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COURSE: Canadian History since World War I, Grade 10, Academic (CHC2D) 

 

OVERALL EXPECTATION:   

 

C3. Identity, Citizenship, and Heritage: explain how various individuals, groups, and events, 

including some major international events, contributed to the development of identity, 

citizenship, and heritage in Canada between 1929 and 1945.  

 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives 

 

LESSON #: 1  

 

TITLE OF STORY: Propaganda: Unpacking the Media from WWII   

 

OVERVIEW: In this lesson, students will be encouraged to critically examine the messages of 

German and Canadian WWII propaganda films and posters. Students will learn how to identify 

propaganda and analyze propaganda techniques. Students will be encouraged to critical 

analyze the different historical perspectives represented in propaganda.  

 

MATERIALS:  

 

1. Primary Sources 

 PSD 1.1 “The Eternal Jew” Film i 

 PSD 1.2 The Eternal Jew Movie Posterii 

 PSD 1.3 Notre Armée a Besoin de Bons Canadiens Posteriii 

 PSD 1.4 They Menace Canada on Both Coasts Come on Canada! Get Ready to Buy the New 

Victory Bondsiv 

 PSD 1.5 Behind the Enemy Powers: The Jews Posterv 

 PSD 1.6 Jews are Lice Postervi 

  

2. Black Line Masters 

 BLM 1.1 Propaganda: Techniques and Tricks Handoutvii 

 BLM 1.2 Propaganda Poster Analysisviii 
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3. Instructions for Teacher 

 “The Eternal Jew” and other propaganda posters in this lesson depict offensive and 

often grotesque caricatures of other races. Teachers should preface this lesson by 

explaining that the images shown are stereotypes. Analysis of these images should be 

approached in a respective and thoughtful manner.  

PLAN OF INSTRUCTION:   

 

Step 1: Warm Up (10 minutes)  

 

Begin class by showing students a short clip from “The Eternal Jew”. Do not specifically 

introduce the film. Rather, let students watch it with little commentary. At the end of the clip, 

prompt discussion on their impression of the film with the following questions:  

 

 What was your impression of the Jewish people in this film? What did they look like?  

 Did you notice a “we vs. them” theme? Who was the “we” and who was the “them”? 

 Whose perspective do you think this film represented?  

 

Step 2: Lecture (30 minutes)  

 

The teacher will now re-direct students’ attention and introduce propaganda, specifically “The 

Eternal Jew” as a form of propaganda. Please hand out copies of “Propaganda: Techniques and 

Tricks” (BLM 1.1) for students. This will be used for student’s notes and to assist in the 

Propaganda Poster Analysis (BLM 1.2)   

 

In times of war, governments often seek to gain the support of citizens and create a unified 

population. If citizens are divided and fail to support the government, the country risks political 

upheaval (ex: rebellions) and can be at risk of losing the war. One way that a government may 

attempt to unify its population and gain citizen support is through propaganda.  

 

What is Propaganda? 

 

 Information that is intended to persuade an audience to accept a particular idea or cause, 

often by using biased material or by stirring up emotions.  

 

 Propaganda can take any form of media. In the 1930’s and 1940’s, the most common forms 

of propaganda included posters, photographs, films, and brochures.  
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 The messages of propaganda are designed to unite a country’s population for a common 

cause and to encourage citizens to actively participate in this common cause. 

 

  All propaganda is designed to appeal to people’s emotions.  

 

Propaganda in Nazi Germany 

 

 Appeared as films, traveling museum displays, pictures, books (including children’s books!) 

and paintings.  

 

 All propaganda in Nazi Germany was controlled and created by the Reich Ministry of Public 

Enlightenment and Propaganda. This department was founded in 1933 and led by Joseph 

Goebbels.  

 

 Goals of Nazi propaganda:  

 
o  To present to other nations that the Nazi Party was enthusiastically supported by its 

population.  

o Unite Germans in their Support of the Nazi Party.  

o Unite Germans as members of one race (Aryan).  

o Unite Germans against Jewish citizens; create Jewish citizens as the common enemy.  

o Portray Jewish citizens to be the scapegoats and source of every socio-economic 

problem in Germany.  

Propaganda in Canada 

 

 Remind students that propaganda was a tool also used by democratic governments during 

wartime. 

 

 During WWII, the Canadian federal government felt strained to both gain citizen support 

and finance Canadian involvement in the war. Canada was a country still divided (ie. French 

Canadian vs. English Canadians, recent immigrants vs. “Canadians” etc.). Propaganda 

therefore served to both build unity and to cement the fear and hatred of fascism in 

citizens.  

 

 Propaganda was used for a number of purposes: 

a) Encourage men to enlist. 
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b) To convince Canadians to support the war effort financially. 

c) To encourage Canadians to be thrifty and conserve food. 

d) To encourage wartime production. 

If the class struggles with independent work (ie. reading BLM 1.1 Propaganda: Techniques and 

Tricks), briefly go over this handout now.  

Step 3: Modeling (15 minutes)  

 

The teacher will model how to identify and critically analyze the techniques employed in 

propaganda using “The Eternal Jew”. On the whiteboard, write the propaganda techniques 

listed in BLM 1.1 Propaganda: Techniques and Tricks. In the blank beside each technique, begin 

brainstorming if examples of this technique could be seen in “The Eternal Jew”. Encourage 

students to participate and give answers.  

 

After identifying the techniques, address the class and ask the following questions to keep in 

mind: 

 What symbolism or metaphors were used in the film? What was the effect of this? 

 Was your impression of this film different after unpacking the propaganda techniques 

used within it? 

 How did this film manipulate you as the audience? 

 

Step 4: Guided Practice (20 minutes)  

 

In small groups of two to three, students will analyze a piece of propaganda in the same 

manner as previously demonstrated in Step 3. Each group will be assigned a Primary Document 

(PSD 1.2, 1.3, 1.4, 1.5, and 1.6). A photocopy of each Primary Document should be prepared 

prior to class and handed out at this time.  

  

Students are to fill out BLM 1.2 Propaganda Analysis. One copy of BLM 1.2 per group should be 

sufficient. Students are expected to refer to BLM 1.1 for further information on propaganda 

techniques.  

 

Encourage students to collaborate as a group and ask questions when needed. Certain posters 

require translation from German and French, so technology will be allowed to do so.  

 

Step 6: Sharing / Discussing (15 minutes)  

 

Student groups will share their responses to BLM 1.2. Students should explain the following: 
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 What areas of the poster interested them?  

 Which propaganda techniques were used within the poster?  

Once sharing is complete, the teacher will conclude the lesson by briefly summarizing the 

common themes found within propaganda posters. Use this as a time to summarize the day’s 

lesson by encouraging students to reflect on what they have learned and how they can take the 

skills they have learned outside of the classroom.  

A good leading questions to ask to summarize the lesson would be: 

 How can you critically analyze which perspectives you are receiving in the media?  

This is a time for de-briefing and conversation, so there is no right or wrong answer. 

ASSESSMENT:  

 

Assessment for learning will occur during the warm up activity and in completing the BLM 1.2 

Propaganda Analysis worksheet. Teachers have the opportunity to collect this worksheet to 

gauge student understanding and participation.   
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APPENDICES: 

PSD 1.1 

“The Eternal Jew”, ca. 1940 
 

The link to this clip can be found at the following link: 

https://www.youtube.com/watch?v=n1ttJgTqpsM) 

  

 
 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=n1ttJgTqpsM
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PSD 1.2             Poster advertising “The Eternal Jew”, ca. 1940 
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PSD 1.3  

Notre Armée a Besoin de Bons Canadiens: Recruitment Campaign 
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PSD 1.4 

They Menace Canada on Both Coasts Come on Canada! Get Ready to 

Buy the New Victory Bonds 
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PSD 1.5                    Behind the Enemy Powers: The Jews 

 

 

 

 



 
12 

PSD 1.6  

 

Jews are lice; they cause typhus 
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BLM 1.1                               Propaganda: Techniques and Tricks 

Adapted in part from Howard’s Classes. See Citation vii for more information. 

 

Propaganda is information that is intended to persuade an audience to accept a particular idea 

or cause, often by using biased material or by stirring up emotions. Propaganda can take any 

form of media. In the 1930’s and 1940’s, the most common forms of propaganda included 

posters, photographs, films, and brochures.  

