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General Accommodations 
 
Most printed material is printed on pastel paper with size 14 Sans-Serif fonts for readability. This 
size and style is especially helpful to students with learning disabilities. 
 
Due dates are flexible, and deadlines may be extended if requested.  
 
Lessons are flexible – ample time will be given for review. This is especially helpful to English 
Language Learners. Students are always given class time to work on assignments, and there are 
opportunities to explore topics of students’ interest. 
 
Environmental: 
 
All students have access to noise cancelling headphones at any time. There is a study carrel in 
the room. These tools are especially helpful to students who require a reduced-noise and/or 
distraction-free environment.  
 
All students have access to tablets. The tablets are all equipped with Speech to Text technology, 
which is especially helpful to students who struggle with fine motor skills or spelling.  
 
All classroom material is readily available in organized folders. Students know that they may 
look there for resources they have lost or missed. Likewise, all material is available online on the 
class website.  
 
The room is arranged in Pods to facilitate Think-Pair-Shares and group activities such as 
Jigsaws. The Pods have assigned seating to accommodate students who may feel anxious when 
they sit away from certain peers. Students with low vision are seated near the front of the Pods.  
 
Visual schedules for the class and school are posted.  
 
 Specific to Exceptional Learners: 
 
Andrew: Formally identified as an exceptional learner with Autism Spectrum Disorder 

• Sits in a Pod but has the option to sit at a single desk or use the study carrel 
• Knows that he is not obligated to participate in Think-Pair-Shares. When preferred, he 

may write his thoughts down in his notebook or on Sticky Notes, to be included in his 
Portfolio 

• Has access to noise cancelling headphones  
• As per the participation agreement, Andrew will not be called upon to answer a question 

during class discussion unless he is showing a “Thumbs Up” sign. As a result, 
conferencing may be required for diagnostic assessments 

 
Betty: Formally identified as an exceptional learner with Attention Deficit/Hyperactivity 
Disorder 

• Sits in a pod at the front of the room so the teacher can use low key interventions such as 
tapping and proximity to redirect Betty’s attention 
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• Allowed to leave the room for a brief walk if necessary. She knows there is a time limit 
for said walks. 

• Frequent check-in’s are helpful to guide Betty’s focus  
 

Carl: Formally identified as an exceptional learner with Juvenile Arthritis  
• Is given grips for his pencils to protect his hand joints 
• Can use Speech to Text software on tablets, which requires less muscular effort 
• Is not expected to scribe during group work 
• Is given extra time with assignments and tests  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	   Franklin & Vuckovic 5 

Lesson 1 
The One With the Crash: The Stock Market Crash of 1929 
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COURSE: CHC2D: Canadian History since World War I, Grade 10 
 
SPECIFIC EXPECTATION(S):  
C1.3 – describe some key economic trends and developments in Canada during this period 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Historical Significance 
*Guidepost 1: Events, people, or developments have historical significance if they result in 
change 
*Guidepost 2: Events, people, or developments as historically significant when revealing  
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Continuity and Change 
 
LESSON #: 1 (90 minutes) 
 
TITLE: The One with the Crash: The Stock Market Crash of 1929  
 
OVERVIEW:  In this lesson, students will simulate the 1929 stock market crash to mock-
experience the change in Canada’s social and economic post-war fervor. The stock market 
simulation leads up to the Black Tuesday Crash of October 29, 1929, at which point students will 
analyze a primary source newspaper document covering the crash. This resource pack seeks to 
explore the social and economic impact of the Stock Market Crash on the Interwar Period. 
 
MATERIALS: 

1. Primary Source Documents  
(PSD 1.1 (Original) / PSD 1.1 (Original Re-Typed) / PSD 1.2) 

2. Instructions for Teacher  
Print 1 copy per student of all PSD documents. 
Print copies of all BLM documents as mandated on each respective document. 
Have available all materials under “Other Materials.” 

3. Black Line Masters 
(BLM 1.1 / BLM 1.2 / BLM 1.3 / BLM 1.4 (Teacher Copy) / BLM 1.4 (Class Version) / 
BLM 1.5 / BLM 1.6 / BLM 1.7 / BLM 1.8 / BLM 1.9 / BLM 1.10 / BLM 1.11) 

4. Other Materials 
a. Projector and relevant cords 
b. Computer and relevant cords 
c. Audio output (speakers) and relevant cords 
d. Sticky Notes (1 per student) 
e. Calculators (1 per student if possible) 
f. Lined paper 
g. Chalk/chalkboard to display the learning goals and success criteria of the day 

 
CONTEXT:  
Students have previous knowledge of World War I and have been introduced to the atmosphere 
of Post-War North America. Students have a knowledge of events that contributed to the 
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economic rise during this period, such as industrialization. After this lesson, students will delve 
into the consequences of the Crash more thoroughly with an in-depth look at daily life in Canada 
post-Crash.  
 
Primary Learning Skills: 

 Responsibility 
 x   Self-regulation 
 x   Independent work 
 x   Collaboration 

 Initiative 
 x  Organization 
 
Literacy Focus: 

 Locate and use information from a wide variety of sources 
 Use oral/written communication suitable for purpose and intended audience 

 x   Read for purpose and/or pleasure 
 x   Write with purpose and clarity 

  Communicate effectively using visual forms and symbols 
 x    Read and interpret (orally or in writing) visual forms 
 x    Think critically and respond to text or oral work 

  Other: 
 
*The mathematical equations necessary to track stock price fluctuations fosters interdisciplinary 
numeracy skills. 
 
Learning Goals: 
We are learning to… 

• Role-play the post-war fervor of Canada by investing in stocks   
• Extrapolate information from Primary Source Documents  
• Theorize the social implications of the Stock Market Crash  
• Explore the Historical Significance of the North American Stock Market as related to 

change and consequence 
 
Success Criteria: 
We are successful when… 

• We can buy or sell imaginary stocks from the simulated Stock Exchange 
o We can track our stocks  

• We can generate context for images or text using visual and textual clues from a primary 
source 

• We can articulate our ideas through writing 
• We can describe how a visual or textual element in a primary source reveals information 

about the significance of the Stock Market Crash/economy in the 1920s 
• We can use primary sources to infer the social implications of the New York Stock 

Exchange Crash  
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• We can infer the general public feeling in Canada pre and post Stock Market Crash as a 
class 

• We can describe the changes and deep consequences of the Stock Market crash of 1929 
 
Plan of Instruction 
Step 1: Warm Up (10 min) 
Where is the wonder? How might you provoke awe? à  Modern day audio visuals that 
foreshadow the content of the lesson and incite the mood students will be role-playing 
 
To provoke wonder, students will enter class to Fergie’s music video “A Little Party Never 
Killed Nobody (All We Got)” featuring QTip and GoonRock (BLM 1.1) playing. Copies of 
lyrics will be distributed on students’ desks (BLM 1.2).  
 
“A Little Party Never Killed Nobody (All We Got)” is a song created for the soundtrack of Baz 
Luhrmann’s 2013 film The Great Gatsby,∗ an adaptation of F. Scott Fitzgerald’s 1925 novel of 
the same name. Both The Great Gatsby film and original novel portray New York in the 
“Roaring Twenties,” the featured time period of this lesson. Likewise, Fergie’s music video is 
1920s themed. Many students will recognize the song, music video, and/or title, provoking 
interest and generating the exciting mood that encapsulated the 1920s in North America. 
 
A short clip from Baz Luhrmann’s 2013 film The Great Gatsby will be played next to provide 
further context (BLM 1.3). Students will be asked to watch the clip before jotting down 1-3 
words describing the mood portrayed through song, visuals, people, and speech, on a sticky note 
provided by the teacher.  
 
Students will be asked to share their words, but can exercise their right to pass. 
 
Step 2: Discussion (10 min) 
Activate Background Knowledge à  Through a class discussion and PowerPoint 
 
Students will lead the ensuing class discussion on the post-WWI fervor as the teacher facilitates 
and records the conversation using a real-time PowerPoint (BLM 1.4 (Teacher Copy) and BLM 
1.4 (Class Version)). The purpose of this PowerPoint is to refresh students’ memories regarding 
the economic and social conditions of North America post World War I. The PowerPoint serves 
as a prompt to help students make the connection that Canada’s economy and society was co-
dependent on the United States’. 
 
BLM 1.4 (Teacher Copy) is a copy of a potential discussion. BLM 1.4 (Teacher Copy) should 
be printed out and used by the teacher as a reference to guide the discussion. All class 
discussions will yield different results, however, the answers on BLM 1.4 (Teacher Copy) 
include some main points that the teacher should draw the class’ attention to for the purposes of 
this lesson. 
 

                                                
∗ Rated PG13 
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During the lesson itself, the teacher will project BLM 1.4 (Class Version). BLM 1.4 (Class 
Version) contains 23 slides.  Slides 1-6 offer only discussion questions. As the class discusses 
answers, the teacher should record students’ responses directly on the BLM 1.4 (Class Version) 
PowerPoint in real-time. Slides 7-9 contain new information. For these slides, the teacher will 
present the information and will not need to record students’ responses. Slide 10 introduces the 
independent activity, in which students will simulate a Stock Market Exchange. Slides 11-19 
compose the Stock Simulation itself. Slides 20-22 serves as a consolidation of the activity, and 
slide 23 contains debrief questions. 
 
Step 3: Independent Activity (30 min) 
Where the students work independently to practice the actions/skills/habits of mind on 
their own à  Through a Stock Market Simulation game 
 
In order to better understand how the Crash resulted in change and deep consequences, students 
will be asked to participate in a simulated stock exchange to experience the fervor and 
excitement of economic prosperity in the 1920s. Instructions are projected from BLM 1.4 (Class 
Version) which is already on the screen. Additionally, students will receive a handout of step-
by-step instructions detailing how to participate in the Stock Exchange game, organized by role 
(BLM 1.5).  
 
Students will either role-play as Stock Brokers or Investors. Stock Brokers manage the bank, and 
Investors must use the money they have to try to generate the highest profit. There will be a 
series of Buying/Selling rounds, and the stocks will ultimately, and unexpectedly, crash. Students 
will be left with meager profits.  
 
The teacher will review the instructions and clarify any questions. The teacher will ask for 2 
volunteers to serve as the Stock Brokers. These students will manage the Bank during 
Buying/Selling periods. At the teacher’s discretion, the teacher can also serve as a Stock Broker 
to help facilitate the activity.  
 
The teacher will provide money packages to students (BLM 1.6). These packages are to be 
prepared ahead of time (printed and cut out) depending on the number of students in the class. 
Approximately 40% of the class should be given the $250 package, 30% of the class should 
given the $200 package, 20% of the class should be given the $100 package, and 10% of the 
class should be given the $500 package. One copy of the $1000 package will be given to the 
Stock Brokers. At the teacher’s discretion, extra packages and bills should be printed. The 
teacher will explain that while these bills are not the exact type that Canadians would be using to 
buy stocks, it is what Canadian money historically looked like at the approximate time of this 
simulation. 
 
The teacher will provide the Stock Brokers with Stock Cards (BLM 1.7). These cards are to be 
prepared ahead of time (printed and cut out) depending on the number of students in the class. 
Approximately 50 copies of each Stock Card should reside with the Stock Brokers. At the 
teacher’s discretion, extra stock cards should be printed.  
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When Investors approach the Stock Broker, they will pay to receive a certain number of stocks. 
The Stock Broker will use the Stock Cards to record the number of stocks purchased and the 
value of those stocks. As the value of stocks fluctuate and Investors buy or sell, the Stock 
Brokers will revise the Stock Cards by completing the appropriate calculation. The teacher will 
review how to use the sheets and clarify any questions. 
 
The teacher will provide each Investor with a Stock Tracker Sheet (BLM 1.8) and Profit and 
Loss Analysis Sheet (BLM 1.9). Investors will use the Stock Tracker Sheet (BLM 1.8) to record 
the price and quantity of each stock purchased or sold. As the value of stocks fluctuate, and as 
the quantity of each stock increases or decreases, Investors will complete the appropriate 
calculation to record their totals. Investors will use the Profit and Loss Analysis Sheet (BLM 
1.9) to record the stock value, cash value, and total profits of each round. The teacher will review 
how to use the sheets and clarify any questions. 
 
The teacher will introduce the stocks and their base prices using the PowerPoint already 
projected (BLM 1.4 (Class Version)). The teacher will provide about 5 minutes per round and 
continue to use the PowerPoint to show the new stock prices. The teacher will signal the 
beginning and end of each Buying/Selling round with a flick of the lights*. 
 
At the end of the game, students will tally their totals to see who made the highest profit. 
 
Step 4: Sharing/Discussing/Teaching (5 min)  
Where the students have occasion to demonstrate their learned experience/share their 
experience with you, with peers, or with another stakeholder à  Through a group debrief  
 
Students will select a question from the list of debrief questions included in BLM 1.4 (Class 
Version) and complete a “Think-Pair-Share” with their elbow partner. In a “Think-Pair-Share,” 
students consider the question and answer it independently and silently, then turn to a nearby 
peer, or “elbow partner” to take turns sharing and listening to each other’s thoughts and 
comments. An opportunity will be provided for anyone to share their answer, thoughts on their 
general experience, or any other comments to the whole class. Using the students’ answers, the 
teacher will draw attention to the fact that there is an explicit connection between the economic 
effects of the devalued stocks and the societal mood. 
 
Step 5: Guided Practice (10 min) 
Where the class has the opportunity to engage with the work independently/in small groups 
under your supervision or under guidance à Through an example analysis of a Primary 
Source Document 
 
The teacher will present students with 3 primary source packages: PSD 1.1 (Original), PSD 1.1 
(Original Re-Typed), and PSD 1.2. PSD 1.1 (Original) is a primary source newspaper article 
from a 1929 edition of New York’s The Daily News. PSD 1.1 (Original Re-Typed) is a replica 
of PSD 1.1 (Original), just laid out in a reader-friendly format. PSD 1.2 is a compilation of 

                                                
* Substitute this attention-grabbing technique with one pre-established in your class 
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photographs from the entire edition of PSD 1.1 (Original), blown up in a viewer-friendly 
format. 
 
The teacher informs students that they will examine the article, its political cartoons, 
photographs, and/or advertisements to understand how the Stock Market Crash resulted in social 
and economic change. The teacher will direct students to the Changes and Consequences of The 
Great Crash Assignment Package (BLM 1.10), of which the students will be completing. The 
teacher will explain the instructions: Students are to answer either the “Image Option” or 
“Article Option” assignment questions of BLM 1.10 on lined paper. The teacher will first model 
how to read and analyze a primary source using a headline as an example. 
 
Drawing students’ attention to the headline “BILLIONS LOST IN WALL ST. PANIC TILL 
BANKS TURN TIDE FOR RALLY” from page 2 of BLM 1.1 (Original), the teacher will 
model how to complete the Changes and Consequences of The Great Crash Assignment Package 
(BLM 1.10). The teacher will do a “Think Aloud,” to show students how they can extrapolate 
information by finding evidence and making inferences. (Ex/ The capital letters evoke the urgent 
mood. The unidentified number “BILLIONS” conveys the uncertainty surrounding the Crash). 
 
Step 6: Independent Activity (20 min) 
Where the students work independently to practice the actions/skills/habits of mind on 
their own à  Through an analysis of a Primary Source Document 
  
Students will start working on the Changes and Consequences of The Great Crash Assignment 
Package (BLM 1.10). This activity will be continued in the following class to provide students 
with an appropriate amount of time to engage with the resources and complete the assignment. 
During this time, the teacher will circulate the room and offer guidance as necessary.  
 
The purpose of this assignment is for students to gain confidence interacting with Primary 
Source Documents, specifically, photographs, political cartoons, advertisements, and articles, to 
understand how the consumerist mood of the 1920s in Canada resulted in social and economic 
change. Students will begin to understand the connection between historical economic trends and 
their related social consequences.  Social consequences are an indicator of historical significance. 
 
Consolidation: (5 min) 
 
Students will complete (BLM 1.11) as their exit card. Students will be asked to respond to the 
following questions: How do you think your life would change if there were a Stock Market 
Crash tomorrow? What is something I understood about the social or economic climate of 
Canada pre or post the 1929 Stock Crash today? List any success criteria you achieved in the 
process. What questions do I still have about the social or economic impacts of the Stock Market 
Crash on the Interwar Period in Canada? 
 
The purpose of this exit card is to inform the teacher of students’ understanding of the change 
and deep consequences an economic event can have, hence making it significant.  
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Assessment: 
How do you know that the students have learned the knowledge/skills/habits of mind that 
you identified in the learning goals? à  Through recorded responses 
 
Students are assessed through the use of Portfolios. In the Course Work Portfolio, students will 
place their Post It Notes and sheets from the Stock Market Simulation (BLM 1.7, BLM 1.8, 
BLM 1.9), as well as their sheets from the Changes and Consequences of The Great Crash 
Assignment Package (BLM 1.10). This portfolio is marked at the end of each week on the basis 
of completion.  
 
Assessment For Learning Assessment As Learning Assessment Of Learning 
The teacher has recorded 
students’ responses to discussion 
questions in the real-time 
PowerPoint BLM 1.4 (Class 
Version), and can use this to 
gauge students’ previous 
knowledge. 
 
The teacher checks students’ 
Course Work Portfolios at the 
end of each week and marks for 
completion, and will also collect 
data on whether students’ 
achieved the learning goals of the 
lesson. Future lessons to be 
adjusted and material reviewed 
as necessary.  

Through the exit cards, students 
are able to self-assess areas of 
need. This information is a 
learning opportunity for students 
to reflect on their understanding 
and seek clarification in time for 
any upcoming assignments or 
tests. 

