CANADA AND THE SECOND WORLD WAR: A CAUSAL ANALYSIS

COURSE: Canadian History since World War I, Academic (CHC2D)
SPECIFIC EXPECTATION EXPLORED: C. CANADA, 1929 – 1945: C2. Communities,
Conflict, and Cooperation: C2.3 explain the main causes of World War II (e.g., economic hardship in
Germany produced by the Treaty of Versailles and economic depression; invasions by fascist Italy, Nazi Germany,
and imperial Japan; the inadequacy of the League of Nations to address international crises), and analyze Canada’s
contribution to the war effort (e.g., with reference to the Battle of the Atlantic, the Battle of Hong Kong, the
Italian Campaign, D-Day, the liberation of the Netherlands, the liberation of concentration camps, the British
Commonwealth Air Training Plan, Camp X; the contribution of Individuals such as Paul Triquet and Charles
Tompkins; the contribution of women)
ABSTRACT: The purpose of this document is to provide the teacher with a complete resource
package of lessons, documents, and tools to implement within the classroom to educate their
students on an overall expectation in the Ontario History Curriculum. Built upon the historical
thinking concepts outlined in Peter Seixas and Tom Morton’s “The Big Six,” these lessons focus
specifically on one of these concepts to engage students in inquiry based learning. Used together,
these lessons tell a story about the devastating impact of World War II, and the heroic Canadian
contributions to the war effort.
During the first lesson, students will examine the social, political and economic conditions which
resulted in the rise of the Nationalist Socialist Party in Germany. Students will put themselves in the
position of the German people, and consider the conditions which influenced the people of
Germany to elect Adolf Hitler and how these conditions influenced the rise of the National Socialist
State. This lesson will address continuity and change throughout Germany in the years prior to 1939.
In the second lesson, students will explore other key causes of the Second World War by examining
primary source documents, such as the Treaty of Versailles. Through exploring the causes of the
war, students will have a clearer understanding of the tumultuous path to war and the resulting
battles that ensued. In the third lesson, students will learn about the role of Canadians in the battles
which occurred on land, at sea and in the air. Students will explore key Canadian Battles in depth to
understand how these historically significant battles helped shape the war and the Canadian identity.
Lastly, students will learn about the contribution of Women to the Canadian war effort during
WWII. By examining the war through the lens of women, students will be able to explore a unique
perspective of WWII. Students will examine the many roles women took on during the war and
learn about their changing position in society during this time.
By completing this resource pack, students will have a rich understanding of the causes, and
consequences of the Second World War. Students will have had the opportunity to explore a variety
of primary source mediums and expand their critical thinking skills. This resource pack uses the
Ontario Canadian and World Studies Curriculum to explore these topics and ensure they are being
covered in a detailed manner. This resource pack will allow educators to use a variety of tools to
engage learners and deepen their understanding of the Second World War.
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COURSE: Canadian History since World War 1, Academic (CHC2D)
SPECIFIC EXPECTATION: C. CANADA, 1929 – 1945: C2. Communities, Conflict, and Cooperation:
C2.3 explain the main causes of World War II (e.g., economic hardship in Germany produced by the Treaty of Versailles
and economic depression; invasions by fascist Italy, Nazi Germany, and imperial Japan; the inadequacy of the League of
Nations to address international crises), and analyze Canada’s contribution to the war effort (e.g., with reference to the
Battle of the Atlantic, the Battle of Hong Kong, the Italian Campaign, D-Day, the liberation of the Netherlands, the liberation
of concentration camps, the British Commonwealth Air Training Plan, Camp X; the contribution of Individuals such as Paul
Triquet and Charles Tompkins; the contribution of women)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical Perspectives
LESSON # 1 (115 minutes; approximately two 75 minute classes)
TITLE OF STORY: The Rise of Hitler and Nazi Germany
OVERVIEW: The purpose of this lesson is to examine the social, political, and economic conditions that
resulted in the rise of the Nationalist Socialist Party in Germany. This lesson will introduce the circumstances
that led to the support of the Nazi Party, and how this contributed to the start of World War II. Students will
analyze the factors of continuity and change in the development or progress and decline in the historical
context. By exploring the rise of extremism in Germany, students will develop a foundation of knowledge in
understanding the beginning of World War II as the unit progresses.
APPENDICES:
1. Primary Sources (PSD 1.1 / 1.2 / 1.3 / 1.4 / 1.5 / 1.6 / 1.7)
2. Instructions for Teacher (Appendix 1.1/ 1.2 / 1.3)
3. Black Line Masters (BLM 1.1 / 1.2 / 1.3)
PLAN OF INSTRUCTION:
Step 1: Warm up (10 minutes)

The lesson will begin with the teacher presenting a scenario that their classroom represents a
country that has been devastated by the Great Depression. Similar to the situation in Canada during
the 1930’s, unemployment rates have skyrocketed, starvation is imminent, and the citizens have lost
faith in their government. An election has been called, and the citizens must elect a party that will
improve the stagnant conditions of the depression. Students will then refer to BLM1.1, which
outlines the political positions of two potential candidates they can vote for. After giving students a
few minutes to read the candidates’ stances, a vote will commence by a show of hands. To
incorporate technology into this lesson, students may vote anonymously through
polleverywhere.com. Examples of sample questions are listed in Appendix 1.1.
Students should all have voted for Candidate B. The teacher should initiate discussion with the
class as to why they chose the candidate that they did. Similarly, polleverywhere.com can be utilized
here, as evident in Appendix 1.1. Following this discussion, the teacher will explain to the class that
they agreed with the majority of the German population, and had elected Hitler to power. This
should hook student interest, as most students will be familiar with Hitler’s infamous crimes during
World War II. Furthermore, students may be shocked that they had unknowingly supported a
political candidate such as Hitler.
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Step 2: Discussion (10 minutes)
Students will then participate in a Think-Pair-Share to activate their prior knowledge about
Hitler and the Nazi Party. Examples of potential questions can be found in Appendix 1.2. Students
will take a few minutes to think about their prior knowledge, share with their elbow partner, and
then participate in a group discussion to add to the collective knowledge about Hitler and his actions
during World War II. This activity will stimulate students to think about the prior contexts in which
they have encountered Adolf Hitler. The teacher should ask students if they believe they have a
biased opinion of Hitler, and why that may be? If necessary, the class should create a classroom
definition of “bias,” to better understand the concept and how to examine it. The teacher will then
explain the importance of understanding bias when working with other historical perspectives. After
this discussion, move on to the next portion of the lesson.
Step 3: Independent Activity (15 minutes)
Students will be provided with BLM1.2 and asked to read it independently. BLM1.2 outlines the
concept of LIMP PAPER as contributing to the rise of Hitler during the 1920’s and 1930’s. Students
will be asked to consider the various conditions outlined and their interconnectedness.
Independently, students will write a one-page response to the question, “Could Hitler’s rise to power
have been stopped? Why or Why not? Use at least 3 examples from LIMP PAPER to justify your
answer.” Students will be asked to complete this activity and submit it for completion. The teacher
will be present throughout to answer questions regarding the concepts.
Alternatively, students may complete a Venn diagram as a class to organize the events into the
context of continuity and change. This will allow the students to consider the events in relation to
their impact on progress and decline. For example, what events/ ideologies promote change during
this historical period? Further examples of potential prompts are located in Appendix 1.3.
Step 4: Modeling (15 – 20 minutes)
The teacher will explain that similar to the First World War, propaganda was an effective
technique to portray ideas, emotions, and ideologies to the masses. The teacher will then display
PSD 1.1 on an overhead projector or SMART Board. The teacher will then model a proper image
analysis of the propaganda poster to demonstrate what information can be gained through viewing
images. Student interpretations and analysis should be strongly encouraged during this activity. The
purpose of this modeling is to demonstrate the inquiry processes the students should be
implementing when working with sources such as images.
Step 5: Guided Practice (25 minutes)
The students will be divided into small groups of 4-5 (or smaller depending on the size of
the class. Each group will be given a different image (PSD 1.2 – PSD 1.7) that they will be
responsible for analyzing. The teacher will then instruct students that these images are all proNationalist Socialist (Nazi) propaganda. Students will be given BLM 1.3 and will complete the
handout in their groups. Students are encouraged to attempt to identify the aspects of LIMP
PAPER as they analyze their image. The purpose of this activity is to have students identify a
different historical perspective other than their own. Most students recognize the infamy of Hitler
and his crimes against humanity, however students may assume that all Germans were evil as they
elected Hitler to power. However, through this activity, students will understand the desperation the
German citizens had for a strong leader who could unify the country during their depression.
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Step 6: Sharing / Discussing / Teaching (30 – 40 minutes)
Once all of the groups have analyzed their images, the groups will informally present their image
analysis to the rest of the class. Students must provided a detailed explanation to their thought
processes, and make clear the Students will be encouraged to discuss their findings in detail to
demonstrate their inquiry process throughout. Following the presentation, the remainder of the class
will be given the opportunity to ask questions or contribute to the analysis of the image.
At the end of the class, student will complete an exit card to demonstrate their knowledge and
understanding of content from the lesson. See Appendix 1.1 for examples of questions for the exit
card. Students will be encouraged to ask any questions they still have about the rise of Hitler and the
Nazi Party at the bottom of their exit cards. These will be reviewed and responded to at the
beginning of the next class.
ASSESSMENT:
By the end of this lesson students will be able to:
1. Identify the significance of the Great Depression in producing a strong united
Germany.
2. Identify and explain the key factors that led to the rise of Hitler and the Nationalist
Socialist Party (LIMP PAPER)
3. View historical events from a variety of perspectives through contextualization.
4. Identify bias and propaganda techniques in a variety of images.
Assess students for learning during the Think-Pair-Share to determine what prior knowledge
they have on Hitler and the Nationalist Socialist Party.
Assess students of learning when reading their written responses to BLM 1.2. Students
should have a clear opinion present when describing the 3 greatest factors, and should back up their
responses with evidence.
Assess students as learning through their participation in their oral presentations. All group
members should participate in some manner and have a clear understanding of their analysis.
Students should be able to identify the historical perspective and context in which their image was
created. Furthermore, students should be able to describe bias and various other propaganda
technique employed within their image.
Assess students of learning by reading their exit card responses. Students should be able to
clearly identify terminology, concepts, or events that they learned. Furthermore, assess as learning by
reading the students’ questions on their exit cards. Comprehension and engagement should be
evident through the level of inquiry.
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COURSE: Canadian History since World War 1, Academic (CHC2D)
SPECIFIC EXPECTATION: C. CANADA, 1929 – 1945: C2. Communities, Conflict, and Cooperation:
C2.3 explain the main causes of World War II (e.g., economic hardship in Germany produced by the Treaty of Versailles
and economic depression; invasions by fascist Italy, Nazi Germany, and imperial Japan; the inadequacy of the League of
Nations to address international crises), and analyze Canada’s contribution to the war effort (e.g., with reference to the
Battle of the Atlantic, the Battle of Hong Kong, the Italian Campaign, D-Day, the liberation of the Netherlands, the liberation
of concentration camps, the British Commonwealth Air Training Plan, Camp X; the contribution of Individuals such as Paul
Triquet and Charles Tompkins; the contribution of women)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence
LESSON # 2 (130 minutes)
TITLE OF STORY: Causes of the Second World War
OVERVIEW: This lesson will build off of the rise of Hitler and the Nazi Party to explain other key causes
of the Second World War. Students will work to understand how these causes had a direct consequence in
World War II and will examine these key links through examination of primary source documents. Through
exploring the causes of the war, students will have a clearer understanding of the tumultuous path to war and
the resulting battles that ensued.
APPENDICES:
1. Primary Sources (PSD 2.1 / 2.2 / 2.3 / 2.4 / 2.5 / 2.6 / 2.7 / 2.8 / 2.9 / 2.10)
2. Instructions for Teacher (Appendix 2.1 / 2.2 / 2.3)
3. Black Line Masters (BLM 2.1 / 2.2 /)
PLAN OF INSTRUCTION:
Step 1: Warm up (10 minutes)