 

Technique Effect  

Appeal to Authority Appeals to authority cite prominent figures to support a position, idea, 

argument, or course of action. 

Bandwagon 

 

Attempts to persuade the target audience to take a course of action "everyone 

else is taking”.  

 

Obtain Disapproval 

 

This technique is used to get the audience to disapprove of an action or idea by 

suggesting the idea is popular with groups hated, feared, or held in contempt by 

the target audience. 

Glittering Generalities 

 

Glittering generalities are intense, emotionally appealing words associated with 

highly valued concepts and beliefs. They are approval without examination of 

reason.  

Common Man 

 

Use ordinary language and mannerisms in attempting to identify the point of 

view with that of the average person. 

Transfer 

 

This is a technique of projecting positive or negative qualities (praise or blame) of 

a person, entity, object, or value (an individual, group, organization, nation, 

patriotism) to another in order to make the second more acceptable or to 

discredit it. 

Scapegoating Assigning blame to an individual or group that isn't really responsible, thus 

alleviating feelings of guilt from responsible parties and/or distracting attention 

from the need to fix the problem for which blame is being assigned. 

 

Oversimplification 

 

Favourable generalities are used to provide simple answers to complex social, 

political, economic, or military problems 

 

http://effect/
http://disapproval/
http://generality/
http://man/
http://www.wikipedia.org/wiki/Transfer
http://www.wikipedia.org/w/wiki.phtml?title=Oversimplification&action=edit
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BLM 1.1 (continued)  

 

 Common Cartoon Devices  

 

Size: An oversize figure appears powerful, threatening, and 

serious.  A small figure appears powerless and intimidated. 

 

Light and Dark: Dark design creates a feeling of disaster, fear and 

mystery.  Light design, in contrast, conveys light-heartedness, 

hope, and goodwill. 

Caricature: This technique emphasizes physical defects to the 

point where the person looks ridiculous, while still being instantly 

recognizable. 

Symbolism: One object stands for another object or 

idea.  Examples of common symbols are a beaver, maple leaf or 

Canadian flag for Canada, Uncle Sam for the United States, a 

gavel for justice, a dove for peace, and the hobnailed boot for an 

oppressor. 

Stereotyping: Groups of people are often represented in an 

oversimplified and inaccurate way that makes them, 

nonetheless, easily recognizable.   

Exaggeration: An object, person, situation or idea is overstated.   

 

 

 

 

 

 

 

Messages of 
Propaganda 

There are some basic messages in 
wartime propaganda that are 
designed to get people involved.  All 
propaganda is designed to appeal to 
people’s emotions.  Once they are 
emotionally involved, it is much 
easier to manipulate people. 

 

1. We are strong - they are weak: 
This type of message is used to 
urge recruits to join the army. 

 

2. We are good - they are bad: This 
type of message was often 
associated with religion. i.e.: 
God is on our side. 

3. The enemy presents a direct 
threat to your family and 
lifestyle. 

 

4. We are the victims - They are 
the aggressors 

 

5. Victory means that the world 
will be a better place for 
everyone 
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BLM 1.2                                                      Propaganda Analysis 

Adapted from Facing History and Ourselves. See citation viii for more information. 

Group Member Names: ________________________________________________________ 

Step One: Description  

Describe what you see in as much detail as possible. List information about the images, colors, 

lines, placement of objects, and other details.  

 

 

 

 

 

 

 

Step Two: Identification  

Record basic information about the piece. What do you know about it? Who created it? When? 

Does the piece have a title or any text? If so, what does it say? In what format or medium was it 

originally distributed (for example, as a poster, a book, a film, or an advertisement in a 

newspaper)?  
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BLM 1.2 (continued)  

Step Three: Interpretation  

Analyze the image’s message. Based on what you know about this image, what message do you 

think the creator of this piece intended to express? Who do you think was the intended audience? 

What do you think the creator of the piece wanted the audience to do or feel once they have 

seen this image? 

 

 

 

 

 

 

 

 Step Four: Evaluation 

 Is this image effective? Is it fair? Does it use lies or misleading information to express its 

message? If so, how? 
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COURSE: Canadian History since World War I, Grade 10, Academic (CHC2D) 

 

OVERALL EXPECTATION:   

 

C3. Identity, Citizenship, and Heritage: explain how various individuals, groups, and events, 

including some major international events, contributed to the development of identity, 

citizenship, and heritage in Canada between 1929 and 1945.  

 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 

 

SECONDARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence 

 

LESSON #: 2  

 

TITLE OF STORY: Not in Our Backyard: Canada’s Rejection of the SS St. Louis.  

 

OVERVIEW:  Students will learn about the doomed voyage of the SS St. Louis and Canada’s 

response to the plight of the refugees. Students will use a variety of primary sources (film, 

comic, photographs and letters) to analyze why Canada denied entry to refugees. Students will 

compare the differences in eligibility requirements for immigration between the 1930’s and 

2016.  

 

MATERIALS:  

 

1. Primary Sources 

 PSD 2.1 Jews Not Allowed Signix 

 PSD 2.2 Jews Not Wanted Sign x 

 PSD 2.3 Canadian Immigration Processxi  

 PSD 2.4 When Canada Said No: The Abandoned Jews of the SS St. Louisxii 

 PSD 2.5 National Responses to Jewish Refugees 1933-1945xiii 

 PSD 2.6 The Diary of William Lyon Mackenzie King Excerptxiv 

 PSD 2.7 Find Out if You Are Eligiblexv  

  

2. Black Line Masters 

 BLM 2.1 3-2-1 Worksheet 

 BLM 2.2 Canada and the St. Louis Handout 

 



 
18 

 

3. Teacher Instructions:  

 Teachers and students will need access to technology for this lesson. This includes the 

projection or displaying of PSD 2.3 to the class. The appropriate number of copies of 

PSDs and BLMs should also be prepared prior to the lesson.  

 

PLAN OF INSTRUCTION:  

 

Step 1: Warm Up (10 minutes) 

 

Prior to starting class, the teacher should have PSD 2.1 and 2.2 on display, either through 

projection or on a Smart Board. Accompanying these photos should be the question: “What 

country do you think these photos were taken in? Why do you think this?” This will act as the 

hook for beginning your lesson. When your students enter the classroom, instruct them to 

quietly view the photographs and write their response on a blank sheet of paper. If the teacher 

chooses, these answers can be collected at the end of the period for assessment.  

 

When the 5 minutes of writing is finished, the teacher should call on students to share their 

answers and reasoning. After a few responses, the teacher should reveal the location of these 

photos and introduce the day’s lesson with following main points:  

 

 These photos were taken in Canada. 

 Anti-Semitism was not a problem that occurred just within Germany and Europe. Canada 

was not immune to anti-Semitism, particularly as it was engrained within immigration 

policies. 

 Today we will be focusing on the SS St. Louis, the famous doomed voyage, and Canada’s 

response to the refugees. Questions we will be asking ourselves include: 

o Why did Canada refuse to accept the refugees? 

o Who did Canada’s immigration policy favour? Who did it discriminate against? 

o How has the Canadian immigration policy changed over time? 

 

Step 2: Introducing the Immigration Policy (10 minutes) 

 

Prior to discussing the SS St. Louis, students will be acquainted with the Canadian immigration 

policy during the 1930’s and 1940’s. The teacher should introduce students by projecting PSD 

2.3 Canadian Immigration Process on the board or Smart Board. Technology will be needed to 

do this.  
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 The teacher will call on students to choose a country to “emigrate” from and to answer the 

accompanying requirement questions. The answers will be submitted and an acceptance or 

denial will be given to the immigrant profile. This task can be repeated a few times with 

different immigration profiles so students can see how rigid and, at times, discriminatory the 

Canadian immigration policy was at this time.  

 

To conclude this activity, inform students that they will now be studying how this same 

immigration policy denied Jewish refugees during WWII.  

 

Step 2: Film (20 minutes) 

 

Briefly introduce the historical context of the SS St. Louis:  

 Kristallnacht had already occurred and increasing restriction of freedom for Jewish 

citizens in Germany. 

 The SS St. Louis was a ship that left Hamburg on May 15th, 1939 for Cuba.  

