. Ask the students what they know about 

the background forces that prompted the war. 

Make sure the students understand key things, 

like that the declaration not being UN 

sanctioned 

 Hand out the transcript of George W. Bush’s 

Declaration of War (appendix 2.3) so that the 

students can read the words while they watch 

the speech itself, “George W. Bush’s 

10 minutes 



 
 
 

Declaration of War on Terror in 2003” 

(appendix 2.4) 

 After watching the YouTube video, have a 

discussion about some of the techniques Bush 

uses in his speech. Model the way to 

deconstruct a speech by pointing out specific 

techniques and appeals throughout, drawing 

attention to specific words that convey a 

specific connotation to get a reaction. Use the 

questions (Appendix 2.5) as a prompt for 

yourself to model them as a means to 

deconstruct the speech, and give them a copy 

of the questions to ask by providing the 

handout (appendix 2.5). Emphasize that they 

are not limited to these questions, but can use 

them as guidance if they do not know where to 

start. 

Step Two: Guided 

Practice 
 Give the students a copy of Winston 

Churchill’s address and work with them as a 

class to identify the different elements in the 

speech. Draw special attention to the 

discussion of morality and the working of 

government. Explain this using the method you 

outlined in the modelling phase. 

 Using the questions (Appendix 2.4) work with 

the students to deconstruct the speech, posing 

the questions to them, and having them answer. 

15 minutes 

 

 

Step Three: Group 

Review 
 Have a class discussion about what students 

noticed. Make sure they address the locations 

mentioned, their significance to the British 

decision to opt for war, and a deconstruction of 

the grandiosity that Churchill uses to position 

Britain. Discuss Churchill’s intentions, and get 

the students to find instances of hyperbole, if 

they did not pick up on it in their first reading. 

15 minutes 

Step Four: 

Independent Study 
 Give the students a copy of Mackenzie King’s 

Declaration of War and have them use the 

same strategy to analyze the text. Have them 

work in groups of four (one per paragraph) to 

break down the speech within the time 

provided and to add depth to the analysis. 

 Ensure the students are using the questions 

(Appendix 2.5) to analyze the speeches within 

their groups, considering multiple elements. 

 Have the students brainstorm on a sheet of 

chart paper on their own, then share their 

15 minutes 



 
 
 

findings within the group. There should be a 

recognition of similar themes within their 

notes. Highlight these for later discussion. 

Step Five: Relevance  Bring the group together again to take up the 

messages hidden within the speech’s transcript. 

Make sure the students address the mentions of 

Britain, specifically Canada asserting its 

independence from Britain, and question the 

significance of this idea.  

 Depending on the background knowledge of 

the class, this can lead into a discussion of the 

Halibut Treaty, the King-Byng Crisis, the 

Chanak Crisis and the Balfour 

Report/Statute of Westminster in an effort to 

provide historical context of Canada’s 

separation from Britain. 

20 minutes 

 

Assessment: The discussion that follows the analysis of the Mackenzie King speech should 

make it clear whether the students understood the contexts of the speeches. The student 

brainstorm, and the markers showing the recognition of similar themes within their work should 

serve as an apt assessment of whether the students understood the speeches and the context 

surrounding Canada’s growing independence from Britain.   

 

Notes on Accommodation: For students who have difficulty reading text heavy documents 

without visual prompts, intentionally create a group with a student who has good audibility and 

class presence that can read the speech aloud for the other students. Alternatively, ensure you 

read the speeches to the class and have them break into groups after you have finished. 

 

 

 

 

 

 

 

 

 

 



 
 
 

Lesson #3: Continuity and Change 

Overview: 

 The purpose of this lesson is to show the students the evolving nature of the Canadian 

Immigration system, but also the prejudices that continue to exist within the system. The 

students will take a current Canadian citizenship test to see the prejudices that still exist after 

an examination of the practices Canada historically used to racially discriminate against non-

white, non-European immigrants. 

Learning Goal: 

 The students will be able to identify the priorities of the Canadian government in their 

immigration policy, both in the past and present. Students will compare and contrast the 

‘racist’ policies of the 1930s (head tax, continuous passage law, the St. Louis) with the 

current policies today. 

Curriculum Expectations: 

 Analyse some key interactions within and between communities in Canada, and between 

Canada and the international community, from 1929 to 1945, with a focus on key issues that 

affected these interactions and changes that resulted from them. 

 Explain how various individuals, groups, and events, including some major international 

events, contributed to the development of identity, citizenship, and heritage in Canada 
between 1929 and 1945. 

Materials: 

 Komagata Maru Letter to the Editor (Appendix 3.1) 

 St. Louis Passenger “The Voyage” video and “The Story” primary documents. The students 

will require access to a computer (Appendix 3.2) 

 Written Document Analysis Worksheet (Appendix 3.3) 

 Immigration Quiz (Appendix 3.4) 

 

Plan of Instruction: 

Step Notes Timing 

Step One: Critical 

Analysis 
 Read the students the Komagata Maru 

passenger’s letter to the editor (Appendix 3.1) 

and draw the students’ attention to the basic 

violation of human rights of the passengers on 

the ship. Be sure to make reference to the racist 

policies of Canada’s Immigration past (e.g. the 

Continuous Passage Law, the Head Tax etc.) 

Challenge the idea of Canada being an accepting 

nation culturally. 

10 minutes 

Step Two: Brainstorm    Do a brainstorm with your students of the 

Canadian impact on the Holocaust. 

 Introduce the M.S. St. Louis and the arrival of a 

ship of Jewish refugees in Halifax. Show “The 

10 minutes 



 
 
 

Voyage” (Appendix 3.2) on the United States’ 

Holocaust Memorial Museum website, and be 

sure to draw their attention to the brief stop in 

Canada to further problematize the scenario. 

Step Three: 

Investigation 
 Break the students into five groups, give them 

access to a computer, and assign them one 

“story” from the USHMM website (Appendix 

3.2)  

 Have the students fill out the “Written Document 

Analysis Worksheet” provided in appendix 3.3. 

In short presentations, the students should discuss 

some of the attributes of the documents (as a 

brief exploration into physical evidence and how 

we know about the refugees), as well as the 

eventual fate of the passenger. 

40 minutes 

Step Four: Contrast  Administer copies of the current Canadian 

Immigration quiz (Appendix 3.4). Run through 

the questions together and provide a general class 

score. Have an answer sheet already prepared.  

 Go through the categories where the government 

assigns the most value (Education and Language 

especially). Have your class describe what type 

of person is most likely to meet these 

requirements. Guide the students towards the 

realization that the quiz highly favours an 

educated English language speaker. Brainstorm 

where people who meet these requirements might 

come from. Ask the students how the emphasis 

on Canadian immigration is the same as 1919-

1938. How is it different? Is it fair to emphasize 

these skills? Why or why not? What does this 

emphasis say about us, as Canadians? 

15 minutes 

 

Assessment: The students will be given numerous opportunities to brainstorm during this lesson, 

which can provide assessment for learning, assessment as learning, and assessment of learning. In 

addition, the “Written Document Analysis Sheet” will provide insight into their understanding of 
primary source evidence and its importance to assessing the impact of the SS St. Louis.  

Notes on Accommodation: Make sure students with IEPs requiring the use of assistive technology 

have access to the proper programs on the computer prior to the beginning of the lecture. 

 

 

 

 



 
 
 

Lesson #4: The Interpretation of Evidence in the Great Depression   

Overview:  

 Using many different types of primary sources, students will explore how we know 

anything about the Great Depression and examine the flaws in that knowledge.  

Learning Goal: 

 Students will use a combination of historical thinking skills, critical thinking, and source 

analysis to analyze primary sources and apply the information from them to an event, in 

this case, the Great Depression. However, the skills of source analysis will stretch 

beyond this lesson and inform the curriculum goals of historical thinking, specifically, 

interpretation of evidence.  

Curriculum Expectation: 

 Describe contributions of various individuals, groups, and/or organizations to Canadian  

society, politics, and/or culture during this period, and assess the significance of these 

contributions for the development of identity, citizenship, and/or heritage in Canada 

Materials: 

 Access to technology (ipads, computers or personal devices) for two stations of group 

work. The rest of the sources can be printed or accessed online, depending on 

technological availability. 

 Printed resource pack for group work (or access to technology to view them online) 

 Projector  

Plan of Instruction: 

Step Notes Timing 

Step One: Hook  Play two truths and a lie with the students. First 

demonstrate how to play the game by using your 

own two truths and a lie as an example. Get them 

into groups and ask them to play with each other 

 Debrief the activity by asking questions like, 

“How did you attempt to determine what the lie 

was?” and “What would have made it easier to 

determine which the lie was?” and “Do you know 

for sure which was the lie even after the activity?” 

“What sort of evidence would you require to 

confirm whether or not the person is telling the 

truth?” “What kind of evidence do we usually 

demand in our society?” etc. to start a discussion 

about evidence, how we can determine what is 

trustworthy evidence, and how a narrative can be 

misleading.  

10 minutes 



 
 
 

Step Two: Discussion 

to activate prior 

knowledge  

 Lead the discussion to remind the students that 

history is founded on evidence, and as historians, 

we must comb through evidence to determine the 

“truth,” about the past, but we can only do so 

through our own interpretation of evidence which 

may be inaccurate 

 Ask the students about what can be used as 

evidence, what are some potential issues with 

evidence, what is the responsible use of evidence, 

etc. 

5 minutes 

Step Three: Modeling  Put the photo from appendix 4.1 on the projector 

and verbally walk through the thought process of 

analyzing a primary source. Point out things that 

you see, and what their possible implications 

could be. Openly change your perception of 

things as others come into focus. Model the whole 

thought process of analyzing an image.  

 Ask if there is anything that anyone else noticed 

that you missed. Ask for any questions about what 

you did.  