The lesson will begin with PSD 2.1 as a hook for the lesson. PSD 2.1 is a video of Hitler
speaking at a Nationalist Socialist gathering to address the success of the Party. Examples of
prompting discussion questions can be found in Appendix 2.1. Students will be encouraged to
examine the source and think critically about the information portrayed. Furthermore, students
should be reminded to look for evidence of the BLM 1.2 LIMP PAPER factors throughout the
video. Furthermore, they may consider identifying forms of bias or propaganda.
Step 2: Discussion (10 minutes)

After watching the video, students will participate in class discussion about their analysis of
the video as a source. The prompting discussion questions should be reiterated to promote critical
thinking and elicit a discussion about the video. Students should be able to engage with the prior
knowledge from the previous lesson in identifying various factors they perceive from the video.
Students will then take 5-7 minutes to write their critical analysis of the video on a blank
piece of paper. This analysis will be submitted for assessment as learning by the teacher.
Step 3: Modeling (20 minutes)
The teacher will then discuss with students how to effectively analyze cause and consequence when
studying the historical events. Guideposts to understanding cause and consequence can be found in
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Appendix 2.2. The teacher should also review what a primary vs. secondary source document is to
ensure students understand the value of using both types of sources.
Step 4: Independent Activity (35 minutes)

Students will read Chapter 14 of the Canada: A Nation Unfolding outlined in the BLM 2.1. This
chapter outlines the various factors that contributed to the outbreak of World War II. Students will
learn about the various forms of extremism that were present in Europe at the time (i.e. Nazism,
Communism, and Fascism), the concept of appeasement, Hitler’s invasions of Eastern Europe, and
the conditions of the Treaty of Versailles. Students will complete BLM 2.2 as they read through their
textbooks. By using this graphic organizer, students will think critically about the consequences that
the various factors had on the outbreak of the War.
Step 5: Guided Practice (40 minutes)

After filling out their graphic organizer, students will then participate in a “Primary Source Gallery
Walk.” PSD 2.2 to 2.10 should be taped on the walls around the room, if there is an issue with a lack
of space, this activity works well with the documents taped up along a hallway. Students will be
given a number between 1 and 8, which will represent the document they start at. To complete this
activity, students will analyze the PSD’s to determine which cause of the war it represents. Students
may converse with their colleagues to have differing viewpoints and engage in discourse.
Furthermore, the documents may represent more than one cause, which will allow students to
understand the interconnectedness of the events.
Step 6: Sharing / Discussing / Teaching (15 minutes)