 Many passengers believed this was their ticket to freedom: they were escaping Nazi 

Germany and persecution.  

 

Show students the film (PSD 2.3 When Canada Said No: The Abandoned Jews of the SS St. 

Louis). This film will provide survivor testimony and explain the plight of the SS St. Louis.  

 Hand out BLM 2.1 3-2-1 Worksheet for students to complete while watching the film.  

 

Step 4: Lecture on Analyzing Canada’s Response (20 minutes)  

 

The material for this lecture was adapted from the Vancouver Holocaust Education Centre Study 

Guide. This information can be accessed at:  

http://www.vhec.org/images/pdfs/TCTH%20Teachers%20Guide.pdf 

 

After completing the film, the teacher will lead a lecture on analyzing Canada’s response to the 

plight of the SS St. Louis. BLM 2.2 is a handout which summarizes the below lecture information 

and can be handed out to students to further student understanding.  

 

Students should be encouraged to engage in the lecture by asking questions throughout.  

Canadian Immigration 

 In 1923, the Canadian Immigration Act restricted the admission of immigrants with 

“undesirable racial characteristics”. This was sometimes called the “paper wall” 

 The act ranked immigrants into four classes. 

o  First Class: British and Americans who were guaranteed entry into Canada.  
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o The second or Preferred Class consisted of immigrants from western and northern 

Europe.  

o The third or Non-Preferred class: Eastern European. 

o Fourth Special Permit Class: Jews and southern Europeans who had to get the 

permission of the Canadian cabinet to enter Canada. This meant that Jews could not 

apply with other citizens of their country (ex: German and Jewish Germans had 

separate applications).  

  During the Holocaust from 1933 to 1945, Canada admitted fewer than 5,000 Jews, 

arguably, the worst record of all the other refugee-receiving countries.  

 

Encourage students at this time to refer to the PSD 2.4 National Responses to Jewish Refugees 

1933-1945. This will be included in BLM 2.2.  

 

Evian Conference and Canada 

 In 1938, an international conference was held by American President Franklin D. Roosevelt 

to address the growing issue of Jewish refugees fleeing from Germany and Austria.  

 The Canadian government was very reluctant to attend despite assurances from Roosevelt 

that no country would be expected to change its existing immigration policies. In the end, 

Canada participated to avoid being the only country to fail to do so.  

 Prime Minister Mackenzie King feared that admitting Jewish refugees would precipitate 

social unrest and political backlash, especially in Quebec. 

 Each nation, except for the Dominican Republic, made it clear that they would not admit 

more European Jews.  

 

Canada and the Doomed Voyage 

 The plight of the St. Louis touched some influential Canadians, including B. K. Sandwell of 

Saturday Night, Robert Falworth Flavelle, a wealthy businessman and several Christian 

ministers.  

 The group sent Prime Minister King a telegram asking that Canada offer the exiles 

sanctuary. King did not think the refugees were a Canadian problem.  

 The Minister of Justice Ernest Lapointe was opposed to admitting the refugees, while the 

Director of Immigration F. C. Blair, replied that the refugees were not qualified under 

Canadian immigration law and that, “No country could open its doors wide enough to take 

in the hundreds of thousands of Jewish people who want to leave Europe: the line must be 

drawn somewhere.” 

  The St. Louis had exhausted its last hope and returned to Europe. Those who disembarked 

in England were safe. Many of the others who disembarked in Belgium, France and the 

Netherlands later perished in the Holocaust.  
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Step 5: Guided Practice (20 minutes)  

 

Students will have the opportunity to examine a passage of Prime Minister William Lyon 

Mackenzie King’s diary in which he discusses his thoughts on the Evian Conference and the 

issue of Jewish refugees. Prior to handing out PSD 2.5, inform your students of the following:  

 

 William Lyon Mackenzie King wrote in his diary between 1893 and 1950.  

 He never intended to publish this diary.  

 We are reading his diary to try understand his thoughts and beliefs, so as to better 

understand the Canadian policy on immigration at the time.  

 Provide students with a brief description of presentism: the interpretation of past 

events in terms of modern attitudes and beliefs. At this stage in their education, 

students should begin to become aware of presentism.  

 

Photocopy the excerpts of his diary, PSD 2.5, and distribute them to students. Instruct students 

to quietly read through the two passages for 10 minutes and highlight or underline the 

passages that stand out to them.  

 

While students complete this portion of the activity, write the following questions on the 

board:  

 

1) What is King’s opinion on admitting Jewish refugees to Canada?  

 

2) What were the main factors King mentions as his reason to not let Jewish refugees into 

Canada?  

 

3) What are the benefits to using King’s diary as a primary resource? (Hint: What might we learn 

from his diary that we cannot learn from other primary sources like photographs?)  

 

 These questions are intended to encourage a brief debate on King’s diary and its merits as a 

primary source. The goal of this activity is to both encourage students to begin critically 

thinking about primary resources and provide a better understanding of the main figures that 

shaped Canada’s immigration policy during the 1930’s and 1940’s.  

 

Step 5: Consolidation: Canadian Immigration Today (15 minutes) 

 

Preface this activity by explain the following information to students:  
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Canadian Immigration: After the War 

 On January 1st, 1947, the Canadian Immigration Act came into force and conferred a 

common Canadian citizenship for all Canadians, whether or not they had been born in 

Canada. 

  Canadian citizenship could also be acquired by immigrants who had been naturalized in 

Canada.  

 From 1946-1951, 19,873 Jews immigrated to Canada. From 1951-1956, 20,193 Jews 

immigrated to Canada. 

 

Students will be directed to access PSD 2.7 Find Out if You Are Eligible with technology and take 

the test. Students can either give false profiles or use their own real life experiences (citizenship 

aside) to see if they are eligible to immigrate to Canada.  

 

Once students have had the opportunity to see the new immigration policy, encourage a short 

debate amongst students based on the following questions:  

 

 Has the Canadian immigration policy improved from the 1930’s? Why or why not? 

 What type of immigrants is Canada looking for? 

 Do you think this new immigration policy still needs improvement? Why or why not? 

 

ASSESSMENT:  

 

Assessment for learning will occur during the warm up activity and in completing the BLM 2.1 3-

2-1 worksheet. Teachers have the opportunity to collect this worksheet to gauge student 

understanding and participation.  
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APPENDICES: 

PSD 2.1                                            Jews Not Allowed Sign 
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PSD 2.2                                                 Jews Not Wanted Sign 
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PSD 2.3                                  Canadian Immigration Process  
 

The link to this website is available at: 

http://www.virtualmuseum.ca/Exhibitions/Pier21/eng/etape1-step1-eng.html 
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PSD 2.4        When Canada Said No: The Abandoned Jews of the SS 

St. Louis 
The film can be found at the following link: https://www.youtube.com/watch?v=zv3s81dsByo  

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=zv3s81dsByo
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PSD 2.5                    National Responses to Jewish Refugees 1933-1945 
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PSD 2.6         The Diary of William Lyon Mackenzie King, Excerpt  
 

 

On accepting refugees, Tuesday March 29, 1938  

 

“Attended council from 12 till 1.30. A very difficult question has presented itself in Roosevelt’s 

appeal to different countries to unite with the United States in admitting refugees from Austria, 

Germany, etc. That means, in a word, admitting numbers of Jews. My own feeling is that 

nothing is to be gained by creating an internal problem in an effort to meet an international 

one. That we must be careful not to seek to play the role of the dog in the manger so far as 

Canada is concerned, with our great open spaces and small population. We must nevertheless 

seek to keep this part of the continent free from unrest and from too great an intermixture of 

foreign strains of blood, as much the same thing as lies at the basis of the Oriental problem. I 

fear we would have riots if we agreed to a policy that admitted Excerpts from King’s diary 

Mackenzie King, 1947. © Col. Canada Activity 4 Analysis of Canada’s intervention 49 Student 

Materials The Holocaust – Part 1 numbers of Jews. Also we would add to the difficulties 

between the Provinces and the Dominion. Council was very much of this view through Crerar, 

Rogers and Euler and, to some extent, Ilsley were more favourable to the open door on the 

humanitarian grounds. One has to look at realities and meet these situations in the light of 

conditions and not theories if the greatest happiness is to be obtained for the greatest number 

in the long run.” 

