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COURSE: Grade 10 Academic Canadian History
SPECIFIC EXPECTATION(S): C2.4 explain some of the ways in which World War II affected
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing),
including how the war changed the lives of various groups in this country (e.g., young men who
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”;
veterans, including men who were in the merchant navy)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance
LESSON #: 1 (75 min)
TITLE: The Impact of WW2 on Canadian Women
OVERVIEW: This is going to be the first lesson in a unit about Canada and WWII which will also
explore the six concepts of historical thinking based on the book by Dr. Peter Seixas. This
introductory lesson will give the teacher the chance to see how much students already know
about WWII. Historical Significance is a great concept to start a unit or whole course on
because it gives students a focus point. When thinking about history we should always be
thinking about the significance of an event, person, group etc. the goal of this lesson is to
understand the concept of historical significance through examining women working during
WWII and how that impacted Canada after the war. Students will answer a series of questions
to determine historical significance based on primary evidence. This lesson will give students a
solid foundation in understanding historical concepts and thinking critically about the past for the
rest of the unit.
Learning Goals:
1.Understand what historical significance is and how to find out if something is historically
significant.
2. Know some of the things Canadian women did to aid in war efforts of WWII and what lasting
impact that had.
3. Think critically about the impact Canadian had on the war effort.
MATERIALS:
Pre-Planning:
- Have SmartBoard set up with picture on one tab, the Bomb Girls video on another tab, the
take2 video on another tab.
- Have one of each article photocopied: PSD1.2, PSD1.3, PSD1.4, PSD1.5, PSD1.6
- Have the pamphlet and CBC clip on a device in the room
- Have worksheet photocopied, enough for the class - BLM 1.1
1. Photo of woman firefighter: PSD1.1 http://www3.nfb.ca/ww2/home-front/women-and-thewar.htm?view=734119&subtype=archives&rp=2
2. Bomb Girls video: https://www.youtube.com/watch?v=N5U4XMJ8wNA
3. take2 Historical Significance video http://tc2.ca/history.php
4. BLM1.1- Historical Significance worksheet
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5. Primary sources: PSD1.2, PSD1.3, PSD1.4, PSD1.5, PSD1.6, PSD1.7, PSD1.8
6. Internet access and projector of some sort.
PLAN OF INSTRUCTION:
Step 1: Warm up 15 min
Direct student attention to the Learning Goals for the day. Show photo of women firefighting.
Ask students if they know of any other jobs that women did during WWII (activate prior
knowledge). Show bomb girls video. Has anyone seen Bomb Girls from CBC? Shows what life
might have been like for some women in Canada during the war. Show Google results for
“Canadian women during WW2” – results 488,000 results and “Canadian men during WW2” –
11,800,000 results. Lets discuss why we think there are about 22 times more results just
because of a one word change. Guide students towards the idea of historical significance. Why
does it seem like men are more historically significant to the Second World War? Did women
play a significant part? Why do you think this?
Step 2: Modeling 12 min
Show take2 video about historical significance. Write the three main questions on the board. 1.
Notable at the time the event was happening 2. Widespread and lasting consequences 3.
Symbolic or representative of key historical issues or trends. This will allow students to see it on
the board as well as their handout. Give handout - BLM 1.1. tell them I’m going to give you the
answer for the last question. Women working during WW2 is part of a much longer history of
women in the labour force in Canada and women’s rights (write that on the board so the
students can fill it our on their handout). Can we all agree with this answer? Keep in mind that
there’s not necessarily a right or wrong answer when we’re talking about historical significance.
This is something that historians have to argue and discuss. Today we’re going to be the
historians and look at the first two questions and some primary and secondary sources that will
help us answer these.
Step 3: Guided Practice 30 min
Examining primary sources activity: have about 5-7 groups each one will work on a different
primary source. (5 articles, 1 pamphlet, 1 CBC radio clip if there is a computer in the room). In
your group please read or listen to the source you have and then work together to answer the
questions in section 1 of your sheet. Work with the rest of your group to come up with an
answer for question 2, you might need to do further research to answer this one. This is where
the groups can look at secondary sources. Walk around and assist groups, they may have
trouble understanding some of the language and background to the sources. Some students
might have a hard time understanding why they refer to married women so much.
Step 4: Sharing / Discussing / Teaching 13 min
Have each group present to the rest of the class what their source was. They should also tell
the rest of the class what the long term impacts of the issue is based on their additional
research and own insights. They should conclude by telling the rest of the class what they
believe is the historical significance of their document and also the issue over all.
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DIFFERENTIATION: The lesson uses a number of modes of learning including visual and
auditory through the video and hook at the beginning of the class. The instruction is varied so
that it is teacher oriented at the beginning and then student centered in the groups and finally
class centered when they present their findings. In addition, I will address any IEPs in my class
and accommodate accordingly.
ASSESSMENT: Assessment can be done by monitoring each group as they work, to make sure
that they have an understanding of the concept of historical significance and they are working in
the right direction. The small presentations of findings at the end can also be used to assess
knowledge and understanding of the topic.
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COURSE: Grade 10 Academic History
SPECIFIC EXPECTATION: C2.4 Explain some of the ways in which World War II affected
Canada and Canadians, including how the war changed the lives of various groups in this
country.
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Evidence
LESSON #: 2 (75 Minutes)
TITLE: Analyzing WWII Propaganda Posters
OVERVIEW: This lesson will engage students in the analysis of evidence and demonstrate the
factors historians must consider when making inferences about the past. As they are working
with primary source documents, students will learn the types of questions they should be
asking, taking into consideration the creator of this piece of evidence, as well as the historical
context. From this evidence they can make larger claims about the affect of WWII in post-war
society in order to learn about the past.

1)
2)
3)
4)
5)

LEARNING GOALS:
Discuss and explain the purpose of evidence, as well as the difference between and examples
of primary versus secondary sources.
Understand how to make inferences about a historical context from a poster/piece of
propaganda.
Verbalize observations being made from the poster/piece of propaganda.
Identify when and what setting the poster/piece of propaganda was used (for what intended
audience)
Reflect on the poster/piece of propaganda through writing, placing particular emphasis on what
this poster possibly suggest about post WWII life for particular groups of Canadians.

MATERIALS:
1. Primary Source Documents
- PSD 2.2-2.13 (see Appendix)
2. Instructions for Teacher
- Prepare image 2.1 on the smartboard
- Provide the correct number of copies of primary documents for each individual
student to have their own copy. (PSD 2.2-2.13)
3. Black Line Masters
- Prompt for students written on the whiteboard: “record all the activities you have
done in the last 24-hours.” This will be followed by: “erase, cross out, or put an X
beside anything that you cannot prove”
- Provide handout that offers a definition of evidence, primary sources (and example),
as well as secondary sources (and examples) - BLM 2.1-2.2
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-

Provide handout with “key questions” to consider when analyzing evidence (BLM
1.1)

