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Lesson 1 – Evaluating the Historical Individual 
Course: The West and the World (CHY4U) 

 

Specific Expectations: draw conclusions based on supporting evidence, effective analysis of 

information, and awareness of diverse historical interpretations 

 

Primary Historical Thinking Concept: Historical Significance 

 

Secondary Historical Thinking Concept: Evidence 
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Lesson #: 1 

 

Title: Evaluating the Historical Individual 
 

Overview: This lesson is designed to teach the students how to evaluate the true significance of the 
individual historical figure. 
 

Materials: 
 

1.Primary Source Documents: PSD 1.1, PSD 1.2, PSD1.3 
2.Instructions for Teacher: Make 10 copies of each of the PSD's (1.1, 1.2, 1.3) as well as 30 
copies of the BLM (1.1) 
3.Black Line Masters: BLM 1.1 

 

 

Step One Warm Up (10 Min): 
 

Ask every student to pull out a blank piece of paper. Then ask every student to think seriously for a 
moment about who they believe to be the most significant person in human history. Make sure they 
understand that there are no time constraints. They can pick anybody. Then have the students 
proceed to keep that person a secret from their classmates. Have the students crumple up the sheet 
and then throw the ball of paper in to a box placed in the centre of the room. The instructor will then 
go to the board and create two T-Charts. One will be labeled Male vs Female and the other White vs 
Non-White. Go through the box and tally up how many of the named historically significant figures fall 
under each category. 
 

Step Two Discussion (10 min): 
 

Once the tally is done it will most likely reflect on the fact that most of the people who we consider to 
be historically significant are most likely White Males. Pose this question to the students: Why is this 
the case? There are most certainly other histories out there so why is it that we seem to only reflect 
on the presence of White Males in history? Can we think of any instances in History that a non-white 
male perspective would be important if not perhaps even necessary? 

 

 
 
 
Step Three Modeling (10 min): 
 

First when we analyze an individual we must ask ourselves why their contributions have been 
considered noteworthy. Did this person/event affect many people at the time? Did the changes 
caused by said person or events have long lasting impact or a short one? Also make sure to emphasize 
that in order to fully understand the significance of any event or person we must also evaluate if the 
event/person is revealing something about a much greater narrative. 
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Step Four Guided Practice (20 Min): 
 

Tell the students that we are now in a hot air balloon. Retrieve the list of historically significant names 
that was created at the beginning of the class. Tell the class that in this hot air balloon only six (6) of 
the names given can fit in the hot air balloon. Once again review the questions that were discussed 
before. That only those who had affected significant groups of people or who made lasting changes 
should be those who are welcome to sit inside the hot air balloon. Only allow for fifteen minutes total 
to make these decisions. With the time constraint the students should feel pressured to make very 
quick but hopefully logical choices as well. At the end of the 15 min ask the students to justify why 
these six (6) individuals have been placed in the balloon. 
 

Step Five Independent Activity (15 min): 
 

The students will have access to three different primary documents (1.1, 1.2, 1.3). These three are the 
primary documents that they will analyze using a fourth BLM (1.1). These documents will be analyzed 
by the students. They will be using the BLM because it has the questions previously discussed in class 
on how to evaluate whether or not a person/event is significant. 
 

 

Step Six Sharing/ Discussing/Teaching (10 min): 
 

Have the students reevaluate their choices of the historically significant members of their hot air 
balloon ride and to have them consider the three new documents that have been made available to 
them. Ask them then to write a short reflection piece on why they would either keep the original six 
members OR why they would make a change. If they do choose to make a change they have to be able 
to justify not only why the new member is significant but why that new member is more significant 
than the member they would have had to inevitably cut out of the original six. 
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Primary Source Documents:  

 

PSD 1.1  

 

 
i 
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PSD 1.2 

ii 
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PSD 1.3 

 

iii 
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Historical Significance 

 

Name:___________________________________________   Date:  _______________ 

 
Primary or secondary source (page numbers, if relevant): 
 

 
Event or person (or people) that is historically significant in this source: 
 

 

Brief description: 
 

 

 

 
Significance Criteria In what ways is this event or 

person historically significant? 

Does it 

apply? 

(Y/N) 

In what way does this event or person meet the criteria? 

1. Resulting in Change 

a) Profundity: How were people affected by the 

event or person? 

 

b) Quantity: How many people’s lives were 

affected? 

 

c) Durability:  How long lasting were the changes? 

 

 

  

 

 

 

 

2. Revealing 
How does this event or person shed light on enduring 

or emerging issues in history or contemporary life? 
 

 

  

 

Of what larger story or argument might this event or person be a part? 
 

 

How might the historical significance of this event or person change over time? 
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Lesson 2 – Evidence  
 

Course: West and the World (CHY4U) 

 

Specific Expectation: evaluate the credibility of sources and information (e.g., by considering the 

authority, impartiality, and expertise of the source and checking the information for accuracy, 

reliability, underlying assumptions, prejudice and bias, and validity of argument) 

 

Primary Historical Thinking Concept Explored: Evidence 

 

 

Lesson #: Lesson #2 

 

Title: What is Evidence? 

 

Overview: Discussion on the value of different types of evidence and their importance to 

understanding history in context.  

 

Materials 

 

1. Primary Source Documents: PSD 2.1-2.5 

2.Make 8 copies of PSD 2.1-2.4. make sure that 2.1 is a double sided copy with the glossary on 

one side. Make 30 copies of PSD 2.5. Make 30 copies of BLM 2.1 

3.Black Line Master: Make sure internet is functional for BLM 2.2. BLM 2.1 

 

Step One Warm Up (10 Min): 

 

 Show students the video BLM 2.2v. Start a discussion with all of the students. Ask “Why would 

this evidence be rejected? Did the host give legitimate reasons for the rejection? Agree or disagree.” 

Make sure that the purpose of this activity is explicitly stated. The idea is to evaluate the evidence 

presented NOT to evaluate whether or not Big Foot is real.  

 

 

Step Two Discussion (15 min): 

 

 Ask the students what they think evidence means? What can we, as historians, look at if we 

want to know about an event? 

For this ask the students what we know about the D-Day Landings. Ask students where they would 

look if they wanted to know more about this topic. What kind of things would they be looking for? 

Discuss with students if some types of evidence may hold more weight than others. Why would that be 

the case? Should that be the case or are all pieces of evidence created equal? 
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Step Three Modelling (10 min):  

 

 Give the students Black Line Masters sheet 1.1. Go through each of the questions with the 

students to make sure that they understand the importance of them. Also explain that if you cannot find 

the answer to one of the questions that in itself is important. If a student cannot find the name of an 

author for example then pose the question as to why the author was not named. Suggest to the students 

that it may be possible to try and infer the author’s identity by accumulating the rest of your available 

evidence.  