N/A 

 
Specific Accommodations: 
Andrew:  

• Sits in a Pod but has the option to sit at a single desk or use the study carrel during the 
Stock Market Simulation 

• Knows that he is not obligated to participate in Think-Pair-Shares. When preferred, he 
may write his thoughts down in his notebook or on Sticky Notes, to be included in his 
Portfolio 

• Has access to noise cancelling headphones to use during the Stock Market Simulation 
• As per the participation agreement, Andrew will not be called upon to answer a question 

during class discussion unless he is showing a “Thumbs Up” sign 
 
Betty:  

• Sits in a pod at the front of the room so the teacher can use low key interventions such as 
tapping and proximity to redirect Betty’s attention 

• Allowed to leave the room for a brief walk if necessary. She knows there is a time limit 
for said walks 

• Frequent check-in’s are helpful to guide Betty’s focus, especially during instruction steps 
5 and 6 



	   Franklin & Vuckovic 13 

 
Carl:  

• Has the option of typing Stock Tracker information into tablet during the Simulation 
• Can use Speech to Text software on tablets, which requires less muscular effort to 

complete BLM 1.10 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



	   Franklin & Vuckovic 14 

Lesson 1 
The One With the Crash: The Stock Crash of 1929 Appendix 
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PSD 1.1 Original – The Daily News Pg1/5 
 

 
 
 

Image A 
and 
Caption 
A 

"Billion Lost in Wall St. Panic Till Banks Turn Tide For Rally." The New York Daily 
News 11 (October 25, 1929). 
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PSD 1.1 Original – The Daily News Pg2/5 
 

  

Captions of 
Interest 

"Billion Lost in Wall St. Panic Till Banks Turn Tide For Rally." The New York Daily 
News 11 (October 25, 1929). 
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PSD 1.1 Original – The Daily News Pg3/5 
 

 
 
 

The article 
in its 
original 
version 
begins here 

Political 
Cartoon 
1 

"Billion Lost in Wall St. Panic Till Banks Turn Tide For Rally." The New York Daily 
News 11 (October 25, 1929). 
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PSD 1.1 Original – The Daily News Pg4/5 
 

 
 
 

Image B 
and 
Caption 
B 

Political 
Cartoon 
2 

"Billion Lost in Wall St. Panic Till Banks Turn Tide For Rally." The New York Daily 
News 11 (October 25, 1929). 
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PSD 1.1 Original – The Daily News Pg5/5 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 "Billion Lost in Wall St. Panic Till Banks Turn Tide For Rally." The New York Daily 
News 11 (October 25, 1929). 
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PSD 1.1 Original Re-Typed– The Daily News Pg1/7 
 
 
 
 
Black Thursday: Stock market crash causes chaos in 1929 
(Originally written by the Daily News on October 25, 1929. This story was written by "Trader".)  
 
The New York Stock Exchange, the big, barn-like floor where the pursestrings of the world are 
pulled, experienced the biggest panic, if not the wildest and most desperate, in the history of the 
world yesterday.  
 
A record for all time was set when 12,894,650 shares of stock were sold. It was estimated that 
investors scattered across the face of the globe lost and won about $5,000,000,000. Curb sales 
totaled more than 6,337,400 shares against the previous top of 3,715,400. The ticker tape 
recorded the final sale at 7:08 P.M., just four hours and eight minutes behind the actual 
transaction on the frenzied floor of the exchange. 
 
From a human perspective the crash set some records, too. Finding all telephones to brokerage 
offices busy, about 10,000 small-time market players, indulging in the new national game, came 
rushing pell mell to Broad and Wall sts. Police reserves were called out as panting business men 
and anxious stenographers sought entrance to the visitors' gallery. 
 
The gallery was closed to visitors while the crowd milled about outside. This led to many rumors 
of panic, wholesale failures and even suicide inside. Scenes of the tragic panic of 1893, of Black 
Friday during the 1907 panic, and of the dire break of 1927 were recalled. 
The man in the Street was not comforted until the "big men" conferred at noon in the squat, snug 
little rock of granite across the street - J.P. Morgan & Co. 
 
Thomas W. Lamont of the Morgan firm presided there with Charles E. Mitchell, chairman of the 
board of the National City bank; A. H. Wiggin, chairman of the board of the Chase National 
bank, and William C. Potter, president of the Guaranty Trust company - the heads of the three 
biggest banks in the state. 
 
A comforting statement came from the conference. And it was then that the man in the Street 
realized that all he could lose was his bankroll - that no banks were failing, that there was plenty 
of money about, that the country and his evening meal were safe. 
 
The realization that the situation was purely a stock debacle brought a reaction. And the stocks 
began to climb. Cheers and whistling filled the floor of the Exchange after steel turned its 
downward plunge and began to ascend. 
 
But at noon yesterday the financial community was in pandemonium. 
 
 
 

"Black Thursday: Stock Market Crash Causes Chaos in 1929." NY Daily News. 2015. 
Accessed December 13, 2016. http://www.nydailynews.com/news/national/stock-market-
crash-caos-panic-1929-article-1.2400089. 
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PSD 1.1 Original Re-Typed– The Daily News Pg2/7 
 
Chaos Reigns. 
Police reserves were called out to disperse crowds on Wall and Broad sts. and it was not only 
rumored on the street that the Stock Exchange and other commodity markets were to close, but 
members of the exchange itself said the market would cease trading at 1:00 o'clock until next 
Monday. 
 
It was said that the Curb had closed at noon, that the Chicago board of trade had suspended 
trading, and that security markets all over the world were going to recess in an effort to avert 
panic. 
 
The exchange didn't close, but so chaotic were conditions on the floor that the board of 
governors closed the exchange to the public at 1 o'clock and this resulted in reports all through 
the city that the exchange had suspended trading. 
 
To add to the confusion, newsboys were yelling: "Extra! Panic on Wall Street. Stock exchange 
closed." 
 
At noon the ticker was more than an hour behind and was valueless as an indicator of what prices 
were. Since everyone was in the dark all sorts of rumors gained currency. 
 
Prices Crawl Back. 
With squads of mounted police pushing crowds away from the Stock Exchange, from the 
Treasury building and from in front of the office of J.P. Morgan all kinds of wild stories were 
bandied about. 
 
The noontime conference at the office of J.P. Morgan & Co. was the signal for the abatement of 
the panic. From then on prices started rising and, while it couldn't be said that there was any sign 
of worthwhile public buying, still the banking support was sufficient to check the smash. 
 
Lamont's first words were to deny reports that brokerage houses were in difficulty and said that 
the low quotations of the morning did not fairly represent the situation, because of the numerous 
air pockets created by sellers who did not find bids to take up their offerings. He characterized 
the selling as disturbed and said that the heads of the various banking institutions believed the 
situation showed more technical weakness than fundamental weakness. 
 
Record Curb Sales. 
Traders were only waiting for some reassuring words and immediately prices bounded back. 
Although at 2 o'clock the ticker was nearly two hours late, within a few minutes the news that the 
leading bankers were supporting the market spread through the financial district and from then 
on until the close a moderate improvement was noted. 
The ticker was still going four hours after the official closing time of the market, and while rough 
estimates were that half of the earlier losses had been recouped, the final figures for the day show 
that at least $3,000,000,000 in market values had been wiped out. Before noon the blast of 
selling orders had pared market values by approximately $6,000,000,000. 
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PSD 1.1 Original Re-Typed– The Daily News Pg3/7 
 
At 4 o'clock yesterday afternoon partners of more than thirty of the leading wire houses met with 
Col. J.W. Prentice at Hornblower & Weeks and agreed that all the bad news was over and that 
from now on stocks were due to go higher. 
While stocks were tumbling in the Stock exchange, the Curb experienced a crash of tremendous 
proportions. With stocks dropping from 40 to 10 points below opening values, there was a 
turnover during the panicky hours of 6,337,400 shares. 
 
The activity of business on the Curb can best be mirrored in comparing yesterday's sales of 
6,337,400 shares with previous high, a trading of 3,715,400 shares in one day's business. 
It was at noon when the fury of the break was felt the hardest, and in the afternoon there was a 
rally, but it was of slight strength. The day's trading was hardly an hour gone when the break was 
beginning to tell. 
 
Cities Service was in the most spectacular drop on the curb, which plunged from an opening 
quotation of 55 ¾, dropped to 45 as noon approached. At mid-day, sales of 1,000,000 shares 
were recorded, and when the day's debacle was ended, there was a record turnover of 1,151,000 
shares. 
 
Gas Stocks Suffer. 
The tickers were so far behind sales that their usefulness was negligible, and traders depended on 
board quotations. Outsiders were literally outsiders, for with the ticker crippled they could not 
trade. 
 
So destructive was the midday crash that the afternoon rally served only as putty in healing the 
break. Losses continued in the afternoon and ranged from 2 to 10 points on the active issues, 
while the less active stocks carried along with 30 point drops. 
 
Natural gas stocks, such as Dixie Gas and Utilities, Arkansas Natural Gas, Southern Utilities and 
Lone Star Gas suffered losses of from 3 to 17 points. These securities have been following the 
trend main utility markets closely this year. 
 
Nor were investment trusts exceptions to the day's diving antics. Goldman Sachs dropped 15 
points to 70; Insull Utility Investment, Middle West Utilities and Southwest Utilities joined the 
ranks of securities which made record lows for the day. 
 
Of the curb's outstanding drops there were Electric Bond and Share, 20 points; Aluminum, 20 
points; American Light & Power, Allied Power and Electric Power declined substantially, from 
10 to 15 points. 
 
The New York Federal Reserve bank adjourned without announcing any change in its rediscount 
rate, but the bank statement showed a tremendous improvement in its ratio position, which is 
better than it has been at any time in the last year. 
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Forced liquidation brought about spectacular losses in over-the-counter trading. The most severe 
losses occurred in the higher priced bank shares, notably the First National of New York and 
United States Trust, which were forced to declines of 300 points each. 
 
Other bank issues which were forced down and their declines were: Fifth Avenue, 150; 
Manhattan company, 100; Brooklyn, 80; Bank of New York and Trust, 50; Murray Hill, 40; 
Equitable and Guaranty, 30; Central Hanover, 20; Public, 18; Manufacturers Trust new, 13. 
Insurance groups were carried along in the downward rush. Home felt a decrease of 70 points; 
Globe & Rutgers and Connecticut General Life were off 50 points, Travelers lost 100 points and 
Aetna Fire went down 35. Others which dropped from 10 to 5 points were: City and Aetna Life, 
United States Merchants and Shippers and Northwestern National. 
 
Fear Crowds Today. 
Bethlehem Steel corporation directors gave the day what cheer there was in the announcement 
that the net profits for the firm nine months of the year were $32,196,783, as compared to the 
identical period of 1928 when the profits were $12,186,574. 
 
This year's activity, in which the last three months declined as trifle, is shown in these figures: 
net incomes for the third quarter, $11,384,730; for the second quarter, $11,776,473, and for the 
last quarter of 198, $4,272,528. 
 
The surplus, after payment of dividends, was announced as $4,834,720. Operations during the 
third quarter averaged 97.8 percent, of capacity. 
 
Fear excited throngs in the financial district may get out of control in the event of a fresh break at 
opening today, led Commissioner Grover Whalen to order additional police to report for duty in 
Wall st. and vicinity. 
 
Uniformed men will keep the crowds moving and detectives will mingle with pedestrians. The 
latest and best equipped police emergency trucks will be held in readiness at the Old Slip station. 
 
With bookkeepers in the brokerage houses lost in a maze of records, and clerical forces working 
through last night in an effort to catch up with the vast lists of selling transactions, there was 
some likelihood that the Stock exchange may declare a holiday tomorrow. 
 
It is freely predicted in the Street that a lowering of the rediscount rate is probable at the meeting 
next week. 
 
From Washington D.C., however, came the cheering news that brokers' loans were $167,000,000 
lower than a week ago, despite the fact that approximately $190,000,000 in new financing had to 
be taken care of. 
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Table as Indicator. 
Since the tremendous break in the market Wednesday and yesterday are not included in this 
week's statement, a far more drastic decline is indicated for next week. 
 
Many people in Wall Street had hoped that directors of the United States Steel company would 
declare an extra dividend at their meeting after the close of the exchange, but evidently the  
 
directors thought it unwise to take any action at this time because the only statement was that 
adjournment had been taken until Thursday. 
 
The following table lists fifteen of the most active stocks traded on the Stock Exchange and is 
appended to give an idea of how drastically values have been shrinking since Columbus day.

The list follows:  
                          Loss in market value       Loss in market value from 
                          from Oct. 11 to 23           previous close to yesterday's low 
Am. T. & T.                 $373,984,000      $296,598,000 
Anaconda C.                  171,000,000          96,000,000 
Beth. Steel.                       60,400,000          22,400,000 
Com. Solv.                        21,215,625          13,860,875 
Con. Gas.                        416,400,750        148,811,000 
Gen. Elec.                       425,449,000        223,541,000 
Gen. Motors                    315,375,000        364,312,500 
Int. T. & T.                      107,975,000        174,625,000 
Mont. Ward.                      47,812,500          56,525,000 
N.Y. cent.                          88,125,000          50,625,000 
Radio                               151,340,000        157,920,000 
St. of N.J.                         145,700,000        201,500,000 
St. of N.Y.                          69,388,000          72,735,000 
U.S. Steel.                        214,802,500           84,315,000 
W. Electric.                      127,557,500           77,052,500 
Total                              2,736,524,875      1,992,820,875 
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The following table shows the decline in points of the same list of stocks and is interesting 
because it represents a cross section of the premier investment issues on the list. Other issues 
have had far more drastic declines but these are tabulated to show how severely the most 
conservative holdings have depreciated: 
 
Stock                       Closing price Oct. 11        Low for Yest.                Change 
Amer. Tel. & Tel                          301 3/4                        245                    -56 3/4 
Anaconda                                      116.25                           94                    -22 1/4 
Bethlehem                                    120 1/8                           92 1/2              -27 5/8 
Commercial Solvents                     65                                 38 1/2              -26 1/2 
Consolidated Gas                         158 3/4                         108 1/2              -50 1/4 
General Electric                             373                              283                   -90 
General Motors                              64 5/8                           49                    -15 5/8 
International T. & T.                    130 3/8                           79                    -51 3/8 
Montgomery Ward                       111 3/8                          50                     -61 3/8 
New York Central                        227 3/4                        200                     -27 3/4 
Radio                                              91 1/2                          44 1/2               -47 
Stand Oil of N.J.                            79 3/8                           61 5/8               -17 3/4 
Stand Oil of N.Y.                            44                               35                      -9 
U.S. Steel                                     230 3/4                         193 1/2              -37 1/4 
Westinghouse                              239 1/4                         160 1/4               -79 
 
The bewildering feature of yesterday’s debacle was that there was absolutely no general business 
news to justify it. Previous panics have all been caused by tremendous shrinkage in business but 
nothing like that existed yesterday. 
 
There has been some slight curtailment in a few of the basic industries but it has been nothing 
more than seasonal letdowns, and nor corporations have had to take any large inventory losses. 
 
However, the business outlook for the balance of the year, especially for the so-called luxury 
commodities, is none too good. 
 
The crash in the stock market has flattened pocketbooks in every community of the country and 
jewelers, radio dealers, automobile manufacturers, and others in similar lines are bound to suffer. 
 
Huge Bond Turnover. 
 
The wave of selling also carried bonds on its crest. There was a record turnover of sales of listed 
bonds on the exchange, the volume of business reaching a peak of $24,500,000, as against the 
previous day’s $15,926,000 and Tuesday’s $13,229,000. The immense activity in American 
Telephone &Telegraph convertible 4 ½’s, of which more than $5,000,000 changed hands in a 
range of 20 points, was an outstanding feature of the day. 
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I.T. & T. 4 1/2s was leader in the general decline and dropped 20 points to 150, while the tape 
recorded for Texas Corporation debentures 5s.  
 
Of those showing strength were Chesapeake and Ohio 4 1/2s, Great Northern 4 a/2s, Northern 
Pacific 5s, Union Pacific 4s and New York Central debenture 4s. In some cases these issues 
gained, as rails formed the keystone of what buying there was. 
 
Yesterday's crash was utterly unforeseen and one of the Street's most reliable brokers is authority 
for the statement that a professional bear, who made $500,000 in the last two weeks, was wiped 
out yesterday because he thought the bottom had been reached at the opening and bought 
everything he could get. 
 
Jesse Livermore, who is credited with having made between $200,000,000 and $300,000,000, in 
the same fortnight, was buying stocks all day yesterday and according to his own statement, and, 
while it was impossible for him to lose all of his winnings at one time his profits been drastically 
pared down. 
 
It required a definite statement by a group of the country's leading bankers to reassure to the 
public, and many in Wall Street thought the statement should have been forthcoming Wednesday 
instead of yesterday noon. 
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Black Thursday: Stock market crash causes chaos and panic in 1929 
(Originally written by the Daily News on October 25, 1929. This story was written by "Trader".) 
 
Image 1 

 
Image 1 Caption: “In this photo, crowds panic in the Wall Street district of New York due to the 
heavy trading on the stock market” 
 
 
 
 
 
 
 
 
 
 
 
 

Black Thursday: Stock Market Crash Causes Chaos and Panic in 1929, NY Daily News, 
New York. NY Daily News. October 23, 2015. Accessed December 13, 2016.  /react-text 
http://www.nydailynews.com/news/national/stock-market-crash-caos-panic-1929-article-
1.2400089  
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Black Thursday: Stock market crash causes chaos and panic in 1929 
(Originally written by the Daily News on October 25, 1929. This story was written by "Trader".) 
 
Image 2 

 
Image 2 Original Caption: “With the ticker still running four hours after the close of the Stock 
Exchange in 1929, it was impossible for thousands to get accurate knowledge of price levels. 
Newspaper dealers were swamped. Here’s the way crowds stormed Morris Bernstein, 
newsdealer, at his stand near the Exchange.” 
 
Image 2 Caption: “With the ticker still running four hours after the close of the Stock Exchange 
in 1929, it was impossible for thousands to get accurate knowledge of price levels.” 
 
 
 
 
 
 
 

Black Thursday: Stock Market Crash Causes Chaos and Panic in 1929, NY Daily News, 
New York. NY Daily News. October 23, 2015. Accessed December 13, 2016.  /react-text 
http://www.nydailynews.com/news/national/stock-market-crash-caos-panic-1929-article-
1.2400089  
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Black Thursday: Stock market crash causes chaos and panic in 1929 
(Originally written by the Daily News on October 25, 1929. This story was written by "Trader".) 
 
Image 3 

 
Image 3 Caption: “Crowds move past the New York Stock Exchange building, during a crash in 
stock prices in this Pct. 24, 1929 photo.” 
 