Step 1: Warm Up (10 minutes)
Listing Activity – Ask the students to record on a piece of paper everything they have done in
the last 24-hours. After the students have had a chance to think about this independently, ask
the class if they want to share any of their activities with the rest of the class. The teacher will
record student’s ideas on the whiteboard. Then, ask volunteers to erase, cross out, or put an “X”
beside any of the items on the list that cannot be proven. For the items remaining on the list, ask
students to discuss with a partner what types of evidence they could use to prove they did a
particular activity in the last 24-hours. (For example, “I had pizza for dinner last night” the
evidence could be that you had leftovers). Recording ideas on the board will help those learners
who learn best through visual stimulation.
Step 2: Discussion (10 minutes)
Use the discussion from the warm-up activity to engage in a discussion of evidence. What is the
purpose of evidence, and what are examples of evidence, which will involve comparing primary
versus secondary sources. (Handout in the Appendix) Go through the handout as a class by
connecting the teacher’s laptop to the smartboard, appealing to visual learners. Make sure the
class understands the handout and answer any questions the students still have if they are
uncertain. (Assessment for learning).
Step 3: Modeling (15 minutes)
Present an image (2.1 – 2.13) to the class on the smartboard. Ask the students to simply
describe what they see in the image. From these general observations, have students make
inference about the context and intended audience. At this point, distribute a handout that
outlines possible questions students can ask to get them thinking critically (handout in
Appendix). Encourage them to use the handout as a guide, but in no way is the observations
and inferences they make limited to the questions on the page.
Step 4: Guided Practice (15 minutes)
Once this activity has been modeled, divide students up into groups of 3-4 people, giving each
group a different poster. Using the “Questions to Consider” handout as a guide, ask them to
make any possible inferences about the poster. What does the evidence suggest about its time,
context, audience, etc. This part of the activity should be all verbal, discussion-based learning.
Inform the students that in the final 10 minutes of class they will have an opportunity to present
their findings to another group in the class. As the students are discussing the poster with one
another, the teacher should walk around and listen to the ideas the students have. The teacher
will be paying attention to the inferences they make as well as why they are making particular
claims (Assessment as Learning).
Step 5: Independent Activity (15 Minutes)
Have students return to their desks and have them fill out the questions on the handouts in
regards to the poster they analyzed with their group. The teacher will make sure to provide
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enough copies of each image so students have something to refer back to when doing
independent reflection. The questions on the handout are to act as a guide to uncovering their
evidence, but remind students that they are in no way limited to these questions for evaluation.
Have students write a 1-page reflection of their primary source, placing particular emphasis on
what this poster possibly tells us about post WWII life for particular groups of Canadians.
Step 6: Sharing/Discussing/Teaching (10 minutes)
Students will return to their groups in order to present their findings to another group. Encourage
each group member to make an observation or inference about the poster his or her group was
working with. Each group will have 5 minutes to present to the other group they have been
paired with. As students are presenting, the teacher will circulate between groups to hear the
inferences the students are making and why (Assessment as learning). Before the students
leave the class, ask the students to hand in their 1-page reflection of their primary source.
Ensure that the students know they are not being marked on the content but rather for finishing
the task. This will allow teachers to see what the students learned from the day’s lesson, and
demonstrate students’ comprehension of how they can use primary sources as a source of
evidence in future assignments and projects. The following day, the teacher will reveal the
information cards that provide information for each of the posters.
DIFFERENTIATION:
To benefit all students, I will write the “daily agenda” on the board to provide structure to the
lesson. I will be preparing physical handouts of all the images so that students will be able to get
a closer look at the images to enhance their analysis. In addition to reading the “what is
evidence” handout out loud, I will be providing a handout that explain the definitions/examples of
primary and secondary sources for those who like to read along while they listen. There is both
a verbal and written aspect to the lesson, so students will have various opportunities to show off
their skills depending on their comfort with each form of learning. If student’s prefer to type up
their reflections or do an oral reflection, I will be more than happy to accommodate these
requests.
ASSESSMENT:
As the students are discussing their primary source documents in their groups of 3-4, I will be
circulating around the room, listening in on the conversations students are having. This will give
me an idea of who is on task, who is making surface observations and which students are being
critically reflective. Once the students have verbalized their observations in groups, they will be
expected to hand in a 1-page reflection of the primary source, placing particular emphasis on
what this poster possibly tells us about post WWII life for particular groups of Canadians.
Although I won’t be formally evaluating these responses, I will be making sure that they are
complete and I will provide written comments as to things the students could add to deepen
their analysis.
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COURSE: Grade 10 Academic Canadian History
SPECIFIC EXPECTATION(S): C2.4 explain some of the ways in which World War II affected
Canada and Canadians (e.g., with reference to economic recovery, censorship, rationing),
including how the war changed the lives of various groups in this country (e.g., young men who
fought and those who did not; farmers; women in the workforce and at home; “enemy aliens”;
veterans, including men who were in the merchant navy)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspective
LESSON #: 3
TITLE: Why Did Men Sign Up to Fight? Canadian Enlistment in WWII.
OVERVIEW: This lesson builds on our previous lessons and asks students to think about
significance when using evidence by building in a new historical concept.This lesson is going to
ask students to think deeply about historical perspective and the difference between how we
would react in a situation and what factors contributed to the way people actually reacted
historically. This lesson will be split into two sections: the first will look at historical perspective
as a concept and then the second half students will work to apply this concept to the question
why did young Canadian men fight in the second World War?
LEARNING GOALS:
1. To understand what historical perspective is and how historians use it.
2. Gain an understanding of what factors contributed to young Canadian men signing up to fight
in the Second World War.
MATERIALS:
Pre-planning:
- If you have a SmartBoard have the link up for the Historical Thinking Project page for cause
and consequence. If not you’ll have to photocopy handouts with the reading on it.
- Make sure that you have photocopies of the worksheet and rubric BLM 3.1 and 3.2 (can be
double sided)
- Have devices for the students to use to access the internet.
1. BLM 3.1 Historical Perspectives worksheet
2. BLM 3.2 Self Assessment Rubric
3. Students can use their own devices but there should be laptops or tablets signed out for
those that don’t have one. They are also working in pairs which cuts down on the needed for
devices.
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PLAN OF INSTRUCTION:
Step 1: Warm up and discussion 15 min
Direct student attention to the Learning Goals for the day.
Set the stage: Canada has just declared total war on Russia. Russia has been
occupying various Eastern European countries for awhile but they just crossed the line in a
massive slaughter of innocent civilians in their takeover of Moldavia. There are people for and
against the war. Some people are excited and support the various reasons for going to war and
others are protesting in the streets arguing that the government should use diplomacy and
negotiation to solve the issue rather than violence. Considering the world we live in today and
your own personal values and ethics what is your response to this war? Do you support it or
not? Why? Focus the discussion on cultural, ethical and other contemporary reasons why the
students would or would not support this war. Then ask them why they think thousands of young
men signed up to fight during the Second World War?
Explain to them that we can easily think about why we might have done what they did in
that circumstance but to be historians we cannot bring in any of our contemporary values or
ethics to the study of history. We have to use a number of primary sources and historical
knowledge to understand the time period we’re examining to understand people motives and
feelings. Have them read aloud the Historical Perspectives explanation from the Historical
Thinking Project website:http://historicalthinking.ca/historical-perspectives Explain to them the
term “presentism” and on the bottom/ back of their sheet write out a definition in their own words
Step 2: Guided Practice 20 min
The students will now get the chance to engage in historical inquiry. They will be asked to work
in pairs to use the internet to find a story of a Canadian soldier’s story, specifically about why
they decided to sign up. They will be asked to look at the factors that contributed to this decision
and compare them to factors in our contemporary world. Students can find many Canadian
veteran stories on the Memory Project website:
http://www.thememoryproject.com/stories/WWII/
Specific steps: Ask students to find a partner. Hand out worksheet. Tell them to find a story
online of a Canadian soldier and fill out the worksheet together.See BLM 3.1. Monitor their
progress: make sure that each group has chosen an appropriate soldier and that everyone is
not working on the same story, make sure there are a variety of stories used.
Step 3: Sharing / Discussing / Teaching 25 min
Explain to the class that to use a historic perspective we can’t look at just individual cases or
small numbers of the population to understand the perspective of the general population at any
given time in history. We must endeavor to understand the broad historical context and specific
values, ethics and morals of the people at the time to understand the decisions they made. For
our lesson this means that we can’t base our understanding of why thousands of young men
enlisted in the army based off of reading one case study. Therefore we will share our findings
with the rest of the class to get a better understanding of the various reasons and overall
context. Of course if we were historians that wanted to really delve into this question we would
have to do considerably more research. Get each pair to stand up for a minute and explain the
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reasons why their soldier decided to enlist and any other contextual information they got out of
the story.
Step 4: Independent Activity 10 min
Have students fill out the self assessment rubric as an exit slip to assess their understanding of
the concept
DIFFERENTIATION: This lesson will address a number of learning styles. Students are using
reading, visual, and auditory learning. I will address any IEPs in my class and accommodate
accordingly.
ASSESSMENT: The students’ learning can be assessed through their worksheet and also their
sharing of findings with the rest of the class to assess their understanding. The self-assessment
rubric will serve as a tool for assessment as learning, involving them in their own learning. See
BLM 3.2.
Disclaimer: This lesson borrowed and modified from the lesson cited below.
Desjarlais, Chas, Morton, Tom, and Wilmann, Damian. “Canada’s Reaction to the
Outbreak of War: 1914 and 2001.” The Historical Thinking Project.
http://historicalthinking.ca/lesson/685
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COURSE: Grade 10 Academic History
SPECIFIC EXPECTATION: C2.4 Explain some of the ways in which World War II affected
Canada and Canadians, including how the war changed the lives of various groups in this
country.
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change
LESSON #: 4 (75 Minutes)
TITLE: Examining the Scope and Character of Immigration to Canada during the TwentiethCentury.
OVERVIEW: The students will be reflecting on aspects of their own lives that have changed and
remained the same over a decade as a starting point to reflecting on larger historical trends.
This lesson will engage students in the analysis of timelines to consider the trends that have
remained present in Canadian society and those that have changed in regards to immigration
(1900-2000). Students will be able to make larger connections in regards to how things have
remained the same or changed in immigration policy, placing particular emphasis on the postWWII era. While chronology and periodization can help to organize our understanding of
continuity and change, the purpose of this exercise is not for students to memorize key dates
and people. Rather, this lesson is meant to demonstrate that continuity and change are
interrelated entities; processes of change are often continuous, not isolated into a series of
discrete events.
LEARNING GOALS:
1) Students will be reflecting (verbally/orally) on the continuity and change in their own lives
(and the factors that affected these changes), in order to make observations about larger
historical changes in post-WWII Canada
2) Students will use their reading comprehension skills to read over and analyze their
assigned timelines.
3) The students will make observations in regards to their timeline analysis, focusing on
how immigration policies have remained the same and those that have changed (with
particular emphasis on post-WWII society).
MATERIALS:
1. Instructions for Teacher
- Write the various prompts for the warm-up activity on the whiteboard.
- Make photocopies of “Generating Powerful Understandings of Continuity and Change”
from The Big Six Historical Thinking Concepts for the class.
- Make enough copies of each timeline (1900-1949 & 1950-2000) for each student.
- The questions to consider when analyzing the timelines will be written on both the
whiteboard and at the end of each handout that outlines the dates and events that
occurred for each time period.
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2. Black Line Masters
- Prompt for students on the whiteboard, “Think about your life 10 years ago: what kinds
of characteristics did you possess? What did you look like? Who were you friends with?
What kinds of worries/concerns did you have? What goals did you have for the future?
Now consider the above questions in the present tense. What has changed in your life
since 10 years ago, and what has remained the same? For those aspects of your life
that have changed, what factors contributed to these changes?”
- Provide copies of “Generating Powerful Understandings of Continuity and Change” from
The Big Six Historical Thinking Concepts – BLM 4.1
- Provide handout that outlines part 1 of Canadian immigration (1900-1949) for every
student – BLM 4.2
- Provide handout that outlines part 2 of Canadian immigration (1950-2000) for every
student – BLM 4.3
Step 1: Warm up (10 minutes)
As the students are entering the room, ask them to take out a piece of paper/laptop to record
their thoughts on the following prompts the: Think about your life 10 years ago: what kind of
characteristics did you possess? What did you look like? Who were you friends with? What
kinds of worries/concerns did you have? What goals did you have the future? Now consider the
above questions in the present tense. What has changed in your life since 10 years ago, and
what has remained the same? For those aspects of your life that have changed, what factors
contributed to these changes? This part of the lesson is to be done independently. This is a time
for personal thought and reflection, inform the students they will be sharing their observations
with one another in the next part of the activity.
Step 2: Discussion (10 minutes)
Ask the students to share their thoughts/responses to the above prompts. They don’t need to
share the personal sentiments they expressed, but I will encourage them consider the factors
that contribute to the changes that have happened in their lives. This activity will get students to
start thinking about continuity and change in their own lives, so that it will be easier to make
observations about larger historical changes in post-WWII Canada. Open up to page 86 of The
Big Six Historical Thinking Concepts and read through the four guideposts under the heading,
“Generating Powerful Understandings of Continuity and Change.” Explain to students that
history is not about memorizing a bunch of facts and dates, but rather understanding the ups
and downs and the decisions made that impact a group of people and society at large.
Step 3: Modeling (10 minutes)
Explain to the class that they are going to be examining the theme of continuity and change
further by looking at the scope and character of immigration in the period of 1900-1930 in order
to make connections and comparisons in regards to the types of immigrants that were preferred
(and why) in post-WWII Canadian society (1945-1970).
Divide the class into two large groups. Inform the students that half of the class will be analyzing
immigration trends during the period of 1900-1949 (http://ccrweb.ca/en/hundred-years-
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immigration-canada-1900-1999) and the other half of the students will be looking at immigration
trends from 1950-2000 (http://ccrweb.ca/en/hundred-years-immigration-canada-part-2). The
teacher will hand out copies of the timelines for students to read through/analyze in their groups.
I will make enough copies of each part of immigration so that the students can refer back to
these trends in the future. The students are going to become experts on their own time periods,
making observations about the character and scope of immigration to Canada during their given
time periods. Some questions they can ask themselves when reading through the timeline can
be as followed (These questions will be written on the whiteboard for students to refer to when
analyzing their timelines):
- What types of people were welcomed into Canada at the first part of your time period?
(race, gender, religion, etc.) What types of people were welcomed into Canada during
the second half of your given time period? (Race, gender, religion, etc). What has
changed, and/or what has remained the same?
- What decisions or policies affected the character and scope of immigrants that were
accepted into Canada?
- Consider how things have remained the same, or changed during your given time
period, and how things are today in relation to immigration policies? (Activating prior
knowledge and making connections to current trends)
Inform the students that after they have had time in their expert groups, they will be pairing up
with someone who was assigned the other time period and they will exchange notes on their
observations.
Step 4: Guided Practice (20 minutes)
This time will be given to read through the timelines as a group and consider/reflect on the
above prompts to guide their discussion. Although they are not required to write down their
observations, encourage them to do so. This will be helpful in future lessons that ask them to
consider and critically reflect on the continuity and change aspects of historical thinking.
Step 5: Independent Activity (10 minutes)
During this part of the activity, the students will pair up with someone in the class who was
working on the other time period. Since all students have become experts on their given time
periods, they can now inform their peers about the inferences made from looking at their
timelines. Each student should spend approximately 4 minutes informing their partner about the
observations their groups made in relation to immigration policies. Be sure to comment on the
factors that affected the aspects of immigration that did in fact change. After each person has
shared their observations with one another, spend the final two minutes distinguishing between
the similarities and differences during each time period. What did you notice about the scope
and character of immigration in the 1900-1949 that is similar or different from those in the years
1950-2000? At this point, the students can make notes about their partners time period, as well
as comparisons between each era.
Step 6: Sharing/Discussing/Teaching (15 minutes)
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Bring the conversation from partners to a whole class discussion. Ask the students about the
observations they made in their groups? What did you learn about the other time period from
your partners? What can we learn about the scope and character of immigration before and
after the Second World War? What similarities or differences are there from past immigration
policies and those that we see in Canadian society today? Ask the students to write their
thoughts down in relation to the theme of continuity and change on an “exit card” (the teacher
will have cue cards to pass out to the class for this task) to gauge student understanding of the
days lesson.

DIFFERENTIATION:
The structure of this lesson will appeal to all types of learners, as there is an element of both
written and oral instruction. All the instructions and prompts to guide their thinking will be written
on the board for them to refer back to as they progress through the various activities. There will
be a mixture of independent, partner, and group work so students will have several avenues
through which to show their knowledge depending on their comfort levels (some prefer to work
independently, some prefer to work in a group setting). As per usual, students will have the
option to record their notes on paper or a laptop.
ASSESSMENT:
As the students are working on their warm-up activity, I will make sure everyone is on task and
understands what is expected of them. During the group discussions, I will walk around the
room to listen in on the discussions the students are having, making particular notes on who is
engaged in the activity and who is not. I will continue to circulate once the students are in pairs
and exchanging their findings with one another, making sure they are discussing relevant
themes from today’s lesson. I will also be listening for the depth of the conversations in regards
to how things have changed (and the factors that affected these changes) and what has
remained the same. The exit card at the end of the class will give me a better picture of who
understood what we discussed in class today, and whether these types of activity are helpful in
understanding historical concepts.
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COURSE: Grade 10 Academic History
SPECIFIC EXPECTATION: C2.4 Explain some of the ways in which World War II affected
Canada and Canadians, including how the war changed the lives of various groups in this
country.
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Ethical Dimension
LESSON #: 5 (75 Minutes)
TITLE: The Great Debate! The Japanese Internment.
OVERVIEW: This lesson will get students to start thinking about some of the barriers to the
advancement of those identifying as Japanese, particularly in the post WWII years. Canada is
often deemed to be a cultural mosaic that advocates for the diversity and equality of all of the
nations citizens. However, the internment of the Japanese during the years 1942-1949 sheds a
dark light on the history of a nation that prides itself on ethnic diversity. Starting from the
bombing of Pearl Harbour in 1941, all individuals identified as Japanese were removed from
their homes/businesses and sent to internment camps. The Canadian government took
possession of all personal belongings, and auctioned these items off in order to fund the
internment. On behalf of the Liberal government, the then Prime Minister Mackenzie King
deemed these fundamental racist measures as a necessary step to protect Canada against the
“enemy aliens.” The purpose of this activity is to consolidate thinking about how we should
remember and respond to the past. This lesson encourages students to consider and further
develop their ethical thinking skills. Students will analyze a primary source document, and then
engage in a debate that focuses in on this controversy to better grasp the perspectives of the
period and why people held these beliefs.
LEARNING GOALS:
1) To develop an understanding of the emotional, economic, and physical obstacles that the
Japanese Canadians encountered following WWII.
2) Understand and identify the impact of racist and discriminatory practices on the Japanese
Canadian population.
3) To develop historical empathy and a strong sense of justice in regards to the suffering of others.
MATERIALS:
1. Primary Source Documents
2. Instructions for Teacher:
- Provide the correct number of copies of the Order in Council Notice (PSD 6.1). I will be
reading this document aloud for students, but this will be useful for students who like to
follow along with the reading, or need to reread the document for better understanding.
3. Black Line Masters
- Provide handout that outlines the questions in respond to the primary source document
for the warm-up activity (BLM 6.1)
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-

Provide handout that has chart with the various perspectives that will be developed in
the debate (BLM 6.2)