At the end of the Gallery Walk, the class will participate in a discussion about their experiences
analyzing the primary source documents. Potential discussion questions are included in Appendix
2.2. This will allow students to debrief and engage in discussion or discourse about what causes are
represented within the documents. At the end of the lesson, the teacher should discuss with the
students the last straw before the war began, the invasion of Poland. Based on their textbook
readings, students should have a good understanding about the impact invading Poland had on the
tumultuous events. After this discussion, students will be informed that the focus will now shift to
exploring the battles in the Lesson 3.
ASSESSMENT:
By the end of this lesson, students should be able to:
1. Understand the complexities of cause and consequence in analyzing events within their
historical contexts.
2. Identify the main causes of the outbreak of World War II.
3. Explain the differences between a primary and secondary source document and the benefits
of each within historical research.
Assess students as learning on their Hitler’s Speech critical analysis submission. The products
should be read and reviewed to help engage students in editing their work.
Assess students as learning through their participation in various discussions. At this point,
they should be activating their prior knowledge from previous lessons and be able to engage in
meaningful discussion using critical thinking. Assess students for learner when discussing primary
and secondary source documents. Students should be familiar from previous units; therefore the
discussion should only require a quick refresher. However, this can be gauged through a diagnostic
assessment.
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COURSE: Canadian History since World War 1, Academic (CHC2D)
SPECIFIC EXPECTATION: C2.3: explain the main causes of World War II (e.g., economic hardship
in Germany produced by the Treaty of Versailles and economic depression; invasions by fascist Italy, Nazi Germany,
and imperial Japan; the inadequacy of the League of Nations to address international crises), and analyse Canada’s
contribution to the war effort (e.g., with reference to the Battle of the Atlantic, the Battle of Hong Kong, the
Italian campaign, D-Day, the liberation of the Netherlands, the liberation of concentration camps, the British
Commonwealth Air Training Plan, Camp X; the contribution of individuals such as Paul Triquet and Charles
Tompkins; the contributions of women)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical
Perspectives
LESSON # 3 (120 minutes)
TITLE OF STORY: Understanding Canada’s role in the Second World War
OVERVIEW: Now that students are aware of the causes of war, students will learn about major
battles that Canadians took part in and their impact on the war and Canada as a nation. Students will
work with primary source documents, videos and information pages to learn about D-Day (Juno
Beach), The Battle of Dieppe, the Battle of the Atlantic and the Defense of Hong Kong.
APPENDICES:
4. Primary Sources (PSD 3.1, PSD 3.2, PSD 3.3, PSD 3.4, PSD 3.5, PSD 3.6, PSD 3.7, PSD
3.8, PSD 3.9, PSD 3.10, PSD 3.11, PSD 3.12, PSD 3.13
5. Instructions for Teacher (Appendix 3.1 and 3.2)
6. Black Line Masters (BLM 3.1, BLM 3.2, BLM 3.3, BLM 3.4, BLM 3.5, BLM 3.6, BLM 3.7,
BLM 3.8, BLM 3.9, BLM 3.10, BLM 3.11, BLM 3.12.
PLAN OF INSTRUCTION:
Step 1: Warm up (10 minutes)
In order to get students to think about not only the Second World War and Canada’s contribution
to the war effort, and the lasting impact of the Second World War on Canadian history, display two
photographs of the Canadian National War Museum in Ottawa (PSD 3.1 and 3.2). The teacher will
ask students a variety of questions (Appendix 3.1) which stimulate their thoughts and ideas about
the photographs. Following this, students will be given technology to visit the website link which is
available in Appendix 3.2.
Step 2: Modeling (5 minutes)
The teacher will need to introduce the topic as this will be new information for the students. It is
important to remind students that our connections to Britain were still very strong during this time
period, which meant when the British went to war, we soon followed. It is also important to note
that while WWI was fought primarily on land, WWII was fought not only on land, but in the air and
at sea. Finally, the teacher will play a radio clip from December 20, 1939 (PSD 3.3). This clip
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demonstrates the joy the Canadian troops felt at enlisting in the war and leaving to defend Britain
and Canada in the war.
The teacher will explain what will happen in the next activity. Students will be required to get in
groups of equal size. There will be 4 stations which they will rotate around to. In these stations,
students will learn about specific Battles of the Second World War which Canada fought in. They
include: D-Day (Juno Beach), Dieppe, Hong Kong and the Battle of the Atlantic. Each student will
be given a blank sheet of paper and will be required to make a graphic organizer for this activity.
Students are encouraged to write, or draw anything they deem important from each station. For
students who struggle with organization and creating graphic organizers, BLM 3.1 is a basic graphic
organizer which they can simply fill in with information.
Step 3: Guided Practice (20 minutes per station= 80 minutes)
Students, in their small groups, will go to stations sent up across the room. Each station will have
primary source documents, videos and/ or other sources to give students a general understanding of
each of the Battles discussed.
Stations students will rotate through with their graphic organizer:
Station
Sources for Each Station
D-Day- Juno Beach
D-Day: A critical Moment in History Video (BLM 3.2)
Canada Remembers: D- Day and the Battle of Normandy (BLM 3.3)
The Beaches of Normandy Map (BLM 3.4)
Canadians Move in Quickly after Smashing Back Stiff Hun Resistance
on Beaches (PSD 3.4)
Dieppe
16x9: A Massacre: Dieppe Raid in WWII (BLM 3.5)
Canada Remembers: The Dieppe Raid (BLM 3.6)
Dieppe Beaches Photograph (PSD 3.5)
Canadian Prisoners of War Photograph (PSD 3.6)
Battle of the Atlantic
The Battle of the Atlantic Video (PSD 3.7)
Canada Remembers: The Battle of the Atlantic (BLM 3.7)
Wolf Pack U-Boat Tactics Being Employed By Hitler in Battle of the
Atlantic (PSD 3.8)
Where the Battle of the Atlantic is being Fought Map (PSD 3.9)
Navy Convoy WWII Photograph (PSD 3.10)
Battle of the Atlantic Website (BLM 3.8)
Defence of Hong Kong
Canada Remembers: The Defence of Hong Kong (BLM 3.9)
Canadian Prisoners of War in Hong Kong (PSD 3.11)
Canada and the Battle of Hong Kong Website (BLM 3.10)
Map of Hong Kong (BLM 3.11)
1,689 of Defenders Captured by Japs as Garrison Fell (PSD 3.12)
Britain Puts Confidence in Hong Kong Command (PSD 3.13)
Step 4: Independent Activity (15 minutes)
Students will complete BLM 3.12. It is a reflection sheet which will encourage critical thinking and
understanding of the material which they interacted with during the day. This will be handed in at
the end of class.
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Step 5: Sharing / Discussing / Teaching (5 minutes)
To conclude, the teacher will facilitate a class discussion using the BLM 3.12 questions. Students
will be encouraged to share their thoughts and ideas with their class. Lastly ask students, “How does
the contribution of the lives of those that fought in World War II impact us today?”. This will force
students to think of the historical significance of not only the war itself, but those that fought for
Canada.
ASSESSMENT:
By the end of this lesson, students will be able to:
- Identify and explain the contribution of Canadians to the Battle of the Atlantic, D-Day
(Juno Beach), The Battle of Dieppe and the Defense of Hong Kong.
- Students will be able to identify the sacrifice that the Canadians made for the war.
- Understand that the war was not only fought in Europe, but also in China.
- Understand that this war was fought in the air, on land and at sea.
- Identify the value of Canadians to the Allied Forces.
Assessment as and of learning will occur during this lesson.
Assessment As Learning: Assessment as learning will occur by monitoring the students while
they move through their stations. This activity is meant to be interactive and self-regulation is one
learning skill which students will need in order to be successful. Students must also demonstrate
initiative in leading their own learning at each station. Students will also use a graphic organizer. This
can be handed in to assess a student’s organization skills. Students who struggle with organization
can be given BLM 3.1 to help them organize their thoughts and ideas. These are the learning skills
which can be assessed during this activity.
Assessment Of Learning: BLM 3.12 (Student Reflection Questions) will provide the teacher
with an assessment of learning. These questions force students to think critically and interact with
the material, which requires a level of knowledge and understanding.

10

COURSE: Canadian History since World War I, Academic (CHC2D)
SPECIFIC EXPECTATION: C2.3: explain the main causes of World War II (e.g., economic hardship
in Germany produced by the Treaty of Versailles and economic depression; invasions by fascist Italy, Nazi Germany,
and imperial Japan; the inadequacy of the League of Nations to address international crises), and analyse Canada’s
contribution to the war effort (e.g., with reference to the Battle of the Atlantic, the Battle of Hong Kong, the
Italian campaign, D-Day, the liberation of the Netherlands, the liberation of concentration camps, the British
Commonwealth Air Training Plan, Camp X; the contribution of individuals such as Paul Triquet and Charles
Tompkins; the contributions of women)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspective
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical
Significance
LESSON # 4 (2 lessons, for a total of 150 minutes)
TITLE OF STORY: Understanding the Role of Women in the Second World War
OVERVIEW: This lesson will highlight the contribution of Canadian women during the Second
World War. We have previously discussed the role of Canadian men in the war effort, and this
lesson will analyze contributions from another perspective. Students will learn about the many ways
which women were involved in the war effort during the Second World War, including on the
Home Front and at home.
APPENDICES:
7. Primary Sources (PSD 4.1, PSD 4.2, PSD 4.3, PSD 4.4, 4.5, 4.6, 4.7, 4.8, 4.9, 4.10, 4.11, 4.12,
4.13, 4.14, 4.15, 4.16, 4.17, 4.18)
8. Instructions for Teacher (Appendix 4.1)
9. Black Line Masters (BLM 4.1, BLM 4.2; BLM 4.3)
PLAN OF INSTRUCTION:
Step 1: Warm up (15 minutes)
Activity: What do you know about World War II. The teacher will ask students what they know
about WWII and Canada’s contribution to the war and make a mind map on the board. This is a
brief assessment for learning to see students’ prior knowledge in relation to the Second World War.
Next, students will view the Proudest Girl in the World video (PSD 4.1) to stimulate interest and
thinking about the role of women during the war. Students will also listen to a speech (PSD 4.2)
addressed to the women of the Canada, which was given by the Queen on November 11, 1939. In
this speech, Queen Elizabeth calls for the aid of women to the war effort.
Step 2: Discussion (15 minutes)
Think, Pair Share: Students will think to themselves, then speak with their elbow partner to
answer the following questions: why was it important to listen to this clip? What does it show us
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about the role of Canadian women during the Second World War?
Next, in order to activate prior knowledge and reflect upon what students already know, they will
complete KWL Chart (BLM 4.1).
Step 3: Modeling (10 minutes)
The teacher will show this propaganda poster (PSD 4.3) and discuss what it tells us about women
and their contribution during WWII. When analyzing this poster, it shows a naval, air force and
army woman walking together in stride. The image reads: “The more we are in it, the quicker we will
win it!”. This shows us that women were connected to the war effort in many ways, including being
involved in militarized institutions. It also shows us that this was encouraged during war time, and
not frowned upon. Ask the class: how is this different than the efforts of women in WWI? The date
on the poser suggests this was late into the war, and although the Allies were not aware of when the
war would end, they had already successfully entered France and the war in Europe was in full
swing. Using this document as a starting point, I as the teacher could research to see what militarized
groups women were encouraged to join. Which military groups were most common for women to
work in? By critically analyzing this poster and asking probing questions, this is completing a primary
source analysis. By demonstrating an oral primary source analysis, this will model what is expected
of the students during the following activity.
Step 4: Guided Practice (30 minutes)
Next, students will be split into 6 groups. In the chart below are specific primary source
documents related to the topic that each group will be given. Each group represents one way which
women aided in the war effort during the Second World War. In their groups, students will examine
their primary sources and identify the way which their specific group of women aided in the war
effort. They will use their primary sources as evidence and will be required to research more
information on this specific group of women. Together, the students will write out key information
on a sheet of chart paper. BLM 4.2 gives students an outline of what is expected of them and
outlines specific information which they must cover in their poster presentation. The teacher will
walk around the room answering questions, probing students with additional questions and
monitoring to ensure that students are on task and developing a well thought out presentation.
Students will be required to present later in
Group Number and Topic

