
Exploring the ‘Dirty 30s’ in Canada 
  

COURSE: CHC2D  
OVERALL EXPECTATIONS EXPLORED:  

- C1. Social, Economic, and Political Context: Describe some key social, economic, and political 
events, trends, and developments between 1929 and 1945, and assess their impact on different 
groups in Canada. 

- C2. Communities, Conflict, and Cooperation: Analyze some key interactions within and 
between communities in Canada, and between Canada and the international community, from 
1929 to 1945, with a focus on key issues that affected these interactions and changes that resulted 
from them.  

- C3. Identity, Citizenship, and Heritage: Explain how various individuals, groups, and events, 
including some major international events, contributed to the development of identity, citizenship, 
and heritage in Canada between 1929 and 1945.   

 
ABSTRACT: 

In the Canadian History curriculum, there is a vast breadth of significant historical events and 
time periods that are covered. At this stage in the curriculum, covering the years between 1929 to 1945, 
there are a multitude of elements that could be covered and many important  questions that could be 
asked. Our goal with these lessons and this particular story is to engage student-focused and student-led 
learning while we explore different perspectives in Canada. We also hope to reveal Canada’s global 
position and the position of Canada in relation to other countries throughout this time period. As we 
progress through our story, we will start with the potential causes of the Great Depression. Students will 
consider various events within Canada that led up to the Great Depression. They will ask questions and 
formulate predictions. They will also begin to consider the various voices that were present in Canadian 
history. Which voices are being silenced? Whose story is considered to be the Canadian Identity? What 
does identity mean in Canada? The focus of this lesson will be the causes of the Great Depression and the 
eventual consequences they may have. In the second lesson, we will explore what was changing in 
Canada, from prices to the social climate. The main focus will be on contrasting what has stayed the same 
in order to understand how the Great Depression impacted Canada. To do we will look at key social 
events and movements to highlight the tensions that were happening between both the citizens and the 
governments and between different Canadians. We will touch on the Canadian government's response to 
these movements to further highlight the changes that were happening.  In the third lesson, the class will 
begin to explore what else is going on in the world throughout this time period. A large focus will be the 
building tensions across Europe and the significance of appeasement strategies that Canada was a part of. 
The focus for this lesson will be the historical significance of global decisions. It will set the stage for the 
entrance into World War II and what Canada’s role may have been. In the fourth lesson of this set, we 
will be focusing on having the students engage with what they have learned in a summative assessment. 
Student’s will focus on a perspective and analyze how a certain group of Canadians would have been 
impacted by and felt about the Great Depression. They will discuss this as a class, speaking from their 
chosen perspective. This will be followed by a journal entry, again from that same perspective. This is 
intended to have students look at the Great Depression from different perspectives in order to help them 
make their own inferences and opinions about what happened. Overall, we hope to encourage students to 



consider the multiple perspectives in Canada. We hope to encourage students to question history, question 
the stories that are told. We hope that students will be able to use their own perspectives to write their 
own histories. We also hope to encourage students to become global citizens of history and to develop a 
clear foundation for historical inquiry.   
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LESSON 1 
 
COURSE: CHC1D 
  
OVERALL EXPECTATIONS: 

- C2: Analyze some key interactions within and between communities in Canada, and between 
Canada and the international community, from 1929 to 1945, with a focus on key issues that 
affected these interactions and changes that resulted from them.  

  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence   
  
TITLE OF STORY: The Straw the Broke the Camel’s Back - What Did the Camel Do After That?  
 
OVERVIEW: 

This lesson with focus on introducing the students to Great Depression and the 1930’s in Canada 
by first looking at the causes for the decline. Students will have prior knowledge about the rage of the 
1920’s and the flourishing culture that occurred after World War I.  
 
APPENDICES AND MATERIALS: 

1. Youtube video: The Great Depression in Canada (1/2): 
https://www.youtube.com/watch?v=7nziFLnbot  

2. Computer with Projector and Access to the Internet  
3. 10 Chromebooks or laptops (2 chromebooks at each station) 

  
A1.1 Black Tuesday Package with Primary and Secondary Sources 
  
A1.2 Dust Bowl Package with Primary and Secondary Sources 
  
A1.3 International Depression Package with Primary and Secondary Sources 
  
A1.4 Loss of the Labor Force Package with Primary and Secondary Sources 
  
A1.5 Racism and Minority Groups Package with Primary and Secondary Sources 
  
A1.6 Chart for Recording information from Primary and Secondary Sources 
  
A1.7 Collaboration Worksheet – chart for recording information during Jigsaw 
  
 A1.8 Exit Ticket 

 
PLAN OF INSTRUCTION: 

Students will students engage with primary and secondary source documents on various events. 
There will be stations and at each station there would be documents on one particular event. Students will 

https://www.youtube.com/watch?v=7nziFLnbot0
https://www.youtube.com/watch?v=7nziFLnbot


be given time to look at the primary source document (i.e. an image from the Canadian Prairies during the 
Dust Bowl crisis) and an article on the issue providing background information and analysis of the issue. 
Students will then need to record the “who, what, when, where, and why” of the event and also pose one 
prediction and one question about the crisis. Then students will be mixed up in a jigsaw format and would 
share what they learned about their topic with their peers. While the peers present, students can take notes 
to record the key information from other events. Students will also have an opportunity to look at the 
primary source documents to engage with multiple forms of evidence. Then, in each group, students will 
share their questions and their predictions with one another. They will ask “what is similar about our 
predictions, why might this be so?”. Successful learning would look like engaged and open discussion as 
students work with multiple forms of evidence in order to piece together one big picture. There would be 
lots of questions and predictions being made and respectful collaboration with peers. Students will take 
part in a class round table after gathering evidence on each event where the class will discuss their 
predictions in an open forum and pose questions that they would like to keep in mind for the remainder of 
the lessons on the Great Depression. Students will record one question and one prediction that resonates 
with them and hand it in as an exit ticket on their way out of class. 
 
LEARNING GOALS: 
Students will be able to…  

- Begin to understand how the various elements of the Great Depression affected various groups of 
people throughout Canada in different ways. 

- Look for relationships and consistencies or discrepancies between various sources, including both 
primary and secondary sources. 

- Collaborate with peers to incorporate differentiated, student directed learning and engage with the 
materials. 

 
SUCCESS CRITERIA:  
Students will be successful when…  

- Engage and collaborate with their peers to determine significance and work through primary and 
secondary source documents  

- Express the information that they have learned in a clear and concise manner so that their fellow 
students can understand 

- Ask questions and make predictions about the causes and the possible consequences of the Great 
Depression in Canada.  

 
CLASS TIME: 75 minutes  
STEP 1: WARM UP 
Timing: 5 minutes Grouping: Whole Class 
HOOK 

- As students settle into class, welcome them and then play the 2 minute YouTube video (The 
Great Depression in Canada (1/2): https://www.youtube.com/watch?v=7nziFLnbot0)  

- This video shows multiple images and clips from the Great Depression and discusses the 
stock market crash.  

 

https://www.youtube.com/watch?v=7nziFLnbot0
https://www.youtube.com/watch?v=7nziFLnbot0


STEP 2: DISCUSSION 
Timing: 10 minutes Grouping: Whole Class  
THINK - PAIR - SHARE  

- First, have students think about everything that is being addressed in the video and write or draw 
these thoughts out on a piece of paper. 

- What is the mood? 
- What message is being sent?  
- What images do we see?  

- Then, have a student share / compare their ideas with a partner. 
- Then open up the discussion - write out common themes on the board 

- Explain to students that they will be looking for these themes throughout the activity in 
order to make predictions about what is to come and comparisons about what they have 
already learned.  

- As a group, compare the mood/tone/events of the last period of study to the themes that you have 
just identified as a group.  

- Pose the question: What might be the causes of these changes and what are their 
consequences going to be? *central question for the lesson* 

 
STEP 3: SMALL GROUPS  
Timing: 20 minutes Grouping: Small Groups  

- Divide students into 5 small groups of 5-6 students each. Students will be responsible for 
becoming “experts” on their given topic. They will be responsible for using the resources 
provided at their station (secondary source, primary source, and two chromebook computers) to 
research their topic and complete a “who, what, when, where, why” information chart.  

- This chart is split up into these categories to activate student’s thinking about their topic. Students 
may record questions or predictions that they have as they research.  

- Students are meant to work as a team to ensure that each student has similar things written on 
their chart and is prepared to share their information with their peers. 

  
STEP 4: JIGSAW AND COLLABORATION 
Timing: 20 minutes Grouping: Small Groups  

- Students split up into their jigsaw groups and are responsible for expressing the information that 
they learned in their expert groups to their peers.  

- In order to split students up, you can have them take a body break and walk around the 
room as you give them their numbers. You could randomly assign numbers, or if you are 
accommodating multiple IEPs you could strategically place students in order to 
encourage appropriate and fruitful discussions.  

- Students can show their peers their primary or secondary source documents and can choose to 
present their information through a google slides presentation or orally.  

- Students will be responsible for filling out their own condensed versions of the “who, what, 
when, where, why” chart so that they have information from multiple events. 

