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Abstract   

This resource package hopes to provide history teachers with a collection of primary and 

secondary sources to teach lessons on immigration, the labour movement, women’s rights/first 

wave feminism in Canada, Canadian Autonomy and Immigration policies of the early twentieth 

century. The lessons are titled as follows;  

1) Economic Conditions, Labour Unions and the Winnipeg General Strike. 

2) Canadian Women During the War - On the Frontlines and on the Homefront 

3) Attitudes towards Immigrants in the 1920s and 1930s 

4) The Build Up to Achieving Canadian Autonomy 

The goals of this resource package are to provide informative lessons that guide students through 

the historical thinking concepts outlined in the Grade 10 Ontario History Curriculum using a 

variety of media, activities, lessons and tutorials of guided practice. Students will also have 

opportunities to provide written work and creative expression in their formative assessments for 

this unit.  

 

Keywords 
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Government; Cause and Consequence; Change and Continuity; Historical Perspectives, 

Historical Significance.  
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Canadian History Since World War 1, Grade Ten Academic (CHC2D) 

 Lesson One 

Lesson Title 

Economic Conditions, Labour Unions and the Winnipeg General Strike.  

 

Primary Historical Thinking Concept  

Historical Perspectives 

 

Secondary Historical Thinking Concepts  

Cause and Consequence, Historical Significance  

 

Overview  

In this lesson students will gain an understanding of how economic conditions in the post-World 

War One years affected Canadians at home and returning veterans. Students will see the effects it 

had on the Canadian job market, and how Canadians united together, formed unions and 

ultimately went on strike to gain the attention of the public and of the government to necessitate 

the need for action. Students will see first hand through an fictional activity how “living with 

less” can damage one’s daily life routine and will see video clips of the strike and union 

movement in Canada’s early twentieth century.  

 

Learning Goals  

1) By the end of this lesson students should recognize the significance of labour unions and 

how they originated in Canadian history.  

2) Students should recognize and be able to recall key details about the Winnipeg General 

Strike.  

3) Students should be able to understand the varying perspectives involved with the 

economic depression of the 1920s. For example, government officials, employer’s, 

employees, “scabs”, women and varying social/ethnic classes of Canadians.  

4) Students should be able to state and communicate some causes of the economic 

depression of the 1920s.  

5) Students should ultimately be able to describe how the creation of unions and labour 

unrest was a major significant moment in Canadian history, socially, legally and 

politically.  

6) Students should be able to gain some personal perspective about what the economic 

depression/crisis of this time meant for the everyday life of hard working Canadians.  

7) Students should be able to provide some details about the OBU “One Big Union”.  

8) Students will have time to practice efficient and effective note-taking.  

9) Students will develop confidence analyzing primary documents.  

 

 

 



Curriculum Expectations  

“B.3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and 

specific social changes between 1914 and 1929 contributed to the development of identity, 

citizenship, and heritage in Canada”
2
  

 

Specific Expectation 

“B3.1 explain how some individuals, groups, and/or organizations contributed to Canadian 

society and politics during this period and to the development of identity, citizenship, and/or 

heritage in Canada”
3
 

 

Required Materials 

- Textbook Creating Canada by Colyer et al. 2010.  

- Lesson Handouts enough for the entire class (See Appendix BLM1.1)  

- Projector/Computer with DVD or Television Set to play the DVD clips from the video 

series Canada A People’s History  to play “We’ll Hoe Our Own Row” and “At the Mercy 

of Our Neighbours”.  

- Primary Document Image of the Winnipeg General Strike class set of copies, or have on 

projector screen to discuss as a class (See Appendix PSD1.1)  

- *Optional: Create your own personalized powerpoint to keep your students attention  

during the lecture.  

 

Lesson Logistics  

 

1) Warm-up (20 minutes) 

Students will watch the outlined clips above from the series Canada A People’s History.  

Students will take some point form notes throughout the video.  

 

2) Discussion/Modelling (20 minutes) 

As a class we will take up the notes that students took during the video. The teacher will model 

how to take effective point form notes. The teacher will ensure that students have the main key 

points from the video’s and students will be able to convey their own ideas,interpretations, 

feelings and experiences that they had while watching the video. This will be recorded on chart 

paper or the chalkboard. Students will then be asked to analyze the Winnipeg General Strike 

(PSD1.1 in the Appendix). Providing details on what they can see, a few notes about their 

interpretation and what they think the sign that the strikers are holding signifies or means.  
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3) Teaching/Sharing (25 minutes) 

The teacher will help the students work through and read the lesson/lecture (see Appendix BLM 

1.1). Students will be asked questions periodically to engage their thoughts and answer any 

questions the students may have. *Optional - teacher may play a slideshow in the background 

that has visual aids for students.  

 

4) Independent Work/Group Work (20 minutes) 

Students can work together in pairs, or independently to complete the questions/activities 

outlined at the bottom of the handout (there are four). Students also need to refer to the course 

textbook to answer the final question, which requires them to demonstrate and practice how to 

take efficient point form notes.  