Step 1: Warm Up (10 minutes)
Inform the class that I will be reading the Order in Council Notice: Notice to All Persons of
Japanese Racial Origin. This activity is to be done individually. As I am reading, ask the
students to make notes in response to the following questions provided on the handout (BLM
6.1):
1) What are some of the restrictions that were placed on Japanese Canadians by this
notice?
2) What legal rights are being denied to Japanese Canadians by this notice?
3) What duties must Japanese Canadians comply with according to this notice?
4) Does the government have the right to restrict its citizens during war? Why or why not? If
so, under what circumstances?
Step 2: Discussion (10 minutes)
At this point of the unit, students will have a general knowledge of those involved and affected
by the Second World War. I will recap what the Japanese Internment was, and who was
affected by the controversial actions that surrounded this effort (see above comments in the
“Overview” section). This activity will be to build upon their prior knowledge of the ideal citizen
versus the “enemy alien.” At this point in the lesson, I will encourage students to discuss these
ideas with the person sitting next to them (3 minutes) then we will direct this to a whole class
discussion, suggesting the student’s use the above prompts to discuss their interpretations of
the official document.
Step 3: Modeling (15 minutes)
Time to get ready for the debate! This part of the class will be dedicated to reviewing the
student’s prior knowledge of the elements of a debate as well as dividing the class into groups.
Inform the students that they are going to be participating in a debate. The question that will be
guiding this debate is as follows: Was the government justified in interning the Japanese? Why
or why not? I will randomly divide the class into three larger groups, and the students will work
as a team to come up with arguments in support of their position. The three positions for this
debate include: apologize and compensate, apologize only, and give offer nothing in response.
The structure of this debate will be as follows: each team will offer an opening statement,
arguments to debate, time for counter arguments, rebuttals and closing remarks. Before the
debate begins, I will hand out the chart that asks them to record the various perspectives being
debated (See BLM 6.2). The students are encouraged to use this chart to record their own
thoughts, as well as the perspectives expressed by their peers. I will make it clear that the
purpose of this activity is not to establish which side is right, and which side is wrong (although
student’s personal views on the subject matter will unquestionably come up). It is important that
the students understand when learning about the ethical dimension of history, we need to be
cautious not to judge the past against the values and beliefs people hold today. Rather, it is for
the students to understand the dynamics between the Canadian government and the citizens
identifying as Japanese while making larger connections as to why their relations are the way
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they are in more contemporary times. The ethical dimension is to foster a greater sense of
historical consciousness, so that the students can become more aware of the links between the
past, present, and future to better prepare students to negotiate the present.
Step 4: Guided Practice (15 minutes)
Time to debate! This part of the lesson will be dedicated to hearing about the differing
perspectives of students in regards to the ethical dimensions of the Japanese internment.
Students that are advocating for the nothing side might see the Japanese Internment as a
valiant effort on the part of the Canadian government to maintain a White, European culture that
is free from “enemy alien” threats. Students that are fighting for the apology and compensation
on behalf of the Japanese Canadians might view the Internment as an outright racist and
discriminatory action on the part of the Canadian government, to advance the nation with a total
disregard citizens that were viewed as “lesser” to their Caucasian counterparts. Students who
think an apology is acceptable are somewhere in the middle of these two extreme views.
Before, during and after the debate, I will remind students that it is important not to impose
“presentism” on actions of the past.
Step 5: Independent Activity (15 minutes)
Students can take this time to review the notes they took during the debate. Once they have
reflected on their notes, I will ask them to consider and make notes about racial profiling today.
Do you think this still exists? If so, explain why and how it plays out in society today. Do you
think we have come a long way since the Japanese internment in terms of equality and
eradicating racism? Students can record their thoughts on a laptop, piece of paper or a cell
phone (personal preference). This is not going to be handed in or read by anyone else,
therefore encourage the students to write/consider/think about their own experiences or the
stories they have heard from family or friends in relation to this subject.
Step 6: Sharing/Discussing/Teaching (10 minutes)
The last 10 minutes of class will be dedicated to debriefing the class on the main points from the
debate. If any students want to share their thoughts in response to any of the prompts above,
they are encouraged to do so.
DIFFERENTIATION:
To benefit all students, I will write the “daily agenda” on the board to provide structure to the
lesson. This lesson is designed to appeal to both visual learners and students who learn best
through audio stimulation. The students will be given a copy of the primary source document
Order in Council Notice: Notice to All Persons of Japanese Racial Origin so that while I am
reading this document aloud, they will have something to refer to and can follow along. I will be
providing handouts for both the questions they are responding to in the warm-up and the chart
for the debate so that students can focus their time to be thinking and engaging with the
material. There are both verbal and written aspect to the lesson, therefore students will have
ample opportunity to demonstrate their skills. If students prefer to type up their notes, they are
welcome to do so.
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ASSESSMENT:
Although nothing will be handed in and formally assessed, I will be circulating the room at every
stage of the lesson. When students are recording their thoughts in response to the Order in
Council Notice, I will make sure everyone is on task and understands the expectations. I will be
paying close attention as to who is contributing in class discussions. Although some students
are more quiet than others and refrain from contributing in class discussions, they will have time
to prepare their debates prior to the actual debate so this will give me an idea of students ideas,
even if they are less willing to speak during the allotted time for debating. I will circulate the
room as they are writing their reflections in response to the debate, paying attention to what the
students are sharing with the class in regards to their personal reflections.

Disclaimer: This lesson borrowed and modified from the lesson cited below:
Masako Fukawa et al., “Racism in Canada: Secondary Lesson Plans.”
JapaneseCanadianHistory.net. http://www.japanesecanadianhistory.net/teachers_area.htm
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COURSE: Grade 10 Academic Canadian History
SPECIFIC EXPECTATION(S): C2.4 explain some of the ways in which World War II affected Canada
and Canadians (e.g., with reference to economic recovery, censorship, rationing), including how the war
changed the lives of various groups in this country (e.g., young men who fought and those who did not;
farmers; women in the workforce and at home; “enemy aliens”; veterans, including men who were in the
merchant navy)

TITLE: The War’s Impact on Canada: Dinner Time Discussion
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence
LESSON #: 6 (two 75 min. periods)
OVERVIEW: This lesson should be used at the end of a WWII unit. In this lesson students will
learn about the historical thinking concept of change and consequence and what that means for
Canadians at the end of WWII. So far in this unit we have looked at a variety of issues including;
women’s contributions, propaganda, reasons for enlisting, aboriginal experience, immigration
and Japanese internment. There will probably will be other topics that will have been covered as
well. For a culminating activity students will pick one theme and create a skit that represents
one family at dinner time discussing how the war has changed their lives.
LEARNING GOALS:
1) Understand the historical thinking concept of change and consequence.
2) Apply your knowledge of Canada and WWII to understand the impact the war had on
Canadian families based on a specific theme or event.
MATERIALS:
Pre-Planning:
- If you have a SmartBoard have the link up for the Historical Thinking Project page for
cause and consequence. If not you’ll have to photocopy handouts with the reading on it.
- Again, if you have a SmartBoard have a notebook page ready to create a flow chart
about cause and consequence. If you don’t just use chalk or white board.
- Have handouts prepared BLM 6.2 and 6.3 (can make into one sheet back/front)
- For the second day you will have to prepare a table at the front of the class and possible
optional materials.
1. BLM 6.1 - Example of cause and consequence flow chart
2. BLM 6.2 - Assignment worksheet
3. BLM 6.3 - Rubric
Optional: dinner table garb: tablecloth, plates/utensils, fake food, vase with flowers, etc.
PLAN OF INSTRUCTION:
Step 1: Warm up 15 min
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Direct student attention to the Learning Goals for the day. For the warm up of this lesson ask
students to think about one event in their live that changed the way they thought, lived or in any
way changed who they are today. Ask students to share these experiences, if they are
comfortable. Once some students have shared experiences that have changed their lives ask
how these experiences came about? Was is because of someone influential in their life? Was it
because of something they did? Guide them towards the idea that in our lives, like history,
change occurs because of people not random coincidences or physical obstacles. Also explain
that often change occurs not because of a single choice, there is a larger context that plays into
changes. For instance a moment that changed my life was my decision to go to teachers
college. This was a choice made by me and included a number of reasons: my passion for
history and education, my talents, my future goals. There were also a number of circumstances
that had to be in place for this choice to be realized. I had to have the ability and privilege to
afford higher education. I had to live in a place that made this possible. Explain to the students
that today we will be thinking like historians to understand how change occurs and what the
consequences of those changes are.
Step 2: Modeling 15 min
Students will take turns reading a definition of cause and consequence from the Historical
Thinking Project website: http://historicalthinking.ca/cause-and-consequence
Here you can direct students to start thinking about cause and consequence and the Second
World War. Put up a cause and effect flow chart (preferably on a SmartBoard). Ask the students
to give you an example of something from WWII that changed (ie. technology, women working,
nationalism). Fill out the consequence of that change and the principal thing that caused that
change and the various factors that contributed to that change. Example: BLM 6.1
Step 3: Independent Activity 45 min
We are now going to break up into groups of 3-4 students to work on the culminating activity for
the unit. At this time you can hand out BLM 6.2 - the handout for the assignment and BLM 6.3
the rubric. Walk through the handout with the students. The first step for them is to pick which
theme they want to focus on - make sure that the themes are spread throughout the class. This
should only take a few minutes and then students have to go through the primary sources that
they have gathered throughout the unit and pull any that relate to their theme. If they need more
they can use the internet to search for relevant sources. From these sources they should write
down three quotes that they think will demonstrate how something changed in Canadian society
based on their theme. They should be thinking about the consequence of change and also the
various causes that led to that change/consequence. Step three is for them to start
brainstorming the plot and characters of their skit and then step four is for them to write a script.
Also go through the rubric so they understand the expectations that they will be assessed on.
Make sure that you go around and confirm that all the groups are moving through this and are
understanding the assignment and concept. Make sure that by the end of the class each group
knows what they need to do for homework the next day and what they need to finish to present.
By the end of the class the groups should be close to starting their script. They will get time at
the beginning of the next class to finish up working on the script and practicing their skit. They
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need to have a rough idea of what they want to do so that they can bring in props or costumes
that they need.
Step 3: Independent Activity - 2nd day. 30 min
Continue on working with groups to finish up their presentations and practice skit.
Step 4: Sharing / Discussing / Teaching 45 min
Presentations of their Dinner Time Discussions. Have a few desks arranged at the front of the
class in a table format. Optional: you can put a tablecloth and other dinner utensils on the table.
Recommended that you put the order of groups on the board. Each group has 5 min to present
their skit. Each student should hand in their brainstorming sheet and rubric before presentation.
DIFFERENTIATION: This assignment ensures that different learning styles are addressed.
Kinesthetic learners have the opportunity to act out the ideas and concepts that they’ve learned.
This assignment/lesson is also really great if you have a lot of creative learners in your class. It
also engages learners that learn through writing since their is a script writing component. I will
address any IEPs in my class and accommodate accordingly.
ASSESSMENT: The students will be assessed for their learning based on their worksheet that
they hand in - looking to see if they found appropriate primary sources and if their brainstorming/
script demonstrates an understanding on context and concept. They will also be assessed
based on their presentation for presentation (communication), knowledge, understanding, and
application skills. See rubric BLM 6.3.
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APPENDIX:
Pictures:
PSD 1.1
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PSD 1.2

“Invaluable Help Given by Women of eastern Star.” The Hamilton Spector. 1941. From the
Canada War Museum.
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml
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PSD 1.3

“Women in Industry.” The Globe and Mail. 1941. From the Canada War Museum.
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml
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PSD 1.4

“Another Call to Women.” The Globe and Mail. 1942. From the Canada War Museum.
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml
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PSD 1.5

“Women of Canada: Get Ready to Register.” The Hamilton Spector. 1942. From the Canada
War Museum.
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml
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PSD 1.6

“C.P.R. Hiring Number of Girls.” The Hamilton Spector. 1943. From the Canadian War Museum.
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/women_e.shtml
PSD 1.7
Morin, Renee. “Women After the War” from Canadian Affairs. Vol. 2 No. 4. Ottawa: Edmond
Cloutier, 1945. Found at
http://wartimecanada.ca/sites/default/files/documents/Women%20after%20the%20war.pdf
PSD 1.8
“Women of the WWII: Planning for the post-war world” CBC Digital Archives.
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadianwomen-in-the-second-world-war/planning-for-the-post-war-world.html
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PSD 2.1:

McLaren, Alex, designer. “If You Don’t Need It… Don’t Buy It.” Poster. Canada: The Bureau of
Public Information, undated.
http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster9_e.shtml. (Accessed October
8th, 2014).
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PSD 2.2:

Designer and printer unknown. “Save Waste Bones – They Make Glue For Aircraft… And are
Used For Explosives…” Canada: The Bureau of Public Information on behalf of the National
Salvage Office, 1940-1941.
http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster10_e.shtml. (Accessed October
8th, 2014).
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PSD 2.3:

Nichol, Robert, designer. “Get Your Teeth Into The Job.” Canada: The Bureau of Public
Information, 1941-1942.
http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster11_e.shtml. (Accessed October
8th, 2014)
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PSD 2.4:

Jameson, Lionel, designer. “Careless Talk Brings Tragedy in Wartime.” Canada: The Bureau of
Public Information, undated.
http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster12_e.shtml. (Accessed on
October 8th, 2014)
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PSD 2.5:

