
 1 

Exploring Canadian Stories During the World War One Era 
 
 
COURSE:  CHC2D- Canadian History Since World War One, Grade 10 Academic 

SPECIFIC EXPECTATION EXPLORED: Social, Economic, and Political Context: describe some key social, 
economic, and political events, trends, and developments between 1914 and 1929, and assess their 
significance for different groups in Canada  

ABSTRACT: We welcome teachers to use and modify the lessons in this package in order to explore various 
Canadian stories of WWI. These stories include: health care perspectives from Kingston ON, changes in 
Canadian warfare during the Great War, the creation and impact of the Treaty of Versailles, and Canadian 
innovations that drove prosperity during the 1920s. This resource package focuses on four historical thinking 
concepts from Seixas and Morton’s text, The Big Six Historical Thinking Concepts by using an anchoring overall 
expectation from the Ontario Grade 10 Academic History curriculum (see above). By using the Imaginative 
Education Research Group’s lesson framework, we aim to introduce historical thinking through activities and 
assessments that allow students to experience and engage with primary historical sources from the WWI and 
post-WWI period. These lessons do not comprise a coherent unit. Some lessons include materials for 
multiple days of instruction. 
 
KEYWORDS: Historical Perspectives; Healthcare; Kingston; Museum of Healthcare; Continuity and 
Change; Machine Guns; Aircrafts; Chemical Warfare; Trench Warfare; Tanks; Cause and Consequence; 
Treaty of Versailles; Historical Significance; Innovation; Car; Insulin; CAF; Snow blower 
 
AUTHOR(S):  Abbey Cressman and Philippa Powis 
 

 
 
 
COPYRIGHT: 

 
This work is licensed under a Creative Commons 

Attribution-NonCommercial-ShareAlike 4.0 
International License. 

http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/


 2 

Table of Contents 

LESSON PLANS ...........................................................................................................................................  
LESSON 1 .................................................................................................................................................................. 3 
LESSON 2 .................................................................................................................................................................. 5 
LESSON 2 .................................................................................................................................................................. 7 
LESSON 4 .................................................................................................................................................................. 9 

APPENDIX ....................................................................................................................................................  
Primary Source Documents ................................................................................................................................. 11 

PSD1.1 ............................................................................................................................................................... 11 
PSD2.1 ............................................................................................................................................................... 12 
PSD2.2 ............................................................................................................................................................... 13 
PSD2.3 ............................................................................................................................................................... 14 
PSD2.4 ............................................................................................................................................................... 15 
PSD2.5 ............................................................................................................................................................... 16 
PSD2.6 ............................................................................................................................................................... 17 
PSD3.1 ............................................................................................................................................................... 18 
PSD3.2 ............................................................................................................................................................... 28 
PSD4.1 ............................................................................................................................................................... 29 
PSD4.2 ............................................................................................................................................................... 29 
PSD4.3 ............................................................................................................................................................... 29 
PSD4.4 ............................................................................................................................................................... 30 

Blackline Masters  .................................................................................................................................................. 31 
BLM1.1 .............................................................................................................................................................. 31 
BLM2.1 .............................................................................................................................................................. 33 
BLM2.2 .............................................................................................................................................................. 34 
BLM2.3 .............................................................................................................................................................. 36 
BLM3.1 .............................................................................................................................................................. 37 
BLM3.2 .............................................................................................................................................................. 39 
BLM3.3 .............................................................................................................................................................. 40 
BLM3.4 .............................................................................................................................................................. 42 
BLM4.1 .............................................................................................................................................................. 44 
BLM4.2 .............................................................................................................................................................. 45 
BLM4.3 .............................................................................................................................................................. 46 
BLM4.4 .............................................................................................................................................................. 48 
BLM4.5 .............................................................................................................................................................. 50 

 
 
  



 3 

LESSON 1 

COURSE: CHC2D- Canadian History Since World War One, Grade 10 Academic 

OVERALL EXPECTATION: B1. Social, Economic, and Political Context: describe some key social, economic, 
and political events, trends, and developments between 1914 and 1929, and assess their significance for 
different groups in Canada.  
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives  
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON #: 1 
 
TITLE OF STORY: Piecing Together Perspectives: Examining Health Care During WWI 
 
OVERVIEW: This lesson asks students to investigate the historical perspectives of nurses, doctors, or ill 
persons in Kingston ON prior to and during WWI by using the Museum of Health Care mobile app. 
 
APPENDICES:  

1. BLM 1.1  

2. PSD 1.1  

 
PLAN OF INSTRUCTION:  
 
Step 1: Warm Up (35 minutes) 
Part of the wonder in history is that it is all around us. An observation walk allows students to participate in 
the role of historian and practice historical thinking in an outdoor environment, thereby promoting critical 
thinking about students’ everyday environments and communities. 
 
Intro to Observation Walk (5 minutes) 
There are artefacts all around us in Kingston that help people to understand our perspective. On our walk 
around Kingston, your job is to either pick something up, or take a photo of something that serves as 
evidence of what life is like in Kingston in 2016. This piece of evidence should be something that someone 
from a different time period could use to understand your everyday life, beliefs, and perspectives as Canadian 
teenagers today. This could be a natural object to show the types of species that grow here, a photo of a busy 
street, historical buildings that have been preserved or changed, etc.  
 
Observation Walk: Route (30 minutes) 
Transport students close to downtown. Have students walk through Queen’s University campus, along King 
Street through City Park, and towards the Kingston General Hospital. Prior to the walk, students should 
download the free Museum of Health Care Mobile App that provides a walking, curated tour around the 
hospital grounds with historical photos (from 1835-1914). Details of mobile app can be found at the 
following link: http://www.museumofhealthcare.ca/app/  
If you are at a Kingston school not located near downtown, plan an alternate route for an observation walk. 
Instead of having students later use the Museum of Health Care App, come back to the school and have 
primary sources such as photos and news clippings available for students to interpret. It is also possible to 
have staff at the Museum of Health Care come in and bring medical artefacts from the WWI time period.   
 

http://www.museumofhealthcare.ca/app/
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Step 2: Discussion (15 minutes) 
Class Discussion (Outside near KGH, or back in the classroom if not downtown) 
- Imagine yourself in the position of a doctor, nurse, or ill person in the early 1900s. What do you think it 

was like? How do you think these people would feel? 

- How did you come to that conclusion? (Some may have read about earlier forms of medical technology, 
some may have seen photos, heard about it in the media or from parents, and some may have relied on 
empathy without historical evidence to support their claims) 

- Throughout this discussion, engage in use of binary oppositions to help communicate main ideas. For 
example, a popular comment may be that people used herbal remedies in the early 1900s, and we often use 
over-the-counter drugs in the 21st century. Draw out differences between the everyday health of someone 
in the early 1900s and ourselves today in order to teach students that understanding perspectives of those 
long ago requires us to interpret evidence that demands we think outside of our own experiences  

 
Step 3: Modeling (10 minutes) 
Debrief Observation Walk:  
- Use the observation walk as a way to introduce students to the idea that historical artefacts and sources 

help us piece together a more complete historical perspective than relying merely on attempting to 
empathize  

- Tell students to keep their photos/artefacts (perhaps bring a bag or small box for artefacts so they do not 
need to be carried by students). This will be the foundation of an activity to complete upon returning to 
school. 

 
Introduce App (if applicable):  
Instruct class to open Museum of Health Care App on their personal electronic devices. To accommodate 
students without personal electronic devices, rent iPads or tablets from the school, or have students explore 
the app in partners. Hand out worksheet and review example with students. 
 
Step 4: Independent Activity (20 minutes) 
Have students browse the app by going back to the class discussion question: how would you describe the 
perspective of a doctor, nurse, or ill person during the early 1900s? How do you know? Have students complete 
worksheet. Provide clipboards and pencils.  
 
Step 5: Sharing, Discussing, Teaching (10 minutes)  
Walk with students around the KGH grounds and show the different parts of the building, including the first 
building constructed in 1835, and other buildings added on including recent renovations. Ask students: what 
did you find most striking about the history of this building? What would you add to your previous answers 
about understanding health care in the early 1900s? 
 
**Next Day Warm Up:  
To consolidate student learning, have students get into groups and share their artefacts from the observation 
walk. Have each group share one artefact and explain what it might reveal to someone from a different time 
period about life in Kingston in 2016.  
 
Assessment:  
Collect the evidence worksheets from the Museum of Health Care App. Use these as informal assessments to 
check for student understanding of both using evidence to interpret a historical period, and also knowledge 
and understanding of Kingston’s health care story during the early 1900s. 
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LESSON 2 

COURSE: CHC2D- Canadian History Since World War One, Grade 10 Academic 

SPECIFIC EXPECTATION: Social, Economic, and Political Context: describe some key social, economic, and 
political events, trends, and developments between 1914 and 1929, and assess their significance for different 
groups in Canada  

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Significance 
 
LESSON # 3 
 
TITLE OF STORY: Change in warfare 
 
OVERVIEW:  This lesson covers the change in warfare style that occurred in the First World War. Students 
will explore the ways in which this war changed the way we fight, and how this affected the home front.  
 
APPENDICES: 
 

1. PSD 2.1 
2. PSD 2.2 
3. PSD 2.3 
4. PSD 2.4 
5. PSD 2.5 
6. PSD 2.6 
7. BLM 2.1 
8. BLM 2.2 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (10 minutes) 
Show photos from World War One that represent the conflicting technologies at work during the war. 
Explain what is happening in each photo, and ask students what they notice about the picture that might be 
considered strange. What is strange about them? 