 

5) Assessment - Formal (5 minutes)  

The teacher will collect the work that they have completed at the end of the period and provide 

formative feedback on their written responses. To be handed back to the student no later than 

two days after the class has occurred.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Canadian History Since World War 1, Grade Ten Academic (CHC2D) 

 Lesson Two 

Lesson Title 

Canadian Women During the War - On the Frontlines and on the Homefront  

 

Primary Historical Thinking Concept Explored 

Cause and Consequence  

 

Secondary Historical Thinking Concepts Explored 

 Continuity and Change, Historical Significance 

 

Overview 

This lesson may take about two instructional periods depending on the pace you would like to 

work at. The first part of the lesson hopes to help students summarize the efforts of women 

overseas in Europe during the War. The next part of the lesson aims to discuss Canadian women 

at home and the shift that they endured from the private to the public sphere. The final part of the 

lesson hopes to examine the Person’s Case and Women’s access to the vote during and after the 

war. This relates to the overall goal for our package as it shows how women organized, 

supported and fought for equality and eventually equity to men in Canada. Communication 

between women and the government was opened, communication between men and women was 

more open, and many “doors” literally and figuratively opened up for women as a result of this 

movement during 1914-1929.  

 

Learning Goals 

1) By the end of this lesson students should be able to confidently identity at least three 

roles of women on the battlefronts in Europe during World War One.  

2) Students should be able to confidently identify and explain the shift in many women's’ 

lives from the private (home sphere) to the public (workplace sphere) during World War 

One and why this was necessitated.  

3) Students should be able to explain why it was so significant to the Canadian suffrage 

movement that women worked outside of the home during the war.  

4) Students should be able to remember some key details regarding the dates, acts, and legal 

proceeding from the Person’s Case.  

5) Students should be able to distinguish the difference between the Military Voters Act and 

the Wartime Elections Act.  

6) Student’s should be able to apply this knowledge to answer the concluding questions at 

the end of the lesson with confidence and accuracy.  

7) Students will develop confidence analyzing primary documents.  

 

 

 



Curriculum Expectation 

“B.3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and 

specific social changes between 1914 and 1929 contributed to the development of identity, 

citizenship, and heritage in Canada”
4
 

 

Specific Expectation 

“B3.3 describe some significant development in the rights and lives of womens in Canada during 

this period” 
5
 

 

Required Materials 

- Chart Paper and Markers  

- Copy of the Photograph from the War Museum either printed for students or placed on a 

projector/powerpoint slide (See Appendix 2.1).   

- Class set of Lesson Handouts (See Appendix BLM 2.1) 

- Pencils and pens for students to write their responses.  

- Textbook Creating Canada by Colyer et al. 2010.  

- *Optional: Create your own personalized powerpoint to keep your students attention  

during the lecture.  

 

Lesson Logistics 

1)Warm-Up (Create Quickly Before the Period Begins) 

Create a Venn-Diagram on a piece of chart paper that outlines careers and jobs that women have 

today (in the 21st Century in the right circle) contrasted to the traditional jobs/careers that 

students believe women had prior to World War One (in the left circle). For now leave the 

overlapping part of the two circles (the middle blank) - this will be filled in at the end of class 

with the jobs that women had during 1914-1929.  

 

2) Discussion (20 minutes) 

Have a discussion with your students about women’s jobs and careers. Ask students to come up 

to the front of the room and fill out the above Venn Diagram according to the previous 

instruction. Also discuss with them how these jobs may have differed for women depending on 

their age, race, social status, education and area in which they were living (i.e. rural vs. urban 

etc).  

 

 

 

 

                                                
4
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3) Teaching/Sharing (30 minutes) 

Hand out lesson/lecture notes to the students. Shown them the image of the “Field Surgery Kit” 

(available in the Appendix PSD 2.1). Have them write down again what they see, and what 

kind of emotions this brings up. Ask them prompting questions to help their analysis, such as;  

“How do you think this medical technology differs from today?” etc. This image should work to 

provoke a bit of a wow or shock factor in your students. Using the lesson handout (available in 

the Appendix BLM2.1) read it out to the class and use an accompanying personalized slideshow 

if you want to provide a visual aid. Ask students questions during the lesson to keep them 

engaged.  

 

4) Independent Activity (30 minutes) 

Have students answer the following questions at the bottom of the handout (note that there are 

four questions that are in varying length and address different historical thinking concepts).  

 

5) Assessment (10 minutes) - Formative  

a) Have students hand in their written responses to the questions, then provide them with 

formative feedback on their responses the following day. (Note that if students were 

unable to complete them in class today, allow them to take them home and collect the 

following day.)  

b) Also ask students to fill out an exit card outlining the following; something that they 

enjoyed about the lesson, something they would like to see improved in this lesson, and 

ask them to write down in a list format any concepts that we discussed today that they 

would like you to review tomorrow. 

c) Have at least three student volunteers fill out the middle section of the venn diagram near 

the end of class outlining the jobs/careers that women had from the period of 1914-1929.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Canadian History Since World War 1, Grade Ten Academic (CHC2D) 

 Lesson Three  

Lesson Title 

Attitudes towards Immigrants in the 1920s and 1930s 

Primary Historical Thinking Concept 

Continuity and Change 

Secondary Historical Thinking Concept 

Historical Perspective, Ethical Dimensions 

Overview 

Students will learn how Canadians treated various groups of immigrants during the 1920s and 

1930s. They will explore how this treatment has changed over time along with what immigrant 

groups were desired versus those who were not. Students will decide what progress and decline 

mean in terms of immigration and demonstrate an understanding of continuity and change by 

comparing the various act and immigration policies of the 1920s and 1930s with each other as 

well as a few modern examples. 

Learning Goals.  

1) Students will be able to identify groups as being desirable or undesirable immigrants to 

Canada during the 1920s and 1930s. 

2) Students will consider the different ways immigrants were treated and why they were 

treated this way. 

