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Our Area of Interest: Strand C - The United States, 1791-1877 

Our Specific Course Expectation Explored: C3. Identity, Citizenship, and Heritage  

Course: American History, CHA3U

This course explores key aspects of the social, economic, and political development of the United 
States from pre-contact to the present. Students will examine the contributions of groups and 
individuals to the country’s evolution and will explore the historical context of key issues, trends, 
and events that have had an impact on the United States, its identity and culture, and its role in the 
global community. Students will extend their ability to apply the concepts of historical thinking and 
the historical inquiry process, including the interpretation and analysis of evidence, when 
investigating various forces that helped shape American history.

Overall Expectations of Strand C (1791-1877) Specific Expectations of Strand C (1791-1877)

C1. Social, Economic, and Political Context 
C2. Communities, Conflict and Cooperation 
C3. Identity, Citizenship, and Heritage 

C1.1 C1.2 C1.3 C1.4 C1.5 
C2.1 C2.2 C2.3 C2.4  
C3.1 C3.2 C3.3 C3.4 C3.5 C3.6

Overall Expectations of C3 (Identity, 
Citizenship & Heritage)

Specific Expectations of C3 (Identity, 
Citizenship & Heritage)

C3. Identity, Citizenship, and Heritage: Analyse 
the impact of various people, policies, and 
practices on the development of identity, 
citizenship, and heritage in the United States 
between 1791 and 1877

C3.1 Explain the role and effects of slavery in 
the United States and how the legacy of slavery 
continues to affect identity in the United States 
C3.2 Analyze the impact of heritage and identity 
in the United States on policies and actions 
related to western expansion  
C3.3 Analyze how migration help shaped 
American society and contributed to the 
development of identity and heritage in the 
United States 
C3.4 Analyze ways in which discriminatory 
policies and practices reinforced ideas about 
citizenship, rights, and social status  
C3.5 Explain the contributions of various 
individuals to American society and politics, and 
assess their impact on identity, citizenship, and 
heritage 
C3.6 Describe some key developments in 
American culture

Big Ideas of C3 (Identity, Citizenship & 
Heritage)  

Framing Questions of C3 (Identity, Citizenship & 
Heritage)  

Immigration, territorial expansion, and the end of 
slavery during this period played a large role in 
shaping American identity  

How did conflict shape the United States during this 
period? 
When should people fight for what they believe in? 
How might differing social values, beliefs, and 
attitudes exacerbate tensions between groups?
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CHA3U1: The War of 1812 (Historical Thinking Concept: Historical Significance) 

Overview: This lesson will focus on the how the historical significance of the War of 1812 is 
represented in both Canada and the USA. Students will draw upon current stereotypes of both 
Canadian and American culture and investigate how the War of 1812 is cited by both countries as an 
important moment of national identity. Students will compare how the War of 1812 is depicted by 
both government institutions, especially in relation to the bi-centennial commemoration in 2012.  

Learning Objective: Students will compare and contrast the historical significance of the War of 1812 
in both Canada and the USA’s ‘National Narrative’  

Key Words: British North America; Economic Trade; Naval Impressment; Indigenous Peoples; 
Nationalism 

 CHA3U 1.1 - Lesson (How is the War of 1812 portrayed in Canada and the USA?) 

 CHA3U 1.2 - Powerpoint Slides  

 CHA3U 1.3 - Student Handouts 

CHA3U2: American Civil War (Historical Thinking Concept: Cause and Consequence) 

Overview: This lesson will focus on the main cause and consequences surrounding the American Civil 
War while highlighting the fundamentally complicated nature of the causes and consequences of the 
war. Students will learn about why the Civil War took place and what happened as a result in order to 
make conclusions about the role that the war had on America’s identity. Students will make 
connections between past events to current worldviews. 

Learning Objective: Students will identify various causes and consequences of the Civil War and how 
it shaped American identity  

Key Words: Civil War; Slavery; Economy; Reconstruction; Jim Crow Laws 

 CHA3U 2.1 - Lesson (What were the causes and consequences of the American Civil War and  
 how did that impact American identity? 

 CHA3U 2.2 - Powerpoint Slides 

 CHA3U 2.3 - Student Handouts  

 CHA3U 2.4 - Teacher Notes for Powerpoint Slides  

Abstract of Resource Pack
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CHA3U3: American Civil War (Historical Thinking Concept: Historical Perspectives) 

Overview: This lesson will, for the most part, serve as a student-led learning experience. Using the 
Jigsaw Activity method, students will focus on one of four historical perspectives surrounding the 
American Civil War. They will be assigned different perspectives to become experts on and will, 
eventually, share their findings with their peers in order to complete the “jigsaw.” Students will go 
through an introductory activity to get them thinking about historical perspective and will then be 
given a number of questions to guide their learning. 

Learning Objective: Students will understand the complexity of the American Civil War and the 
different perspectives within this era  

Key Words: Civil War; Perspectives; Union North; Confederate South; Indigenous Peoples; African 
Americans 

 CHA3U 3.1 - Lesson (What were some of the different perspectives that made up the American 
 Civil War?) 

 CHA3U 3.2 - Student Handouts  

CHA3U4: The Emancipation Proclamation (Historical Thinking Concepts: Continuity and Change; 
Evidence)  

Overview: This lesson will focus in detail on the Emancipation Proclamation, considering the shifts in 
public opinion of the document throughout history, from 1863 to its 150th anniversary in 2013. The 
document itself will be studied in detail as a primary source document, but will also be supplemented 
with various contemporary political cartoons and works of art, before being compared to twenty-first 
century interpretations  

Learning Objective: Students will trace the multifaceted historical significance of the Emancipation 
Proclamation within the context of the Civil War Era, and within out current modern context  

Key Words: Emancipation Proclamation; Emancipation Proclamation; Abraham Lincoln; Slavery 

 CHA3U 4.1 - Lesson (The Emancipation Proclamation: Liberation or Continuation?)  

 CHA3U 4.2 - Primary Source Documents (5 Images, 2 Presidential Transcripts)  

 CHA3U 4.3 - Student Handouts  
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Where is the Wonder: How does Canada and the US portray the War of 1812? 