 

On the Evian Conference, Tuesday April 26, 1938  

 

“At Council, I took up anew the question of Canada being represented at Geneva on the 

invitation of the United States to consider political refugee. I had a communication redrafted 

stating why we had to be careful in what we did, but agreeing to be present without making 

any commitment in advance. All the cabinet were favourable to being present at the 

Conference except Lapointe, Cardin and Rinfret. I had to say that my judgment made me feel 

that it would be unwise in an international situation of the kind for Canada to be classed only 

with Italy as refusing the invitation. I spoke of the danger of offending many Jews who were 

loyal supporter of the party as well as people of larger sympathies, who would think we ought, 

at least, to have sat in even if we could do nothing later on.” 
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PSD 2.7                                       Find out If You’re Eligible  
 

The link to this website can be found at the following link: 

http://onlineservices-servicesenligne.cic.gc.ca/eapp/eapp.do 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://onlineservices-servicesenligne.cic.gc.ca/eapp/eapp.do
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BLM 2.1                                                                             Name: ______________________________ 

3-2-1 Worksheet 
 

 

3: Three things that you have learned from this film. 

 

 

 

 

 

 

 

 

 

 

 

 

2: Two questions that you still have.  

 

 

 

 

 

 

 

 

 

 

 

1: One aspect of the film that stuck out to you.  
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BLM 2.2                                  Canada and the SS St. Louis 

 

 In 1923, the Canadian Immigration Act restricted the admission of 

immigrants with “undesirable racial characteristics”. This was 

sometimes called the “paper wall”.  

 

 The act ranked immigrants into four classes. 

o  First Class: British and Americans who were guaranteed 

entry into Canada.  

o The second or Preferred Class: Western and Northern 

European immigrants.  

o The third or Non-Preferred class: Eastern European. 

o Fourth Special Permit Class: Jews and southern Europeans. 

 

  During the Holocaust from 1933 to 1945, Canada admitted fewer 

than 5,000 Jews, arguably, the worst record of all the other refugee-

receiving countries.  

 

Evian Conference and Canada 

 

 In 1938, an international conference was held by American 

President Franklin D. Roosevelt to address the growing issue of 

Jewish refugees fleeing from Germany and Austria.  

 

 The Canadian government was very reluctant to attend.  

 

 Prime Minister Mackenzie King feared that admitting Jewish 

refugees would create social unrest and political backlash, especially 

in Quebec. 

 

 Each nation, except for the Dominican Republic, made it clear that 

they would not admit more European Jews.  

 

 

 

 

 

 

 

 

 

Canada and the 
SS St. Louis 

 Some influential Canadians 

(George Wong, B. K. 

Sandwell, and Robert 

Falworth Flavelle) 

petitioned to allow the 

refugees in.  

 

 Prime Minister King did not 

think the refugees were a 

Canadian problem.  

 

 The Minister of Justice and 

the Director of Immigration 

believed that the refugees 

were not qualified under 

Canadian immigration law. 

 

  The St. Louis had 

exhausted its last hope and 

returned to Europe. Those 

who disembarked in 

England were safe. Many of 

the others who 

disembarked in Belgium, 

France and the 

Netherlands later perished 

in the Holocaust.  
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Canadian Immigration: After the War 

 

 On January 1st, 1947, the Canadian Immigration Act came into force and conferred a common 

Canadian citizenship for all Canadians, whether or not they had been born in Canada. 

 

  Canadian citizenship could also be acquired by immigrants who had been naturalized in Canada.  

 

 From 1946-1951, 19,873 Jews immigrated to Canada. From 1951-1956, 20,193 Jews immigrated to 

Canada.  

 

 

 

 

 
PSD 2.4 
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COURSE: Canadian History since World War I, Grade 10, Academic (CHC2D) 

 

OVERALL EXPECTATION:   

 

C3. Identity, Citizenship, and Heritage: explain how various individuals, groups, and events, 

including some major international events, contributed to the development of identity, 

citizenship, and heritage in Canada between 1929 and 1945.  

 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence  

 

LESSON #: 3  

 

TITLE OF STORY:   The Creation of the United Nations and the Universal Declaration of Human 

Rights 

 

OVERVIEW:  In this lesson, students will explore the creation of the United Nations and the 

Universal Declaration of Human Rights as a consequence of the horrors of WWII. Students will 

learn about Canada’s involvement in the creation of the United Nations while learning the 

difficulties of articulating and defining human rights. 

 

MATERIALS:  

 

1. Primary Sources  

 PSD 3.1 What Are the Universal Human Rights?xvi 

 PSD 3.2 Universal Declaration of Human Rightsxvii  

  

2. Black Line Masters  

 BLM 3.1 Decision Card Templatesxviii 

 BLM 3.2 Game Board Templatexix 

 

3. Extra Materials 

 Scissors  

 Large chart paper  

 Markers  
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4. Teacher Instructions:  

 This lesson will require the use of appropriate technology to access and display PSD 3.1. 

Teachers should make the appropriate number of copies of BLM 3.1 and BLM 3.2 prior 

to class. This will require cutting out the decision cards of BLM 3.1.  

 

PLAN OF INSTRUCTION:  

 

Step 1: Warm Up (10 minutes)  

 

When students enter the classroom, instruct them to answer the following question on a piece 

of paper:  What is a human right?  

 

This question may be difficult or abstract for some students, so prompts or brainstorming may 

be needed. Students will quietly free write for five minutes. At the end of this time, ask 

students to share what they wrote. Discuss the difficulty of defining what a human right is and 

articulating this idea in writing. This free writing can be later collected for assessment.  

 

Step 2: Background Information: The Creation of the United Nation and the UDHR (10 

minutes)  

 

The teacher should introduce the below information orally to students. This will serve as the 

brief introduction to the United Nations and creation of the UDHR, which is covered more 

extensively in PSD 3.1. For students needing accommodations, a handout summarizing this 

information can be provided.  

 

The below information is adapted in part from the “History of the Document” webpage 

available on the United Nations Official Website. The link to this website: 

http://www.un.org/en/sections/universal-declaration/history-document/ 

 

Creation of the United Nations 

 

Prior to the United Nations, there was the League of Nations, an inter-governmental 

organization dedicated to international cooperation and peace. Established under the Treaty of 

Versailles in 1919, the League of Nations ceased to exist after its failure to prevent WWII.  

WWII brought some of the most horrific abuses of human rights ever seen within Europe. Yet 

the rise of the Nazi Party and the implementation of these policies often happened under the 

apathetic eyes of fellow nations with little international attempts to intervene. Following this 
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failure of other countries and the League of Nations to act, the United Nations emerged as a 

governing body to ensure the atrocities of WWII would not be repeated. 

 The United Nations was created following the Dumbarton Oaks Conference in 1944, in which 

The UK, the US, China and the Soviet Union negotiated the structure of the organization. In 

1945, the UN Conference on International Organization began and involved 50 governments.  

Creation of Universal Declaration of Human Rights 

The atrocities of WWII, in which millions perished through systematic genocide and murder, 

encouraged the creation of the Universal Declaration of Human Rights, which was adopted by 

the UN General Assembly on December 10th, 1948. The UDHR was designed as a document 

which explicitly stated the fundamental rights of a person. This shared document held every 

United Nation member to the same standards of rights for its citizens.  

Step 3: “What is a Human Right?” Activity (45 minutes) 

 

The below activity is adapted from Amnesty International USA.  

 

For this activity, students will need to be split into groups of 3 to 5 players. Distribute a set of 

decision cards (BLM 3.1) and a game board (BLM 3.2) to each group. Each group should also get 

a piece of large chart paper and markers to create their list of human rights.  Once groups are 

divided, the teacher should provide the following instructions: 

 

The game board contains three rectangles: the rectangle in the center of the board is marked: 

IN EVERY CASE, the second rectangle is marked: IN MOST CASES and the third rectangle is 

marked: IN SOME CASES. 

 

Playing the Game 

 

 Step 1: Give each group of 3 to 5 players a set of cards. One person in the group should deal 

out all the cards. It doesn’t matter if some people get more cards than others. 