Mayerovitch, Harry, designer. “I Was A Victim of Careless Talk.” Canada: The Wartime
Information Board, 1943.
http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster13_e.shtml. (Accessed October
8th, 2014).
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PSD 2.6:

Rogers, Hubert, designer. “Attack on All Fronts.” Canada: The Wartime Information Board,
1943. http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster14_e.shtml. (Accessed
October 8th, 2014).
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PSD 2.7:

Taber, Russel, designer. “Be Ready, The Army Must Finish the Job!” Canada: The Wartime
Information Board on Behalf of the Department of National Defence, 1941-1942.
http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster15_e.shtml. (Accessed October
8th, 2014).
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PSD 2.8

Mayerovitch, Harry, designer. “Canada Carries on Presents Coal Face.” Canada: the National
Film Board, 1943. http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster16_e.shtml.
(Accessed October 8th, 2014)
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PSD 2.9

Printer unknown. “Canada Carries On’ Presents Future for Fighters.” Canada: The National Film
Board, 1943. http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster17_e.shtml.
(Accessed October 8th, 2014)
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PSD 2.10

Stapleton, Bruce, designer. “Give, the Canadian Cross.” Canada: The Canadian Red Cross,
1940-1945. http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster18_e.shtml.
(Accessed October 8th, 2014)
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PSD 2.11

Arbuckle, Franklin, designer. “Invest and Protect. Help Finish the Job.” Canada: Publisher
unknown, undated. http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster20_e.shtml.
(Accessed October 8th, 2014)
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PSD 2.12

Aslin, H., designer. “Don’t Depend on Hara-Kiri, Let’s Finish the Job.” Canada: Wartime
Information Board, 1945.
http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster19_e.shtml. (Accessed October
8th, 2014)
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PSD 2.13

Odell, Gordon, designer. “The Spirit of Canada’s Women.” Canada: The Wartime Information
Board, 1941-1945. http://www.warmuseum.ca/cwm/exhibitions/propaganda/poster21_e.shtml.
(Accessed October 8th, 2014).
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PSD 5.1
Order In Council Notice:

NOTICE
TO ALL PERSONS OF
JAPANESE RACIAL ORIGIN
Having reference to the Protected Area of British Columbia as
described in an Extra of the Canada Gazette, No. 174 dated Ottawa,
Monday, February 2, 1942:
1. EVERY PERSON OF THE JAPANESE RACE, WHILE WITHIN THE PROTECTED AREA
AFORESAID, SHALL HEREAFTER BE AT HIS USUAL PLACE OF RESIDENCE EACH DAY
BEFORE SUNSET AND SHALL REMAIN THEREIN UNTIL SUNRISE ON THE FOLLOWING
DAY, AND NO SUCH PERSON SHALL GO OUT OF HIS USUAL PLACE OF RESIDENCE
AFORESAID UPON THE STREETS OR OTHERWISE DURING THE HOURS BETWEEN
SUNSET AND SUNRISE;
2. NO PERSON OF THE JAPANESE RACE SHALL HAVE IN IS POSSESSION OR USE IN
SUCH PROTECTED AREA ANY MOTOR VEHICLE, CAMERA, RADIO TRANSMITTER,
RADIO RECEIVING SET, FIREARM, AMMUNITION OR EXPLOSIVE;
3. IT SHALL BE THE DUTY OF EVERY PERSON OF THE JAPANESE RACE HAVING IN HIS
POSSESSION OR UPON HIS PREMISES ANY ARTICLE MENTIONED IN THE NEXT
PRECEDING PARAGRAPH, FORTHWITH TO CAUSE SUCH ARTICLE TO BE DELIVERED
UP TO ANY JUSTICE OF THE PEACE RESIDING IN OR NEAR THE LOCALITY WHERE ANY
SUCH ARTICLE IS HAD IN POSSESSION, OR TO AN OFFICER OR CONSTABLE OF THE
POLICE FORCE OF THE PROVINCE OR CITY IN OR NEAR SUCH LOCALITY OR TO AN
OFFICER OR CONSTABLE OF THE ROYAL CANADIAN MOUNTED POLICE.
4. ANY JUSTICE OF THE PEACE OR OFFICER OR CONSTABLE RECEIVING ANY ARTICLE
MENTIONED IN PARAGRAPH 2 OF THIS ORDER SHALL GIVE TO THE PERSON
DELIVERING THE SAME A RECEIPT THEREFOR AND SHALL REPORT THE FACT TO THE
COMMISSIONER OF THE ROYAL CANADIAN MOUNTED POLICE, AND SHALL RETAIN OR
OTHERWISE DISPOSE OF ANY SUCH ARTICLE AS DIRECTED BY THE SAID
COMMISSION.
5. ANY PEACE OFFICER OR ANY OFFICER OR CONSTABLE OF THE ROYAL CANADIAN
MOUNTED POLICE HAVING POWER TO ACT AS SUCH PEACE OFFICER OR OFFICER OR
CONSTABLE IN THE SAID PROTECTED AREA, IS AUTHORIZED TO SEARCH WITHOUT
WARRANT THE PREMISES OR ANY PLACE OCCUPIED OR BELIEVED TO BE OCCUPIED
BY ANY PERSON OF THE JAPANESE RACE REASONABLY SUSPECTED OF HAVING IN
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HIS POSSESSION OR UPON HIS PREMISES ANY ARTICLE MENTIONED IN PARAGRAPH
2 OF THIS ORDER, AND TO SEIZE ANY SUCH ARTICLE FOUND ON SUCH PREMISES;
6. EVERY PERSON OF THE JAPANESE RACE SHALL LEAVE THE PROTECTED AREA
AFORESAID FORTHWITH;
7. NO PERSON OF THE JAPANESE RACE SHALL LEAVE THE PROTECTED AREA
EXCEPT UNDER PERMIT ISSUED BY THE ROYAL CANADIAN MOUNTED POLICE;
8. IN THIS ORDER, "PERSONS OF THE JAPANESE RACE" MEANS, AS WELL AS ANY
PERSON WHOLLY OF THE JAPANESE RACE, A PERSON NOT WHOLLY OF THE
JAPANESE RACE IF HIS FATHER OR MOTHER IS OF THE JAPANESE RACE AND IF THE
COMMISSIONER OF THE ROYAL CANADIAN MOUNTED POLICE BY NOTICE IN WRITING
HAS REQUIRED OR REQUIRES HIM TO REGISTER PURSUANT TO ORDER-IN-COUNCIL
P.C. 9760 OF DECEMBER 16th, 1941.
DATED AT OTTAWA THIS 26th DAY OF FEBRUARY 1942.
Louis S. St. Laurent
Minister of Justice

To Be Posted in a Conspicuous Place
- End of Order In Council Notice -

Louis S. St. Laurent. “Notice to All Persons of Japanese Racial Origin.” The Canada Gazette, February
2nd,
1942.
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BLM 1.1

Historical Significance
“Significance depends upon one’s perspective and purpose. A historical person or event can
acquire significance if we, the historians, can link it to larger trends and stories that reveal
something important for us today.” – The Historical Thinking Project
1. Notable at the time the event was happening :
a) What is your source?
b) When was it created?
c) Does it prove that this topic was notable during WW2?

2. Widespread and lasting consequences:
(What happened after WW2?)

3. Symbolic or representative of key historical issues or trends:

43

BLM 2.1

What is Evidence?
·

Evidence is used by historians to come to a balanced judgment on issues that concern them. The
use of evidence forms the bedrock of research.

Primary evidence is…
Evidence that actually comes from the time period being studied. If you were studying the "Titanic",
actual evidence that has been brought to the surface and is on display would be primary evidence. The
memories of survivors would be primary evidence. Film of the ship leaving the harbor would be primary
evidence. All of these examples come from the time of the "Titanic". The recent film "Titanic" does not
come from the time and even if it was completely accurate in all details, the film would not be primary
evidence simply because it did not come from the time of the real "Titanic".

Secondary evidence is…
The opposite of primary source evidence. This is evidence that does not come from the time being
studied. The recent film "Titanic" is secondary evidence. Historians frequently produce secondary
evidence. The book "Cromwell" by Antonia Fraser has to be a piece of secondary evidence simply
because Fraser was not alive at the time of Cromwell. Though she used a vast number of primary
sources in her research, the actual finished book would have been secondary evidence.

Which is better - primary or secondary evidence?
Neither. Each has its own value. Using the examples given above, someone who tries to remember
something that happened to him/her many years ago, may well have problems remembering accurately
all the facts. They might exaggerate certain points, their factual recall might simply be poor etc. If
someone cannot fully remember something that affected them, they might be tempted to add things in to
their story so that the finished product is complete. But the finished product might also be inaccurate.
Therefore, it will have limited use to a historian. However, someone who has spent years researching
material for a book, film etc. may well have had the opportunity to go into such detail about their topic,
that the finished product is as accurate as can be even if it is secondary evidence. Historians will use a
vast amount of sources - both primary and secondary - during their work. It is important for them to crossreference all their used sources to get as balanced view as is possible.

Bias…
Is always a problem with regards to the study of evidence. Some sources are blatantly biased as would
be clear in any study of Nazi Germany. Bias can be in favor of someone/something or not in favor. The
sources from Nazi Germany, which target the Jews, were clearly not in favor of them and were biased
against this group. Sources relating to Hitler were clearly in his favor and showed him in a good light - a
privilege not extended to the Jews. Such evidence has to be treated with care and a knowledge of where
it came from, what date it was produced and any reasons for it being produced have to be known before
concluding whether the source is biased or not.
"evidence". HistoryLearningSite.co.uk. 2014. Web.
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BLM 2.2

When studying evidence ask the following questions…
#1. For whom is this poster intended?

#2. What is the poster trying to get the audience to do?

#3. What is the theme of the poster?

#4. What symbols, key words, or well known images are used?

#5. Is the use of the symbol/image/word successful?

#6. What is the emotion conveyed by the poster?

#7. How would you change it to make it more powerful?

#8. What type of propaganda does the poster use?

#9. How successful do you think this poster was during WWII?

#10. Would a similar image have the same impact in today’s society? Why or why not?

“Winning Over Hearts and Minds - Analyzing WWII Propaganda Posters.” Last modified September 6,
2011. A Lesson from the Education Department (The National WWII Museum). Accessed Nov 24, 2014.
http://www.nationalww2museum.org/learn/education/for-teachers/lesson-plans/pdfs/winning-over-heartsand-minds.pdf
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BLM 3.1

Historical Perspective-Taking
Student: _______________________________________ Date:
____________________
Name of soldier:

When did they enlist:

Evidence?

Describe their position/role in society before the war.

Evidence?

How is their position/role different from a similar
person or group today?

Compared to what we face today, what relevant
circumstances were different for them in the past?
(Some examples might include technology, media,
economy, religion, family life, communication,
recreation, etc.)
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How do you think the above factors influenced their
decision to enlist in the army?
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BLM 3.2
Self Assessment
Here’s your chance to think about what you have learned, and how you showed your learning
in completing the assignment. Think carefully about each of the points, and assess yourself
fairly and honestly. Give the completed assessment to your teacher.
Very
easily (√)

Mostly (√)

With some
help (√)
HISTORICAL THINKING PROCESSES

· I can use my imagination to explore
different beliefs and ideas that people had
in the past.
· I base my understanding of how people
thought in the past on a careful study of all
of the evidence.
· I recognize that people in the past may not
have the same beliefs and ideas as people
today.
· I recognize that different groups of people
in the past may have had different
perspectives; not everyone thought the
same way.
COMMUNICATION
· I can explain to others how I came up with
my ideas about the historical perspectives.
· I listen carefully to the opinions of others.
Take a few moments to jot down what you think about the tasks you completed for this
feature.
What I did well:

Where I could improve:

Student

____________________________________ Date _________________
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BLM 4.1
Seixas, Peter and Tom Morton, “Generating Powerful Understandings of Continuity and
Change” (2008). The Big Six Historical Thinking Concepts. Toronto, ON: Routledge. p,
86.
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BLM 4.2

A Hundred Years of Immigration to Canada: 1900-1949 - A
Chronology Focusing on Refugees and Discrimination
41,681 immigrants were admitted to Canada.

1900

Clifford Sifton held the position of Minister of Interior (with responsibilities for immigration).
He energetically pursued his vision of peopling the prairies with agricultural immigrants. The
immigrants he sought for the Canadian West were farmers (preferably from the U.S. or
Britain, otherwise (northern) European). Immigrants to cities were to be discouraged (in fact,
many of the immigrants quickly joined the industrial labour force). "I think that a stalwart
peasant in a sheepskin coat, born to the soil, whose forefathers have been farmers for ten
generations, with a stout wife and a half dozen children, is good quality". Immigration of black
Americans was actively discouraged, often on the grounds that they were unsuitable for the
climate.

1896-1905

138,000 Jews immigrated to Canada, many of them refugees fleeing pogroms in Czarist
Russia and Eastern Europe. There were also arrivals of Doukhobors from Russia, where they
suffered persecution.

1900-1921

The Head tax on Chinese immigrants was increased from $50 (set in 1885 in the first
Chinese Exclusion Act) to $100.