Differentiated Instruction and/or Accommodations: 

Accommodations will vary depending on the students in class and their specific IEP 

Overall Expectations (C:1791-1877) Specific Expectations (C:1791-1877)

C1. Social, Economic, and Political Context 
C2. Communities, Conflict and Cooperation 
C3. Identity, Citizenship, and Heritage 

C1.1 C1.2 C1.3 C1.4 C1.5 
C2.1 C2.2 C2.3 C2.4  
C3.1 C3.2 C3.3 C3.4 C3.5 C3.6

Learning Skills (check all that apply): Literary Focus (check all that apply):

Responsibility 
Self Regulation 
Independent Work 
Collaboration 
Initiative 
Organization

Activate Prior Knowledge 
Make Connections 
Visualize 
Infer & Predict 
Question  
Summarize & Synthesize 

Resources:

Laptop / Smart Board / LCD Projector / Speakers / Textbooks / Chart Paper / Markers / Artifacts / Handout

Learning Goals: Success Criteria:

By the end of this lesson, I will be able to compare 
and contrast the different nations perspectives on 
the War of 1812 

We are successful when we can identify how Canada 
immortalizes their victory in the War of 1812 as a 
major milestone on their pathway to Confederation 

We are successful when we can identify how the US 
immortalizes their loss in the War of 1812 as a push 
towards establishing their own separate status quo 

Assessment & Evaluation Instructional Strategies

A. for Learning 

A. as Learning 

A. of Learning

Self/Peer Assessment 
Grp./Ind. Presentation 

Observation 
Participation 

Homework

Test Quiz 
Journal Entry 
Class work 

Review 
Group Discussion 

Case Studies 
Collective Brainstorm 
Cooperative Learning 

Note Taking 
Text Activity 
Discussion 

Think/Pair/Share 
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Reflection and/or Reminders: 

Getting Started – Hook 

Time 
Allotted  
(in minutes) 

20 mins 

Brainstorming Activity - North American Stereotypes  
Students will have the chance to work in their table groups to list some common stereotypes 
of both Canada and the USA, either focusing on their differences or similarities  
Markers will be distributed to the different groups to each add one point to the Venn Diagram 
drawn on the board  
Once one student is done with their point they will pass the marker onto someone else until 
all groups have contributed at least 2 points  
Discuss the chart as a class to see what stereotypes they are familiar with and how they 
differentiate or assimilate these two nations

Delivery of New Ideas – Instructional Strategies and Learning Tasks 

Time 
Allotted  
(in minutes) 

60 mins 

Group Activity - Investigation the War of 1812  
Students will be given a quick overview of the War of 1812 and taking notes on key details 
They will then be working in groups to investigate the different links provided  
Students will compare the historical significance the War of 1812 in both Canada and the USA 
Students will be completing a graphic organizer to indicate their findings  

Group Discussion - Recapping the War of 1812 
Have students share some of their notes from the graphic organizer on the board, ensuring 
that all students have their notes completed and share a similar level of understanding of the 
events and links posted 
Have a group discussion on what they discovered 
Some Teacher Prompts can include:  
How does each country represent this event in history? 
Is the War of 1812 more significant to one countries narrative over the other? How? Why?  
What conclusion does each country draw from the War of 1812?  
Is one narration more accurate than the other?  

Group Activity - Two Sides to Every Story 
Using the War of 1812 as the base example, students will work in their groups to find another 
moment in history in which the story differs amongst Canadian and American publications  
Students will present this information in either a written summary or infographic that they 
then will present to the class  
These will then be shared within our google classroom 

Consolidation – Wrap Up

Time 
Allotted  
(in minutes) 

10 mins 

Students will complete a 3-2-1 Exit Card  
3 differences you noticed between Canada and the USA’s representation of the War of 1812  
2 interesting things you learned from your peer’s Infographics/Summaries   
1 question you still have about Canada and America’s relationship over the years



 CANADA AND THE USA
THE WAR OF 1812
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THE WAR OF 1812

BRAINSTORMING ACTIVITY: NORTH AMERICAN STEREOTYPES 

▸ Your Task: As a table group, 
list some stereotypes of both 
Canada and the USA, either 
focusing on their differences 
or similarities  

▸ We will be sharing our 
answers on the board 
through a Venn Diagram



THE WAR OF 1812

THE WAR OF 1812: QUICK FACTS

▸ Duration: June 18, 1812 - 
February 18,1815 

▸ The war was fought between 
the British colonies, in what 
would later become Canada, 
and the Americans  

▸ Also involved different 
Indigenous groups from both 
sides of the border 



THE WAR OF 1812

THE WAR OF 1812: QUICK FACTS

▸ 4 main reasons America 
declared war on the British: 

▸ Trade disagreements  

▸ Naval Impressment  

▸ Desire to expand territory  

▸ British support of 
Indigenous communities



THE WAR OF 1812

INVESTIGATION OF THE WAR OF 1812: CANADA & USA

▸ Your Task: As a group, analyze the different video links and 
websites to complete your graphic organizer

▸ Canada: 

▸ https://www.youtube.com/
watch?v=s4i_qe9W6Dk 

▸ http://m.1812.gc.ca/en/
index.html

▸ USA: 

▸ https://www.youtube.com/
watch?v=qMXqg2PKJZU 

▸ https://history.state.gov/
milestones/1801-1829/
war-of-1812

https://www.youtube.com/watch?v=s4i_qe9W6Dk
https://www.youtube.com/watch?v=s4i_qe9W6Dk
http://m.1812.gc.ca/en/index.html
http://m.1812.gc.ca/en/index.html
https://www.youtube.com/watch?v=qMXqg2PKJZU
https://www.youtube.com/watch?v=qMXqg2PKJZU
https://history.state.gov/milestones/1801-1829/war-of-1812
https://history.state.gov/milestones/1801-1829/war-of-1812
https://history.state.gov/milestones/1801-1829/war-of-1812


THE WAR OF 1812

GROUP DISCUSSION - COMPARING CANADA AND THE USA

▸ How does each country represent this event in history? 

▸ Is the War of 1812 more significant to one countries 
narrative over the other? How can you tell? Why might that 
be?  

▸ What conclusion does each country draw from the War of 
1812? 

▸ Is one narration more accurate than the other? 