 
 
 
 
 
 
 
 
 
 

Black Thursday: Stock Market Crash Causes Chaos and Panic in 1929, NY Daily News, 
New York. NY Daily News. October 23, 2015. Accessed December 13, 2016.  /react-text 
http://www.nydailynews.com/news/national/stock-market-crash-caos-panic-1929-article-
1.2400089  
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Black Thursday: Stock market crash causes chaos and panic in 1929 
(Originally written by the Daily News on October 25, 1929. This story was written by "Trader".) 
 
Image 4 

 
Image 4 Caption: “New York Stock Exchange crash of 1929 affected the lives of many.” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Black Thursday: Stock Market Crash Causes Chaos and Panic in 1929, NY Daily News, 
New York. NY Daily News. October 23, 2015. Accessed December 13, 2016.  /react-text 
http://www.nydailynews.com/news/national/stock-market-crash-caos-panic-1929-article-
1.2400089  
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Black Thursday: Stock market crash causes chaos and panic in 1929 
(Originally written by the Daily News on October 25, 1929. This story was written by "Trader".) 
 
Image 5 

 
Image 5 Caption: “Stockbrokers are working the phones the day after the great stock market 
crash in 1929.” 
 
 
 
 
 
 
 
 
 
 
 
 
 

Black Thursday: Stock Market Crash Causes Chaos and Panic in 1929, NY Daily News, 
New York. NY Daily News. October 23, 2015. Accessed December 13, 2016.  /react-text 
http://www.nydailynews.com/news/national/stock-market-crash-caos-panic-1929-article-
1.2400089  
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Black Thursday: Stock market crash causes chaos and panic in 1929 
(Originally written by the Daily News on October 25, 1929. This story was written by "Trader".) 
 
Image 6 

 
Image 6 Original Caption: “Newsstands sold out early in Wall Street, shortly after the crash, 
putting papers at a premium. This group of messengers of stock houses shared paper of one of 
their number lucky enough to get one.”  
 
Image 6 Caption: “Book Project archive brokers read newspapers after the Wall Street stock 
market crash in 1929.” 
 
  

Black Thursday: Stock Market Crash Causes Chaos and Panic in 1929, NY Daily News, 
New York. NY Daily News. October 23, 2015. Accessed December 13, 2016.  /react-text 
http://www.nydailynews.com/news/national/stock-market-crash-caos-panic-1929-article-
1.2400089  
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BLM 1.1 – “A Little Party Never Killed Nobody (All We Got)” by Fergie1 
 
https://www.youtube.com/watch?v=0ZgjmE6xdaw 
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BLM 1.2 – “A Little Party Never Killed Nobody (All We Got) Lyrics”2  
 

[Verse 1: Fergie] 
I ain’t got time for you baby, either you’re mine or you’re not 

Make up your mind sweet baby, right here, right now’s all we got 
 

A little party never killed nobody, so we gon’ dance until we drop 
A little party never killed nobody, right here, right now’s all we got 

 
Islands, diamonds, trips around the world 

Don’t mean a thing if I ain’t your girl 
 

[Hook – Fergie (2x):] 
A little party never killed nobody, so we gon’ dance until we drop 

A little party never killed nobody, right here, right now’s all we got 
 

[Verse 2: Q-Tip] 
All we got, all we got, all we got, all we got 
All we got, all we got, all we got, all we got 

 
Glad that you made it, look around 

You don’t see one person sitting down 
They got drinks in their hands and the room’s a bust 

At the end of the night maybe you’ll find love 
Fake chit chat ’bout the things they got 

And my stout reputation keeping it hot girl 
At the party of the year I’m a master plan 

If you make me realize I’m your man 
 

[Verse 3: Fergie] 
If the people get loud, 

Underneath the moonlight 
Hotsy-totsy, paparazzi, 

Hold it while I take this pic 
Speak easy, 

Rocking the fellas I’m breezy 
Hope you can keep up boys, 

'Cause believe me, 
I’m the bee's knees 

 
[Bridge (2x):] 

It don’t mean a thing if I give you my heart 
If you tear it apart, no, uh, uh, ah, oh 

It don’t mean a thing if I ain’t in your eyes 
Papa that ain’t gonna fly, no, uh, uh, ah, oh 

 
 

 
Just one night’s all we got [4x] 

 
What do you think GoonRock? 

Are you ready? 
 

[Hook] 
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BLM 1.3 The Great Gatsby Clip3  
 
https://www.youtube.com/watch?v=nMsacoc9DnQ  
0:00-1:50   
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BLM 1.4 (Teacher Copy) Pg1/5 
 
Slide 4 Adapted from: Turner, Laura Leddy. “The Postwar American Attitudes of the 1920s.” 
Synonym. Leaf Group Ltd. (accessed November 1, 2016). 
http://classroom.synonym.com/postwar-american-attitudes-1920s-10725.html  
 
Slide 5 Adapted from: “A Country by Consent.” “The Roaring Twenties.” A Country by 
Consent. West/DUNN Productions. (accessed November 1, 2016).  
http://www.canadahistoryproject.ca/1920s/ 
 
Slide 9: http://www.businessinsider.com.au/antique-photos-of-the-nyse-2012-12#heres-what-the-
floor-of-the-stock-exchange-looks-like-now-1  
 
Slide 20: “History.com Staff.” “1929 Stock Market Crash.” History. A+E Networks. (accessed on 
November 2, 2016). http://www.history.com/topics/1929-stock-market-crash  
 
Slide 21: Adapted from: Campbell, Donna. “Brief Timeline of American Literature and Events: 
1920-1929.” American Literature Site. Gonzaga University. 07/04/2013. (accessed on November 
1, 2016). http://public.wsu.edu/~campbelld/amlit/1920.htm  
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	   Franklin & Vuckovic 38 

BLM 1.4 (Teacher Copy) Pg3/5 
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BLM 1.4 (Teacher Copy) Pg4/5 
 

 

 
“Macrotrends.” “Gold Prices – 100 Year Historical Chart.” Macrotrends. 
http://www.macrotrends.net/1333/historical-gold-prices-100-year-chart accessed November 
7, 2016. 
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	   Franklin & Vuckovic 41 

BLM 1.4 (Class Version) 
 
Same citations as BLM 1.4 (Teacher Copy) 
All slides are exactly the same, except for Slides 2-6 which are included below. 
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BLM 1.5 Stock Market Simulation Instructions (Pg1/2) 
CHC2D                                                                                            Name:____________________ 
 
We are learning to… 

• Role play the post-World War I fervour of Canada by investing in stocks 
 

Welcome to the Grade 10 Stock Market! 
 
Read me if you are an Investor: 
 
Investors will have 7 rounds of “Buying/Selling” from the stock list to generate the biggest stock 
profit! Transaction periods begin and end with a flick of the lights. 
 

Instructions 
Round 1:  
- Pay the Stock Brokers money for the stock(s) you purchase based on the prices on the board. 
Try to give exact change. 
- Collect your Stock Card(s) from the Stock Brokers at the end of your transaction(s). 
- Record the transactions on your Stock Tracker sheet and Profit and Loss Analysis sheet. 
 
Rounds 2-7: 
- If you are buying stocks, ensure you pay the Stock Brokers the new price. Try to give exact 
change. 
- Collect your Stock Card(s) from the Stock Brokers at the end of your transaction(s). 
- Add the transaction(s) on your Stock Tracker sheet and Profit and Loss Analysis sheet. 
 
Rounds 2-7: 
- If you are selling stocks, ensure you are paid the new price.  
- Collect the money from the Stock Brokers. Collect your Stock Card(s) from the Stock Brokers 
at the end of your transaction(s). 
- Subtract the transaction(s) on your Stock Tracker sheet and Profit and Loss Analysis sheet. 
 
How to fill out Stock Tracker Sheet: 
Investors will use the Stock Tracker Sheet to record the price and quantity of each stock 
purchased or sold. As the value of stocks fluctuate, and as the quantity of each stock increases or 
decreases, Investors will complete the appropriate calculation to record their totals.  
  
 
How to fill out Profit and Loss Analysis Sheet: 
Investors will use the Profit and Loss Analysis Sheet to record the stock value, cash value, and 
total profits of each round. Add or subtract the total worth of stocks each time the value of the 
stock changes. Add the increased cash from sold stocks to your current cash, or, subtract the 
decreased cash from purchased stocks to your current cash. Add subtract from the total income of 
stock value and cash for each round. 
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BLM 1.5 Stock Market Simulation Instructions (Pg2/2) 
CHC2D                                                                                            Name:____________________ 
 
Read me if you are a Stock Broker: 
 
Stock Brokers will have 7 rounds of “Buying/Selling” to facilitate. Transaction periods begin and 
end with a flick of the lights. 
 

Instructions 
Round 1:  
- Charge Investors money for each stock they purchase based on the prices on the board. Give 
change if necessary. 
- Record the transaction(s) on the Stock Card(s). 
- Return the stock card(s) to the Investor when the transaction is complete. 
 
Rounds 2-7:  
- If Investors are buying stocks, ensure you are charging the new price.  
- Add the transaction(s) on the old and/or new Stock Card(s).  
- Collect the money from the Investors. Give change if necessary.  
- Return the stock card(s) to the Investor when the transaction is complete. 
 
Rounds 2-7:  
- If Investors are selling stocks, ensure you are crediting the new price.  
- Subtract the transaction(s) on the old Stock Card(s). 
- Return the money to the Investors.  
- Return the stock card(s) to the Investor when the transaction is complete. 
 
How to Fill Out Stock Cards: 
The Stock Broker will use the Stock Cards to record the number of stocks purchased and the 
value of those stocks. As the value of stocks fluctuate and Investors buy or sell, the Stock 
Brokers will revise the Stock Cards by completing the appropriate calculation. 
 
Ex/ Investor buys 1 stock of AT&T for $10 in the first round. The quantity (1) and total worth 
($10) is recorded. In the next round, the stock price for AT&T rises to $12 and the Investor wants 
to purchase another share. The old quantity (1) would be added to new quantity purchased (1), 
and the quantity would be revised to 2. The old price of purchase ($10) would be added to the 
new price of purchase ($12), and the total worth would increase to $22. 
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BLM 1.6 Money Package - $250 package for 40% of class (Pg1/3) 
1935 $50 Front (English)  

Iorio, Joseph. “Bank of Canada 1935 Notes.” J&M Coin and Jewellry Ltd. Accessed 
November 27, 2016. https://www.jandm.com/script/getitem.asp?CID=11&PID=148  
1935 $20 Front (French) 
 Ibid. 
1935 $10 Front (French) 
 Ibid. 
1924 $5 Front 
 Ibid. 
1923 $2 Front 
 Ibid. 
1923 $1 Front 
 Ibid. 
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BLM 1.6 Money Package - $250 package for 40% of class (Pg2/3) 
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BLM 1.6 Money Package - $250 package for 40% of class (Pg3/3) 
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BLM 1.6 Money Package - $200 package for 30% of class (Pg1/2) 
Same citations as BLM 1.6 Money Package - $250 package for 40% of class 
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BLM 1.6 Money Package - $200 package for 30% of class (Pg2/2) 
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BLM 1.6 Money Package - $100 package for 20% of class (Pg1/1) 
Same citations as BLM 1.6 Money Package - $250 package for 40% of class 
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BLM 1.6 Money Package - $500 package for 10% of class (Pg1/3) 
Same citations as BLM 1.6 Money Package - $250 package for 40% of class 
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BLM 1.6 Money Package - $500 package for 10% of class (Pg2/3) 
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BLM 1.6 Money Package - $500 package for 10% of class (Pg3/3) 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg1/9) 
Same citations as BLM 1.6 Money Package - $250 package for 40% of class 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg2/9) 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg3/9) 
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BLM1.6 Money Package - $1000 package for Stock Brokers (Pg4/9) 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg5/9) 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg6/9) 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg7/9) 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg8/9) 
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BLM 1.6 Money Package - $1000 package for Stock Brokers (Pg9/9) 
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BLM 1.7 Stock Cards (Pg1/2) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 
AT&T 

 
Number of Stocks 

 
_______________ 

 
Total Worth 

 
____________________ 

 
General Motors Stock 

 
Number of Stocks 

 
_______________ 

 
Total Worth 

 
____________________ 

 
 

General Electric Stock 
 

Number of Stocks 
 

_______________ 
 

Total Worth 
 

____________________ 

 
U.S Steel Stock 

 
Number of Stocks 

 
_______________ 

 
Total Worth 

 
_______________________ 
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BLM 1.7 Stock Cards (Pg2/2) 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
Federal Grain Stock 

 
Number of Stocks 

 
_______________ 

 
Total Worth 

 
______________________ 

 
 

Home Oil 
 

Number of Stocks 
 

_______________ 
 

Total Worth 
 

______________________ 
 
 

Gold 
 

Number of Ounces 
 

_______________ 
 

Total Worth 
 

______________________ 
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BLM 1.8 Stock Tracker Sheet  
CHC2D                                                                                            Name:____________________ 
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BLM 1.9 Profit and Loss Analysis Sheet  
CHC2D                                                                                            Name:____________________ 
 
Use the back of this sheet to complete any calculations if you need space 
 

 Round 1 Round 2 Round 3 Round 4 Round 5 Round 6 Round 7 Round 8 

Money in 
Stocks 
(Calculate 
the new 
total each 
time the 
value of 
the stock 
changes) 

    
 

    

Money in 
Cash 
(Add cash 
if you 
sell, 
subtract 
cash if 
you buy) 

        

Total 
Income 
(Stocks + 
Cash) 
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BLM 1.10 Changes and Consequences of The Great Crash Assignment Package (Pg1/2) 
CHC2D                                                                                            Name:____________________ 
 
You have received PSD 1.1 (Original), PSD 1.1 (Original Re-typed) and PSD (1.2). PSD 1.1 
(Original) shows you the primary source document for a 1929 edition of The Daily News. PSD 
1.1 (Original Re-Typed) is a typed up version of the article found in PSD 1.1 (Original). PSD 
1.2 contains images from the entire edition of PSD 1.1 (Original). 
 
 
Step 1: 
Browse through PSD 1.1 (Original), paying particular attention to the sectioned off areas in 
blue.  
 
Step 2:  
Read through PSD 1.2 (Original Re-Typed), highlighting any interesting or important 
information you find. 
 
Step 3:  
Browse through PSD 1.2, jot any thoughts or comments directly on the pages.  
 
Step 4:  
Pick from either “Image Option” or “Article Option” below, follow the instructions to complete 
the assignment. 
 
 
Image Option:  
 

1. Choose 3 photographs then identify and describe: 
a. Who is in the photograph? 
b. What is in the photograph? 
c. Where was the photo taken? 
d. Why was the photograph taken? 

2. Choose and answer 1 of the following questions: 
a. Explain what message is conveyed by the political cartoons. What visual clues led 

you to believe this message? 
b. Draw your own panel cartoon that echoes the sentiment of the photographs within 

the article. 
 
*You may choose from: Image A, Image B from PSD 1.1 (Original). Political Cartoon 1, 
Political Cartoon 2 from PSD 1.1 (Original). Images 1-7 from PSD 1.2. Or, a self-identified 
advertisement from PSD 1.1 (Original). 
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BLM 1.10 Changes and Consequences of The Great Crash Assignment Package (Pg2/2) 
CHC2D                                                                                            Name:____________________ 
 
Article Option:  
 

1. How many shares of stocks were sold? Why is this a significant number? 
2. In an attempt to understand the falling stock prices, the heads of the biggest banks in the 

United States held a conference. What did they determine at that conference? Did what 
they predicted come true?  

3. How many other stock market crashes happened in the past? What do you think this 
indicates about stock prices?  

4. Answer 1 of the following questions: 
a. The article does not give an explicit answer for why the stock market crashed but it 

does comment on fear as a contributing factor. Do you think fear played a role in the 
crash? Why or why not. Answer in paragraph form, providing examples of your 
reasoning.  

b. Look at the table listing stocks’ closing prices for Oct 11th and Oct 25th, and the 
changes between them. Using this information and information gathered from the 
reading, predict what would happen to an average person investing in the stock 
market. What would happen to their investments? What would happen in their daily 
lives? You may write this in paragraph form or be more creative and write a script or 
short story to illustrate your point. 

 
*You may choose from PSD 1.1 (Original-Retyped). Reference PSD 1.1 (Original) and PSD 
1.2 to see examples of images or political cartoons. 
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BLM 1.11 – Exit Card 
CHC2D                                                                                            Name:____________________ 
 
How do you think your life would change if there were a Stock Market Crash tomorrow? 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
_____________________________________________________________________________ 
 
What is something I understood about the social or economic climate of Canada pre or post the 
1929 Stock Crash today? List the success criteria you achieved in the process. 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
What questions do I still have about the social or economic impacts of the Stock Market Crash on 
the Interwar Period in Canada? 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
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Lesson 1 – The One with the Crash: The Stock Market Crash of 1929 End Notes 
 

1Listenbee, David Jamahl. A Little Party Never Killed Nobody (All We Got). Fergie ft. Q-
Tip and GoonRock. Interscope Records 2013, YouTube Official Music Video. 

2Ibid. http://www.azlyrics.com/lyrics/fergie/alittlepartyneverkillednobodyallwegot.html  
3. The Great Gatsby, directed by Baz Luhrmann (2013; New York City: Warner Bros 

Pictures. DVD. 
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Lesson 2  
The One With the Riots: From Labour Camps to the Regina Riot and the Beginning of Canada’s 

Welfare State 
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COURSE: CHC2D: Canadian History since World War I, Grade 10 
 
SPECIFIC EXPECTATION(S):  
C1.3 – describe some key economic trends and developments in Canada during this period 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Cause and Consequence 
*Guidepost 1: Change is driven by multiple causes, and results in multiple consequences 
*Guidepost 3: Events result from the interplay of (1) historical actors, who take actions that 
cause historical events, and (2) the social, political, economic, and cultural conditions within 
which the actors operate 
*Guidepost 5: The events of history were not inevitable 
 
LESSON #: 2 (90 minutes) 
 
TITLE: The One with the Riots: From Labour Camps to the Regina Riot and the Beginning of 

Canada’s Welfare State 
 
OVERVIEW:  In this lesson, students will compare the demands of the On-to-Ottawa Trekkers 
to the Unemployment and Farm Relief Act, 1931. Students will learn about the events that led to 
the Regina Riot through the perspectives of the Trekkers. Students will understand that the events 
of history were not inevitable. 
 