10 minutes 

Step 4: Guided 

Practice 
 Hand out the “Worksheet for Primary Source 

Evidence Investigation” from appendix 4.2 

 Explain that you will be reading an excerpt from 

R. B. Bennett’s speech from appendix 4.3 and fill 

in the necessary boxes to begin. Then ask the 

students to write down anything they notice as 

you read in the appropriate box. Ask them to 

share their ideas with a partner when they are 

done, and then have a class discussion about what 

people noticed and where it would go on the 

worksheet. Help guide the students if necessary. 

10 minutes 

Step 5: Independent 

Activity  
 Split the class into groups. Assign each group a 

different type of primary source from the resource 

pack (photos, letters, survivors’ stories, monetary 

evidence, songs). Ask the students to choose one 

of the primary sources in the category to analyze 

closely using the sheet you provide.  

 After 10 minutes, ask the class to rotate around 

the classroom and go to the next station, until they 

have all analyzed one photo, letter, survivor’s 

story, monetary evidence, and song. 

50 minutes 

Step 6: Sharing/ 

Discussing/ 

Teaching 

 Debrief the activity by asking what the students 

noticed about each type of evidence. What are the 

strengths of using that evidence in historical 

analysis? What are the weaknesses? What are the 

20 minutes 



 
 
 

biases inherent in them? How can we use each 

piece? If you had to write a historical analysis of 

the Great Depression, what would you use as your 

primary source of information? Did you notice 

any historical perspectives that were missing from 

the evidence?  

 Let different students give their own analysis on 

the same evidence. Ask what it means that two 

people could interpret the same thing differently. 

What does that mean for our understanding of 

history? What does it mean for the reliability of 

text books and other things? 

 Bring the conversation back to the game “two 

truths and a lie” ask how it relates to the activity.  

 Let the students lead the discussion as much as 

possible, but guide them where needed 

 

Assessment:  

There will be lots of class discussion to serve as assessment for learning, assessment as learning 

and in some cases, assessment of learning. In addition, the teacher circulating through the 

classroom throughout the lesson should allow assessment for learning to see how the students are 

doing and if they require any additional guidance. The teacher can choose to collect analysis 

sheets as assessment of learning, if desired.   

 

Note on Accommodations: 

For some students, it will be difficult to fill out the sheets provided while in a group that is 

constantly moving, if writing is a challenge for them. Particularly if you are going to use the 

sheets as assessments of learning, develop an alternative for students (such as a scribe, working 

in partners instead of individually, more time with the resources before/after class, etc.) to make 

the activity equitable.  

 

 

 

 

 

 

 

 



 
 
 

Lesson #5: Historical Perspectives Through Food 

Overview:  

 This lesson will use recipes, food prices and income to talk about the different class 

groups in the Great Depression. They will also make a Depression era recipe to make 

history relevant.  

  

Learning Goal: 

 Students will analyze the primary source of recipes, food prices, and income to examine 

how the food someone eats can say a lot about their lives. They will compare and contrast 

different groups in the Great Depression to gain the perspectives of the upper and middle 

classes, groups that are largely ignored when we study the poverty and unemployment of 

the Great Depression. Finally, the students will make history come alive by making 

Depression Cake and enjoying it together.  

 

Curriculum Expectation: 

 Describe contributions of various individuals, groups, and/or organizations to Canadian  

society, politics, and/or culture during this period, and assess the significance of these 

contributions for the development of identity, citizenship, and/or heritage in Canada 

 

Materials: 

 Primary source recipes  

 Food prices and income sheets  

 Ingredients on Depression Cake recipe, measuring utensils, bowls, portable elements, 

and access to an oven after class. Additionally, a bag of chocolate chips per group.  

 

Plan of Instruction: 

Step Notes Timing 

Step One: Hook  Introduce the lesson by asking students to write 

down everything they have done in the past 24 

hours, from stretching in the morning, to brushing 

their teeth, to patting their dog. Then ask the 

students to cross out the activities that don’t leave 

any kind of record. Finally, ask the students to put 

a star beside anything that would make it into 

their autobiography, if they had one 

 At each step have a conversation about what 

remains and why. At the end, debrief the activity 

10 minutes 



 
 
 

by leading a discussion about what remains in 

history, what we find important enough to record, 

and why that matters. 

 Now ask the students if they think entire groups of 

people are left out of history. Why or why not? 

Go through a discussion about why certain people 

are ignored in certain contexts of history. Try to 

come up with several factors.   

Step Two: Discussion 

to activate prior 

knowledge  

 Ask students what they know about the Great 

Depression. Write key words on the board (most 

likely words like “poverty” and 

“unemployment”).  

 Ask them which descriptions apply to the upper 

class of the Great Depression. Most likely, 

students are unaware that there was an upper class 

during the Great Depression. Have a discussion 

about how a lot of what we have chosen to 

preserve about the Great Depression ignores the 

middle and upper class, which means a historical 

perspective of history is being lost. 

 Introduce the concept of recipes as primary 

sources, and that you can gain a lot of knowledge 

from what people ate.  

5 minutes 

Step Three: Modeling  Show students the video from appendix 5.1 as a 

way to introduce food from the Great Depression  

 Put the recipe from appendix 5.2 on the board, 

and talk through everything you can gain from it 

about the family that would have used it (are the 

ingredients cheap or expensive? What does it say 

that they were cooking for themselves at all? 

Etc.).  

 Ask them what other sources would be helpful in 

analyzing recipes. Guide them towards the answer 

that they need to know how much everything cost 

compared to how much money people made, to 

gain any understanding of what the recipes mean 

10 minutes 

Step 4: Guided 

Practice 
 Give the students the package of resources from 

appendix 5.3 – 5.6. 

 Pick one of the recipes to analyze with the 

students. Find the ingredients on the cost sheets 

and calculate a total cost of making the recipe. 

Then, multiple the cost to get their yearly food 

expense if they ate similarly priced items every 

day. Refer to the income sheet to pick a job that 

15 minutes 



 
 
 

would cover the food expense if food makes up 

half of their yearly expenses. 

 Ask students what they can do if there is food that 

is in the recipe but is not on their food cost sheet. 

Have the conversation about what to do if 

information is missing, what types of technology 

they have access to, and how they can use it. 

Step 5: Independent 

Activity  
 Ask students to do the same thing with every 

recipe using the food cost sheets. Ask them to 

write the recipe name, the cost, the yearly salary, 

and the associated job on an exit slip to serve as 

assessment of learning.  

30 minutes 

Step 6: Sharing/ 

Discussing/ 

Teaching 

 Debrief the activity by talking about how we can 

access lost perspectives of the past. Why were 

recipes a good way to look at the middle and 

upper class of the great depression? Why should 

we look at all historical perspectives at all? Is it 

important?  

15 minutes 

Step 7: Extending 

Learning 
 To make history come alive, make the Depression 

Cake recipe (appendix 5.7) with the students. Split 

the class into groups, and scaffold the activity as 

you desire. In some classes, you may want to give 

them small Tupperware containers with exactly 

the right amount of the ingredients for their group, 

in other classes you may just give the groups 

measuring cups and have all the ingredients at the 

front. Because this recipe requires boiling the 

mixture, have two portable elements at the front 

of the room and go over safety instructions 

carefully. Bring baking soda in case of fire, and 

make sure they are aware of how to use it. 

Throughout the activity, closely monitor this 

station.  

 Use the sheet provided to give students 

instructions to bake and also ask them to do the 

activity on the back when they are finished, as 

groups will finish at different times 

 Tell the students that instead of nuts, you will be 

using chocolate chips. Emphasize that this was 

not something they would have had in the Great 

Depression, but it makes the cakes taste better and 

you don’t want to waste food by making cakes 

they won’t eat. 

 The teacher must bake the cakes after school, and 

then bring them to class the next day. 

40 minutes 

 



 
 
 

Assessment:  

There will be lots of class discussion to serve as assessment for learning, assessment as learning 

and in some cases, assessment of learning. In addition, the teacher circulating through the 

classroom throughout the work period should allow assessment for learning to see how the 

students are doing and if they require any additional guidance. Finally, the exit slips will allow 

the teacher to have assessment of learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

Lesson #6: The Ethical Dimension of Appeasement   

Overview:  

 Students will research world events to gain an understanding of the ethical responsibility 

of nations when declaring war. They will then apply this understanding to the British and 

French policy of appeasement in the events that led up to World War Two.  

Learning Goal: 

 Students will research world conflicts online, identify primary sources associated with the 

event and analyze the primary sources to compile a list of factors that contributed to the 

decision to declare war or not in their assigned event. They will then compile these 

factors as a class, and apply them to the British and French policy of appeasement in the 

lead up to World War Two, paying particular attention to the ethical responsibility of 

nations and how this factors into decision making.   

Curriculum Expectation: 

 Describe contributions of various individuals, groups, and/or organizations to Canadian  

society, politics, and/or culture during this period, and assess the significance of these 

contributions for the development of identity, citizenship, and/or heritage in Canada 

Materials: 

 Printed context sheets and military strength cards for the Rhineland Occupation game 

(appendix 6.1)  

 Assignment sheet (appendix 6.2) 

 Access to computers or other technology 

 Slide show/prezi/document of factors that can be used to highlight the factors in the 

group presentations (appendix 6.3) 

Plan of Instruction: 

Step Notes Timing 

Step One: Hook  Introduce the lesson by reminding students that in 

the lead up to World War Two, the French and 

British had a policy of appeasement against 

Hitler’s aggression.  

 Play the Rhineland Occupation game, designed by 

Ian Luff, explained in the appendix 6.1.   

10 minutes 

Step Two: Discussion 

to activate prior 

knowledge  

 Debrief the activity by asking students if they 

think the policy was good or bad. Why or why 

not? Ask what possible factors would dictate 

whether or not a country declares war on another? 

If the students are struggling, remind them that 

they have hints on their context sheets from the 

activity they played.  

5 minutes 



 
 
 

 Tell students that their goal over the next class(es) 

is to collectively compile a list of factors that 

determine whether a country will go to war. Tell 

them to focus on all types of factors, including 

immeasurable factors like ethical responsibility.   