THE WAR OF 1812

THE WAR OF 1812: HISTORICAL SIGNIFICANCE 

▸ Both Canada and the USA celebrate 
the War of 1812 to different extents 

▸ Canada cites the War of 1812 as 
our defence against US invasion, 
as well as a defining moment of 
‘Canadian identity’  

▸ The US cite the War of 1812 as 
the inspiration for their national 
anthem, military power, and 
‘American status’ 



THE WAR OF 1812

GROUP ACTIVITY - TWO SIDES TO EVERY STORY

▸ Your Task: Using this understanding of the 
War of 1812, work in your table groups to 
find another moment in Canada and 
America’s shared history. Consider if these 
events are depicted similarly or differently 
in each nations narrative and include at 
least 3 reasons why/why not 

▸ Create an infographic or written summary 
to present your findings to the class



THE WAR OF 1812

EXIT CARD: 3-2-1

▸ 3 differences you noticed between Canada and the USA’s 
representation of the War of 1812  

▸ 2 interesting things you learned from your peer’s 
Infographics/Summaries 

▸ 1 question you still have about Canada and America’s 
relationship over the years



Name: ________________________ CHA3U 1.3

The War of 1812 How does this source 
portray Canada?

How does this source 
portray the USA?

Source #1:
Canada Heritage Minute 

Source #2: 
Crash Course Video

Source #3:
Canadian Government 
Commemoration

Source #4: 
American Government 
Commemoration



Name: ________________________ CHA3U 1.3

Exit Card: 3-2-1

3 differences you noticed between Canada and the USA’s 
representation of the War of 1812 

__________________________________________

__________________________________________

__________________________________________

2 interesting things you learned from your peer’s Infographics/
Summaries

___________________________________________

___________________________________________

1 question you still have about Canada and America’s 
relationship over the years

____________________________________________
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Where	is	the	Wonder:	What	were	the	causes	and	consequences	of	the	American	Civil	War	and	how	did	that	
impact	America’s	identity?	

Overall	Expectations	(C:1791-1877)	 Specific	Expectations	(C:1791-1877)	

C1.	Social,	Economic,	and	Political	Context	
C2.	Communities,	Conflict	and	Cooperation	
C3.	Identity,	Citizenship,	and	Heritage		

C1.1	C1.2	C1.3	C1.4	C1.5 
C2.1	C2.2	C2.3	C2.4	 
C3.1	C3.2	C3.3	C3.4	C3.5	C3.6 

Learning	Skills	(check	all	that	apply):	 Literary	Focus	(check	all	that	apply):	

Responsibility	
Self	Regulation	
Independent	Work	
Collaboration	
Initiative	
Organization	

Activate	Prior	Knowledge 
Make	Connections 
Visualize 
Infer	&	Predict 
Question	 
Summarize	&	Synthesize	 

Resources:	

Laptop	/	Smart	Board	/	LCD	Projector	/	Speakers	/	Textbooks	/	Chart	Paper	/	Markers	/	Artifacts	/	Handout	

Learning	Goals:	 Success	Criteria:	

By	the	end	of	this	lesson,	I	will	be	able	to	identify	the	
various	causes	and	consequences	of	the	American	Civil	War	
and	make	conclusions	about	how	the	identity	of	the	United	
States	changed	due	to	these	factors.	
		

We	are	successful	when	we	can	identify	some	of	the	many	
causes	and	consequences	of	the	American	Civil	War.	
	
We	are	successful	when	we	can	understand	that	these	
causes	and	consequences	impacted	America’s	identity.	
	

Assessment	&	Evaluation	 Instructional	Strategies	

A.	for	Learning	
	

A.	as	Learning	
	

A.	of	Learning	

Self/Peer	Assessment 
Grp./Ind.	Presentation 

Observation 
Participation 
Homework 

Test	Quiz 
Journal	Entry 
Class	work 
Review 

Group	Discussion 
 

Case	Studies	
Collective	Brainstorm	
Cooperative	Learning	

Note	Taking	
Text	Activity	
Discussion	

Think/Pair/Share	
	

	

Differentiated	Instruction	and/or	Accommodations:	

Accommodations	will	vary	depending	on	the	students	in	class	and	their	specific	IEP	
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Getting	Started	–	Hook		

Time	Allotted		
(in	minutes)	
	
	
15	mins	

Graffiti Chart Paper 
- on 3 pieces of chart paper, write down the following questions and post them around the room: 
       (1) What does it mean to be American? 
       (2) What do you know about slavery in the United States? 
       (3) What are some things that come to mind when someone mentions the “southern states”? 
- have the students walk around the room to jot down some thoughts and ideas on each sheet of 
chart paper, like graffiti  
 
- come back together as a group to discuss some of these ideas 
- discuss how questions 1 and 3, in particular, look at assumptions about American identity 
- a lot of our preconceived notions of racism in the southern states have their beginnings from 
slavery in the United States and the American Civil War 

Delivery	of	New	Ideas	–	Instructional	Strategies	and	Learning	Tasks		

Time	Allotted		
(in	minutes)	
	
60	mins	

Pre-Civil War Background 
- not part of the PowerPoint, but provide a few points of context for students 
- most of the 10 million enslaved Africans brought to the New World came to America before 
1807 
- in 1790, slaves compromised about one fifth of America’s population 
- white superiority was basically universal among whites and helped to “justify” slavery 
- many people saw the evils of slavery, but shrugged it off as a “necessary evil” 
- by law, slaves were defined as property 
 
The American Civil War 
- go through the PowerPoint presentation for the students (teacher notes are attached following 
lesson plan) 
- students should be taking notes during the lesson 

Consolidation	–	Wrap	Up	

Time	Allotted		
(in	minutes)	
	
	15	mins	

Consolidating Discussion 
- as an informal discussion, have students think about and answer the question: “If you had just 
one word to describe the Civil War, what would it be?”  
- address any other questions/comments that the students may have 
 
Consolidating Exit Slip 
- wrap up the lesson by looking back at the idea of American identity 
- as an exit slip, have students answer the question: “How did slavery and the Civil War impact 
or shape the current identity of the United States? How did it impact or shape the current identity 
of the southern states?” 