 

 Step 2: Without talking to anyone else, each person reads through their cards and places each 

one face up in the rectangle they think best suits the statement. For example, one of the cards 

states “Killing is wrong”. If the student thinks this statement is true in every case, they will place 

the card face up in the right rectangle (EVERY CASE). If they feel it is wrong in most cases, they 

will place the card in the center rectangle (IN MOST CASES). If he thinks it is wrong only in some 

cases, he places it in the left rectangle (IN SOME CASES).  

 



 
36 

Step 3: When everyone in the group has decided where to place his/her cards on the board, 

everyone will silently look at where the cards have been placed by their fellow group members. 

If a player feels that a card has been placed in the wrong section, he turns it over so that it is 

now face down on the board. 

  

Step 4: When everyone has had a chance to consider each of the cards on the board, the cards 

that have not been turned over are those on which the group agrees.  

 

Step 5: Each group now looks together at each of the cards which are face down. The group’s 

job now is to reach consensus on where each of these cards should go. Group members may 

want to find out who put the card in this section of the board and who turned it over.  

 

Step 6: The cards in the EVERY CASE rectangle describe rights which all group members believe 

should apply to everyone – no matter who they are, regardless of age, gender, religion, etc. – in 

all circumstances. These comprise the group’s list of human rights. On the large sheet of paper 

provided, each group should use the markers to make a list of these rights.  

 

Step 4: Consolidation (20 minutes)  

 

Each group will be given the opportunity to present their list of human rights. Groups should 

explain why they selected these rights and if there were any difficulties between group 

members in reaching an agreement on which to include. 

 

After every group has presented, distribute copies of PSD 3.2 Universal Declaration of Human 

Rights. Invite students to look at which rights are included in this declaration and to make 

connections between the decision making process between group members and the 

participation of nation states in creating the UDHR. You can ask your students the following 

questions to encourage debate: 

 

 Which rights do you think are most important in this document? 

 Do you think your experience creating and negotiating a list of human rights was similar 

to the nations participating in creating the UDHR?   

 

To conclude the learning, students will use the 3-2-1 method to complete exit cards. On a sheet 

of blank paper, they will list three new facts they have learned, two observations they made 

during the group activity and 1 question they still have. These cards can be collected for 

assessment and to inform the teacher on potential areas of improvement within the lesson.  

 



 
37 

 

Assessment: 

 

Assessment as learning will occur in both the warm up activity free write and the exit cards. 

Both of these written works can be collected and assessed by the teacher at their discretion.  
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APPENDICES 

PSD 3.1                                            Video on Human Rights  
 

This video can be accessed from the following link:  

http://ed.ted.com/lessons/what-are-the-universal-human-rights-benedetta-berti 
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PSD 3.2               Universal Human Rights Declaration (Simplified) 

 

 

1. We are all born free and equal. 

 

2. Don’t discriminate. These rights belong to everybody, whatever our differences. 

 

3. The right to life. We all have the right to life, and to live in freedom and safety. 

 

4. No slavery.  

 

5. No torture.  

 

6. You have rights no matter where you go in the world.  

 

7. We’re all equal before the law. The law is the same for everyone.  

 

8. Your human rights are protected by law.  

 

9. You cannot be unfairly detained. 

 

10. The right to trial. 

 

11. We’re always innocent till proven guilty.  

 

12. The right to privacy.  

 

13. Freedom to move.  

 

14. The right to seek a safe place to live.  

 

15. Right to a nationality.  

 

16. Marriage and family.  

 

17. The right to your own possessions.  

 

18. Freedom of thought.  
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BLM 3.2 (continued) 

 

19. Freedom of expression.  

 

20. The right to public assembly.  

 

21. The right to democracy.  

 

22. Social security. We all have the right to affordable housing, medicine, education, and 

childcare, enough money to live on and medical help if we are ill or old.  

 

23. Workers’ rights.  

 

24. The right to play. 

  

25. Food and shelter for all.  

 

26. The right to education.  

 

27. Copyright. Copyright is a special law that protects one’s own artistic creations and writings; 

others cannot make copies without permission. We all have the right to our own way of life and 

to enjoy the good things that art, science and learning bring. 

 

28. A fair and free world. There must be proper order so we can all enjoy rights and freedoms in 

our own country and all over the world.  

 

29. Responsibility. We have a duty to other people, and we should protect their rights and 

freedoms. 

 

30. No one can take away your human rights. 
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BLM 3.1                                             Decision Card Templates  
 

Cut the below cards out. A set of these cards are needed for each group of students.  

 

 

All people have a right to education. 

Parents have the right to choose the 

kind of education to be given to their 

children 

 

 

People should be allowed to criticize the 

government 

 

 

People should be allowed to talk to and 

meet anyone they wish 

 

 

Private letters and telephone calls 

should not be intercepted 

 

 

People should be allowed to have, or not 

have, whatever religious beliefs they 

wish 

 

 

People should be allowed to say or write 

what they wish 

 

 

It is wrong to keep someone else as a 

slave 

 

 

People in prison should be told why 

they are being held 

 

 

Killing is wrong 

 

 

It is wrong to force a person to work 
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BLM 3.1 (continued)   

 

 

 

 

All people have the right to medical 

help if they are ill 

 

 

All people have a right to belong to a 

country 

 

 

People should be allowed to travel and 

leave their country if they wish 

 

A person accused of a crime should be 

tried by someone who has nothing to do 

with the case 

 

After a certain age, people should be 

able to marry whomever they choose. 

 

All people should be treated equally. It 

should not depend on such things as 

their gender, appearance, or the 

country they come from 
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BLM 3.2                                         Game Board Template  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EVERY CASE 

 

 

IN MOST CASES 

 

 

IN SOME CASES 
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COURSE: Canadian History since World War I, Grade 10, Academic (CHC2D) 

 

OVERALL EXPECTATION:   

 

C3. Identity, Citizenship, and Heritage: explain how various individuals, groups, and events, 

including some major international events, contributed to the development of identity, 

citizenship, and heritage in Canada between 1929 and 1945.  

 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance  

 

LESSON #: 4  

 

TITLE OF STORY:  Survivor Testimony 

 

OVERVIEW: This lesson will allow students to independently engage and learn from Holocaust 

survivor testimonies. Students will learn to make connections between survivor testimony and 

the greater historical context of WWII.  

 

MATERIALS:  

 

1. Primary Sources  

 PSD 4.1 Yale University Library’s Fortunoff Video Archive for Holocaust Testimoniesxx  

  

2. Black Line Masters 

 BLM 4. 1 Identity Chart  

 BLM 4.2 I Know, I Feel 

 BLM 4.3  Survivor Testimony Assignment  

 

3. Extra Materials 

 Various coloured paper for BLM 4.3 Survivor Testimony Assignment 

 

4. Teacher Instructions:  

 This lesson, which explores the details of horrific violence and injustice experienced by 

survivors, may be upsetting to some students. To best prepare the class for engaging 

with survivor testimonies, the teacher should emphasize their expectations of a safe and 

respectful class environment. The teacher should further inform students at the 

beginning of the class that they may be witnessing the recounting of extreme violence 
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and abuse. Students who may be triggered by the material should be accommodated 

accordingly. 

 This lesson requires the use of the internet by each student in the classroom.  The 

teacher should plan accordingly prior to this lesson.  

 
PLAN OF INSTRUCTION:  
 

Step 1: Warm Up (20 minutes)  

 
Once class begins, the students will be instructed to take two pieces of loose-leaf paper from 

their notebook. Direct students to complete the following instructions with the below script:  

 

You and your family are being evicted from your home. You do not know where you going or 

when you will be going. You have six minutes to complete the following:  

  

On one paper, you are to write the list of the ten most important people in your life. This can be 

friends, family, your boyfriend or girlfriend, in no particular order. On the second piece of paper, 

you must write everything you would bring with you from home. Remember, you can only bring 

what you can carry.  

 

Once six minutes has passed, the teacher will instruct students to stop writing. Ask students to 

share what items they have written on the second piece of paper and why they chose these 

items. After sharing, instruct to students to do the following:  

 

During your journey, your items begin to slowly disappear. Some you cannot carry as the days 

wear on. Others you sell for food. A majority, however, are stolen. Some of the thieves are 

people you called your neighbours and friends. Others are people who do treat your items like 

their very own store. Cross everything off your list. You have no physical possessions left.  