 Hand out the task sheet, as shown in appendix 6.2.  

Step Three: Modeling  Pick a conflict that is not on the list and model 

how you would go through each step on the page. 

This is a difficult assignment that will most likely 

require scaffolding.  

 Depending on the group’s knowledge of online 

research, you may need to explicitly discuss how 

to find sources, where to find basic summaries of 

conflicts, how to determine which information is 

relevant, how to distinguish between primary and 

secondary source etc.  

10 minutes 

Step 4: Guided 

Practice 
 Divide the class into groups and ask them to pick 

which conflict they would like to explore. Have 

them discuss in their groups what types of 

evidence they are going to look for and how they 

are going to do it. Have the groups check in with 

you to ensure they are on the right track before 

they go onto the computers and begin.  

15 minutes 

Step 5: Independent 

Activity  
 Give the students time to research online and 

complete the task. Throughout their work 

period(s), wander around to ensure everyone is on 

the right track, and help guide where needed. Use 

this as an opportunity for assessment as learning: 

depending on the level of your class and their 

research skills, they may need intervention, 

further instruction and scaffolding as they go 

through the activity.  

1 class 

period, but 

timing is 

heavily 

dependent 

on student 

ability 

Step 6: Sharing/ 

Discussing/ 

Teaching 

 Debrief the activity by asking each group to 

present their findings to the class. Keep a big list 

of factors on the board, adding to them as they 

come up in the group presentations. Use the 

presentations as an opportunity for assessment of 

learning.  

 Add information, solidify knowledge and 

facilitate discussion by having a powerpoint, prezi 

or document to go through as a class. I have 

included an example in appendix 6.3.  

 Throughout the presentation, lead the discussion 

into the factors of declaring war, in particular, the 

ethical dimensions of war. Do world powers have 

45 minutes 



 
 
 

an ethical responsibility to intervene in gross 

violations of human rights? What is a 

government’s obligation to their own soldiers and 

their physical and mental well-being? What 

happens if the conflict is guerrilla warfare? What 

happens if child soldiers are being used? Does 

that create a higher moral obligation to intervene 

or a lower one?  

 Re-do the discussion about the policy of 

appeasement, now with the ethical dimensions of 

declaring war. Would it be ethical for Britain to 

declare war when their own country was 

financially destitute by the Great Depression and 

people were struggling? Was it Britain’s job to 

protect other nations against Nazi aggression? 

After the horrors experienced by soldiers in World 

War One, did Britain have an obligation to protect 

their soldiers against conflict that did not directly 

affect them?  

 Conclude with an explicit discussion about the 

ongoing struggle of ethical obligations in 

declaring war, and why it is still a relevant 

discussion today. Reference current world events, 

including things like the conflict between Russia 

and the Ukraine, and ISIS in the Middle East. 

Discuss why the decisions leading up to WW2 are 

still relevant in our modern context.  

 

Assessment:  

There will be lots of class discussion to serve as assessment for learning, assessment as learning 

and in some cases, assessment of learning. In addition, the teacher circulating through the 

classroom throughout the work period should allow assessment for learning to see how the 

students are doing and if they require any additional guidance. Finally, the group presentations 

will allow the teacher to have explicit summative assessment of learning.  
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Appendix 1 – Cause and Consequence 

1.1 – German Propaganda Archive 

http://www.bytwerk.com/gpa/posters2.htm 

 

“The Führer promised to motorize Germany. In 1932, 104,000 motor vehicles were manufactured, 33,000 

people were employed, and goods with a total value of 295,000,000 marks were produced. In 1935, 

353,000 vehicles were manufactured, Over 100,000 people were employed, and the value of goods 

produced was 1,150,000,000 marks. The Führer gave 250,000 people’s comrades jobs in the auto industry 

and its suppliers. German people: Thank the Führer on 29 March! Give him your vote! 

http://www.bytwerk.com/gpa/posters2.htm


 
 
 

1.2 – German Propaganda Archive 

http://www.bytwerk.com/gpa/posters2.htm 

 

This poster promotes the NSKOV, the Nazi organization for veterans. The caption: “Comrades at 

the front — Comrades for life. Advice and assistance in all areas of need.”  

 

http://www.bytwerk.com/gpa/posters2.htm


 
 
 

1.3 – German Propaganda Archive 

http://www.bytwerk.com/gpa/posters2.htm 

 

 “Germany is Free!” 

 

http://www.bytwerk.com/gpa/posters2.htm


 
 
 

1.4 – German Propaganda Archive 

http://www.bytwerk.com/gpa/posters2.htm 

 

“Germans buy German Goods. German Week. German Goods. German Labour.” 

http://www.bytwerk.com/gpa/posters2.htm


 
 
 

1.5 – German Propaganda Archive 

http://www.bytwerk.com/gpa/posters2.htm 

 

“Before: Unemployment, hopelessness, desolation, strikes, lockouts. Today: Work, joy, 

discipline, camaraderie. Give the Führer your vote!” 

 

http://www.bytwerk.com/gpa/posters2.htm


 
 
 

1.6 – German Propaganda Archive 

http://www.bytwerk.com/gpa/posters2.htm 

 

The text says that German industrial production has risen from 34.8 billion marks in 1932 to 58.3 

billion in 1935. “An unprecedented increase in industrial production is the result of the Führer’s 

economic policy. Keep it going! Vote for the Führer on 29.3!” 

 

http://www.bytwerk.com/gpa/posters2.htm


 
 
 

1.7 – William Lyon Mackenzie King’s Diary Excerpt 

http://www.collectionscanada.gc.ca/king/023011-1070.05-e.html 

Mackenzie King’s Diary Excerpt 
 

King went next to the Hindenburg Palace for his interview with Hitler. The interview lasted for 

more than an hour. King showed Hitler the biography of himself by Norman Rogers and pointed 

out a picture of the cottage where he was born in Berlin, Ontario. "I told Herr Hitler that I had 

brought this book with me to show him where I was born, and the associations which I had 

with Berlin, Germany, through Berlin, Canada." (Diary, June 29, 1937) King spoke of being 

in Berlin 37 years before and living with the Webers on the other side of the Tiergarten. 

 

King praised the constructive work of Hitler's regime and then mentioned the fear and suspicion 

caused by German rearmament. Hitler indicated that Germany was rearming to gain respect and 

blamed all of Germany's difficulties on the Treaty of Versailles. He told King, "so far as war is 

concerned, you need have no fear of war at the instance of Germany. We have no desire for 

war; our people don't want war, and we don't want war." (Diary, June 29, 1937) 

 

King was impressed by Hitler. He wrote, "My sizing up of the man as I sat and talked with 

him was that he is really one who truly loves his fellow-men, and his country, and would 

make any sacrifice for their good." (Diary, June 29, 1937) Hitler appeared to be "a man of 

deep sincerity and a genuine patriot." (Diary, June 29, 1937) King saw similarities between 

himself and Hitler, writing, "As I talked with him, I could not but think of Joan of Arc. He is 

distinctly a mystic .... He is a teetotaller and also a vegetarian; is unmarried, abstemist in 

all his habits and ways." (Diary, June 29, 1937) 

 

On June 30, King called on the German foreign minister, Baron von Neurath. Neurath spoke of 

Hitler being opposed to war, of the good work Hitler had done since he took power and then 

alluded to the Jewish population of Berlin. "He said to me that I would have loathed living in 

Berlin with the Jews, and the way in which they had increased their numbers in the city ... 

He said there was no pleasure in going to a theatre which was filled with them .... They 

were getting control of all the business, the finance .... It was necessary to get them out to 

have the German people really control their own City and affairs." (Diary, June 30, 1937) 

They also discussed the Germans' dislike for the Americans. Neurath then agreed with King's 

suggestion that everyone should try to overcome prejudices and promote goodwill. King went to 

the diplomat's house for lunch and enjoyed it very much. He found Neurath very kind and 

pleasant. 

 

King was happy when he left Berlin. "Looking back on the German visit, I can honestly say 

it was as enjoyable, informative and inspiring, as any visit I have ever had anywhere. 

Indeed I doubt if I ever had four days which were more interesting or indeed comparable 

in significance." (Diary, June 30, 1937) He was "tremendously relieved" and believed there 

would be no war. In hindsight we can wonder at his impressions of Hitler. He was hoping, of 

course, that war could be averted. Once the war began, though, King's opinion of Hitler changed 

radically. 

 

http://www.collectionscanada.gc.ca/king/023011-1070.05-e.html


 
 
 

Appendix 2 – Historical Significance  

2.1 – Churchill’s Declaration of War 

http://www.winstonchurchill.org/learn/speeches/speeches-of-winston-churchill/127-war-speech 

 

In this solemn hour it is a consolation to recall and to dwell upon our repeated efforts for 

peace. All have been ill-starred, but all have been faithful and sincere. This is of the highest 

moral value--and not only moral value, but practical value--at the present time, because the 

wholehearted concurrence of scores of millions of men and women, whose co-operation is 

indispensable and whose comradeship and brotherhood are indispensable, is the only foundation 

upon which the trial and tribulation of modern war can be endured and surmounted.   This moral 

conviction alone affords that ever-fresh resilience which renews the strength and energy of 

people in long, doubtful and dark days. Outside, the storms of war may blow and the lands may 

be lashed with the fury of its gales, but in our own hearts this Sunday morning there is peace.   

Our hands may be active, but our consciences are at rest. 

 

We must not underrate the gravity of the task which lies before us or the temerity of the 

ordeal, to which we shall not be found unequal.   We must expect many disappointments, and 

many unpleasant surprises, but we may be sure that the task which we have freely accepted is 

one not beyond the compass and the strength of the British Empire and the French Republic. The 

Prime Minister said it was a sad day, and that is indeed true, but at the present time there is 

another note which may be present, and that is a feeling of thankfulness that, if these great trials 

were to come upon our Island, there is a generation of Britons here now ready to prove itself not 

unworthy of the days of yore and not unworthy of those great men, the fathers of our land, who 

laid the foundations of our laws and shaped the greatness of our country. 