	

Reflection	and/or	Reminders:		

 
 



THE AMERICAN  
CIVIL WAR 

(1861-1865) IN 90 MINUTES 

Slavery in the United States and the Separation of the States 
 

FOCUS: Cause and Consequence 
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The Civil War (1861-1865) 
• The American Civil War put the Union states against the Confederate 
states 

• Remains the bloodiest war in U.S. history 
• Lincoln wins election and seven slave states decide to leave the Union 
• These seven states came together to form the Confederate States of 
America 

• Confederates began the war by attacking Fort Sumter 



Map of the division of the states during the American Civil War 
 



Blue: Union states 
Light Blue: Union states that permitted slavery 

Map of the division of the states during the American Civil War 
 

Red: Confederate states 
Grey: U.S. territories 



Blue: Union states 
Light Blue: Union states that permitted slavery 

Map of the division of the states during the American Civil War 
 

Red: Confederate states 
Grey: U.S. territories 



Blue: Union states 
Light Blue: Union states that permitted slavery 

Map of the division of the states during the American Civil War 
 

Red: Confederate states 
Grey: U.S. territories 



Blue: Union states 
Light Blue: Union states that permitted slavery 

Map of the division of the states during the American Civil War 
 

Red: Confederate states 
Grey: U.S. territories 



Background: The North 



Background: The North 

• Manufacturing and industry were well established in the North 
• Agriculture was mostly limited to small-scale farms 
• Cities thrived as centres of commerce, art, culture, education 
• Religion and education were organized institutions 



Background: The South 



Background: The South 

• Economy was based on a system of large-scale farming  
• Particularly cotton and tobacco 

• These crops were known as cash crops 
• Raised to be sold or exported for profit 

• Planters / farmers were seen as the aristocracy  
• Very few schools or churches as education was not a priority 



The Civil War: Causes 

• There are a lot of causes that remain kind of complicated 
• Sectionalism 
• States’ rights 
• Nationalism 



The Civil War: Causes 

• Republican Party was determined to prevent any spread of 
slavery 

• Many pro-slavery whites felt as though they were losing 
representation 

• One of the most prominent causes of the Civil War:  



The Civil War: Causes 

• Republican Party was determined to prevent any spread of 
slavery 

• Many pro-slavery whites felt as though they were losing 
representation 

• One of the most prominent causes of the Civil War: slavery 



Cause: Slavery 

• The Civil War started because of uncompromising differences 
between the free and slave states 

• Slavery was the central source of escalating political tension 

• Union men wanted to emancipate the slaves 
• Confederate men wanted to preserve slavery 



Cause: Slavery 

• Those who were pro-slavery believed that the emancipation of 
slaves would destroy the economy of the South 

• They were concerned about integrating the ex-slave population 
into society 



The Civil War: Consequences 

• Hundreds of thousands of soldiers were killed and millions of 
people were injured 

• Divided states 
• Costliest war 
• Reconstruction 
• Racial segregation 



What Happened? 

• Union victory 



What Happened? 

• Union victory 
• The North grew rich while the South became 
quite poor 

• Slave owners lost their power 
• About four million slaves gained their  
freedom 

• Abraham Lincoln was assassinated 



Reconstruction (1863-1877) 

• Overlapped and followed the war 
• Both reconstruction of the whole country and reconstruction 
of the southern states 

• Trying to restore national unity, strengthen the national 
government, and grant civil rights to freed slaves 



Reconstruction (1863-1877) 

HISTORY.ca  |  http://www.history.com/topics/american-civil-war/reconstruction 
 



Reconstruction (1863-1877) 

CrashCourse with John Green  |  https://www.youtube.com/watch?v=nowsS7pMApI 
 
 



Jim Crow Laws (1890-1965) 

• Jim Crow laws were state and local laws enforcing racial 
segregation 

• Enacted after Reconstruction 
• These laws called for separate facilities for African Americans 



“Separate but Equal” 

• The facilities that were meant for African Americans were 
inferior and underfunded 

• The laws mandated segregation of public schools, public places, 
public transportation, etc. 
• Restrooms, restaurants, drinking fountains, busses 

















In One Word... 

If you had just one word 
to describe the  

Civil War, what would it 
be? 
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Name:       
 

In full sentences, answer the following question(s) about the American Civil War: 
 

How did slavery and the Civil War impact or shape the current identity of the United States? 
How did it impact or shape the current identity of the southern states? 

 
             

             

             

             

             

             

             

             

             

             

              

 
 
 

Name:       
 

In full sentences, answer the following question(s) about the American Civil War: 
 

How did slavery and the Civil War impact or shape the current identity of the United States? 
How did it impact or shape the current identity of the southern states? 
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“The American Civil War in 90 Minutes”: Teacher Notes 
 
American Civil War 
- fought from 1861-1865 
- Union vs Confederate States 
- this remains the bloodiest war in U.S. history 
- when Lincoln won the election in 1860, seven slave states in the deep south left the 
Union and formed a new nation (Confederate States of America) 
- seven southern slave states declared secession from U.S. and formed Confederate 
States of America right before Lincoln was inaugurated as president (he wanted to 
abolish slavery) 
- April 1861 – Confederates attacked Fort Sumter 
- Confederacy grew to include eleven states 
 
- war had its origin in the issue of slavery 
- especially the extension of slavery into the western territories 
- the war destroyed a lot of things 
- when the North won, the Confederacy collapsed and slavery was abolished 
 
Background: North / South 
- in the North, manufacturing and industry were well established 
- agriculture was mostly limited to small scale farms – food crops and livestock for family 
use rather than producing goods to export 
- cities in the North thrived as centres of commerce 
- served as centres of trade between the North and Europe 
- cities were important centres of art, culture, and education 
- religion and education were organized institutions 
 
- in the South, the economy was based on a system of large-scale farming that 
depended on the labour of black slaves to grow certain crops (especially cotton and 
tobacco) 
- economy was based on agriculture (crops such as cotton, tobacco, rice, sugar cane, 
and indigo)  
- these crops were known as cash crops, ones that were raised to be sold or exported 
for a profit 
- these crops were raised on plantations which were supported by slave labour 
- cotton made up two thirds of the total value of American exports 
- the population was made up of Europeans and enslaved Africans 
- by 1860 there were 4 million slaves in America and the U.S. was the largest slave 
holding republic 
- in the South, planters were the aristocracy (the upper class)  
- very few schools or churches (school was not a priority) 
 
Causes 
- there are many causes of the Civil War that remain kind of complicated 
- examples: sectionalism, states’ rights, nationalism 
- the Republican party was determined to prevent any spread of slavery 
 - many southern leaders threatened secession if Lincoln won the 1860 election 
- Lincoln won without carrying a single southern state 
- many southern whites felt like disunion would be their only option because they felt as 
though they were losing representation 
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 - this would hinder their ability to promote pro-slavery acts and policies 
- focus will be on one of the most prominent causes: slavery 
 