Sources

1. Women in the Air force

Spitfires in the Rhododendrons: Canadian Women War Pilots (PSD
4.4)
Photograph: Marion Orr in Spitfire (PSD 4.5)

2. The Canadian Women’s
Army Corps.

Photograph: Members of the first contingent of C.W.A.C. personnel
to enter Germany on 12 June 1945 (PSD 4.6)
Mary Churchill congratulates CSWC’s sound clip (PSD 4.7)
The Globe and Mail: Women in Industry News Article (PSD 4.8)
Women soldering and assembling cables for airplanes Photograph
(PSD 4.9)
General Engineering Company (Canada) funds Canadian car and
foundry collection Photograph (PSD 4.10)

3. Women in Industry
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4. W.R.E.N.S

The Navy Ashore: The Women’s Royal Canadian Naval Service (PSD
4.11)
Dames in the Navy? Sound Clip (PSD 4.12)

5. Nurses

WWII Nurses Face Danger and Death Video (PSD 4.13)
Royal Canadian Army Medical Corps Nursing Sisters WWII
Photograph (PSD 4.14)
Home, Business Women and Nurses Volunteer PDF article (ignore
the nurses section of the article please) (PSD 4.15)
Women of WWII Homemaking During Wartime Sound Clip (PSD
4.16)
Wartime Sugar Saves Photograph (PSD 4.17)

6. The Home front

Step 5: Independent Activity (5 minutes)
Next, students will reflect in a journal on the experience of the day and what they learned. The
teacher can ask several questions to prompt thinking and learning (Appendix 4.1). Students will hand
this in later with their KWL chart.
Secondly, students will complete the final column of their KWL chart (BLM 4.1) and submit it to
the teacher. This will be a formative assessment for the unit.
Step 6: Sharing / Discussing / Teaching (75 minutes)
The following class period, students will be presenting their information to one another. Each
presentation should be approximately 5 minutes in length with a period of time after the
presentation for the teacher to build on upon the topic, as well as ask the students questions about
their presentation and what they learned. There are no guiding questions for this, as it will depend
entirely on each group’s presentation and the level of detail they include. In order to make sure all
students have access to a note based on this, students will be given BLM 4.3 to complete. BLM 4.3
is a chart where students can write information in during the presentation.
Lastly, students will listen to “What is Women’s Work in 1945” (PSD 4.18) which discusses the
difference between women’s roles during the war, and the expectations of women following the war.
Following this clip, the teacher will spark a discussion by asking how they would feel being a woman
during this time. How would you feel as a woman who contributed to the war following its end?
ASSESSMENT:
By the end of this lesson, students will be able to:
- Identify and explain the many contributions of Canadian women to the War Effort
during WWII
- Understand how women’s roles and men’s roles differed on all fronts
- Identify the value of women to the Second World War
Assessment for, as and of learning will all occur during this lesson.
Assessment For Learning: students will do an informal diagnostic assessment. Students will
be asked to identify what they know about World War II and Canada’s involvement in the war. This
is a way to identify which students are starting the subject off with more/ less prior knowledge of a
subject. Additionally, the KWL chart (BLM 4.1) will be handed in and will tell the teacher what the
student knew prior to beginning the discussions on women in the war.
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Assessment As Learning: Assessment as learning will occur by monitoring the students while
doing their group work. This activity is meant to be completed collaboratively, and this is one
learning skill which will be evaluated during this class. Additionally, self-regulation and initiative will
be considered by the teacher while monitoring the room and ensuring all learners are engaged and
on task.
Assessment Of Learning: The assessment of learning will occur through the final column of
the KWL Chart as well as the student led presentations. While students will not receive a summative
grade for their presentation, it will count for formative marks and be factored into their learning
goals. These presentations are a place for students to teach their peers about what they learned. It
will be clear if students thoroughly researched their topic and were well prepared and knowledgeable
about their group of women.
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APPENDICES:
1. Primary Source Documents:
a. PSD 1.1 “Maneater”
b. PSD 1.2 “Versailles Treaty”
c. PSD 1.3 “Our Last Hope: Hitler”
d. PSD 1.4 “Help Hitler Build – Buy German Goods”
e. PSD 1.5 “Long Live Germany!”
f. PSD 1.6 “Behind Enemy Forces: The Jew”
g. PSD 1.7 “Godless Movement”
h. PSD 2.1 Adolf Hitler – Speech
i. PSD 2.2 “Yoo hoo, Adolf! Lookee! I’m attacking ‘em too!”
j. PSD 2.3 “Carry on, my faithful dogs, and you shall each share equally!”
k. PSD 2.4 “In other words, gentlemen, Togo won’t hit Joe and Joe won’t hit Togo…”
l. PSD 2.5 “The Jew as Race Defiler”
m. PSD 2.6 Der Ewige Jude
n. PSD 2.7 Anti-Semitic Excerpts
o. PSD 2.8 Treaty of Versailles Excerpts
p. PSD 2.9 Map of German Conquered Territories
q. PSD 2.10 Extracts from Neville Chamberlain and Adolf Hitler at Berchtesgaden
r. PSD 3.1- The Canadian National War Museum Photograph
s. PSD 3.2- Close Up of the National War Memorial Photograph
t. PSD 3.3- So long Canada! Soldiers sent off in 1939 Sound Clip (PSD 3.3)
u. PSD 3.4- Canadians Move in Quickly after Smashing Back Stiff Hun Resistance on
Beaches
v. PSD 3.5- Dieppe Beaches Photograph
w. PSD 3.6- Canadian Prisoners of War Photograph
x. PSD 3.7- The Battle of the Atlantic Video
y. PSD 3.8- Wolf Pack U-Boat Tactics Being Employed by Hitler in Battle of the
Atlantic
z. PSD 3.9- Where the Battle of the Atlantic is being Fought Map
aa. PSD 3.10- Navy Convoy WWII Photograph
bb. PSD 3.11- Canadian Prisoners of War in Hong Kong
cc. PSD 3.12- 1,689 of Defenders Captured by Japs as Garrison Fell
dd. PSD 3.13- Britain Puts Confidence in Hong Kong Command
ee. PSD 4.1- “I’m the Proudest Girl in the World!” WW2 Recruitment Film
ff. PSD 4.2- “Queen asks Canadian Women to Help the War Effort” Sound Clip
gg. PSD 4.3- “Let’s all do more to win this war” Propaganda Poster
hh. PSD 4.4- Spitfires and Rhododendrons: Canadian Women War Pilots Video
ii. PSD 4.5- Photograph of Canadian Air force Woman Marion Orr
jj. PSD 4.6- Members of the first contingent of C.W.A.C personnel to enter Germany
Photograph
kk. PSD 4.7- Mary Churchill Congratulates Canadian Women’s Army Corps Sound Clip
ll. PSD 4.8- The Globe and Mail: Women in Industry
mm.
PSD 4.9- Women soldering and assembling cables for airplanes Photograph
nn. PSD 4.10- General Engineering Company (Canada) founds Canadian car and
foundry collection Photograph