 

This is not a question of fighting for Danzig or fighting for Poland. We are fighting to 

save the whole world from the pestilence of Nazi tyranny and in defense of all that is most sacred 

to man. This is no war of domination or imperial aggrandizement or material gain; no war to shut 

any country out of its sunlight and means of progress. It is a war, viewed in its inherent quality, 

to establish, on impregnable rocks, the rights of the individual, and it is a war to establish and 

revive the stature of man. Perhaps it might seem a paradox that a war undertaken in the name of 

liberty and right should require, as a necessary part of its processes, the surrender for the time 

being of so many of the dearly valued liberties and rights. In these last few days the House of 

Commons has been voting dozens of Bills which hand over to the executive our most dearly 

valued traditional liberties. We are sure that these liberties will be in hands which will not abuse 

them, which will use them for no class or party interests, which will cherish and guard them, and 

we look forward to the day, surely and confidently we look forward to the day, when our 

liberties and rights will be restored to us, and when we shall be able to share them with the 

peoples to whom such blessings are unknown. 

 

http://www.winstonchurchill.org/learn/speeches/speeches-of-winston-churchill/127-war-speech


 
 
 

2.2 – Mackenzie King’s Declaration of War 

http://www.mta.ca/library/courage/w.l.mackenziekingdeclaresw.html 

 

For months, indeed for years, the shadow of impending conflict in Europe has been ever 

present. Through these troubled years, no stone has been left unturned, no road unexplored in the 

patient search for peace. Unhappily for the world, Herr Hitler and the Nazi regime in Germany 

have persisted in their attempt to extend their control over other peoples and countries, and to 

pursue their aggressive designs in wanton disregard of all treaty obligations, and peaceful 

methods of adjusting international disputes. They have had to resort increasingly to agencies of 

deception, terrorism and violence. It is this reliance upon force, this lust for conquest, this 

determination to dominate throughout the world, which is the real cause of the war that to-day 

threatens the freedom of mankind. 

...This morning, the king, speaking to his peoples at home and across the seas, appealed 

to all, to make their own, the cause of freedom, which Britain again has taken up. Canada has 

already answered that call. On Friday last, the government, speaking on behalf of the Canadian 

people, announced that in the event of the United Kingdom becoming engaged in war in the 

effort to resist aggression, they would, as soon as parliament meets, seek its authority for 

effective cooperation by Canada at the side of Britain. 

 

...In what manner and to what extent Canada may most effectively be able to co-operate 

in the common cause is as I have stated, something which parliament itself will decide. All I 

need to add at the moment is that Canada, as a free nation of the British Commonwealth, is 

bringing her cooperation voluntarily. Our effort will be voluntary. 

 

The people of Canada will, I know, face the days of stress and strain which lie ahead with 

calm and resolute courage. There is no home in Canada, no family, and no individual whose 

fortunes and freedom are not bound up in the present struggle. I appeal to my fellow Canadians 

to unite in a national effort to save from destruction all that makes life itself worth living, and to 

preserve for future generations those liberties and institutions which others have bequeathed to 

us. 

 

 

 

 

 

 

 

http://www.mta.ca/library/courage/w.l.mackenziekingdeclaresw.html


 
 
 

2.3 – Bush’s Declaration of War 

http://www.cnn.com/2003/US/03/19/sprj.irq.int.bush.transcript/ 

My fellow citizens, at this hour American and coalition forces are in the early stages of 

military operations to disarm Iraq, to free its people and to defend the world from grave danger. 

On my orders, coalition forces have begun striking selected targets of military importance to 

undermine Saddam Hussein's ability to wage war. These are opening stages of what will be a 

broad and concerted campaign. 

More than 35 countries are giving crucial support, from the use of naval and air bases, to 

help with intelligence and logistics, to the deployment of combat units. Every nation in this 

coalition has chosen to bear the duty and share the honor of serving in our common defense. To 

all of the men and women of the United States armed forces now in the Middle East, the peace of 

a troubled world and the hopes of an oppressed people now depend on you. 

That trust is well placed. 

The enemies you confront will come to know your skill and bravery. The people you 

liberate will witness the honorable and decent spirit of the American military.In this conflict, 

America faces an enemy who has no regard for conventions of war or rules of morality. Saddam 

Hussein has placed Iraqi troops and equipment in civilian areas, attempting to use innocent men, 

women and children as shields for his own military; a final atrocity against his people. 

I want Americans and all the world to know that coalition forces will make every effort to 

spare innocent civilians from harm. A campaign on the harsh terrain of a nation as large as 

California could be longer and more difficult than some predict. And helping Iraqis achieve a 

united, stable and free country will require our sustained commitment. 

We come to Iraq with respect for its citizens, for their great civilization and for the 

religious faiths they practice. We have no ambition in Iraq, except to remove a threat and restore 

control of that country to its own people. I know that the families of our military are praying that 

all those who serve will return safely and soon. Millions of Americans are praying with you for 

the safety of your loved ones and for the protection of the innocent. For your sacrifice, you have 

the gratitude and respect of the American people and you can know that our forces will be 

coming home as soon as their work is done. 

Our nation enters this conflict reluctantly, yet our purpose is sure. The people of the 

United States and our friends and allies will not live at the mercy of an outlaw regime that 

threatens the peace with weapons of mass murder. We will meet that threat now with our Army, 

Air Force, Navy, Coast Guard and Marines, so that we do not have to meet it later with armies of 

firefighters and police and doctors on the streets of our cities. 

Now that conflict has come, the only way to limit its duration is to apply decisive force. 

And I assure you, this will not be a campaign of half measures and we will accept no outcome 

but victory. My fellow citizens, the dangers to our country and the world will be overcome. We 

will pass through this time of peril and carry on the work of peace. We will defend our freedom. 

We will bring freedom to others. And we will prevail. 

May God bless our country and all who defend her. 

http://www.cnn.com/2003/US/03/19/sprj.irq.int.bush.transcript/


 
 
 

2.4 – “Sept. 20, 2001 - Bush Declares War on Terror” 

https://www.youtube.com/watch?v=_CSPbzitPL8 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=_CSPbzitPL8


 
 
 

2.5 – Handout on How to Analyze a Speech 

 

Speech Analysis: How to Study and Critique a Speech 

 

 

What is the speaker’s goal? Is it to educate, to motivate, to persuade, or to entertain? 

What is the primary message being delivered? 

Why is this person delivering this speech? Are they the right person? 

Was the objective achieved? 

 

The Audience and Context for the Speech 

Where and when is the speech being delivered? 

What are the key demographic features of the audience? Technical? Students? Elderly? Athletes? 

Business leaders? 

How large is the audience? 

In addition to the live audience, is there an external target audience? (e.g. on the Internet or mass 

media) 

 

 

The Speech Opening 

Due to the primacy effect, words, body language, and visuals in the speech opening are all critical to 

speaking success. 

Was a hook used effectively to draw the audience into the speech? Or did the speaker open with a dry 

“It’s great to be here today. “ 

Did the speech open with a story? A joke? A startling statistic? A controversial statement? A powerful 

visual? 

Did the speech opening clearly establish the intent of the presentation? 

Was the opening memorable? 

 

 



 
 
 

The Speech Body 

Was the presentation focused? i.e. Did all arguments, stories, anecdotes relate back to the primary 

objective? 

Were examples or statistics provided to support the arguments? 

Were metaphors and symbolism use to improve understanding? 

Was the speech organized logically? Was it easy to follow? 

Did the speaker bridge smoothly from one part of the presentation to the next? 

The Speech Conclusion 

Was the conclusion concise? 

Was the conclusion memorable? 

If appropriate, was there a call-to-action? 

 

Enthusiasm and Connection to the Audience 

Was the speaker enthusiastic? How can you tell? 

Was there audience interaction? Was it effective? 

Was the message you- and we-focused, or was it I- and me-focused? 

 

Language 

Was the language appropriate for the audience? 

Did the speaker articulate clearly? 

Were sentences short and easy to understand? 

Was technical jargon or unnecessarily complex language used? 

What rhetorical devices were used? e.g. repetition, alliteration, the rule of three, etc. 

 

Intangibles 

How did the speech make you feel? 

Were you convinced? 

Would you want to listen to this speaker again? 

Were there any original ideas or techniques? 



 
 
 

Appendix 3 – Continuity and Change 

3.1 – Komagata Maru Letter to the Editor 

http://komagatamarujourney.ca/node/10095 

 

http://komagatamarujourney.ca/node/10095


 
 
 

 



 
 
 

 



 
 
 

3.2 

St. Louis “The Voyage” Video  

http://www.ushmm.org/exhibition/st-louis/story/voyage/ 

3.3 

St Louis “The Story” Primary Documents  

http://www.ushmm.org/exhibition/st-louis/story/index.htm 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ushmm.org/exhibition/st-louis/story/voyage/
http://www.ushmm.org/exhibition/st-louis/story/index.htm


 
 
 

3.4 

http://www.ushmm.org/exhibition/st-louis/teach/workshee.htm 

Written Document Analysis Worksheet 

1. TYPE OF DOCUMENT (Check one): 

___ Letter ___ Passenger List ___ Passport / Transit Pass 

___ Memorandum ___ Prisoner List ___ Report 

___ Death Records ___Other   

  

2. UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more): 

___ Interesting letterhead ___ Notations 

___ Handwritten ___ "RECEIVED" stamp 

___ Typed ___ "SECRET" stamp 

___ Seals ___ Other 

  

1. DATE(S) OF DOCUMENT: _________________________________________ 

 

4. AUTHOR (OR CREATOR) OF THE DOCUMENT (IF KNOWN): 

_______________________ 

 

POSITION OR TITLE (IF KNOWN): 

_____________________________________________ 

 

5. FOR WHAT AUDIENCE WAS THE DOCUMENT WRITTEN? ______________ 

_______________________________________________________________ 

 

 

 

 

http://www.ushmm.org/exhibition/st-louis/teach/workshee.htm


 
 
 

6. DOCUMENT INFORMATION (There are many possible ways to answer Questions A-

E.) 