1900

Census. (1) Of the 5,371,315 population in Canada, 684,671 (12.7%) were immigrants (i.e.
1901
born outside Canada). 57% of the immigrants were male. About a quarter of the immigrant
population had arrived in the previous 5 years. 57% of immigrants were born in the British
Isles, 19% in the U.S., 5% in Russia, 4% in Germany and 2.5% (17,043 people) in China.
There were 4,674 people born in Japan, 1,222 people born in Syria, 357 people from Turkey,
and 699 born in the West Indies. The only African country listed was South Africa (128
people). Of the 278,788 immigrants who were "foreign-born" (meaning born outside the British
Empire), 55% were naturalized citizens. However, only 4% (668) of the Chinese-born were
citizens. In terms of "origins", the census counted 17,437 "Negroes" in Canada. 42% of the
population was of British origin, while 31% was of French origin. There were 16,131 Jews and
22,050 Chinese/Japanese (given as one category). 96% of the population was of European
origin.
Chinese head tax increased to $500. From 1901 to 1918, $18 million was collected from
Chinese immigrants (compared to $10 million spent on promoting immigration from Europe).

1903

Immigration Act. According to Frank Oliver, Minister of the Interior, the purpose of the Act
was "to enable the Department of Immigration to deal with undesirable immigrants" by
providing a means of control. The Act enshrined and reinforced measures of restriction and
enforcement. The categories of "prohibited" immigrants were expanded. The Act also gave
the government legal authority to deport immigrants within two years of landing (later
extended to three and then five years). Grounds for deportation included becoming a public
charge, insanity, infirmity, disease, handicap, becoming an inmate of a jail or hospital and
committing crimes of "moral turpitude". Such deportations had occurred prior to 1905 without
the benefit of law, but after 1906, numbers increased dramatically.

1906
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c. 4,700 Indians, mainly Sikhs from the Punjab, arrived in Vancouver. Arrivals of Japanese
and Chinese increased (more than 2,300 Japanese arrived in B.C. in 1907). Reaction by
white British Columbians was described by the Minister of the Interior as "almost hysterical".
An "Anti-Asiatic Parade" organized by the Asiatic Exclusion League ended in a riot, with
extensive damage done to property in Chinatown and the Japanese quarter.

1906-1907

A government delegation to Japan resulted in an agreement whereby the Japanese
government would voluntarily limit emigration of Japanese to Canada to 400 a year.

1907

Order in council issued imposing a "continuous journey" rule, prohibiting immigrants who
did not come by continuous journey from their country of origin. At the time steamships from
India and Japan made a stop in Hawaii. The "landing money" required of Indians was also
increased from $50 to $200.

1908

Amendments were made to Chinese Immigration Act expanding the list of prohibited
persons and narrowing the classes of persons exempt from the head tax.

1908

A border inspection service was created on the U.S. -Canada border.

1908

Immigration Act. This Act gave the government enormous discretionary power to regulate
immigration through Orders in Council. Section 38 allowed the government to prohibit landing
of immigrants under the "continuous journey" rule, and of immigrants "belonging to any race
deemed unsuited to the climate or requirements of Canada, or of immigrants of any specified
class, occupation or character". The Act also extended the grounds on which immigrants
could be deported to include immorality and political offenses (Section 41). The Act
introduced the concept of "domicile" which was acquired after three years of residence in
Canada (later five years).

1910

Black Oklahoman farmers developed an interest in moving to Canada to flee increased
racism at home. A number of boards of trade and the Edmonton Municipal Council called on
Ottawa to prevent black immigration. In 1911 an order in council was drafted prohibiting the
landing of "any immigrant belonging to the Negro race, which race is deemed unsuitable to
the climate and requirements of Canada". The order was never proclaimed, but the
movement was nevertheless effectively stopped by agents hired by the Canadian
government, who held public meetings in Oklahoma to discourage people, and by "strict
interpretation" of medical and character examinations. Of more than 1 million Americans
estimated to have immigrated to Canada between 1896 and 1911, fewer than 1,000 were
African Americans.

1910

First Caribbean Domestic Scheme: 100 Guadeloupian women came to Québec.

1910-1911

Census. The population of Canada was 7,206,643, of which 22% was composed of
immigrants (i.e. born outside Canada). Only 39% of those born outside Canada were female
(2% of those born in China, representing 646 women). 49% of immigrants were born in the
British Isles, 19% in the U.S., and 6% in Russia. 223 were identified as being born in Africa
(outside South Africa), 211 in the West Indies. Of the 752,732 immigrants who were "foreignborn" (meaning born outside the British Empire), 47% were naturalized citizens. 9.5% (2,578)
of the Chinese-born and 22.5% (1,898) of the Japanese-born were citizens. In terms of
"origins", the census counted only 16,877 "Negroes", 560 fewer than in 1901. 54% of the
population was of British origin (up from 47% in 1901), while 29% was of French origin. There
were now 75,681 Jews, 27,774 of Chinese origin, 9,021 of Japanese origin and 2,342 were

1911
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classified as "Hindu". 5% of the population had German origins and 1.8% Austro-Hungarian.
97% of the population was of European origin.
Dominion Iron and Steel Company sent two Barbadian steelworkers to Barbados to recruit
steelworkers.

1912-1914

Immigration reached a record level of 400,810 new arrivals (the highest level in the century).
Taken as a proportion of the population at the time, it was equivalent to present-day Canada
receiving about one and half million immigrants in a year.

1913

An MP in the House of Commons: "How can we go on encouraging trade between Canada
and Asia and then hope to prevent Asiatics from coming into our country?"

June 1914

The Komagatu Maru arrived in Vancouver, having sailed from China with 376 Indians
aboard, who were refused admittance to Canada. After two months in the harbour, and
following an unsuccessful appeal to the BC Supreme Court, the boat sailed back to India.
Between 1914 and 1920 only one Indian was admitted to Canada as an immigrant.

1914

The War Measures Act was passed, giving the government wide powers to arrest, detain
and deport. "Enemy aliens" were forced to register themselves and subjected to many
restrictions. In the course of the war, 8,000-9,000 "enemy aliens" were interned. Many were
subsequently released in response to labour shortages.

1914

Very limited immigration during the war.

1915-1919

The Wartime Elections Act disenfranchised all persons from "enemy alien" countries who
had been naturalized since 1902.

1917

The Office of Immigration and Colonization was created by order in council.

1917

About 4,000 Hutterites immigrated to Alberta from South Dakota, where they were suffering
prejudice because they were German-speaking and unwilling to sustain the military efforts.
Their entry to Canada was permitted under an 1899 order in council originally intended for
Doukhobors.

1917

The Industrial Workers of the World (IWW, known as the "Wobblies") and 13 other socialist
or anarchist groups were declared illegal. Another order in council banned publications using
Finnish, Russian, Ukrainian, Hungarian and German. The Wobblies had been for several
years a primary target of government anti-agitator activities, as a result of fears of enemy
alien subversion and the "Bolshevik menace", and pressure from industrialists interested in
suppressing labour activism. Immigration officials used whatever measures they could find to
deport IWW members. For example, one man was deported because he had "created an
agitation and a disturbance by openly advocating the views of the IWW" while on a train. The
legal basis for deporting him was that he had created or attempted to create a riot or public
disorder in Canada (Section 41 of the Act).

1918

At the end of the war, immigrants were dismissed from some jobs in order to offer work to
returning soldiers.

1918-19

A Women's Division was created within the Immigration Department. Systems for the "care"

1919
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of single women immigrants (mostly British in the 1920s) were developed, including meeting
by women officers, escorts to final destination and long-term follow up. The government was
concerned to save the women from being "ruined". Immigrant women who engaged in sexual
relationships outside marriage were liable to be deported (sometimes on the grounds of
prostitution, or if they had an illegitimate child, on the grounds that they had become a public
charge, since they would generally be forced out of their job).
Amendments to the Immigration Act were made, adding new grounds for denying entry and
deportation (e.g. constitutional psychopathic inferiority, chronic alcoholism and illiteracy).
Section 38 allowed Cabinet to prohibit any race, nationality or class of immigrants by reason
of "economic, industrial, or other condition temporarily existing in Canada" (unemployment
was then high), because of their unsuitability, or because of their "peculiar habits, modes of
life and methods of holding property". In a last minute extra amendment, in response to the
Winnipeg General Strike, among whose leaders were British-born activists, the British-born
were made subject to deportation on political grounds. This particular amendment was
repealed in 1928, after five previous efforts at repeal failed, many blocked in the Senate.

1919

Under the authority of Section 38 of the Immigration Act, an Order in Council was issued
prohibiting the entry of Doukhobors, Mennonites and Hutterites, because of their "peculiar
habits, modes of life and methods of holding property".

June 1919

Amendment to the Naturalization Act. Citizenship could be revoked if anyone were found to
be "disaffected" or "disloyal" or if the person "was not of good character at the date of the
grant of the certificate".

1919

Immigration official: "At the present moment, we are casting about for some more effective
method than we have in operation to prevent the arrival here of many of the nondescript of
Europe, whose coming here is regarded more in the light of a catastrophe than anything
else".

1920

Census. The population of Canada was 8,787,949, of which 22% was composed of
immigrants (i.e. born outside Canada). 44% of the immigrant population was female (but only
3% of the Chinese and 32% of the Italians). 82% of immigrants had been in Canada for 10
years or more. 52% of immigrants were born in the British Isles, 19% in the U.S. and 5% in
Russia. 1,760 immigrants were born in South Africa; Africa is not otherwise listed as a place
of birth. Of the 890,282 immigrants who were "foreign-born" (born outside the British Empire),
58% were naturalized citizens. The number of naturalized Chinese-born had decreased from
2,578 in 1911 to 1,766 (representing 4% of the Chinese-born). The number of German-born
naturalized citizens had also decreased (from 23,283 in 1911 - before the war - to 21,630).
33% (3,902) of the Japanese-born were citizens. 44% of the immigrant population was rural
(but only 40% of female immigrants). In terms of the "origins" of the total population, the
census counted 18,291 "Negroes" in Canada, 126,196 "Hebrews", 39,587 people of Chinese
origin and 23,342 of Japanese origin. 55% of the population had origins in the British Isles,
while 33% was of French origin. 97.5% of the population was of European origin.

1921

Empire Settlement Act passed in the British Parliament. It provided assisted passage and
training opportunities for married couples, single agricultural labourers, domestics and
juveniles aged 14 - 17. 130,000 immigrants to Canada were assisted under the Act. An
"Aftercare Agreement" provided for selection, supervision and assistance of female domestic
workers. Between Jan. 1926 and 31 March 1931, 689 women who arrived under this
agreement (4.6% of arrivals) were deported, on grounds such as "illegitimacy", "immorality",
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"medical", "marriage", "bad conduct" and "criminal conviction" (these were the department's
reasons though not necessarily the legal bases for the deportations).
Revocation of Order in Council "modes of living and methods of holding property" as it
applied to Mennonites and Hutterites, opening the door to Russian Mennonites facing
persecution in communist Russia. 20,000 settled in Canada between 1923 and 1929.
Doukhobors remained prohibited.

June 1922

An amendment to the Opium and Narcotic Drug Act provided for the deportation of
"domiciled aliens" (i.e. immigrants who had been in Canada 5 years or more) with drugrelated convictions. This measure was particularly directed against the Chinese. In 1923-4,
35% of deportations by the Pacific Division were under these provisions.

June 1922

Order in Council issued excluding "any immigrant of any Asiatic race" except
agriculturalists, farm labourers, female domestic servants, and wife and children of a person
legally in Canada. ("Asia" was conceived broadly, going as far west as Turkey and Syria).

Jan. 1923

Immigration official: "There are continual attempts by undesirables of alien and impoverished
nationalities to enter Canada, but these attempts will be checked as much as possible at their
source".

1923

After a period of post-war economic gloom and low immigration, there was a cautious
1923
encouragement of immigration. The door opened to British subjects, Americans and citizens
of "preferred countries" (Norway, Sweden, Denmark, Finland, Luxembourg, Germany,
Switzerland, Holland, Belgium and France). Only agriculturalists, farm labourers, domestics
and sponsored family members could be admitted from "non-preferred" countries: Austria,
Hungary, Poland, Romania, Lithuania, Estonia, Latvia, Bulgaria, Yugoslavia and
Czechoslovakia. Southern Europe was not even mentioned.
Chinese Immigration Act. This Act prohibited all Chinese immigrants except diplomats,
students, children of Canadians and an investor class. Aside from protests from the Chinese
community in Canada, there were virtually no voices of opposition. The day on which this Act
came into force - July 1 - became known to Chinese Canadians as "Humiliation Day"

June 1923

The suicides of three home children led to a study by a British parliamentary delegation into
this program which sent children from Britain into indentured labour in Canada. Some were
orphans, but most left parents behind. About 100,000 children immigrated to Canada through
the program, which lasted from 1868 until the 1930s. In 1925, following the delegation's
report, the Canadian government put a stop to immigration of children under 14 years of age
unaccompanied by parents.

1923-1924

The Railway Agreement was signed by the Canadian Pacific and Canadian National
Railways and the government, providing for the railways to recruit immigrants, including from
the "non-preferred" countries of Northern and Central Europe. More than 185,000 Central
Europeans entered Canada under the agreement (1925-1929).