15

oo. PSD 4.11- The Navy Ashore: The Women’s Royal Canadian Naval Service Photo
Gallery
pp. PSD 4.12- Dames in the Navy? Sound Clip
qq. PSD 4.13- WWII Nurses Face Danger and Death Video
rr. PSD 4.14- Royal Canadian Army Medical Corps Nursing Sisters WWII Photograph
ss. PSD 4.15- The Globe and Mail: Home, Business Women and Nurses Volunteer
tt. PSD 4.16- Women of WWII Homemaking During Wartime Sound Clip
uu. PSD 4.17- Wartime Sugar Saves Photograph
vv. PSD 4.18- What is ‘Women’s Work’ in 1945? Sound Clip
2. Instructions for Teacher:
a. Appendix 1.1 Potential Polleverywhere.com Uses
b. Appendix 1.2 Potential Prompts for Think-Pair-Share
c. Appendix 1.3 Questions to prompt for Venn Diagram
d. Appendix 1.4 Potential Exit Card Questions
e. Appendix 2.1 Hitler’s Speech Guiding Questions
f. Appendix 2.2 Guideposts to Generating Powerful Understandings of Cause and
Consequence
g. Appendix 2.3 Prompt Questions for Discussions
h. Appendix 3.1- The Canadian National War Memorial: Photograph Discussion
Questions
i. Appendix 3.2- The National War Memorial Website
j. Appendix 4.1- Possible Reflection Questions
3. Black Line Masters:
a. BLM 1.1 Great Depression Election
b. BLM 1.2 “LIMP PAPER”
c. BLM 1.3 Hitler’s Rise to Power: Image Analysis
d. BLM 2.1 Chapter 14: Canada and the World Prepare for War
e. BLM 2.2 Cause and Consequence Graphic Organizer
f. BLM 3.1- Sample Graphic Organizer
g. BLM 3.2- D-Day: A critical Moment in History Video
h. BLM 3.3- Canada Remembers: D-Day and the Battle of Normandy
i. BLM 3.4- The Beaches of Normandy Map
j. BLM 3.5- 16x9: A Massacre: Dieppe Raid in WWII
k. BLM 3.6- Canada Remembers: The Dieppe Raid
l. BLM 3.7: Canada Remembers: The Battle of the Atlantic
m. BLM 3.8: The Battle of the Atlantic Website
n. BLM 3.9- Canada Remembers: The Defense of Hong Kong
o. BLM 3.10- Canada and the Battle of Hong Kong Website
p. BLM 3.11- Map of Hong Kong
q. BLM 3.12- Student Reflection Questions
r. BLM 4.1- What do I know about the Role of Women in WWII KWL Chart
s. BLM 4.2- Women at War Group Work Handout
t. BLM 4.3- Student Presentation Worksheet
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“Maneater,” (PSD 1.1)i

17

“Versailles Treaty,” (PSD 1.2)ii

18

“Our Last Hope: Hitler,” (PSD 1.3)iii

19

“Help Hitler Build, Buy German Goods,” (PSD 1.4)iv

20

“Long Live Germany!” (PSD 1.5)v

21

“Behind the Enemy Forces: The Jew,” (PSD 1.6)vi

22

“Godless Movement,” (PSD 1.7)vii

“Godless Movement: Everything will be destroyed on Judas’ journey”
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Adolf Hitler’s Speech to the German People (PSD 2.1)viii
https://www.youtube.com/watch?v=EV9kyocogKo
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“Yoo hoo, Adolf! Lookee! I’m attacking ‘em too!” (PSD 2.2)ix

25

“Carry on, my faithful dogs, and you shall each share equally!” (PSD 2.3)x

26

“In other words, gentlemen, Togo won’t hit Joe and Joe won’t hit Togo…” (PSD 2.4)xi

27

“The Jew as Race Defiler” (PSD 2.5)xii

28

“Der Ewige Jude” (PSD 2.6)xiii
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“Anti-Semitic Excerpts” (PSD 2.7)
The Goebbels Diaries 1942-1943 - L.P. Lochner, Doubleday & Co., 1948,
p. 86]
---------------------------------------------------------------World Jewry will suffer a great catastrophe at the same time as Bolshevism. The Fuehrer once more
expressed his determination to clean up the Jews in Europe pitilessly. There must be no squeamish
sentimentalism about it. The Jews have deserved the catastrophe that has now overtaken them.
Their destruction will now go hand in hand with the destruction of our enemies. We must hasten
this process with cold ruthlessness.
Extracts from the minutes of the Wannsee conference, January 20
1942, regarding the "Final Solution of the Jewish Question"
[Trials of War Criminals Before the Nuernberg Military Tribunals Washington, U.S Govt. Print. Off., 1949-1953, Vol. XIII, p. 210-216]
--------------------------------------------------------------II. At the beginning of the meeting the Chief of the Security
Police and the SD, SS Lieutenant General Heydrich, reported his appointment by the Reich Marshal
[Goering] to service as Commissioner for the preparation of the Final Solution of the European
Jewish Problem....
In the course of this final solution of the European Jewish Problem, approximately 11 million Jews
are involved. They are distributed among individual countries as follows:
A. Original Reich Territory [Altreich]
131,800
Austria
43,700
Eastern territories
420,000
Government General [Nazi occupied Poland] 2,284,000
The Netherlands
160,800
Rumania, including Bessarabia
342,000
Hungary
742,800
USSR
5,000,000
White Russia, excluding Bialystok
446,484
[Many countries deleted for brevity]
TOTAL over 11,000,000
Under proper direction the Jews should now in the course of the Final Solution be brought to the
East in a suitable way for use as labor. In big labor gangs, with separation of the sexes, the Jews
capable of work are brought to these areas and employed in road building, in which task
undoubtedly a great part will fall out through natural diminution.
The remnant that finally is able to survive all this - since this is undoubtedly the part with the
strongest resistance – must be treated accordingly since these people, representing a natural
selection, are to be regarded as the germ cell of a new Jewish development. (See the experience of
history).
In the program of the practical execution of the Final Solution, Europe is combed through from the
30

West to the East...
In the course of the final solution plans, the Nuremberg laws are in a certain degree to form the
basis, and accordingly the complete settlement of the problem is to include also the solution of the
mixed marriage and the Mischling [people partly of Jewish descent]...
The first degree Mischling excepted from the evacuation is to be sterilized in order to prevent any
offspring and to settle the Mischling problem once and for all...
Memorandum of Gestapo Headquarters, 15 June 1944
[Trials of War Criminals Before the Nuernberg Military Tribunals Washington, U.S Govt. Print. Off., 1949-1953, Vol. IV, p. 1166]
-------------------------------------------------------------------------In amending my directive of June 20 1944, I request that those people subject to special treatment
be sent to a crematorium to be cremated if possible.
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“Treaty of Versailles Excerpts” (PSD 2.8)xiv

The Treaty of Versailles
Directions: Use the following excerpts from the Treaty of Versailles as a resource in
completing the homework activity for this lesson.
League
of
Nations
Arms Limits

Reparations

Return of
AlsaceLorraine

Arms
Limits
for
Germany

War
Guilt
Clause

Reparations

Article 10: The members of the League undertake to respect and preserve as against
external aggression the territorial integrity and existing political independence of all
Members of the League. In case of any such aggression or in case of any threat or danger
of such aggression, the Council shall advise up on the means by which this obligation shall
be fulfilled.
Article 42: Germany is forbidden to maintain or construct any fortifications either on the
left bank of the Rhine or on the right bank to the west of a line drawn 50 kilometers to the
East of the Rhine.
Article 45: As compensation for the destruction of the coal-mines in the north of France
and as payment toward the total reparations due from Germany for the damage resulting
from the war. Germany cedes to France in full and absolute possession, with exclusive
rights of exploitation, unencumbered and free from all debts and charges of any kind, the
coal-mines situated in the Saar Basin as defined in Article 48.
Article 51: The territories [Alsace-Lorraine] which were ceded to Germany in
accordance with the Preliminaries of Peace signed at Versailles on February 26, 1871, and
the Treaty of Frankfort in May 10, 1871 restored French sovereignty as from the date of
the Armistice of November 11, 1918.
Article 119: Germany renounces in favour of the Principle Allied and Associated Powers
all her rights and titles over her overseas possessions. (Germany loses colonies to Great
Britain, France, and Japan)
Article 159: The German military forces shall be demobilized and reduced as prescribed
hereinafter.
Article 160:….After the date [March 31, 1920] the total number of effectives in the
Army of the States constituting Germany must not exceed one hundred thousand men.
Article 170: Importation into Germany of Arms, munitions, and war material of every
kind shall be strictly prohibited.
Article 181: After the expiration of a period of two months from the coming into force of
the present Treaty, the German naval forces in commission must not exceed: 6 battleships,
6 light cruisers, 12 destroyers, 12 torpedo boats, or an equal number of ships constructed
to replace them as provided in Article 190. No submarines are to be included.
Article 198: The armed forces of Germany must not include any military or naval air
forces.
Article 231: The Allied and Associated Governments affirm and Germany accepts the
responsibility of Germany and her allies for causing all the loss and damage to which the
Allied and Associated Governments and their nationals have been subjected as a
consequence of the war imposed upon them by the aggression of Germany and her allies.
Article 232: The Allied and Associated Governments recognize that the resources of
Germany are not adequate, after taking into account permanent diminutions of such
resources which will result from other provisions of the Treaty, to make complete
reparations for all such loss and damages.
The Allied and Associated Governments, however, require, and Germany
undertakes, the she will make compensation for all damage done to the civilian population
of the Allied and Associated Powers and to their property during the period of the
belligerency of each as an Allied or Associated Power against Germany by such
aggression by land, by sea, and from the air. [Later set at $56 billion.]