MATERIALS: 

1. Primary Source Documents  
(PSD 2.1) 

2. Instructions for Teacher  
Print 1 copy per student of all PSD documents. 
Print 1 copy of BLM 2.1 and BLM 2.2 for teacher reference 
Print 1 copy per student of BLM 2.3-2.5. 
Have available all materials under “Other Materials.” (The chart paper and markers are back up 
materials in case students wish to work in small groups on BLM 2.4) 

3. Black Line Masters 
(BLM 2.1 / BLM 2.2 / BLM 2.3 / BLM 2.4 / BLM 2.5) 

4. Other Materials 
a. Projector and relevant cords 
b. Computer and relevant cords 
c. Lined paper 
d. Chart paper 
e. Markers  
f. Chalk/chalkboard to display the learning goals and success criteria of the day 

 
CONTEXT:  
Students have previously learned about the Stock Market Crash of 1929 as a historical event that 
has significance. Students have previous knowledge of World War I and the Great Depression.  
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Primary Learning Skills: 
 Responsibility 

 x   Self-regulation 
 x   Independent work 
 x   Collaboration 

 Initiative 
 x  Organization 
 
Literacy Focus: 

 Locate and use information from a wide variety of sources 
 x  Use oral/written communication suitable for purpose and intended audience 
 x   Read for purpose and/or pleasure 
 x   Write with purpose and clarity 

  Communicate effectively using visual forms and symbols 
 x    Read and interpret (orally or in writing) visual forms 
 x    Think critically and respond to text or oral work 

  Other: 
 
Learning Goals: 
We are learning to… 

• Understand multiple causes of the Regina Riot 
• Understand that historical actors take action that cause historical events related to the 

political, economic, social, and cultural conditions of that time 
• Explore the justification behind Prime Minister R.B Bennett’s Unemployment and Farm 

Relief Act, 1931 
• Combine information from multiple perspectives to achieve a compromise that proves 

historical events were not inevitable 
 
Success Criteria: 
We are successful when… 

• We can locate key pieces of information from the PowerPoint to complete note prompts 
• We can mine for information in a Primary Source Document 
• We can summarize Subsections of the Unemployment and Farm Relief Act, 1931 
• We can create a Compromise Act that demonstrates the Regina Riot was not an inevitable 

event of history 
 
Plan of Instruction 
Step 1: Warm Up (10 min) 
Where is the wonder? How might you provoke awe? à  Through guided imagery 
 
To provoke wonder, students will be asked to close their eyes at the start of class for a guided 
imagery activity (BLM 2.1). In this exercise, students will imagine themselves as a miner in the 
1930s who, due to unsafe working conditions, is grievously injured on the job. Students are 
asked to consider the fate of miner’s widow and baby. Students are prompted to discuss what 
options they think may have been available in the 1930s to support the destitute. 
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Step 2: Discussion (10 min) 
Activate Background Knowledge à  Through a class discussion and PowerPoint 
 
The teacher will project BLM 2.2. BLM 2.2 contains 16 slides. Slides 1-2 introduces that the 
Guided Imagery of a miner injured during the Great Depression and the Canadian Government 
failing to adequately provide monetary support to the family of the deceased is based on a true 
story. Time permitting, the teacher can follow the link on Slide 2 to a Primary Source Document 
from Ontario containing records of nonfatal and fatal mining accidents in the 1930s. On slide 3, 
the teacher will point out that it is unlikely the widow from the Guided Imagery Activity received 
adequate compensation from the Canadian Government, if at all. 
 
To consolidate the Warm Up, students will be asked what they know about how a workplace 
injury today would be handled. The teacher will inform students that Employment Insurance 
today grants people about $537/week1, Worker Insurance Benefits are available to those who are 
injured at work2, and Survivor Benefits are given to a family when a spouse dies at work3. Today, 
the miner’s wife would have received a limp sum of about $99, 449 in Survivor Benefits.  
 
The teacher will lead the ensuing class discussion on unemployment, and conditions for workers 
using BLM 2.2. The purpose of this PowerPoint is to present the different perspectives of 
different historical actors and their differing responses to conditions in Canada.  
 
Slides 4-16 contain new information in the form of facts and Primary Source pictures. For these 
slides, the teacher will present the information, and expand on the points in detail. 
 
The students have practiced guided note taking using real-time PowerPoint presentations in 
Lesson 1, so, using the gradual release method, students will now take their own notes from 
BLM 2.2. The teacher will thus not be recording the conversation. To keep students’ “Minds 
On” during this presentation, the students will simultaneously complete a Fill-in-the-Blank 
handout to record key pieces of information (BLM 2.3).  
 
Step 3: Modeling (10 min) 
Where you demonstrate the kinds of actions/skills/thinking patterns for the class à  
Through a “Think Aloud” that demonstrates to students how to summarize Primary Source 
Documents  
 
The teacher will present students with a copy of the Unemployment and Farm Relief Act (PSD 
2.1). The teacher will read the Preamble of PSD 2.1, then model how to summarize a subsection 
of an Act using Subsection (2) of PSD 2.1. The teacher will model how to work around political 
jargon to understand the main point of the Act’s subsections. The teacher will “Think Aloud” to 
demonstrate the processes involved in mining for information. The teacher can take notes on 
Subsection (2) on chalkboard and leave them up as an example for the rest of the period. 
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Step 4: Guided Practice (15 min) 
Where the class has the opportunity to engage with the work independently/in small groups 
under your supervision or under guidance à  Through a timed Elbow Partner activity  
 
After the teacher has modelling how to mine for information and summarize Subsections of Acts, 
the teacher will prompt the class to practice these skills with a partner. Students will work with 
an elbow partner, or independently, to summarize the remaining paragraphs on lined paper or 
chart paper. Students will have about 4 minutes per remaining Subsection of PSD 2.1.  
 
During this time the teacher will circulating around the room and offer guidance as necessary.   
 
Step 5: Sharing/Discussing (10 min) 
Where the students have occasion to demonstrate their learned experience/share their 
experiences with you, with peers, or with another stake holder à  Through a class “Take Up” 
 
The teacher will take up summaries for the remaining Subsections of The Unemployment and 
Farm Relief Act (PSD 2.1) to ensure there is a collective understanding of its mandates. The 
teacher will ask students to compare Bennett’s Unemployment and Farm Relief Act, 1931 with 
the Trekkers’ demands. The teacher will pose the bigger question, “Was the Regina Riot 
inevitable based on what we now know”. All class discussions will yield different results, 
however, the purpose of this question is to help students understand that there were no inevitable 
consequences in history. The teacher should play “Devil’s Advocate” accordingly to get the class 
thinking along these lines. The teacher can ask “What if” questions based on students’ responses 
to do this. The teacher will record students’ ideas on the chalkboard in real-time as a visual 
reminder of the discussion. 
 
Step 6: Independent Activity (40 min) 
Where the students work independently to practice the actions/skills/habits of mind on 
their own à  Through creating a compromise Act  
 
To better understand that events of history may have turned out differently if actions or 
conditions were changed, students will be creating a Compromise Act. The teacher will inform 
students that they will be drafting a compromise between the Trekkers’ demands and Bennett’s 
Unemployment and Farm Relief Act to achieve an alternative outcome to the Regina Riot. The 
teacher will remind students that they have now examined two different perspectives on the 
causes of the Regina Riot, and will use that information to try to change the course of history. 
 
The teacher will provide students with BLM 2.4, a handout of instructions detailing how to 
create a Compromise Act. Students will also be given BLM 2.5, the accompanying rubric, to 
understand the expectations of the final product. The teacher will explain the instructions and 
review the rubric, clarifying any questions. 
 
During this time the teacher will circulating around the room and offer guidance as necessary.   
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Assessment: 
How do you know that the students have learned the knowledge/skills/habits of mind that 
you identified in the learning goals? à  Through a final product of a Compromising Act 
 
Students are assessed through the use of Portfolios. In the Course Work Portfolio, students will 
place their Fill-in-the-Blank notes (BLM 2.3) from the PowerPoint (BLM 2.2), as well as their 
self-determined notes from the elbow partner summary activity. This portfolio is marked at the 
end of each week on the basis of completion.  
 
Students are assessed through a Leveled Rubric for their final product (BLM 2.4). 
 
Assessment For Learning Assessment As Learning Assessment Of Learning 
The teacher checks students’ 
Course Work Portfolios at the 
end of each week and marks for 
completion, and will also collect 
data on whether students’ 
achieved the learning goals of the 
lesson. Future lessons to be 
adjusted and material reviewed 
as necessary.  

N/A Compromising Act Assignment 
assessed through rubric (BLM 
2.5) 

 
Specific Accommodations: 
Andrew:  

• Knows that he is not obligated to participate in Think-Pair-Shares. If preferred, he may 
write his thoughts down on lined paper, to be included in his Portfolio, during the elbow 
partner summary work 

• As per the participation agreement, Andrew will not be called upon to answer a question 
during class discussion unless he is showing a “Thumbs Up” sign 

 
Betty:  

• Sits in a pod at the front of the room so the teacher can use low key interventions such as 
tapping and proximity to redirect Betty’s attention 

• Allowed to leave the room for a brief walk if necessary. She knows there is a time limit 
for said walks. 

• Frequent check-in’s are helpful to guide Betty’s focus, especially during instruction steps 
4 and 6.  

• BLM 2.3 is especially helpful to Betty, as the partially filled in PowerPoint notes 
encourage her to remain engaged to catch the key words of note prompts 

 
Carl:  

• Has the option of typing BLM 2.3 notes into tablet during the PowerPoint. (He would be 
given an electronic version of the handout) 

• Can use Speech to Text software on tablets, to record his Compromising Act which 
requires less muscular effort to complete (BLM 2.4). His oral presentation can still be 
marked according to BLM 2.5 
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Lesson 2 
The One With the Riots: From Labour Camps to the Regina Riot and the Beginning of Canada’s 

Welfare State Appendix 
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PSD 2.1 – The Unemployment and Farm Relief Act4 Pg1/2 
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PSD 2.1 – The Unemployment and Farm Relief Act Pg2/2 
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BLM 2.1 – Guided Imagery Pg1/1 
 
Teacher: “Close your eyes. Take 5 deep breaths in, and exhale fully. Now, picture this: 
You are a young man, newly married. Your wife is pregnant and you want to do the absolute best 
you can to provide for your wife and baby. The local gold mine is hiring. You take a job there 
because you are promised regular work and a decent weekly wage. Your boss lives up to his 
word, and you continue to work through your wife’s pregnancy. Your wife gives birth, and even 
with the steady hours at the mine you are starting to worry about providing for your family. One 
day, you and your team are removing a machine from the slag pile. You don’t know, however, 
that the slag pile is unsettled because of a mishap that occurred during the graveyard shift, just 
before your shift started. You hear a faint rumbling, and initially, think it is your stomach 
signaling hunger, once again reminding you of how your job is becoming inadequate to support 
your family. The faint rumble begins to sound less like a stomach and more like a loud roar, and, 
before you can blink you are buried 15 feet deep by a pile of rubble. You can no longer feel 
anything because you have passed away.” 
 
Teacher to pause for a few seconds. Teacher to ask students to slowly open their eyes and return 
to class.  
 
Teacher: “What do you think is going to happen to your widow?” 
 
Teacher to take answers from the class. Teacher to prompt students to consider what will happen 
to the widow economically. Should students suggest the widow will be compensated, the teacher 
should clarify that there were no substantial payments at the time of your accident. If the widow 
received any compensation, it would be dependent on the Mining company, rather than the 
Canadian government.  
 
Teacher: “Close your eyes. Take 5 deep breaths in, and exhale fully. Your recently widowed wife 
cannot work because she is taking care of the baby. She has to move in with her parents. At her 
parents’ house her father and brother have recently become unemployed due to layoffs. Her 
uncle, also living at her parents’ house, was badly injured in a different mining accident, and is 
also unable to work.  
 
Teacher to pause for a few seconds. Teacher to ask students to slowly open their eyes and return 
to class. 
 
Teacher: “Do you think any of the unemployed members of your widow’s family are eligible to 
receive compensation from the Canadian government? 
 
Teacher to take answers from the class. The teacher will ask students to keep these ideas in mind 
as the answer will be revealed shortly.  
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BLM 2.2 – PowerPoint Pg1/4 
 

 
 
 
 
 
 
 
 
  
 
 
 
 
 

Struthers, James. “Great Depression.” Historica Canada. Last modified: 03/04/15. 
http://www.thecanadianencyclopedia.ca/en/article/great-depression/ Accessed on: 1 December, 
2016. 
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BLM 2.2 – PowerPoint Pg2/4 
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BLM 2.2 – PowerPoint Pg3/4 
 
 

Adapted from: 
https://bctf.ca/uploadedFiles/public/TeachingResources/YouthUnionsYou/SS11_L2.pdf  
 

B.C. Teachers’ Federation and the B.C. Federation of Labour. “Youth, Unions, and 
You: A Secondary Teacher’s Guide to Labour Studies for B.C Schools. Ministry of Education. 
Province of British Columbia. Accessed on: 26 November 2016. 

Howard, Victor. “Unemployment 
Relief Camps.” Historica Canada. Last 
modified: 03/17/15. 
http://www.thecanadianencyclopedia.ca/en/arti
cle/unemployment-relief-camps/  
Accessed on: 8 December, 2016. 
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BLM 2.2 – PowerPoint Pg4/4 
 
  Howard, Victor. “On to Ottawa Trek.” 

Historica Canada. Last modified: 07/26/16  
http://www.thecanadianencyclopedia.ca/en/article/
on-to-ottawa-trek/ Accessed on: 8 December, 
2016. 

Struthers, James. “Great Depression.” 
Historica Canada. Last modified: 03/04/15. 
http://www.thecanadianencyclopedia.ca/en/articl
e/great-depression/ Accessed on: 7 December, 
2016. 
 

On to Ottawa Historical Society. “On 
to Ottawa Trek: Aftermath.” Last 
modified:  15/02/2013 
http://www.ontoottawa.ca/trek/trek_a
ftermath4.html Accessed on 11 
December, 2016. 



	   Franklin & Vuckovic 84 

BLM 2.3 - Unemployment Relief Camps to the Regina Riots Worksheet Pg1/2 
CHC2D                                                                                            Name:____________________ 
 
 

1. Canada’s Gross National Expenditure between 1929 and 1933 fell by _______________. 
 

2. What percent of Canadians were unemployed in 1933.  
 
 

3. ___________ in _____________ Canadians dependent on Government Relief.  
 
 

4. What does “Riding the Rails” mean?  
 
 
 
 
 

5. What were conditions in Unemployment Relief camps like? 
 
 
 
 
 
 
 
 

6. The camps were active from ___________ to _____________. 
 

7. What happened in April, 1935? 
 
 
 
 
 
 
 
 

8. Why did the men want to go to Ottawa? What was their movement called? 
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BLM 2. 3 - Unemployment Relief Camps to the Regina Riots Worksheet Pg2/2 
CHC2D                                                                                            Name:____________________ 
 
 

9. List the Trekker’s Demands  
 
 
 
 

 

 
 
 
 

 

 
 
 
 

 

 
10. What was the outcome when the Trekker delegation met with Prime Minister Bennett? 

 
 
 

11. On July 1st the RCMP arrested the leaders of the Trek and the  
 
 
_____________________________ began. 

 
12. What happened to the men after the Regina Riot? 

 
 
 

13. What were the outcomes of the On-to-Ottawa Trek? 
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BLM 2.4 – Compromising Act 
CHC2D                                                                                            Name:____________________ 
 

Instructions: 
 
You have examined two different perspectives on the Regina Riot: The Trekkers v. R.B Bennett.  
 
It’s your turn to try to resolve the problem (in a better way than Bennett). Keeping the Trekker’s 
demands and Bennett’s Act in mind, write a revised version of the The Unemployment and Farm 
Relief Act which compromises between the two opposing views. Your goal is to change the 
course of history by generating a compromise that would have eliminated the Regina Riot. 
 

• Your act should be structured in a similar manner to The Unemployment and Farm Relief 
Act, 1931 

• Your act should be about 3 paragraphs long 
 

*Don’t worry about including all the information in the original Act – focus on only the most 
important paragraphs 
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BLM 2.5 – Compromising Act Rubric 
CHC2D                                                                                            Name:____________________ 
 
 

“Compromising Act” Assignment Rubric 

 
Feedback:  
  

 Level 1 Level 2 Level 3  Level 4 
Knowledge / 
Understanding 

Demonstrates 
limited knowledge 
of historical 
events and 
documents 
connected to 
Relief Camps, 
On-to-Ottawa 
Trek, and the 
Unemployment 
Relief Act   

Demonstrates 
some knowledge 
of historical 
events and 
documents 
connected to 
Relief Camps, 
On-to-Ottawa 
Trek, and the 
Unemployment 
Relief Act   

Demonstrates 
considerable 
knowledge of 
historical events 
and documents 
connected to 
Relief Camps, 
On-to-Ottawa 
Trek, and the 
Unemployment 
Relief Act   

Demonstrates 
thorough 
knowledge of 
historical events 
and documents 
connected to 
Relief Camps, 
On-to-Ottawa 
Trek, and the 
Unemployment 
Relief Act   

Thinking Draws inferences 
about the impact 
of their new 
“Compromising 
Act” with limited 
effectiveness  

Draws inferences 
about the impact 
of their new 
“Compromising 
Act” with some 
effectiveness 

Draws inferences 
about the impact 
of their new 
“Compromising 
Act” with 
considerable  
effectiveness 

Draws inferences 
about the impact 
of their new 
“Compromising 
Act” with a high 
degree of 
effectiveness 

Communication Uses appropriate 
historical 
terminology with 
limited 
effectiveness  
 
Expresses few or 
no relevant 
reasons to support 
their inferences  

Uses appropriate 
historical 
terminology with 
some 
effectiveness  
 
Expresses some 
reasons to support 
their inferences  

Uses appropriate 
historical 
terminology with 
considerable 
effectiveness  
 
Expresses many 
reasons to support 
their inferences  

Uses appropriate 
historical 
terminology with 
a high degree of 
effectiveness  
 
Expresses an 
exceptional 
number reasons to 
support their 
inferences  

Application Transfers 
knowledge of 
historical 
documents and 
contexts to create 
a “Compromising 
Act” with little 
effectiveness  

Transfers 
knowledge of 
historical 
documents and 
contexts to create 
a “Compromising 
Act” with some 
effectiveness 

Transfers 
knowledge of 
historical 
documents and 
contexts to create 
a “Compromising 
Act” with 
considerable 
effectiveness 

Transfers 
knowledge of 
historical 
documents and 
contexts to create 
a “Compromising 
Act” with a high 
degree of 
effectiveness 
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Lesson 2 – The One with the Riot: From Labour Camps to the Regina Riot and the Beginning of 
Canada’s Welfare State End Notes 

 
1. Government of Canada. “EI Regular Benefits – How much you could receive.” Canada. 

Government of Canada. Last modified 2016-07-20. 
https://www.canada.ca/en/services/benefits/ei/ei-regular-benefit/benefit-amount.html Accessed 
on: December 3, 2016. 