  
STEP 5: SHARING IDEAS 



Timing: 10 minutes Grouping: Whole Class  
- Students will move their chairs into a circle and will discuss what they have learned about the 

different events.  
- The teacher will pose the following questions in order to encourage discussion:  

- What are the major themes of the events?  
- Who was involved?  
- When did they happen?  
- What are the possible consequences of these events?  
- How do they relate to the themes we established at the beginning of the lesson?  

 
STEP 6: REFLECTION 
Timing: 5 minutes Grouping: Whole Class  

- Students will spend the last 5 minutes of class completing an exit card.  
- They will be asked to pose one question that they would like to consider for the remainder of the 

unit and one prediction that they would like to make about the consequences of these events for 
various groups of Canadians at this time  

 
ASSESSMENT: 
This activity will include assessments as  and for  learning. The teacher will record notes on the student’s 
discussions at each stage of the activity (the small group, the jigsaw, and the round table discussion). The 
teacher will collect students exit tickets with their questions and predictions to gain further insight into 
their thinking about the topic after the first day. The teacher will also look at the chart that the students 
have completed and gauge the student’s collaborative contributions to student focused discussions. 
 
ACCOMMODATIONS/MODIFICATIONS:  
The design of this lesson is focused on Universal Design which allows all students to access the 
information as they see fit. Hard copies of resources will be provided, however students can also have 
access to laptops or assistive technology if they have an IEP and would like the information on the 
computer. All resources, will be shared with students prior to the start of the lesson. Differentiation will 
be available for students with IEPs and learning exceptionalities. This lesson can be differentiated by 
allowing students to express their ideas in multiple formats, such as possibly creating a google slide show 
to demonstrate their learning to their jigsaw group. 
 
 
 
 
 
 
 
 
 
 
 



 
LESSON 2  
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 
  
TITLE OF STORY: Homegrown Violence in Canada throughout the Dirty 30’s: The development of a 
darker side of Canada  
  
OVERVIEW: 

The main focus of this lesson is the question “Does change always mean progress?”. With this in                 
mind students will look at some of the changes that were happening both politically and socially in                 
reaction to the Great Depression. This lesson is rooted in the idea that the student’s have an understanding                  
of WWI and the 1920’s in Canada. It will take students through an analysis of the changes that were                   
happening and why they happened. It is intended to promote discussion as to why some things changed                 
and why some things stayed the same. Furthering this question the students will answer the overarching                
question of whether or not change equates progress or beneficial results. The students will explore these                
through a class lesson, individual work and discussion.  
 
APPENDICES AND MATERIALS: 

1. Youtube video: The Great Depression in Canada (1/2): 
https://www.youtube.com/watch?v=D6IHzu_uXEE 

2. Computer with Projector and Access to the Internet  
 
A2.1 Teacher Powerpoint/ Google Slides 
A2.2 Guided Questions Handout (30 Copies) 
A2.3 Compare and Contrast Package Powerpoint 
A2.4 Compare and Contrast Package (30 Copies) 
A2.5 Exit Ticket 
 

 
PLAN OF INSTRUCTION: 

The class will begin with a warm up. The students will watch a short youtube video that gives a                   
brief overview of things that were happening during the Great Depression. It is meant to refresh student’s                 
minds about what they have learned in previous day’s classes. It is also meant to get students refocused on                   
the material at hand. Next the teacher will give a powerpoint presentation on some political and social                 
movements that were happening in Canada. The basis for this is to show how the Great Depression was                  
creating ripples in all aspects of Canadian culture. It is also meant to bring the changes that were                  
happening to the forefront. The powerpoint is accompanied by a handout that the students can follow                
along with in order to help guide their note taking. This is meant to aid students keep track of material                    
without the stress of having to take notes free hand. Next the class will look at images on a powerpoint                    
slide, which they will also have in front of them, in order to compare and contrast what life was like                    
before and during the Great Depression. The handout has the images as well as space to write down what                   
is discussed aloud as a class. The teacher is meant to help prompt this discussion with the guiding                  

https://www.youtube.com/watch?v=7nziFLnbot0


questions listed below. Lastly the students will fill out an exit ticket in order to process what they have                   
learning in this class but also to help the teacher understand if the students processed the material.  
 
 
LEARNING GOALS: 
Students will be able to…  

- Identify some major changes that occurred as a result of The Great Depression and why these 
changes occurred. 

- Identify things that remained the same during the Great Depression 
- Understand why change and lack thereof are important to Canadian history 

 
SUCCESS CRITERIA:  
Students will be successful when…  
 

- Discuss why change may not always equal progress 
- Engage with information through a critical lense  
- Ask questions that get at the root of the Great Depression 
- Understand some key contributing factors to the Great Depression 

 
CLASS TIME: 75 minutes (structured for less than 75 mins to allow for transition time and 
beginning of class routines)  
 
STEP 1: WARM UP 
Timing: 10 minutes Grouping: Whole Class 
HOOK 

- This class will start with the students watching the youtube video “The Dirty Thirties” (about 4 
mins) https://www.youtube.com/watch?v=D6IHzu_uXEE 

- This is meant to get students thinking about changes- which the video directly addresses 
- It also provides students with images of the Great Depression to help understand the hardships 
- The video also alludes to how the Great Depression hit some Canadians harder than others- 

something that should be pointed out by the teacher because the next two lessons discuss this in 
depth. 

 
STEP 2: LESSON 
Timing: 20 minutes Grouping: Whole Class  
TEACHER GUIDED INSTRUCTION  

- With the use of a Google Slides powerpoint, the teacher will deliver a lesson on changes and 
reactions that were occurring as a result of the Great Depression 

- The students will follow along with the powerpoint as the teacher delivers key events and 
movements that occurred 

- This is heavily reliant on their listening skills however teacher notes are available for 
students who may struggle with understanding information delivered orally.  



- Students will be given a copy of a note-taking sheet to help guide their note taking throughout the 
lesson - this will be a strategy that has been used for each lesson before in the semester and the 
students should be familiar with the process.  

- Students can also have access to this handout online if they prefer to take notes using 
assistive technology or by typing.  

- This powerpoint is meant to engage students in conversation about what was happening and to 
promote question asking 

 
STEP 3: COMPARING AND CONTRASTING- WHAT HAS CHANGED, WHAT HASN’T 
Timing: 20 minutes (about 4 minutes a slide) Grouping: Whole Class 

- Students will be shown a series of 2 images placed next to each other on a powerpoint 
- One image is from before the Great Depression, the other is from during 

- Using these images as prompt students will discuss what has changed and what has remained the 
same from the time before the economic crash to during it 

- Students will follow along on their worksheet, which also has the images printed on it, and write 
down what the class discusses 

- Some guiding questions include: 
- Why is what is depicted happening? Do you know of any factors that may have lead up to 

this event? 
- Is the change obvious or subtle? 
- Did the change benefit anyone? 
- If it stayed the same, why did it do so? 
- What the intent behind the change or lack thereof? 

 
  
STEP 4: REFLECTION 
Timing: 10 minutes Grouping: Independent  

- The students will use the last 10 minutes of class to complete the exit ticket that the teacher has 
provided for them 

- The exit ticket will ask them 3 questions: 
- Make a prediction about any changes that may come with the impending war? 
- Name 2 things changed in Canada during the Great Depression 
- Name 2 that remained the same in Canada during the Great Depression 

 
ASSESSMENT: 
The exit ticket is assessment for  and as  learning. This is meant to get students thinking about what they 
have learned and reflect on it. It also tells the teacher what the students took away from the lesson in order 
to help guide where to go in future lessons. If students seemed to having been struggling one area of the 
material than the exit ticket provides the teacher with the information to change their upcoming lessons in 
order to address this.  
 
ACCOMMODATIONS/MODIFICATIONS:  
 



The accommodations and modifications for this lesson should reflect the learners in the classroom in               
order to best help them succeed. This lesson was designed with UDL in mind, it allows most types of                   
learners to succeed in the classroom. For students who may struggle with processing information              
delivered orally the teacher’s notes are available for each of the power point slides. Additionally students                
will have access to technology if their IEP suggests they use educational technology for note taking or if                  
the school has a focus on technology in the classroom. During the class discussion students are able to                  
both see and listen to the information delivered which will help students who process information               
differently succeed. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
LESSON 3  
 
COURSE: CHC1D 
  
OVERALL EXPECTATIONS: 
 
 C2. Communities, Conflict, and Cooperation: Analyze some key interactions within and between 
communities in Canada, and between Canada and the international community, from 1929 to 1945, with a 
focus on key issues that affected these interactions and changes that resulted from them.  
C3. Identity, Citizenship, and Heritage: Explain how various individuals, groups, and events, including 
some major international events, contributed to the development of identity, citizenship, and heritage in 
Canada between 1929 and 1945.   
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance  
  
TITLE OF STORY: The Gravity of Global Decisions - The Precursor to The Acceptance of Evil?  
  