32

“Map of German Conquered Territories” (PSD 2.9)xv

33

Extracts from Neville Chamberlain and Adolf Hitler at Berchtesgaden (PSD 2.10)
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The Canadian National War Memorial Photograph (PSD 3.1)xvi

“The National War Memorial”. Photograph. The Ottawa Citizen. (March 31, 2016).
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Close Up of the National War Memorial Photograph (PSD 3.2)xvii

“RCMP To Stand Sentry At National War Memorial Sunday”. The Canadian Press. (July, 3, 2015).
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So long Canada! Soldiers sent off in 1939 Sound Clip (PSD 3.3)xviii
Sound Clip: http://www.cbc.ca/archives/entry/second-world-war-so-long-canada
Date: December 20, 1939
Duration: 3:01
Story: Soldiers sailing from Canada's east coast shout and sing songs as they sail for Europe.
Frank J. Willis. “So long Canada! Soldiers sent off in 1939”. Sound Clip. CBC Digital Archives.
National Archives of Canada. Canadian Department of National Defense. 1939.
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Canadians Move in Quickly after Smashing Back Stiff Hun Resistance on Beaches (PSD
3.4)xix

39

The Hamilton Spectator. “Canadians Move in Quickly after Smashing Back Stiff Hun Resistance on
Beaches”. Canadian War Museum. (June 7, 1944).

40

Dieppe Beaches Photograph (PSD 3.5)xx

“Bodies of Canadian soldiers of the Calgary Regiment following Operation Jubilee”. Historica
Canada. Library and Archives Canada. (August 19, 1942).
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Canadian Prisoners of War Photograph (PSD 3.6)xxi

“German soldiers lead Canadian prisoners of war through the streets of Dieppe”. Historica Canada.
Library and Archives Canada. (August 19, 1942).
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The Battle of the Atlantic Video (PSD 3.7)xxii
Link: https://www.youtube.com/watch?v=tJHs3biTAdI
Duration: 3:23
Story: The Battle of the Atlantic campaign was fought at sea from 1939 to 1945 with the strategic
outcome being sea-control of the North Atlantic Ocean. It was the longest, largest, and arguably the
most complex campaign of the Second World War. This 3+ minute show presents evocative WWII
footage depicting the price of victory paid by the RCN, the RCAF and the Merchant Navy in the
Battle of the Atlantic, 1939 — 45.
“The Battle of the Atlantic”. The Royal Canadian Navy (RCN).
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Wolf Pack U-Boat Tactics Being Employed By Hitler in Battle of the Atlantic (PSD 3.8)xxiii

The Hamilton Spectator. “Wolf Pack U-Boat Tactics Being Employed By Hitler in Battle of the
Atlantic”. Canadian War Museum. (May 11, 1941).
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Where the Battle of the Atlantic is being Fought Map (PSD 3.9)xxiv

The New York Times. “Where the Battle of the Atlantic is being Fought”. Canadian War Museum.
(March 16, 1941).

45

Navy Convoy WWII Photograph (PSD 3.10)xxv

“Canada provided about half the naval escorts in the Newfoundland (later Mid-Ocean) and Western
Local Escort Forces”. Historica Canada. Library and Archives Canada.

46

Canadian Prisoners of War in Hong Kong (PSD 3.11)xxvi

“Canadian Prisoners of War captured during the Battle of Hong Kong”. Historica Canada. Library
and Archives of Canada. (December 25, 1941).

47

1,689 of Defenders Captured by Japs as Garrison Fell (PSD 3.12)xxvii

The Globe and Mail. “1,689 of Defenders Captured by Japs as Garrison Fell”. Canadian War
Museum. (February 26, 1942).

48

Britain Puts Confidence in Hong Kong Command (PSD 3.13)xxviii

The Globe and Mail. “Britain Puts Confidence in Hong Kong Command”. Canadian War Museum.
(December 10, 1941).
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“I’m the Proudest Girl in the World!” WW2 Recruitment Film (PSD 4.1)xxix

Video Link: http://www.cbc.ca/archives/entry/im-the-proudest-girl-in-the-world
Year made: 1944
Duration: 2:07
Story: 1941: For the first time in Canadian history the call goes out for women to enlist in women's
divisions of the Army, Navy and Air Force. Recruiting films make training bases look like holiday
camps and highlight the new-found glamour of a woman in uniform. By the thousands women
answer the call. They leave behind roles as homemakers or department store clerks to become
"Wrens," "CWACs" and "WDs." "Sure I'm proud! Can't you tell? This is the latest fashion for
mademoiselle," declares an attractive young woman as she gestures to her army uniform. In this
1944 short musical film called The Proudest Girl in the World, the prospect of joining the army is
made to seem an exciting option for young Canadian women during the Second World War. With a
catchy tune and Hollywood-style choreography, the actresses in the film sing about the army jobs
open to women, including accounting, stenography, typing and even "confidential work."
Julian Roffman and Zephyr Hughes. “I’m the Proudest Girl in the World!” WW2 Recruitment
Video. CBC Digital Archives. National Archives of Canada. 1944.
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Queen Asks Canadian Women to Help the War Effort Video (PSD 4.2)xxx

Sound Clip: http://www.cbc.ca/archives/entry/queen-asks-canadian-women-to-help-war-effort
Date: November 11, 1939
Duration: 5:54
Story: Barely two decades since the "Great War" ended, Canada and Britain are once again at war
with Germany. Queen Elizabeth, consort of King George VI, spent the spring of 1939 touring
Canada. Now, with Nazis in Poland and men across the Commonwealth preparing for combat,
Elizabeth has an Armistice Day message for the women of Canada: "We, no less than men, have real
and vital work to do for our country in its hour of need."
Queen Elizabeth Windsor. “Queen asks Canadian Women to Help the War Effort”. CBC Digital
Archives. National Archives of Canada. 1939.
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“Let’s All do more to win this war” Propaganda Poster (PSD 4.3)xxxi

“Let’s all do more to win this war”. (Montreal). Library and Archives Canada. 1944.

52

Spitfires and Rhododendrons: Canadian Women War Pilots Video (PSD 4.4)xxxii
Video: http://www.cbc.ca/archives/entry/queen-asks-canadian-women-to-help-war-effort
Date: June 3, 1994
Duration: 6:13
Story: Marion Orr and Violet Milstead may have the most glamorous jobs of any Canadian women
in the war. They are pilots for the Air Transport Auxiliary, flying Hurricanes, Mosquitoes and
Spitfires ("a real lady's aircraft!") between factories, storage depots and squadrons. As they recall for
CBC at Six, one of the hardest jobs they had was finding a place to hide all the planes they delivered
in preparation for D-Day.
“Spitfires and Rhododendrons: Canadian Women War Pilots”. CBC Digital Archives. CBC Radio
Canada. (1994).
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Photo of Canadian Airforce Woman Marion Orr (PSD 4.5)xxxiii

“Marion Orr in Spitfire”. Photograph. Greenwood Military Aviation Museum.
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Members of the first contingent of C.W.A.C personnel to enter Germany Photograph (PSD
4.6)xxxiv

“Members of the first contingent of C.W.A.C personnel to enter Germany”. Photograph. Library
and Archives of Canada. Government of Canada. (June 1945).
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Mary Churchill Congratulates Canadian Women’s Army Corps Sound Clip (PSD 4.7)xxxv
Sound Clip: http://www.cbc.ca/archives/entry/queen-asks-canadian-women-to-help-war-effort
Date: August 22, 1943
Duration: 3:14
Story: Winston Churchill’s daughter visits Canada to see our women in action.
Mary Churchill. “Mary Churchill Congratulates Canadian Women’s Army”. CBC Digital Archives.
National Archives of Canada. 1942.
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The Globe and Mail: Women in Industry (PSD 4.8)xxxvi