3) Students will be able to identify aspects of continuity and change through comparing 

the experiences of several immigrant groups throughout the 1920s and 1930s.  

Curriculum Expectations 

 B.3. Identity, Citizenship, and Heritage: describe how some individuals, organizations, and 

domestic and international events contributed to the development of identity, citizenship, and/or 

heritage in Canada between 1914 and 1929. (FOCUS ON: Continuity and Change; Historical 

Perspective)
6
 

Specific Curriculum Expectation 

 B3.4 Describe Canadian Immigration policy during this period (eg. With reference to the 1919 

Immigration Act, the Chinese Immigration Act of 1923) and analyse immigration to Canada with 

a focus on the different groups that came here and how they contributed to identity and heritage 

in Canada.
7
 

                                                
6
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Education, 2013, 114. 
7
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Required Materials 

● Enough copies of Descriptions of Immigration Policies with pictures for each group.
8
 

(See Appendix: BLM 3.1) 

● Graph Paper 

Lesson Logistics 

1) Warm Up (10 mins) 

● Play “I am Canadian” Molson Canadian video, stop at 53 Seconds before they play the 

Molson Canadian ad. 

https://www.youtube.com/watch?v=BRI-A3vakVg 

● What does being Canadian mean? 

● Discuss with students what Canada’s international reputation is (Prompt until someone 

says multicultural). 

● Assess prior knowledge by asking for some examples of why Canada has this reputation. 

 

2) Guided Practice (30 mins) 

Provide students with short write up on each event: Chinese Immigration Act 1885, Komagatu 

Maru 1914, Empire Settlement Act 1922, Chinese Immigration Act 1923, Railway Agreement 

1925, “Becoming a public charge” deportations 1930, Hungarian Refugees 1956, Syrian refugees 

today.
9
 

● Have them read independently and write down 3-5 important points. 

● Have them make 1-2 comments about the accompanying primary photos. 

● Have them compare what they’ve learned today with any prior knowledge and discuss 

the modern examples in their groups  (ie.Why were hungarians welcomed? Why did 

some Canadians not want Syrian Refugees). 

● Discuss in groups the most important things to know about these moments in 

Immigration History. 

 

 

 

 

 

                                                
8
 Information and pictures on past immigration policies taken from Immigration History, Research and Collections, Pier 21, 
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9
 Inspired by Chris Spruyt & Zlata Kunze “The Ups and Downs of Immigration” in The Historical Thinking Project.( Accessed 

December 1st, 2016) historicalthinking.ca/lesson/702 

https://www.youtube.com/watch?v=BRI-A3vakVg
https://www.pier21.ca/research/immigration-history
http://www.cic.gc.ca/english/refugees/welcome/


3) Sharing/ Discussing/ Teaching (20 mins) 

As a class, develop criteria to assess progress and decline:
10

 

Examples: 

● Is it fair to all ethnic and religious groups? 

● Does it reflect Canada’s international role as helper to less fortunate people/ home to 

refugees? 

● Does is reflect Canada’s role as a multicultural nation? 

● Does it benefit the country (economic benefits?) 

4) Modeling (10 mins)  

● Hand out graph paper. 

● Go through how to put together a graph by drawing it on the board, labelling the x axis as 

the event and the y axis as progress to decline 1+decline, 8= progress. 

● Use The Chinese Immigration Act of 1923 and answer questions relating to progress/ 

decline as a group . 

5) Assessment (20 mins) 

● Individually rank events from 1-8 (1 showing the most decline and 8 showing the most 

progress), then create a graph showing decline/progress relative to time. 

● Submit graph at the end of the period for assessment. 

● By looking the graph over quickly the teacher will be able to assess whether the students 

understood the concept of continuity and change based off their graphs. While there may 

be some variance due to different opinions, there will likely be common themes of what 

few are ranked high for showing the most progress and which are ranked low for showing 

decline. 
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Canadian History Since World War 1, Grade Ten Academic (CHC2D) 

 Lesson Four  

Lesson Title 

The Build Up to Achieving Canadian Autonomy 

 

Primary Historical Thinking Concept 

 Historical Significance 

 

Secondary Historical Thinking Concept 

Cause and Consequence, Historical Perspective 

 

Overview 

 During the 1920s, Canada took several steps toward gaining full control over its own affairs. In 

WWI Canada had made a strong military contribution to the war.  Canadians had a growing 

sense of national pride.  Canada signed the Treaty of Versailles and joined the League of Nations 

as a separate nation.  However, Canada was still a Dominion of Britain, and as such, Britain 

retained final say over Canada’s foreign affairs. The Prime Minister of Canada was Mackenzie 

King who was determined to secure full autonomy for Canada as a nation. This lesson examines 

how various events contributed to the creation of The Statute of Westminster in 1931. 

 

Learning Goals 

1) Students will consider the reasons why Canadians wanted Autonomy from 

Britain. 

2) They will be able to  identify events that led up to Canada gaining autonomy and 

explain the role that they played. 

3) Students will consider the role that William Lyon Mackenzie King in obtaining 

autonomy for Canada. 

4) Students will be able to identify and explain the significance of these events in 

relation to Canada gaining autonomy. 