2. Workplace Safety and Insurance Board. “Benefits for seriously injured workers.’ WSIB 
Ontario. Government of Ontario. 
http://www.wsib.on.ca/WSIBPortal/faces/WSIBDetailPage?cGUID=WSIB014528&rDef=WSIB
_RD_ARTICLE&_afrLoop=1547074127996000&_afrWindowMode=0&_afrWindowId=27j3ryl
ih_26#%40%3FcGUID%3DWSIB014528%26_afrWindowId%3D27j3rylih_26%26_afrLoop%3
D1547074127996000%26rDef%3DWSIB_RD_ARTICLE%26_afrWindowMode%3D0%26_adf
.ctrl-state%3D27j3rylih_54 Accessed on: December 4, 2016. 

3. Ibid. “Compensation amounts for survivors.” 
http://www.wsib.on.ca/WSIBPortal/faces/WSIBDetailPage?cGUID=WSIB014546&rDef=WSIB
_RD_ARTICLE&_afrLoop=1547170457151000&_afrWindowMode=0&_afrWindowId=27j3ryl
ih_51#%40%3FcGUID%3DWSIB014546%26_afrWindowId%3D27j3rylih_51%26_afrLoop%3
D1547170457151000%26rDef%3DWSIB_RD_ARTICLE%26_afrWindowMode%3D0%26_adf
.ctrl-state%3D27j3rylih_79 Accessed on: December 4, 2016. 

4. Provincial Archives of New Brunswick. “Pioneers, Ploughs, and Politics: New 
Brunswick Planned Settlements: An act to confer certain powers upon the Governor in Council 
in respect to unemployment and farm relief and the maintenance of peace, order and good 
government in Canada. 21-22 George V. Chap. 58, assented to 3 August 1931. Canada. Statutes 
of Canada.” Service New Brunswick. 
http://archives.gnb.ca/exhibits/plannedsettlements/ImageList.aspx?culture=en-CA&Link=SC-2-
1of2&t=Allardville&title=Unemployment+Relief+Acts&p=3&of=19 Accessed on 27 November, 
2016. 
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Lesson 3 
The One With the Letters: The Great Depression and Prime Minister Bennett’s Private 

Correspondence   
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COURSE: CHC2D: Canadian History since World War I, Grade 10 
 
SPECIFIC EXPECTATION(S):  
Primary: C1.3 – describe some key economic trends and developments in Canada during this 
period 
Secondary: C1.1 – describe some key social changes in Canada during this period 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives 
*Guidepost 4: Taking the perspective of historical actors means inferring how people felt and 
thought in the past. It does not mean identifying with those actors. Valid inferences are those 
based on evidence  
*Guidepost 5: Different historical actors have diverse perspectives on the events in which they 
are involved. Exploring these is key to understanding historical events. 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Evidence, Historical Perspectives 
 
LESSON #: 3 (90 minutes) 
 
TITLE: The One With the Letters: The Great Depression and Prime Minister Bennett’s Private 
Correspondence  
 
OVERVIEW: In this lesson, students will study the letters sent to Prime Minister Bennett during 
the Great Depression. By examining these Primary Source Documents students will build their 
understanding of diverse historical perspectives and their causes. 
 
MATERIALS: 

1. Primary Source Documents  
(PSD 3.1 / PSD 3.2 / PSD 3.3 / PSD 3.4 / PSD 3.5 / PSD 3.6 / PSD 3.7 / PSD 3.8 / PSD 
3.9) 

2. Instructions for teacher 
Print 1 copy per student of PSD 3.3-3.9 
Print 1 copy per student of BLM 3.2 and BLM 3.3. 
Have available all materials under “Other Materials.” 

3. Black Line Masters  
(BLM 3.1 / BLM 3.2 / BLM 3.3 / BLM 3.4 / BLM 3.5) 

4. Other Materials 
a. Projector and relevant cords 
b. Computer and relevant cords 
c. Tablets and relevant cords 
d. Audio output (speakers) and relevant cords 
e. Sticky Notes (1 per student) 
f. Lined paper 
g. Chalk/chalkboard to display the learning goals and success criteria of the day 
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CONTEXT: This lesson is situated immediately after the lesson, “The One with the Riot,” 
which examines the creation of Unemployment Relief Camps and the subsequent On-to-Ottawa 
Trek and Regina Riots. Students will have a rudimentary understanding of the daily lives of men 
living in destitution during the Great Depression and the Canadian Government’s move to 
suppress them. Following this lesson, students will explore the perspectives of the wealthy during 
the Great Depression to attain a deeper understanding of the varied economic and social 
conditions that existed during the Great Depression.   
 
Primary Learning Skills: 

  Responsibility 
 x   Self-regulation 
 x   Independent work 
 x   Collaboration 

  Initiative 
 x   Organization 
 
Literacy Focus: 
 x   Locate and use information from a wide variety of sources 
 x   Use oral/written communication suitable for purpose and intended audience 
 x   Read for purpose and/or pleasure 
 x   Write with purpose and clarity 

  Communicate effectively using visual forms and symbols 
 x    Read and interpret (orally or in writing) visual forms 
 x    Think critically and respond to text or oral work 

  Other: 
 
Learning Goals: 
We are learning to… 

• Read historical documents to extrapolate important information  
• Understand the diverse perspectives of those who lived through the Great Depression  
• Make connections between primary sources and the context in which they were created 

 
Success Criteria: 
We are successful when … 

• We can identify important information and make inferences about the original letter 
sender as a class 

• We can locate the most important information in a Primary Source Letter using a graphic 
organizer independently  

• We can create a Fakebook profile of the original letter sender using evidence gathered 
from the Primary Source  

• We can research locations within Canada during The Great Depression 
• We can write a letter or blog post from the Profile’s perspective illustrating what their life 

was like during the Great Depression 
 
 



	   Franklin & Vuckovic 92 

Plan of Instruction 
Step 1: Warm Up (10 min) 
Where is the wonder? How might you provide awe? à  Through a Primary Source Document, 
personal connections, and a poll that foreshadows the Big 6 Historical Thinking Concept of the 
lesson 
 
To provoke wonder, students will enter class to see a letter projected (PSD 3.1) through the use 
of a PowerPoint (BLM 3.1). BLM 3.1 contains 17 slides. Slides 1-5 are used during the Warm 
Up. The teacher will read PSD 3.1 aloud and encourage the students to make personal 
connections. The teacher will prompt students to answer the following personal questions: Do 
you know anyone who has had a baby recently? What happened when that baby was born? How 
do you think the mother, Mrs. Jack OHannen, was feeling when she wrote the letter? Do you 
think you would feel similarly? How does listening to this letter make you feel? Do you think 
new-mother Mrs. Jack OHannen got a response, why or why not? 
 
Following the discussion, the teacher will reveal the response to the letter (PSD 3.2) through 
BLM 3.1. The teacher will read the response and encourage the students to make personal 
connections. The teacher will prompt students to answer the following personal questions: Did 
you expect that the mother would receive a response? Would you write to the Prime Minister if 
you had a similar problem today, why or why not? Do you think the Prime Minister should have 
done or given more to the mother? What do you think the Prime Minister felt while reading this 
letter? 
 
The teacher will draw attention to the fact that students’ opinions vary. Just as the class has a 
different perspective about the situation and how it should be handled, so too are there differing 
perspectives in Canadian history. 
 
To consolidate the Warm Up, the teacher will conduct a class poll based on the following 
question: “If you were the Prime Minister, and wanted to get re-elected but weren’t sure if you 
would win the next election, would you try to change the political system, or help people 
individually? Hands up if you would try to change the political system, by, for instance, 
increasing taxation and limiting the power of the provinces to create a Canadian-wide Welfare 
System. Hands up if you would try to help people individually.” The teacher will record students’ 
poll responses using a tally chart on the chalkboard.  
 
The purpose of this Warm Up activity is to serve as a visual reminder throughout the class of the 
fact that people, in the past and present, have different perspectives influenced by a myriad of 
causes. 
 
Step 2: Discussion (15 min) 
Activate Background Knowledge à  Through a class discussion and PowerPoint 
 
The teacher will lead the ensuing class discussion on R.B Bennett and the letters sent to him 
during the Great Depression using BLM 3.1, which is already projected.  
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The students have had much practice with guided note taking using real-time PowerPoint 
presentations and partially completed Fill-in-the-Blank note prompts in previous lessons, so 
students will now start to decide what information they want to take notes on independently. The 
teacher will thus not be recording the conversation. To keep students’ “Minds On” during this 
presentation, the students will simultaneously fill in a T-Chart to record self-determined 
important and interesting information (BLM 3.2). Alternatively, students can take notes in the 
form of a graphic organizer of their own making.  
 
Slides 6-9 of BLM 3.1 introduces students to Prime Minister R.B Bennett and the letters he 
received during the Great Depression. Students will then be prompted to analyze more Primary 
Source letters. The teacher will distribute PSD 3.3, PSD 3.4, PSD 3.5, PSD 3.6, PSD 3.7, PSD 
3.8, and PSD 3.9, which contain the Primary Source letters. The students can select one of PSD 
3.3 – 3.9 to look at as a class. Slides 10-16 merely serve as title slides for whichever PSD the 
students decide they wish to look at. As a class, students will read and discuss the contents of the 
selected letter and its implications about Prime Minister R. B Bennett. The purpose of this 
discussion is to detail Bennett’s charity and how the public perceived his term as Prime Minister 
a failure.  
 
Slide 17 seeks to consolidate information by linking the contents of the letters to major events 
under Bennett’s governance, such as the Unemployment Relief Camps, On-to-Ottawa Trek, and 
the Regina Riots in a discussion question. 
 
Step 3: Sharing/Discussing/Teaching (5 min) 
Where the students have occasion to demonstrate their learned experience/share their 
experience with you, with peers, or with another stakeholder à  Through a “Think-Pair-
Share” 
 
Students will conduct a Think-Pair-Share activity with their elbow partner to discuss the debrief 
question from BLM 3.1. In a “Think-Pair-Share,” students consider the discussion question and 
answer independently and silently, then turn to a nearby peer, or “elbow partner” to take turns 
sharing and listening to each other’s thoughts and comments. An opportunity will be provided for 
anyone to share their answer / other comments to the whole class. After a brief sharing period 
students will be asked to write down their thoughts on the provided sticky note. 
 
Step 3: Modeling (20 min) 
Where you demonstrate the kinds of actions/skills/thinking patterns for the class à  
Through a “Think Aloud” that demonstrates to students how to infer from Primary Source 
Documents  
 
The teacher will now introduce the Historical Perspectives through Fakebook Profile Assignment 
(BLM 3.3-3.5), of which the students will be completing. The teacher will explain the 
instructions and review the rubric (BLM 3.4 and BLM 3.5), clarifying any questions. The 
teacher will first model how to create a Fakebook Profile using the sender of PSD 3.1, Mrs. Jack 
OHannen, as an example. The teacher will project PSD 3.1 again, and demonstrate how to find 
information of significance in a Primary Source Document by marking up the letter in real-time. 
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With the PSD 3.1 projected, the teacher will model how to search for important information 
through the Fakebook Profile Assignment (BLM 3.3). The teacher will physically mark up Name 
/ Gender / and Location on PSD 3.1, as this information is explicitly available. The teacher will 
show students how to access the Fakebook Profile website, and demonstrate where on the 
Fakebook Creator site students will input such details.  
 
The teacher will also model how to make informed guesses by making inferences about 
information that is not explicitly available in Primary Source Documents. This informal mini-
lesson helps students learn how to use evidence in Primary Source Documents to supplement the 
explicit information it contains. (Ex/ PSD 3.1 letter does not state Mrs. Jack OHannen’s age, but 
it does say that she has a young baby. From this we can infer that she is probably a married 
woman between the ages of 20-40. From this inference we may continue to fill in our profile.)  
 
After the teacher has modelled both finding evidence and making evidence-based inferences with 
PSD.3.1, the teacher will prompt the class to help find information regarding the political 
standing expressed in PSD 3.1. In this manner, the teacher is using the gradual release method to 
teach inferencing. The teacher will reread PSD 3.1 aloud and ask the class if the original sender 
was likely a Conservative, Liberal, or Communist. As students offer responses, the teacher will 
guide students to “Think Aloud” themselves, and identify the evidence they used to infer their 
proposed answer.  
 
After the basic information from Section 2 of the Fakebook Profile Assignment (BLM 3.3) has 
been input into the modelled Fakebook Profile for Mrs. Jack OHannen, the students will look 
back to PSD 3.3-PSD 3.9 and select the Letter to R.B Bennett sender they would like to base 
their Fakebook Profile off of.   
 
The teacher will remind students that once they complete their Fakebook Profiles using the 
instructions and rubric detailed on BLM 3.3 and BLM 3.4, they must conference with the 
teacher to ensure they have all the necessary information to move forwards with the assignment. 
To ensure that all students have conferenced with the teacher and that their Fakebook Profiles are 
sufficiently complete for the next steps, the teacher will place a checkmark next to each student’s 
name on a spare class list.  
 
During this time the teacher will circulating around the room and offer guidance as necessary.   
 
Step 4: Independent Activity (30 min) 
Where the students work independently to practice the actions/skills/habits of mind on 
their own à  Through a work period for their independent and assessed assignment, BLM 3.3 
 
When ready, the students will conference with the teacher. After students conference with the 
teacher and/or make necessary changes to receive a checkmark, they may move on to the next 
portion of the assignment, Sections 3-4 of BLM 3.3. The teacher informs students that Sections 
3-4 involve either writing a letter, or, 3 statuses on their Fakebook Profiles. The teacher will 
remind students that they will need to complete some research about the location of their people 
represented in their Fakebook Profiles, regardless of whether that information was explicitly 
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detailed in the Primary Source Document letter, or was inferred from evidence in the Primary 
Source Document. The teacher will explain the instructions, clarifying any questions. 
 
Most students will start working on Sections 3-4 of BLM 3.3, however, some may start later into 
this 30 minute time slot than others depending on the time they need for Sections 1-2. This 
activity will be continued in the following class to provide students with an appropriate amount 
of time to engage with the resources and complete the assignment. It is also important to note 
that some students may not have access to electronic devices at home, and thus, sufficient class 
time must be provided for this assignment.  
 
During this time, the teacher will circulate the room in between conferences and offer guidance 
as necessary.  
 
Step 6: Sharing/Discussing/Teacher (5-10 min) 
Where the students have occasion to demonstrate their learned experience/share their 
experience with you, with peers, or with another stakeholder à  Through peer editing  
 
When the students complete Sections 1-4 of BLM 3.3, they will complete Section 5 of their 
assignment package. Section 5 requires students to provide a peer with feedback on their 
Assignment, using the rubric on BLM 3.4 as a guide. This fosters peer and self-evaluation skills. 
Peer Evaluation sheets will be included in the final submission of BLM 3.5, and students must 
demonstrate evidence of using their peer’s feedback to improve their assignment before 
submission. 
 
Consolidation: (5 min) 
 
The teacher will ask the class to think independently about some sources that will show the 
historical perspective of their generation in 100 years. Students will submit responses as an exit 
eard. Exit cards will be displayed on the class wall and as a Warm Up in the following class, 
students can complete a “Gallery Walk” to, again, see how vastly different perspectives on 
significance can be. 
 
Assessment: 
How do you know that the students have learned the knowledge/skills/habits of mind that 
you identified in the learning goals? àThrough a final product  
 
Students are assessed through the use of Portfolios. In the Course Work Portfolio, students will 
place their Post It Notes. This portfolio is marked at the end of the year on the basis of 
completion. 
 
Students are assessed through a Leveled Rubric for their final product from Section 5 of BLM 
3.3. 
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Assessment For Learning Assessment As Learning Assessment Of Learning 
The teacher checks students’ 
Course Work Portfolios at the 
end of each week and marks for 
completion, and will also collect 
data on whether students’ 
achieved the learning goals of the 
lesson. Future lessons to be 
adjusted and material reviewed 
as necessary. 
 
There is a mandatory conference 
involved in BLM 3.3, in which 
the teacher will ensure the 
student has all the necessary 
information to move forwards 
with the assignment. The teacher 
will provide feedback on the 
submission and next steps, and 
will thus gauge where students 
are at in their learning. 

Through the Peer Evaluation 
(BLM 2.5), students become 
actively engaged in the learning 
process. In assessing a peer’s 
work according to the final 
product rubric, students are 
ultimately motivated to reflect on 
their own work to ensure they 
have met the expectations. This 
activity is a learning opportunity 
for students to learn to identify 
what constitutes quality work. 
piece of work.  
 

Section 4 of BLM 3.3 assessed 
through rubric (BLM 3.4) 
 

 
Specific Accommodations: 
Andrew: Formally identified as an exceptional learner with Autism Spectrum Disorder 

• Sits in a Pod but has the option to sit at a single desk or use the study carrel 
• Knows that he is not obligated to participate in Think-Pair-Shares. When preferred, he 

may write his thoughts down in his notebook or on Sticky Notes, to be included in his 
Portfolio 

• Has access to noise cancelling headphones  
• As per the participation agreement, Andrew will not be called upon to answer a question 

during class discussion unless he is showing a “Thumbs Up” sign. As a result, 
conferencing may be required for diagnostic assessments 

• If Andrew prefers to work with a teacher or educational assistant, rather than a peer for 
the peer assessment, he may ask them to complete his Peer Evaluation (BLM 3.5). He 
will be encouraged and strategically paired should he choose to engage with a Peer. 