 Students should notice that these photos use a mix of old and new warfare technology. For example, 
one of the photos is a soldier wearing a gas mask and riding a horse. Horses as transportation is an 
old method of warfare that ended in World War One. Chemical warfare is a new method of warfare 
that was introduced in World War One. 

 
Discuss the idea of continuity and change. While many things stay the same, the world is constantly changing 

Step 2: Discussion (10 minutes) 
Ask students what they know about World War One as a whole.  

 What did not change between previous wars, and WW1? 

 What are some of the new technologies that were introduced during this war? 
 

Use photos to prompt categories (i.e. chemical warfare, trench warfare, air forces, machine guns, tanks and 
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heavy artillery, etc) 
 
Write list of categories on the board. Have students break into groups of two or three and assign one category 
to each group. 

Step 3: Modeling (5 minutes) 
Hand out BLM1.1 (see appendix) which consists of a list of questions to answer about new technologies. 
Project a completed version of the handout on the board, and go over it with them (see Appendix- BLM1.2)  

Step 4: Guided Practice (30 minutes) 
In small groups, students will use classroom books and a personal electronic device to research their 
technology and fill out BLM1.1. They will prepare a short presentation to give to the class 

Step 5: Sharing / Discussing / Teaching (20 minutes) 
Each group will present their category, answering all the questions from BLM1.1  
 
Explain the concept of total war 

 War that is unrestricted in terms of weapons used, territory and combatants involved and objectives 
pursued 

 A war in which laws are disregarded 

 Everyone and everything is a part of the war effort, including civilians and children.  
 
Through discussion with the students, connect the technological advances in the war, and how they 
contributed to total war.  
 
 
ASSESSMENT: 
Students will write an exit card (BLM1.3) giving a short answer stating which of these categories they thought 
was most influential to shaping the war.  
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LESSON 3 

COURSE: CHC2D- Canadian History Since World War One, Grade 10 Academic 

SPECIFIC EXPECTATION: Social, Economic, and Political Context: describe some key social, economic, and 
political events, trends, and developments between 1914 and 1929, and assess their significance for different 
groups in Canada  

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Ethical Dimensions 
 
LESSON # 4 
 
TITLE OF STORY: The Treaty of Versailles 
 
OVERVIEW:  This lesson covers the tenets of the Treaty of Versailles and its many consequences  
 
APPENDICES: 
 

9. PSD 3.1 
10. PSD 3.2 
11. BLM 3.1 
12. BLM 3.2 
13. BLM 3.3 
14. BLM 3.4 

 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (10 minutes) 
Have students pull out a pen and a pencil. Write down all of the factors that lead to the students being in this 
classroom at the present moment. (E.g. course selection, the bell, their alarm waking them up, etc) 
Discuss the idea of cause and consequence- how one action can lead to numerous reactions.  

Step 2: Discussion (15 minutes) 
Show PSD3.1 and ask if anyone knows what is happening in the photo.  
Explain the end of the war and the signing of the Treaty of Versailles. Hand out BLM 4.1 and BLM 4.2 

Step 3: Modeling (5 minutes) 
Explain the debate about the influence of the Treaty of Versailles on the outbreak of the Second World War 

Step 4: Guided Practice (20 minutes) 
In pairs, have students read articles (BLM 4.3 and BLM 4.4) for and against the argument of the treaty of 
Versailles leading to the war and fill out BLM 4.2. 

Step 5: Sharing / Discussing / Teaching (10 minutes) 
As a class, create a master list on the board of arguments for and against 
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ASSESSMENT: (15 minutes) 
Four corners activity- Have one sheet of paper stuck up in each corner of the room. They should read 
‘Strongly Agree’, ‘Agree’, ‘Disagree’, and ‘Strongly Disagree’. Read out a list of statements (see below) and 
have students move to the corner that they think represents their opinion on the statement. Each group will 
be given a minute or two to discuss their views, and then they will be asked to explain why they agreed or 
disagreed with the statement.  
 

a. The Treaty of Versailles was the sole cause of the Second World War.  
b. This event had multiple causes, but the Treaty can be considered the most significant cause.  
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LESSON 4: HISTORICAL SIGNIFICANCE 
 
COURSE: CHC2D- Canadian History Since World War One, Grade 10 Academic 
 
OVERALL EXPECTATION: B1. Social, Economic, and Political Context: describe some key social, economic, 
and political events, trends, and developments between 1914 and 1929, and assess their significance for 
different groups in Canada.  
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance  
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON #: 4 
 
TITLE OF STORY: Becoming Historians: The Great Innovation Story Slam  
 
OVERVIEW: The goal for this lesson is for students to construct stories based on the historical significance 
of four different Canadian innovations that impacted citizens during the 1920s. Students will learn 
experientially about historical significance and compete as teams to come up with the most compelling stories 
based on historical evidence.  
 
APPENDICES:  

1. BLM 4.1 

2. BLM 4.2 

3. BLM 4.3 

4. BLM 4.4 

5. BLM 4.5  

6. PSD 4.1 

7. PSD 4.2 

8. PSD 4.3 

9. PSD 4.4 

 
PLAN OF INSTRUCTION:  
 
Step 1: Warm Up (25 minutes) 
Ask: Where is the wonder?  
Have students take out a sheet of scrap paper and have them write the five most significant events or people 
to occur in their lives. They cannot write more than five, and they will not be asked to share their lists. Do 
not give more instruction than this - their questions about the process will be useful to debrief this exercise.  
 
Debrief questions:  
- Did you write down only positive events/people, or negative as well? (Significant does not mean good, but 

rather important) 

- What does ‘significance’ mean to you? What is historical significance and how can we decide whether or 
not, and how, an event / person is significant?  

- Was it difficult to only choose five events? How did you make your choice? How do you think textbook 
writers choose which historical events and people are significant enough to put in your textbook?  
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Take-away:  
Students should co-construct with the teacher a definition of historical significance and a list of 
criteria/questions they can use to assess historical significance. Print this for their notes. Compare the process 
of choosing the most significant events in your life with the task of a historian to choose what is important in 
history. Establish that students make similar decisions to historians every day, and we are going to practice 
thinking like historians during class.  
 
Step 2: Discussion (10 minutes)  
Activate background knowledge.  
This lesson will take place after students have been introduced to and learned about different technologies 
and weaponry used during WWI. The focus for today’s lesson is invention and innovation. Ask: What does it 
mean to be innovative? How were Canadians innovative in their use of technology during WWI?  
 
Step 3: Modeling (25 minutes) 
Demonstrate thinking patterns and skills for students.  
Introduce the day’s major assignment (see Appendix 1.1) Use one student-generated example of how 
Canadians were innovative during WWI to model the type of thinking and process necessary for the task. Ask 
students: what were the letters, statistics, photos, artefacts, and memoirs we consulted when learning about 
WWI that helped to convince you that ___________ was innovative?  
 
Model the habit of mind of approaching historical content as story. Ask: what makes an exciting story? How 
can I tell the story of the _____________ during WWI in a way that someone would remember? (key words: 
characters, plot, action, emotions/feelings, 5 w’s) 
 
Step 4: Independent Activity (30 minutes) 
Students practice actions/skills/habits of mind.  
Split students into four groups. Give each group their folder of primary sources, and scrap paper to write 
their story and complete their three points of significance. Provide students chart paper and coloured markers 
to encourage them to draw/doodle their stories and express their understanding of historical significance in 
different ways. 
 
Step 5: Sharing, Discussing, Teaching (30 minutes)  
Students demonstrate learned expertise. 
This part of the lesson will likely occur the next day. Give students a chance to gather together as a group 
before they present. Have students cheer for the best historical innovation story (they cannot cheer for their 
own group).  
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PSD 1.1 
 

Museum of Health Care at Kingston. Transformation of the Kingston General Hospital, 1835 - 1914. Mobile App, 
n.g. 2013. http://www.museumofhealthcare.ca/app/. 

  



 12 

PSD 2.1 
 

 
French soldiers gather around a priest as he blesses an aircraft on the Western Front, in 1915. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Bibliotheque Nationale de France. Priest Blesses an Aircraft on the Western Front. 1915. The Atlantic. 
http://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/ 
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PSD 2.2 
 

 
Unloading of a horse in Tschanak Kale, Turkey, equipment for the Austro-Hungarian army 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Osterreichische Nationalbibliothek. Unloading of a Horse. The Atlantic. 

http://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/ 
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PSD 2.3 
 

 
Western Front, German A7V tanks drive through a village near Rheims in 1918 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

National Archive. German Tanks Drive Through a Village. 1918. The Atlantic. 
http://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/ 
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PSD 2.4 

 

 
A German ammunition column, men and horses equipped with gas masks, pass through woods contaminated 

by gas in June of 1918 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

National Archive. German Soldier in Gas Mask. 1918. The Atlantic. 
http://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/ 
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PSD 2.5 
 

 
Soldiers struggle to pull a huge piece of artillery through mud. The gun has been placed on a track created for 
a light railway. The soldiers are pushing a device, attached to the gun, that possibly slots into the tracks. Some 
of the men are in a ditch that runs alongside the track, the rest are on the track itself. A makeshift caterpillar 
tread has been fitted to the wheels of the gun, in an attempt to aid its movement through the mud.  

 
 
 
 
 
 
 
 
 

 
 

National Library of Scotland. Soldiers Pull Artillery Through the Mud. The Atlantic. 
http://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-the-western-front-part-i/507197/ 
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PSD 2.6 
 

 
A gigantic shell crater, 75 yards in circumference, Ypres, Belgium, October 1917. 
 