 

 

Step Four Guided Practice (10 min):  

 

 Give the students a copy of the PSD 2.5. As a class we will identify who the author of the letter 

is, when it was created, what historical events were happening ect. Making sure that the students 

understanding how to find the answers to each of these questions in the document is important as they 

will be doing the exact same thing on their own once the guided practice is done.  

 

 

Step Five Independent Activity (15 min): 

 

 Divide the Students in to four (4) groups. Give each student a copy of BLM 2.1 to 2.4. Each 

group of students will be given a piece of primary evidence and asked to answer as many questions as 

they can in regards to the primary document that they have in front of them. Encourage group 

discussion as many of the answers may not me obvious or may be missing entirely. If that is the case 

than ask the students to try an answer the question in regards to the evidence that they have available to 

them. For example if the author of a document is missing try to infer what kind of person he may have 

been given the evidence that the student does have available to them.  

 

Step Six Sharing/Discussion/Teaching (15 min): 

 

 Ask each group to share the type of document that they had and to briefly explain the answers 

that they have come up with in relation to each of their separate documents. Students should also be 

discussing certain problems they may have encountered and how they have tried to work around them. 

For example in regards to missing information how would they go about finding the missing 

information? Are there other documents that may provide them with a more definite answer? If so 

where do the students think they can find them? 
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Primary Source Documents: 

 

PSD 2.1, 2.2, 2.3, 2.4vi  

 

PSD 2.1            
  

 

We spent the entire afternoon being briefed in the differing tasks of each 

25 man Platoon. Then the tasks of each 7 man Section was considered 

and finally in cases where individuals had special tasks, these were also 

looked at in detail since, working in such a confined area, in darkness, it 

was essential that everyone knew what everyone else was doing at any 

given time, and to be in a position to carry out their job if the appointed 

individual was not available for any reason. We worked out each of our 

moves, then looked at possible counter-moves that the enemy might 

make, and considered ways of blocking them. Nothing could be left to 

chance and split second accuracy was vital for the success of the mission. 

We studied the latest aerial photographs (some had been taken within 

past 24 hours). These were extremely helpful as they showed the 

bridges in minute detail. The RAF boys had been busy and had taken 

considerable risks for some pictures seemed to have been taken at 

treetop level. These photographs, together with the most perfect scale 

model that the Allies could make, gave us a very clear ‘picture’ of the 

bridges and surrounding countryside. 

The large scale model had been compiled with the aid of photographs, 

maps and local intelligence reports. Nothing that could be of help to us 

had been left out – every house, outbuilding, hedgerow, gateway, ditch, 

tree and fortification had been meticulously recorded. We were advised 

that if a pane of glass had been broken in any window it would be shown 

on the model. 
 

D E Edwards, 6th Airborne Division. 



11 

 

Glossary: 
Briefed: to be told instructions 

Tasks: jobs to do 

Platoon: group of military men. Usually between 25 and 60 soldiers 

Confined: small or tight area 

Essential: very important 

Minute: very small details 

Counter-moves: a response from the enemy 

Aerial Photographs: pictures taken from a plane 

Considerable risk: to take a lot of risks 

Appointed: To be told what to do 

Vital: Very important 

Scale Model: Smaller version of the real thing 

Compiled: papers that have been put together 

Hedgerow: shrubs or small trees growing in a row 

Fortification: military base 

Advised: to be given advice 

Pane of Glass: a piece of glass from a window   
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PSD 2.2                                             

 

 

 

 

 
The Final Embarkation: Grim-faced US troops file aboard an LCA (Landing Craft Assault) at a British 

port prior to embarkation. 
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PSD 2.3 

 

 

 

 

 

 

 

 
The Beaches Near Lionsur-Mer, Normandy 1944. by Edward Jeffrey Irving 
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PSD 2.4 

 

 

 

 
 
 
 
 
 
 
 
 
 

Monday June 5th 1944 

Rain during night. Bed drier now. Everything dirty. Many sick. 

More 

and more craft coming up all shapes and sizes. Seemingly been 

swanning 

around since yesterday. (Later learned that Invasion postponed 

at last 

minute for 24 hours due to bad weather). Had small bout 

seasickness in 

evening – soon passed off. Some becoming very ill. Lots of 

vomit added 

to grease and water. Cold and wet. Sailed after dark. 

Tuesday June 6th D. Day 

Up 5.00 hours cold, wet, sea rough. 
 

 

Reverend L F Skinner, Senior Chaplain to 8th Armoured Brigade, 
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PSD 2.5 

 

May 21, 1941,  

 

I was aboard the HMCS Assiniboinem and we had just returned to Liverpool after 

escorting a convoy across the North Atlantic. We expected to be there a few days to 

have a few minor repairs done to the ship, but after just a few hours, we received orders 

to sail. We were to escort a cruiser which was heading in the direction of Scapa Flow, 

and at full speed. The following day we met the rest of the ships we were to join. What 

an impressive sight – it looked like half the British Navy was there. Battleships, light 

Cruisers, heavy Cruisers, an Aircraft Carrier and dozens of Destroyers were heading in 

a westerly direction at full speed. It was then we were informed that the HMS Hood had 

been sunk by the German battleship Bismark and the Home Fleet had only one thing 

on their mind at this time – to sink the Bismark. After steaming at full speed for the next 

three days, some of the destroyers were running low on fuel so we went into Iceland to 

refuel; then proceeded to rejoin the fleet. The Bismark had been sighted and the ships 

were moving in, ready for battle. When we were about six hours sailing time from joining 

in the action, we received word that the Bismark had been sunk. Were we 

disappointed? Well, yes, a bit – but we almost were there for the final blow!  

 

Gordon R. Belcher L/Smn. R.C.N.R.vii 
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BLM 2.1 

Primary Source Evidenceviii 

 

Name: _____________________________________           Date:  ________________________ 

 
 

1. What type of source is it? 
 

2. Who authored/created it? 

 

 

 

 

3. When was this created? 

 

 

 

4. What historical events were occurring when it was created? 

 

 

 

 

5. Why was it created?  Who was the intended audience? 

 

 

 

 

6. What point of view/position does the author/creator represent? 

 

 

 

7. How does the point of view/position shape the source? 

 

 

 

 

8. What evidence does it contribute to the topic you are studying, the narrative you are writing, or 

the argument you are making? 
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Lesson 3 – Analyzing Historical Perspective 
Course:  
The West and the World (CHY4U) 

 

Specific Expectation: analyze historical events and issues from the perspectives of different 

participants in those events and issues 

 

 

Primary Historical Thinking Concept Explored:  
Historical Perspectives 

 

Secondary Historical Thinking Concept Explored: 
Evidence 

 

Title: Two Sides to the Coin 

 

Lesson #: Lesson 3 

 

 

Overview: This lesson will be teaching students about Historical Perspective. It will be done by 

comparing two newspapers from the 1930's that discuss the unification of Germany with Austria 

and Czechoslovakia.  