 

The teacher should then direct students to turn to the first piece of paper. Ask students to 

share who they listed as important people and why they did so. After sharing, instruct students 

to do the following:  

 

As time passes, the list of people you travel with grows shorter and shorter. At the end of your 

journey, there are four people left on your list. The rest have disappeared or died from 

starvation, abuse, execution, or a plethora of reasons. Cross off 6 people on your list.  
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While leading the lesson, leave a moment of quiet to allow students to reflect on their lists 

before continuing. Inform students that the exercise they have just completed was based on 

the lives of many Holocaust survivors. Jews were forced from their homes with what little 

physical possessions they could carry. As they were processed through the concentration 

camps, these physical possessions were forcibly removed and taken into Nazi warehouses. This 

included everything from wedding rings, glasses, family photos and even gold teeth.  

 
Further explain that six people were crossed off the students’ list to reflect the more than sixty 

percent of Jews killed during the Holocaust. Invite students to share how they felt having to 

cross loved ones off their list. Once sharing has finished, introduce students to the lesson’s 

focus: exploring survivor testimony. The activity they have just completed was real life for a 

Holocaust survivor, who they will exploring in depth for the next thirty minutes of the lesson. 

This exercise was designed to allow students to have a better understanding of placing 

themselves in a survivor’s shoes.  

 

Step 2: Independent Research Stations (45 minutes)  

 

For this work period, students will work independently with a computer or tablet. Instruct 

students to go to the Yale University Library’s Fortunoff Video Archive for Holocaust 

Testimonies. The link for this website can be found on PSD 4.1. Students have the option to 

peruse the available testimonies and select one survivor to focus on. Instruct students that 

their job this period is to teach other students about this survivor. While viewing the profile, 

the student should keep in mind what they hope to learn about this survivor and what 

information they want to share with their classmates.  

 

Students are to complete BLM 4.1 Identity Chart and BLM 4.2 I Know, I Feel. These will help to 

organize information and be used for sharing in the third step of the lesson.  

 

Step 3: Sharing Survivor Testimonies (20 minutes)  

 

Once students have completed BLM 4.1 and BLM 4.2, the teacher should gather the class and 

divide students into small groups based on the jigsaw method, wherein each group will have a 

student who studied each profile. As the “expert” on each survivor testimony, each student will 

present their BLM 4.1 and BLM 4.2 to their peers.  

 

As students learn about other survivors, ask them to listen for similarities and differences 

between survivor experiences. What was common about these experiences? What is unique? 
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Step 4: Exit Cards (5 minutes)  

 

To consolidate today’s learning, instruct students to list one common theme they learned that 

was common amongst the different survivor testimonies shared today. The teacher should 

collect this exit card to gauge student understanding.  

 

BLM 4.3 Survivor Testimony Assignment should be distributed at this time to students and 

explained (time permitting). The due date of this summative should be at the teacher’s 

discretion.  

 

Assessment 

 

Assessment as learning will be assessed when teachers collect exit cards. Teachers have the 

option to collect BLM 4.1 and BLM 4.2 for assessment as learning. As students will need these 

sheets to complete the summative assignment (BLM 4.3), it is recommended these sheets are 

not collected until completion of the assignment.  

 

Instructions for BLM 4.3 Survivor Testimony Assignment 

 

This assignment is designed as an optional assignment available for teachers. It is to be 

completed at home by students and then displayed during class. This assignment is designed to 

allow students to more deeply explore survivor testimony and make connections between 

these narratives and the broader historical context of WWII.  

 

Students will re-watch the survivor testimony video and write down all important dates 

mentioned on pieces of paper. These pieces should be handed out by the teacher to students. 

Each survivor testimony will have a different colour paper. On these pieces of paper, students 

must write the following:  

 

 Date mentioned in video (Ex: September 15th, 1944). If there is only a year or month 

mentioned, that is okay.  

 Brief description of what happened on this date.  

 

There is no limit to how many important dates should written down. Each survivor’s testimony 

will be different in the dates mentioned.  There should, however, be a minimum of five dates 

listed.  
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These date cards will be brought to class on specific date on which the class lesson will consist 

of a gallery walk. Teachers should plan ahead and decide which day they would like this gallery 

walk to occur on.  

 

Prior to the gallery walk, the teacher should create a chronological timeline of WWII, 

specifically focusing on dates covered in lesson plans. These dates can include events like 

Kristallnacht, creation of Warsaw Ghetto, Anschluss etc. The dates should be printed out on 

paper squares and posted around the room in chronological order. Students will be expected to 

post the dates from their survivor testimony on this chronological timeline. This will take 

approximately 10 to 15 minutes for students to do so. 

 

Once all the survivor testimony dates have been posted, students will have the opportunity to 

do a gallery walk around the classroom and observe the timeline. The goal is for students to be 

able to trace each individual survivor’s journey as each testimony will be on a specific colour 

paper. Students will be able to make connections between the individual and the broader 

historical context of WWII.  

 

Following the gallery walk, students will be invited to share which testimony they researched. 

As the “expert”, they will educate their classmates on the facts they uncovered.  

 

As this assignment is very simple, student work will be marked as a participation mark. 
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APPENDICES  

PSD 4.1    Yale University Library’s Fortunoff Video Archive for Holocaust 

Testimonies 

 

The link for the survivor testimonies can be found at: 

http://web.library.yale.edu/testimonies/singlewitness 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://web.library.yale.edu/testimonies/singlewitness
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BLM 4.1                                                Identity Chart  
 

Create an identity chart for the survivor you are researching. Questions to keep in mind:  

 

 Where are they from?                       

 What was their family like?          

 What was their childhood like?  

 Were they married?  

 How did they survive the Holocaust?     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Name 
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BLM 4.2                                                         I Know, I Feel 
 

Write facts that you learn from your survivor video testimony in the “I Know” column. In the “I 

Feel” column write how this information makes you feel. What would you like to know more 

about? What surprised you?  

 

I Know I Feel 
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BLM 4.3                            Survivor Testimony Summative Assignment  
 

This assignment is designed to explore the historical significance of the survivor testimony you 

studied within class. You will be placing the survivor testimony within the greater historical 

context of WWII.   

 

Instructions 

 

Watch the survivor testimony video and write down all important dates on the pieces of paper 

provided to you. Each survivor testimony will have a different colour paper. On this paper you 

must write the following:  

 

 Date mentioned in video (Ex: September 15th, 1944). If there is only a year or month 

mentioned, that is okay.  

 Brief description of what happened on this date.  

 

There is no limit to how many important dates you should write down. Each survivor’s 

testimony will be different in the dates mentioned. You should, however, have more than five 

dates listed.  

 

These date cards will then be brought to class for the gallery walk class period. There will be a 

timeline of the events of WWII posted around the classroom. You will post your date cards 

around the appropriate dates and events. Time will be given for the class to then walk around 

and observe the timeline of survivor testimony.  

 

You will have the opportunity to share and discuss the testimony you studied.  
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PRIMARY SOURCES APPENDIX 

Lesson 1 

 PSD 1.1 “The Eternal Jew” Film 

 PSD 1.2 The Eternal Jew Movie Poster  

 PSD 1.3 Notre Armée a Besoin de Bons Canadiens Poster  

 PSD 1.4 They Menace Canada on Both Coasts Come on Canada! Get Ready to Buy the New 

Victory Bonds  

 PSD 1.5 Behind the Enemy Powers: The Jews Poster   

 PSD 1.6 Jews are Lice Poster  

 

Lesson 2 

 PSD 2.1 Jews Not Allowed Sign  

 PSD 2.2 Jews Not Wanted Sign  

 PSD 2.3 Canadian Immigration Process  

 PSD 2.4 When Canada Said No: The Abandoned Jews of the SS St. Louis  

 PSD 2.5 National Responses to Jewish Refugees 1933-1945  

 PSD 2.6 The Diary of William Lyon Mackenzie King Excerpt  

 PSD 2.7 Find Out if You Are Eligible  

 

Lesson 3 

 PSD 3.1 What Are the Universal Human Rights?  