The Globe and Mail (1936-Current). Canadian War Museum. (December 26, 1941).
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Women soldering and assembling cables for airplanes Photograph (PSD 4.9)xxxvii

“Women soldering and assembling cables for airplanes”. Photograph. (1945). Archives of Ontario.
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General Engineering Company (Canada) fonds Canadian car and foundry collection
Photograph (PSD 4.10)xxxviii

“General Engineering Company (Canada) fonds Canadian car and foundry collection”. Photograph.
(1943). Archives Ontario.
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The Navy Ashore: The Women’s Royal Canadian Naval Service Photo Gallery (PSD 4.11)xxxix
Photo Gallery: http://www.warmuseum.ca/cwm/exhibitions/navy/galery-e.aspx?section=2-E-1b&id=20&page=0
“Explore History: The Navy Ashore: The Women’s Royal Canadian Naval Service”. Photo Gallery.
Canadian War Museum. Government of Canada.
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Dames in the Navy? Sound Clip (PSD 4.12)xl
Sound Clip: http://www.cbc.ca/archives/entry/women-of-wwii-dames-in-the-navy
Date: December 11, 1942
Duration: 9:35
Story: "Comrades in Arms" looks at the Women's Royal Canadian Naval Service, popularly known
as WRENS. For a clip about a 60th anniversary reunion of WRENS, see the CBC Digital Archives
clip Wrens reunite 60 years after WWII.
William Strange. “Dames in the Navy?”. Sound Clip. CBC Digital Archives. National Archives of
Canada. 1942.
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WWII Nurses Face Danger and Death Video (PSD 4.13)xli
Video: http://www.cbc.ca/archives/entry/women-of-wwii-nurses-face-danger-and-death
Date: November 7, 1982
Duration: 3:44
Story: The Nursing Sisters of the Royal Canadian Army Medical Corps have the most difficult,
dangerous and grisly jobs of all Canada's enlisted women. They are the ones who follow men into
battle to tend their wounds, fight diseases, care for prisoners of war and help the thousands of
injured civilians whose lives are destroyed along the way. In this clip from CBC Television's Women
at War, three former nurses describe their harrowing experiences.
George Robertson. “WWII Nurses Face Danger and Death”. Video. CBC Digital Archives.
National Archives of Canada. Canadian Department of National Defense. 1982.
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Royal Canadian Army Medical Corps Nursing Sisters WWII Photograph (PSD 4.14)xlii

“Royal Canadian Army Medical Corps Nursing Sisters WWII”. Photograph. Royal Canadian Medical
Service Foundation.
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The Globe and Mail: Home, Business Women and Nurses Volunteer (PSD 4.15)xliii

Mary E. James. “Home, Business Women and Nurses Volunteer”. The Globe and Mail (1939Current). Canadian War Museum. (July 14, 1943).
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Women of WWII Homemaking During Wartime Sound Clip (PSD 4.16)xliv
Sound Clip: http://www.cbc.ca/archives/entry/women-of-wwii-homemaking-during-wartime
Date: June 12, 1942
Duration: 6:44
Story: Not all Canadian women spend the anxious war years in uniform or in coveralls. Most spend
them in aprons - tackling the traditional job of homemaker. It's an unusually difficult job in wartime,
with the stress of seeing sons and husbands sent overseas compounded by shortages and rationing at
home. In this clip from CBC Radio's Food Facts and Food Fashions, Edith Elliott of the Dominion
Department of Agriculture tells women how they can make do with less.
Edith Elliot. “Women of WWII Homemaking During Wartime”. Sound Clip. CBC Digital Archives.
National Archives of Canada. 1942.

65

Wartime Sugar Saves Photograph (PSD 4.17)xlv

“Wartime Sugar Saves”. Photograph. Marketing Service Department of Agriculture. 1942. Wartime
Canada.
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What is ‘Women’s Work’ in 1945? Sound Clip (PSD 4.18)xlvi
Sound Clip: http://www.cbc.ca/archives/entry/women-of-wwii-what-is-womens-work
Date: March 22, 1945
Duration: 12:40
Story: Are working women losing their femininity? Should married women be allowed to hold jobs - even if they put returning soldiers out of work? Should they receive equal pay? These are some of
the burning issues put to a "barrack room bull session" between four servicewomen and one "mere
male." The panel discussion is recorded for CBC Radio aboard HMCS Stadacona, docked in Halifax
as the war winds down.
Donald C. McDonald. “Women of WWII Homemaking During Wartime”. Sound Clip. CBC Digital
Archives. National Archives of Canada. National Film Board of Canada. 1945.
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Potential Polleverywhere.com Uses (Appendix 1.1)
1. Create a poll with the question “Which candidate should be elected to lead us through this
depression?” The options should mirror those in BLM 1.1. This method allows students to
vote anonymously so there is no peer pressure influencing their vote.
2. Similarly, instead of having students write their descriptors, polleverywhere.com could be
used to create a word bubble where students will type a word they would use to describe
their chosen candidate and promote discussion about why they chose these descriptors.

68

Potential Prompt Questions for Think-Pair-Share (Appendix 1.2)
1. Using only one word, name the first thing that comes to mind when you hear “Hitler,”
“Nazi,” “Nationalist Socialist Party,” etc.
2. What have you learned from your previous experiences about Hitler or the Nazi Party?
Where have you learned this?
3. What do you know about Nazi ideologies?
4. Can we examine this period of time without applying our present biases?
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Venn-Diagram Prompting Questions (Appendix 1.3)
1. During the rise of Hitler, what social, political, or economic factors changed and what
remained the same?
2. How do these factors of continuity and change influence the course of historical events?
3. How are these factors intertwined? Can continuity and change coexist?
4. What would we put in the centre of the Venn diagram and why?
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Potential Exit Card Questions (Appendix 1.4)
1.
2.
3.
4.

What can we learn through examining propaganda posters and political cartoons?
Are images effective tools for analyzing historical bias?
List one thing you learned today that surprised you/ you didn’t know previously.
Write at least one question that you still have about the rise of Hitler or the Nazi Party.
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Hitler Speech Guiding Questions (Appendix 2.1)
a. What emotion does this video make you feel?
b. From the evidence in this video, do you think Hitler is a good public speaker? Why or why
not?
c. What component of LIMP PAPER is evident from this speech?
d. Based on what you see, do you think it would have been easy to disagree with Hitler? Why or
why not?
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“Generating Powerful Understandings of Cause and Consequence” (Appendix 2.2)xlvii
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Gallery Walk Discussion Questions (Appendix 2.3)
a.
b.
c.
d.
e.

What did you learn through analyzing the primary source documents?
Can we learn a lot about the historical context through analyzing primary source documents?
What main causes were exemplified throughout the documents you viewed?
Have any of these documents changed the way you understand this historical time period?
How have these documents supplemented your understanding of the causes of World War
II?
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The Canadian National War Memorial: Photograph Discussion Questions (Appendix 3.1)
Show the photographs, then allow students a minute to look at them and observe what they are
showing. After the students are given time to examine the photographs, ask the students the
following questions:
1. What are these photographs showing? (if the students do not know where it is, allow them
time to rapid research the activity and find out what memorial this is)
2. What types of emotions do you feel looking at both the Tomb of the Unknown Soldier and
the Canadian National War Memorial?
3. What does this show us about Canadian involvement in the war? How are the soldiers
depicted?
4. What do the figures at the top of the memorial represent?
5. How does this memorial impact us as Canadians?
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The National War Memorial Website (Appendix 3.2)xlviii
LINK: http://www.veterans.gc.ca/eng/remembrance/memorials/canada/national
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Possible Reflection Questions (Appendix 4.1)
In order to have students think about they’re learning, and reflect upon their knowledge, ask
students to answer on one of the following reflection questions:
1. Was participating in the war a large step for women and their rights?
2. Do you think that men and society as a whole truly wanted women to participate in the
war effort? Do you think that it was only encouraged because all of the men were already
fighting?
3. Agree or disagree with the following statement: Allowing women to participate in many
ways during WWII fostered independence in women and paved the way for women in
the workforce in years following the war.
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Great Depression Election (BLM 1.1)xlix
The Great Depression has devastated our country. Unemployment rates and homelessness
continue to rise, families are starving and have been forced to sell all of their possessions. Many have
resorted to boiling their leather boots to eat. After years of policies incapable of producing change,
we have lost faith in our current government. Represented below are two potential candidates and
their positions on alleviating the impact of the depression.
Candidate A

Candidate B

Attempted restructure of the economy
attempted without success; as a result
unemployment rates continue to rise

Opens soup kitchens to provide for the poor
and unemployed

Suggests all business should be nationalized
(taken from owners to become government
controlled)

Provides beds to homeless families, and
those forced to live in tents

Allotted blame for the Great Depression on
the middle/ upper class and business
owners, unable to rally the people against
them

Allotted blame for the Great Depression on
a common enemy, rallied the people against
them

Once you have decided whom you would like to choose, write down a few words below that you
believe best describe your candidate’s personality. Be prepared to justify your answer.
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LIMP PAPER (BLM 1.2)l
Modified from John Clare

The story about why Hitler came to power is about the reasons why the German people lost their
sense and allowed a vicious madman to come to power. What could have brought this about?
All of the following were present from the 1920’s:

Long-term bitterness
Deep anger about the First World War and the Treaty of Versailles created an underlying bitterness
to which Hitler’s viciousness and expansionism appealed, so they gave him support.