OVERVIEW: 

In this lesson, students will take a step outside of the lens of the Great Depression and will begin 
to explore what other decisions Canada was a part of on a Global Level and what significance these 
decisions would ultimately have. There will be a focus on the building tensions between Hitler and his 
rising Nazi regime and the appeasement policies that the Western alliances were putting into place. There 
will also be a focus on what significances these tensions may have had for Canadian people prior to the 
start of World War II. In addition, preparations will be made for students to begin researching their roles 
for their final round table assignment in Lesson 4. They will have the opportunity to implore research 
techniques and strategies for inquiry to examine how the 1930’s may have had significance for particular 
groups within Canada.  
 
APPENDICES AND MATERIALS: 
A3.1 Teacher Powerpoint / Google Slides Presentation  
A3.2 Lesson Note Taking Sheet for Students  
A3.3 Research Prompts and Group Research Sheet  
A3.4 Exit Ticket  
 
PLAN OF INSTRUCTION: 

This lesson will begin with an interactive hook  to get students emotionally invested in the process 
of appeasement. This definition is often difficult for students to understand, so by introducing it in a 
low-risk environment using their own resources, the goal is that students will be able to use their 
experience as a starting point for the lesson. Then there will be a teacher guided lesson on the global 
context that begins to ‘heat up’ throughout the 1930s. This lesson will touch on the rise of Hitler and the 
Nazi regime and the response that the Western allies had to these growing tensions. The students will be 



asked to consider why  these events are significant to the time period that we are learning about throughout 
the lesson. What  implications might they have? How  do these events relate to the Canadian context 
throughout the Great Depression? The students will have a note taking sheet to guide their note taking 
throughout the lesson (the use of which is optional). The class will then have a brief discussion about 
these questions and about the issue of historical significance. It is important that students begin to 
consider how this significance may have differed depending on the location that they were in or what 
group they are looking at. Then students will be given the task of taking on a historical perspective. They 
will be able to choose whether they would like to take on the role of either the Canadian Government, the 
Canadian Middle Class, the Canadian Working Class, or the Canadian Minorities (including both women 
and immigrant groups). They will then be separated into their groups in the four corners of the room. 
There they will be in “research pods” where they will spend time researching how these groups were 
affected throughout the course of 1929-1939. They will be guided by a question worksheet which will 
come into play in lesson 4 on perspectives. The emphasis for this research will be historical significance. 
Why these groups were significant to Canada, which events were significant for that particular group, 
how they interacted with other groups, ect. Students will then be given time for personal reflection - to fill 
out an exit ticket for the day on what they researched - and to prepare for the round table discussion in 
lesson 4.  
 
LEARNING GOALS: 
Students will be able to…  

- Identify some major shifts in global ideologies as the Nazi Party begins to take power in 
Germany.  

- Understand the concept of appeasement and the significance of this agreement between the 
Western alliances and Hitler’s Nazi Regime.  

- Determine historical significance for various groups in Canada throughout the Great Depression.  
 
SUCCESS CRITERIA:  
Students will be successful when…  

- They collaborate with students and peers in order to research a particular perspective and 
determine the significance of that perspective.  

- They ask questions and make predictions  
- They engage in the activities with an open mind and are respectful to other’s ideas, even when 

they disagree. 
CLASS TIME: 75 minutes  
STEP 1: WARM UP 
Timing: 7 minutes Grouping: Whole Class 
HOOK 

- This class will begin with a hook that attempts to show the process of appeasement. This 
definition is often hard for students to disconcern so the teacher will begin, as students walk into 
the class, taking all of the students blue pens or pencils.  

- The teacher will ask them to open up their pencil case and will hand pick the resources. 
Then they will put them on their desk and inform the students that they plan on 
destroying all of the pens that they have just collected.  



- The teacher will tell them that they are no longer able to have blue pens or pencils in the 
class, once they are all destroyed, but yet they are only going to be allowed to write any 
future tests or assignments with these two resources.  

- They will have 3 minutes to discuss a plan amongst themselves for how to solve this 
problem.  

- They will then have a 3 minute discussion about the plans that students came up with - 
the hope is that students will decide to give up all of the pencils but they will make some 
sort of agreement to get back the blue pens.  

- This introduction will get students emotionally involved in the process of appeasement 
before the lesson starts while keeping the environment low risk.  

 
STEP 2: LESSON 
Timing: 20 minutes Grouping: Whole Class  
TEACHER GUIDED INSTRUCTION  

- With the use of a Google Slides powerpoint, the teacher will deliver a lesson the development of 
Nazism and the rapid growth of Hitler’s ideology.  

- The lesson will focus on the significance of this growth and the responses that were made 
on behalf of the Western Allied forces at this time, particularly appeasement.  

- Students will be given a copy of a note-taking sheet to help guide their note taking throughout the 
lesson - this will be a strategy that has been used for each lesson before in the semester and the 
students should be familiar with the process.  

- Students can also have access to this handout online if they prefer to take notes using 
assistive technology or by typing.  

 
STEP 4: DETERMINING SIGNIFICANCE & SHARING IDEAS  
Timing: 10 minutes Grouping: Whole Class 

- The class will debrief the lesson by considering why  these events are significant to the time period 
that we are learning about throughout the lesson.  

- What  implications might they have?  
- How  do these events relate to the Canadian context throughout the Great Depression? 
- What predictions  can we make about the historical significance of these decisions? How 

far will the ripples run?  
- Analogy of putting one drop into a pond and asking the students how far the 

ripples will spread (how significant will the drop be?)  
 
STEP 3: SMALL GROUP RESEARCH  
Timing: 30 minutes Grouping: Small Groups  
FOUR CORNER RESEARCH COLLABORATION 

- The class will be asked to sign up for one of four groups (either the Canadian Government, the 
Canadian Middle Class, the Canadian Working Class, or the Canadian Minorities (including both 
women and immigrant groups).  

- They will be split into groups of 7-8 people  
- They can sign up (first come first serve) 



- They should choose their topic based on interest  
- Each group will gather into a research pod in the corners of the room.  
- The groups will work collaboratively to research their perspectives throughout the period of study  

- They should follow the question prompts on the research guidelines sheet  
- They will be informed that this research will all work towards the round table discussion 

that will occur in lesson 4  
- They will be given the questions that will be asked throughout the round table and should 

be prepared to discuss their answers.  
  
STEP 6: REFLECTION 
Timing: 10 minutes Grouping: Independent  

- The students will use the last 10 minutes of class to complete the exit ticket that the teacher has 
provided for them 

- The exit ticket will ask them for how they felt about the initial hook activity  
- The exit ticket will also ask them to discuss how their particular perspective may interact with 

another perspective in the round table and why this intersection may be significant.  
 
ASSESSMENT: 

- This lesson’s assessment will largely focus around assessment for  and assessment as  learning. 
The assessment for learning, or the diagnostic, will occur during the opening hook of the class as 
we begin to interact with the activity establishing what appeasement is. The teacher will not 
necessarily be assessing prior knowledge, but the students comfortability with the topic and how 
they interact with each other in the classroom. The assessment as learning will occur when the 
students are in their research pods and they are using the researching techniques and their prior 
knowledge to apply it as they research the significance of a particular perspective.  

 
ACCOMMODATIONS/MODIFICATIONS:  

- This lesson was designed with UDL in mind, however there are accommodations that can be 
made. The primary accommodation is the use of assistive technology. Throughout the lesson, 
students can access both the google slides presentation and the note-taking handout on their 
device and can take notes via their technology. They can also save the google slides to access at a 
later date if they need longer time processing the information. During the research session, 
students will have access to their devices. In addition, research can be done independently if an 
accommodation is that the student requires quiet workspaces.  

  
  
  
 
 
 
 
 
 



 
 
LESSON 4  
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Perspectives 
  
TITLE OF STORY: Canada: A United Nation or a Divided One? 
  
OVERVIEW: 

The focus of this lesson is to have students engage with different perspectives with the intent to                 
approach history from many different angles. Students will step into the role of a different group (racial,                 
economic or gender-based) in Canada to explore their struggles and hardships during the Great              
Depression. Approaching history from different perspectives allows students to get a more rounded view              
of history and prompts questions of authenticity and education. It will force students to examine biases in                 
learning and ask questions about how perspective impacts how we see history. This is done through                
comparing and contrasting the different groups and looking at how the Great Depression impacted each               
group differently. By looking at the biases in Canadian history and how it changes how different groups                 
are represented students can work on develop their critical thinking skills when it comes to Canadian and                 
world history.  
APPENDICES AND MATERIALS: 
 
A.4.1 Chart for Formative Feedback 
A.4.2 Rubric for written journal entry 
 

 
PLAN OF INSTRUCTION: 

This lesson will allow students to learn and discuss how the Great Depression impacted different               
groups in Canada differently. The point of this exercise is to show that simply saying “The Great                 
Depression made everyone poorer” is not entirely true. Different people and groups experienced the Great               
Depression differently and as a result had very different views on the Canadian government moving into                
World War II. The main focus of this class is to start by getting students thinking critically about history                   
and asking questions about what happened. The class will start with a warm up in which students will                  
meet in their groups to answer a short prompt to get them warmed up for discussing as a class. From there                     
the class will arrange the desks so all students can face each other to promote discussion. The teacher is to                    
allow the conversation to go freely as long as it stays on topic and does not get out of hand. The students                      
already have the answers to prompts in front of them so as to reduce stress when discussing what                  
happened. The main question is “How did the Great Depression impact different groups differently” with               
the intent of looking at similarities and differences in different groups’ experiences. Following that the               
class will debrief on the discussion. As a class the students can comment on what went well and what                   
needs improvement moving forward into other discussions in the classroom. This is also a time for                
students to ask questions that may not have been answered during the discussion. Next the students will                 
write a short journal entry either in the form of free writing or a diary entry. The students are addressing                    
the question: “How was your group affected by the Great Depression and did they face more or less                  



hardships than another group?” The students are asked to not only reflect on the group they became an                  
expert on but also on what they learned from a different group. This promotes critical thinking and                 
listening skills and allows students to examine how different biases paint history differently.  