 PSD 3.2 Universal Declaration of Human Rights  

 

Lesson 4 

 PSD 4.1 Yale University Library’s Fortunoff Video Archive for Holocaust Testimonies  
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	Step 1: Warm Up (10 minutes)
	Begin class by showing students a short clip from “The Eternal Jew”. Do not specifically introduce the film. Rather, let students watch it with little commentary. At the end of the clip, prompt discussion on their impression of the film with the follo...
	 What was your impression of the Jewish people in this film? What did they look like?
	 Did you notice a “we vs. them” theme? Who was the “we” and who was the “them”?
	 Whose perspective do you think this film represented?

	Step 2: Lecture (30 minutes)
	The teacher will now re-direct students’ attention and introduce propaganda, specifically “The Eternal Jew” as a form of propaganda. Please hand out copies of “Propaganda: Techniques and Tricks” (BLM 1.1) for students. This will be used for student’s ...
	In times of war, governments often seek to gain the support of citizens and create a unified population. If citizens are divided and fail to support the government, the country risks political upheaval (ex: rebellions) and can be at risk of losing the...
	What is Propaganda?
	 Information that is intended to persuade an audience to accept a particular idea or cause, often by using biased material or by stirring up emotions.
	 Propaganda can take any form of media. In the 1930’s and 1940’s, the most common forms of propaganda included posters, photographs, films, and brochures.
	 The messages of propaganda are designed to unite a country’s population for a common cause and to encourage citizens to actively participate in this common cause.
	  All propaganda is designed to appeal to people’s emotions.
	Step 3: Modeling (15 minutes)
	Step 4: Guided Practice (20 minutes)
	Step 6: Sharing / Discussing (15 minutes)
	Student groups will share their responses to BLM 1.2. Students should explain the following:
	 What areas of the poster interested them?
	 Which propaganda techniques were used within the poster?
	Propaganda is information that is intended to persuade an audience to accept a particular idea or cause, often by using biased material or by stirring up emotions. Propaganda can take any form of media. In the 1930’s and 1940’s, the most common forms ...
	Step 1: Warm Up (10 minutes)
	Prior to starting class, the teacher should have PSD 2.1 and 2.2 on display, either through projection or on a Smart Board. Accompanying these photos should be the question: “What country do you think these photos were taken in? Why do you think this?...
	When the 5 minutes of writing is finished, the teacher should call on students to share their answers and reasoning. After a few responses, the teacher should reveal the location of these photos and introduce the day’s lesson with following main points:
	 These photos were taken in Canada.
	 Anti-Semitism was not a problem that occurred just within Germany and Europe. Canada was not immune to anti-Semitism, particularly as it was engrained within immigration policies.
	 Today we will be focusing on the SS St. Louis, the famous doomed voyage, and Canada’s response to the refugees. Questions we will be asking ourselves include:
	o Why did Canada refuse to accept the refugees?
	o Who did Canada’s immigration policy favour? Who did it discriminate against?
	o How has the Canadian immigration policy changed over time?
	Step 2: Introducing the Immigration Policy (10 minutes)
	Prior to discussing the SS St. Louis, students will be acquainted with the Canadian immigration policy during the 1930’s and 1940’s. The teacher should introduce students by projecting PSD 2.3 Canadian Immigration Process on the board or Smart Board. ...
	The teacher will call on students to choose a country to “emigrate” from and to answer the accompanying requirement questions. The answers will be submitted and an acceptance or denial will be given to the immigrant profile. This task can be repeated...
	To conclude this activity, inform students that they will now be studying how this same immigration policy denied Jewish refugees during WWII.
	Step 2: Film (20 minutes)
	Briefly introduce the historical context of the SS St. Louis:
	 Kristallnacht had already occurred and increasing restriction of freedom for Jewish citizens in Germany.
	 The SS St. Louis was a ship that left Hamburg on May 15th, 1939 for Cuba.
	 Many passengers believed this was their ticket to freedom: they were escaping Nazi Germany and persecution.
	Show students the film (PSD 2.3 When Canada Said No: The Abandoned Jews of the SS St. Louis). This film will provide survivor testimony and explain the plight of the SS St. Louis.
	Hand out BLM 2.1 3-2-1 Worksheet for students to complete while watching the film.
	Step 4: Lecture on Analyzing Canada’s Response (20 minutes)
	The material for this lecture was adapted from the Vancouver Holocaust Education Centre Study Guide. This information can be accessed at:  http://www.vhec.org/images/pdfs/TCTH%20Teachers%20Guide.pdf
	After completing the film, the teacher will lead a lecture on analyzing Canada’s response to the plight of the SS St. Louis. BLM 2.2 is a handout which summarizes the below lecture information and can be handed out to students to further student under...
	Students should be encouraged to engage in the lecture by asking questions throughout.
	Canadian Immigration
	 In 1923, the Canadian Immigration Act restricted the admission of immigrants with “undesirable racial characteristics”. This was sometimes called the “paper wall”
	 The act ranked immigrants into four classes.
	o  First Class: British and Americans who were guaranteed entry into Canada.
	o The second or Preferred Class consisted of immigrants from western and northern Europe.
	o The third or Non-Preferred class: Eastern European.
	o Fourth Special Permit Class: Jews and southern Europeans who had to get the permission of the Canadian cabinet to enter Canada. This meant that Jews could not apply with other citizens of their country (ex: German and Jewish Germans had separate app...
	  During the Holocaust from 1933 to 1945, Canada admitted fewer than 5,000 Jews, arguably, the worst record of all the other refugee-receiving countries.
	 In 1938, an international conference was held by American President Franklin D. Roosevelt to address the growing issue of Jewish refugees fleeing from Germany and Austria.
	 The Canadian government was very reluctant to attend despite assurances from Roosevelt that no country would be expected to change its existing immigration policies. In the end, Canada participated to avoid being the only country to fail to do so.
	 Prime Minister Mackenzie King feared that admitting Jewish refugees would precipitate social unrest and political backlash, especially in Quebec.
	 Each nation, except for the Dominican Republic, made it clear that they would not admit more European Jews.
	Canada and the Doomed Voyage
	 The plight of the St. Louis touched some influential Canadians, including B. K. Sandwell of Saturday Night, Robert Falworth Flavelle, a wealthy businessman and several Christian ministers.
	 The group sent Prime Minister King a telegram asking that Canada offer the exiles sanctuary. King did not think the refugees were a Canadian problem.
	 The Minister of Justice Ernest Lapointe was opposed to admitting the refugees, while the Director of Immigration F. C. Blair, replied that the refugees were not qualified under Canadian immigration law and that, “No country could open its doors wide...
	  The St. Louis had exhausted its last hope and returned to Europe. Those who disembarked in England were safe. Many of the others who disembarked in Belgium, France and the Netherlands later perished in the Holocaust.
	Step 5: Guided Practice (20 minutes)
	Students will have the opportunity to examine a passage of Prime Minister William Lyon Mackenzie King’s diary in which he discusses his thoughts on the Evian Conference and the issue of Jewish refugees. Prior to handing out PSD 2.5, inform your studen...
	 William Lyon Mackenzie King wrote in his diary between 1893 and 1950.
	 He never intended to publish this diary.
	 We are reading his diary to try understand his thoughts and beliefs, so as to better understand the Canadian policy on immigration at the time.
	 Provide students with a brief description of presentism: the interpretation of past events in terms of modern attitudes and beliefs. At this stage in their education, students should begin to become aware of presentism.
	Photocopy the excerpts of his diary, PSD 2.5, and distribute them to students. Instruct students to quietly read through the two passages for 10 minutes and highlight or underline the passages that stand out to them.
	While students complete this portion of the activity, write the following questions on the board:
	1) What is King’s opinion on admitting Jewish refugees to Canada?
	2) What were the main factors King mentions as his reason to not let Jewish refugees into Canada?
	3) What are the benefits to using King’s diary as a primary resource? (Hint: What might we learn from his diary that we cannot learn from other primary sources like photographs?)
	These questions are intended to encourage a brief debate on King’s diary and its merits as a primary source. The goal of this activity is to both encourage students to begin critically thinking about primary resources and provide a better understandi...
	Step 5: Consolidation: Canadian Immigration Today (15 minutes)
	Preface this activity by explain the following information to students:
	Canadian Immigration: After the War
	 On January 1st, 1947, the Canadian Immigration Act came into force and conferred a common Canadian citizenship for all Canadians, whether or not they had been born in Canada.
	  Canadian citizenship could also be acquired by immigrants who had been naturalized in Canada.
	http://onlineservices-servicesenligne.cic.gc.ca/eapp/eapp.do