Slavery 
- one of the biggest reasons the Civil War started was because of uncompromising 
differences between the free and slave states over the power of the national government 
to prohibit slavery in the territories that had no yet become states 
- slavery was the central source of escalating political tension  
- people on both sides (Union and Confederates) believed that slavery caused the Civil 
War 
- Union men mainly believed the war was to emancipate the slaves  
- Confederates fought to protect southern society and slavery was an integral part of it  
- differing motivations 
 - North: wanted to abolish slavery, but mainly wanted to preserve the Union 
 - South: wanted to preserve slavery 
- anti-slavery: issue was primarily about whether the system of slavery was an 
anachronistic evil and incompatible with Republicanism 
 - their strategy was containment 
- pro-slavery: issue was primarily about constitutional rights 
 - believed that emancipation of slaves would destroy the economy of the South 
 - there was a large amount of capital invested in slaves  
 - they were nervous about integrating the ex-slave black population 
- the South argued that each state had the right to leave the Union at any time  
 
Consequences 
- costliest war 
- many (hundreds of thousands) soldiers were killed and millions of people were injured 
- divided states 
- Reconstruction 
- racial Segregation 
- Jim Crow laws (1890-1965) 
 
What Happened? 
- Union victory 
- the North grew rich and the South became quite poor  
- the power of the slave owners and the rich southerners ended 
- northern victory preserved the United States as one nation 
- ended the institution of slavery and about 4 million slaves gained freedom 
- by the spring of 1865 all the principal Confederate armies surrendered 
- Abraham Lincoln was assassinated 
 
Reconstruction 
- overlapped and followed the war 
- talked about in two senses: reconstruction of the whole country (1865-1877) and also 
the transformation of just the southern united states (1863-1877) 
- from 1863-1877, the U.S. went through a reconstruction period where the country was 
trying to restore national unity, strengthen the national government, and grant civil rights 
to the freed slaves 
- multiple complex methods to resolve the outstanding issues of the war’s aftermath 
- from Union perspective: goals of Reconstruction were to consolidate union victory  
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- by the 1870s, Reconstruction officially provided freedmen with equal rights under the 
constitution 
 
“Separate but Equal” 
- Jim Crow laws were state and local laws enforcing racial segregation in the south 
- they were enacted after Reconstruction and continued until 1965 
- starting in 1890, these laws called for “separate but equal” facilities for African 
Americans 
- the facilities that were specifically “reserved” for African Americans were consistently 
inferior and underfunded compared to those that were used by white Americans 
- mandated the segregation of public schools, public places, and public transportation 
(restrooms, restaurants, drinking fountains, busses) 
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Where	is	the	Wonder:	What	were	some	of	the	different	perspectives	that	made	up	the	American	Civil	War?	

Overall	Expectations	(C:1791-1877)	 Specific	Expectations	(C:1791-1877)	

C1.	Social,	Economic,	and	Political	Context	
C2.	Communities,	Conflict	and	Cooperation	
C3.	Identity,	Citizenship,	and	Heritage		

C1.1	C1.2	C1.3	C1.4	C1.5 
C2.1	C2.2	C2.3	C2.4	 
C3.1	C3.2	C3.3	C3.4	C3.5	C3.6 

Learning	Skills	(check	all	that	apply):	 Literary	Focus	(check	all	that	apply):	

Responsibility	
Self	Regulation	
Independent	Work	
Collaboration	
Initiative	
Organization	

Activate	Prior	Knowledge 
Make	Connections 
Visualize 
Infer	&	Predict 
Question	 
Summarize	&	Synthesize	 

Resources:	

Laptops	or	Lab	/	Smart	Board	/	LCD	Projector	/	Speakers	/	Textbooks	/	Chart	Paper	/	Markers	/	Artifacts	/	Handout	

Learning	Goals:	 Success	Criteria:	

By	the	end	of	this	lesson,	I	will	be	able	to	understand	that	
the	Civil	War	was	not	black	and	white	and	identify	that	
there	were	multiple	different	perspectives	that	made	up	the	
Civil	War.	
	

We	are	successful	when	we	can	provide	information	and	
insight	on	one	of	the	following	perspectives:	the	Union	
perspective,	the	Confederate	perspective,	the	Indigenous	
perspective,	or	the	African	American	perspective.	
	

Assessment	&	Evaluation	 Instructional	Strategies	

A.	for	Learning	
	

A.	as	Learning	
	

A.	of	Learning	

Self/Peer	Assessment 
Grp./Ind.	Presentation 

Observation 
Participation 
Homework 

Test	Quiz 
Journal	Entry 
Class	work 
Review 

Group	Discussion 
 

Case	Studies	
Collective	Brainstorm	
Cooperative	Learning	

Note	Taking	
Text	Activity	
Discussion	

Think/Pair/Share	
	

	

Differentiated	Instruction	and/or	Accommodations:	

Accommodations	will	vary	depending	on	the	students	in	class	and	their	specific	IEP	
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Getting	Started	–	Hook		

Time	Allotted		
(in	minutes)	
	
	
15	mins	

Snowball Activity 
- students answer the following question: “Why do you think it is important to look at this 
particular historical moment from various perspectives?” on a piece of paper 
- students get into a circle with their pieces of paper, scrunch them up into little “snowballs”, and 
throw them into the centre of the circle 
- students pick up one of the “snowballs” from the centre  
- split students into two smaller groups to read what was written on their new “snowball” 
 
- come back as large group to discuss some of the findings 
- introduce the next activity 

Delivery	of	New	Ideas	–	Instructional	Strategies	and	Learning	Tasks		

Time	Allotted		
(in	minutes)	
	
60	mins	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

Introduction to Jigsaw Activity 
- for the Jigsaw, each student becomes an “expert” in one specific area (in this case, each 
student will become an expert on 1 of 4 different historical perspectives) 
- in order to complete the “jigsaw”, students will come together in groups, where each 
perspective is represented, in order to share their expertise  
- at the end of the activity, all students will have knowledge regarding each of the 4 perspectives 
- the entire Jigsaw Activity may take up to 3 days (~2 days for research and 1 day for sharing) 
 