 

Curriculum Expectations  

B.3. Identity, Citizenship, and Heritage: describe how some individuals, organizations, and 

domestic and international events contributed to the development of identity, citizenship, and/or 

heritage in Canada between 1914 and 1929 (FOCUS ON: Continuity and Change; Historical 

Perspective)
11
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Specific Curriculum Expectation 

B3.1 Explain how some individuals, groups and/ or organizations contributed to Canadian 

Society and politics during this period and to the development of identity, citizenship and/or 

heritage in Canada.
12

 

 

Required Materials 

- Power Point on Autonomy 

- Student Textbook: Creating Canada 

- Print Copies of the Articles from The Canadian Encyclopaedia 

- Chart Paper 

- Markers 

 

Lesson Logistics 

 

1) Warm up (20 mins) 

● Write definition of the word autonomy on the board 

●  How much autonomy do you think teenagers your age should have? 

● What do your parents worry about if they give you too much autonomy? 

● Look at this political cartoon
13

 (See Appendix PSD 3.1) 

● Think-Pair-Share: What is this image telling us about Britain and Canada? 

● At one time Britain ruled the dominions of Canada, South Africa, Australia, New Zealand 

and Ireland. Eventually these countries became self-governing, but they were still 

“parented” by Britain 

● As a class discuss: What are some ways in which teenagers your age can govern parts of 

your own life but still be attached to your parents’ “apron strings”? Why do you think 

Canada wanted more autonomy? How do you think Britain felt about this?
14

 

2) Modeling (10 mins) 

- Power point on Autonomy and the role of WIlliam Lyon Mackenzie King (See Appendix 

BLM 4.2) 
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 Ontario Ministry of Education. “The Ontario Curriculum, Grades 9 and 10: Canadian and World Studies,” Toronto: Ministry of 

Education, 2013, 116. 
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 Image featured in article. Dilley, Andrew “ The Commonwealth is not an Alternative to the EU for Britain” The Conversation 

(accessed on December 8th, 2016)http://theconversation.com/the-commonwealth-is-not-an-alternative-to-the-eu-for-britain-57009 
14

 Idea of portraying Canada/Britain relationship as Paret/Teenages relationship adapted from Mauti, Jonathan, What events and 

situations contributed to Canada’s growing autonomy after WWI? ( accesed on December 8th, 2016) https://jmautihistory-civics-
politics.wikispaces.com/ 



3) Guided Practice (20 mins) 

 Groups of 3-5 students are assigned one of the topics below. Students will use the articles from 

The Canadian Encyclopaedia or their textbooks for topics not covered in the encyclopaedia. 

Group # 1 The Chanak Affair, 1922 – (handout from The Canadian Encyclopaedia) 

Group # 2 Halibut Treaty, 1923 – (handout from The Canadian Encyclopaedia) 

Group # 3 King-Byng Crisis, 1925-26 – (handout from The Canadian Encyclopaedia) 

Group # 4 The Balfour Report, 1926 (handout from The Canadian Encyclopaedia) 

Group #5 The Fourteen Points AND Canada and the League of Nations, 1919- pg 200 

Group # 6 American Isolationism – pg 201 

  

Groups read their assigned section and record notes/charts/diagrams on the charts provided. 

Groups write key points and ideas on Chart Paper to present to class. 

  

4) Sharing/ Discussing/ Teaching (30 mins) 

Groups present to the class. 

●  During group presentations, individual students record notes on the summary template 

provided (See Appendix: BLM: 4.1). 

● After each group presents, the class will discuss: how notable the event was at the time,  

how widespread and lasting the consequences of the event were,  how symbolic or 

representative of historical issues or trends the event were. 

5) Assessment (10 mins) 

Exit Card: Of the events discussed today what do you think was the significant in terms of 

getting Canada its autonomy? In 3-5 sentences explain the event and why you think it was 

significant? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



APPENDIX 

 

Canadian History Since World War 1, Grade Ten Academic (CHC2D) Lesson One 

 

PSD1.1 

 

Image Source  

The Canadian Encyclopedia - Photograph from the Library and Archives Canada C-37329. 

http://www.thecanadianencyclopedia.ca/en/article/winnipeg-general-strike/ (accessed 14 

December 2016).  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.thecanadianencyclopedia.ca/en/article/winnipeg-general-strike/


BLM1.1 

 

Economic Conditions, Labour Unions and the Winnipeg General Strike 

 

Part A: Canada A People’s History Videos 

                           (“We’ll Hoe Our Own Row” and “At the Mercy of Our Neighbours”) 

*Please use the space below to write some point form notes about at least FIVE things you 

learned while watching the videos. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

Part B: Economic Conditions in Canada 

-          Economies of countries after the War were struggling 

o   Even after Germany was ordered to repay countries millions of dollars 

o   Even allied countries owed each other money for their resources/efforts during 

the war 

§  For example, great Britain owed $4.4 billion dollars to the United States 

-          Germany suffered the most 

o   Only managed to pay of their debt from WW1 by 1984 

o   Endured “hyperinflation” 

§  This is when money essentially isn’t as valuable as it once was 

·         In turn prices rapidly increase 

·         In dire situations the people of Germany even burned money to 

heat their homes. 

-          Canadian Conditions 

o   Unemployment rate spiked in 1919 

§  Soldiers returning home 

§  Factories closing 

§  Industrial revolution was almost shifting backwards 

o   During the war “rations” were a common experience 

§  Even after the war fuel and food was hard to come by 

·         They raised the prices again 

o   For example the price of beef rose 300% 

§  People weren’t able to maintain their “standard of living”
15
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 Jill Colyer, Jack Cecillon, Graham Draper and Margaret Hoogeveen, Creating Canada A History - 1914 to the Present (Toronto: 

McGraw-Hill Ryerson, 2010),155.  



·         Meaning that they weren’t able to live comfortably to their 

prior social and economic standards. 