A. List three things the author said that you think are important: 

1.______________________________________________________________ 

2.______________________________________________________________ 

3.______________________________________________________________ 

 

B. Why do you think this document was written? 

___________________________________________________________________ 

___________________________________________________________________ 

 

C. What evidence in the document helps you know why it was written? Quote from the 

document. 

___________________________________________________________________ 

___________________________________________________________________ 

 

D. List two things the document tells you about the experiences of refugees in Europe at the 

time it was written: 

____________________________________________________________________ 

____________________________________________________________________ 

 

E. Write a question to the author that is left unanswered by the document: 

____________________________________________________________________ 

____________________________________________________________________ 

 

 

 

 

 



 
 
 

 3.5 

http://www.cic.gc.ca/english/immigrate/skilled/apply-factors.asp 

Language – Maximum: 28 Points 

First Official 

Language 

Speaking Points Listening Points Reading Points Writing Points 

CLB Level 9 6 6 6 6 

CLB Level 8 5 5 5 5 

CLB Level 7 4 4 4 4 

Below CLB 7 Not eligible to apply 

 

Second Official Language Points 

At least CLB 5 in all four categories 4 

CLB 4 or less in any of the four categories 0 

 

Education – Maximum: 25 Points 

University degree at the Doctoral (PhD) level 

or equal 

25 points 

University degree at the Master’s level or 

equal OR University level entry-to-practice 

professional degree (or equal) 

 23 points 

Two or more Canadian post-secondary 

degrees or diplomas or equal (at least one 

must be for a program of at least three years) 

22 points 

Canadian post-secondary degree or diploma 

for a program of three years or longer, or 

equal 

21 points 

Canadian post-secondary degree or diploma 

for a two-year program, or equal 

19 points 

Canadian post-secondary degree or diploma 

for a one-year program, or equal 

15 points 

Canadian high school diploma, or equal 5 points 

 

Work Experience – Maximum: 15 Points 

Experience Points 

1 year 9 

2-3 years 11 

4-5 years 13 

6 or more years 15 

 

http://www.cic.gc.ca/english/immigrate/skilled/apply-factors.asp


 
 
 

 

 

Age – Maximum: 12 Points 

Age Points 

Under 18 0 

18-35 12 

36 11 

37 10 

38 9 

39 8 

40 7 

41 6 

42 5 

43 4 

44 3 

45 2 

46 1 

47 and older 0 

 

Arranged Work – Maximum: 10 Points 

If And Points 

You currently work in 

Canada on a temporary work 

permit. 

Your work permit is valid 

both when you apply and 

when the visa is issued (or 

you are authorized to work in 

Canada without a work 

permit when your visa is 

issued). 

and 

CIC issued your work permit 

based on a positive Labour 

Market Impact Assessment 

(LMIA) from Employment 

and Social Development 

Canada (ESDC). Your 

employer would have applied 

for the LMIA, which you 

then had to attach to your 

application to CIC. 

and 

You are working for an 

employer named on your 

10 



 
 
 

work permit who has made a 

permanent job offer based on 

you being accepted as a 

skilled worker. 

You currently work in 

Canada in a job that is 

exempt from the LMIA 

requirement under: 

 an international 

agreement (such as, 

the North America 

Free Trade 

Agreement) or 

 A federal-provincial 

agreement. 

Your work permit is valid 

both when you apply and 

when the visa is issued (or 

you are authorized to work in 

Canada without a permit 

when your visa is issued). 

and 

Your current employer has 

made a permanent job offer 

based on you being accepted 

as a skilled worker. 

10 

You currently do not: 

 have a work permit, or 

 Plan to work in 

Canada before you get 

a permanent resident 

visa. 

OR 

You are currently working in 

Canada and a different 

employer has offered to give 

you a permanent full-time 

job. 

OR 
You are currently working in 

Canada in a job that is 

exempt from a Labour 

Market Impact Assessment, 

but not under an international 

or federal-provincial 

agreement. 

An employer has made you a 

permanent job offer based on 

you being accepted as a 

skilled worker. 

and 

The employer has a positive 

Labour Market Impact 

Assessment from ESDC. 

10 

 

Adaptability – Maximum: 10 Points 

Adaptability Points 

Your spouse or partner’s language level  

Your spouse or common-law partner has a 

language level in either English or French at 

CLB 4 level or higher in all four language 

abilities (speaking, listening, reading and 

writing). 

5 



 
 
 

 

To get these points, you must submit test 

results from an approved agency when you 

apply. Results cannot be more than two years 

old on the day you apply. 

Your past study in Canada 
You finished at least two academic years of 

full-time study (in a program at least two 

years long) at a secondary or post-secondary 

school in Canada. 

 

Full-time study means at least 15 hours of 

classes per week, and you must have stayed in 

good academic standing (as set out by the 

school) during that time. 

5 

Your spouse or partner’s past study in 

Canada 

Your spouse or common-law partner finished 

at least two academic years of full-time study 

(in a program at least two years long) at a 

secondary or post-secondary school in 

Canada. 

 

Full-time study means at least 15 hours of 

classes per week, and your spouse or partner 

must have stayed in good academic standing 

(as set out by the school) during that time. 

5 

Your past work in Canada 

You did at least one year of full-time work in 

Canada: 

2. In an occupation listed in Skill Type O 

or Skill Levels A or B of the National 

Occupational Classification (NOC), 

and 

3. With a valid work permit or while 

authorized to work in Canada. 

10 

Your spouse or common-law partner’s past 

work in Canada 

Your spouse / partner did at least one year of 

full-time work in Canada on a valid work 

permit or while authorized to work in Canada. 

5 

Arranged Employment in Canada 

You earned points under Factor 5: Arranged 

Employment. 

 

 

5 



 
 
 

 

Relatives in Canada 
You, or, if it applies, your spouse or common-

law partner, have a relative, either a 

 parent, 

 grandparent, 

 child, 

 grandchild, 

 child of a parent (sibling), 

 child of a grandparent (aunt or uncle), 

or 

 grandchild of a parent (niece or 

nephew), who is 

o living in Canada 

o 18 years or older and 

o Canadian citizen or permanent 

resident. 

 

5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

Appendix 4 – Evidence  

4.1 Munroe, Susan. “Pictures of the Great Depression in Canada.” Great Depression in 

Canada Pictures.30 November 30, 2014.  

http://canadaonline.about.com/od/historyphotos/ig/Great-Depression-Canada/index_t.01.htm 

 

 

 

 

 

 

 

 

 

 

 

 

 
   

 

 

 

 

 

 

http://canadaonline.about.com/od/historyphotos/ig/Great-Depression-Canada/index_t.01.htm


 
 
 

4.2 Worksheet for Primary Source Evidence Investigation  

       Primary Source Evidence 

  

Student: ____________________________________  Date:  _______________________   

1. What type of source is it?  
  
  
  

2. Who created it?  3. When was it created?  

4. Why was it created?  Who was the intended audience? 
  
  
  
  
  

5. What point of view/position does the author/creator represent? 
  
  
  
  
  

6. How does the intended audience and the author/creator’s point of view affect the source? 
  
  
  
  
  

7. What are the strengths and weaknesses of using this source in historical analysis? 
  
  
  
  
  

8. What can this source tell you about the Great Depression?  
  
  
  
  

                  Adapted from: News in Review  ·  CBC Learning  ·  newsinreview.cbclearning.ca 



 
 
 

 

4.3 Prime Minister Bennett’s Radio Broadcasts – “The Prime Minister's January Radio 

Broadcasts” https://www.collectionscanada.gc.ca/primeministers/h4-4049-e.html 

 

When my Government came into power in 1930, the economic system of the world was rocking 

to its foundations. An economic disaster, unparalleled in the history of our civilization, had 

overtaken us. We were in the grip of something more than a serious illness. Its fatal termination 

was averted only by means never invoked before. We have been sick almost unto death. But we 

have survived. Given the right sort of treatment, we will completely recover. 

In 1930 there was serious unemployment. Unemployment became greater and greater in the two 

years following. During the last year, we have been able to put large numbers of men to work. 

That was a real achievement. It is a fine beginning, but it is only a beginning. I told you in 1930 

that I would end unemployment. That was a definite undertaking. By it I stand. Unemployment 

in Canada today is one of the consequences of this awful and unprecedented world depression. 

The continued faulty operation of the international economic machine has made re-employment 

impossible. I do not offer that as an excuse. I state a fact. Therefore, now that the time has come, 

I am determined to try with all my strength to correct the working of the system in Canada so 

that present unemployment conditions may be put an end to. When I say I will correct the 

system, I mean that I will reform it. And when the system is reformed and in full operation again, 

there will be work for all. We then can do away with relief measures. We then can put behind us 

the danger of the dole. I am against the dole. It mocks our claim to progress. Canada on the dole 

is like a young and vigorous man in the poorhouse. The dole is a condemnation, final and 

complete, of our economic system. If we cannot abolish the dole, we should abolish the system. 

 

 

 

 

 

 

 

 

 

https://www.collectionscanada.gc.ca/primeministers/h4-4049-e.html


 
 
 

4.4 Picture from the Franklin D. Roosevelt Library, courtesy of the National Archives and 

Records Administration, Circa February 1936 
 

 

 

 

 

 

 



 
 
 

 

4.5 Picture from the Provincial archives of Alberta 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

 

4.6 Picture from the Franklin D. Roosevelt Library, courtesy of the National Archives and 

Records Administration, Circa 1935 

 

 

 

 

 

 

 



 
 
 

4.7 Strikers from unemployment relief camps en route to Eastern Canada during "March on 

Ottawa" in June 1935 in Kamloops, B.C. From 

http://www.collectionscanada.ca/obj/026020/f1/c029399-v5.jpg 
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4.8 Letters to Bennett, all found on the CBC archive: 

http://www.cbc.ca/history/EPISCONTENTSE1EP13CH2PA3LE.html 

 

Letter Set 1: 

Dear Mr. Bennett, 

I believe you to be good as well as a great man 

therefore I am appealing to you to save my home.  