 
 
 
 
 
 

 
 
 
 
 

 
 

State Library of New South Wales. Artillery Crater. The Atlantic. 
http://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-the-western-front-part-i/507197/ 
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PSD 3.1 
The Treaty of Versailles- Selected Articles 

 
Article 1-26: The League of Nations 
 
THE COVENANT OF THE LEAGUE OF NATIONS. 
 
THE HIGH CONTRACTING PARTIES, In order to promote international co- operation and to achieve 
international peace and security by the acceptance of obligations not to resort to war by the prescription of 
open, just and honourable relations between nations by the firm establishment of the understandings of 
international law as the actual rule of conduct among Governments, and by the maintenance of justice and a 
scrupulous respect for all treaty obligations in the dealings of organised peoples with one another Agree to 
this Covenant of the League of Nations.  
 
ARTICLE 1.  
The original Members of the League of Nations shall be those of the Signatories which are named in the 
Annex to this Covenant and also such of those other States named in the Annex as shall accede without 
reservation to this Covenant. Such accession shall be effected by a Declaration deposited with the Secretariat 
within two months of the coming into force of the Covenant Notice thereof shall be sent to all other 
Members of the League. Any fully self- governing State, Dominion, or Colony not named in the Annex may 
become a Member of the League if its admission is agreed to by two- thirds of the Assembly provided that it 
shall give effective guarantees of its sincere intention to observe its international obligations, and shall accept 
such regulations as may be prescribed by the League in regard to its military, naval, and air forces and 
armaments. Any Member of the League may, after two years' notice of its intention so to do, withdraw from 
the League, provided that all its international obligations and all its obligations under this Covenant shall have 
been fulfilled at the time of its withdrawal.  
 
ARTICLE 2.  
The action of the League under this Covenant shall be effected through the instrumentality of an Assembly 
and of a Council, with a permanent Secretariat.  
 
ARTICLE 3.  
The Assembly shall consist of Representatives of the Members of the League. The Assembly shall meet at 
stated intervals and from time to time as occasion may require at the Seat of the League or at such other place 
as may be decided upon. The Assembly may deal at its meetings with any matter within the sphere of action 
of the League or affecting the peace of the world. At meetings of the Assembly each Member of the League 
shall have one vote, and may not have more than three Representatives.  
 
ARTICLE 4.  
The Council shall consist of Representatives of the Principal Allied and Associated Powers, together with 
Representatives of four other Members of the League. These four Members of the League shall be selected 
by the Assembly from time to time in its discretion. Until the appointment of the Representatives of the four 
Members of the League first selected by the Assembly, Representatives of Belgium, Brazil, Spain, and Greece 
shall be members of the Council. With the approval of the majority of the Assembly, the Council may name 
additional Members of the League whose Representatives shall always be members of the Council; the 
Council with like approval may increase the number of Members of the League to be selected by the 
Assembly for representation on the Council. The Council shall meet from time to time as occasion may 
require, and at least once a year, at the Seat of the League, or at such other place as may be decided upon. The 
Council may deal at its meetings with any matter within the sphere of action of the League or affecting the 
peace of the world. Any Member of the League not represented on the Council shall be invited to send a 
Representative to sit as a member at any meeting of the Council during the consideration of matters specially 
affecting the interests of that Member of the League. At meetings of the Council, each Member of the League 



 19 

represented on the Council shall have one vote, and may have not more than one Representative.  
 
ARTICLE 5.  
Except where otherwise expressly provided in this Covenant or by the terms of the present Treaty, decisions 
at any meeting of the Assembly or of the Council shall require the agreement of all the Members of the 
League represented at the meeting. All matters of procedure at meetings of the Assembly or of the Council, 
including the appointment of Committees to investigate particular matters, shall be regulated by the Assembly 
or by the Council and may be decided by a majority of the Members of the League represented at the 
meeting. The first meeting of the Assembly and the first meeting of the Council shall be summoned by the 
President of the United States of America.  
 
ARTICLE 6.  
The permanent Secretariat shall be established at the Seat of the League. The Secretariat shall comprise a 
Secretary General and such secretaries and staff as may be required. The first Secretary General shall be the 
person named in the Annex; thereafter the Secretary General shall be appointed by the Council with the 
approval of the majority of the Assembly. The secretaries and staff of the Secretariat shall be appointed by 
the Secretary General with the approval of the Council. The Secretary General shall act in that capacity at all 
meetings of the Assembly and of the Council. The expenses of the Secretariat shall be borne by the Members 
of the League in accordance with the apportionment of the expenses of the International Bureau of the 
Universal Postal Union.  
 
ARTICLE 7.  
The Seat of the League is established at Geneva. The Council may at any time decide that the Seat of the 
League shall be established elsewhere. All positions under or in connection with the League, including he 
Secretariat, shall be open equally to men and women. Representatives of the Members of the League and 
officials of he League when engaged on the business of the League shall enjoy diplomatic privileges and 
immunities. The buildings and other property occupied by the League or its officials or by Representatives 
attending its meetings shall be inviolable.  
 
ARTICLE 8.  
The Members of the League recognise that the maintenance of peace requires the reduction of national 
armaments to the lowest point consistent with national safety and the enforcement by common action of 
international obligations. The Council, taking account of the geographical situation and circumstances of each 
State, shall formulate plans for such reduction for the consideration and action of the several Governments. 
Such plans shall be subject to reconsideration and revision at least every ten years. After these plans shall have 
been adopted by the several Governments, the limits of armaments therein fixed shall not be exceeded 
without the concurrence of the Council. The Members of the League agree that the manufacture by private 
enterprise of munitions and implements of war is open to grave objections. The Council shall advise how the 
evil effects attendant upon such manufacture can be prevented, due regard being had to the necessities of 
those Members of the League which are not able to manufacture the munitions and implements of war 
necessary for their safety. The Members of the League undertake to interchange full and frank information as 
to the scale of their armaments, their military, naval, and air programmes and the condition of such of their 
industries as are adaptable to war-like purposes.  
 
ARTICLE 9.  
A permanent Commission shall be constituted to advise the Council on the execution of the provisions of 
Articles 1 and 8 and on military, naval, and air questions generally.  
 
 
ARTICLE 10.  
The Members of the League undertake to respect and preserve as against external aggression the territorial 
integrity and existing political independence of all Members of the League. In case of any such aggression or 
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in case of any threat or danger of such aggression the Council shall advise upon the means by which this 
obligation shall be fulfilled.  
 
ARTICLE 11.  
Any war or threat of war, whether immediately affecting any of the Members of the League or not, is hereby 
declared a matter of concern to the whole League, and the League shall take any action that may be deemed 
wise and effectual to safeguard the peace of nations. In case any such emergency should arise the Secretary 
General shall on the request of any Member of the League forthwith summon a meeting of the Council. It is 
also declared to be the friendly right of each Member of the League to bring to the attention of the Assembly 
or of the Council any circumstance whatever affecting international relations which threatens to disturb 
international peace or the good understanding between nations upon which peace depends.  
 
ARTICLE 12.  
The Members of the League agree that if there should arise between them any dispute likely to lead to a 
rupture, they will submit the matter either to arbitration or to inquiry by the Council, and they agree in no 
case to resort to war until three months after the award by the arbitrators or the report by the Council. In any 
case under this Article the award of the arbitrators shall be made within a reasonable time, and the report of 
the Council shall be made within six months after the submission of the dispute.  
 
ARTICLE 13.  
The Members of the League agree that whenever any dispute shall arise between them which they recognise 
to be suitable for submission to arbitration and which cannot be satisfactorily settled by diplomacy, they will 
submit the whole subject-matter to arbitration. Disputes as to the interpretation of a treaty, as to any question 
of international law, as to the existence of any fact which if established would constitute a breach of any 
international obligation, or as to the extent and nature of the reparation to be made or any such breach, are 
declared to be among those which are generally suitable for submission to arbitration. For the consideration 
of any such dispute the court of arbitration to which the case is referred shall be the Court agreed on by the 
parties to the dispute or stipulated in any convention existing between them. The Members of the League 
agree that they will carry out in full good faith any award that may be rendered, and that they will not resort to 
war against a Member of the League which complies therewith. In the event of any failure to carry out such 
an award, the Council shall propose what steps should be taken to give effect thereto.  
 
ARTICLE 14.  
The Council shall formulate and submit to the Members of the League for adoption plans for the 
establishment of a Permanent Court of International Justice. The Court shall be competent to hear and 
determine any dispute of an international character which the parties thereto submit to it. The Court may also 
give an advisory opinion upon any dispute or question referred to it by the Council or by the Assembly.  
 