 
 
LEARNING GOALS: 
Students will be able to…  

- Begin to understand how the Great Depression paved the path for WWII 
- Demonstrate my understanding of key events of the Great Depression both in oral and written 

form  
- Analyse social and political events and their impact on various groups in Canada 

 
SUCCESS CRITERIA:  
Students will be successful when…  
 
 
CLASS TIME: 75 minutes  
STEP 1: WARM UP 
Timing: 5 minutes Grouping: Whole Class 
WARM UP 

- Students will meet in their groups to prepare for the class discussion 
- Working with the prompt “Pick the 3 most important events or facts about your group in terms of 

the Great Depression” students will answer this briefly to get warmed up and ready to discuss as a 
class 

- This is meant to give students the opportunity to fill in any gaps in their understanding of the 
group and the events that directly impacted them by discussing it with their peers who were 
studying the same topic 

 
STEP 2: DISCUSSION 
Timing: 30 mins Grouping: Whole Class  
CLASS DISCUSSION 

- First, students will arrange the desks into a circle to promote open discussion. They can sit with or 
without their group members, depending on what they prefer.  

- The teacher will start the discussion with the opening question: “Who do you think the Great 
Depression affected the most?” This is meant to create a dialog between students rather than just 
going around and each student just reading their answers. This will promote debate and 
discussion.  

- The teacher can allow the discussion to move and develop organically. It is up to the teacher’s 
professional judgement as to when to jump in or redirect the conversation if it slows down or gets 
off track.  

- If the teacher does decide to jump there are the questions the student already answered on 
their handout. This will give the students a basis for their responses and not startle them 
or catch them off guard, allowing all students to succeed.  



- The teacher can track different student’s progress on the chart provided but then synthesize it to 
more full-bodied feedback for the student after the discussion 

 
STEP 3: DEBRIEF 
Timing: 10 minutes Grouping: Whole Class 
CLASS REFLECTION 

- As a class it is important to reflect on what happened during the discussion. This is meant as a 
space for students to look back on what went well and what they could improve on as a class in 
future discussion. The teacher will start by asking “what did we as a class do well in this 
discussion?”. You can refer to anchor charts or the rubric when talking about it.  

- The next question would be “What could we as a class improve for our next discussion?” 
- The next question is “What is one thing that surprised you during this discussion?” As a class it 

important to look at what happened and what was learned to help them in the future.  
- This is also an opportunity for students to ask questions that may have been left unanswered 

about their group and others’. 
  
STEP 4: JOURNAL ENTRY 
Timing: 30 Mins Groupings: Individual  

- The students will pull out journals or loose leaf paper  
- Working with the prompt “How was your group affected by the Great Depression and did they 

face more or less hardships than another group?” students will write for the last 30 mins of class. 
- They can write it in free form, just getting their ideas down or as a diary entry and focus on the 

emotional response.  
- The writing will be marked again the rubric attached to the back of their package so students will 

have had time to think about their answer.  
- The focus of this is to take what they learned in the discussion and synthesize it into concrete 

understandings. It allows students who may have struggled with the oral component to write 
down their ideas.  

  
ASSESSMENT: 
This activity will include assessments of and as  learning. The teacher is directly evaluating how the 
students interpret and discuss what they have learned over this unit. It is a summative assessment for 
marks in order to test what the student has learned. It is also an assessment as learning because students 
are learning from each other throughout the class. This assessment creates a space for the students to be 
both the learner and the teacher.  
 
ACCOMMODATIONS/MODIFICATIONS:  
 
The accommodations and modifications for this lesson should reflect the learners in the classroom in 
order to best help them succeed. Some ways of modifying this summative assessment would be to allow 
students to hand in their research questions for marks rather than one of the written component for 
students who may struggle with their communication or critical thinking skills. In terms of 
accommodations for students who may struggle with speaking out in class due to anxiety or other reasons, 



there are apps available that will voice record a student speaking. With their and their parent’s permission 
students may choose to sit back in the class discussion and opt to use the voice recording software in 
order to practice their oral skills without the pressure of speaking out in front of the entire class. This also 
allows them to gain feedback without worrying about what other students might think of them. 
Modifying the success criteria to reflect the learners is another way this lesson can be modified. By 
reducing the success criteria to meet the student’s needs will still allow the student to push themselves 
within what is attainable for them.  
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A1.1 - Black Tuesday Resources 
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Stock Market Crash 
 
Thursday, October 24th, 1929, the New York Stock Exchange(NYSE) fell on its knees people 

panicked, trades were increasing like never before. Stock investors tried everything to drop out, 

stock prices dropped so rapidly top bankers had barely enough time to react. Five days later, the 

stock market completely crashed. Companies went bankrupt, stocks became worthless, civilians 

were forced on insolvency, many suicide while others lived in despair. This even was then known 

as "The Great Crash".  
 

 

Identity of the Crash 
To say that the crash on Black Tuesday caused the depression later on is very untrue. The stock 

market crash is only a symptom of the sick economy. Problems were brewing way before the out 

spread of economic depression. Collusion between officers and capitalist, instability in the stock 

market, and lack of well structured financial policies. All these subtleties have pointed out the 

illness of the economy in America. Still, countries and people alike depended on it. Slowly and 

vaguely the problems surfaced, causing the stock market crash of 1929 and a depression 

worldwide.  
 
Abnormal Stock Investments 

During the great war, the advance industrialized Europe 

regressed as North Americans took the chance to prosper its 

own industries, eventually replacing Europe as the respected 

economic leader. Productions in North America burst forth 

creating a huge boom in its economy. After the war, 

optimism of Canadian and the U.S economy was still at its 

peak. Around this time investing in the stock market became 

quite popular. The growing North America bull market 

attracted many. Some turned rich over night by buying and 

selling stocks. Not realizing the risk, many people became 

heavily relied on the ups and downs of the stock market, investing all their savings, gambling for a 

change to obtain a ticket to the upper class. 
 
Credit Abuse 

Many investors bought stocks on margin, meaning they borrowed money to invest. In fact, credit 
buying had became a custom in the North American society during the roaring twenties. The rule 
is simple. Enjoy it now and pay for it later. People bought many things off debts but by the time 
most debts where paid off, the items that were purchased were ready to be thrown out. 
Comedians joked, experts warned, it seems impossible to stop this dangerous cultural way to 
spreading amongst society causing insolvency during the depression. 

 
 

 

 

 

http://understandingthestockmarket.us/wp-content/plugins/wp-o-matic/cache/e108d_stock_market_crash_1930_1d.gif
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Over-Production 
 

 

Relief Garden 

 
As economy in Canada and the U.S. grew, Europe was also recovering. Production of civil goods 

resumes in various parts of Europe, colliding with North American exporting goods competitions 

aroused. Some countries then rose tariffs hoping to protect its own businesses. As one influence 

another, international trades were suddenly cut off. Businesses had to target inward towards their 

own countries. Exporting leaders took a huge blow having over productive goods stockpiled. 

Contributing to the unemployment and deflation, international cash flow slowly resumed in the mid 

1930s.  

 

 
 

Workers Looking for Jobs 

Over-Dependent 
Dependence and influence can be quite dangerous. Canada's dependence on primary resources like 

minerals and paper had cost the economy greatly. Prices of primary resources are easily influenced 

by the market, and by relying the economy on only a few of the resources can be very risky. As the 

prices of the resources increase the economy may grow, but if the prices drop the economy may 

turn black until it rises again. Since the turn of the century Canadian's reliance on the huge market 

of the United States had been increasing tremendously. This dependence can be good or bad. The 

huge population of the U.S. provided Canadian businesses a huge market to chew on, but when that 

market crashed businesses suddenly lost all their customers. With no one to sell their products to, 

businesses became unprofitable, causing a serious downfall in Canada's economy.  
 

http://sidewalksprouts.files.wordpress.com/2008/04/youngstown-depression-gardens-1.jpg
http://www.mysteriesofcanada.com/images/depression.jpg


Name: __________________   Date:___________________ 

 

Significance  
 

 

Karl Marx 

The Great Crash marked the beginning of the Great Depression. This economical downfall caused 

democracies around the world to be questioned. Chaos emerged, civilians were willing to try 

anything for bread and shelter. Ambitious, smooth talking authoritarians aroused, giving birth to the 

second great war ending the depression. The 1929 Stock Market Crash effect gain the Canadians' 

and the rest of the world's attention on the importance of financial stabilities. Governments starts 

creating programs and assigned officials to surveillance the economic and financial status of the 

country. As another crisis began in the next millennium, it was properly tranquilized due to the 

experience of the Great Crash in 1929.  