- give each student a number from 1-4 (each of these numbers corresponds with a historical 
perspective connected to the American Civil War) 
       (1) Union Perspective 
       (2) Confederate Perspective 
       (3) Indigenous Peoples Perspective 
       (4) African American Perspective 
- after students are assigned numbers, give them their respective handouts which outline 
questions to focus on 
- students may use textbooks, reliable web pages, video resources, etc. 
- students may work individually or as pairs, but every student must write his/her own notes 
- these notes will be submitted at the very end of the whole activity 
 
- let students know that this activity eventually leads into an informal, low-risk debate (not 
necessarily for marks, but more so to help everyone understand the various perspectives 
surrounding the war) 
- let students know the approximate timeline of this activity 
       - 1-2 days for research (dependent on students, but allow 2 days maximum) 
       - 1 day for sharing / the actual “putting together” of the “jigsaw” and debate prep (debate 
question will be given on this date) 
       - 1 day for debate 
- students will have the period to begin their research  

Consolidation	–	Wrap	Up	

Time	Allotted		
(in	minutes)	
	
	15	mins	

Consolidating Chart Paper 
- on a piece of chart paper, write down the various perspectives, evenly spaced out  
- ask students for one piece of useful background information that they found for each of their 
respective perspectives (i.e. 1 point for Union, 1 point for Confederate, 1 point for Indigenous, 1 
point for African American) 
- discuss how all of these perspectives have such different backgrounds and how that may affect 
their involvement in the war 
 
Checking In 
- check to see where the students are in their research to determine if another work period is 
necessary 
- if so, remind students to bring their notes to class tomorrow to continue their work 
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- if not, remind students to complete their research for homework in order to move onto the next 
part of the activity 

	

Reflection	and/or	Reminders:		
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Name:      
 

 
The American Civil War (1861-1865) 

Historical Perspectives Jigsaw Activity 
 

For the next few days, we will be looking at the different historical perspectives 
that made up the American Civil War. For this activity, you will be given a topic (a 
perspective) to become an expert on. Please read through the following 
questions carefully to guide your learning and take detailed notes for each. 
Eventually, you will be put into groups where you will share this information with 
your peers in order to see and understand the bigger picture. 
 
 
 

Questions for the Union perspective 
 

1. Provide some background information about the northern states. Think 
about the priorities of the North (political, social, economic), the 
geography, the population, etc. Any information that will help us 
understand what is going on in the North. 

 
2. What is the Union perspective on slavery? 

 
 

3. What does the Union believe is the main purpose for going to war? 
 

4. Who were some of the most prominent people associated with the Union? 
How did they contribute to the Union victory? 
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Name:      
 

 
The American Civil War (1861-1865) 

Historical Perspectives Jigsaw Activity 
 

For the next few days, we will be looking at the different historical perspectives 
that made up the American Civil War. For this activity, you will be given a topic (a 
perspective) to become an expert on. Please read through the following 
questions carefully to guide your learning and take detailed notes for each. 
Eventually, you will be put into groups where you will share this information with 
your peers in order to see and understand the bigger picture. 
 
 
 

Questions for the Confederate perspective 
 

1. Provide some background information about the northern states. Think 
about the priorities of the South (political, social, economic), the 
geography, the population, etc. Any information that will help us 
understand what is going on in the South.  

 
2. What is the Confederate perspective on slavery? 

 
 

3. What does the Confederate believe is the main purpose for going to war? 
 

4. Who were some of the most prominent people associated with the 
Confederates? What kind of war tactics did the South use? 
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Name:      
 

 
The American Civil War (1861-1865) 

Historical Perspectives Jigsaw Activity 
 

For the next few days, we will be looking at the different historical perspectives 
that made up the American Civil War. For this activity, you will be given a topic (a 
perspective) to become an expert on. Please read through the following 
questions carefully to guide your learning and take detailed notes for each. 
Eventually, you will be put into groups where you will share this information with 
your peers in order to see and understand the bigger picture. 
 
 
 

Questions for the Indigenous perspective 
 

1. Provide some background information about the Indigenous Peoples of 
America. Think about their traditions, beliefs, and values. How do you 
think these qualities differ from the traditions, beliefs, and values of a 
typical American of the time? 

 
2. How were Indigenous Peoples involved in the Civil War? How were they 

involved with the Union states? How were they involved with the 
Confederate states? 

 
 

3. What were some of the specific tribes that were linked to the North and 
the South? What kinds of contributions did they make? 

 
4. Why do you think that the involvement of Indigenous Peoples during the 

Civil War was so important? 
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Name:      
 

 
The American Civil War (1861-1865) 

Historical Perspectives Jigsaw Activity 
 

For the next few days, we will be looking at the different historical perspectives 
that made up the American Civil War. For this activity, you will be given a topic (a 
perspective) to become an expert on. Please read through the following 
questions carefully to guide your learning and take detailed notes for each. 
Eventually, you will be put into groups where you will share this information with 
your peers in order to see and understand the bigger picture. 
 
 
 

Questions for the African American perspective 
 

1. Provide some background information about the African American 
population in the United States. Briefly look into the Transatlantic Slave 
Trade and provide some information that you believe will be valuable to 
your peers in understanding the Civil War.  

 
2. How were African American people involved in the Civil War? Were they 

involved with the Union states? If so, how? Were they involved with the 
Confederate states? If so, how? 

 
 

3. How were African American people treated during the Civil War? Think 
about both sides of the story: those who were directly involved during the 
war and those who were just civilians. 

 
4. Why do you think that the involvement of African American people during 

the Civil War was so important? 
	



  CHA3U 4.1
 Where is the Wonder: “The Emancipation Proclamation: Liberation or Continuation? 

Differentiated Instruction and/or Accommodations:  

Accommodations will vary depending on the students in class and their specific IEPs.  

Overall Expectations (C:1791-1877) Specific Expectations (C:1791-1877)

C1. Social, Economic and Political Context 
C2. Communities, Conflict and Cooperation  
C3. Identity, Citizenship, and Heritage

C1.1 C1.2 C1.3 C1.4 C1.5 
C2.1 C2.2 C2.3 C2.4  
C3.1 C3.2 C3.3 C3.4 C3.5 C3.6

Learning Skills (check all that apply): Literary Focus (check all that apply):

Responsibility 
Self Regulation 
Independent Work 
Collaboration 
Initiative 
Organization

Activate Prior Knowledge 
Make Connections 
Infer & Predict 
Question  
Summarize & Synthesize 

Resources:

Laptop / Smart Board / LCD Projector / Speakers / Textbooks / Chart Paper / Markers / Artifacts Handout

Learning Goals: Success Criteria:

By the end of this lesson, I will be able to trace the 
multifaceted historical significance of the 
Emancipation Proclamation within the context of 
the Civil War Era, and within our current context of 
2016. 