1925

The Canadian Mennonite Board of Colonization desperately sought admission for 1,000
1929
Mennonite families facing deportation to Siberia. The Saskatchewan government refused
them outright, as in turn did other prairie provinces. Eventually 1,300 Mennonites were able to
enter, mostly settling in Ontario.
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As the depression took hold, the number of deportations on the grounds of "becoming a
public charge" rose. From 1930 to 1934, 16,765 immigrants were deported on this ground
(more than 6 times as many as in the previous 5 year period). The numbers of deportations
on the grounds of medical causes and criminality also increased.

1930

Order in Council (P.C. 2115) issued prohibiting the landing of "any immigrant of any Asiatic
race", except wives and minor children of Canadian citizens (and few Asians could get
citizenship).

Sept. 1930

Order in Council requiring Chinese and Japanese to renounce their former citizenship before
being naturalized. This effectively barred Japanese from becoming citizens since Japanese
law did not provide for revocation of citizenship. In any case since 1923 very few Asians
applying for naturalization were approved in what was a highly discretionary process.

1931

Census. The population of Canada was 10,376,786, of whom 22% were immigrants (i.e. born 1931
outside Canada). 44% of immigrants were female (but only 14% of Asian immigrants), 67%
had been in Canada more than 10 years and 40% lived in rural localities. 49% of immigrants
were born in the British Isles, 15% in the U.S., 14% in Central Europe and less than 3% in
Asia. Africa only appears as a place of birth in South Africa. 1,296 people were listed as born
in South America. 55% of the foreign-born population were naturalized citizens. In terms of
"racial origins", 52% of the total population had origins in the British Isles, 28% in France.
There were 156,726 Jews, 84,548 people of "Asiatic" origin and 19,456 "Negroes". 97.7% of
the population was of European origin.
Deportations of immigrants who had organized or participated in strikes or other organized
labour activities. Winnipeg Mayor Ralph Webb campaigned to deport and prevent the
admission of communists and agitators. He urged the "deportation of all undesirables".

1931

In the context of the depression, an Order in Council was adopted (P.C. 695) restricting
admission to American citizens, British subjects and agriculturalists with economic means.

March
1931

The Communist Party was made illegal under the Criminal Code. Even naturalized
immigrants who were members of the Party could have their citizenship revoked and be
deported.

August
1931

Political deportation became federal policy. The Minister of Justice hosted a special
meeting attended by the Minister of National Defence, the Commissioner of Immigration, the
military chief of staff and the RCMP Commissioner. The exact number of people deported on
political grounds is unknown, because they may technically have been deported on other
grounds, e.g. criminal conviction, vagrancy or being on the public charge.

Fall 1931

Widespread deportation of the unemployed (28,097 people were deported 1930-1935).
Following an outcry, the department changed its policy at least so far as to suspend
deportations against those who had found work by the time the deportation orders were
ready.

Early
1930s

In a "red raid" left-wing leaders from across Canada were arrested and sent to Halifax for
May 1932
hearings and deportations. One of them was a Canadian citizen by birth. He sued the
government for false arrest, but despite criticisms from the Manitoba Court of Appeal of the
Department's failure to follow due process, he lost in a 3-2 decision. The others, known as the
"Halifax Ten", lost their appeal before the Nova Scotia Supreme Court (although the Court
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agreed that the department had not acted in complete conformity with the law). Despite
extensive protests, they were deported.
94% of applications for naturalization were refused. Confidential RCMP assessments led
to refusals on the basis of political or labour activism or perceived "bad character".

1934

Immigration became part of the Department of Mines and Resources

1936

Annual report, Immigration: "There is at present a great pressure at our doors for the
admission of many thousands of distressed peoples of Europe".

1937

A number of individuals and groups, including the Anglican Church, the United Church, the
YMCA, local service clubs and the Co-operative Commonwealth Federation (CCF), as well as
Jewish community groups, called on the government to admit Jewish refugees. They were
opposed by such groups as the Native Sons of Canada, Leadership League and Canadian
Corps. Voices of anti-Semitism were particularly strong in Quebec.

1938

F.C. Blair, Director of Immigration Branch (an anti-Semite, who personally ensured that
March
virtually no Jews were admitted to Canada during this period): "Ever since the war, efforts
1938
have been made by groups and individuals to get refugees into Canada but we have fought
all along to protect ourselves against the admission of such stateless persons without
passports, for the reason that coming out of the maelstrom of war, some of them are liable to
go on the rocks and when they become public charges, we have to keep them for the balance
of their lives".
Canada participated (reluctantly) at the Evian Conference on refugees. Canadian
representatives were under instructions from Prime Minister Mackenzie King not to support
the creation of a permanent structure to handle refugee matters or any initiatives to commit
countries to quotas of refugees.

July 1938

At a meeting of the League of Nations Society of Canada the Canadian National Committee
on Refugees and Victims of Persecution was formed. Since the government blamed its
unwillingness to admit refugees on lack of public support, the committee focused on public
education, setting up branches, organizing public meetings and producing a pamphlet
"Should Canada admit refugees?" Unsuccessful in effecting any policy change, the
committee intervened in individual cases, sometimes with positive results. Among the
refugees admitted were the Czech industrialist Thomas Bata and 82 of his workers.

Oct. 1938

Memo to Mackenzie King by Departments of External Affairs and Mines and Resources: "We
do not want to take too many Jews, but in the circumstances, we do not want to say so. We
do not want to legitimise the Aryan mythology by introducing any formal distinction for
immigration purposes between Jews and non-Jews. The practical distinction, however, has to
be made and should be drawn with discretion and sympathy by the competent department,
without the need to lay down a formal minute of policy".

1938

Britain asked Canada to take some Sudeten German refugees who had fled the Nazis to
Prague. The railroad companies were sent to investigate potential immigration of farmers and
glassworkers. Canada agreed to take 1,200 but insisted on Britain paying $1,500 per family
for transportation and resettlement costs (Britain had offered $1,000). While negotiations
were going on, Germany occupied the rest of Czechoslovakia, preventing the resettlement of

Nov. 1938
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most of the refugees. 303 families and 72 single men who had previously managed to get to
Britain were resettled in B.C. and Saskatchewan. They had little or no farming experience, but
were not allowed to settle in the cities.
Responding to the refugee crisis, the government simply restated its general policy:
refugees who met the categories for admissible immigrants according to the regulation in
force (P.C. 695) could come to Canada.

Dec. 1938

The St Louis sailed from Germany with 930 Jewish refugees on board. No country in the
Americas would allow them to land. 44 prominent Torontonians sent a telegram to the Prime
Minister of Canada urging that sanctuary be given to the refugees, to no avail. The ship was
forced to return to Europe where many of the refugees died at the hands of the Nazis.

1939

In a comparative study of deportation in Britain, Northern Ireland, Canada, South Africa,
Australia and New Zealand, C.F. Fraser found Canadian practices the most arbitrary and the
Canadian judiciary apathetic: "the most notable feature of deportation cases in Canada is the
apparent desire to get agitators of any sort out of the country at all costs... [T]he executive
branch of the government, in its haste to carry out this policy ... displayed a marked disregard
for the niceties of procedure".

1940

2,500 male "potentially dangerous enemy aliens" interned by Britain were brought to
Canada. They were housed in high security camps. In fact many of them were Jews. In 1945
they were reclassified as "interned refugees (Friendly Aliens)". 972 accepted an offer to
become Canadian citizens. Many went on to prominent careers in academia or the arts.

1940

Census. The population of Canada was 11,506,655, of which 17.5% was composed of
immigrants (i.e. born outside Canada). 45% of the immigrant population was female. Only in
the case of immigrants from the U.S. were there more women than men. 90% of immigrants
had been in Canada for 10 years or more (33% for more than 30 years). 44% of immigrants
were born in the British Isles, 14% in the U.S., 7% in Poland and 5% in Russia. There were
29,095 immigrants from China (of whom only 1,426 were women), 9,462 from Japan and
5,886 other "Asians" (includes "Arabian, Armenian, Hindu, Syrian, Turkish..."). No African
countries are listed. While 47% of the total population was rural, only 39.5% of immigrants
were. However, more than half of some immigrant groups were rural: Austrians, Belgians,
Czechs, Danes, Finns, Germans, Icelanders, Dutch, Norwegians and Swedes. Women
immigrants were less likely to be rural than men: 37% versus 42%. Only 32% of British
immigrants were rural. In terms of "racial origin", 49.7% of the population had origins in the
British Isles, 30% in France, 4% were German and 2.7% were Ukrainian. There were 170,241
Jews, 34,627 Chinese and 22,174 "Negroes". 71.5% of the foreign-born were naturalized
citizens (8% of the Chinese-born, 35% of the Japanese-born). 97.7% of the population was of
European origin.

1941

Immigration reached its lowest level of the century: 7,576

1942

22,000 Japanese Canadians were expelled from within 100 miles of the Pacific. Many went
to detention camps in the interior of B.C. others further east. Detention continued to the end
of the war, when the Canadian government encouraged many to "repatriate" to Japan. 4,000
left, more than half Canadian-born and two-thirds Canadian citizens.

Feb. 1942

In the immediate post-war period, immigration controls remained tight, while pressure
mounted for a more open immigration policy and a humanitarian response to the displaced
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persons in Europe.
Order in Council issued allowing Canadian citizens to sponsor brothers and sisters, parents May 1946
and orphaned nephews and nieces.
Canadian officials were directed to accept identity documents and travel documents in lieu
of passports from displaced persons.

May 1946

The government decided to admit 3,000 Polish veterans. They were obliged to work on a
farm for one year after their arrival in Canada.

July 1946

Canadian Citizenship Act adopted, creating a separate Canadian citizenship, distinct from
British (Canada was the first Commonwealth country to do so).

1946

The Prime Minister announced emergency measures to aid the resettlement of European
refugees. It was some months before anything was done concretely, and the door did not
open for refugees without relatives in Canada until mid-1947. Selection of refugees was
guided by economic considerations (the Department of Labour was involved), ethnic
prejudices (Jews were routinely rejected) and political bias (those with left-wing or Communist
sympathies were labelled "undesirables"). Refugees also had to be in good health. An
External Affairs officer claimed that Canada selected refugees "like good beef cattle".

Nov. 1946

Italians were removed from the category of "enemy aliens" leading to a period of significant
Italian immigration.

Jan. 1947

Beginning of the Displaced Person (DP) movement. 186,154 displaced persons came to
Canada between 1947 and 1952.

April 1947

Prime Minister Mackenzie King made a statement in the House outlining Canada's
1 May
immigration policy. "The policy of the government is to foster the growth of the population of
1947
Canada by the encouragement of immigration. The government will seek by legislation,
regulation, and vigorous administration, to ensure the careful selection and permanent
settlement of such numbers of immigrants as can advantageously be absorbed in our national
economy." Regarding discrimination, he made it clear that Canada is "perfectly within her
rights in selecting the persons whom we regard as desirable future citizens". Still, he allowed
that it might be as well to remove "objectionable discrimination". On the other hand, "the
people of Canada do not wish, as a result of mass immigration, to make a fundamental
alteration in the character of our population. Large-scale immigration from the orient would
change the fundamental composition of the Canadian population".
Order in Council issued allowing legal residents (and not just citizens) to sponsor fiancé(e)s,
spouses and unmarried children.

1 May
1947

Chinese Immigration Act repealed, following pressure, e.g. by the Committee for the Repeal May 1947
of the Chinese Immigration Act, formed by church and labour groups. Chinese immigration
was henceforth regulated by the 1930 rules for "Asiatics" which allowed only the sponsorship
of wife and children by Canadian citizens.

The first of a total of 9 boats carrying 987 Estonian refugees arrived on the east coast of
Canada. They sailed from Sweden, where they were living under threat of forced repatriation

August
1948
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to the Soviet Union. They had been trying to resettle to Canada but had been frustrated by the
long delays and barriers in Canadian immigration processing. They were detained on arrival
and processed through an ad hoc arrangement. All but 12 were accepted (the 12 were
deported).
Borrowed from: Janet Dench, Executive Director, Canadian Council for Refugees. “A Hundred Years of
Immigration to Canada 1900-1999 (Part 1).” Accessed Nov 30th, 2014.
http://ccrweb.ca/en/hundred-years-immigration-canada-1900-1999

Questions to Consider:
1) What types of people were welcomed into Canada at the first part of your time
period? (race, gender, religion, etc.) What types of people were welcomed into
Canada during the second half of your given time period? (Race, gender,
religion, etc). What has changed, and/or what has remained the same?
2) What decisions or policies affected the character and scope of immigrants that
were accepted into Canada?
3) Consider how things have remained the same, or changed during your given
time period, and how things are today in relation to immigration policies?
(Activating prior knowledge and making connections to current trends).
BLM 4.3

A Hundred Years of Immigration to Canada: 1950-1999 - A
Chronology Focusing on Refugees and Discrimination
The Department of Citizenship and Immigration was formed.

1950

Order in council issued replacing previous measures on immigration selection. The
preference was maintained for British, Irish, French and U.S. immigrants. The categories of
admissible European immigrants were expanded to include healthy applicants of good
character with skills and who could readily integrate. The order gave wide discretion for refusals
and Blacks continued to be for the most part excluded.