 

http://www.redmolotov.com/images/designs/karl-marx-tshirt_design.jpg
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Canadian Stock Market Crash (https://canadainthe20sand30s.wikispaces.com/Stock+market+crash) 

 

https://canadainthe20sand30s.wikispaces.com/Stock+market+crash
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A1.2 – Dust Bowl Resources  
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The Dust Bowl  

Prairie farmers suffer nature's wrath and economic crisis during the 1930s 

 
As a child in the 1920s, Anne Bailey remembered golden days on the Saskatchewan prairie when wheat was 

king and harvest time was the highlight of the year. 

"I loved every minute, especially when I was allowed to 

haul the wheat to the elevator. It was worth working and 

waiting for all summer." 

By the end of the decade, Bailey was a newlywed, 

working her own farm. Soon, she watched dark days 

descend on the breadbasket of Canada. Wheat prices 

plummeted and the world became mired in economic 

crisis. Then nature turned on the prairie farmers as well. 

In 1929, an unprecedented decade of drought set in. The 

once-lush fields dried up and the cropped burned in the sun 

Within a year, most of the crops were destroyed by drought and eventually Bailey's husband joined a parade 

of other farmers seeking work in the city. 

"I have the dubious honour of belonging to the 43% of farm wives who have kept things going while the 

boss was elsewhere, working for some cash to improve the farm." 

Thousands of families simply abandoned their farms altogether. 

Bailey's family had worked the land for generations and 

she had no plans to budge. Until one day she and her 

children were alone against nature's wrath. 

"My son came running into the house greatly excited," 

Bailey wrote. "'Come quick, Mom,' he shouted, 'there's a 

big black cloud coming in the sky.' He ran out ahead of 

me and pointed to the western sky where sure enough 

there was the blackest most terrifying cloud I have ever 

seen on the horizon. It was moving very quickly and the 

edge of it was rolling along." 

The rain would provide much needed relief for the 

parched fields. But it wasn't a rain cloud, it was the dried 

topsoil of a hundred farms lifted into the air. 

"Panic rose in me. What should I do? Where should we 

go? The house was sure to be blown away and our 

nearest neighbour was a mile away. At the rate the cloud was moving I could never make it as I would have 

to carry the baby. I shut the door tight, picked up the baby and yelling at the other two to follow, I ran for the 

dug out barn. Already the shadow of the cloud was upon us." 

 

  

 

During the 1930s, drought and economic 

depression forced prairie farmers to abandon 

their farms to find work in the cities. Pictured 

here, settlers leaving farms in the "dry belt" 

areas in southern Saskatchewan moving 

along No. 4 Highway north of Battleford. 

(National Archives of Canada, PA-044575) 
 

 

 

 

 

 

 

 
In 1929, an unprecedented decade of 

drought, known as the Dust Bowl, hits parts 

of the Canadian prairies. (National Archives 

of Canada, PA-139645) 
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When it was light enough for me to see the forms of the cattle I knew it was safe to open the door, so once 

again I looked outside. ...Everything-land, air, sky-was a dull grey colour ... our feet sank in sand and we 

breathed and tasted sand. Such a mess." 

Hundreds of millions of tons of parched top-soil were blown by the wind. Black clouds moved across 

prairies and continued east leaving residue on the ledges of skyscraper in New York. 

In the wake, clouds of grasshoppers came in millions, eating whatever was left: crops, gardens even clothes 

left on line to dry. The cloud of locust passed with a mechanical hum. 

Reporter John Gray described the scene in Saskatchewan. 

"Anybody who lived in Regina that summer and could not get over being squeamish about walking on wall-

to-wall grasshoppers stayed indoors ... Clouds of the insects obscured the sun." 

Bailey and other farmers found little relief from nature during the 1930s. There were small gestures of help 

from other parts of the country; Maritimers sent salt cod and Torontonians sent money. But as the Dust Bowl 

continued for most of the decade and wheat prices plunged to the lowest in recorded history, two-thirds of 

Saskatchewan farmers were forced to line up for monthly aid. 
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CBC, The Dust Bowl, http://www.cbc.ca/history/EPISCONTENTSE1EP13CH1PA2LE.html  

Winnipeg Free Press, August 9th, 1930. Front Page. Newspaper. Online Source – Newspaper Archives 
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A1.3 – The International Depression  
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The Global Affects of the Great Depression 

The Great Depression was an economic slump in North America, Europe, and other industrialized areas of 

the world that began in 1929 and lasted until about 1939. It was the longest and most severe depression ever 

experienced by the industrialized Western world. 

Though the U.S. economy had gone into depression six months earlier, the Great Depression may be said to 

have begun with a catastrophic collapse of stock-market prices on the New York Stock Exchange in October 

1929. During the next three years stock prices in the United States continued to fall, until by late 1932 they 

had dropped to only about 20 percent of their value in 1929. Besides ruining many thousands of individual 

investors, this precipitous decline in the value of assets greatly strained banks and other financial institutions, 

particularly those holding stocks in their portfolios. Many banks were consequently forced into insolvency; 

by 1933, 11,000 of the United States' 25,000 banks had failed. The failure of so many banks, combined with 

a general and nationwide loss of confidence in the economy, led to much-reduced levels of spending and 

demand and hence of production, thus aggravating the downward spiral. The result was drastically falling 

output and drastically rising unemployment; by 1932, U.S. manufacturing output had fallen to 54 percent of 

its 1929 level, and unemployment had risen to between 12 and 15 million workers, or 25-30 percent of the 

work force. 

The Great Depression began in the United States but quickly turned into a worldwide economic slump owing 

to the special and intimate relationships that had been forged between the United States and European 

economies after World War I. The United States had emerged from the war as the major creditor and 

financier of postwar Europe, whose national economies had been greatly weakened by the war itself, by war 

debts, and, in the case of Germany and other defeated nations, by the need to pay war reparations. So once 

the American economy slumped and the flow of American investment credits to Europe dried up, prosperity 

tended to collapse there as well. The Depression hit hardest those nations that were most deeply indebted to 

the United States, i.e., Germany and Great Britain. In Germany, unemployment rose sharply beginning in 

late 1929, and by early 1932 it had reached 6 million workers, or 25 percent of the work force. Britain was 

less severely affected, but its industrial and export sectors remained seriously depressed until World War II. 

Many other countries had been affected by the slump by 1931. 

Almost all nations sought to protect their domestic production by imposing tariffs, raising existing ones, and 

setting quotas on foreign imports. The effect of these restrictive measures was to greatly reduce the volume 

of international trade: by 1932 the total value of world trade had fallen by more than half as country after 

country took measures against the importation of foreign goods. 

The Great Depression had important consequences in the political sphere. In the United States, economic 

distress led to the election of the Democrat Franklin D. Roosevelt to the presidency in late 1932. Roosevelt 

introduced a number of major changes in the structure of the American economy, using increased 

government regulation and massive public-works projects to promote a recovery. But despite this active 

intervention, mass unemployment and economic stagnation continued, though on a somewhat reduced scale, 

with about 15 percent of the work force still unemployed in 1939 at the outbreak of World War II. After that, 

unemployment dropped rapidly as American factories were flooded with orders from overseas for 

armaments and munitions. The depression ended completely soon after the United States' entry into World 

War II in 1941. In Europe, the Great Depression strengthened extremist forces and lowered the prestige of 

liberal democracy. In Germany, economic distress directly contributed to Adolf Hitler's rise to power in 

1933. The Nazis' public-works projects and their rapid expansion of munitions production ended the 

Depression there by 1936. 

At least in part, the Great Depression was caused by underlying weaknesses and imbalances within the U.S. 

economy that had been obscured by the boom psychology and speculative euphoria of the 1920s. The 
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Depression exposed those weaknesses, as it did the inability of the nation's political and financial institutions 

to cope with the vicious downward economic cycle that had set in by 1930. Prior to the Great Depression, 

governments traditionally took little or no action in times of business downturn, relying instead on 

impersonal market forces to achieve the necessary economic correction. But market forces alone proved 

unable to achieve the desired recovery in the early years of the Great Depression, and this painful discovery 

eventually inspired some fundamental changes in the United States' economic structure. After the Great 

Depression, government action, whether in the form of taxation, industrial regulation, public works, social 

insurance, social-welfare services, or deficit spending, came to assume a principal role in ensuring economic 

stability in most industrial nations with market economies. 

The Great Depression of 1929-33 was the most severe economic crisis of modern times. Millions of people 

lost their jobs, and many farmers and businesses were bankrupted. Industrialized nations and those supplying 

primary products (food and raw materials) were all affected in one way or another. In Germany the United 

States industrial output fell by about 50 per cent, and between 25 and 33 per cent of the industrial labour 

force was unemployed. 