We are successful when we can analyze political 
cartoons and works of art to understand differences 
in public opinion concerning the Emancipation 
Proclamation. 

We are successful when we can assess the amount 
and type of bias present in a primary source 
document.  

We are successful when we can explain how the 
Emancipation Proclamation as a document represents 
a “turning point” in history, in which the process of 
change shifts in direction and pace.

Assessment & Evaluation Instructional Strategies

    A. for Learning 

A. as Learning 

A. of Learning

Self/Peer Assessment 
Grp./Ind. Presentation 

Observation 
Participation 

Homework 

Test Quiz 
Journal Entry 
Class work 

Review 
Group Discussion 

Case Studies 
Collective Brainstorm 
Cooperative Learning 

Note Taking 
Text Activity 

Discussion 
Think/Pair/Share 
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Getting Started – Hook/Warm-Up/Minds On  

10 minutes DISCUSSION ! Activate background knowledge  

The class will begin with a visual literacy activity, in which “Emancipation Proclamation Image 
1” will be projected before the start of class, so that students may view it as they walk in. 
When class begins, the teacher will facilitate a discussion about the image, first simply asking 
what students see, and what they can deduce from both the visual and written cues. The 
teacher may ask specific questions during the discussion, at their discretion, including: to 
what political event or idea is the image referring? What key person or people are depicted in 
the image? How has the artist depicted these people? Does the artist’s portrayal of these 
characters cast them in a negative or positive light? Are there any symbols incorporated in the 
image? If so, what do you think they mean? What is the overall message of the image? How is 
the artist trying to persuade the reader? 

Delivery of New Ideas – Instructional Strategies and Learning Tasks 

10 minutes 

10 minutes  

25 minutes  

10 minutes 

15 minutes  

           

GUIDED PRACTICE ! Students engage with work in pairs under teacher supervision 
Each student will receive a copy of the handout “Primary Source Document Analysis: 
Investigating Images,” which will be printed with the handout “Primary Source Analysis: 
Investigating Transcripts” on the back. Students will get in partners. Each set of partners will 
be handed either the Emancipation Proclamation Image 1, 2, 3, or 4. Each pair will study the 
image they have been given and answer the questions on their handout pertaining to it. This 
activity will imitate the format that has been modelled in the first 10 minutes of class.  

PRESENTATION ! Students demonstrate their learned expertise with the class 
Each pair will join forces with the other pairs who worked on the same image as them. 
Students will get up and move so that groups physically form in the room. Large groups will 
compare their answers and amalgamate them to best answer each question on the handout. 
Each of the four large groups will then pass around their image to their classmates and discuss 
how they answered their questions.  

INDEPENDENT WORK ! Students will critically analyze a primary source 
The teacher will pass out a copy of President Lincoln’s Emancipation Proclamation. Students 
will read the document independently and answer the questions on the backside of the 
handout they have been completing. The teacher will circulate the room while students work 
to answer any possible questions and/or provide clarification of instructions.The teacher will 
call upon students to share the answers they have written on their handout with the class. 

MODELLING ! Demonstrate actions/skills/thinking patterns for the class 
The teacher will show President Obama’s Commemoration of the Emancipation Proclamation to 
the class via the projection device. The class will read the transcript aloud, facilitated by the 
teacher. Depending on class and teacher preference, students can volunteer to read, or each 
student could be asked to read a line. The teacher will highlight how positively Obama 
discusses the document, and will explain that the President also has a copy of the original 
Emancipation Proclamation hanging in his office, and he has said it is very important to him.  

VISUAL LEARNING ! Video on the Emancipation Proclamation  
The teacher will play the 10 minute YouTube video “The Real Deal: Good Ole Abe and the 
Emancipation Proclamation”, accessed at https://www.youtube.com/watch?v=KWm8AF4Kp1A. 
Before the video begins the teacher will tell students to watch the video while considering the 
following central guiding question: did Lincoln free the slaves or did the slaves free 
themselves? The teacher will then play the video, but pause at 6:58. They will ask the 
following questions and facilitate the discussion that arises: Did the Emancipation 
Proclamation say that it would free all slaves? Does the video argue Abraham Lincoln’s stance 
was moral or political? What evidence does the video provide to support this argument?                                                                                                     
The teacher will proceed to play the video until the end, and will then ask if anyone wishes to 
share their thoughts on the central guiding question (did Lincoln free the slaves or did the 
slaves free themselves?)   
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Reflection and/or Reminders:  

Consolidation – Wrap Up

10 minutes  DISCUSSION ! Consolidate knowledge learned in today’s lesson                                                        
Ask the class how this single document (the 1863 Proclamation) relates to the historical 
thinking concept of “Continuity and Change.” Ask the class to discuss with the small group 
around them (3-5 students), how the Emancipation Proclamation was viewed in the late 
nineteenth century (considering the political cartoons and works of art), compared to how it is 
viewed today (considering the 2012 presidential address and the 2016 YouTube video).                                                
As students leave the teacher will collect the double sided handout from every student as an 
exit slip.
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Primary Source Documents 4.2 

Emancipation Proclamation Image 1  

  

Title: President Lincoln, writing the Proclamation of Freedom    
Created / Published: M. Depuy, no. 21 Wylie St., Pittsburgh, 1863   
Source: Library of Congress: http://www.loc.gov/pictures/item/2004665377/ 
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Emancipation Proclamation Image 2  

!  