 

 

Materials: 
 

1.Primary Source Documents: PSD 3.1, 3.2, 

2.Instructions: Make 30 copies of each PSD 3.1 and 3.2.  

3.Black Line Master: BLM 3.1, 3.2 

 

Step One Warm Up: 

 

Show students the Black Line Masters 3.1(BLM 3.1). In this video the actors are portraying two 

officers of the Nazi SS division and they are examining the skull symbol that appears on their 

hats. Although this is a comedic look at the Nazi SS it is a avenue in order to promote discussion 

on how the soldiers are each expressing a new perspective on an issue, in this case their 

uniforms. Prompt the class with questions such as “Who's perspective are we seeing in this 

video?”, “Who is having their perspective being challenged and in what way?”. This is an open 

class discussion 

 

 

Step Two Discussion: 
 

Write on the board in large bold letters Historical Perspective. With the class try and create a 

working definition of what this means. Focus on one word at a time. Have the students define 
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what the word Historical means. Guide the discussion with questions such as “What do we 

consider to be Historical? Is it people places and things or is it more than that?”. Once the 

students have reached a general concencuss, write that definition on the chalk board. Make sure 

that it stays up there for the duration of the lesson. Move on to the second word: Perspective. 

Open this discussion up to the class. Guide the discussion with pointed questions such as “Who's 

perspective is important?” or “How can perspective affect how we understand an event?”. As the 

class come up with a definition on perspective have them link the two words together. This way 

the whole class has one working definition of what Historical Perspective means. Leave this 

finalized definition on the board for students to refer back to later in the lesson. 

 

 

Step Three Modeling: 
 

Discuss with the students how the public would get information on global events. Discuss the 

importance of the newspapers. Just as in today's media different newspapers will cover a 

different perspective on an event. Can the students make the comparison between media 

coverage of events that are happening today? Discuss with the students that the same way in 

which we understand differing perspectives can also be applied to historical newspapers. 

 

 

Step Four Guided Practice: 
 

Discuss with students how Historical Perspectives can be changed depending on the type of 

document being looked at. Use BLM 3.2 and make sure that each student has a copy of the 

newspaper Illustrated London News (PSD 3.1). Go through each of the questions on the BLM 

with the students. Allow for the students to then work on the BLM 3.2 with this article on their 

own. 

 

 

Step Five Independent Activity: 
 

Give the students the second newspaper, The London Times (PSD 3.2). Have the students use 

another copy of the BLM worksheet. Similar activity as before however this document is 

primarily text. With this document they will work in pairs or independently as they choose. 

 

 

Step Six Sharing/Discussing/Teaching: 
 

Take up the BLM as a class. Compare everyone's answers and discuss if any of the answers were 

different. The two questions to focus on as a class are the last two. The comparison between what 

is being described in the primary documents and current events that the students are 

knowledgeable about. This will most likely be a point of lengthy a deep discussion between all 

of the students and should be encouraged. 
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Primary Source Document 

 

The following documents are copyrighted, listed below, and appear in the endnotes section at the 

end of the resource pack:  

 

PSD 3.1 

"The "Unifier"- Herr Hitler's Austrian Coup." Illustrated London News 26 Mar. 1938, Feature 

Articles sec.: 523. Print.  

 

Document URL: 

http://find.galegroup.com.proxy.queensu.ca/iln/infomark.do?&source=gale&prodId=ILN&userG

roupName=queensulaw&tabID=T003&docPage=article&docId=HN3100317116&type=multipa

ge&contentSet=LTO&version=1.0 ix  

 

 

PSD 3.2  

 

OUR OWN CORRESPONDENT. "Herr Hitler's Policy." Times [London, England] 18 May 

1933: 14. The Times Digital Archive. 

 

Document URL: 

http://find.galegroup.com.proxy.queensu.ca/ttda/infomark.do?&source=gale&prodId=TTD

A&userGroupName=queensulaw&tabID=T003&docPage=article&searchType=Advanced

SearchForm&docId=CS235088050&type=multipage&contentSet=LTO&versionx 

 

 

Black Line Master: 

 

BLM: 3.1 

 

"Mitchell and Webb Nazis Are Bad." YouTube. 18 Sept. 2013. Web. 5 Nov. 2014. 

<https://www.youtube.com/watch?v=qv2XGQBcvxQ>. xi 

 

BLM 3.2 

 

"Historical Thinking Concept Templates." The Historical Thinking Project. Accessed December 

5, 2014. http://historicalthinking.ca/historical-thinking-concept-templates. xii 

 

 

 

 

 

 

 

http://find.galegroup.com.proxy.queensu.ca/iln/infomark.do?&source=gale&prodId=ILN&userGroupName=queensulaw&tabID=T003&docPage=article&docId=HN3100317116&type=multipage&contentSet=LTO&version=1.0
http://find.galegroup.com.proxy.queensu.ca/iln/infomark.do?&source=gale&prodId=ILN&userGroupName=queensulaw&tabID=T003&docPage=article&docId=HN3100317116&type=multipage&contentSet=LTO&version=1.0
http://find.galegroup.com.proxy.queensu.ca/iln/infomark.do?&source=gale&prodId=ILN&userGroupName=queensulaw&tabID=T003&docPage=article&docId=HN3100317116&type=multipage&contentSet=LTO&version=1.0
http://find.galegroup.com.proxy.queensu.ca/ttda/infomark.do?&source=gale&prodId=TTDA&userGroupName=queensulaw&tabID=T003&docPage=article&searchType=AdvancedSearchForm&docId=CS235088050&type=multipage&contentSet=LTO&version
http://find.galegroup.com.proxy.queensu.ca/ttda/infomark.do?&source=gale&prodId=TTDA&userGroupName=queensulaw&tabID=T003&docPage=article&searchType=AdvancedSearchForm&docId=CS235088050&type=multipage&contentSet=LTO&version
http://find.galegroup.com.proxy.queensu.ca/ttda/infomark.do?&source=gale&prodId=TTDA&userGroupName=queensulaw&tabID=T003&docPage=article&searchType=AdvancedSearchForm&docId=CS235088050&type=multipage&contentSet=LTO&version
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Historical Perspective-Taking (1) 

 

Name: ________________________________________  Date:  ________________________ 

 

What are the event(s) and time period you are investigating? 
 

 

List the various groups and people involved, and circle the one 

that you are recording on this page (use additional pages to 

record information on others). 

 

 

Describe their position/role in society. Evidence? 