Part C: The Upward Movement “Unions” 

-          Even prior to the war Union action began to increase in prevalence. 

o   Labour movement demanded 

§  workdays that were no longer than eight hours 

§  Employers’ being required to recognize the Unions as Official 

Organizations that had every right to step in where necessary. 

§  Increase in wages 

o   1914-1918 union membership increased rapidly 

-          From their experiences during the war soldier’s knew that there was “safety in 

numbers” and strength in numbers. 

o   Union organizations and rallies were often quite successful and caught the 

attention of media outlets (newspapers etc.) 

§  At the same time, in the United States similar labour union parades were 

taking flight. 

-          ALL IN THIS TOGETHER 

o   Many Canadians believed that One Union representing all workers (in different 

divisions) would be more efficient to regulate and draw attention to. 

§  “One Big Union” 

·         Created in Calgary 

·         Missions of “OBU” were to 

o   1) Collectively come together to “increase their 

bargaining power with government and employers”
16

 

o   2) All “Members would support one another if one group 

decided to strike.”
17

 

-          Some people associated the Labour movement in Canada to Communism 

o   Communism was a major red flag in Canada, as many Canadian’s did not want 

to experience something similar to the Russian revolution. 

o   Communism essentially places the people of a country on one of two sides, the 

good and the bad. 

§  In this situation the media produced by the OBU labelled 

·         Workers as having continual ““hunger and want””
18

 

·         Employers as being greedy and free as they had ““all the good 

things of life””
19
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o   Essentially the employers and the big fish had all of the 

fruits of the labourers and smaller fish in the pond. 

·         The message was to “unite [and] to fight against those who 

denied them equality and fairness”
20

 

Part D: The Winnipeg General Strike 

-          Major turning point in history. 

-          May 1
st
 1919 

o   Building-trade unions decided to gather together and strike. 

§  Due to the fact that their employers refused to provide them with an 

increase in their wages. 

-          May 2
nd

 1919 

o   The Metal workers joined the builders cause. 

§  This continued for the next thirteen days 

-          May 15
th

 1919 was a dark day in Canadian History 

o   The strikers had not settled. 

o   The Winnipeg Trades and Labour Council requested “a city-wide strike”
21

 

§  Within an hour the two unions were joined by 20 000 more people 

·         Representing 94 unions under this umbrella 

-          Winnipeg stopped essentially over the next few days. 

o   30 000 people coated the streets 

§  Protesting, marching and striking for their rights and the rights of 

Canadian workers everywhere. 

§  Streetcars and vehicles were unable to pass 

§  Stores and factories remained closed and inoperable 

§  Some police even joined the cause 

o   It’s important to know that these events were negotiated and coordinated 

§  The unions continued to meet with employers to try to settle the issue. 

§  The Strike Committee provided signs for dairy/food trucks so that 

people wouldn’t go hungry and run out of “essential services”
22

. 

·         They weren’t trying to cause harm, they were fighting for their 

working rights 
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-          “WHERE THERE IS POWER THERE IS RESISTANCE”
23

 MICHEL FOUCAULT 

o   Strikers faced opposition 

§  The Citizens Committee 

·         Only 1000 strong 

o   Consisted of politicians, bankers and business owners 

o   Preached that this strike was a distraction and work in 

progress by “foreigners to overthrow the democratically 

elected Canadian government”
24

 

§  In this situation we have again immigrants being 

scapegoats. 

·         Brought in volunteers sometimes known as “scabs” to replace 

the workers who were on strike. 

·         The CC. fired all police who chose to support the strikers and 

not pledge against joining the strike. 

·         The CC hired 1800 “special” police officers and called in the 

North West Mounted Police (renamed the RCMP later). 

§  The Federal Government was fearful that if word continued to get out 

these riots would start across the nation. 

·         Fed. Gov’t ordered employees to report back to work 

o   If they didn’t their jobs would be terminated. 

o   If you were an immigrant striker – the law was changed 

so that you would be deported if you were caught 

striking. 

-          June 17
th

 was the beginning of the end 

o   Leaders of the strike were arrested 

o   June 21
st
 was a dark day in Canadian history 

§  RNWMP officers charged into the crowds on horses 

§  The strike became even more violent 

§  100 people injured, two people died 

§  The Canadian Army also stepped in 

·         occupied the streets to prevent people from reorganizing or 

regathering 

-          Overall Results 

o   Many “strikers returned to work on June 25
th

”
25 

 – if they weren’t fired 

o   100 people injured 
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o   2 deaths 

o   Many “forced to sign agreements”
26

 upon their return to work that prohibited 

them from joining a union in the future and they had to cut any existing ties to 

any union organization.  

Questions 

1) In the chart below try to list every single thing you have used so far today, then cut the list in 

half, and then in a quarter.   

What I’ve Used Today 

  

Half of What I’ve Used 

  

Quarter of What I’ve Used 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 

 

  

    

  

*What things do you let go of? Why did you let go of certain things and not others? Did you 

keep the things that you couldn’t live without? Explain in a few sentences or point form notes. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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2) Why do you think “scabs” would have stepped in to work for workers on strike? Wouldn’t 

that have been a betrayal? Why would they get involved? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

3) Where the risks higher of participating in the strike for immigrants of Canada? Yes or no? 