ARTICLE 15.  
If there should arise between Members of the League any dispute likely to lead to a rupture, which is not 
submitted to arbitration in accordance with Article 13, the Members of the League agree that they will submit 
the matter to the Council. Any party to the dispute may effect such submission by giving notice of the 
existence of the dispute to the Secretary General, who will make all necessary arrangements for a full 
investigation and consideration thereof. For this purpose the parties to the dispute will communicate to the 
Secretary General, as promptly as possible, statements of their case with all the relevant facts and papers, and 
the Council may forthwith direct the publication thereof. The Council shall endeavour to effect a settlement 
of the dispute, and if such efforts are successful, a statement shall be made public giving such facts and 
explanations regarding the dispute and the terms of settlement thereof as the Council may deem appropriate. 
If the dispute is not thus settled, the Council either unanimously or by a majority vote shall make and publish 
a report containing a statement of the facts of the dispute and the recommendations which are deemed just 
and proper in regard thereto Any Member of the League represented on the Council may make public a 
statement of the facts of the dispute and of its conclusions regarding the same. If a report by the Council is 
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unanimously agreed to by the members thereof other than the Representatives of one or more of the parties 
to the dispute, the Members of the League agree that they will not go to war with any party to the dispute 
which complies with the recommendations of the report. If the Council fails to reach a report which is 
unanimously agreed to by the members thereof, other than the Representatives of one or more of the parties 
to the dispute, the Members of the League reserve to themselves the right to take such action as they shall 
consider necessary for the maintenance of right and justice. If the dispute between the parties is claimed by 
one of them, and is found by the Council, to arise out of a matter which by international law is solely within 
the domestic jurisdiction of that party, the Council shall so report, and shall make no recommendation as to 
its settlement. The Council may in any case under this Article refer the dispute to the Assembly. The dispute 
shall be so referred at the request of either party to the dispute, provided that such request be made within 
fourteen days after the submission of the dispute to the Council. In any case referred to the Assembly, all the 
provisions of this Article and of Article 12 relating to the action and powers of the Council shall apply to the 
action and powers of the Assembly, provided that a report made by the Assembly, if concurred in by the 
Representatives of those Members of the League represented on the Council and of a majority of the other 
Members of the League, exclusive in each case of the Representatives of the parties to the dispute shall have 
the same force as a report by the Council concurred in by all the members thereof other than the 
Representatives of one or more of the parties to the dispute.  
 
ARTICLE 16.  
Should any Member of the League resort to war in disregard of its covenants under Articles 12, 13, or 15, it 
shall ipso facto be deemed to have committed an act of war against all other Members of the League, which 
hereby undertake immediately to subject it to the severance of all trade or financial relations, the prohibition 
of all intercourse between their nations and the nationals of the covenant-breaking State, and the prevention 
of all financial, commercial, or personal intercourse between the nationals of the covenant-breaking State and 
the nationals of any other State, whether a Member of the League or not. It shall be the duty of the Council 
in such case to recommend to the several Governments concerned what effective military, naval, or air force 
the Members of the League shall severally contribute to the armed forces to be used to protect the covenants 
of the League. The Members of the League agree, further, that they will mutually support one another in the 
financial and economic measures which are taken under this Article, in order to minimise the loss and 
inconvenience resulting from the above measures, and that they will mutually support one another in resisting 
any special measures aimed at one of their number by the covenant breaking State, and that they will take the 
necessary steps to afford passage through their territory to the forces of any of the Members of the League 
which are co-operating to protect the covenants of the League. Any Member of the League which has 
violated any covenant of the League may be declared to be no longer a Member of the League by a vote of 
the Council concurred in by the Representatives of all the other Members of the League represented thereon.  
 
ARTICLE 17.  
In the event of a dispute between a Member of the League and a State which is not a Member of the League, 
or between States not Members of the League, the State or States, not Members of the League shall be invited 
to accept the obligations of membership in the League for the purposes of such dispute, upon such 
conditions as the Council may deem just. If such invitation is accepted, the provisions of Articles 12 to 16 
inclusive shall be applied with such modifications as may be deemed necessary by the Council. Upon such 
invitation being given the Council shall immediately institute an inquiry into the circumstances of the dispute 
and recommend such action as may seem best and most effectual in the circumstances. If a State so invited 
shall refuse to accept the obligations of membership in the League for the purposes of such dispute, and shall 
resort to war against a Member of the League, the provisions of Article 16 shall be applicable as against the 
State taking such action. If both parties to the dispute when so invited refuse to accept the obligations of 
membership in the League for the purpose of such dispute, the Council may take such measures and make 
such recommendations as will prevent hostilities and will result in the settlement of the dispute.  
 
ARTICLE 18.  
Every treaty or international engagement entered into hereafter by any Member of the League shall be 
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forthwith registered with the Secretariat and shall as soon as possible be published by it. No such treaty or 
international engagement shall be binding until so registered.  
 
ARTICLE 19.  
The Assembly may from time to time advise the reconsideration by Members of the League of treaties which 
have become inapplicable and the consideration of international conditions whose continuance might 
endanger the peace of the world.  
 
ARTICLE 20.  
The Members of the League severally agree that this Covenant is accepted as abrogating all obligations or 
understandings inter se which are inconsistent with the terms thereof, and solemnly undertake that they will 
not hereafter enter into any engagements inconsistent with the terms thereof. In case any Member of the 
League shall, before becoming a Member of the League, have undertaken any obligations inconsistent with 
the terms of this Covenant, it shall be the duty of such Member to take immediate steps to procure its release 
from such obligations.  
 
ARTICLE 21.  
Nothing in this Covenant shall be deemed to affect the validity of international engagements, such as treaties 
of arbitration or regional understandings like the Monroe doctrine, for securing the maintenance of peace.  
 
ARTICLE 22.  
To those colonies and territories which as a consequence of the late war have ceased to be under the 
sovereignty of the States which formerly governed them and which are inhabited by peoples not yet able to 
stand by themselves under the strenuous conditions of the modern world, there should be applied the 
principle that the well-being and development of such peoples form a sacred trust of civilisation and that 
securities for the performance of this trust should be embodied in this Covenant. The best method of giving 
practical effect to this principle is that the tutelage of such peoples should be entrusted to advanced nations 
who by reason of their resources, their experience or their geographical position can best undertake this 
responsibility, and who are willing to accept it, and that this tutelage should be exercised by them as 
Mandatories on behalf of the League. The character of the mandate must differ according to the stage of the 
development of the people, the geographical situation of the territory, its economic conditions, and other 
similar circumstances. Certain communities formerly belonging to the Turkish Empire have reached a stage 
of development where their existence as independent nations can be provisionally recognised subject to the 
rendering of administrative advice and assistance by a Mandatory until such time as they are able to stand 
alone. The wishes of these communities must be a principal consideration in the selection of the Mandatory. 
Other peoples, especially those of Central Africa, are at such a stage that the Mandatory must be responsible 
for the administration of the territory under conditions which will guarantee freedom of conscience and 
religion, subject only to the maintenance of public order and morals, the prohibition of abuses such as the 
slave trade, the arms traffic, and the liquor traffic, and the prevention of the establishment of fortifications or 
military and naval bases and of military training of the natives for other than police purposes and the defence 
of territory, and will also secure equal opportunities for the trade and commerce of other Members of the 
League. There are territories, such as South-West Africa and certain of the South Pacific Islands, which, 
owing to the sparseness of their population, or their small size, or their remoteness from the centres of 
civilisation, or their geographical contiguity to the territory of the Mandatory, and other circumstances, can be 
best administered under the laws of the Mandatory as integral portions of its territory, subject to the 
safeguards above mentioned in the interests of the indigenous population. In every case of mandate, the 
Mandatory shall render to the Council an annual report in reference to the territory committed to its charge. 
The degree of authority, control, or administration to be exercised by the Mandatory shall, if not previously 
agreed upon by the Members of the League, be explicitly defined in each case by the Council. A permanent 
Commission shall be constituted to receive and examine the annual reports of the Mandatories and to advise 
the Council on all matters relating to the observance of the mandates.  
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ARTICLE 23.  
Subject to and in accordance with the provisions of international conventions existing or hereafter to be 
agreed upon, the Members of the League: (a) will endeavour to secure and maintain fair and humane 
conditions of labour for men, women, and children, both in their own countries and in all countries to which 
their commercial and industrial relations extend, and for that purpose will establish and maintain the 
necessary international organisations; (b) undertake to secure just treatment of the native inhabitants of 
territories under their control; © will entrust the League with the general supervision over the execution of 
agreements with regard to the traffic in women and children, and the traffic in opium and other dangerous 
drugs; (d) will entrust the League with the general supervision of the trade in arms and ammunition with the 
countries in which the control of this traffic is necessary in the common interest; (e) will make provision to 
secure and maintain freedom of communications and of transit and equitable treatment for the commerce of 
all Members of the League. In this connection, the special necessities of the regions devastated during the war 
of 1914-1918 shall be borne in mind; (f) will endeavour to take steps in matters of international concern for 
the prevention and control of disease.  
 
ARTICLE 24.  
There shall be placed under the direction of the League all international bureaux already established by 
general treaties if the parties to such treaties consent. All such international bureaux and all commissions for 
the regulation of matters of international interest hereafter constituted shall be placed under the direction of 
the League. In all matters of international interest which are regulated by general conventions but which are 
not placed under the control of international bureaux or commissions, the Secretariat of the League shall, 
subject to the consent of the Council and if desired by the parties, collect and distribute all relevant 
information and shall render any other assistance which may be necessary or desirable. The Council may 
include as part of the expenses of the Secretariat the expenses of any bureau or commission which is placed 
under the direction of the League.  
 
ARTICLE 25.  
The Members of the League agree to encourage and promote the establishment and co-operation of duly 
authorised voluntary national Red Cross organisations having as purposes the improvement of health, the 
prevention of disease, and the mitigation of suffering throughout the world.  
 
ARTICLE 26.  
Amendments to this Covenant will take effect when ratified by the Members of the League whose 
representatives compose the Council and by a majority of the Members of the League whose Representatives 
compose the Assembly. No such amendment shall bind any Member of the League which signifies its dissent 
therefrom, but in that case it shall cease to be a Member of the League.  
 
ANNEX.  
 