Title: Breaking that “Backbone”        
Created / Published: Currier & Ives, Nassau St., N.Y., 1862 or 1863   
Source: Library of Congress: http://www.loc.gov/pictures/item/2003674578/  
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Emancipation Proclamation Image 3   

  

Title: The Emancipation of Negroes, January 1862 – The Past and the Future   
Created / Published: S. Bott, no. 43 South Third Street, Philadelphia, Penna., 1865 
Source: Library of Congress: http://www.loc.gov/pictures/item/2004665360/  
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Emancipation Proclamation Image 4   

  

Title: Uncle Abe’s Valentine sent by Columbia; An Envelope Full of Broken Chains 
Created / Published: Frank Leslie’s Illustrated Newspaper, New York, 2/1865 
Source: Library of Congress: http://www.loc.gov/item/scsm000381/ 
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Emancipation Proclamation Image 5   

  

Title: Emancipation: “An by the virtue of the power aforesaid, I do order and declare 
that all persons held as slaves … shall be free!”  
Created / Published: J.L. Magee, Philadelphia, Pennsylvania, 1865 
Source: Library of Congress: https://www.loc.gov/item/scsm000336/ 
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Transcript: President Lincoln’s Emancipation Proclamation 

Abraham Lincoln, President of the United States, by virtue of 
the power in me vested as Commander in Chief of the Army 
and Navy of the United States, in time of actual armed 
rebellion against the authority and government of the United 
States, and as a fit and necessary war measure for 
suppressing said rebellion, do, on this first day of January, in 
the year of our Lord one thousand eight hundred and sixty 
three, and in accordance with my purpose so to do publicly 
proclaimed for the full period of one hundred days from the 
day of the first above mentioned order, and designate as the 
States and parts of States wherein the people thereof 
respectively are this day in rebellion against the United 
States, the following to wit: Arkansas, Texas, Louisiana - 
except the parishes of St. Bernard, 
Placquemines, Jefferson, St. John, St. Charles, 
St. James, Ascension, Assumption, Terre Bonne, 
Lafouvche, St. Mary, St. Martin, and Orleans, 
including the city of New Orleans - Mississippi, 
Alabama, Florida, Georgia, South Carolina, 
North Carolina, and Virginia - except the forty 
eight counties designated as West Virginia, and 
also the counties of Berkeley, Accomac, 
Northhampton, Elizabeth City, York, Princess 
Ann, and Norfolk, including the cities of Norfolk and Portsmouth, and which excepted 
parts are, for the present, left precisely as if this proclamation were not issued.  

And by virtue of the power and for the purpose aforesaid, I do order and declare that 
all persons held as slaves within said designated States and parts of States are and 
henceforward shall be free: and that the executive government of the United States, 
including the military and naval authorities thereof, will recognize and maintain the 
freedom of said persons.  

And I hereby enjoin upon the people so declared to be free to abstain from all 
violence; unless in necessary self defense: and I recommend to them that in all cases 
when allowed, they labor faithfully for reasonable wages.  

And I further declare and make known that such persons, of suitable condition, will be 
received into the armed service of the United States, to garrison foils, positions, 
stations, and other places, and to man vessels of all sorts in said service.  

And upon this, sincerely believed to be an act of justice, warranted by the 
Constitution, upon military necessity. I invoke the considerate judgment of mankind 
and the gracious favor of Almighty God. 

© 2012 The Gilder Lehrman Institute of American History 

Written by: President Abraham Lincoln, 
January 1, 1863 

Executed and published by: F.S. Butler, 
1864 Printed by L. Nagel.   
     
Entered according to Act of Congress, the 
year 1864, by F.S. Butler, in the Clerks 
Office of the District Court of the Northern 
District of California.  
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Transcript: President Obama’s Commemoration of the Emancipation Proclamation 
On December 31, 1862, our Nation marked the end of another 
year of civil war. At Shiloh and Seven Pines, Harpers Ferry and 
Antietam, brother had fought against brother. Sister had fought 
against sister. Blood and bitterness had deepened the divide that 
separated North from South, eroding the bonds of affection that 
once united 34 States under a single flag. Slavery still suspended 
the possibility of an America where life and liberty were the 
birthright of all, not the province of some. 

Yet, even in those dark days, light persisted. Hope endured. As the weariness of an 
old year gave way to the promise of a new one, President Abraham Lincoln issued the 
Emancipation Proclamation - courageously declaring that on January 1, 1863, "all 
persons held as slaves" in rebellious areas "shall be then, thenceforward, and forever 
free." He opened the Union Army and Navy to African Americans, giving new strength 
to liberty's cause. And with that document, President Lincoln lent new moral force to 
the war by making it a fight not just to preserve, but also to empower. He sought to 
reunite our people not only in government, but also in freedom that knew no bounds 
of color or creed. Every battle became a battle for liberty itself. Every struggle 
became a struggle for equality. 

Our 16th President also understood that while each of us is entitled to our individual 
rights and responsibilities, there are certain things we cannot accomplish on our own. 
Only a Union could serve the hopes of every citizen, knocking down the barriers to 
opportunity and giving each of us the chance to pursue our highest aspirations. He 
knew that in these United States, no dream could ever be beyond our reach when we 
affirm that individual liberty is served, not negated, by seeking the common good. 

It is that spirit that made emancipation possible and codified it in our Constitution. It 
is that belief in what we can do together that moved millions to march for justice in 
the years that followed. And today, it is a legacy we choose not only to remember, but 
also to make our own. Let us begin this new year by renewing our bonds to one 
another and reinvesting in the work that lies ahead, confident that we can keep 
driving freedom's progress in our time. 

NOW, THEREFORE, I, BARACK OBAMA, President of the United States of America, by 
virtue of the authority vested in me by the Constitution and the laws of the United 
States, do hereby proclaim January 1, 2013, as the 150th Anniversary of the 
Emancipation Proclamation. I call upon all Americans to observe this day with 
appropriate programs, ceremonies, and activities that celebrate the Emancipation 
Proclamation and reaffirm the timeless principles it upheld. 

IN WITNESS WHEREOF, I have hereunto set my hand this thirty-first day of December, 
in the year of our Lord two thousand twelve, and of the Independence of the United 
States of America the two hundred and thirty-seventh. 
BARACK OBAMA       © 2012 The White House

The White House 
Office of the Press 
Secretary 
For Immediate Release 
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Primary Source Document Analysis: Investigating Transcripts  

1. Briefly describe the document (What type of writing it is? What is the title? 
Who wrote it?) 

2. Who is the intended audience? 

3. When was it created and where? What is the context of the document? 

4. What is the purpose of the document? Why was it created? 

5. What is the creator’s main message? 

6. Is there a potential bias? Why? 
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Primary Source Document Analysis: Investigating Images 

1. Describe the action taking place in the image. To what political event or idea is 
the image referring? 

2. What key person or people are depicted in the image? How has the artist 
depicted these people? Does the artist’s portrayal of these characters cast 
them in a negative or positive light?  

3. Identify and explain any symbols incorporated in the image.  

4. Explain the overall message of the image. How is the artist trying to persuade 
the reader?  