The Depression was eventually to cause a complete turn-around in economic theory and government policy. 

In the 1920s governments and business people largely believed, as they had since the 19th century, that 

prosperity resulted from the least possible government intervention in the domestic economy, from open 

international relations with little trade discrimination, and from currencies that were fixed in value and 

readily convertible. Few people would continue to believe this in the 1930s. 

THE MAIN AREAS OF DEPRESSION 

The US economy had experienced rapid economic growth and financial excess in the late 1920s, and initially 

the economic downturn was seen as simply part of the boom-bust-boom cycle. Unexpectedly, however, 

output continued to fall for three and a half years, by which time half of the population was in desperate 

circumstances (map1). It also became clear that there had been serious over-production in agriculture, 

leading to falling prices and a rising debt among farmers. At the same time there was a major banking crisis, 

including the "Wall Street Crash" in October 1929. The situation was aggravated by serious policy mistakes 

of the Federal Reserve Board, which led to a fall in money supply and further contraction of the economy. 

The economic situation in Germany (map2) was made worse by the enormous debt with which the country 

had been burdened following the First World War. It had been forced to borrow heavily in order to pay 

"reparations" to the victorious European powers, as demanded by the Treat of Versailles (1919), and also to 

pay for industrial reconstruction. When the American economy fell into depression, US banks recalled their 

loans, causing the German banking system to collapse. 
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"About the Great Depression." About the Great Depression. 

http://www.english.illinois.edu/MAPS/depression/about.htm. 
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A1.4 – The Jobless Army of the Great Depression  
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Jobless Army  

Thousands of young men roam the country in a desperate search for work during the Great 

Depression 

 
During the Great Depression, Ron Liversedge joined thousands of men who criss-crossed the country in 

search of work, food or some relief from their dismal lives.  

"I learned of the life of the transient unemployed," 

Liversedge wrote in his published memoir. "I learned of 

freight riding, of life in the jungles, cooking mulligan 

stew with a chunk of bummed meat, and stolen potatoes, 

of being hounded by police from town to town. The 

freight trains, the long, cold, hungry rides on box cars, oil 

tankers, lumber cars, any place that was available. We 

were not professional hoboes, but unemployed men, 

many recent immigrants, the beginning of a mighty 

army." 

Nearly one hundred thousand men made up this jobless 

army at the height of the Depression. In 1933, the 

unemployment rate was 30 per cent and there was no 

national unemployment assistance program. The men 

moved across the country, looking for work, which didn't 

exist, and food and shelter, which was increasingly 

scarce. 

Most of these transients were young, single men. Some of the men, like Liversedge, arrived in Canada near 

the start of the Depression to escape the harsh times in Europe. 

"I landed in Canada, a refugee from unemployment and want in England with the youthful naive idea of 

finding work and prosperity in the new country. It soon became apparent that there were no jobs and for a 

couple of days I hung around the CPR depot, dozing on benches." 

In Sudbury, Ontario, Liversedge and other recent arrivals were confronted by the harsh surprise of the 

Canadian winter, and by the crowded conditions of the local jail when they were picked up for vagrancy. 

After serving 30 days, they sought refuge in the city's only soup kitchen. It was in a dimly lit basement and 

the men stood around tables to eat. 

"The atmosphere was like that in a chilly mouldy crypt. The tables were covered with ice and beans and 

pieces of wet bread. The meals were always the same. The exception was the shooting of a bear by a 

Sudbury businessman who gave the bear to the city who then sent it to the soup kitchen with the result that a 

few hundred men suffered violent diarrhea." 

Liversedge continued west. He took a train to Winnipeg, but couldn't find work there. In Saskatchewan, he 

found a farm job for the summer then went on to Calgary. 

As the Depression deepened, unrest grew among this jobless army. The federal government seemed 

indifferent to their plight. And financially strapped local governments refused aid single homeless men 

between 1932 and 1936. 

 

 

 

 

 
In 1933, three in 10 Canadians were 

unemployed and there was little government 

assistance for single, jobless men. Pictured 

here, an unidentified man on a cot in a 

Government Hospitality Office. (National 

Archives of Canada, C-020594) 
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Prime Minister R.B. Bennett became so concerned about their mounting anger that he established a system 

of voluntary work camps in 1932. Liversedge ended up in a work camp in northern British Columbia. But 

the camps only fuelled the flames of frustration and soon Liversedge and thousands of other jobless 

transients would organize and demand the government's attention. 
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CBC, The Jobless Army, http://www.cbc.ca/history/EPISCONTENTSE1EP13CH1PA1LE.html 

https://2.bp.blogspot.com/-wGNfZy3vocQ/V4tO_PnQoUI/AAAAAAAAVJY/2E044iXk-

XsfKULb8S4bvt86C3rb36tWwCEw/s1600/IM-TOP-03-1932-Depression-B-cropXL.jpg 

http://www.cbc.ca/history/EPISCONTENTSE1EP13CH1PA1LE.html
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No Place to Turn 

Victims of the Depression get little help from the Canadian government  
Before the Depression, James 

Gray was achieving the middle-class dream. In 1926, he had saved enough money to buy a mini-golf course 

- the latest fad among Winnipeg's growing leisure class.  

Then the Depression hit and Gray's business collapsed. 

"I was not yet twenty-five," he wrote in a memoir, "but I 

could look back on ten years of psychopathic 

concentration on getting ahead in life. Then my number 

came up and I was confronted with the ego-shattering 

discovery that there wasn't a single employer in all 

Winnipeg who would give me a job. It was my own 

fault. I couldn't feed my family." 

By 1933, a quarter of Canada's labour force was unemployed. And there were 

few places to turn for those who lost their jobs. 

Canada had a rudimentary social welfare system. There was no national unemployment program, a small old 

age pension scheme and little for the sick or destitute. 

The responsibility for assisting the needy was placed on the provinces and municipalities. Help was 

haphazard at best and many provincial and local governments verged on bankruptcy during the bad times. 

Private charities filled some of the void. 

As the Depression deepened and starting taking a toll on the middle class, Conservative Prime Minister R.B. 

Bennett finally stepped in and gave province 20 million dollars for relief in 1932. 

Among the first Canadians to go on the dole was James Gray. 

"We received no cash. Vouchers covered food, fuel and rent. But we needed other things-many other things 

like tobacco and cigarette papers-toothpaste, razor blades, lipstick, face powder, the odd bottle of aspirin, 

streetcar fare...We could have cleaned our teeth with soap, But there was such a thing as morale even for the 

destitute." 

Grays food rations ran out half way through every month and he had few job prospects in sight. 

Bennett's government did little during the first years of the Depression to stimulate the economy or the job 

market. Like many leaders in industrialized countries, Bennett believed in the free-enterprise system - 

government had no place tinkering with the economy. Even if the economy was in chaos. 

"The closest any of us on relief ever got to socially useful labour was sawing cordwood," remembered James 

Gray. "But we were drafted periodically for all the make-work projects, like raking leaves, picking rock, 

digging dandelions, and tidying up back lanes ... It was all justified on the grounds that exercise would be 

good for us, that working would improve our morale, and that, by providing us with a token opportunity to 

work for our relief, we would be freed of the stigma of accepting charity. None of these propositions had 

much validity." 

Subsistence living took its toll on Gray. He visited a doctor assigned to people on the dole and was 

diagnosed with tuberculosis. Gray remembered his encounter with the doctor: 

 

  

 

As the Depression started taking a toll on the 

middle class, Conservative Prime Minister 

R.B. Bennett finally stepped in and gave 

provinces 20 million dollars for relief in 

1932. (National Archives of Canada, 

P03933) 
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"It must have been quite some time since he had encountered such a walking skeleton. I was five feet eleven 

inches tall and weighed 118 pounds with most of my clothes on. I got the bad news. The doctor was 

completely off hand about it." 

Gray was one of nearly 100,000 Canadians diagnosed with tuberculosis during the Depression. 

James Gray survived the disease and eventually found work as a reporter for the Winnipeg Free Press at 

what was then the princely sum of 20 dollars a week. He drove across the prairies, reporting how others were 

trying to survive the Depression-era West. 

 

 

 

CBC, No Place to Turn, http://www.cbc.ca/history/EPISCONTENTSE1EP13CH1PA4LE.html  

https://libcom.org/history/1930-1939-unemployed-workers-movement  
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A1.6  

Recording Primary and Secondary Sources  

Group Name: ______________________________ 

Topic: ____________________________________  

 Information Gathered 

Who  

 

 

Who was 

involved?  

Who was 

affected?  

Who was 

causing action 

or change? 

Who may have 

been left out? 

 

 

 

 

 

 

 

 

 

 

What 

 

What were the 

major events of 

the article?  

What was 

included?  

What may have 

been left out?  

 

 

 

 

 

 

 

 

 

 

 

When  

 

When did, 

these events 

occur?  