June 1950

Germans were removed from the category of “enemy aliens”

1950

Census. Of the population of 14,009,429, 14.7% were immigrants (i.e. born outside Canada).
47% of immigrants were female, 80% had been in Canada for more than 10 years and 29%
lived in rural localities. 44% of immigrants were born in the United Kingdom, 13.7% in the U.S.,
9% in the USSR and 8% in Ireland. There were 37,145 immigrants from "Asiatic countries", of
whom 24,166 were from China. In terms of origins, of the total population, 48% had origins in
the British Isles, 31% in France and 4% in Germany. There were 18,020 "Negroes" reported
(fewer than in the 1921, 1931 and 1941 censuses). 97% of the population was of European
origin.

1951

An interest-free Assisted Passage Loan Scheme was created, restricted to immigrants from

Feb. 1951
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Europe.
Agreements were signed with the governments of India, Pakistan and Ceylon by which
Canada agreed to allow in certain numbers of their citizens (over and above those eligible
under the rules for "Asiatics").

1951

The Geneva Convention Relating to the Status of Refugees was adopted. Canada did not
become a signatory because the RCMP feared that it would restrict Canada's ability to deport
refugees on security grounds.

1951

A new Immigration Act was passed, less than a month after it was introduced in the House (it
came into effect 1 June 1953). This Act, which did not make substantial changes to immigration
policy, gave the Minister and officials substantial powers over selection, admission and
deportation. It provided for the refusal of admission on the grounds of nationality, ethnic group,
geographical area of origin, peculiar customs, habits and modes of life, unsuitability with regard
to the climate, probable inability to become readily assimilated, etc. Homosexuals, drug addicts
and drug traffickers were added to the prohibited classes. The Act provided for immigration
appeal boards, made up of department officials, to hear appeals from deportation.

1952

The Approved Church Program was set up, giving four groups power to select and process
immigrants. Tensions ensued, partly because the groups favoured the most desperate
refugees, while the Department was looking for labourers. The groups' privileged status was
revoked in 1958 through a departmental directive.

1953

Report of a Canadian Bar Association sub-committee criticized the arbitrary exercise of
power by immigration officials and called for a quasi-judicial Immigration Appeals Board.

1954

The Supreme Court ruled in Brent that the discretion given immigration officials under the
regulations exceeded the provisions of the Immigration Act. As a result, an Order in Council
was issued dividing countries into categories of preferred status.

1956

The crushing of the Hungarian uprising led to over 200,000 Hungarians fleeing to Austria. In
response to public pressure, the Canadian government implemented a special program with
free passage. Thousands of Hungarians arrived in the early months of 1957 on over 200
chartered flights. More than 37,000 Hungarians were admitted in less than a year.

Nov. 1956

In the federal election campaign, John Diefenbaker promised his government would develop a
vigorous immigration policy and overhaul the Immigration Act.

1957

The backlog of sponsored cases in the Rome office had reached 52,000.

1957

It was decided that prospective immigrants must apply from their own country.

1958

The government restricted admission of family members, in a measure particularly aimed at
curbing immigration of Italian family members. The measure met with loud protests and was
rescinded a month later.

March
1959

In the Speech from the Throne, the government promised a new immigration act. However,
plans were changed due to fears that getting the act through Parliament would be difficult.

Fall 1959

World Refugee Year. Canada admitted 325 tubercular refugees and their families (the first

1959-60
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time that Canada had waived its health requirements for refugees)
Prime Minister John Diefenbaker introduced the Bill of Rights

1960

The Chinese Adjustment Statement Program was announced. The program included
measures to curtail illegal entry of Chinese and to land Chinese in Canada without legal status.
The initiative followed on the crackdown of a large-scale illegal immigration scheme, involving
"paper families". The amnesty program continued throughout the 1960s - by July 1970, 11,569
Chinese had normalized their status.

1 July
1960

Census. Of the Canadian population of 18,238,247, 15.6% (2,844,263) were immigrants (i.e.
1961
born outside Canada). 48% of the immigrant population was female (but 52% of immigrants
from the UK, 54% of those from the U.S. and only 38% of those from "Asiatic countries"). 58% of
immigrants had been in Canada for 10 years or more. 34% of immigrants were from the UK,
51% from other European countries (Italy by itself represented 9%), 10% from the U.S., 2% from
"Asiatic countries", 0.6% from "other countries" (which includes all of Africa apart from South
Africa). 63% of immigrants were Canadian citizens. In terms of "ethnic origins", 43.8% were from
the British Isles, 30.4% French, 5.8% German, 2.6% Ukrainian and 2.5% Italian. There were
121,753 "Asiatics" (0.7%). 96.8% of the population was European.
71,689 immigrants arrived - the lowest level since 1947, and a reflection of the economic
recession.

1961

Minister of Citizenship and Immigration Ellen Fairclough implemented new Immigration
Regulations that removed most racial discrimination, although Europeans retained the right to
sponsor a wider range of relatives than others.

Feb. 1962

Minister of Citizenship and Immigration Richard Bell suggested that immigration should be at the Nov. 1962
rate of 1% of the population. Despite high levels of unemployment, immigration was increased.
The Assisted Passage Loan Scheme, originally for immigrants from Europe only, was
extended to Caribbeans.

1966

A white paper was tabled, recommending an immigration policy that was "expansionist, nondiscriminatory, and balanced in reconciling the claims of family relationship with the economic
interest of Canada". The paper began: "There is a general awareness among Canadians that
the present Immigration Act no longer serves national needs adequately, but there is no
consensus on the remedy". Evidently no consensus was found, since the white paper did not
lead to a new Act.

Oct. 1966

Interest began to be charged on loans under the Assisted Passage Loan Scheme.

1967

The points system was incorporated into the Immigration Regulations. The last element of
racial discrimination was eliminated. The sponsored family class was reduced. Visitors were
given the right to apply for immigrant status while in Canada.

Oct. 1967

The Immigration Appeal Board Act was passed, giving anyone ordered deported the right to
appeal to the Immigration Appeal Board, on grounds of law or compassion.

Nov. 1967

8 provincial governments agreed to participate in bringing 50 handicapped refugees into

1967
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Canada, largely tubercular cases.
Warsaw Pact troops enter Czechoslovakia. 10,975 Czechs entered Canada between August
20, 1968 and March 1, 1969. According to the departmental annual report, "[m]any Canadian
organizations, universities and provincial and municipal agencies assisted in the settlement of
the refugees. Without this surge of public and private cooperation, the task would have been
immeasurably more difficult".

August
1968

Biafrans in Canada were allowed to extend their stay.

1968

Canada acceded to the 1951 Convention Relating to the Status of Refugees and the 1967
Protocol.

4 June
1969

A hostel for draft dodgers and deserters from the U.S. was raided 10 times - possibly the
result of RCMP-FBI cooperation in the return of deserters to the U.S.

1969

The Assisted Passage Loan Scheme, previously restricted to Europeans and then
Caribbeans, became available worldwide. The interest rate was 6% annually.

1 April
1970

The number of people applying for immigration status after entering Canada had "exceeded
expectations" and led to a backlog. There were about 8,000 applications in 1967, 28,000 in
1969 and 31,000 in 1970. Delays in processing caused problems for the individuals as they did
not have the right to work while awaiting processing. Those refused could apply to the
Immigration Appeals Board, leading to the development of a three-year backlog.

1970

Immigration from Asia and the Caribbean represented over 23% of the total, compared with
10% four years previously.

1970

Following Canada's signing of the Refugee Convention, refugee selection became an issue.
According the immigration department's annual report: "under our resettlement program,
refugees considered capable of successful establishment may be selected regardless of their
inability to meet immigration assessment norms". Visa officers took into account resources
available from the department and from Canadian organizations and citizens.

1970

First 92 of a group of Tibetan refugees settled in Alberta, Ontario and Québec

1970

Census. Of the population of 21,568,310, 15.3% (3,295,530) were immigrants (i.e. born outside
Canada). 68% of immigrants had been in Canada for 10 years or more. 49.7% of immigrants
were female. 12% of immigrants lived in rural areas (compared to 26% of people born in
Canada). 79% of immigrants were born in Europe (28% in the UK, 12% in Italy, 6% in Germany,
5% each in Poland and the USSR). "Asiatic countries" were the birthplace for under 4% of
immigrants. All African countries are grouped under "other countries" (2% of immigrants). In
terms of "ethnic group", 44.6% were from the British Isles, 28.7% French, 6% German, 3.4%
Italian, and 2.7% Ukrainian. There were 118,815 Chinese, 67,925 "East Indian", 37,260
Japanese, 34,445 "Negro", 28,025 West Indian and 26,665 "Syrian-Lebanese". 97% of the
population was of European origin.

1971

The U.S. was the largest source country of immigration, in part because of the large numbers
(possibly 30,000-40,000) of draft dodgers and deserters unwilling to fight in Vietnam who
found refuge in Canada.

1971-1972
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The federal government announced its policy of multiculturalism.

1971

The 10 millionth immigrant since Confederation was celebrated. It was reportedly British
psychiatrist Dr Richard Swinson "and his family".

1972

An administrative program was announced to reduce the Immigration Appeal Board backlog.
By March 1973, 18,500 cases had been reviewed, and nearly 12,000 received a positive
response.

June 1972

The Ugandan president announced his intention of expelling Ugandan Asians by November
8, 1972. Canada responded swiftly to an appeal from the UK to take some of these Ugandans
(by September 5, a Canadian team of officers had set up office in Kampala), but initially
insisted that the applicants meet the usual immigration criteria. However, as the deadline
approached, they did allow some relaxation of requirements. By the end of 1973, more than
7,000 Ugandan Asians had arrived, of whom 4,420 came in specially chartered flights.

August
1972

The right to apply for immigrant status while in Canada was revoked.

Nov. 1972

A Settlement Branch was created within the Department of Manpower and Immigration.

1973

Assent was given to amendments to the Immigration Appeal Board Act. The universal right
of appeal from a deportation order was abolished and provisions were made to clear up the
backlog. Appeals from deportation orders were limited to landed immigrants, people arriving at
the border who had been issued a visa overseas and "bona fide refugees". Persons in Canada
since 30 November 1972 were given 60 days to apply for adjustment of status. More than
39,000 people from over 150 countries obtained immigrant status.

July 1973

Overthrow of Allende government in Chile. Groups in Canada, particularly the churches,
Sept. 1973
urged the government to offer protection to those being persecuted. In contrast to the rapid
processing of Czechs and Ugandan Asians, the Canadian government response to the
Chileans was slow and reluctant (long delays in security screenings were a particular problem).
Critics charged that the lukewarm Canadian response was ideologically driven. By February
1975, 1188 refugees from Chile had arrived in Canada.
The government formed a special task force to study all policy options in immigration.

Sept. 1973

Following a visit by Prime Minister Trudeau to China, an agreement was reached allowing
Canada to process applications for family reunification within China.

Oct. 1973

The federal government launched the Immigrant Settlement and Adaptation Program
(ISAP) through which funding for settlement services is provided.

1974

A Green Paper was released and a Special Joint Committee of the Senate and the House of
Commons created to study it. It conducted consultations over 35 weeks and held nearly 50
public hearings in 21 cities.

1975

To respond to the civil war in Lebanon, special measures were announced for Lebanese. By
1979, 11,010 immigrant visas had been issued. Additional measures were introduced in 1982
following the Israeli invasion of Lebanon.

1976

New Immigration Bill tabled.

Nov. 1976
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First meeting of the Standing Conference of Canadian Organizations Concerned for Refugees
which became in 1988 the Canadian Council for Refugees.

Feb. 1977

Immigration agreements were signed between the federal government and Québec and
Nova Scotia. The former, the Cullen-Couture agreement, gave Québec the power to select its
own independent immigrants (subject to medical, criminality and security screening by the
federal government).

Feb. 1978

The new Immigration Act came into effect. It identified objectives for the immigration program
and forced the government to plan for the future, in consultation with the provinces. Immigrants
were divided into four categories: independents, family, assisted relatives and humanitarian.
The Refugee Status Advisory Committee was created. The "prohibited" categories were
replaced with "inadmissible" categories, among which were no longer to be found epileptics,
imbeciles, persons guilty of crimes of moral turpitude, homosexuals and people with
tuberculosis. Deputy Minister Allan Gotlieb described the legislation as "a beautiful piece of
work - logical, well-constructed, liberal, and workable". The accompanying Immigration
Regulations revised the points system and created the Private Sponsorship of Refugees
Program.

April 1978

Three designated classes were created by regulation: the Indochinese, the Latin American
Political Prisoners and Oppressed Persons and the East European Self-Exiled Persons.
The classes facilitated the resettlement to Canada of people who met the criteria.

Jan. 1979

60,000 refugees from Vietnam, Laos and Cambodia were resettled in Canada. Responding
to media reports of the "boatpeople", thousands of Canadians came forward, giving a dramatic
launch to the new refugee private sponsorship program. Popular pressure forced the
government to adjust upwards its initial commitment to resettling the refugees. For the years
1978-81, refugees made up 25% of all immigrants to Canada.

1979-1980

Census. Of the total population of 24,083,500, 16% were immigrants (i.e. born outside
Canada). 51% of immigrants were female. 67% of immigrants were born in Europe, 14% in
Asia, 8.5% in North or Central America, 4.5% in the Caribbean, and 2.7% in Africa. Females
made up 47% of those born in Italy, 48% of those born in Africa, 51% of those born in China,
53% of those born in North or Central America, 55% of those born in the Caribbean, and 58%
of those born in the Philippines. 66% of immigrants had been in Canada for at least 11 years.
11% of immigrants lived in rural areas (compared to 27% of the total Canadian population).
69% of immigrants were Canadian citizens. In terms of ethnic origins, 92% of the population
declared a single ethnic origin. 86% of population had a single European ethnic origin (40%
British, 27% French). "Asia and Africa" (listed as a single entry) accounted for 3%, "Far East
Asia" 1.7%, "North and South America" 2%.