 

 

 

 

 

 

 

 

How is their position/role different from a similar person or 

group today? 

Evidence? 

 

 

 

 

 

 

 

 

How do you think the above factors influenced their thoughts 

and/or actions? 

Compared to what we face today, what 

relevant circumstances were different for 

them in the past?  (Some examples might 

include technology, media, economy, 

religion, family life, communication, 

recreation, etc.) 
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Lesson 4 – Exploring Continuity and Change 
 

Course/Class 

Grade 12 History 

The West and the World 

CHY4U 

 December 9, 2014 

Topic: 

Exploring Continuity and 

Change  

 Grade: 

Grade 12  

Overall Expectation: 

• evaluate the factors that have led to conflict and war or to cooperation and peace between 

and within various communities from the sixteenth century to the present.  

Specific Expectations: 

Conflict and Cooperation 

 describe the key factors that have motivated people to seek peace (e.g., desire to maintain 
the status quo, war weariness, pacifism, mutual advantages of protective alliances and 
friendships);1 

Big 6 Historical Thinking Concept focus: 

Primary 

Continuity and Change 

Secondary 

Historical Perspectives 

 

Objectives and Purpose: 

 The objective of this lesson is to analyze how history is not an element of the past, but rather 

exists in the ebb and flow of ‘significant’ human interactions with each other, and the 

environment in which they live.  

Pre-Planning:  

 Book iPad cart for 30 students 

 Print 32 copies of BLM 4.3 & 12 copies of both BLM 4.1 and BLM 4.2 

 Cut the flashcards from BLM 4.1 into the six respective cards  

 Ensure that the laptop and projector are working and prepare an open google chrome 
browser with tabs for http://maps.cityofkingston.ca/SnapshotKingston/xiii and 
https://tavaana.org/sites/default/files/tavaanaimages/image4_8.jpgxiv 

 Ensure blog or D2L site is open for submissions 
 

Materials: 

 Laptop/USB/Projector/Internet access 

 Photocopies 

 Historical thinking mentality and positive mindset 
 

  

                                                 
1 The Ontario Curriculum Grades 11 and 12: Canadian World Studies. 2005. Page 195. 

http://maps.cityofkingston.ca/SnapshotKingston/
https://tavaana.org/sites/default/files/tavaanaimages/image4_8.jpg
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Administration/Homework: 

 Check attendance 

 Remind students of relevant school updates/news 

 Collect/check previous homework/journals 
 

 

 

 

 

5 Minutes 

Introduction: 

 

The lesson will be introduced on the projector, looking at the City of 

Kingston’s “Snapshot Kingston,” and interactive map which shows 

the progression of Kingston’s urban development since 1865.  

http://maps.cityofkingston.ca/SnapshotKingston/  

 

The aim is to get students thinking about chronology, and understand 

that history is not only a thing of the past, but rather an evolution 

which continues to take place in the present.  

 

Inquiry questions will follow the “identify, analyze, infer” pattern and 

thus will begin with questions like “what do you see, without making 

assumptions?” and will build from that to begin the discussion.   

 

If the students have difficulty at this step, the teacher will model 

some of the inquiry process and give examples of some observations 

or questions.  

 

 

 

 

10 Minutes 

Body Part 1: 

The image 

https://tavaana.org/sites/default/files/tavaanaimages/image4_8.jpg 

will be shown on the board at the front of the class. The students will 

have a quiet minute to observe the image, after which the class will 

repeat the previous inquiry activity using this new piece of evidence. 

This portion is intended to model historical inquiry for the students.  

 

This will lead into our first activity, which will combine inquiry with 

guided practice.  

 

Body Part 2: 

The next piece of evidence show will lead into the class activity. It is 

an excerpt of Martin Luther King Jr.’s Letter from a Birmingham Jail 

(1963)xv, and will be distributed to each student on the front page of 

the activity sheet.  

 

The students will read the excerpt with a partner in three steps.  
1) Students will take turns reading each paragraph out loud to their 

partner.  
2) Student A will summarize what he/she has just read, student B will 

agree or disagree.  

 

 

 

 

 

5 minutes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

10 minutes 

 

 

http://maps.cityofkingston.ca/SnapshotKingston/
https://tavaana.org/sites/default/files/tavaanaimages/image4_8.jpg
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3) Both students will take notes on the major themes and what they 
deem to be the most important takeaways from the reading.  

 

Once the class has finished reading the article, the teacher will open 

up the class for discussion. The discussion will first ask for facts from 

the article, “Who wrote it? When? Where?” Next, students will be 

invited to share a summary of the content of the article, “What was 

Dr. King saying in this article? Do others agree? Can you repeat what 

student x just said? Can you elaborate on what that student said?”  

 

Finally, the teacher will link this discussion directly to change and 

continuity. “Since the time of the letter, what has changed?” “What is 

the same or similar?” “How do you know?” “Can you think of any 

recent event that is related to the black civil rights movement in the 

United States?” The outcome of this conversation will hopefully lead 

to the killings of either/both Michael Brown and Eric Garner.  

 

 

 

 

5 minutes 

 

 

 

 

 

 

5 minutes 

 

Body Part 3:  

The students will be distributed a series of 6 flashcards (BLM 4.1) 

and will work in groups of 3 students. They will require access to the 

internet for some independent research, and to facilitate this for 

students without access to their own device, an iPad cart must be 

booked ahead of time.  

 

Students will first research the ‘when’ and ‘where’ for five of the 

flash cards, each representing one event related to the black civil 

rights movement in the United States.  

 

Once this is complete, each team must find an additional event which 

according to them relates to the events listed on the other cards, and 

be sure to include the ‘when’ and ‘where’ for this final card.  

 

As guided practice, the teacher may use the example of the shooting 

of Martin Luther King Jr. to place on the timeline, and decided 

whether that represented ‘progress’ or ‘decline’ according to BLM 

4.2 on the timeline.  

 

Following this, students must align the cards/events on a timeline 

(BLM 4.2) in chronological sequence.xvi  

 

The timeline does not only include years to date, but also a ‘positive’ 

and ‘negative’ y-axis, which represents progress and decline 

respectively. Once the students have finished completing their 

flashcards and placing them chronologically on the graph, they must 

decide to push the cards up on the graph (demonstrating progress) or 

pull the card down vertically (demonstrating decline).  

 

 

 

 

10 minutes (activity 

introduction and 

modeling) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

20 minutes 

(independent activity) 
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Once the students have decided where and why to place their 

flashcards, they will take a picture of the completed graph with their 

iPad and upload an image to the class blog or D2L page for 

assessment as learning feedback. They will be peer-reviewed at the 

beginning of the following day.  