Support your opinion/argument with at least two pieces of evidence. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

  

4) Refer to page 158 in your textbook what were some of the consequences of the strike? Please 

write some point form notes. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

  

 



 

Canadian History Since World War 1, Grade Ten Academic (CHC2D) Lesson Two 

 

PSD 2.1 

 

 

Image Source:  

Canadian War Museum - Field Surgery Kit. http://www.warmuseum.ca/firstworldwar/objects-

and-photos/equipment-and-vehicles/medical-equipment/field-surgery-

kit/?back=634&anchor=644 (accessed 14 December 2016).  
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BLM 2.1 

 

Canadian Women during the War – On the Frontlines and on the Homefront 

Part A: Women Overseas   

-          3000 Canadian Nurses 

o   1
st
 Women to serve in the Canadian Armed forces 

-          Front lines and “in hospitals in Britain and France”
27

 

-          Hospitals also faced attack from the other side 

o   Many doctors and nurses were killed 

o   Risk of infection and disease spread 

-          1000 Drivers 

o   Transported materials such as food, water and medical supplies 

o   Ambulance drivers 

Part B: Women At Home - A Shift from the Private to the Public Sphere 

-          In the pre-war years many women worked low paying jobs that were deemed 

appropriate for their gender 

o   Domestic work, low skilled factory detailing (not hard manual labour), and 

domestic work (housekeeping, “nanny” etc.) 

-          Also, prior to the war many women also remained in the home the private sphere 

o   Social interactions with others were limited to neighbours etc. 

o   A major part of their identity was focused around being the perfect wife, 

mother, or being the sister everyone could depend on. 

-          Many women integrated (through choice or necessity) into what is often called the 

“public sphere” during the war. 

o   Worked in factories, took over store front shops and businesses 

§  Skilled work = munitions 

§  Unskilled work = secretaries, telephone operators etc. 

o   Worked their families farms 

o   All while tending to their children and older relatives 

-          Allowed women to work for a wage 

o   Provided independence and mobility 

o   Provided new opportunities for social circles and interactions 

-          There were obstacles as well 

o   1) Harsh Conditions 

§  Labour Unions often didn’t want to comply with women’s desires or 

needs as they wanted the women to leave as soon as the men arrived 

home. 
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o   2) Gender Pay Gap 

§  Women were paid a fraction of the wage that men were, for the same 

work. 

o   3) Safety Issues 

§  These facilities weren’t built for women (ex. no “separate washrooms”
28

 

everyone used the same ones). 

§  Men that remained in the factories could have been hostile to the 

women. 

·         Harassment issues as well by fellow workers/superiors. 

§  Lack of worker’s rights and protection 

§  Explosions/chemical exposure 

·         Could lead to death 

·         Permanent disabilities/ailments 

-          Note that some men were home – but significantly less than were around in the pre-

war years. 

-          The war expanded the horizons of jobs women could partake in, and allowed them to 

learn new skills and trades.       

o   However when the men returned home they were often asked to leave/quit. 

Part C: The Fight for the Right to Vote 

-          For many, women’s wartime work and value showed the nation and its women that 

women were “just” as capable as men. 

o   They were hard workers, dependable, and were paramount to our country’s war 

effort. 

o   Historically, WW1 is a major turning point for gender equality and women’s 

rights in Canada. 

-          The Status for the Right to Vote 

o   1914 “some Canadian women….could vote in municipal elections”
29

 

§  Not provincial or federal 

o   Early 20
th

 century as early as 1870s women started advocating for the right to 

vote. 

§  Emily Murphy and Nellie McClung were two of Canada’s “Famous 

Five” 

·         An activist group of Canadian women who fought for 

women’s rights (not just limited to the right to vote). 

o   1916 = Manitoba (Provincial Elections) 
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o   1917 = Ontario, Alberta, British Columbia, Saskatchewan (Provincial 

Elections)  

Part D: Women Voting During the War VIA the Military Voters Act and The Wartime 

Elections Act 

-          The implementation of conscription by Robert Borden’s government caused a great 

divide. 

o   Many people were upset with him over this 

o   In the late 1917 a federal election was scheduled 

o   Borden knew that he had to take action to increase his chance at winning re-

election. 

-          Military Voters Act: “gave all members of the military, male and female, the vote”
30

 

o   “allowed the government to assign the vote of soldiers who did not specify a 

riding to any constituency the government wished.”
31

 

§  In short that means the government could essentially “rig” the votes of 

any of those who abstained 

-          The Wartime Elections Act 

o   Allowed “close” female relatives (daughters, mothers, widows, wives and 

sisters) the right to vote 

§  Borden did this as he thought that these women would “support 

conscription”
32

 

o   Excluded enemy aliens and people who objected to war 

-          In addition Borden held up more false promises 

o   Vowed to not remove Anglophone farmers’ sons from their family 

establishments via conscription. 

§  After he won the election he changed his mind 

-          Borden also used scare tactics and posters to scare women 

o   Had pictures of German soldiers harming and violating women 

o   Taking their children away or attacking them 

-          Borden was successful and became the Prime Minister again 

o   Conscription was in full force 

§  Divided many Anglophones and francophones 

o   Women in 1918 were able to vote 

§  If they met the following conditions 

·         1) over 21 years of age 

·         2) “not alien born or Aboriginal”
33
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·         3) owned property in the province they were voting/living in 

Part E: Social Changes for Women in the Post-War Years 

-           Women were fighting and advocating for; 

o   1) the right to vote 

o   2) increased opportunity for jobs/education 

o   3) labour laws 

o   4) better access to healthcare 

-          We discussed that prior to the war women’s jobs were often those that were deemed 

“gender appropriate”. 

o   We also discussed how during the war women were seen as a temporary labour 

force 

§  And that some women remained in domestic housework etc. 

o   Female teachers for example were forced to leave the profession once they 

married
34

 

§  Mothers often worked in clothing sweatshops or as domestic help 

-          In 1919 

o   The majority of professional  careers such as “medicine, law and 

engineering”
35

 were not accessible to women. 