I. ORIGINAL MEMBERS OF THE LEAGUE OF NATIONS SIGNATORIES OF THE TREATY OF 
PEACE.  
 
UNITED STATES OF AMERICA, BELGIUM, BOLIVIA, BRAZIL, BRITISH EMPIRE, CANADA, 
AUSTRALIA, SOUTH AFRICA, NEW ZEALAND, INDIA, CHINA, CUBA, ECUADOR, FRANCE, 
GREECE, GUATEMALA, HAITI, HEDJAZ, HONDURAS, ITALY, JAPAN, LIBERIA, NICARAGUA, 
PANAMA, PERU, POLAND, PORTUGAL, ROUMANIA, SERB-CROAT-SLOVENE STATE, SIAM, 
CZECHO-SLOVAKIA, URUGUAY  
 
STATES INVITED TO ACCEDE TO THE COVENANT.  
 
ARGENTINE REPUBLIC, CHILE, COLOMBIA, DENMARK, NETHERLANDS, NORWAY, 
PARAGUAY, PERSIA, SALVADOR, SPAIN, SWEDEN, SWITZERLAND, VENEZUELA.  
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II. FIRST SECRETARY GENERAL OF THE LEAGUE OF NATIONS.  
 
The Honourable Sir James Eric Drummond, K.C.M.G., C.B. 
 
 
Article 42: Rhineland Demilitarized 
 
LEFT BANK OF THE RHINE.  
 
ARTICLE 42.  
Germany is forbidden to maintain or construct any fortifications either on the left bank of the Rhine or on 
the right bank to the west of a line drawn 50 kilometres to the East of the Rhine.  
 
ARTICLE 43  
In the area defined above the maintenance and the assembly of armed forces, either permanently or 
temporarily, and military maneuvers of any kind, as well as the upkeep of all permanent works for 
mobilization, are in the same way forbidden.  
 
ARTICLE 44  
In case Germany violates in any manner whatever the provisions of Articles 42 and 43, she shall be regarded 
as committing a hostile act against the Powers signatory of the present Treaty and as calculated to disturb the 
peace of the world.  
 
 
Article 45: Saar given to France  
 
SAAR BASIN.  
 
ARTICLE 45  
As compensation for the destruction of the coal-mines in the north of France and as part payment towards 
the total reparation due from Germany for the damage resulting from the war, Germany cedes to France in 
full and absolute possession, with exclusive rights of exploitation, unencumbered and free from all debts and 
charges of any kind, the coal-mines situated in the Saar Basin as defined in Article 48.  

1. From the date of the coming into force of the present Treaty, all the deposits of coal situated 
within the Saar Basin as defined in Article 48 of the said Treaty, become the complete and absolute 
property of the French State. The French State will have the right of working or not working the said 
mines, or of transferring to a third party the right of working them, without having to obtain any 
previous authorisation or to fulfil any formalities. The French State may always require that the 
German mining laws and regulations referred to below shall be applied in order to ensure the 
determination of its rights.  

 
 
Articles 51-54: Alsace-Lorraine given to France 
 
ALSACE-LORRAINE.  
 
The HIGH CONTRACTING PARTIES, recognising the moral obligation to redress the wrong done by 
Germany in 1871 both to the rights of France and to the wishes of the population of Alsace and Lorraine, 
which were separated from their country in spite of the solemn protest of their representatives at the 
Assembly of Bordeaux agree upon the following Articles:  
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ARTICLE 5l.  
The territories which were ceded to Germany in accordance with the Preliminaries of Peace signed at 
Versailles on February 26, 187l, and the Treaty of Frankfort of May lo, 1871, are restored to French 
sovereignty as from the date of the Armistice of November 11, 1918. The provisions of the Treaties 
establishing the delimitation of the frontiers before 1871 shall be restored.  
 
ARTICLE 52.  
The German Government shall hand over without delay to the French Government all archives, registers, 
plans, titles and documents of every kind concerning the civil, military, financial, judicial or other 
administrations of the territories restored to French sovereignty. If any of these documents, archives, 
registers, titles or plans have been misplaced, they will be restored by the German Government on the 
demand of the French Government. 
 
ARTICLE 54.  
Those persons who have regained French nationality in virtue of paragraph 1 of the Annex hereto will be 
held to be Alsace- Lorrainers for the purposes of the present Section. The persons referred to in paragraph 2 
of the said Annex will from the day on which they have claimed French nationality be held to be Alsace-
Lorrainers with retroactive effect as from November 11, 1918. For those whose application is rejected, the 
privilege will terminate at the date of the refusal.Such juridical persons will also have the status of 
AlsaceLorrainers as shall have been recognised as possessing this quality whether by the French 
administrative authorities or by a judicial decision.  
 
 
Article 80: Germany may not unite with Austria 
 
ARTICLE 80.  
Germany acknowledges and will respect strictly the independence of Austria, within the frontiers which may 
be fixed in a Treaty between that State and the Principal Allied and Associated Powers; she agrees that this 
independence shall be inalienable, except with the consent of the Council of the League of Nations.  
 
Article 87: Lands in Eastern Germany given to Poland 
 
ARTICLE 87.  
Germany, in conformity with the action already taken by the Allied and Associated Powers, recognises the 
complete independence of Poland, and renounces in her favour all rights and title over the territory bounded 
by the Baltic Sea, the eastern frontier of Germany as laid down in Article 27 of Part II (Boundaries of 
Germany) of the present Treaty up to a point situated about 2 kilometres to the east of Lorzendorf, then a 
line to the acute angle which the northern boundary of Upper Silesia makes about 3 kilometres north-west of 
Simmenau, then the boundary of Upper Silesia to its meeting point with the old frontier between Germany 
and Russia, then this frontier to the point where it crosses the course of the Niemen, and then the northern 
frontier of East Prussia as laid down in Article 28 of Part II aforesaid. The provisions of this Article do not, 
however, apply to the territories of East Prussia and the Free City of Danzig, as defined in Article 28 of Part 
II (Boundaries of Germany) and in Article 100 of Section XI (Danzig) of this Part.  
The boundaries of Poland not laid down in the present Treaty will be subsequently determined by the 
Principal Allied and Associated Powers. A Commission consisting of seven members, five of whom shall be 
nominated by the Principal Allied and Associated Powers, one by Germany and one by Poland, shall be 
constituted fifteen days after the coming into force of the present Treaty to delimit on the spot the frontier 
line between Poland and Germany. The decisions of the Commission will be taken by a majority of votes and 
shall be binding upon the parties concerned.  
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Article 119: German colonies given to Britain and France 
 
GERMAN COLONIES. 
 
ARTICLE 119. 
Germany renounces in favour of the Principal Allied and Associated Powers all her rights and titles over her 
oversea possessions. 
 
 
Articles 159-160: German army restricted to 100,000 men 
 
ARTICLE 159. 
The German military forces shall be demobilised and reduced as prescribed hereinafter. 
 
ARTICLE 160. 
(1) By a date which must not be later than March 31, 1920, the German Army must not comprise more than 
seven divisions of infantry and three divisions of cavalry. 
After that date the total number of effectives in the Army of the States constituting Germany must not 
exceed one hundred thousand men, including officers and establishments of depots. The Army shall be 
devoted exclusively to the maintenance of order within the territory and to the control of the frontiers. 
The total effective strength of officers, including the personnel of staffs, whatever their composition, must 
not exceed four thousand. 
 
 
Article 181: German navy restricted to 6 battleships 
 
ARTICLE 181. 
After the expiration of a period of two months from the coming into force of the present Treaty the German 
naval forces in commission must not exceed: 
6 battleships of the Deutschland or Lothringen type, 6 light cruisers, 12 destroyers, 12 torpedo boats, 
or an equal number of ships constructed to replace them as provided in Article l90. 
No submarines are to be included. 
All other warships, except where there is provision to the contrary in the present Treaty, must be placed in 
reserve or devoted to commercial purposes. 
 
 
Article 198: Germany forbidden to have an air force 
 
ARTICLE 198. 
The armed forces of Germany must not include any military or naval air forces. 
Germany may, during a period not extending beyond October 1, 1919, maintain a maximum number of one 
hundred seaplanes or flying boats, which shall be exclusively employed in searching for submarine mines, 
shall be furnished with the necessary equipment for this purpose, and shall in no case carry arms, munitions 
or bombs of any nature whatever. 
In addition to the engines installed in the seaplanes or flying boats above mentioned, one spare engine may be 
provided for each engine of each of these craft. 
No dirigible shall be kept. 
 
 
 
 
 



 27 

Article 231: War guilt clause 
 
ARTICLE 231. 
The Allied and Associated Governments affirm and Germany accepts the responsibility of Germany and her 
allies for causing all the loss and damage to which the Allied and Associated Governments and their nationals 
have been subjected as a consequence of the war imposed upon them by the aggression of Germany and her 
allies. 
 