Picture yourself, through no fault of your own,  

homeless with sons willing, but unable to provide for you. 

Please help me or tell me what I can do. 

Yours Sincerely and hopefully, Laura Bates. 

Toronto Sept 3, 1933 

Dear Madam, 

I am certainly willing to help you and if you will be good enough to let me know what company holds the mortgage 

on your home I will look into the matter and see if anything can be done to straighten out your difficulties. 

yours faithfully,  

R.B. Bennett 

 

 

Letter Set 2: 

Dear Sir, 

Three little baby boys were born to Mr. and Mrs. Samuels in our vicinity. 

Like many others they have had some very bad luck.  

The parents are a very fine type, not the kind with the hand out for help. 

We hope you will feel toward these unfortunate people the way we do. 

Yours truly, 

Elizabeth Ratray 

Welsley Ont, 

Sept. 27,1933 

Dear Mr. and Mrs Samuels, 

I am enclosing herewith a 20 dollar bill, which I trust may be of some little service to you during the Christmas 

season. 

I learned the other day that one of the triplet boys had passed away and I extend to you my sincerest sympathy, 

With best wishes, believe me I am 

yours faithfully  

RB Bennett Ottawa 

Oct 13, 1933 

 

 

 

http://www.cbc.ca/history/EPISCONTENTSE1EP13CH2PA3LE.html


 
 
 

Letter Set 3: 

Dear Prime Minister RB Bennett, 

It is with a very humble heart that I take the opportunity of writing this letter to ask you if you will please send for 

this underware for my husband from the Eaton catalog. I can manage but my husband has arthritis very bad at times 

in his arms and shoulders. I have patched and darned his old underwear for the last two years, but they are 

completely done now. If you can’t do this I really don’t know what to do. 

Mrs. Thomas Perkins 

Kingdom Saskatchewan 

Sept 28, 1933 

Prime Minister RB Bennett 

dear Sir received your kind favour of underware for my husband. We wish to thank you very much for it. We sure 

are thankful for your kindness 

Mr and Mrs. Thomas Perkins 

Kingdom, Saskachewan 

Nov 15 1933 

Letter Set 4: 

Dear Mr. Bennett, 

I am a litte boy eight years old and I’m in Grade III at school. I’ve wanted a littel red wagon to hich my dog to for so 

many year, but daddy has no money. Please, Mr. Bennett would you send me enuff money to buy my wagon. Thank 

you so much. 

Your very good friend, 

Maurice Stanley 

Dear Mr. Bennett, 

Thank very much for the money. I’m going to get the wagon. Mamma said I could. 

Ardath Sask 

Aug 31, 1935 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

4.9 “Stories from The Great Depression” uploaded by wenatcheeworld.com video 

https://www.youtube.com/watch?v=Uh_bKknOWG8 

 

4.10 “Interviews with Survivors of the Great Depression” uploaded by Adam Bird  

https://www.youtube.com/watch?v=polnEBTnQ6g 
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4.11 Prices for a family budget. Statistics Canada, Canada Year Book, 1937. 

 

Prices of a family budget of staple foods, fuel and lighting, and rent 

 

  Unit 1932 1933 1934 1935 1936 

Beef, sirloin steak  1 lb. 0.245 0.210 0.214 0.231 0.231 

Beef, chuck roast 1 lb. 0.129 0.112 0.115 0.126 0.125 

Pork, fresh, roast 1 lb. 0.152 0.151 0.201 0.212 0.214 

Pork, salt mess 1 lb. 0.156 0.148 0.184 0.198 0.201 

Bacon, breakfast 1 lb. 0.184 0.198 0.304 0.311 0.295 

Lard, pure leaf 1 lb. 0.121 0.126 0.135 0.161 0.161 

Eggs, fresh 1 dozen 0.294 0.281 0.319 0.312 0.338 

Eggs, storage 1 dozen 0.228 0.217 0.259 0.258 0.279 

Milk 1 qt. 0.098 0.093 0.098 0.102 0.103 

Butter, dairy 1 lb. 0.216 0.220 0.236 0.237 0.248 

Butter, creamery 1 lb. 0.253 0.255 0.270 0.273 0.283 

Cheese, old 1 lb. 0.206 0.196 0.199 0.199 0.211 

Cheese, new 1 lb. 0.206 0.196 0.199 0.199 0.211 

Bread, plain white 1 lb. 0.059 0.057 0.059 0.056 0.630 

Flour, family 1 lb. 0.030 0.029 0.032 0.034 0.360 

Rolled oats 1 lb. 0.047 0.048 0.051 0.052 0.520 

Rice, good medium  1 lb. 0.085 0.080 0.081 0.078 0.790 

Beans, hand picked 1 lb. 0.043 0.041 0.046 0.052 0.055 

Apples, evaporated 1 lb. 0.160 0.150 0.152 0.155 0.160 

Prunes, medium 1 lb. 0.111 0.115 0.127 0.122 0.111 

Sugar, granulated 1 lb. 0.059 0.073 0.072 0.064 0.051 

Sugar, yellow 1 lb. 0.057 0.071 0.070 0.062 0.060 

Tea, black 1 lb. 0.472 0.424 0.504 0.524 0.520 

Tea, green 1 lb. 0.472 0.424 0.504 0.524 0.520 

Coffee 1 lb. 0.428 0.400 0.392 0.376 0.360 

Potatoes 1 pk. 0.130 0.189 0.183 0.152 0.265 

Vinegar, white wine 1 pt. 0.072 0.072 0.072 0.072 0.720 

All foods, weekly budget1 $ 7.10 7.03 7.56 7.70 8.09 

Note: In the past, Canada used the British Imperial system of measurement (lb., inch, foot, etc.). 

However, in the 1970s, the Pierre Trudeau government implemented the International System of 

Units (km, cm, m, kg, etc.). 

1. Totals for "All foods" and "Grand total” are based upon the estimated weekly family 

consumption. 



 
 
 

4.12 Annual Income Chart, “Dirty Thirties!”  

http://www.paper-dragon.com/1939/priceguide.html 

 

ANNUAL INCOME 1932-1934 
Airline Pilot $8,000 

Airline Stewardess $1,500 

Apartment House Superintendent $1,500 

Bituminous Coal Miner $1,500 

Bus Driver $1,373 

Chauffeur $624 

Civil Service Employee $1,280 

College Teacher $3,111 

Construction Worker $907 

Dentist $2,391 

Department Store Model $936 

Doctor $3,382 

Dressmaker $780 

Electrical Worker $1,559 

Engineer $2,520 

Fire Chief (30,000 - 50,000 pop) $2,075 

Hired Farm Hand $216 

Hired Gun $5,200 

Housemother - Boys School $780 

Lawyer $4,218 

Live-in-maid $260 

Mayor (30,000 - 50,000 pop) $2,317 

Pharmaceutical Salesman $1,500 

Police Chief (30,000-50,000 pop) $2,636 

Priest $831 

Public School Teacher $1,227 

Publicity Agent $1,800 

Railroad Executive $5,064 

Railroad Conductor $2,729 

Registered Nurse $936 

Secretary $1,040 

Statistician $1,820 

Steel Worker $423 

Stenographer - Bookkeeper $936 

Textile Worker $433 

United States Congressman $8,663 

Waiters $520 

Average salary $1,368  
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4.13 “Top 20 Greatest Songs 1930-1938 (According to Dave’s Music Database),” uploaded 

by Nathaniel Jordan 

https://www.youtube.com/watch?v=PDRWlUh3LUM 
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4.14 “Brother Can You Spare a Dime Lyrics,” found on Metro Lyrics  

http://www.metrolyrics.com/brother-can-you-spare-a-dime-lyrics-bing-crosby.html   

Brother Can You Spare A Dime Lyrics  

They used to tell me I was building a dream 

And so I followed the mob 

When there was earth to plow or guns to bear 

I was always there, right on the job 

They used to tell me I was building a dream 

With peace and glory ahead 

Why should I be standing in line 

Just waiting for bread? 

Once I built a railroad, I made it run 

Made it race against time 

Once I built a railroad, now it's done 

Brother, can you spare a dime? 

Once I built a tower up to the sun 

Brick and rivet and lime 

Once I built a tower, now it's done 

Brother, can you spare a dime? 

Once in khaki suits, gee, we looked swell 

Full of that Yankee Doodly Dum 

Half a million boots went slogging through Hell 

And I was the kid with the drum 

Say, don't you remember? They called me 'Al' 

It was 'Al' all the time 

Why don't you remember? I'm your pal 

Say buddy, can you spare a dime? 

Once in khaki suits, ah, gee, we looked swell 

Full of that Yankee Doodly Dum 

Half a million boots went slogging through Hell 

And I was the kid with the drum 

Oh, say, don't you remember? They called me 'Al' 

It was 'Al' all the time 

Say, don't you remember? I'm your pal 

Buddy, can you spare a dime? 

http://www.metrolyrics.com/brother-can-you-spare-a-dime-lyrics-bing-crosby.html


 
 
 

4.15 “I Got Rhythm Lyrics,” found on Metro Lyrics  

http://www.metrolyrics.com/i-got-rhythm-lyrics-ella-fitzgerald.html  

 

I Got Rhythm Lyrics  

"I Got Rhythm" was written by Gershwin, George / Gershwin, Ira.  

Days can be sunny with never a sigh 

Don't need what money can buy 

Birds in the trees sing their day full of songs 

Why shouldn't we sing along? 

I'm Chipper all the day 

Happy with my lot 

How do I get that way? 

Look at what I've got 

I got rhythm, I got music, I got my man 

Who could ask for anything more? 

I've got daisies in green pastures 

I've got my man 

Who could ask for anything more? 