§  Canada’s first female engineer = 1927 

-          National Council of Women 1893-2009 

o   Advocated for 

§  1) Improved public health 

§  2) Improving conditions and the livelihood of female factory employee’s 

·         Including those who lived in Canada, immigrated to Canada or 

were imprisoned 

o   Essentially leaving no woman behind 

Part F: Suffrage 

-          Suffrage is “the right to vote”
36

 

o   Emily Stowe was “the first woman to practise medicine in Canada”
37

 

§  Denied at every Canadian medical school 

§  Travelled to the United States to pursue her dream and career 

o   Returned to Canada and began the suffrage movement for Canadian women 
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-          1900s 

o   Nellie McClung, Louise McKinney, Emily Murphy and Henrietta Muir were 

also Canadian activists fighting for the vote and for women’s entrance into 

politics and the legal system. 

§  For example the right to be in office, a judge or a member of parliament. 

o   This goal came true for the first female member of Canadian parliament Agnes 

Mcphail in 1921 

§  Progressive Party in Grey Southeast, ON 

Part G: The Persons Case 

-          1916 – Emily Murphy became the first female “judge in the British Empire”
38

 

o   Faced resistance from male lawyers 

o   However the Alberta Courts helped her hold power and her position 

-          The Persons Case lasted 12 years 

o   It began as a group of women collectively nominated Emily Murphy for the 

Canadian Senate. 

§  P.M. Borden “refused to consider Murphy on the grounds that she was 

not a ‘qualified person’”
39

 

-          The Legalities of the Persons Case 

o   The British North America Act 1867 

§  The act did not define the “persons” under the term “qualified” 

§  The British definition at the time was ““Women are persons in matters 

of pains and penalties, but are not persons in matters of rights and 

privileges.””
40

 

-          The details 

o   The Famous Five 

§  Irene Parlby 

§  Louise McKinney 

§  Nellie McClung 

§  Henrietta Muir Edwards 

§  Emily Murphy 

·         Took the “Persons Case” to the Supreme Court of Canada 

·         The Supreme Court denied their plea 

o   The then travelled to the Privy Council in Britain which could technically 

overturn/appeal cases from Canada’s Supreme Court System 

§  October 18 1929 
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·         The Supreme Court of Canada was overruled 

o   “Canadian women are persons”
41

 

-          Murphy (ran as a Conservative) never made it to the Senate however, a “Liberal” 

female party member did Carine Wilson 

o   William Lyon Mackenzie King was the PM at the time enforcing a Liberal 

Government  

 

Independent Thinking Questions 

1) What sort of challenges (social, economically and politically) speaking do you think that 

“suffragettes” or activist women in the 1900s faced? Explain. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

  2) The Famous Five made Canadian history and battled through extreme hardship. Do you 

think that you could have completed what they did? Why or why not? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

3) Think about some ways women advocated for their rights and list them below. Think of 

movies you have seen or stereotypes you have heard. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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4) Write a letter from the perspective of a fictional Canadian living in Canada during the time of 

the Person’s Case. Write to a member of Parliament or the Supreme court about why you support 

the establishment of “women as persons”. Provide a solid argument and three pieces of evidence. 

Write this formally, provide a date and proper terms etc. 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Additional Information 

Here is a model image of the statue that sits on Parliament Hill, Ottawa, Ontario commemorating 

the Famous Five. This image is found on The Canadian Encyclopedia Website
42

 where you can 

read additional information about the Famous Five and the Persons Case.  

 
 

 

 

Optional: Fill out the Venn-Diagram with the Information we discussed at the beginning of class.  
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BLM 3.1 

Chinese Immigration Act 1885 

● In 1885, the federal government passed a bill to restrict 

Chinese immigration to Canada. 

●  The Chinese Immigration Act imposed a duty of $50 on 

every Chinese person seeking entry into Canada. 

● This became the first piece of Canadian legislation to 

exclude immigrants on the basis of their ethnic origin. 

● The only Chinese individuals exempted from the 

entrance fee were diplomats, government 

representatives, tourists, merchants, “men of science” 

and students. 

● Boats carrying Chinese immigrants to Canada were only 

permitted to transport one Chinese person for every fifty 

tons of the ship’s total weight. In comparison, ships 

transporting European immigrants were allowed to carry 

one person for every two tons of the ship’s total weight. 

 

 

 



Komagata Maru 1914 

● On May 23, 1914, a crowded ship from Hong Kong carrying 

376 passengers, most being immigrants from Punjab, British 

India, arrived in Vancouver. The passengers, all British 

subjects, were challenging the Continuous Passage 

regulation, which stated that immigrants must "come from 

the country of their birth, or citizenship, by a continuous 

journey and on through tickets purchased before leaving the 

country of their birth, or citizenship." 

● The regulation had been brought into force in 1908 in an 

effort to decrease Indian immigration to Canada. As a result, 

the Komagata Maru was denied docking by the authorities. 

● Following a two month stalemate, the ship was escorted out 

of the harbour by the Canadian military on July 23, 1914 and 

forced to sail back to Budge-Budge, India where nineteen of 

the passengers were killed by gunfire upon disembarking 

and many others imprisoned. 