 
Article 232: Reparations 
 
ARTICLE: 232. 
The Allied and Associated Governments recognise that the resources of Germany are not adequate, after 
taking into account permanent diminutions of such resources which will result from other provisions of the 
present Treaty, to make complete reparation for all such loss and damage. 
The Allied and Associated Governments, however, require, and Germany undertakes, that she will make 
compensation for all damage done to the civilian population of the Allied and Associated Powers and to their 
property during the period of the belligerency of each as an Allied or Associated Power against Germany by 
such aggression by land, by sea and from the air, and in general all damage as defined in Annex l hereto. 
In accordance with Germany's pledges, already given, as to complete restoration for Belgium, Germany 
undertakes, in addition to the compensation for damage elsewhere in this Part provided for, as a consequence 
of the violation of the Treaty of 1839, to make reimbursement of all sums which Belgium has borrowed from 
the Allied and Associated Governments up to November 11, 1918, together with interest at the rate of five 
per cent (5%) per annum on such sums. This amount shall be determined by the Reparation Commission, 
and the German Government undertakes thereupon forthwith to make a special issue of bearer bonds to an 
equivalent amount payable in marks gold, on May 1, 1926, or, at the option of the German Government, on 
the 1st of May in any year up to 1926. Subject to the foregoing, the form of such bonds shall be determined 
by the Reparation Commission. Such bonds shall be handed over to the Reparation Commission, which has 
authority to take and acknowledge receipt thereof on behalf of Belgium. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Treaty of Versailles. Library of Congress. https://www.loc.gov/law/help/us-treaties/bevans/m-ust000002-
0043.pdf (accessed November 27, 2016 
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Allied officers stand on chairs and tables to see the signing of the Treaty of Versailles. 
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BLM 1.1 

 
WWI-Era Medical History: Understanding Historical Perspectives 

 
TASK:  
1. Browse the Museum of Health Care App on your personal electronic devices with the Guiding Question 

in mind.  
2. Find 3 pieces of evidence in the app (using the “Archival Photos,” “Artefacts,” and “Voices of the Past” 

tabs) that help you understand the perspective of either a doctor, nurse, or ill person during the time 
period (must be between 1900-1918).  

3. Fill in the Evidence section of this handout. 
 
 
GUIDING QUESTION:  
How would you describe the perspective of a doctor, nurse, or ill person during the early 1900s? How do 
you know? 
 
 
EVIDENCE FROM MUSEUM OF HEALTH CARE APP:  
 
EXAMPLE:  

Evidence: Photo: “Nursing Uniforms: Conveying Respectable Femininity.” 
Image from Museum of Health Care Mobile App 

 
 

What does the evidence tell you about the everyday life, beliefs, and perspective of a nurse,  doctor, or ill 
person during the WWI-era? (3 points. Feel free to use point form.) 
 
- All women wearing the same white dresses and hats, therefore suggesting that rules and 

regulations surrounding dress code were very strict. The everyday life of a nurse in Kingston 
during the WWI-era seems to be dictated by rigid structures and routines.  

- The women are leaning on each other in a friendly way, which suggests there was a sense of 
community amongst KGH nurses during the early 1900s.  

- The women’s smiles appear forced for the picture, which suggests that there were strict societal 
expectations of women to be professional, chaste, and feminine.  
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1. Evidence: __________________________________________  
 
What does the evidence tell you about the everyday life, beliefs, and perspective of a nurse,  doctor, or ill 
person during the WWI-era? (3 points. Feel free to use point form.) 
_____________________________________________________________________________________
_____________________________________________________________________________________
________________________________________________________________ 
______________________________________________________________________________ 
 
2. Evidence: __________________________________________  
 
What does the evidence tell you about the everyday life, beliefs, and perspective of a nurse,  doctor, or ill 
person during the WWI-era? (3 points. Feel free to use point form.) 
_____________________________________________________________________________________
_____________________________________________________________________________________
________________________________________________________________ 
  
3. Evidence: __________________________________________  
 
What does the evidence tell you about the everyday life, beliefs, and perspective of a nurse,  doctor, or ill 
person during the WWI-era? (3 points. Feel free to use point form.) 
_____________________________________________________________________________________
_____________________________________________________________________________________
________________________________________________________________ 
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BLM 2.1 
 
Your task is to research your assigned warfare technology, and answer the following questions in full 
sentences.  

 
Warfare technology you will be presenting: _________________________________________________ 
 

1) Describe the introduction of your technology to common warfare 

_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 

 
2) What technology did it replace? 

_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 

 
3) What impact did the introduction of your technology have on warfare as a whole? 

_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 

 
4) What impact did this have on Canadian soldiers? 

_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
 

5) How did this affect the Canadian home front? 

_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
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BLM 2.2 
Your task is to research your assigned warfare technology, and answer the following questions in full 
sentences.  

 

Warfare technology you will be presenting: Machine Guns 

 
1) Describe the introduction of your technology to common warfare 

Machine guns were invented in 1884, but when the First World War broke out in 1914, they 

were still fairly primitive weapons. They were heavy, difficult to move, and required a group of 

four to six people to operate. However, they were considered game-changing, as they could fire 

400-600 rounds every minute (This number more than doubled by the end of the war). Although 

the British army originally rejected the machine gun, the Germans were quick to invest in its 

future, and when war broke out, the German army was       equipped with over 12,000 machine 

guns.                                                                                .                                                                    

 
2) What technology did it replace? 

When machine guns were introduced to the army, they replaced the rifle as the defensive 

weapon of choice, and eventually were introduced as offensive weapons as well. A single 

machine gun was considered to be worth between 60 and 100 rifles                                    . 

 
3) What impact did the introduction of your technology have on warfare as a whole? 

 

Machine guns had a huge impact on warfare as a whole, as they helped to lead to the 

development of trench warfare. When established in a fixed strong point, the machine gun was 

a fearsome weapon. Any massed infantry attack against a position defended with machine guns 

was highly costly, and eventually, considered futile. At the Somme, the British lost a record 

number of casualties in one day (60,000) to machine gun fire. These losses are attributable to 

the development of machine guns, and lead to the Great War being remember as one of the 

most devastating wars of all time.                                     . 

 
4) What impact did this have on Canadian soldiers? 

The Canadians went overseas with only four Colt machine guns. These guns were fairly light, but 

tended to jam easily. The Canadian Corps received more and better machine guns throughout 

the war, and developed a number of sophisticated techniques for their use. It soon became a 

dominant battlefield weapon for the Canadian soldiers..The Canadian army also developed a 

new unit during WWI, called the Canadian Machine Gun Corps. It was so successful during the 
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war, that a second Canadian Machine Gun Corps was created after the war.                                                                                              

. 

 
5) How did this affect the Canadian home front? 

 

Machine guns had an effect on the Canadian home front because as machine guns became 

more popular, Canada developed more and more machine gun factories. This provided jobs to 

many people, and allowed Canada to increase its industrial capacity.  
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BLM 2.3 
 

 
Which of these technologies do you think was most influential to the changing landscape of warfare? 
Explain your answer using full sentences.  

_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
_____________________________________________________________
_____________________________________________________________ 
_____________________________________________________________ 
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BLM3.1 
 

Summary of the Treaty of Versailles 
 
The Treaty of Versailles is a peace treaty between Germany and the Allied Powers. It was signed on the 28th 
of June, 1919 at the palace of Versailles in France. The terms of the treaty can be broken down into three 
main groups; territorial, military, and economic. The full treaty contains over 400 articles, but the following 
are considered the most significant clauses; 
 
Territorial  
Overall, the treaty stripped Germany of over 65,000 square 
kilometers, and over 7,000,000 of its citizens.  

 
Article 45; Saar given to France 

 The Saar basin was territory bordering France that was 
very rich in coal and other natural resources 

 It was given to France for a period of 15 years, from 
1920-1935 

 This area was given to France in recompense for the 
destruction of the coal fields in France.  

 
Articles 51-54; Territories of Alace and Lorraine given to France  

 The territories of Alace and Lorraine were former French territories that had been annexed by 
Germany after the Franco-Prussian war in 1871 

 As part of the peace treaty, they were given back to France 
 

Article 87; Land in Eastern Germany given to Poland 

 Germany was forced to recognize the independence of  
 Poland, and to renounce all claims to its land 

 The province of Posen and Eastern Pomerania were taken 
from Germany and given to Poland 

 
Article 199; All German colonies given to France and England 

 Germany was required to renounce their claim to all 
former colonies 

 They were put under the control of the League of Nations 
and eventually transferred to England and France 

 
Military 

Article 42; Demilitarization of the Rhineland 

 The Rhineland is the area of Germany along the Rhine river that borders France 

 France suffered a great deal in the war, and wanted a buffer between themselves and 
Germany 

 Germany was forbidden to place and defensive structures in the Rhineland, and was not 
allowed to have any troops there, either temporarily or permanently  

 
Article 80; Germany may never unite with Austria 

 This article stated that Germany could never again unite either economically or militarily 
with Austria, as their alliance had been one of the starts of the war 
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Articles 159-160; German army restricted to 100,000 men 

 Germany’s was only allowed to have a volunteer army of 100,000 men 

 This was a huge restriction, as their standing army before the war had been made up of 4.5 
million men 

 
Article 181; German navy restricted to 6 battleships 

 By the end of the war, Germany had approximately 50 battleships 

 The treaty required Germany to turn over all but six of their battleships to the Allies. 
However, instead of turning them over, the Germans sunk them.  

 
Article 198; Germany forbidden to have an air force 

 Although the air force was a relatively new invention, by 1918, Germany had about 4500 
flying personnel 

 This included 2700 aircrafts, 180 balloon detachments and 56 airships 

 The Treaty of Versailles forbid any type of air force. All aircrafts had to be destroyed, and all 
flying corps were to be disbanded 

 
Reparations 

Articles 1-26; The League of Nations 

 An intergovernmental organization founded as a result of the Treaty of Versailles. 

 Principal mission was to maintain world peace. 

 Its primary goals were disarmament of countries and settling international disputes. 

 Germany was not allowed to join.  
 

Article 231; War Guilt Clause 

 For this provision, Germany forced to admit responsibility for the entire war and all of its 
damages  

 Many believe that this clause was unfair, as the war had been started by Austria. However, 
Germany was forced to admit guilt for starting the war.  

 
Article 232; Germany forced to pay for the entire cost of the war 

 As provided by the War Guilt clause, Germany took responsibility for the entire war. 
Therefore, the allies expected them to pay for all civilian damages in the entire war. 