1981

The Foreign Domestic Workers Program was introduced. Those admitted came on a
temporary contract, but could apply for permanent residence after 2 years in Canada.

1981

Special measures were created for Salvadorans (expanded in 1982 to include Salvadorans in
the U.S.)

March 1981

The report of the Task Force on Immigration Practices and Procedures, Refugee Status
Determination Process, (the "Robinson Report") was submitted to the Minister of
Employment and Immigration. This was the first in a series of such reports on the refugee

Nov. 1981
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determination system: the "Ratushny Report" followed in 1984 and the "Plaut Report" in
1985.
Poland was added to the countries for the Political Prisoners and Oppressed Persons class, in
response to the suppression of the Solidarity movement.

Nov. 1982

Following the Colombo riots, Canada imposed a visa requirement on Sri Lankans and relaxed
landing requirements for some in Canada.

1983

The Canadian Security Intelligence Service Act transferred responsibility for security
aspects of immigration from RCMP to the newly created CSIS.

1984

The Supreme Court of Canada rendered the Singh decision, in which it recognized that
refugee claimants are entitled to fundamental justice. The court ruled that this would normally
require an oral hearing in the refugee status determination process.

1 April
1985

Extra positions on the Immigration Appeal Board were created to adjudicate refugee claims,
now that refugee claimants had to be given an oral hearing.

1985

The people of Canada were awarded the Nansen medal by the UN High Commissioner for
Refugees, in "recognition of their major and sustained contribution to the cause of refugees".

1986

An administrative review program was instituted for all refugee claimants in Canada before
21 May 1986, to address the backlog in the refugee determination system. 85% of the 28,000
applicants were accepted.

1986

Measures were instituted turning back refugee claimants arriving from the U.S. They were
made to wait for processing in the U.S.

Feb. 1987

Bill C-55 was tabled. The bill completely revised the refugee determination system, creating
the Immigration and Refugee Board. It proposed a two-stage process, with a "credible basis"
screening. It also provided for refugee claimants to be excluded from the process if they had
passed through a "safe third country". The credible basis test and the safe third country rule
were among the aspects of the bill that were vigorously opposed by refugee advocates.

May 1987

A group of Sikhs landed in Nova Scotia and claimed refugee status. Prime Minister Brian
Mulroney issued an emergency recall of Parliament for the tabling of Bill C-84, the Refugee
Deterrents and Detention Bill. Despite the so-called emergency, the draconian bill was not
passed for a full year.

July 1987

Regulations were changed to allow the sponsorship of unmarried children of any age
(previously only children under 21 years were eligible).

1988

Minister of Employment and Immigration Barbara McDougall announced that no countries
would be designated "safe third countries". A special program was announced for the over
100,000 refugee claimants in the backlog as of December 31, 1988. The program was
supposed to last two years, but took much longer, keeping refugees in limbo and separated
from their families for years.

Dec. 1988

Bills C-55 and C-84 came into effect, introducing many changes to immigration law, a new
refugee determination system and the Immigration and Refugee Board.

1 Jan. 1989
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Following the Tiananmen Square massacre, the government relaxed requirements for
Chinese in Canada. About 8,000 acquired permanent residence, but others languished for
years in limbo.

June 1989

The East European Self-Exiled Class was eliminated following the fall of the Iron Curtain.
The Indochinese designated class was amended to require screening of newer arrivals, in
consequence of the Comprehensive Plan of Action.

1990

The government unveiled its Five Year Plan for immigration, proposing an increase in total
immigration from 200,000 in 1990 to 250,000 in 1992. The long-term commitment to planned
immigration was new in Canadian history, as was the proposal to increase immigration at a
time of economic recession.

1990

Census. Of the total population of 26,994,045, 16% (4,342,890) were immigrants (i.e. born
outside Canada). 51% of immigrants were female. (57% of immigrants from U.S., 56% of
Caribbean immigrants, but only 46% of African immigrants.) 72% of immigrants had been in
Canada more than 10 years. 54% of immigrants were born in Europe, 25% in Asia, 6% in U.S.,
5% in the Caribbean and 4% in Africa. While 32% of the total population lived in Montreal,
Toronto or Vancouver, 57% of the immigrant population did. 81% of immigrants eligible to
become Canadian citizens had done so. 71% of the total population declared a single ethnic
origin (66% gave a single European origin, while Asian, Arab and African single origins together
made up 6%).

1991

A new Québec-Canada Accord came into effect, giving Québec sole responsibility for the
selection of independent immigrants and the administration of all settlement services in the
province.

1991

Sponsorship of children was restricted to children under 19 or dependent children.

1992

Bill C-86 was tabled. The bill proposed revisions to the refugee determination system, mostly
restrictive. The first level screening process with the credible basis test was abandoned and
"eligibility" determinations transferred in part to immigration officers. Other measures proposed
were fingerprinting, harsher detention provisions and making refugee hearings open to the
public (these were amended as the bill passed through Parliament). New grounds of
inadmissibility were added. The bill also included a provision requiring Convention Refugees
applying for landing in Canada to have a passport, valid travel document or "other satisfactory
identity document".

June 1992

Amendments to the Immigration Regulations cancelled the sponsorship required for "assisted
relatives" and reduced the points awarded them, making it more difficult for family members
(other than nuclear family) to immigrate to Canada.

Jan. 1993

The Post-Determination Refugee Claimant in Canada Class (PDRCC) was created by
regulation. It codified a previously existing and rather informal risk review, first instituted in 1989
for refused refugee claimants. The class has been described as a "highly sophisticated, special
class designed to apply to almost no one" (Davis/Waldman).

1993

Bill C-86 came into effect.

Feb. 1993

The Chairperson of the Immigration and Refugee Board issued Guidelines on Women

March 1993
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Refugee Claimants fearing Gender-related Persecution. Canada was the first country in the
world to issue such guidelines. Non-governmental organizations including the Canadian Council
for Refugees were active in drawing attention to the need for gender sensitivity.
Prime Minister Kim Campbell transferred immigration to the newly created Department of
Public Security, a move that was widely and bitterly denounced by the Canadian Council for
Refugees and many other organizations.

June 1993

The newly elected Liberal government transferred the immigration department to Citizenship
and Immigration Canada.

1993

The Deferred Removal Orders Class (DROC) was announced, allowing applications for
landing from refused refugee claimants who had not been removed after 3 years, subject to
certain conditions. The Class was particularly aimed at resolving the situation of over 4,500
Chinese claimants waiting in limbo. At the same time the government announced that it would
restart removals to China.

July 1994

Announcement of lowering of immigration levels and shift away from family reunification.

Fall 1994

As part of the federal budget, the government imposed the Right of Landing Fee, widely known Feb. 1995
as the Head Tax. The fee of $975 applied to all adults, including refugees, becoming permanent
residents. The Canadian Council for Refugees was among the organizations most active in
opposing the "head tax" as discriminatory, and as a particular burden on refugees. In February
2000, the government rescinded the Right of Landing Fee for refugees, but maintained it for
immigrants.
The Minister of Citizenship and Immigration, Sergio Marchi, announced the creation of an
advisory committee to review candidates for appointment to the Immigration and Refugee
Board, in response to persistent criticisms about the quality of board members.

March 1995

Bill C-44 (the "Just Desserts" bill) was enacted. It restricted access to appeal for permanent
residents facing deportation, among other measures aimed against criminality.

July 1995

The government introduced the Undocumented Convention Refugees in Canada Class
(UCRCC), offering a means for some refugees with "unsatisfactory" ID to become permanent
residents, but imposing a five year wait from refugee determination. The Class was limited to
Somalis and Afghanis.

Jan. 1997

The government introduced the Humanitarian Designated Classes, expanding the categories
of people eligible for resettlement. The Country of Asylum Class provided a refugee-like
definition broader than the Convention Refugee definition (but those resettled must have a
private sponsor). The Source Country Class provided for the resettlement of persecuted people
who are still in the home country, but only if the country is on a published list (the initial list
consisted of El Salvador, Guatemala, Bosnia-Herzegovina, Croatia and Sudan).

May 1997

The report of the Legislative Review Advisory Group ("Not Just Numbers") was released.
The three-person advisory group, chaired by Robert Trempe, had been commissioned by the
Minister to come up with proposals for a new Immigration Act. The Minister, Lucienne Robillard,
conducted a short but intensive consultation on the report, whose wide-ranging
recommendations were generally unpopular. Mme Robillard maintained that she wanted to
table legislation by the end of the year.

Jan. 1998
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The Canadian government announced that negotiations with the U.S. of a Memorandum of
Agreement on refugee claim determination were abandoned. The Agreement would have led
to the U.S. being declared a "safe third country", and was vigorously opposed by the Canadian
Council for Refugees and other refugee advocates on both sides of the border.

Feb. 1998

The governments of British Columbia and Manitoba signed agreements with the federal
government giving these provinces responsibility for the administration of settlement services.

1998

A White Paper, Building on a Strong Foundation for the 21st Century, was released. The
Minister again said she planned to table legislation by the end of the year. The White Paper
proposals were more modest than the "Trempe report" recommendations, but would
nonetheless significantly change Canada's immigration legislation.

Jan. 1999

Canada accepted an appeal from the UNHCR for countries to evacuate Kosovar refugees from April 1999
Macedonia, offering to take 5,000 (for two years, and with an option for them to apply for
permanent residence). On arrival in Canada, the refugees were initially housed in military bases
before being resettled throughout the country. The response - from the public, governments,
private sponsors, settlement organizations and the community in general - was phenomenal. In
addition to the 5,000, the Canadian government moved quickly to resettle refugees with family
links in Canada or with special needs.
A boat with 123 Chinese passengers arrived off the West Coast - the first of 4 such boats to
arrive over the summer. The public response was virulently hostile. Most of the Chinese were
kept in long-term detention and some were irregularly prevented from making refugee claims problems highlighted by the Canadian Council for Refugees.

July 1999

Borrowed from: Janet Dench, Executive Director, Canadian Council for Refugees. “A Hundred Years of
Immigration to Canada 1900-1999 (Part 2).” Accessed Nov 30th, 2014.
http://ccrweb.ca/en/hundred-years-immigration-canada-part-2

Questions to Consider:
1) What types of people were welcomed into Canada at the first part of your time
period? (race, gender, religion, etc.) What types of people were welcomed into
Canada during the second half of your given time period? (Race, gender,
religion, etc). What has changed, and/or what has remained the same?
2) What decisions or policies affected the character and scope of immigrants that
were accepted into Canada?
3) Consider how things have remained the same, or changed during your given
time period, and how things are today in relation to immigration policies?
(Activating prior knowledge and making connections to current trends).
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BLM 5.1

Primary Source Analysis Questions: Order in Council Notice
1) What are some of the restrictions that were placed on Japanese Canadians by this notice?

2) What legal rights are being denied to Japanese Canadians by this notice?

3) What duties must Japanese Canadians adhere to according to this notice?

4) Does the government have the right to restrict its citizens during times of war? Why or why not?
If so, under what circumstances?
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BLM 5.2

The Great Debate! Perspectives on the Japanese Internment

Nothing in Return

Apologize

Apologize and
Compensate
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BLM 6.1
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BLM 6.2

Impact of War on Canadian Families:
Dinner Time Discussions
Step 1: Choice a theme/ topic to concentrate on. Circle the one your group is going to do.
Women

Aboriginals

Enlistment of Young Men
Farmers

Japanese Internment
Propaganda

Technology

Jewish Canadians

Step 2: Find three primary sources that we’ve already used or find a new one online that fits
with your group’s topic. List a quote from each that you’re going to use to inform your
presentation. (This doesn’t mean that you have to actually quote it in your presentation.)
Source 1:

Source 2:

Source 3:
Step 3: Brainstorm the concept of your skit. Remember that you are a family that has in some
way been impacted by the war and you want to express this through a dinner time discussion.
Characters:

Impact of War on Family:

Discussion Outline:

Step 4: Write a script for your discussion. Skit should be 5 min long. Be creative!
BLM 6.3
Name:
Group Members:
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Marks

/10

/10

/10

/10

Grade:

Level
ONE

Limited

Limited

Limited

Limited

Level
TWO

Somewhat

Somewhat

Somewhat

Somewhat

Level
THREE

Clearly
identified

Clearly
identified

Clearly
identified

Clearly
identified

Level
FOUR

Exceeds all
expectations

Exceeds all
expectations

Exceeds all
expectations

Exceeds all
expectations

Criteria

Knowledge:
- Clearly identifies the theme
- Understands the
position/situation of the family
- Research is evident and
thorough
Thinking:
- Clearly indicates the causes of
the specific change addressed
- Connects ideas to unit
knowledge
Communication:
- Changes/ theme are clearly
stated in the skit
- Appropriate and proper
language and presentation skills
Application:
- Clear and logical inferences
about the change made
- The context of the situation is
considered and highly
applicable

/40
Comments:

Rubric borrowed and modified from Stephanie Casselman. “Industry Development Proposal.”
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