 
 

 

 

 

 



The Empire Settlement Act 1922 

● Was an agreement between the British government 

and several commonwealth countries. 

● British immigrants were offered assistance with 

transportation costs and skill-specific training as 

incentives for settlement. 

● When the Canadian economy began to show signs of 

improvement in the 1920s, the federal government 

renewed its efforts to attract British immigrants. 

Actively pursuing British settlement was seen as a 

way of ensuring the predominance of British values 

in Canadian society. 

● Approximately 165,000 British immigrants arrived in Canada 

as participants in various settlement schemes. 

 
 

 

 

 



Chinese Immigration Act 1923 

● White hostility against the Chinese increased in the postwar 

period as poor economic conditions were blamed on visible 

minorities. 

● Restricted all Chinese immigration to Canada by narrowly 

defining the acceptable categories of Chinese immigrants. 

Only four groups would be allowed in Canada: diplomats and 

government representatives; children born in Canada who 

had left for educational or other purposes; merchants as 

defined by the minister of immigration and colonization; and 

students while attending university or college. 

● The new immigration act passed into law on 1 July 1923, 

The Chinese community referred to this day as “Humiliation 

Day”. 

● The legislation proved to be extremely effective in restricting 

Chinese immigration. It is estimated that between 1923 and 

1946 when the law was finally repealed, only 15 Chinese 

immigrants were accepted into Canada. 
 

 

 



Railway Agreement 1925 

● In September 1925, the Canadian government formalized an 

agreement with the Canadian Pacific Railway (CPR) and the 

Canadian National Railway (CNR) allowing the railway 

companies to control the recruitment and settlement of 

European agriculturalists. The agreement was part of the 

government’s efforts to fulfill Canada’s growing labour 

needs. 

● Under the terms of the agreement, the railway companies 

could issue occupational certificates to immigrants from 

countries that had previously been designated non-preferred 

nations. This led to an influx of foreign labourers from 

countries such as Latvia, Lithuania, Estonia, Poland, Russia, 

Yugoslavia, Germany, Austria and Romania. However, the 

railways were instructed not to accept Jewish farmers 

because the government believed Jewish individuals were 

not genuine agriculturalists and were therefore unlikely to 

stay on the land. 

 
 

 

 

 



“Becoming a public charge deportations” 1930s 

● As a result of the Great Depression new rules limited 

immigration to British and American subjects or 

agriculturalists with money, certain classes of workers, and 

immediate family of Canadian residents. 

● With screening abroad and at the border tightened, the 

immigration branch intensified their work in another area of 

exclusionary immigration practice: deportation. 

● Although unemployed workers were key targets, illness, 

ideology, or perceived immorality were also grounds for 

deportation. 

● Between 1930 and 1937, 25,000 immigrants were deported. 

The average annual deportation rate was about six times the 

previous normal. 

● For every two or three people admitted to Canada, one was 

being deported. The pace of deportation was such that in 

1931, the immigration quarters in Montreal were over 

capacity, filled with people being sent back to their countries 

of origin. 

 
 

 



Hungarian Refugees 1956 

● After the Second World War, many Hungarians found the 

communist rule difficult to live under. 

●  Dissatisfied Hungarians lead a revolt in October of 1956. 

The revolution lasted only 12 days. The Soviet Army invaded 

the country and crushed the revolution. 

●  There was no other choice for many Hungarians but to flee 

the country or face persecution and punishment. 

●  Within weeks of the end of the revolution, Hungarians 

began to come to Canada. 

●  It was a traumatic departure with over 30 000 Hungarians 

leaving between 1956 and the end of 1957. 

● This was the largest number of Hungarian immigrants 

Canada had ever seen. 

● The Canadian authorities and population warmly welcomed 

the Hungarian revolution refugees. 
 

 
 

 

 

 



Syrian Refugees 

● The ongoing conflict in Syria has triggered the worst 

humanitarian crisis in the world today. According to the 

United Nations, 13.5 million people inside Syria need 

urgent help. 

● Almost 4.6 million Syrians have sought refuge in the 

neighbouring countries of Egypt, Iraq, Jordan, Lebanon, 

and Turkey. Thousands more have made the harrowing 

journey to Europe in search of a better life. 

● The Government of Canada resettled 25,000 Syrian 

refugees between November 2015 and February 29, 

2016. This included government-supported and privately 

sponsored refugees. 

● Canada has given to various international efforts to 

support the Syrian people, including those living as 

refugees in neighboring countries. To date, Canada has 

committed almost 1 billion in humanitarian, development 

and security assistance in response to the Syria crisis. 

 
 

 

 

 



Canadian History Since World War 1, Grade Ten Academic (CHC2D) Lesson Four  

BLM 4.1 

Name:____________________                     Date:__________________________ 

Canada’s Road to Autonomy  

 

What was this external force or event? What was the impact of this external force 

or event on Canada and its policies? 

The Chanak Affair, 1922 

 
 
 
 
 
 
 
 
 
 
 
 

 

The Halibut Treaty, 1923 

 
 
 
 
 
 
 
 
 
 
 

 

The King-Bing Affair, 1925-26 

 
 
 
 
 
 
 
 
 
 
 

 



The Balfour Report, 1926 

 
 
 
 
 
 
 
 
 
 
 
 

 

The Fourteen Points and Canada 

 and the League of Nations 

 
 
 
 
 
 
 
 
 
 
 
 

 

American Isolationism 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 



BLM 4.2 
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