What else is 

going on at 

this time from 

your prior 

knowledge?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Name: __________________   Date:___________________ 

Where 

 

Where were 

these events 

taking place?  

Where else 

may these 

events have 

occurred?  

 

 

 

 

 

 

 

 

 

 

 

 

 

Why 

 

What reasons 

does the article 

give for why 

these events 

were taking 

place?  

Do they give a 

concrete 

reason?  

What might the 

consequences 

of these causes 

be?  

 

 

 

 

 

 

 

 

 

 

 

 

Five Main Take-Aways  

1. __________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

2. __________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

3. __________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

4. __________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

5. __________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 



Name: __________________   Date:___________________ 

Primary Source  

How does the primary source add or take away from your understanding of the events?  

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Name: __________________   Date:___________________ 

A1.7 

Jigsaw Collaboration: Gathering Multiple Causes  

Topic Causes Consequences  

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

  



Name: __________________   Date:___________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Reflections:  

Which event do you think was the most impactful after discussing with your peers? Do you have 

further questions about any events?  

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________ 

 

 

 

 

 

 

 

 



Name: __________________   Date:___________________ 

A1.8  

Exit Ticket 

After learning about five different causes and consequences of the Great Depression, what questions would 

you like to consider as you learn more about the time period? 

-

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________ 

What predictions can you make about the upcoming time period?  

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________

________________________________________________________________________________ 

 



A2.	  2	  
Name_________________________________	   	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Date___________________________	  

	  
	  

Social	  and	  Political	  Movements	  During	  The	  Great	  Depression	  
	  

	  
	  
Key	  Events	  Leading	  Up	  To	  The	  Great	  Depression:	  
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________	  
	  
Who	  changed	  the	  job	  market	  and	  why?	  
_______________________________________________________________	  
_______________________________________________________________	  
_______________________________________________________________	  
_______________________________________________________________	  
_______________________________________________________________	  
	  
	  
What	  was	  Mackenzie	  King’s	  stance	  toward	  the	  
British?	  
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________	  
	  
Why	  did	  the	  4	  Western	  Provinces	  collapse	  first?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
	  
Was	  the	  relief	  action	  effective?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  



	  
Did	  the	  government	  provide	  a	  lot	  of	  help	  or	  very	  little?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  	  
In	  what	  ways	  could	  they	  have	  helped	  more?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
	  
What	  were	  people	  protesting	  in	  the	  Regina	  Riot?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
	  
What	  was	  the	  common	  reason	  most	  people	  were	  	  
protesting	  during	  the	  Great	  Depression?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
Who	  was	  persecuted	  in	  Canada	  during	  the	  Great	  
Depression?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
Did	  this	  change	  from	  the	  decades	  before?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  



	  
Why	  was	  Canada	  deporting	  so	  many	  citizens?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
Did	  the	  racists	  hold	  any	  power?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  

	  
Did	  communism	  take	  hold	  in	  Canada?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
Who	  did	  communism	  appeal	  to?	  
	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
	  
What	  did	  the	  government	  do	  to	  fight	  communism?	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  
______________________________________________________________	  



A2.	  4	  
Name_________________________________	   	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Date___________________________	  

	  
Continuity	  and	  Change:	  Compare	  and	  Contrast	  

	  
Below	  are	  the	  images	  that	  are	  being	  projected	  on	  the	  screen.	  Use	  the	  space	  below	  to	  
take	  any	  notes	  on	  the	  discussion	  about	  each	  image.	  	  
	  
Some	  key	  things	  to	  make	  note	  of:	  
-What	  is	  the	  image	  showing?	  	  
-	  Does	  this	  image	  show	  change	  or	  continuity?	  
-	  Why	  was	  the	  change	  (or	  lack	  thereof)	  put	  in	  place	  and	  was	  it	  beneficial	  to	  Canadian	  
citizens.	  	  
	  
Image	  1	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  
	  
	  
Image	  2:	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	  
	  
Images	  3:	  
	  

	  
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	  
	  



	  
	  
	  
Images	  4:	  
	  

	  
	  
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	  
	  
	  
Images	  5:	  

	  
	  
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	  



 
A2.	  5	  
Name_________________________________	   	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Date___________________________	  
 

Exit Ticket 
 
Make a prediction about any changes that may come with the impending war? 
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________
___________________________________________________________ 
 
Name 2 things changed in Canada during the Great Depression 
___________________________________________________________
___________________________________________________________
___________________________________________________________ 
 
 
Name 2 things that remained the same in Canada during the Great Depression 
___________________________________________________________
___________________________________________________________
___________________________________________________________	  



Social and Political 
Movements

The Great Depression Continued



Review:
- Soldiers returning from WWI jobless

- War time industries closing

- Wages remained low

- Unions became more prominent

- Spending went wild



Political History
- William Lyon Mackenzie King was Prime Minister 

- R.B Bennett took over 1930-35

- King was not in favour of federal relief for the jobless and homeless

- Created more distance between Canada and Britain

- 4 Western provinces collapsed first



William Lyon Mackenzie King     R.B Bennett



Relief Action
- Bennett’s Relief Camps

- Provincial and municipal governments did all they could

- Monthly relief

- Soup Kitchens



Riots in the Streets
- Black Tuesday 

- Trek on-to Ottawa

- Regina Riot



Rampant Racism
- Racial Hierarchy

- Deportantation

- Klu Klux Klan



Communism in Canada
- Rise of communism

- Became ‘the enemy’

- Deportation in hopes of ending communism



Continuity and Change
The Great Depression in Canada





First Row is 1920, last row is 1931



Sign Reads: 
We’re sailing west, we’re sailing west.
To prairies lands sunkissed and blest-
The Crofters Trail to happiness







Name: ___________________  Date:____________________ 

A3.2  

Rising Global Tensions: Note Taking Sheet 

 

Adolf Hitler and the Nazi Party 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

Important Dates 

  

 

Nationalism  

 

 

 

Anti-Semitism  

 

 

 

 

Escalation of Hate  

 

 

 

 

 

 

 

 

 

Five Stages of the Holocaust  

1. ______________________________________________________________________________ 

2. ______________________________________________________________________________ 

3. ______________________________________________________________________________ 

4. ______________________________________________________________________________ 

5. ______________________________________________________________________________ 

 



Name: ___________________  Date:____________________ 

Stage 1: Identification and Stripping of Rights  

  

  

  

 

 

Appeasement  

 

 

Identity and Stereotypes  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________  

Kristallnacht: Night of the Broken Glass  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

Pogrom   

 

 

 

 

SA 

 

 

 

 

 



Name: ___________________  Date:____________________ 

The S.S Saint Louis and “None is Too Many”  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Name: ___________________  Date:____________________ 

A3.3 

Group Collaboration Worksheet 

Topic: _____________________________ 

Throughout this unit, you have looked at how the Great Depression ravaged Canada, but now it 

is time to look at how the different groups within Canada were impacted and why this was 

significant. Everyone was impacted differently depending on their class, race, gender, ect. Your 

job is to take one of these roles and put yourselves in the shoes of groups of Canadians. Using 

what we have learned in class, you will engage in a class discussion and write an individual 

journal entry.  

1. Choose one of the following roles to take on for this assignment  

a. Canadian Government  

b. Canadian Middle Class 

c. Canadian Working Class  

d. Canadian Racial Minorities  

e. Canadian Women  

2. Use what we have learned in class and your own research to answer the questions below. 

These will be the questions that guide the discussion next class. Make sure to include 

reference to specific events.  

Questions  

1. What are some defining characteristics of your group?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

2. What was life like before the Great Depression for your group?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

3. What was life like during the Great Depression for your group? Did things change or stay 

the same?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________



Name: ___________________  Date:____________________ 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

4. What events were the most impactful on your group? Why were they the most impactful 

or significant?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

5. Did the Canadian Government do anything to help your group’s situation during the 

1930’s? Did their efforts result in change?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

6. Do you think the Canadian Government’s efforts were enough? Did they try to help all 

citizens or just some groups?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

7. Do you feel respected by the Canadian Government? (look at civil rights, relief actions, 

legislation, ect)  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 



Name: ___________________  Date:____________________ 

8. What is one change, political, or social event that could have made better to help your 

group? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

9. How do you think your group will do moving into World War II? Will they be 

marginalized more? Become more patriotic? Join the forces and fight for the allies?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Name: ___________________  Date:____________________ 

A3.4  

Exit Ticket 

1. How did you feel about the appeasement activity?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

2. Can you predict how the perspective of the group that you adopted may intersect with 

another perspective? What difference or similarities might there be?  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

 

 

 

 



Rising Global Tensions



Adolf Hitler and the Nazi Party
1919: Hitler joined Nationalsozialistische Deutsche Arbeiterpartei - National Socialists 

German Workers Party (Became known as the Nazi Party)  

- The Nazi Party promoted nationalism and Anti-Semitism and rejected the post-World War I democratic 

government 

1933: Hitler voted Chancellor of Germany 

- Enabling Act of 1933 gave Hitler the power to enact laws without the involvement of the Reichstag 

(German Government)  



Nationalism: patriotic principles, feelings, or 

efforts and marked by a feeling of superiority 

over other countries

Anti-Semitism: hostility or prejudice against 

Jews 



Escalation of Hate 

S
T

E
R

E
O

T
Y

P
I
N

G

P
R

E
J
U

D
I
C

E

D
I
S

C
R

I
M

I
N

A
T

I
O

N

I
N

S
T

I
T

U
T

I
O

N
A

L
I
Z

A
T

I
O

N
 
&

 

G
O

V
E

R
N

M
E

N
T

 
S

P
O

N
S

O
R

E
D

 

R
A

C
I
S

M

G
E

N
O

C
I
D

E



Five Stages of the Holocaust 
Stage 1: Identification and Stripping of Rights 

Stage 2: Segregation 

Stage 3: Concentration into Camps 

Stage 4: The Final Solution 

Stage 5: Aftermath 



Hitler’s Vision? Exterminate all those 
who were not part of the Aryan “master 

race”



Nazi Target Groups
Ethnicities: Jews and Gypsies 

(Roma)

Nationalities: Slavs (Poles and 

Russians)

“Degenerates”: Homosexuals, the 

mentally and physically disabled 

Political Rivals: Communists and 

Socialists 

Religions: Jehovah's Witnesses and 

Jews 

Asocials: Anyone who opposed the 

Nazi doctrine 



In 1933, there were approximately 
9 million Jews living in Europe.