 

Students will be asked to share reasons that the events represent 

progress or decline, how they are interconnected, and which 

discrepancies might exist in definitions of progress or decline. As a 

prompt, Dr. Martin Luther King’s position on the “White moderate” 

(BLM 4.3) will be brought up for the students to relate to their 

decisions. This incorporates a discussion around Historical 

Perspectives.  

Closure/Summary: 

Once the activity is complete the students should have an idea of how 

change and continuity are intertwined, and to think historically they 

must have a clear understanding of that relationship. The students 

will be asked for ‘takeaways’ or ‘today-I-learned’ statements to 

conclude the day’s lesson. 

 

Also, as with anything historical, the students must remember that 

valued judgments are always accompanied by historical perspectives 

– and that to get a clear idea of historical events, students need to 

identify the key perspectives that exist(ed).  

 

 

 

 

5 minutes  

 

  

Review/Assessment: 

Assessment for learning will be conducted by the teacher during the group activity, by 

performing ‘walk-arounds’ to identify where the students’ learning is, and to guide students to 

further inquiry and understanding.  

 

Assessments as learning will be performed as peer-to-peer feedback the following class, when 

students will be invited to discuss their placements of flashcards on their respective timelines.  

  

Reflection: 

Students will be required to complete an entry in their class blog or journal. Today’s topic will 

be on ‘change and continuity.’ A guiding question for the students’ entries would be “What is a 

household chore that you are responsible for at home?” “Do you enjoy this task, or not?” and 

“How might have this task been different if you traveled back in time?” 
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CHY 4U                                                                 BLM 4.1                                            12/9/1204     

                                                           

 

Dr. Martin Luther King Jr. writes “Letter 

from a Birmingham Jail” 
 

When? ______________________________ 

 

Where? _____________________________ 

 

Dr. Martin Luther King Jr. is shot 

and killed 
 

When? 

_________________________________ 

 

Where? 

_________________________________ 

 

Rosa Parks arrested for refusing to move 

to the back of a public bus 
 

When? ________________________________ 

 

Where? ________________________________ 

 

 

Barack Obama elected as 44th 

President of the United States of 

America 
 

When? 

_________________________________ 

 

(find your own) 

 

Event: 

___________________________________ 

 

________________________________________ 

 

________________________________________ 

 

 

When: __________________________________ 

 

Where: _________________________________ 

 

 
Eric Garner dies as a result of police 

choke hold  
When? 

________________________________ 

 

Where? 

________________________________ 
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CHY 4U                                                 BLM 4.2                                                                                      12/9/2014                               

 
Black Civil Rights Movement 

 

    + 
 

 

 

 
           1955                  1965                  1975                  1985                  1995                  2005                  

2015     
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E
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CHY 4U                     BLM 4.3                     12/9/2014 

 

Name(s): ____________________________________________________________________ 

CHANGE AND CONTINUITY  

The Black Civil Rights Movement 

The following is an excerpt from Dr. Martin Luther King Jr.’s Letter from a Birmingham Jail, 

written in 1963.  

Work with a partner to complete the following: 
1) Take turns reading sections of the excerpt out loud.  

2) Once your partner is finished reading, repeat the passage back to him or her in your own words.  

3) Your partner will then agree or disagree with your summary/interpretation or what was read.  

4) Take written notes on the passage.  

 

“I must confess that over the past few years I have been gravely disappointed with the white 

moderate. I have almost reached the regrettable conclusion that the Negro's great stumbling 

block in his stride toward freedom is not the White Citizen's Counciler or the Ku Klux Klanner, 

but the white moderate, who is more devoted to "order" than to justice; who prefers a negative 

peace which is the absence of tension to a positive peace which is the presence of justice; who 

constantly says: "I agree with you in the goal you seek, but I cannot agree with your methods of 

direct action"; who paternalistically believes he can set the timetable for another man's 

freedom.” – Martin Luther King Jr., Letter from a Birmingham Jail, 1963xvii 

Notes:  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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Lesson 5 – Exploring Cause and Consequence 
 

Course/Class 

Grade 12 History 

The West and the World 

CHY4U 

Ian Eatock December 9, 2014 

Topic: 

Exploring Cause and 

Consequence  

Unit:  

 
Grade: 

Grade 12  

Overall Expectation: 

• evaluate the factors that have led to conflict and war or to cooperation and peace between 

and within various communities from the sixteenth century to the present.  

Specific Expectations: 

Conflict and Cooperation 

 Analyze key factors that have led to conflict and war (e.g. demographic pressures, as in the 
dislocation of Aboriginal populations; religious, cultural, and racial issues, as the Russian 
pogroms, the American Civil War, the Mahdist insurrections, the Eritrean crisis; national and 
imperial rivalries, as in the Seven Years’ War, the Napoleonic Wars, World War I, World War 
II, the Cold War; genocides, including the Holocaust’ resource-based conflict, as in the Boer 
War and the Congo)xviii 

Big 6 Historical Thinking Concept focus: 

Primary 

Cause and Consequence 

Secondary 

Historical Significance 

 

Objectives and Purpose: 

 The objective of this lesson is to identify multiple causes and consequences for a single event 

(the Cuban Revolution), and explore how single historical events do not exist on a solitary 

timeline, but as an intersection point within several narratives.  

 

Secondarily, it is about why we understand some events to have exclusive causes and 

consequences, and the importance of viewing a single event through multiple lenses.  

Pre-Planning:  

 Book iPad cart for 30 students 

 Print 32 copies of BLM 5.1 & 5.2 (double sided) and 12 copies of BLM 5.3 

 Prepare 10 pieces of blue, green, black, and red yarn 

 Purchase (or borrow) 9 holiday ornaments or key rings (with a key on them) 

 Ensure that the laptop and projector are working and prepare an open google chrome 
browser with tabs for https://www.youtube.com/watch?v=snTaSJk0n_Yxix , 
http://upload.wikimedia.org/wikipedia/commons/0/09/Operation_Crossroads_Baker_Edit.jp
gxx and http://www.history.com/topics/cold-war/fidel-castro/videos/castro-and-the-cuban-
revolutionxxi  

 Ensure blog or D2L site is open for submissions 
 

https://www.youtube.com/watch?v=snTaSJk0n_Y
http://upload.wikimedia.org/wikipedia/commons/0/09/Operation_Crossroads_Baker_Edit.jpg
http://upload.wikimedia.org/wikipedia/commons/0/09/Operation_Crossroads_Baker_Edit.jpg
http://www.history.com/topics/cold-war/fidel-castro/videos/castro-and-the-cuban-revolution
http://www.history.com/topics/cold-war/fidel-castro/videos/castro-and-the-cuban-revolution
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Materials: 
o Laptop/USB/Projector/Internet access 
o Photocopies 
o Yarn 10 pieces each of blue, red, green and black 
o 9 holiday ornaments or key rings 
o 9 medium-sized corkboards 
o Thumb tacks (lots of them) 
o Post it notes 
o Paperclips 
o iPad cart 
o Permission from department head to spend lots of money at Dollarama 

 

Administration/Homework: 

 Check attendance 

 Remind students of relevant school updates/news 

 Collect/check previous homework/journals 

 

 

 

 

 

 

5 Minutes 

Introduction (hook): 

 

Show a clip of Major Kong riding the Atomic Bomb in Dr. 