	 In 1923, the Canadian Immigration Act restricted the admission of immigrants with “undesirable racial characteristics”. This was sometimes called the “paper wall”.
	 The act ranked immigrants into four classes.
	o  First Class: British and Americans who were guaranteed entry into Canada.
	o The second or Preferred Class: Western and Northern European immigrants.
	o The third or Non-Preferred class: Eastern European.
	o Fourth Special Permit Class: Jews and southern Europeans.
	  During the Holocaust from 1933 to 1945, Canada admitted fewer than 5,000 Jews, arguably, the worst record of all the other refugee-receiving countries.
	 In 1938, an international conference was held by American President Franklin D. Roosevelt to address the growing issue of Jewish refugees fleeing from Germany and Austria.
	 The Canadian government was very reluctant to attend.
	 Prime Minister Mackenzie King feared that admitting Jewish refugees would create social unrest and political backlash, especially in Quebec.
	 Each nation, except for the Dominican Republic, made it clear that they would not admit more European Jews.
	 Some influential Canadians (George Wong, B. K. Sandwell, and Robert Falworth Flavelle) petitioned to allow the refugees in.
	 Prime Minister King did not think the refugees were a Canadian problem.
	 The Minister of Justice and the Director of Immigration believed that the refugees were not qualified under Canadian immigration law.
	  The St. Louis had exhausted its last hope and returned to Europe. Those who disembarked in England were safe. Many of the others who disembarked in Belgium, France and the Netherlands later perished in the Holocaust.
	Canadian Immigration: After the War
	 On January 1st, 1947, the Canadian Immigration Act came into force and conferred a common Canadian citizenship for all Canadians, whether or not they had been born in Canada.
	  Canadian citizenship could also be acquired by immigrants who had been naturalized in Canada.
	 From 1946-1951, 19,873 Jews immigrated to Canada. From 1951-1956, 20,193 Jews immigrated to Canada.
	2. Black Line Masters
	 BLM 3.1 Decision Card Templates
	 BLM 3.2 Game Board Template
	3. Extra Materials
	 Scissors
	 Large chart paper
	 Markers
	Step 1: Warm Up (10 minutes)
	When students enter the classroom, instruct them to answer the following question on a piece of paper:  What is a human right?
	This question may be difficult or abstract for some students, so prompts or brainstorming may be needed. Students will quietly free write for five minutes. At the end of this time, ask students to share what they wrote. Discuss the difficulty of defin...
	Step 2: Background Information: The Creation of the United Nation and the UDHR (10 minutes)
	The teacher should introduce the below information orally to students. This will serve as the brief introduction to the United Nations and creation of the UDHR, which is covered more extensively in PSD 3.1. For students needing accommodations, a hando...
	The below information is adapted in part from the “History of the Document” webpage available on the United Nations Official Website. The link to this website: http://www.un.org/en/sections/universal-declaration/history-document/
	Creation of the United Nations
	Prior to the United Nations, there was the League of Nations, an inter-governmental organization dedicated to international cooperation and peace. Established under the Treaty of Versailles in 1919, the League of Nations ceased to exist after its fail...
	Step 3: “What is a Human Right?” Activity (45 minutes)
	The below activity is adapted from Amnesty International USA.
	For this activity, students will need to be split into groups of 3 to 5 players. Distribute a set of decision cards (BLM 3.1) and a game board (BLM 3.2) to each group. Each group should also get a piece of large chart paper and markers to create their...
	The game board contains three rectangles: the rectangle in the center of the board is marked: IN EVERY CASE, the second rectangle is marked: IN MOST CASES and the third rectangle is marked: IN SOME CASES.
	Playing the Game
	Step 1: Give each group of 3 to 5 players a set of cards. One person in the group should deal out all the cards. It doesn’t matter if some people get more cards than others.
	Step 2: Without talking to anyone else, each person reads through their cards and places each one face up in the rectangle they think best suits the statement. For example, one of the cards states “Killing is wrong”. If the student thinks this statem...
	Step 3: When everyone in the group has decided where to place his/her cards on the board, everyone will silently look at where the cards have been placed by their fellow group members. If a player feels that a card has been placed in the wrong section...
	Step 4: When everyone has had a chance to consider each of the cards on the board, the cards that have not been turned over are those on which the group agrees.
	Step 5: Each group now looks together at each of the cards which are face down. The group’s job now is to reach consensus on where each of these cards should go. Group members may want to find out who put the card in this section of the board and who ...
	Step 6: The cards in the EVERY CASE rectangle describe rights which all group members believe should apply to everyone – no matter who they are, regardless of age, gender, religion, etc. – in all circumstances. These comprise the group’s list of human...
	Step 4: Consolidation (20 minutes)
	Each group will be given the opportunity to present their list of human rights. Groups should explain why they selected these rights and if there were any difficulties between group members in reaching an agreement on which to include.
	After every group has presented, distribute copies of PSD 3.2 Universal Declaration of Human Rights. Invite students to look at which rights are included in this declaration and to make connections between the decision making process between group mem...
	 Which rights do you think are most important in this document?
	 Do you think your experience creating and negotiating a list of human rights was similar to the nations participating in creating the UDHR?
	To conclude the learning, students will use the 3-2-1 method to complete exit cards. On a sheet of blank paper, they will list three new facts they have learned, two observations they made during the group activity and 1 question they still have. Thes...
	PSD 3.1                                            Video on Human Rights
	This video can be accessed from the following link:
	http://ed.ted.com/lessons/what-are-the-universal-human-rights-benedetta-berti
	BLM 3.1 (continued)
	BLM 3.2                                         Game Board Template
	Step 1: Warm Up (20 minutes)
	Once class begins, the students will be instructed to take two pieces of loose-leaf paper from their notebook. Direct students to complete the following instructions with the below script:
	You and your family are being evicted from your home. You do not know where you going or when you will be going. You have six minutes to complete the following:
	On one paper, you are to write the list of the ten most important people in your life. This can be friends, family, your boyfriend or girlfriend, in no particular order. On the second piece of paper, you must write everything you would bring with you ...
	Once six minutes has passed, the teacher will instruct students to stop writing. Ask students to share what items they have written on the second piece of paper and why they chose these items. After sharing, instruct to students to do the following:
	During your journey, your items begin to slowly disappear. Some you cannot carry as the days wear on. Others you sell for food. A majority, however, are stolen. Some of the thieves are people you called your neighbours and friends. Others are people w...
	The teacher should then direct students to turn to the first piece of paper. Ask students to share who they listed as important people and why they did so. After sharing, instruct students to do the following:
	As time passes, the list of people you travel with grows shorter and shorter. At the end of your journey, there are four people left on your list. The rest have disappeared or died from starvation, abuse, execution, or a plethora of reasons. Cross off...
	While leading the lesson, leave a moment of quiet to allow students to reflect on their lists before continuing. Inform students that the exercise they have just completed was based on the lives of many Holocaust survivors. Jews were forced from their...
	Further explain that six people were crossed off the students’ list to reflect the more than sixty percent of Jews killed during the Holocaust. Invite students to share how they felt having to cross loved ones off their list. Once sharing has finished...
	Step 2: Independent Research Stations (45 minutes)
	For this work period, students will work independently with a computer or tablet. Instruct students to go to the Yale University Library’s Fortunoff Video Archive for Holocaust Testimonies. The link for this website can be found on PSD 4.1. Students h...
	Students are to complete BLM 4.1 Identity Chart and BLM 4.2 I Know, I Feel. These will help to organize information and be used for sharing in the third step of the lesson.
	Step 3: Sharing Survivor Testimonies (20 minutes)
	Once students have completed BLM 4.1 and BLM 4.2, the teacher should gather the class and divide students into small groups based on the jigsaw method, wherein each group will have a student who studied each profile. As the “expert” on each survivor t...
	As students learn about other survivors, ask them to listen for similarities and differences between survivor experiences. What was common about these experiences? What is unique?
	To consolidate today’s learning, instruct students to list one common theme they learned that was common amongst the different survivor testimonies shared today. The teacher should collect this exit card to gauge student understanding.