 
Betty: Formally identified as an exceptional learner with Attention Deficit/Hyperactivity 
Disorder 

• Sits in a pod at the front of the room so the teacher can use low key interventions such as 
tapping and proximity to redirect Betty’s attention 

• Allowed to leave the room for a brief walk if necessary. She knows there is a time limit 
for said walks. 

• Frequent check-in’s are helpful to guide Betty’s focus, as a result, Betty will check in 
with the teacher after completion of each section of BLM 3.3. This will motivate her to 
stay engaged and focused, and also provide her with ongoing feedback. 

• All of Betty’s rough work will be considered in assessing her BLM 3.3 submission with 
BLM 3.4. Because she is easily distracted, she often completes work out of order and 
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misses sections of rough work in her final submission. Since she takes body breaks, her 
flow is interrupted. By considering both the rough and good copy work, Betty will be 
assessed in a more equitable way as she will not be penalized for missing an element in 
her final submission that was very much present in her rough work. 
 

Carl: Formally identified as an exceptional learner with Juvenile Arthritis  
• Is given grips for his pencils to protect his hand joints 
• Can use Speech to Text software on tablets, which requires less muscular effort 
• Is not expected to scribe during group work 
• Is given extra time to complete BLM 3.3  
• BLM 3.3 is an assignment composed with him in mind. Since the whole class will be 

using computers or tablets, Carl will not feel singled out in using his assistive technology.  
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Lesson 3 
The One With the Letters: The Great Depression and Prime Minister Bennett’s Private 

Correspondence Appendix 
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PSD 3.1 – Letters Sent to R.B Bennett During the Depression #11 
 
Dear Sir, 
I am writing to see if their is any help I could get. 
As I have a baby thirteen days old that only weighs  
one pound and I have to keep in cotton Wool & Olive Oil,  
and I havent the money to buy it, if their is any help I could get 
their will be two votes for you next election  
Hoping to hear from you soon 
Yours Truly, 
Mrs. Jack OHannen  
Murray Harbour, PEI 
 
  



	   Franklin & Vuckovic 100 

PSD 3.2 – Letters Sent to R.B Bennett During the Depression #12 
 
Her letter to the Prime Minister was Mrs. Jack OHannens last hope. When he received it, Bennett 
opened his wallet and sent the young mother five dollars - enough money to cover groceries for 
about a month. 
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PSD 3.3 - Letter’s Sent to R.B Bennett During the Depression #33 
 
Faro, Alta. 
Oct 30/33 
 
Mr. R.B. Bennett 
Prime Minister of Canada 
Ottawa. 
 
Dear Sir: – 
You will think it odd to receive a letter from a poor guy like me asking the Prime Minister of 
Canada to do him a favour, but can not help it, as present condition are such that a man can 
hardly make a living on a farm, especially in the Peace River country. I am a homesteader about 
one & a half mile from Northstand siding on the Northern Alberta Railway. My crop was frozen 
& will not realize very much out of same. I wrote to the manager of the Northern Alberta 
Railway Co. at Edmonton for a small tie contract this winter, did not yet receive a reply & its 
been two months since I wrote. 
 
I am mighty hard up & have four children to keep in food & clothing. I do not wish to go on 
releave [sic], as never before in my life have I been on releave, so I am asking you to do me a 
favour by using your influence to induce the Northern Alberta Railway Co. to let a poor 
homesteader like me have a small tie contract this winter, in order to keep my family in food & 
clothing. 
 
You might ask your self who is this guy. well I was born in Medicine Hat forty two years ago. 
My dad was a good old consirvative ever since I can remember & ever since I had a vote, I voted 
consirvative & always will. I do not know you personal but have listened to your public speaches 
many a time. 
 
The other day after our school meeting, some one said; well Mr. Bennett is at Calgary telling the 
unemployed what he has done for them & they laughed, it sure made my blood boil. I told them 
Mr. Bennett has done more for the unemployed than any other Prime Minister could or have 
done in the present state of affairs the whole world is in, we had it quite hot. I won out, as I never 
lay down. 
 
I wish I could get more inside information as to what you have done for Canada, in order to 
defend myself. 
 
Hoping to hear from you before very long. 
 
Yours Truly 
F. Reznick 
 
B.C. Dec. 1934. 
 
Canadian Govt. at Ottawa, Canada 
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PSD 3.4 - Letter’s Sent to R.B Bennett During the Depression #44 
 
Well Mr. R.B.Bennet, arnt you a man or are you? to be the cause of all this starvation and 
privation. You call us derelicts, then if we are derelicts what else are you but one too. only a darn 
sight worse. You said if you was elected, you would give us all work and wages, well you have 
been in the Prime Ministers shoes, now, for 4 years. and we are still looking for work and wages. 
You took all our jobs away from us. We can’t earn any money. You say a relief camp is good 
enough for us, then its too good for you Mr Bennet, you are on releif your own self. You put 
away your big govt salary, then ask the gov’t. to pay for your big feasts, while we poor fellows 
starve. While you jazz around the hotel girls. 
 
[…] 
P.S. this will take my last 3 cents, but we hope it goes to the bottom of you, and that you will 
hand us out both work and living wages. You have caused lots of people to kill their families and 
themselves rather than to slowly starve to death, or freeze to death. Try it you prime minister, just 
try it. 
 
Now you are trying to get war going to make yourself richer. Well R.B.Bennet, I hope you get 
your share of the bullets. 
 
[…]  
[no signature] 
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PSD 3.5 - Letter’s Sent to R.B Bennett During the Depression #55 
 
Craven Alberta 
Feb 11 — 1935 
 
Dear Sir –  
Please don’t think Im crazy for writing you this letter, but I’ve got three little children, and they 
are all in need of shoes as well as underwear but shoe’s are the most neaded as two of them go to 
school and its cold, my husband has not had a crop for 8 years only enough for seed and some 
food. and I don’t know what to do. I hate to ask for help. I never have before and we are staying 
off relief if possible. What I wanted was $3.00 if I could possible get it or even some old cloths 
to make over but if you don’t want to do this please don’t mention it over radios as every one 
knows me around here and I’m well liked, so I beg of you not to mention my name. I’ve never 
asked anyone around here for help or cloths as I know them to well. 
 
Yours Sincerely 
Mrs P.E.Bottle 
 
[Reply from R.B. Bennett: $5.00.] 
 
[Newspaper clipping enclosed] 
 
DEPRESSION FACTOR 
 
The death of James C. Grant, 22, unemployed bookkeeper, and member of the Toronto Flying 
Club, who jumped 1,500 feet from the wing of an aeroplane Saturday evening after bidding a 
smiling farewell to his instructor, Flight Lieutenant Ralph Spradbrow… 
 
Hon. R.B.Bennett 
I would say the Dominion Government was the murderer of this young Canadian, in that it is in 
their power to do something for the unemployed, but have not done so. 
 
Leo Gadali 
Toronto 
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PSD 3.6 - Letter’s Sent to R.B Bennett During the Depression #66 
 
Dear Mr. Bennett, 
I believe you to be good as well as a great man 
therefore I am appealing to you to save my home.  
Picture yourself, through no fault of your own,  
homeless with sons willing, but unable to provide for you. 
Please help me or tell me what I can do. 
Yours Sincerely and hopefully, Laura Bates. 
Toronto Sept 3, 1933 
 

Dear Madam, 
I am certainly willing to help you and if you will be good enough to let me know what company 
holds the mortgage on your home I will look into the matter and see if anything can be done to 
straighten out your difficulties. 
yours faithfully,  
R.B. Bennett 
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PSD 3.7 - Letter’s Sent to R.B Bennett During the Depression #77 

Dear Sir, 
Three little baby boys were born to Mr. and Mrs. Samuels in our vicinity. 
Like many others they have had some very bad luck.  
The parents are a very fine type, not the kind with the hand out for help. 
We hope you will feel toward these unfortunate people the way we do. 
Yours truly, 
Elizabeth Ratray 
Welsley Ont, 
Sept. 27,1933 

Dear Mr. and Mrs Samuels, 
I am enclosing herewith a 20 dollar bill, which I trust may be of some little service to you during 
the Christmas season. 
I learned the other day that one of the triplet boys had passed away and I extend to you my 
sincerest sympathy, 
With best wishes, believe me I am 
yours faithfully  
RB Bennett Ottawa 
Oct 13, 1933 
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PSD 3.8 - Letter’s Sent to R.B Bennett During the Depression #88 

Dear Prime Minister RB Bennett, 
It is with a very humble heart that I take the opportunity of writing this letter to ask you if you 
will please send for this underware for my husband from the Eaton catalog. I can manage but my 
husband has arthritis very bad at times in his arms and shoulders. I have patched and darned his 
old underwear for the last two years, but they are completely done now. If you cant do this I 
really dont know what to do. 
Mrs. Thomas Perkins 
Kingdom Saskatchewan 
Sept 28, 1933 

Prime Minister RB Bennett 
dear Sir received your kind favour of underware for my husband. We wish to thank you very 
much for it. We sure are thankful for your kindness 
Mr and Mrs. Thomas Perkins 
Kingdom, Saskachewan 
Nov 15 1933 
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PSD 3.9 - Letter’s Sent to R.B Bennett During the Depression #99 

Dear Mr. Bennett, 
I am a litte boy eight years old and Im in Grade III at school. Ive wanted a littel red wagon to 
hich my dog to for so many year, but daddy has no money. Please, Mr. Bennett would you send 
me enuff money to buy my wagon. Thank you so much. 
Your very good friend, 
Maurice Stanley 

Dear Mr. Bennett, 
Thank very much for the money. Im going to get the wagon. Mamma said I could. 
Ardath Sask 
Aug 31, 1935 
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BLM 3.1 – PowerPoint Pg1/6 
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BLM 3.1 – PowerPoint Pg2/6 
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BLM 3.1 – PowerPoint Pg3/6 
 

 
 

 
 

Bank of Canada. “Inflation Calculator.”  Statistics Canada. 
http://www.bankofcanada.ca/rates/related/inflation-calculator/ Accessed on: 19 November, 2016 
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BLM 3.1 – PowerPoint Pg4/6 
 

 
 
 Canadian Broadcasting Company. “Calls for Help: Dear Mr. Prime Minister.” Canada: 
A People’s History. CBClearning. 
http://www.cbc.ca/history/EPISCONTENTSE1EP13CH2PA3LE.html Accessed on: 18 
November, 2016. 
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BLM 3.1 – PowerPoint Pg5/6 
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BLM 3.1 – PowerPoint Pg6/6 
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BLM 3.2 - Graphic Organizer 
 

Interesting Information Important Information 
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BLM 3.3 Historical Perspectives Through Fakebook Assignment Pg1/2 
CHC2D                                                                                            Name:____________________ 
 
Pick one of the Letters Sent to Bennett During the Great Depression that you would like to work 
with. (PSD 3.3-3.9) 
 
Read over the letter and highlight what you think are the most important details. You will use 
these details to create a Fakebook profile of the original letter sender.  
 
Section 1: 

 
Using the letter, record important information, such as, 

• Name 
• Birthday 
• Family Status 
• Location 
• Political Stance 

If this information is not explicitly stated in your Primary Source Document, you must infer from 
other evidence within your letter. 
 
Section 2: Create a Fakebook Profile10 using http://www.classtools.net/FB/home-page  

 
• Add the important information from Step 1 into the “About” section of your Fakebook 

Profile. 
  
Section 3: Build your Fakebook Profile 
 

• Write a post on your wall that summarizes the content of your letter to Prime Minister 
Bennett  

* Be sure to use your own wording! 
* Feel free to be creative – you may add a photo or additional information to your Profile. The 
more detailed your Portfolio is, the easier the next portions of the assignment will be. 
 
STOP! Checkpoint! 
You must conference with the teacher, receive feedback, make adjustments (if necessary) and 
receive a checkmark before you may continue! 
 
Section 4: Correspondence and R.B Bennett 
 

• Choose and complete Option A or Option B 
 
Option A.  
Write a letter to a loved one living outside of Canada from the perspective of your Profile. Your 
letter should answer the following questions: 
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BLM 3.3 Historical Perspectives Through Fakebook Assignment Pg2/2 
CHC2D                                                                                            Name:____________________ 
 

• What does your location in Canada look like right now? (You will have to complete some 
research about the location of the person represented in your Fakebook Profiles, 
regardless of whether that information was explicitly detailed in the Primary Source 
Document letter, or was inferred from evidence in the Primary Source Document.) 

• What is your biggest problem or challenge at the moment? 
• Did you get money from Bennett? 
• Did the money help? 
• What does your family situation look like? 
• Do you still believe Bennett will fix the Canadian economy? 

 
*You do not have to follow these questions as an outline, but the answers to them should be 
present in your letter.  
 
*Make sure your letter follows the proper letter format: 

• Your letter should be approximately 3 paragraphs long, or one page single-spaced when 
hand-written, approximately half a page single spaced if typed. 

 
Option B. 
Write 3 Fakebook statuses in the voice of your Fakebook Profile sender that includes the 
following questions: 
 

• What does your location in Canada look like right now? (You will have to complete some 
research about the location of the person represented in your Fakebook Profiles, 
regardless of whether that information was explicitly detailed in the Primary Source 
Document letter, or was inferred from evidence in the Primary Source Document.) 

• What is your biggest problem or challenge at the moment? 
• Did you get money from Bennett? 
• Did the money help? 
• What does your family situation look like? 
• Do you still believe Bennett will fix the Canadian economy? 

 
*You do not have to follow these questions an outline, but the answers to them should be present 
in your letter.  
*You may add historical photos of your location. 

 
Section 5: Peer Editing 
Provide a peer with meaningful feedback on their Assignment, using the rubric on BLM 3.4 as a 
guide. Switch BLM 3.5 Peer Evaluation sheets with your peer, and record your feedback of their 
work on their sheet. Peer Evaluation sheets will be included in your final submission of BLM 
3.5. Ensure you incorporate your peer’s feedback, as you must demonstrate evidence of change 
between your first draft and final submission. 
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BLM 3.4 Assessment Rubric for Historical Perspectives through Fakebook Assignment 
CHC2D                                                                                            Name:____________________   

 
Historical Perspectives through Fakebook Section 4 Correspondence and R.B Bennett 

 
 Level 1 Level 2 Level 3 Level 4 
Knowledge / 
Understanding  
 

The student 
shows little 
knowledge of 
life and politics 
during the Great 
Depression.  

The student 
shows some 
knowledge of 
life and politics 
during the Great 
Depression. 

The student 
shows 
considerable 
knowledge of 
life and politics 
during the Great 
Depression. 

The student 
shows thorough 
knowledge of 
life and politics 
during the Great 
Depression. 

Thinking  The student 
interprets 
historical 
documents to 
draw 
conclusions 
about daily life 
and politics 
during the Great 
Depression with 
limited 
effectiveness. 
 
The student 
focuses their 
research to find 
additional details 
about specific 
locations in 
Canada during 
the Great 
Depression with 
limited 
effectiveness.  

The student 
interprets 
historical 
documents to 
draw 
conclusions 
about daily life 
and politics 
during the Great 
Depression with 
some 
effectiveness. 
 
The student 
focuses their 
research to find 
additional details 
about specific 
locations in 
Canada during 
the Great 
Depression with 
some 
effectiveness.  

The student 
interprets 
historical 
documents to 
draw 
conclusions 
about daily life 
and politics 
during the Great 
Depression with 
considerable 
Effectiveness. 
 
The student 
focuses their 
research to find 
additional details 
about specific 
locations in 
Canada during 
the Great 
Depression with 
considerable 
effectiveness.  

The student 
interprets 
historical 
documents to 
draw 
conclusions 
about daily life 
and politics 
during the Great 
Depression with 
a high degree of 
effectiveness. 
 
The student 
focuses their 
research to find 
additional details 
about specific 
locations in 
Canada during 
the Great 
Depression with 
a high degree of 
effectiveness.  

Communication  The student’s 
work contains 
many spelling 
and grammatical 
errors. 

The student’s 
work contains 
some spelling 
and grammatical 
errors.  

The student’s 
work contains 
few spelling and 
grammatical 
errors.  

The student’s 
work contains 
almost no 
spelling and 
grammatical 
errors.  

Application The student 
conveys the 
historical 

The student 
conveys the 
historical 

The student 
conveys the 
historical 

The student 
conveys the 
historical 
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perspective of 
the original letter 
writer with 
limited 
effectiveness.  

perspective of 
the original letter 
writer with some 
effectiveness. 

perspective of 
the original letter 
writer with 
considerable 
effectiveness. 

perspective of 
the original letter 
writer with a 
high degree of 
effectiveness. 

 
Feedback: 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
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BLM 3.5 Peer Evaluation 
CHC2D                                                                                            Name:____________________ 
 
Name of the person I evaluated: __________________________ 
 
Name of the person who evaluated me: _____________________ 
 
On this sheet, your peer editor should provide at least 2 comments in each column.  
Peer editors, make sure you provide reasoning for comments and use the rubric as your guide. 
 

You did well at . . . You could improve . . . 
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Lesson 3 
The One With the Letters: The Great Depression and Prime Minister Bennett’s Private 

Correspondence End Notes 
 

1. Canadian Broadcasting Company. “Calls for Help: Dear Mr. Prime Minister.” Canada: 
A People’s History. CBClearning. 
http://www.cbc.ca/history/EPISCONTENTSE1EP13CH2PA3LE.html Accessed on: 18 
November, 2016. 

2. Ibid. 
3. Ibid. 
4. Ibid. 
5. Ibid. 
6. Ibid. 
7. Ibid. 
8. Ibid. 
9. Ibid. 
10. Fakebook. Accessed through: http://www.classtools.net/FB/home-page  
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Lesson 4 
 The One With the Boat: King, Trudeau, and the myth of Canada as an “Open Door” 
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COURSE: CHC2D: Canadian History since World War I, Grade 10 
 
SPECIFIC EXPECTATION(S):  
Primary: C1.4 – describe the main causes of some key political developments and/or 
government policies in Canada during this period 
Secondary: C1.1 – describe some key social changes in Canada during this period 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Continuity and Change 
*Guidepost 3: Progress and decline as dependent on impacts of change 
*Guidepost 1: Continuity and change are interwoven 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Evidence 
Ethical Dimensions 
 
LESSON #: 4 (90 minutes) 
 
TITLE: The One with the Boat: King, Trudeau, and the myth of Canada as an “Open Door”  
 
OVERVIEW:  In this lesson, students will compare Prime Minister William Lyon Mackenzie 
King’s treatment of Jewish refugees in 1939, with that of Prime Minister Justin Trudeau’s to 
Syrian refugees in 2016 to challenge whether the Canadian nation has changed its anti-refugee 
sentiments. This resource pack seeks to explore the pervasive anti-Semitism in Canada affecting 
the immigration of Jewish people during the Interwar period. 
 