Strangelove (1964). 

https://www.youtube.com/watch?v=snTaSJk0n_Y  

 

“What did you think? Did you notice anything particular about the 

movie? Was it funny? Serious?” 

 

Part 1: 

 

Next, the teacher will show an iconic picture of the ‘Baker Shot,’ an 

iconic photo graph of nuclear bomb test as part of ‘Operation 

Crossroads,’ a US military test in 1946. 

http://upload.wikimedia.org/wikipedia/commons/0/09/Operation_Cro

ssroads_Baker_Edit.jpg  

 

Start with the ‘inquire, analyze, infer’ questioning/observation 

method first. Have students point out what they notice, and then draw 

out inferences from the class to discuss the photograph.  

 

Next, give them context to the picture. It was not a war time 

explosion, but rather a test of a powerful nuclear weapon at the 

beginning of the Cold War.  

 

Have students take 2 minutes to look at the picture and quietly write 

down 1 cause and 1 consequence. A special instruction is that at this 

point they must not look at their partner’s paper. They will use BLM 

5.1 to write down their thoughts.  

 

 

 

 

 

5-7 minutes 

 

 

 

 

 

 

 

 

 

 

5-7 Minutes 

 

 

 

 

 

 

 

 

 

12 minutes 

https://www.youtube.com/watch?v=snTaSJk0n_Y
http://upload.wikimedia.org/wikipedia/commons/0/09/Operation_Crossroads_Baker_Edit.jpg
http://upload.wikimedia.org/wikipedia/commons/0/09/Operation_Crossroads_Baker_Edit.jpg
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The next portion is a ‘think, pair, share’ activity. Students are asked to 

share their answers with their elbow partner(s) and write down any 

other answers that they feel are valid. Discussion will then be opened 

up to the rest of the class to share their findings.  

“Who would like to share their answer with the class?” “Does anyone 

else have something they would like to add?” 

Next, to tie in the idea of intersecting causes and consequences, ask 

the students if everyone got the same answer. Following that, ask the 

students “So, which student has the right answer?” With any luck, 

this will lead directly into the idea that for any single event – there 

are multiple causes and multiple consequences.  

 

Part 2: 

 

Following this brief discussion, students are asked to return to their 

group huddle (group tables of 4-5 students) and rank which causes 

were most important to least important, and do the same for the 

consequences. This continues on BLM 5.1. 

 

Once the students have finished ranking the factors with their group, 

we will open it up to the class, and have a student led discussion 

around why the students feel the causes/consequences they have 

listed are the most/least influential.  

 

 

 

 

 

 

3 minutes 

 

 

Part 3: 

 

The content of the next activity will focus on the Cuban Revolution. 

To introduce the topic the class will first watch a short video Fidel 

Castro’s rise to power. 

http://www.history.com/topics/cold-war/fidel-castro/videos/castro-

and-the-cuban-revolution2   

 

Next, students will work in groups of 4 to construct a ‘cause & 

consequence’ matrix using 4 pieces of yarn, a holiday ornament, 

thumb tacks, and a corkboard.  

 

Each student will be assigned one of four topics to research in 

relation to the Cuban Revolution (more details on assignment sheet 

BLM 5.2): 

 
1) Social Factors 
2) Political Factors 
3) Ernesto “Che” Guevara 
4) Fidel Castro 

 

 

 

 

 

 

 

 

 

 

 

35 minutes 

 

 

 

 

 

 

 

 

                                                 
2 The History Channel. Castro and the Cuban Revolution. A&E Television. 2014 

http://www.history.com/topics/cold-war/fidel-castro/videos/castro-and-the-cuban-revolution
http://www.history.com/topics/cold-war/fidel-castro/videos/castro-and-the-cuban-revolution
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Students will spend 20 minutes researching their topic and taking 

notes on their BLM 5.2 activity sheet.  

 

Once all students have finished researching their topics, they must 

discuss with their team and rank their causes of the Cuban 

Revolution from most to least important.  

 

Once that is complete, students are ready to construct their ‘matrix.’ 

They must weave their pieces of yarn through the holiday ornament 

and affix it with a thumb tack. Refer to the diagram on BLM 5.3 for a 

visual representation of what this should look like.  

 

The holiday ornament (or key ring if one is not available) represents 

the event. The yarn represents the causing factor, and becomes 

consequence once it has passed through the ‘event’ ornament at the 

centre of the board.  

 

Since the students have by this point ranked their ‘factors’ from most 

to least influential, they must affix their pieces of yarn on the board 

in descending order from most to least important on both the cause 

and consequence sides of the corkboard. (i.e. If the blue piece of yarn 

represents Fidel Castro, and he was the most important factor in the 

Cuban Revolution, the blue yarn will be tacked at the top left corner 

of the board, pass through the ornament/key ring at the centre of the 

board, and will be affixed to the top right corner of the board) 

 

Once the students have completed creating their yarn matrixes, they 

can write down the causes and consequences of their factors on post-

it notes and attach them to the corresponding string with a paper clip.  

 

Once all cause and consequence post-it notes have been posted, the 

matrix is complete. Students must take a picture of the completed 

activity and submit it to the class blog or D2L site for assessment as 

learning.  

 

 

 

 

 

 

 

 

 

 

3 minutes 

 

 

 

 

 

 

 

 

 

 

10 minutes 

 

 

 

 

 

 

 

 

 

5 minutes 

END of PART 1 

Continue on following 

day 

Part 4: 

 

With all the cause & consequence matrixes completed and digitally 

documented, the teacher may now direct students to the final portion 

of the activity.  

 

The teacher will now discuss the idea that historical events were not 

inevitable. Any change in activities along the way, just like current 

events now, would have been altered if its causes had not lined up the 

way they did.  

 

 

 

 

 

 

Continued on DAY 2 

10 minutes 
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To accomplish this, the teacher will pass out one pair of scissors to 

each team, and announce that due to unforeseen time travel – Fidel 

Castro died of childhood illness. At this point, each group is assigned 

to cut the piece of yarn that represents Fidel Castro. Depending on 

the order of importance, the ornament will fall a little (or a lot!).  

 

Repeat this process with the yarn representing Che Guevara and see 

what happens.  