Old man Trouble, I don't mind him 

You won't find him 'round my door 

I've got starlight, I've got sweet dreams 

I've got my man 

Who could ask for anything more? 

Old man Trouble, I don't mind him 

You won't find him 'round my door 

I've got starlight, I've got sweet dreams 

I've got my man 

Who could ask for anything more? 

I've got rhythm, I've got music 

I've got daisies in green pastures 

I've got starlight, I've got sweet dreams 

I've got my man 

Who could ask for anything more? 

 

http://www.metrolyrics.com/i-got-rhythm-lyrics-ella-fitzgerald.html


 
 
 

Appendix 5 – Historical Perspectives  

5.1 “Great Depression Cooking – Dandelion Salad” 

https://www.youtube.com/watch?v=51VhG8MKxJY&list=SL&feature=sh_e_se 
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5.2 “Depression Era Hamburgers” uploaded by GingerlyJ on food.com 

http://www.food.com/recipe/depression-era-hamburgers-393060 

Depression Era Hamburgers 

 Prep Time: 15 mins 

 Total Time: 25 mins 

 Serves: 6, Yield: 6 burgers  

About This Recipe 

"This recipe was handed down to me from my Great-grandmother who told stories of how clever 

they had to be to make things stretch during the Depression era My great- grandparents made it 

by turning their house into a boarding house. One of the meals she made to make sure everyone 

got some food were these thin burgers. The taste is awesome"  

Ingredients  

o 1 lb ground beef  

o 1 large egg  

o 1 medium onion  

o 1/4 teaspoon garlic powder  

o 1 teaspoon kosher salt  

o 1 teaspoon black pepper  

o 12 slices white bread  

o 2 tablespoons unsalted butter  

o 12 slices American cheese  

Directions 

1. Grate half the onion and thinly slice the other.  

2. In a big bowl combine meat, egg, and spices  

3. Shape into thin patties.  

4. Spread butter on each side of the bread.  

5. In a skillet cook bread 3 minutes on each side.  

6. Cook the burgers and drain the grease from skillet.  

7. Blot off extra grease with paper towels.  

8. Top each burger with a slice of cheese.  

9. Put pattys on bread and top with thinly sliced onion. 

 

 

http://www.food.com/recipe/depression-era-hamburgers-393060


 
 
 

 

5.3 Prices for a family budget. Statistics Canada, Canada Year Book, 1937. 

 

Prices of a family budget of staple foods, fuel and lighting, and rent 

 

  Unit 1932 1933 1934 1935 1936 

Beef, sirloin steak  1 lb. 0.245 0.210 0.214 0.231 0.231 

Beef, chuck roast 1 lb. 0.129 0.112 0.115 0.126 0.125 

Pork, fresh, roast 1 lb. 0.152 0.151 0.201 0.212 0.214 

Pork, salt mess 1 lb. 0.156 0.148 0.184 0.198 0.201 

Bacon, breakfast 1 lb. 0.184 0.198 0.304 0.311 0.295 

Lard, pure leaf 1 lb. 0.121 0.126 0.135 0.161 0.161 

Eggs, fresh 1 dozen 0.294 0.281 0.319 0.312 0.338 

Eggs, storage 1 dozen 0.228 0.217 0.259 0.258 0.279 

Milk 1 qt. 0.098 0.093 0.098 0.102 0.103 

Butter, dairy 1 lb. 0.216 0.220 0.236 0.237 0.248 

Butter, creamery 1 lb. 0.253 0.255 0.270 0.273 0.283 

Cheese, old 1 lb. 0.206 0.196 0.199 0.199 0.211 

Cheese, new 1 lb. 0.206 0.196 0.199 0.199 0.211 

Bread, plain white 1 lb. 0.059 0.057 0.059 0.056 0.630 

Flour, family 1 lb. 0.030 0.029 0.032 0.034 0.360 

Rolled oats 1 lb. 0.047 0.048 0.051 0.052 0.520 

Rice, good medium  1 lb. 0.085 0.080 0.081 0.078 0.790 

Beans, hand picked 1 lb. 0.043 0.041 0.046 0.052 0.055 

Apples, evaporated 1 lb. 0.160 0.150 0.152 0.155 0.160 

Prunes, medium 1 lb. 0.111 0.115 0.127 0.122 0.111 

Sugar, granulated 1 lb. 0.059 0.073 0.072 0.064 0.051 

Sugar, yellow 1 lb. 0.057 0.071 0.070 0.062 0.060 

Tea, black 1 lb. 0.472 0.424 0.504 0.524 0.520 

Tea, green 1 lb. 0.472 0.424 0.504 0.524 0.520 

Coffee 1 lb. 0.428 0.400 0.392 0.376 0.360 

Potatoes 1 pk. 0.130 0.189 0.183 0.152 0.265 

Vinegar, white wine 1 pt. 0.072 0.072 0.072 0.072 0.720 

All foods, weekly budget1 $ 7.10 7.03 7.56 7.70 8.09 

Note: In the past, Canada used the British Imperial system of measurement (lb., inch, foot, etc.). 

However, in the 1970s, the Pierre Trudeau government implemented the International System of 

Units (km, cm, m, kg, etc.). 

1. Totals for "All foods" and "Grand total"are based upon the estimated weekly family 

consumption. 



 
 
 

5.4 Annual Income Chart, “Dirty Thirties!”  

http://www.paper-dragon.com/1939/priceguide.html 

 

ANNUAL INCOME 1932-1934 
Airline Pilot $8,000 

Airline Stewardess $1,500 

Apartment House Superintendent $1,500 

Bituminous Coal Miner $1,500 

Bus Driver $1,373 

Chauffeur $624 

Civil Service Employee $1,280 

College Teacher $3,111 

Construction Worker $907 

Dentist $2,391 

Department Store Model $936 

Doctor $3,382 

Dressmaker $780 

Electrical Worker $1,559 

Engineer $2,520 

Fire Chief (30,000 - 50,000 pop) $2,075 

Hired Farm Hand $216 

Hired Gun $5,200 

Housemother - Boys School $780 

Lawyer $4,218 

Live-in-maid $260 

Mayor (30,000 - 50,000 pop) $2,317 

Pharmaceutical Salesman $1,500 

Police Chief (30,000-50,000 pop) $2,636 

Priest $831 

Public School Teacher $1,227 

Publicity Agent $1,800 

Railroad Executive $5,064 

Railroad Conductor $2,729 

Registered Nurse $936 

Secretary $1,040 

Statistician $1,820 

Steel Worker $423 

Stenographer - Bookkeeper $936 

Textile Worker $433 

United States Congressman $8,663 

Waiters $520 

Average salary $1,368  
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5.5 “Depression Dinner” uploaded by Wineaux on food.com 

http://www.food.com/recipeprint.do?rid=190612  

 

Depression Dinner 

 Prep Time: 20 mins 

 Total Time: 1 hr 20 mins 

 Servings: 4  

About This Recipe 

"I got this recipe from an elderly neighbor a few years ago and my son frequently requests it! 

The name, my neighbor said, came from the days of the Great Depression, when stretching 

everything was a must. It's quick, easy, cheap to make and very good, too! The mashed potatoes 

are a guess - fix what you need to feed your family!"  

Ingredients  

o 1 lb lean ground beef  

o 1/2 teaspoon salt  

o 1 small red onion, sliced and separated into rings  

o 1/4 cup vinegar  

o 1 tablespoon sugar  

o 4 cups mashed potatoes  

Directions 

1. Mix vinegar and sugar. Add onion.  

2. Allow the onion to marinate, in the refrigerator, until dinnertime (the longer the better, at our 

house).  

3. Brown the ground beef, adding salt to taste.  

4. Make an indentation in individual portions of mashed potatoes.  

5. Fill indentations with beef and spoon the marinated onions and sauce over over the meat.  

6. Enjoy! 

 

 

 

 

 

http://www.food.com/recipeprint.do?rid=190612


 
 
 

5.6 “Magic Potato Soup Recipe” by Lacy Razor 

http://www.grit.com/farm-and-garden/magic-potato-soup.aspx#axzz3Ks4CK0TX 

 

Meet Magic Potato Soup: 

 

Ingredients 
4-5 medium potatoes, peeled and diced 

1 onion, sliced as thinly as possible (the onion will “dissolve” and be absorbed by the liquid 

almost completely by the time the potatoes are cooked if sliced very, very thinly!) 

1 teaspoon salt (and an optional dash of pepper) 

3 1/2 cups water 

1 tablespoon butter 

1 tablespoon flour 

 

Directions 
1) Combine the first four ingredients in a saucepan and cook until potatoes are tender. Drain, 

reserving liquid. In the empty saucepan, heat butter and flour until flour is browned. 

2) Add the reserved liquid. Stir and cook until smooth (use a whisk or fork). Add potatoes and 

onion, then heat through. 

3) Sprinkle with chives or parsley, if desired or if such items are available. 

 

 

 

 

 

 

 

 

 

 

 

http://www.grit.com/farm-and-garden/magic-potato-soup.aspx#axzz3Ks4CK0TX


 
 
 

5.7 Recipe and Corresponding Worksheet for Depression Cake 

Depression Cake 

Ingredients 

2 cups sugar 

½ cup shortening 

8 oz dates 

1 tsp cloves 

1 tsp soda 

3 cups flower 

¼ tsp salt 

2 cups water 

1 cup applesauce 

2 tsp cinnamon 

2 tsp nutmeg 

3 tbsp water 

3 tsp baking powder  

1 cup of nuts (optional) 

 

Directions 

1) Dissolve baking soda in 3 tablespoons of water 

2) Boil sugar, shortening, water, applesauce, dates and spices in sauce 

pan for five minutes. Let stand until cool 

3) Add the baking soda which has been dissolved in water 

4) Combine flour, baking powder and salt 

5) Add to cold mixture. If desired, blend in 1 cup of nuts 

6) Bake approximately 1 hour at 325 degrees in a greased and floured 

tube pan or two loaf pans 

Bon Appétit  



 
 
 

Grocery Shopping in 1933 
Relief officials in Toronto gave a family of seven $6.93 a week for groceries. Use 

the following shopping list to plan a menu for a family of seven. Try not to spend 

more than 99 cents per day.  