MATERIALS: 

1. Primary Source Documents  
(PSD 4.1 (Original) / PSD 4.1 (Original Re-Typed) / PSD 4.2 (Original) / PSD 4.2 
(Original Re-Typed) / PSD 4.3 (Original) / PSD 4.3 (Original Re-Typed) / PSD 4.4 
(Original) / PSD 4.4 (Original Re-Typed) 

2. Instructions for Teacher  
Print 1 copy per Home Pod of all PSD documents. 
Print copies of all BLM documents. 1 per Home Pod of BLM 4.2. 1 per Home Pod of BLM 4.3. 
2 per Home Pod of BLM 4.4. 2 per Home Pod of BLM 4.5. 1 per Home Pod of BLM 4.6. 1 per 
person of BLM 4.7. 
Have available all materials under “Other Materials.” 
Prepare students with the Trigger Warning when indicated 

3. Black Line Masters 
(BLM 4.1 (Teacher Copy) / BLM 4.1 (Class Version) / BLM 4.2 / BLM 4.3 / BLM 4.4 
/ BLM 4.5 / BLM 4.6 / BLM 4.7) 

4. Other Materials 
a. Blindfolds 
b. Sticky Notes (1 per student) 
c. Projector and relevant cords 
d. Computer and relevant cords 
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e. Audio output (speakers) and relevant cords 
f. Chart paper 
g. Markers 
h. Lined paper 
i. Chalk/chalkboard to display the learning goals and success criteria of the day 

 
CONTEXT: This lesson occurs towards the end of the Interwar Period in Canada Unit, after 
students have covered the Great Depression. This lesson will prepare students to challenge the 
myth of Canada as “Heroic” during World War II, the next topic explored. 
 
Primary Learning Skills: 

 Responsibility 
 x   Self-regulation 
 x   Independent work 
 x   Collaboration 

 Initiative 
 Organization 

 
Literacy Focus: 
 x   Locate and use information from a wide variety of sources 

 Use oral/written communication suitable for purpose and intended audience 
 x   Read for purpose and/or pleasure 
 x   Write with purpose and clarity 

  Communicate effectively using visual forms and symbols 
 x    Read and interpret (orally or in writing) visual forms 
 x    Think critically and respond to text or oral work 

  Other: 
 
Learning Goals: 
We are learning to… 

• Locate information from within Primary Source Documents 
• Infer sentiments from Primary Source Documents 
• Explain how anti-Semitic tones from Prime Minister King’s diaries foreshadow his 

response to the M.S St. Louis 
• Compare and contrast Prime Minister Trudeau’s response to Syrian refugees to Prime 

Minister King’s response to Jewish refugees 
• Challenge the myth of Canada as an “open door” 

 
Success Criteria: 
We are successful when… 

• We can define “refugee” 
• We can locate information from Prime Minister King’s diaries to answer content 

questions 
• We can use infer sentiment from Prime Minister King’s diaries to answer inquiry-based 

questions as a class 
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• We can establish connections between the anti-Semitic tones of Prime Minister King’s 
diaries to his response to the M.S St. Louis 

• We can use graphic organizers to articulate our ideas through writing 
• We can compare and contrast the similarities and differences between Prime Minister 

King’s response to Jewish refugees and Prime Minister Trudeau’s response to Syrian 
refugees 

• We can work independently to achieve the goals of our small groups during the Jigsaw   
• We can conclude that attitudes of Canadian leaders can be similar despite the passing of 

time  
• We can challenge the myth of Canada as an “open door” using examples from Prime 

Minister King’s leadership and Prime Minister Trudeau’s 
 
Plan of Instruction 
Step 1: Warm up (5 min)1  
 
Where is the wonder? How might you provoke awe? à  Through mystery objects and a silent 
activity that foreshadows the content of the lesson, and incites the respectful mood students will 
be expected to uphold 
 
To provoke wonder, students will enter the classroom to find blindfolds at each of their seats. At 
this point, the teacher will give the class a Trigger Warning due to the sensitive nature of the 
topics discussed. The teacher will explain that the content of this lesson contains anti-Semitism, 
and should students feel uncomfortable they may feel free to take a walk and return to class, or 
speak to the teacher, Guidance Counsellor, or other Student Resource personnel.  
 
Students will be asked to mentally note the time. At the signal students are to blindfold 
themselves and not disturb others or allow themselves to be disturbed. Students will remain 
blindfolded for 3-5 minutes. The teacher will utilize professional judgment based on the amount 
of time said group of students can handle. At the signal, prompt students to remove blindfolds 
and mentally note the time that has passed. 
 
Students will be asked to reflect on how they felt with the blindfold on: “How does it feel to sit in 
the dark, with no way to measure the time and nothing to do but wait?” Students will jot down 
their comments on a sticky note provided by the teacher. 
 
Students will be asked to share their responses, but can exercise their right to pass.  
 
The teacher will explain that refugees often spend many hours hiding in the dark so they are not 
discovered or killed. While the class did this voluntarily and for only a brief time, refugees often 
undergo this for long periods by force.  
 
Step 2: Discussion 15 min 
Activating Background Knowledge à  Through a class discussion and PowerPoint 
 
The teacher will lead the ensuing class discussion on refugees and Prime Minister William Lyon 
Mackenzie King’s treatment of Jewish refugees using a PowerPoint (BLM 4.1 (Teacher Copy)). 
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The teacher will facilitate and record the conversation using a real-time PowerPoint (BLM 4.1 
(Class Version)). The purpose of this PowerPoint is to present Prime Minister King’s response 
to refugees to students. The PowerPoint serves as a prompt to help students make the connection 
that Canada’s history is not free from racism.  
 
BLM 4.1 (Teacher Copy) is a copy of a potential discussion. BLM 4.1 (Teacher Copy) should 
be printed out and used by the teacher as a reference to guide the discussion. All class 
discussions will yield different results, however, the BLM 4.1 (Teacher Copy)’s framework of 
topics should be mentioned to the class for the purposes of this lesson.  
 
During the lesson itself, the teacher will project BLM 4.1 (Class Version). BLM 4.1 (Class 
Version) contains 14 slides. As the class discusses answers, the teacher should record students’ 
responses directly on the BLM4.1 (Class Version) PowerPoint in real time. Slide 1 offers a 
discussion question. As the class discusses answers, the teacher should record students’ 
responses directly on the PowerPoint in real-time. Slides 2-5 contain new, Primary Source 
Document information (PSD 4.1 (Original) and PSD 4.1 (Original Re-Typed)). For these 
slides, the teacher will present the information and will not need to record students’ responses. 
Slides 6-11 offers discussion questions. As the class discusses answers, the teacher should record 
students’ responses directly on the PowerPoint in real-time.  Slides 12-14 serve as a 
consolidation of the presentation and information, linking the story of the MS St. Louis’ Voyage 
to the anti-Semitic sentiments of Prime Minister King’s diaries. 
 
Step 3: Guided Practice (20 min) 
Where the class has the opportunity to engage with the work independently/in small groups 
under your supervision or under guidance à Through a small group analysis of Prime 
Minister King’s diaries 
 
In order to better understand how Prime Minister King’s anti-Semitic sentiments informed his 
response to the MS St. Louis, students will be asked to participate in a small group analysis 
activity in their Home Pods. Students will receive one copy of PSD 4.2 (Original), PSD 4.2 
(Original Re-Typed), PSD 4.3 (Original), PSD 4.3 (Original Re-Typed), PSD 4.4 (Original), 
and PSD 4.4 (Original Re-Typed) per group. Students will receive one handout of instructions 
per group detailing what information to include in the Home Pod’s graphic organizer (BLM 4.2).  
 
Students will collaborate to create a graphic organizer depicting inferred examples of anti-
Semitic sentiments from Prime Minister King’s diaries, examples of King disagreeing, agreeing, 
or not commenting on recorded remarks about Jewish people, and comments on how, in 
hindsight, these sentiments foreshadow Prime Minister King’s response to the MS St. Louis.  
 
The teacher will review the instructions and clarify any questions. Students have pre-established 
routines for Home Pod group activities that ensure each member is an active participant. The 
teacher will remind students of the routine.  
 
During this time, the teacher will circulate the room and offer guidance as necessary.  
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The purpose of this assignment is for students to gain confidence interacting with Primary Source 
documents, specifically, Prime Minister William Lyon Mackenzie King’s diary entries, to 
understand how continuity and change are interwoven. King’s continuous anti-Semitic 
sentiments subtly build over time to systematic xenophobia, ultimately denying sanctuary to 
Jewish refugees. 
 
Step 4: Sharing/Discussing/Teaching (5 min) 
Where the students have occasion to demonstrate their learned experience/share their 
experience with you, with peers, or with another stakeholder à  Through a “Gallery Walk”  
 
Students will complete a “Gallery Walk” in which students walk around to each Home Pod and 
view each other’s graphic organizers. Students will be asked to put a star on other groups’ chart 
papers beside new ideas they find interesting and/or particularly sound. Students will also add 
ideas to each other’s chart papers. 
 
Step 5: Discussion 5 min 
Activating Background Knowledge à  Through a class discussion  
 
The teacher will lead the ensuing class discussion on the Syrian Refugee Crisis of 2011. The 
teacher will ask students what they know about the Syrian Refugee Crisis, Canada’s response to 
the Syrian Refugee Crisis, and Prime Minister Justin Trudeau’s expressed sentiments on Syrian 
Refugees. The teacher will provide information and redirect the conversation as necessary. 
 
The teacher will ask students what they know about where Syrian refugees are fleeing to and 
how they are getting there. The teacher will ask students if anyone in their neighbourhood has 
volunteered their time, money, clothes, food, items, or space in their own homes to support 
and/or sponsor Syrian refugees. The teacher will provide information and redirect the 
conversation as necessary. 
 
The teacher will ask students to keep King’s response to Jewish refugees in mind, and inform 
students that Prime Minister Justin Trudeau’s Liberal Government has issued statements on 
Canada’s response to Syrian Refugees. The teacher will use the Government of Canada’s website 
to disclose the number of Syrian refugees welcomed in Canada. Data as of December 4, 2016 
states that 36, 393 Syrian refugees have been resettled in Canada since November 4, 2015.2 These 
statistics are regularly updated, so the teacher should refer to source in advance of the lesson to 
get the updated number.  
 
Students will be asked to juxtapose the fact from BLM 4.2, which states that “Between 1933-
1945, Canada admitted less than 5,000 Jewish immigrants into the country” to the number of 
Syrian refugees welcomed to Canada from 2015-present.  
 
Students will be asked to guess potential causes for King and Trudeau’s different responses to 
refugees. 
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Step 6: Guided Practice (35 min total: 5 in Home Pod, 15 in Expert Groups, 15 in Home 
Pod) 
Where the class has the opportunity to engage with the work independently/in small groups 
under your supervision or under guidance à Through a small group Jigsaw activity 
 
The teacher will present students with BLM 4.3, BLM 4.4, BLM 4.5, BLM 4.6, and BLM 4.7. 
BLM 4.3 Image Analyzer Sheet contains a snapshot of the Liberal Party’s statement on Syrian 
Refugees. BLM 4.4 Pro Sentiment Article Analyzer Sheet contains an article on Prime Minister 
Trudeau’s stance on allowing Syrian refugees entry to Canada, including quotations. BLM 4.5 
Anti Sentiment Article Analyzer Sheet contains an article detailing Canadian anti-refugee and 
anti-immigrant movements. BLM 4.6 Image Analyzer Sheet is a graph depicting the global 
humanitarian aid in US dollars donated by various countries.  
 
The teacher informs students that they will examine the images and articles to understand how 
attitudes of Canadian leaders and people demonstrate continuity and change over time. The 
teacher will direct students to the Pod Jigsaw: Continuity and Change in Canadian Responses to 
Refugees Sheet, (BLM 4.7) of which they will be completing. The teacher will explain the 
instructions: Students are to complete a Jigsaw activity in which they will work within their 
Home Pods and Expert Groups to answer the questions on lined paper. The teacher will review 
the instruction steps and clarify any questions. 
 
During this time, the teacher will circulate the room and offer guidance as necessary.  
 
The purpose of this assignment is for students to begin to understand that progress and decline 
are dependent on impacts of change. Canadians in the past and present continue to express mixed 
sentiments about accepting refugees because of the impacts and perceived impacts for Canadian 
citizens. While Trudeau has expressed a desire to change Canadian anti-refugee sentiments by 
committing to providing support for Syrian refugees, there remains continuity in the lack of 
actual support Canada offers others (historically and in the present), especially in comparison to 
other countries.  
 
Consolidation: (5 min) 
 
Students will engage in a whole-class discussion. The teacher will ask students to think about and 
respond to the following conversation prompts: 

• We always talk about Canada as an “open door,” as peaceful and as a helpful, diverse, 
mosaic. Historically, and even in present day, Canada has not and does not necessarily 
uphold these values.  

o Why does it feel like to get a glimpse of Canada’s darker, hidden history? 
o Why do you think we brush over these parts of our history? 
o How did looking at the Primary Source and Black Line Master documents 

demonstrate how Canada’s refugee-sentiments have changed or remained the 
same? 

 
The purpose of this discussion is to inform the teacher of students’ understanding of the 
continuity and change in Canada’s responses to refugees and immigrants.   
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Assessment: 
How do you know that the students have learned the knowledge/skills/habits of mind that 
you identified in the learning goals? à  Through a checklist 
 
Students are assessed through the use of Portfolios. The teacher will take a picture of each 
group’s Jigsaw chart papers. Each member of the group will receive a photographed version of 
the chart paper in their portfolio. This portfolio is marked at the end of each week on the basis of 
completion.  
 
Assessment For Learning Assessment As Learning Assessment Of Learning 
The teacher has recorded 
students’ responses to discussion 
questions in the real-time 
PowerPoint BLM 4.1 (Class 
Version), so the teacher can 
gauge students’ previous 
knowledge. 
 
The teacher checks students’ 
Course Work Portfolios at the 
end of each week and marks for 
completion, the teacher will also 
collect data on whether students’ 
achieved the learning goals of the 
lesson. Future lessons to be 
adjusted and material reviewed 
as necessary.  
 
Ongoing assessment is 
demonstrated by the teacher’s 
circulation and interaction with 
students, especially those who 
appear to be struggling. 

N/A The checklist accompanying 
BLM 4.2 - Pod Analysis of 
Prime Minister King’s Diaries 
Instructions will serve as 
evidence of student learning. It 
will be translated into a grade. 
Students have achieved the 
expected standard if all items on 
the checklist are included. 
 
The teacher will assess learning 
skills in today’s class, noting 
which of the Primary Learning 
Skills students exhibit.  
 

 
Specific Accommodations: 
Andrew:  

• Has access to noise cancelling headphones to use during the Stock Market Simulation 
• Andrew can work independently on the analysis of King’s diaries so that by the time the 

Jigsaw activity takes place he will not feel overwhelmed by all the group work and noise 
• As per the participation agreement, Andrew will not be called upon to answer a question 

during class discussion unless he is showing a “Thumbs Up” sign 
 
Betty:  

• Sits in a pod at the front of the room so the teacher can use low key interventions such as 
tapping and proximity to redirect Betty’s attention 

• Allowed to leave the room for a brief walk if necessary. She knows there is a time limit 
for said walks 
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• Frequent check-in’s are helpful to guide Betty’s focus, especially during instruction steps 
2, 3, and 6, which are of a lengthier time and require more self-regulation 

• The Gallery Walk and Jigsaw activity serve as subtle body breaks for Betty so that she 
does not have to leave the classroom 

 
Carl:  

• Has the option of typing creating graphic organizers on a tablet  
• The use of graphic organizers is especially helpful to Carl because this format 

demonstrates relationships without having to convey them in writing  
• Carl will not be expected to scribe within the small groups, but since he does not like to 

draw attention to the fact that his body lacks the stamina for writing, and does not want 
his peers to view him as a burden, Carl can be preassigned the Leader role in the Jigsaw 
Activity 
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Lesson 4 
The One With the Boat: King, Trudeau, and the myth of Canada as an “Open Door” Appendix 
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PSD 4.1 - (Original)3  

 
 
PSD 4.1 - (Original Re-Typed)4  
 
Prime Minster King’s Journal (Re-typed for clarity) 
 
Wednesday, February 8th, 1922 
 
Up at 8.15 this a.m.. I had little or no time before leaving for the office to look over papers, just 
about quarter of an hour at the office before Fresdt. Beatty of the C.P.R. called. We had a 
pleasant talk together, he disapproves strongly of idea of having Gordon go to England for a time 
& office of High Commissioner made use of, thought Larkin would be a good appointee. Liked 
Kennedy, spoke of importance of immigration, felt it great mistake Jews hid in such numbers, 
did not think they made good citizens, favored immigration from Eng. & Scot’d, Scandinavia, 
Holland, Northern Italy, but down on the Jews of Poland & Russia. […] 
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PSD 4.2 (Original) – Diary entries from Prime Minister William Lyon Mackenzie King5  
 
 

 
 
PSD 4.2 (Original Re-Typed) – Diary entries from Prime Minister William Lyon 
Mackenzie King6  
 
Sunday, May 15, 1927 
 
This has been a very wet day out of doors. It began raining during the night and has rained 
continuously all day. I cannot say I am sorry, for it gave me a quiet day indoors which I have 
sought to improve. I spent most of the morning and afternoon writing up about 10 pages of this 
diary which had been missed during the session. The blanks in the book have troubled me a good 
deal. Now I feel that at least the foundations have again been repaired.  
 