 

 

Closure/Summary: 

 

In a closing discussion, ask the students to interpret their now 

(possibly destroyed) matrixes.  

 

Would it have been possible to tie Fidel Castro and Che Guevara 

together, since Fidel Castro increased Che Guevara’s importance in 

the revolution? 

 

What about tying the historical actors (Guevara and Castro) TO the 

social and/or political pieces of yarn? 

 

Had anyone uncovered any unintended consequences of the 

revolution in their research? 

 

 

 

 

 

10 minutes 

 

Review/Assessment: 

 

Assessment as learning and modeling must happen constantly during the research and 

construction phase of this lesson, in order for the groups to fully understand the lesson and to 

work efficiently.  

 

The teacher must look for benchmarks (or Guideposts according to The Big Six Historical 

Thinking Concepts3, and ask guiding questions to help students in their learning process.  

 

 

 

 

Reflection: 

 

Students are asked to answer the following questions in a reflective journal, which is to be 

uploaded to their class blog or D2L site, “Would the Cuban Revolution have happened if Fidel 

Castro and Ernesto ‘Che’ Guevara had never been born?” 

 

 

                                                 
3 Morton & Seixas. The Big Six Historical Thinking Concepts. 2013. Nelson Education Ltd. (115) 
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CHY 4U                                                       BLM 5.1                                                      12/9/2014 

Cause and Consequence 

NAME: ____________________ 

 
List cause(s) and consequence(s) for the event pictured above: 

Cause(s): 
______________________________________________________________________________ 

______________________________________________________________________________ 

Consequence(s): 
______________________________________________________________________________ 

______________________________________________________________________________ 

Next: Cause & Consequence power rankings! 

** following our class discussion, which causes and consequences are most to least important? 

 

Causes: 

 

1)__________________________________ 

 

 

2) _________________________________ 

 

 

3) _________________________________ 

 

 

 

 

 

 

 

Consequences: 

 

1)__________________________________ 

 

 

2)__________________________________ 

 

 

3)__________________________________ 
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CHY 4U                                                          BLM 5.2                                                   12/9/2014                                        

 

CUBAN REVOLUTION: CAUSE AND CONSEQUENCE MATRIX 

NAME: ______________________                                       

GROUP:______________________________ 

RESEARCH TOPIC: __________________________ 

 In this activity, each group member will research one of the factors which led to the Cuban 

Revolution, and the specific consequences that this factor had later on. The factors and ‘actors’ 

that will be researched are: Social Factors, Political Factors, Ernesto ‘Che’ Guevara, and Fidel 

Castro.  

Step 1) Use class computers, a class iPad, or your own device to research this factor and its 

consequences.  

Step 2) Working with your group, and referring to your research discuss each of the four causing 

factors and rank them according to importance. Use the box below to list the factors in order.  

** NOTE ** For the purposes of this activity, we are ONLY looking at the importance of the cause.  

Step 3) Once you have ranked your causes from most to least important, you may begin to construct 

your matrix! Work with your group members to weave the pieces of yarn through the hole in the 

ornament and attach each end of the piece to the sides of the board accordingly. The most important 

factor must be at the top on both sides of the ornament. (i.e. if your group thought that social factors 

were the most influential, the yellow piece of yarn should start at the top left of the corkboard, 

weave through the ornament at the centre, and be tacked into the top right corner) 

LEGEND: 

BLUE YARN  FIDEL CASTRO 

RED YARN  ERNESTO ‘CHE’ 

GUEVARA 

BLACK YARN  POLITICAL 

FACTORS 

GREEN YARN  SOCIAL FACTORS 

 

Order of importance according to your 

group: 

 
1) ______________________________ 

2) ______________________________ 

3) ______________________________ 

4) _____________________________ 

NOTES ON THE FACTOR/ACTOR I AM 

RESEARCHING 

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_______________________________________

_________________________ 
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CHY 4U                                         BLM 5.3                                            12/9/2014 

CUBAN REVOLUTION CAUSE MATRIX (exemplar) 

*** Let’s assume that, in descending order from most to least important, the causes (factors + actors) in/of the Cuban Revolution 

were: 

1) Fidel Castro (BLUE) 

2) Social Factors (GREEN) 

3) Political Factors (BLACK) 

4) Ernesto ‘Che’ Guevara (RED) 

Here’s what your matrix might look like: 

 

 

 

 

 

 

 

 

 

 

 

 

*** Once you have affixed your yarn, use post it notes and paper clips to write down and attach the causes and their consequences***

Ornament 

 

Castro – most 
influencial 

Social – number 2 

Political – number 3 

Che – least ‘influential’ 

Yarn on this end keeps the 
same order as the left side! 
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Lesson 6 – Understanding Ethical Dimensions 
 

Course/Class 
Grade 12 History 
The West and the World 
CHY4U 

 December 9, 2014 

Topic: 
Exploring Ethical Dimensions  

 Grade: 
Grade 12  

Overall Expectation: 
• evaluate the factors that have led to conflict and war or to cooperation and peace between 
and within various communities from the sixteenth century to the present.   

Specific Expectations: 
Conflict and Cooperation 

 Describe the key factors that have motivated people to seek peace (e.g. desire to maintain 
the status quo, war weariness, pacifism)xxii 

Big 6 Historical Thinking Concept focus: 
Primary 
Ethical Dimensions 
Secondary 
Historical Perspectives 

 

Objectives and Purpose: 
 The first objective of this lesson is for students to identify how authors or creators of secondary 
sources do so while embedding implicit or explicit judgments into their work. The students will 
accomplish this by viewing various sources relating to ‘keeping the peace’ with First Nations people in 
Canada, and examining how pacifism is not purely ‘ethical.’  

Materials: 
o 32 photocopies of exit cards (BLM 6.2) 
o Powerpoint loaded on laptop (BLM 6.1) 
o 8 decks of cards 
o Cut out 4 copies of rule cards for game (BLM 6.3) 

 
Administration/Homework: 

 Check attendance 

 Remind students of relevant school updates/news 

 Collect/check previous homework/journals 
 

 
 
 
 
 

5 Minutes 

 
Introduction (hook): 
 
Write the word ‘treaty’ on the board. Give the students a minute to think 
about it, and then open up the class for discussion.  
“What is written on the board?” “What does it mean?” “What is a treaty?” 
 
Have the students define the word treaty. You will most likely come to a 
conclusion that it is a contract, deal, or agreement.  