Ineffective Constitution
Weakness in the Constitution crippled the government. In fact, there were many people in Germany
who wanted a return to dictatorship. When the crisis came in 1929 – 1933, there was no one who
was prepared or able to fight to stop Hitler.

Money
The financial support of wealthy businessmen gave Hitler the money to run his propaganda and
election campaigns.

Propaganda
Nazi propaganda persuaded the German masses to believe that Jews were to blame and that Hitler
was their last hope.

Programme

Hitler promised everybody something, so they supported him.

Attacks on other parties

The Stormtroopers attacked Jews and people who opposed Hitler. Many opponents kept quiet
simply because they were scared of being murdered – and, if they were, the judges simply let the
Stormtroopers go free, (see point 2).

Personal Qualities
Hitler was a brilliant speaker, and his eyes had a peculiar power over people. He was a good
organizer and politician. He was a driven, unstable man, who believed he had been called by God to
become dictator of Germany and rule the world. This kept him going when other people might have
given up. His self-belief persuaded people to believe in him.
After 1929, however, two short-term factors brought Hitler to power:

Economic Depression

After the Wall Street Crash of 1929, the US called in its loans to Germany, and the German
economy collapsed. The number of unemployed grew; people starved on the streets. In the crisis,
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people wanted someone to blame, and looked to extreme solutions – Hitler offered them both, and
Nazi success in the election grew.
Germans turned to Nazism because they were desperate. The number of Nazi seats in the Reichstag
rose from 12 in 1928 to 230 in July 1932.

Recruited by Hindenburg
In the November 1932 elections, the Nazis failed to get a majority of seats in the Reichstag. Their
share of the vote fell – from 230 seats to only 196. Hitler contemplated suicide. But then
Hindenburg rescued him.
Franz von Papen (a friend of Hindenburg) was Chancellor, but he could not get enough support in
the Reichstag. Hindenburg and von Papen had to govern by emergency decree under Article 48 of
the Constitution. They offered Hitler the post of vice-Chancellor if he promised to support them.
Hitler refused – he demanded to be made Chancellor. So von Papen and Hindenburg took a risk.
On January 30, 1933 Hindenburg made Hitler Chancellor. He thought he could control Hitler – how
wrong he was.
In the end, Hitler did not TAKE power at all – he was given it.
So, the answer to the question, “Why did Hitler come to power?” is LIMP PAPER
Question
In proper paragraph form, respond to the following question:
• Could Hitler’s rise to power have been stopped? Why or Why not? Use at least 3 examples
from LIMP PAPER to justify your answer.
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Hitler’s Rise to Power: Image Analysis Graphic Organizer (BLM 1.3)li
Can you tell who created this image?

What do you think were the creator’s motives for making this image?

What is the overall message of this image?

How is this message conveyed (consider the use of language, colours, symbols, shapes)?

Which propaganda techniques are used? Refer to examples from your poster for any
techniques you identify.

What kinds of emotions are conveyed by the image?

Who is the target audience?
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What does this message suggest about the values and beliefs of this audience?

Modified from the Canadian War Museum “Analyzing Propaganda Posters Lesson Plan”
http://www.warmuseum.ca/firstworldwar/wp-content/mcme-uploads/2014/07/4-a-4-all_e.pdf

Chapter 14 – Canada a Nation Unfolding (BLM 2.1)lii
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Cause and Consequence Graphic Organizer (BLM 2.2)liii

Name: __________________________________________ Date: __________________

Cause and Effect
Directions: Identify the causes and effects of events in the story.

Causes

Effects

© Freeology.com
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Sample Graphic Organizer (BLM 3.1)liv
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D-Day: A critical Moment in History Video (BLM 3.2)lv
Video: D-Day: https://www.youtube.com/watch?v=lDZs442oqxA
“D-Day: A Critical Moment that Changed the World”. Video. The Daily Conversation. (June 6, 2014).
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Canada Remembers: D-Day and the Battle of Normandy (BLM 3.3)lvi
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“Canada Remembers: D-Day and the Battle of Normandy”. Veterans Affairs Canada. The Government of
Canada.
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The Beaches of Normandy Map (BLM 3.4)lvii

“D-Day: The 65th Anniversary of the Normandy Invasion”. Veterans Affairs Canada. Government of Canada.
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16x9: A Massacre: Dieppe Raid in WWII (BLM 3.5)lviii
Link: https://www.youtube.com/watch?v=yQhPjKet4II
“16x9: A Massacre: Dieppe Raid in WWII”. Global News. (April 13, 2012).
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Canada Remembers: The Dieppe Raid (BLM 3.6)lix
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“Canada Remembers: The Dieppe Raid”. Veterans Affairs Canada. The Government of Canada.
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Canada Remembers: The Battle of the Atlantic (BLM 3.7)lx

107

“Canada Remembers: The Battle of the Atlantic”. Veterans Affairs Canada. The Government of Canada.
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The Battle of the Atlantic Website (BLM 3.8)lxi
Link: http://www.thecanadianencyclopedia.ca/en/article/battle-of-the-atlantic/
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Canada Remembers: The Defence of Hong Kong (BLM 3.9)lxii
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“Canada Remembers: The Defence of Hong Kong”. Veterans Affairs Canada. The Government of
Canada.
111

Canada and the Battle of Hong Kong Website (BLM 3.10)lxiii
Link: http://www.thecanadianencyclopedia.ca/en/article/battle-of-hong-kong/
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Map of Hong Kong (BLM 3.11)lxiv

“Map of Hong Kong”. Veterans Affairs Canada. Government of Canada. (2005).
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Student Reflection Questions (BLM 3.12)
Please answer the following questions:
1. What was the most shocking thing you learned today? Why?

2. What was the most valuable lesson you learned from today’s activity? Why?

3. Describe the Canadians contribution to the war effort.

4. How were the Germans depicted in the primary source documents you explored?

5. Each of the battles the Canadians fought in were unique and heroic. Which of the battles
peaked your interest the most? What specifically about that battle stood out to you?

6. The Battle in the Atlantic was the first time since the War of 1812 where enemies entered
the St Lawrence River and attacked Canadian vessels. How would you feel if you were living
along the St. Lawrence River during this time?
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KWL Chart (BLM 4.1)
Women in WWII: KWL Chart
Please complete the following chart. What do you know about the role of women during this period
of time? What did the life of a woman look like in the 1920s and during the 1930s? What do you
want to know about the role of women during the war? At the end of the lesson, you will complete
the final column of the chart and submit it to the teacher.
What I Know

What I Want to Know

What I learned

Any further questions?
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Women at War Group Work Handout (BLM 4.2)
Guiding Questions to Consider When Researching
The following information should be included in your poster and presentation of your information
to the class. If you find anything else of significance include it as well. Remember that you are
expected to do additional research, and not solely rely on the primary sources given to you.
Which group of women are you looking at? _________________________________
How did they contribute to the war effort?

What requirements were there to do the job which they were doing?

Was there a positive or negative connotation in the primary sources you examined?

Was this job only considered temporary?

How did the jobs of the women differ from the jobs of men (in relation to your specific job)?

What other information did you find about this group and their contribution to the war?
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Student Presentation Worksheet (BLM 4.3)
Please complete the following worksheet in detail throughout the student led presentations. *Please
remember that this is important course material which you may see on a test or exam in the future.
Consult your neighbor after the presentation is completed if you missed any information.
Group Number and Topic

Why was this group important? How many women were
involved? How did the jobs of women differ from the men in
this area?

Women in the Airforce

The Canadian Women’s Army
Corps.

Women in Industry

W.R.E.N.S

Nurses

At Home
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