In 1933, the entire population of 
Canada was 10,633,000.



Stage 1: Identification 



Stage 1: Identification and Stripping of Rights 
April 1st, 1933: Hitler declares a national boycott of all Jewish businesses 

May 10th, 1933: National Book Burning

1935: Nuremberg Laws (what were they and what effects did they have?)

- Laws against Jews that limited and eventually eliminated their ability to 

participate in society 

- German Jews were no longer citizens, but they were reduced to subjects 

- Marriages and relationships between Jews and Germans were forbidden 

- Goals of the laws were to protect German blood and German honour 

- German public accepted these laws due to the successful propaganda that the 

German Government put forth 





Why didn’t anyone put a stop to these laws? 
As Hitler’s forces began invading countries and gaining territory after his rise in 1933, 

no one seemed to stop them. 

September 30th, 1938: Leaders of France, Britain, Italy and Nazi Germany meet in 

Munich to avoid another war 

Appeasement: A policy to give 

into the demands of aggressive 

powers in order to avoid 

another war



How did they know 
who was Jewish?

- November 1935: German churches began to 

collaborate with Nazis by supplying records 

indicating who was Christian 

- Surveys and consensus’s were distributed 

with questions about religious heritage 

- Herman Hollerith Machine allowed Nazi 

officials to tabulate huge amounts of data 

very quickly 

- Hair colour was used to prove the supposed 

superiority of Aryans 



The Eternal Jew 
Art exhibit opened in November 1937 in Munich 

- Depicted Jews as vile, subhuman creatures 

- Featured photographs that pointed out the 

typically “Jewish” traits as determined by the 

Nazis 

- This stereotype included a large nose, 

large lips and a sloping forehead 



Public Identity 
By 1938, all Jews were required to 

carry identification cards

Jewish passports and papers were 

marked distinctly with a “J”



Kristallnacht: Night of the Broken Glass 
November 9 - 10th, 1938 

- Pogrom that occurred throughout Nazi Germany and Austria on behalf of SA members and German 

civilians where people deliberately vandalized, smashed, and destroyed Jewish businesses, homes, and 

religious synagogues. 

- 30,000 Jews were ‘arrested’ and sent to concentration camps 

“No foreign propagandist bent upon blackening Germany before the world could outdo the take of burnings 

and beatings, of blackguardly assaults on defenseless and innocent people, which disgraced that country 

yesterday” ~ N.Y Times 

Pogrom: A violent 

riot that is aimed at 

massacre or 

persecution of a 

religious or ethnic 

group

SA: Sturmabteilung 

(Storm Department) 

was a position within 

the Nazi forces - 

purpose was to 

defend the Nazi’s 

during rallies 



An Attempt at Escape 
Many Jews attempted to flee Germany due to the disastrous conditions, however 

emigration to places such as Great Britain, Canada, and the United States was limited

Jewish Refugees Accepted by Certain Countries 1933 - 1945 

United States 200,000

Great Britain 70,000

Brazil 27,000

Canada 5,000 

Refugee: A person or people 

forced to leave a country 

because of war or human 

rights violations against them.



The SS St. Louis
June, 1939

With 937 Jewish refugees aboard the 

ship and being two days away from 

arriving in Halifax, Nova Scotia (a 

safe haven from the Nazi regime), the 

Canadian Government refused the 

refugees entry into the country. The 

ship returned the passengers to 

Europe where many of them were 

murdered by Nazi’s. 

https://www.youtube.com/watch?v=Ca

iU9YJmod0

http://www.youtube.com/watch?v=CaiU9YJmod0


In Canada, “none is too many” 
Canada’s top immigration official, Frederick Blair, 

believed that Jews should not be able to immigrate to 

Canada. 

In order to gain entry into Canada, Jews had to go 

above and beyond to prove that they were farmers and 

would therefore be valuable to the Canadian war effort 

- however many Jews were emigrating from cities! 



Whose interests was Canada 
protecting by not allowing Jews to 
enter the country up until June of 
1939? Why is this significant? 



A4.1 Formative Oral Component Feedback Chart 

 Uses specific 
evidence 

Shows 
understanding of 
content 

Asks critical 
thinking 
questions 

Refutes points in 
a respectful 
manner 

Makes eye 
contact with 
other students 

Actively listens 
to what others 
are saying 

Enages in 
thoughtful 
conversation 

Student 1        

Student 2        

Student 3        

Student 4        

Student 5         

Student 6        

Student 7        



Student 8        

Student 9         

Student 10        

Student 11        

Student 12        

Student 13        

Student 14        

Student 15        



Student 16        

Student 17        

Student 18        

Student 19        

Student 20        

Student 21        

Student 22        

Student 23        



Student 24        

Student 25        

Student  26        

Student 27        

Student 28        

Student 29        

Student 30        



A4. 2 Rubric for Journal Entry 

 Level 4 

(100-80%) 

Level 3 

(79-70%) 

Level 2 

(69-60%) 

Level 1 

(59-50%) 

R 

Knowledge and Understanding 

How well do I demonstrate an understanding of the 
Great Depression 
(identify the most important ideas) 
 
How well did I show my understanding of how 
the Great Depression impacted more than one 
group of Canadians? 
(use of specific examples, choice of events are logical) 
 
To what degree did I use specific examples 
effectively to support my points? 
(supporting/specific evidence is well chosen, analysis is 
thoughtful, profound, complete and fully supported) 

 

Thorough 

4+  4   4-  4- - 

 

Thorough 

4+  4   4-  4- - 

 

 

Thorough 

4+  4   4-  4- - 

 

 

Considerable 
3+    3    3- 

 

Considerable 
3+    3    3- 

 

 

 

Considerable 
3+    3    3- 

 

Somewhat 

2+    2    2- 

 

Somewhat 

2+    2    2- 

 

 

Somewhat 

2+    2    2- 

 

 

Limited 

1+   1    1- 

 

Limited 

1+   1    1- 

 

 

Limited 

1+   1    1- 

 

 

Thinking and Inquiry 

Is there evidence of critical thinking and 
inquiry?  
(asking insightful questions, interpreting events rather 
than just stating what happened) 
 
To what degree did I approach the task with my 
chosen perspective in mind? 
(understand emotion associated with events, clear 
understanding of bias and perspective) 

Thorough 

4+  4   4-  4- - 

 

Thorough 

4+  4   4-  4- - 

Considerable 
3+    3    3- 

 

Considerable 
3+    3    3- 

 

Somewhat 

2+    2    2- 

 

Somewhat 

2+    2    2- 

 

Limited 

1+   1    1- 

 

Limited 

1+   1    1- 

 

 



Communication 

To what degree is my writing sophisticated and 
concise?  
(Dictions and vocabulary match the persona I chose, 
understanding of terms and ideas of the Great 
Depression) 
 

 

Thorough 

4+  4   4-  4- - 

 

 

Considerable 
3+    3    3- 

 

 

Somewhat 

2+    2    2- 

 

 

 

Limited 

1+   1    1- 

 

 

 

Application 

To what extent did I make connections between 
other groups and my own? 
(making comparisons, looking at both biases, 
understanding or debating their viewpoint) 
 
 To what extent did I apply previous knowledge 
to new learning? 
(demonstrates understand of continuity and change 
within the era) 

 

Thorough 

4+  4   4-  4- - 

 

Thorough 

4+  4   4-  4- - 

 

 

 

Considerable 
3+    3    3- 

 

Considerable 
3+    3    3- 

 

 

 

 

 

Somewhat 

2+    2    2- 

 

Somewhat 

2+    2    2- 

 

 

 

Limited 

1+   1    1- 

 

Limited 

1+   1    1- 

 

 

 

 

**Adapted From Lisa Gordon’s Literary Fiction Summative 