 
 
 

5 minutes 
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Part 1: 
 
Next, post the following picture on the board. Taken from cbc.ca, it is an 
iconic picture of a Mohawk Warrior facing off with a young Canadian 
soldier during the Oka crisis in 1990. 
http://i.cbc.ca/1.1953794.1381386373!/httpImage/image.jpg_gen/derivati
ves/16x9_620/li-oka-standoff-620.jpg xxiii 
 
Give the students 1 minute to look silently at the picture, and then guide 
them through the ‘identify/observe, analyze, infer’ inquiry process. 
 
Show this video of CBC’s coverage of the crisis, taken from CBC’s archives:  
http://www.cbc.ca/archives/categories/politics/civil-unrest/the-oka-crisis-
1/dramatic-showdown.html xxiv 
 
Note to the students what the commanding officer says to his soldiers near 
the end of the video in French. “Restez calms, bougez pas, pointez pas 
d’armes.” Stay calm. Don’t Move. Do not point your guns.  
 
Mention to the students that the soldiers are there to keep the peace. The 
key question for the students is, “Is that an acceptable outcome?” “Who 
gains more from the peace being kept?” “How was the CBC framing this 
conflict?” Continue to use guiding questions to help the students support 
each other in their answers.  
 

 
 
 
 
 

10 minutes 
 
 
 
 
 
 
 
 

5 minutes 
 
 
 
 
 
 
 

10 minutes 

 
Part 2: 
 
Next, bring the students back to the topic of treaties between the British, 
and the Canadian government, and take a look at how Canada was formed 
using land treaties to move the railroad from coast to coast.  
 
Follow the powerpoint listed as BLM 6.1 for content on this subject.  
 

 
 
 
 
 

10 minutes 
 

 
Part 3: 
 
The next part of this lesson is a game. The idea from this game was taken 
from the OSSTF document on First Nations education titled “Full Circle: 
First Nations, Métis, Inuit. Ways of Knowing. A Common Threads 
Resource.” from 2012.xxv   
 
 
Divide students into groups of three. Have two groups of three meet to play 
a game with a deck of cards. In each pairing only one of the teams will know 
the rules of the game; the other group will be told only that the purpose of 
the game is to have both sides win. Use BLM 6.2. After one round, collect 

 
 
 
 
 
 
 
 
 
 
 
 
 

http://i.cbc.ca/1.1953794.1381386373!/httpImage/image.jpg_gen/derivatives/16x9_620/li-oka-standoff-620.jpg
http://i.cbc.ca/1.1953794.1381386373!/httpImage/image.jpg_gen/derivatives/16x9_620/li-oka-standoff-620.jpg
http://www.cbc.ca/archives/categories/politics/civil-unrest/the-oka-crisis-1/dramatic-showdown.html
http://www.cbc.ca/archives/categories/politics/civil-unrest/the-oka-crisis-1/dramatic-showdown.html


38 

 

the instruction cards, have the groups rotate and then ensure the “winners” 
from the last round are now the ones without instructions. 
 
The purpose of this activity is to generate discussion about what it may 
have felt like to be a First Nations person who was negotiating a treaty 
without the benefit of language or knowing the motivation of the other 
side.  
 
 
 
 
After two rounds, ask students: 
 
“What did it feel like to not be able to communicate verbally?” 
“What did it feel like to not know the rules of the game?” 
“What did it feel like to win a game that you knew was unfairly arranged?” 
 
 
After discussion, introduce students to the idea that Canada was settled as 
politicians and emissaries (representatives of England, France and church 
officials) made agreements with Aboriginal peoples across Canada. These 
agreements were called treaties. 
 
With this, remind the students that these peace treaties were done so 
peacefully. Ask the students if the perspective gained from this card game 
helps them understand the viewpoints expressed in the CBC video. “Has 
your perspective changed?” “Why were the Mohawk people so upset?” 
“Does peace help the Mohawk people in Oka?” 
 
 
Review/Assessment: 
 
Have the students fill out an exit card for 5 minutes before they leave the 
class for the day. “What is the difference between equality and fairness?” 
Found on BLM 6.3 
 
Reflection/Homework 
Students are asked to answer the following, “Why is important to know 
who is the author of my textbook?” 
 

 
 
 

25 minutes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5 minutes 
 
 
 
 
 
 
 
 

*** NOTE *** There is a .PPT file that was submitted as BLM 6.1 
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CHY 4U                                                                          BLM 6.2                                                                  12/9/2014 
 

1. The purpose of this game is to collect as 
many of the other team’s cards as you can. 
You may communicate with your partner and 
share your cards with him/her. 
2. The other team does not know the rules and 
cannot ask you questions about the game. 
3. Each player lays down a card. Aces=1, so 
King is high card and lowest card wins. 
Red cards always beat black cards, and 
diamonds always beat hearts, regardless 
of number 

1. The purpose of this game is to exchange 
cards with the other team. 
2. The other team has some additional 
information about the rules of the game, and 
you must determine those rules by watching and 
listening. You may not ask the other team 
questions or talk to your partner. 

1. The purpose of this game is to collect as 
many of the other team’s cards as you can. 
You may communicate with your partner and 
share your cards with him/her. 
2. The other team does not know the rules and 
cannot ask you questions about the game. 
3. Each player lays down a card. Aces=1, so 
King is high card and lowest card wins. Black 
cards always beat red cards, and spades 
always beat clubs, regardless of number. 

1. The purpose of this game is to exchange 
cards with the other team. 
2. The other team has some additional 
information about the rules of the game, and 
you must determine those rules by watching and 
listening. You may not ask the other team 
questions or talk to your partner. 

1. The purpose of this game is to collect as 
many of the other team’s cards as you can. 
You may communicate with your partner and 
share your cards with him/her. 
2. The other team does not know the rules and 
cannot ask you questions about the game. 
3. Each player lays down a card. Aces are high 
and beat all others and highest card wins. 
Black cards always beat red cards, and clubs 
always beat spades, regardless of number. 

1. The purpose of this game is to exchange 
cards with the other team. 
2. The other team has some additional 
information about the rules of the game, and 
you must determine those rules by watching and 
listening. You may not ask the other team 
questions or talk to your partner. 

1. The purpose of this game is to collect as 
many of the other team’s cards as you can. 
You may communicate with your partner and 
share your cards with him/her. 
2. The other team does not know the rules and 
cannot ask you questions about the game. 
3. Each player lays down a card. Aces are high 
and beat all others highest card wins. Red 
cards always beat black cards, and hearts 
always beat diamonds, regardless of number 

1. The purpose of this game is to exchange 
cards with the other team. 
2. The other team has some additional 
information about the rules of the game, and 
you must determine those rules by watching and 
listening. You may not ask the other team 
questions or talk to your partner. 
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CHY 4U                                                                           BLM 6.3                                                                 12/9/2014 
EXIT CARD 
NAME: ___________________________ 
 
Answer the following question on the lines below: 
“What do you think is the difference between fairness and equality?” 
_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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