 The cost of reparations was so high that Germany made its last reparations payment in 
September 2010, 91 years after the war ended.  
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BLM 3.2 
 

The Treaty of Versailles Caused WWII  The Treaty of Versailles Did Not Cause WWII 
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BLM 3.3 

The Influence of the Treaty of Versailles on World War II 

The Treaty of Versailles, drafted and passed after World War I, was a document that addressed the 
state of the international community in response to the war. Notably, decisions made during the treaty were 
passed without input from German delegates. Provisions of the treaty blamed Germany solely for the war, 
forcing them to pay a compensatory 6.6 million marks; adjusting for inflation, this would be about 33 billion 
US dollars in today’s economy. Additionally, the League of Nations, a group of delegates from different 
countries formed to address issues on an international scale, barred Germany and Russia from admittance, 
and repossessed German and Turkish territory. Finally, Germany was ordered to demilitarize, reducing their 
military force and militant power. Naturally, the provisions were undesirable to the German population, but 
the threat of an allied invasion forced the newly inaugurated Weimar Republic to sign the treaty against the 
wishes of their nation. While the Treaty of Versailles did not render World War II inevitable, it did hasten the 
conflict; the provisions caused German expansion, economic downfall and hyperinflation, and vulnerability 
of the German people that eventually led to the election of Hitler and the Fascist party. 

Firstly, the Treaty of Versailles was a controversial document often cited as a way to ‘get revenge on 
Germany’. The Treaty of Versailles signified humiliating defeat for the Germans. As a country who had 
declared war on several powers, to lose the war and then be forced to pay for it, as well as sacrificing land to 
their enemies, was a blow to the German pride. Nationalism declined and the population felt betrayed by 
their government for allowing the Treaty to pass. In 1920, the Kapp Putsch, a rebellion in Berlin against the 
Treaty of Versailles, attested to this. Though the Weimar Republic was actively forced to sign the document, 
the German population continued to resent their government, as displayed in the German newspaper 
Deutsche Zeitung’s June 28th, 1919 edition, which stated, “The disgraceful Treaty is being signed today. 
Don’t forget it! We will never stop until we win back what we deserve.” (Opinion of Versailles, 4). The 
signing led to a distrust of the new government, and when the rising fascist party, stated that they would 
abolish the Treaty of Versailles, the German population naturally gravitated towards their campaign. Respect 
for the Weimar Republic lowered dramatically and a new government who promised to restore Germany’s 
power and reputation was welcomed enthusiastically. The state of Germany was rendered vulnerable, as the 
majority of the population rejected the Treaty and resented their government for accepting it.  

Hyperinflation in Germany was the result of a provision in the Treaty of Versailles that stated that 
Germany must pay for the world’s losses. Altogether surmounting a total of 6.6 million British pounds, or 33 
billion US dollars in today’s market, the money would pay for the damages suffered by the international 
community. At first, Germany began to pay the reparations in resources such as coal and railroad equipment. 
However, these resources were supplemented by physical money, some borrowed from powers such as the 
United States. As the German government produced an excess of bills towards this payment, the sudden 
influx in physical money reduced the value of the German mark. Throughout the crisis, the mark fell from 
being valued at 4.2 marks per dollar to 8.91 (The German Hyperinflation, 1923, 2). In 1923, at the pinnacle of 
the event, one U.S. dollar was valued at one trillion marks, and the money was virtually worthless. Germans 
were known to use bills to fuel their stoves in lieu of wood, and street cleaners swept money off the streets. 
As a result of the suffering currency, the German economy was rendered unstable. This instability was 
reflected in the wealth of the German public, who were vulnerable to the fascist campaign, a party that 
lobbied to improve the economy and build Germany as an international superpower. The Treaty of Versailles 
led to the German need for wealth, and the overproduction of currency incited hyperinflation that destroyed 
the value of the German mark and unsettled the economy. As a result of this hyperinflation, Hitler’s promises 
of a better Germany convinced the German people to vote him into power.  

The Treaty of Versailles repossessed German territory, leading the German to a desire for expansion 
and regaining of their lands. The fourth provision of the Treaty of Versailles stated that “Germany renounces 
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all rights, titles and privileges whatever in or over territory which belonged to her or to her allies, and all 
rights, titles and privileges whatever their origin which she held as against the Allied and Associated Powers” 
(The Avalon Project: The Versailles Treaty June 28, 1919, 1). The provision sacrificed 13% of Germany’s 
European territory and 10% of its population (Map, 3), losing even more territory in colonies and 
imperialized land. The loss of land detailed in the Treaty, about 27,000 square miles, was accompanied by 
over 6 million Germans, separating the German nation, industries, and population. This angered German 
pride and nationalism, as the loss further reduced German power and prestige, and example of which was the 
surrendering of the Alsace- Lorraine to the longtime enemy, France. Hence, when Hitler promised to regain 
lost German land and expand the nation to gain power and respect, the German public supported the cause 
with vigor, eventually electing Adolf Hitler into office. The Treaty of Versailles repossessed German land, and 
the loss of German territory and people contributed to the hatred directed towards the government and tore 
nationalism and the country apart. The German will to regain this territory helped Hitler come to power.  

It can be argued that the Treaty of Versailles was the direct cause of World War II. No doubt, the 
provisions of the treaty led to chaos and vulnerability within Germany that allowed leaders such as Hitler and 
the fascist party rise to power. The abolishment of the Treaty of Versailles was largely a part of Hitler’s 
campaign. The Treaty of Versailles was established after World War I to limit Germany’s power and 
hopefully help prevent another world war. However, the provisions of the Treaty of Versailles rendered 
Germany vulnerable and aching for revenge, the result of which led to the rise of Hitler and indirectly, World 
War II. Therefore, it can be argued that the Treaty of Versailles, and World War I in extension, led indirectly 
to World War II. Had certain provisions of the Treaty of Versailles not been established or agreed to, the 
second world war may have been prevented. As World War II witnessed involvement from major powers 
such as Great Britain, France, Japan, Italy, and the United States, it can be inferred that the conflict was 
extremely influential, and in extension, indirect causes of the war, such as the Treaty of Versailles, are 
important to history. World War II saw the Holocaust and focused the international eye on discrimination 
and genocide. The war itself resulted in approximately 50 to 70 million casualties, 11 million deaths as direct 
results of the Holocaust. The Treaty of Versailles instigated in part the conflict and could therefore be seen 
indirectly as responsible for these deaths. Extending further, the treaty heightened conflict between Germany 
and much of the international community. Therefore, the debate as to whether the Treaty of Versailles 
influenced World War II is crucial, as it can be used to assert responsibility for the deaths of millions.  

 

 

 

 

 

 

 

 

“The Influence of the Treaty of Versailles on WWII” Natick High School, accessed November 27, 2016, 
http://www.natickps.org/NatickHigh/Guidance/Documents/Social%20Studies%20Freshman%20Honors
%20Level%20Writing%20Exemplar.pdf 
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BLM 3.4 

The Treaty of Versailles Did Not Cause WWII 
 

The treaty of Versailles is thought to be one of the single greatest contributing factors that lead to the 
outbreak of the Second World War. At the conclusion of World War One the three main allied powers, 
France, Britain and the United States, had drawn up a resolution that would outline numerous points of 
acquiescence expected of the German government. This was to ensure that another imperial drive for 
domination of Europe and her resources would never drag the world into armed conflict again. However, 
many claim that certain clauses included within the treaty are responsible for the collapse of the intended 
lasting peace. However, the treaty of Versailles did not cause the Second World War. The Treaty was not 
without its deficiencies; however, the true failure leading to the Second World War was not the treaty itself 
but the inability of the allied governments and the League of Nations to enforce the treaty as they had sworn 
to do. The lack of aggressive policing of the Treaty led to a gradual decay of public opinion and general 
disenchantment towards the commitment from the League of Nations. 

The first point that deals directly with the handling of Germany as the main aggressor of World War 
One and the war reparations clause in the treaty is the invasion of the Ruhr valley – an important German 
industrial sector - by France and Belgium in 1922.The invasion took place because the German governing 
body had claimed to be unable to pay war reparations for that particular year to the Allies. Due to the anti-
German sentiment at the time France decided to act with force. This particular move had stripped Germany 
of the resources needed to continue future payments. The war reparations were not only made as a monetary 
payment, but resources such as timber, coal and steel were used in lieu of gold or currency. The resource-rich 
Ruhr was to be the backbone of the payment scheme until this incident occurred. This was seen as a crucial 
failure internationally, as two senior members of the League of Nations were overtly breaking League rules in 
such a manner to further punish their former aggressor needlessly. This led to massive decreases in jobs and a 
dramatic loss of property for German workers in the area. Extensive strikes and passive resistance toward the 
invaders followed which eventually steered the German economy into a downward spiral. The outcome of 
this economic downturn was the hyperinflation of the 1920s, some of the worst inflation in recorded history. 
Money held almost less value than the paper on which it was printed. This series of events greatly tempered 
the German feeling of distrust for the allied nations and frustration with the shortcomings of their own 
government. 

The next point was the political alterations which occurred in Germany during the 1930s, in which 
the Weimar republic had become defunct and a radical new social ideal gripped Germany in the form of 
Nazism or National Socialism. The new leadership portrayed the treaty as a symbol of oppression against the 
“noble” German people. From this, a strain of propaganda was created which they used to solidify the 
opinion of the common citizenry against the Treaty as a legally binding document. Thus the idea that a newly 
unified Germany under the Nazi party was the only chance for a brighter future without 
outside interference was born. This turned into a powerful tool as it allowed the Nazi party to gain control of 
every facet of government within a relatively short span of time. Using the treaty in this manner also allowed 
Hitler to begin rearmament of military forces and to station soldiers in the previously demilitarized Rhineland, 
both of which were contrary to articles agreed upon in the treaty.  