Product Cost 

Milk $0.10 / quart 

Eggs $0.15 / dozen 

Potatoes $0.25 / 25 pounds 

Rolled Oats $0.05 / pound 

Carrots $0.04 / pound 

Onions $0.04 / pound 

Prunes $0.12 / pound 

Bread $0.05 / pound 

Oranges $0.25 / pound 

Cheap cut of beef $0.12 / pound 

Butter $0.25 / pound 

Sugar $0.16 / pound 

Peanut Butter $0.16 / pound 

Cabbage $0.04 / pound 

Flour $0.05 / pound 

Dried Beans $0.04 / pound 

Molasses $0.13 / pint 

Turnips $0.04 / pound 

Make up a menu for the family for seven days (3 meals/day) 

1) Do you consider these meals appetizing? Nutritious? Explain your 

answer. 

2) What problems would you develop eating a steady diet of these 

kinds of meals?  

3) List the kinds of foods that you would never be able to afford. 



 
 
 

Appendix 6 – Ethical Dimensions 

  

6.1 “Rhineland Occupation Game” created and designed by Ian Luff  

http://thinkinghistory.co.uk/ActivityBase/RhinelandOccupationGame.html 

The Activity 

1. Issue each pupil with a military strength card (provided below). G symbolises a unit of 

German troops. F a unit of French, and B a unit of British. Emphasise that the pupil must show 

the card to nobody. In fact the cards are overwhelmingly French, reflecting the military balance 

at the time, but the pupils don’t know this: and nor could the leaders of Britain and France be 

certain of it at the time! 

2. Divide the class into two. The pupils in one half are each taking on the role of the President of 

France; those in the other half that of the PM of Great Britain. Each pupil bears that burden alone 

and must not confer when asked to consider his or her position. 

3. Give each pupil the appropriate context sheet (provided below) outlining the factors that he or 

she must take into account when choosing a course of action. 

4. Assume a newsflash voice and say ’This morning German troops crossed the river Rhine in 

apparent force with seemingly well equipped troops. Those troops have now taken up position in 

the Rhineland; this is indisputably German territory but the move is clearly against the terms of 

the Treaty of Versailles.’ 

5. Give each pupil five minutes to decide what he or she is to do and to prepare a justification for 

that decision. Emphasise that there are only two choices: oppose Hitler or accept that German 

troops may stay in the Rhineland. 

6. After the five minutes is up, ask the French which ’presidents’ have decided to oppose Hitler. 

Ask two of those with their hands up to justify their decision. Then ask - who has decided to 

accept the German occupation - again with a justification from two. Do the same with the 

British. Encourage discussion and challenge of the justifications. 

7. Decision time. What actually was the military balance? Ask all pupils holding an F card to 

stand. Then those holding a B. The vast majority of the room will be standing. Tell these to sit 

down then ask the three or so holding G cards to stand! It rapidly becomes clear that, if 

challenged, the German advance could not have succeeded - in fact the German Army had orders 

to retreat had any move been made by the French forces. 

8. Now discuss. Why, then, did so many pupils decide not to oppose the German move. Many 

will have done just that as even the most ’gung ho’ classes would have been held back by the 

context in which they were forced to operate, and any pupil who selected on the basis of ’just 

wanting to fight them’ will have been exposed when asked to justify. 

http://thinkinghistory.co.uk/ActivityBase/RhinelandOccupationGame.html


 
 
 

Context sheets for the Rhineland Game 

France 

1. You lost nearly two million men in the Great War 
2. Your economy is in bad shape. 
3. There are political riots on your streets daily. 
4. You are not sure if the British will support you. 
5. The Rhineland is indisputably part of Germany. 
6. The German army appears very strong. 

Britain 

1. You lost nearly a million men in the Great War 
2. Your economy is in bad shape. 
3. You have just signed a naval treaty with Germany. 
4. You can’t see how a militarised Rhineland is any threat to Britain. 
5. You don’t trust the French to fight. 

Military Strength Cards.  

Suggested proportion of relative units. 

(17 F cards, 4 B cards, 3 G cards) 

F F F F 

F F F F 

F F F F 

B F F F 

B B F F 

B G G G 

 

 

 

 

 

 

 

 

 



 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6.2 Assignment Task Sheet, as seen on the following page 



 
 
 

  

Your Task: You and your group must research a world conflict from 

the perspective of one country and use at least two primary sources 

and one secondary source to explore the reason that your country 

intervened in the conflict and why they intervened in that specific 

way. To do this, follow the steps below:  

Step One: Pick a conflict 

You may choose from the list below or ask me if you have another idea you 

would like to explore: 

1) World War One (pick one country to focus on) 

2) World War Two (pick one country focus on)  

3) The Vietnam War (1955-1975) 

4) The Rwandan Genocide (1994) 

5) The Iraq War (2003) 

Step Two: Understand the conflict 

Do some basic research to understand what caused the conflict and how the 

country you are focusing on reacted to the conflict. Did they immediately get 

involved? Why or why not? Did they provide soldiers, money, equipment, 

political support or financial support? 

Step Three: Identify and analyze sources 

Determine which sources illustrate the reasons the country you are focusing on 

got involved in the conflict. You can use photographs, quotes, art, eye witness 

accounts, United Nations documents, budgets, financial information etc. Pick at 

least three sources (two primary, one secondary) that inform your understanding 

of why the country got involved in the way they did. 

Step Five: List factors  

Create a master list of factors that determined how and why your country 

intervened in the conflict. Make sure you cover many different perspectives, 

including financial cost, political factors, geographical proximity and ethical 

responsibility.  

  

Factors of War 
   



 
 
 

6.3 An example of a debriefing presentation of factors after students have presented.  

Note: I transferred this document into a smartboard program and used the “screen” application to 

hide things as I went through them with my students, however, that application is only available 

to people who have paid for a subscription, so you can use this word document as a guide.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

Financing and Supplies 

How much does peacekeeping cost? 

The approved budget for UN Peacekeeping operations for the fiscal year 1 July 2014-30 June 

2015 is about $7.06 billion  

The top 10 providers of assessed contributions to United Nations Peacekeeping operations in 

2013-2015 are: 

1. United States (28.38%) 

2. Japan (10.83%) 

3. France (7.22%) 
4. Germany (7.14%) 

5. United Kingdom (6.68%) 

6. China (6.64%) 

7. Italy (4.45%) 

8. Russian Federation (3.15%) 

9. Canada (2.98%) 

10. Spain (2.97%) 

 

http://www.un.org/en/peacekeeping/resources/statistics/factsheet.shtml  

 

 

 

 

 

 

 

 

 

 

http://www.un.org/en/peacekeeping/resources/statistics/factsheet.shtml


 
 
 

Guerilla Warfare and Child Soldiers 

“They fight like soldiers, but die like children” 

 

"We went from children who were afraid of gunshots to now children who were gunshots."  

 

 

 

 

 

 



 
 
 

 

 

 

https://www.youtube.com/watch?v=g2cwrznedIU  

Watch 0:00 – 2:57 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=g2cwrznedIU


 
 
 

Ambiguity in Good Guys and the Bad Guys 

“In Rwanda, one person's God is another person's Satan” -Thérèse Nyirabayovu 

 

 The Somalia Affair  

 

 Abu Ghraib, Iraq 

 

 My Lai Massacre, Vietnam 

 

 ISIS and the Middle East  

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 

The Human Cost 

Complex PTSD is as close to death as you can possibly imagine; you actually believe you’re not 

going to make it. It’s like something bigger than the universe stole your identity and soul and 

your left as a shell, stuck on repeat that beats you down further. Horror. You lose yourself and 

fight every moment to get him back until you realize he’s gone, you have to create a new life, a 

new identity. 

 

Physical cost: 

 http://www.un.org/en/peacekeeping/fatalities/documents/stats_1.pdf 

 

Emotional cost: 

“Rwanda will never ever leave me. It's in the pores of my body. My soul is in those hills, my 

spirit is with the spirits of all those people who were slaughtered and killed that I know of, and 

many that I didn't know. … Fifty to sixty thousand people walking in the rain and the mud to 

escape being killed, and seeing a person there beside the road dying. We saw lots of them dying. 

And lots of those eyes still haunt me, angry eyes or innocent eyes, no laughing eyes. But the 

worst eyes that haunt me are the eyes of those people who were totally bewildered. They're 

looking at me with my blue beret and they're saying, "What in the hell happened? We were 

moving towards peace. You were there as the guarantor" -- their interpretation -- "of the 

mandate. How come I'm dying here?" Those eyes dominated and they're absolutely right. How 

come I failed? How come my mission failed? How come as the commander who has the total 

responsibility-- We learn that, it's ingrained in us, because when we take responsibility it means 

the responsibility of life and death, of humans that we love.” 

― Roméo Dallaire 

 

https://www.youtube.com/watch?v=05bnplpTSq8 , 2:29 

 

 

 

 

 

http://www.un.org/en/peacekeeping/fatalities/documents/stats_1.pdf
https://www.youtube.com/watch?v=05bnplpTSq8


 
 
 

Moral Obligation 

 

“The opposite of love is not hate, it's indifference. The opposite of art is not ugliness, it's 

indifference. The opposite of faith is not heresy, it's indifference. And the opposite of life is not 

death, it's indifference.” – Elie Wiesel 

 

 

“First they came for the Socialists, and I did not speak out— 

Because I was not a Socialist. 

Then they came for the Trade Unionists, and I did not speak out— 

Because I was not a Trade Unionist. 

Then they came for the Jews, and I did not speak out— 

Because I was not a Jew. 

Then they came for me—and there was no one left to speak for me.” 

Martin Niemöller (1892–1984) 

 

 

https://www.youtube.com/watch?v=O8ZkELStZ2o  3:17 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=O8ZkELStZ2o