I also spent a little time going over the outlays on Kingsmere property the significant dates in 
getting work underway, the coste of lands, fences, sheep & feed ect. ect. There has been more in 
the way of outlay that I had anticipated but I come back to the point of beginning the alternative 
lay between controlling and developing the situations, and having the joys of the entire property 
imperilled by the presence of undesirable neighbours - Jews of a low order & others & the whole 
place being badly cut up into lots, with numerous neighbours, forests cut down ect. ect. It 
remains to be seen if the livestock investment will not pay for itself. The land cannot lessen in 
value. Still I must begin not to make it a means to the end of my larger work. Wealth and 
recreation not the first concern or a burden. Again I shall make an effort to make the days and 
hours count.  
 
[…] 
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PSD 4.3 (Original)– Diary entries from Prime Minister William Lyon Mackenzie King7  
 
 

 
 
PSD 4.3 (Original Re-Typed)– Diary entries from Prime Minister William Lyon Mackenzie 
King8  
 
Sunday, August 9th, 1936 
 
Was up at 8.15 this morning, breakfast on the lawn; read little books on garden seat, came in and 
wrote up diary. At 10.30 writing letters by hand. (…) The day seemed to centre around European 
conditions, the hatred of the Jews; the association of the Jews with Russian Sovietism. The 
association of Roosevelt with Jewish influence, ect. My own view is there are good as well as 
bad Jews and it is wrong to indict, a nation or a race. (…) Joan brought a pamphlet by Adolphus 
Huxley entitled “What are you going to do about it”. This afternoon between 6 & 7.30 we read 
most of it, - an argument against war as necessary, and a case for constructive peace. I feel I must 
set out a policy in writing as Hitler has in “Mein Kampf”. – a constructive policy for “protecting 
our peace”. (…) 
 

 

 

 

 



	   Franklin & Vuckovic 134 

PSD 4.4 (Original)– Diary entries from Prime Minister William Lyon Mackenzie King9  
 
 

 
 
PSD 4.4 (Original Re-Typed)– Diary entries from Prime Minister William Lyon Mackenzie 
King10  
 
Thursday, August 13, 1936 
 
At 5 I went over to Meach Lake & had tea with Mr. & Mrs. Freiman & their son-in-law 
Alexander & two daughters. Freiman looks greatly distressed. He says this is the darkest hour in 
the whole of Jewish history. They spoke of Nazi persecution extending to Canada and Ottawa 
(Gussow of the Farm; Mrs. Dr. Dickie, wife of an eye doctor specialist), they said they were 
reporting to Germany. Freiman feels a war is inevitable & that it may know no bounds. It made 
me sad to see those good people for so they are, in that beautiful spot, - it is most lovely, - being 
paralyzed by fear. […] 
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PSD 4.5 (Original)– Diary entries from Prime Minister William Lyon Mackenzie King 
Pg1/211 
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PSD 4.5 (Original Re-Typed)– Diary entries from Prime Minister William Lyon Mackenzie 
King Pg2/212 
 
Saturday, April 19, 1941 
 
We were setting into New York when I wakened this morning. Had slept soundly through the 
night.  
 
Had breakfast on the train and then went to the Harvard Club. Received warm welcome from 
those in attendance there.  
 
Started out immediately to buy underclothing, socks, shirts, and a Stetson hat. Also went to 
Brentano’s and purchased two globes; a large one for the office to be illuminated and another 
smaller one for personal use. Looked at different books until time for luncheon. After luncheon 
went out again to make a little purchase or two, then back to the Club for a short rest.  
 
At a quarter to five called on Mrs. Lambert and had tea with her. She seemed to have aged very 
much and to be a bit shakey – not the person she was some little time ago. Had a very pleasant 
talk with her. Got from her the views of an opposite win – I would say a very strong Republican 
almost a fascist wing. For example, she spoke of Arcand in Canada as being a very fine citizen, 
whose real purpose was to destroy the Reds and the Soviets and the Communists. I told her he 
was too much of an extremist. Represented the opposite extreme to Communism.  
 
She gave me a little book on the President, a book which had been written to prove that some 
years ago, an ancestor had hoped to work out a Roosevelt dynasty. There is not much to this. She 
also gave me some other papers disclosing the power of the Jews in finance, that they were really 
the back of the world unrest, and of course Roosevelt is to be linked up with the Jews. She said 
she was not against the English, but she thought the English did not realise that they were being 
controlled by a Jewish community that cared nothing about nationality. There undoubtedly is 
something that needs to be looked into – the large control of money by international Jewish 
interests. This, however, is not a new phenomenon.  
 
[…] 
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BLM 4.1 - (Class Version)  
 
Same citations as BLM 4.4 (Teacher Copy) 
All slides are exactly the same, except for Slide 6, which is included below. 
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BLM 4.2 Pod Analysis of Prime Minister King’s Diaries Instructions 
CHC2D                                                                                            Name:____________________ 
 
We are learning to… 

• Infer sentiments from Primary Source Documents 
• Explain how anti-Semitic tones from Prime Minister King’s diaries foreshadow his 

response to the M.S St. Louis 
 
Immigration Facts 
- In the 1931 census, 155, 766 Canadian identified as Jewish (1.5% of total population) 
- During the Great Depression, Canada had severe restrictions on immigration 
- Between 1933-1945, Canada admitted less than 5,000 Jewish immigrants into the country 
- When a high standing immigration official was asked how many Jewish refugees would be 
admitted to Canada at the end of World War II, he replied, “None is too many.”13  
 

Instructions: 
 

You have been given PSD 4.2 – PSD 4.4. In your groups, use chart paper and markers to create a 
graphic organizer that displays: 

• Inferred examples of anti-Semitic sentiments from Prime Minister King’s diaries 
• Examples of King disagreeing, agreeing, or not commenting on remarks about Jewish 

people 
• Comments on how, in hindsight, these sentiments foreshadow Prime Minister King’s 

response to the M.S St. Louis   
 
*Make sure you reference the PSD Diary Entry when giving examples 
 
Examples of Graphic Organizers: 

• Tables 
• Word webs 
• Flow charts 
• Or others 

 
Wait! Check your Work! 

Checklist: 
ú Information is displayed in a Graphic Organizer 
ú PSD Diary Entry Documents are referenced in examples 
ú At least 1 example of an inferred anti-Semitic sentiments from each of Prime Minister 

King’s diary entries 
ú Accompanying explanations of how this sentiment demonstrates anti-Semitism 
ú 2-3 examples of King disagreeing, agreeing, or not commenting on remarks about Jewish 

people 
ú At least 1 comment per Home Pod member on how, in hindsight, these sentiments 

foreshadow Prime Minister King’s response to the M.S St. Louis 
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BLM 4.4 Pro Sentiment Article Analyzer Sheet Pg1/215 
 
Trudeau urges more help for Syrian refugees at UN summit 
The refugee crisis will be tops on Prime Minister Trudeau’s agenda in New York today. 
By The Canadian Press 
Mon., Sept. 19, 2016 
 
NEW YORK—Prime Minister Justin Trudeau received a round of applause when he told a UN 
conference on refugees that 31,000 Syrians have now been welcomed to Canada, but he didn’t let 
the applause linger long. 
 
“While that is a great story, I don’t want to lose sight of the fact that Canada’s engagement must 
not stop at resettlement,” Trudeau told the delegates Monday. 
“Now is the time for each of us to consider what more we can contribute. So, in Canada, we’re 
looking at our options.” 
 
The prime minister said all countries should be looking at additional ways to help solve a historic 
crisis fuelled by Syria’s civil war. 
 
Some conference-goers also made inquiries about Canada’s private program for sponsoring 
refugees; Immigration Minister John McCallum said at least 13 countries are considering 
emulating it. 
 
The grim shadow of world events descended over the conference as Trudeau and other world 
leaders gathered to make new commitments to victims of a historic migration crisis. 
 
News crept in from nearby and abroad to underscore the oft-stated point at the summit that work 
on refugees remains a task in progress. As Trudeau spoke, word filtered out about bombing 
ending Syria’s ceasefire. 
 
While the war made new victims, the debate closer to the United Nations conference in New 
York revolved around whether to show them any hospitality. A series of attempted bombings in 
the city added new fuel to a combustible U.S. election debate on Muslim migration. 
 
Trudeau announced Canada would spend an additional $64.5 million over the next several years 
to support people affected by humanitarian crises around the world, and increase its foreign-aid 
budget by 10 per cent to help displaced children get back to school. 
 
The challenge was illustrated by the woman seated beside him. In Jordan, the unofficial 
population count is now almost 10 per cent Syrian refugees: “Will we leave refugees to languish 
in camps . . . and slums?” said Queen Rania, who co-chaired one of the discussion sessions with 
Trudeau. 
 
She said the goodwill exhibited by countries is no match for the task. 
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The return of bombing Monday echoed the point that Syria’s five-year civil war will produce 
more casualties. An NBC News crew reported hearing more than 100 blasts around Aleppo, 
which has become the focal point of a conflict that has killed an estimated 470,000 people and 
sent almost five million fleeing abroad. 
 
Other reports described an aid convoy being obliterated by missiles. 
 
The United States, the world’s wealthiest country, has taken in fewer refugees than most western 
nations — 10,000 so far. President Barack Obama wants to triple that number. His would-be 
successor Hillary Clinton has called for almost six times more than the present number. 
 
However, her opponent savaged the idea Monday. 
 
Donald Trump responded to the latest news from a New York bomb plot by turning to the 
refugee issue. An Afghan-born immigrant was arrested Monday after a firefight with police, 
suspected of planting bombs in New York and New Jersey over the weekend. 
 
Trump wants to halt migration from Muslim countries. That includes refugees from Syria. He 
said the country had shown weakness by letting in thousands of people — and vowed to stop it. 
 
He likened it to a tumour. 
 
“This is cancer from within,” Trump told Fox News. 
 
McCallum said the United Kingdom is one of several countries looking at establishing a program 
similar to Canada’s, in which private citizens provide funding to bring in refugees and help them 
get set up in their new home. 
The program was developed under the Pierre Trudeau and Joe Clark governments of the 1970s in 
response to a migration wave from Vietnam. It has gained new attention amid the wide-ranging 
effects of Syria’s five-year civil war, with other countries now developing similar systems. 
 
“At least 13 countries have expressed an interest in this. That could be one part of the solution for 
the world at large,” McCallum told reporters at the United Nations conference, where Canada 
announced a 10-per-cent funding increase for international aid. 
 
“So we have had good conversations with a number of countries who may want to follow that 
practice. . . . I think this is a very useful model that we could export to the rest of the world.” 
 
He said the details might vary from one country to the next. Australia began testing a similar 
model in 2013, and Germany has also followed suit. McCallum said that if countries can enlist 
their citizens to sponsor refugees and help them get started in a new home, “you’re miles ahead.” 
 
McCallum will announce an initiative on private refugee sponsorships Tuesday with the United 
Nations and billionaire George Soros. 
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BLM 4.5 – Anti Sentiment Article Analyzer Sheet Pg1/216 
 
The disturbing movement against Syrian refugees in Canada 
We miss seeing some disquieting trends, blinded by the glare of our own sunny ways 
By AZEEZAH KANJI 
Thu., March 10, 2016 
 
Canadians’ warm reception of Syrian refugees has become a feel-good story for the nation. When 
Donald Trump declared that he would ban all Muslim immigration to the United States, many 
juxtaposed his vitriol against the large numbers of Syrian refugees being taken in by Canada. 
Images of Canadians welcoming Syrians into their homes and communities have been contrasted 
positively with the protests and violence of groups like Pegida, the anti-Islam and anti-immigrant 
movement spreading across Europe. (Pegida is the German acronym for Patriotic Europeans 
Against the Islamization of the West.) 
 
But we miss seeing some important things, blinded by the glare of our own sunny ways. 
 
An online Care2 petition asking the government to “stop resettling 25,000 Syrian refugees in 
Canada” has garnered almost 50,000 signatures, accompanied by comments such as “terrists 
[sic]” and “If the Liberal Government wishes to increase the number of refugee's [sic] to Canada, 
BRING IN THE CHRISTIANS. I don't think Mr. Trudeau will as he seems to be dedicated to the 
Muslim Brotherhood.” Calgary schools have been defaced by anti-Muslim graffiti, most recently 
two weeks ago. In January, a group of Syrian refugees attending a welcome event in Vancouver 
were attacked with pepper spray. Anti-immigrant groups have organized demonstrations in 
Canada; Pegida Quebec’s march in Montreal on Feb. 6 was shut down by activists. 
 
And right-wing European demagogues have been invited to Canada to share their fear-
mongering. On March 10, the Jewish Defense League (JDL) — identified as a “violent extremist 
organization” by the FBI — is hosting British politician Paul Weston in Toronto for an event 
claiming to reveal “the threat of radical Islamic immigration and the erosion of our freedoms.” 
 
Weston is currently the leader of Pegida UK, launched earlier this year by former English 
Defense League leader Tommy Robinson. In the UK, Weston is perhaps best known for a viral 
video rant in which he proudly labelled himself a “racist,” and declared that Islam is a 
“thoroughly savage religious and political ideology.” “Islam is Nazism incarnate,” Weston 
announced at a recent Pegida UK rally in Birmingham, to an audience of protestors waving signs 
proclaiming “Trump is Right.” Never mind that in the current climate of anti-Muslim suspicion 
in Britain, it is the Muslim population that is increasingly under attack: London police reported 
that there were 816 assaults on Muslims in the city between July 2014 and July 2015 — a 70-per-
cent spike from the year before. 
 
In 2010, Weston warned that the UK was being “colonized” by immigrants from countries like 
Bangladesh, resulting in the “ethnic cleansing of the English.” One can only marvel at the 
chutzpah of complaining about the reverse colonization of the UK by Britain’s former colonial 
subjects. In fact, a 2014 Ipsos Mori poll found that Britons, like Canadians, tend to vastly 
overestimate the size of their country’s immigrant and Muslim populations: for example, while  
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Muslims comprise 5 per cent of the British population, those surveyed thought it was 21 per cent. 
(And the numbers are similar in Canada.) 
 
Hysterical accounts of dangerous Muslims and invading immigrants drastically skew the 
perceptions of a majority made to feel under siege. It is not entirely surprising that Norwegian 
mass murderer Anders Breivik cited Weston’s writings in his anti-multiculturalism manifesto. 
 
We ought to pay attention to the resonance Weston’s anti-Islam screeds appear to be finding with 
an apparently expanding segment of the Canadian population. The Facebook page of Pegida 
Canada (dedicated to “stopping the Islamization of the West” and “preserving and protecting our 
Christian-Judeo based culture”) is accumulating support at a worrying pace: from 5,500 “likes” 
in September to over 11,000 today. Pegida Canada is one element of what Maclean’s Magazine’s 
Martin Patriquin has described as Canada’s “angry, radical right”: the “growing number of 
extremists lashing out publicly at Muslim immigrants.” A 2016 study by academics Barbara 
Perry and Ryan Scrivens found that right-wing extremism in Canada is “more extensive and 
more active than public rhetoric would suggest,” comprising at least 100 active groups — many 
of which are linked to like-minded European and American organizations. 
 
In a secret briefing last September, CSIS flagged Canada’s burgeoning anti-Islam and anti-
immigrant movement as a security threat. And according to the Chief of the Sûreté du Québec’s 
Division of Investigations on Extremist Threats, the majority of the service’s active files deal 
with the extreme right. However, Canadian security agencies have been far more publicly vocal 
about the dangers of “Islamist terrorism” — lending state legitimacy to the narrative of Muslim 
threat driving anti-immigrant activism. 
 
Azeezah Kanji is a legal scholar based in Toronto. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	   Franklin & Vuckovic 148 

BLM 4.6 – Image Analyzer Sheet17 
 

 
 
 

 
 
 
 
 
 
 
 
 
 

CAN 310 



	   Franklin & Vuckovic 149 

BLM 4.7 Pod Jigsaw: Continuity and Change in Canadian Responses to Refugees Pg1/2 
CHC2D                                                                                            Name:____________________ 
 

Instructions: 
 

Step 1: In your Home Pods of 5 students, assign one person to act as leader. (_______________) 
Step 2: Pick your roles: 
 
Role Number of People Student Name(s) 
Image Analyzer (BLM 4.3 / BLM 4.6) 1  
Pro Sentiment Article Analyzer (BLM 4.4) 2  

 
Anti Sentiment Article Analyzer (BLM 4.5) 2  

 
 
Step 3: In your home pod, review your document(s) independently. Jot down any thoughts, ideas, 
or highlight any interesting/important information.  
 
Step 4: At the signal, all students will join their Expert Groups. All the Image Analyzers will 
become an expert group, all the Pro Sentiment Article Analyzers will become an Expert Group, 
and all Anti Sentiment Article Analyzers will become an Expert Group. Each Expert Group 
should have 5 members in it. Thus, there may be multiple Expert Groups per role.  
 
Step 5: Within your Expert Groups, discuss the following questions: 

• What are the main ideas expressed in your document? 
• What sentiments can you infer about Syrian refugee sentiments from your document? 
• What are examples of Trudeau disagreeing, agreeing, or not comments on remarks about 

Syrian people? (if applicable) 
• How do Trudeau’s statement compare to facts, such as number of Syrian refugees 

welcomed to Canada or amount of aid provided? 
Jot down notes as your group discusses. 
 
Step 6: Within your Expert Groups, decide what information you will present to your Home Pods 
in order. Jot down cues for your presentations to your Home Pods. 
 
Step 7: At the signal, all students will return to their Home Pods to give an informal presentation 
on your document(s). Each leader will organize the presentations and come up with a scribing 
system.  
 
Step 8: In your Home Pods, consolidate all information into a Venn Diagram graphic organizer. 
Venn Diagrams will be recorded on chart paper. The graphic organizer should evidence of the 
following: 

• Similarities between King, Trudeau, and Canadians of the past and present’s responses to 
refugees 

• Differences between King, Trudeau, and Canadians of the past and present’s responses to 
refugees 
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CHC2D                                                                                            Name:____________________ 

 
• Similarities between Jewish refugees in the Great Depression and Syrian refugees of the 

2011 crisis 
• Differences between Jewish refugees in the Great Depression and Syrian refugees of the 

2011 crisis 
• Similarities between immigration in the Interwar Period and Present Day 
• Differences between immigration in the Interwar Period and Present Day 
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Lesson 4 – The One with the Boat: King, Trudeau, and the myth of Canada as an “Open Door” 
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