Seeing Germany's disregard for the Treaties articles of militarization, but still seeking to maintain the 
current state of peace in Europe the Prime Minister of England Neville Chamberlain opted for a stance of 
appeasement. This allowed Germany to continue moving toward a martial status hitherto unknown. The 
eventual conclusion would become the so called Anschluss or political reunification with Austria, the 
Sudetenland, and Czechoslovakia in 1938. What would follow was the German invasion of Poland in 1939 to 
reclaim territory and to initiate the division of the country according to the Nazi-Soviet non-aggression pact. 
Because Hitler used appeasement as an excuse to achieve these goals, he did not perceive a serious threat 
from the allies as they had seemingly allowed this chain of events to take place without hindering his efforts. 
Thus, triggering the event which would ultimately lead to the outbreak of the Second World War.  

In conclusion, the Treaty of Versailles was a legally valid document and is considered to be much less 
severe than the allies could have justifiably made it. As history shows however the tangibility of this 

http://history1900s.about.com/od/worldwari/p/Versailles-Treaty.htm
http://history.state.gov/milestones/1914-1920/ParisPeace
http://www.nber.org/papers/w14560.pdf
http://militaryhistory.about.com/od/worldwarii/a/wwiieurcauses.htm
http://www.johndclare.net/Basics_intrel.htm
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document was subverted by both sides, used to bolster a point of view and to validate their own political 
ends. France punishing Germany by invading the Ruhr is one example and the German political and military 
pressure leading to Anschluss is another. With this in mind the document itself and the reasons it was written 
are not to blame for having a hand in starting the Second World War. The true failures and causes rest with 
the governing powers at the time. An example of this was the act of appeasement towards Hitler by England. 
As explained above, these reasons were far more culpable than the right for an allied government to punish 
those who would wage war for selfish and inexcusable reasons and to defend against a continuation of 
hostilities. 

 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

 
 
 

“The Treaty of Versailles Did Not Cause WWII.” Accessed November 27, 2016. 
http://vincetreatyofversaillesargument.blogspot.ca/2013/09/treaty-of-versailles-did-not-cause-ww2.html 
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BLM 4.1 
 

The Great Innovation Story Slam  
 
TASK:  
Your job is to convince the rest of the class that the innovation your 
group researches is the most significant innovation during the first 
two decades of the 20th century. In order to do this, you will need 
to use evidence to build a compelling story about the history and 
significance of your innovation.  
 
In groups you will be assigned an innovation and given a folder of 

primary sources, as well as links to historical footage to use as evidence in the construction of your story. 
Your story should use the evidence to describe the impact of the innovation during the 1920s, who it 
impacted, and finally it should tell us why the innovation still holds significance today. Your story should be 
as descriptive and engaging as possible. 
 
STEPS:  
4. Read through/look at the evidence as a group. Each group member needs to write three points of 

significance to hand in at the end of the exercise. 
5. Discuss: what is the most exciting or memorable part of the story of your innovation? This should be the 

focus of your story. 
6. Build your story and take notes on the big ideas. Be a historian: use the note we created about the 

criteria for historical significance in order to guide what you should include in your story. Make sure 
your story also speaks to the 5 W’s.  

 
ASSESSMENT:  
Your group will present your story orally to the class. You will not be graded based on your presentation 
skills, but remember that to convince the rest of the class that your innovation is most significant, you must 
make your story compelling.  
 
Everyone in the class should hand in a piece of paper with their name and three points of significance 
based on the evidence provided to your group. This will be assessed with feedback, not a grade, to check your 
ability to apply the criteria of historical significance.  
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BLM 4.2 
 

INNOVATION 1: INSULIN 
 
Evidence to print for students:   
Frederick Banting’s Nobel Lecture: 
https://www.nobelprize.org/nobel_prizes/medicine/laureates/1923/banting-lecture.html  
 
WWI Portrait of Banting: 
http://simcoop.ent.sirsidynix.net/client/en_US/newtec/?rm=WWI+PORTRAIT0%7C%7C%7C1%7C%7C
%7C0%7C%7C%7Ctrue  
 
Magazine article explaining diabetes: 
http://www.ntpl.ca/custom/web/content/ntpl_Breakthrough_in_Diabetes.pdf  
 
50 years later interview with discoverers of insulin: 

http://www.ntpl.ca/custom/web/content/ntpl_The_Discoverers.pdf  

https://www.nobelprize.org/nobel_prizes/medicine/laureates/1923/banting-lecture.html
http://simcoop.ent.sirsidynix.net/client/en_US/newtec/?rm=WWI+PORTRAIT0%7C%7C%7C1%7C%7C%7C0%7C%7C%7Ctrue
http://simcoop.ent.sirsidynix.net/client/en_US/newtec/?rm=WWI+PORTRAIT0%7C%7C%7C1%7C%7C%7C0%7C%7C%7Ctrue
http://www.ntpl.ca/custom/web/content/ntpl_Breakthrough_in_Diabetes.pdf
http://www.ntpl.ca/custom/web/content/ntpl_The_Discoverers.pdf
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BLM 4.3 
 
  

 

 
 
 
 
 
 
 
 

 
 
 

 
 
 
 
 
 

 
 

 
McLaughlin interview in 1961, history of motor industry: http://www.cbc.ca/archives/entry/the-
mclaughlin-buick  

McLaughlin's automobile 
company was purchased by 
General Motors in 1918 (courtesy 
General Motors). 

INNOVATION 2: AUTOMOBILE 

R.S. McLaughlin poses in front of 
his home in Oshawa with a 1908 
McLaughlin Model F, one of the 
first automobiles made in Canada 
(courtesy of General Motors of 
Canada Ltd).  

http://www.cbc.ca/archives/entry/the-mclaughlin-buick
http://www.cbc.ca/archives/entry/the-mclaughlin-buick


 47 

 
Ford Assembly Line (American): https://www.docsteach.org/documents/document/ford-assembly-
line  
 

 
 
The low price of the Model T makes 
car ownership a reality for many 
Canadian families. 
Henry Ford wanted to "build a car for 
the great multitude," and he succeeded. 
The Model T was both reliable and 
affordable. The key to its low price was 
the system of assembly line mass 
production pioneered by Ford. 
 
 
 
 

 
1907 Automobile: http://techno-science.ca/en/collection-research/collection-
item.php?id=1977.0274.001   
 
 
Henry Seth Taylor’s steam buggie: 
https://www.thestar.com/autos/toronto_auto_show/2015/02/19/in-the-beginning-there-was-
henry-taylor-not-ford.html 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

https://www.docsteach.org/documents/document/ford-assembly-line
https://www.docsteach.org/documents/document/ford-assembly-line
http://techno-science.ca/en/collection-research/collection-item.php?id=1977.0274.001
http://techno-science.ca/en/collection-research/collection-item.php?id=1977.0274.001
https://www.thestar.com/autos/toronto_auto_show/2015/02/19/in-the-beginning-there-was-henry-taylor-not-ford.html
https://www.thestar.com/autos/toronto_auto_show/2015/02/19/in-the-beginning-there-was-henry-taylor-not-ford.html
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BLM 4.4  
INNOVATION 3: FOUNDING OF THE ROYAL CANADIAN AIR FORCE 

 
Video of RCAF at Jericho Beach: https://www.youtube.com/watch?v=YGs794az6sE  

https://www.youtube.com/watch?v=YGs794az6sE
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“Vickers Vedette flying boat, Royal Canadian Air Force, late 1920s”: http://www.cmhg.gc.ca/cmh/image-587-
eng.asp?page_id=657 http://www.cmhg.gc.ca/cmh/image-596-eng.asp?page_id=657  

 
Photos of RCAF cadet: http://www.canadianletters.ca/collections/all/collection/20498/doc/223  
 
Letter from soldier in RCAF in WWII (original scans): 
http://www.canadianletters.ca/content/document-
7024?position=8&list=Rsw1QT_Ghu5BuEvlgQzc64z82s4j4ctdDG40MRFULUo  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

http://www.cmhg.gc.ca/cmh/image-587-eng.asp?page_id=657
http://www.cmhg.gc.ca/cmh/image-587-eng.asp?page_id=657
http://www.cmhg.gc.ca/cmh/image-596-eng.asp?page_id=657
http://www.canadianletters.ca/collections/all/collection/20498/doc/223
http://www.canadianletters.ca/content/document-7024?position=8&list=Rsw1QT_Ghu5BuEvlgQzc64z82s4j4ctdDG40MRFULUo
http://www.canadianletters.ca/content/document-7024?position=8&list=Rsw1QT_Ghu5BuEvlgQzc64z82s4j4ctdDG40MRFULUo
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BLM 4.5 
INNOVATION 4:  SNOWBLOWER 

Canada Post postage stamp 1995: 
http://canadachannel.ca/canadianbirthdays/index.php?title=Arthur_Sicard&mobileaction=toggle_view_mo

bile 
 
1948 newspaper with article about snowblower use in Barrie: 
http://news.ourontario.ca/Barrie/2920841/page/1  
 
Snow blower use today: http://www.statcan.gc.ca/pub/16-002-x/2007003/c-g/4129489-eng.htm 

Sicard Snow Blower 

http://news.ourontario.ca/Barrie/2920841/page/1
http://www.statcan.gc.ca/pub/16-002-x/2007003/c-g/4129489-eng.htm
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Canadian Pacific Railway rotary snowplow, Revelstoke, British Columbia 
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