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D3. Identity, Citizenship, and Heritage: analyze how significant events, individuals, and groups 
including Aboriginal peoples, Quebecois, and immigrants, contributed to the development of 
identity, citizenship, and heritage, in Canada between 1945 and 1982.i 
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THE QUIET REVOLUTION, AND FRENCH CANADIAN IDENTITY 

COURSE: Canadian History Since World War I, Grade 10 Academic, CHC2D 

SPECIFIC EXPECTATION: D3.4 –Describe the main causes and consequences of the Quiet 
Revolution and some of the other key events that occurred in or affected Quebec between 1945 and 
1982 (e.g., with reference to the leadership of Maurice Duplessis, Jean Lesage, and René Levesque; 
The Royal Commission on Bilingualism and Biculturalism; “Maitre Chez Nous”; the October Crisis; 
the formation of the Parti Québécois; Bill 101; the patriation of the Constitution; the 1980 
referendum), and explain the significance of these events for the development of identities in 
Canada.iii 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON # 1 of 4 
 
TITLE OF STORY: The Emergence of a Nation: How the Quiet Revolution shaped 
Quebec 
 
OVERVIEW: This story will focus on how Quebec changed during the Quiet Revolution, and how 
it stayed the same. We will investigate the definition of a revolution, and how it affected Quebec’s 
identity.  
 
LEARNING GOALS: Students will understand how the Quiet Revolution affected French-
Canadian identity. They will be able to identify key political, economic, and ideological shifts that 
took place as a result of the Quiet Revolution.  
 
APPENDICES: 
 

1. Primary Sources (PSD 1.1; PSD 1.2 / PSD 1.3; PSD 1.4; PSD 1.5 / PSD 1.6 / PSD 1.7; 
PSD 1.8). 

2. Black Line Masters (BLM 1.1; BLM 1.2 / BLM 1.3). 
 
  

 
This work is licensed under a Creative Commons Attribution-

NonCommercial-ShareAlike 4.0 International License. 
 

http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
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A. Organization of the Lesson: 
 
PLAN OF INSTRUCTION:  

Step 1: Warm up (15 minutes) 
  
 Start this lesson off by discussing the idea of revolution. Ask the class “What is a revolution?” or 
“What does a revolution look like?” Since revolutions are often the subjects of movies, TV shows, 
and video games, it will inspire awe, and peak the students’ interests. Write the inquiry question on 
the board, and create a mind map around it, writing down words that students use to define a 
revolution. It can also be helpful to include images of well-known revolutions, such as the American 
Revolution (PSD 1.1) or the French Revolution (PSD 1.2), to stimulate their thinking. 
 
 Follow this discussion up by stating that today, we will be talking about the Quiet Revolution. 
Pose a question like “What do you think ‘Quiet Revolution’ means?” Now that they have established 
a definition of “revolution,” the paradox of “Quiet Revolution” should be clear. 

Step 2: Discussion (10 minutes) 
 
 This discussion will focus on what students already know about what is happening in 
Quebec prior to the 1960s. They will be answering the question, “What do we know about the state 
of Quebec in this period (pre 1960s)?” To facilitate this discussion, the teacher will display three 
different images that reveal something important about Quebec before the Quiet Revolution (See 
PSD 1.3, 1.4, 1.5). After each image, students will be asked to “Think, Pair, Share” with their elbow 
partner, and come up with one word that they think describes the image. They will then share their 
ideas with the class. Students should be able to identify Maurice Duplessis, along with an 
understanding of “The Great Darkness,” and the values that it stood for.   

Step 3: Modeling (15 minutes) 

 The teacher will model how students can look at the Quiet Revolution through the lens of 
continuity and change. The teacher will give a short period of instruction that outlines the important 
changes brought about by the Quiet Revolution, while highlighting the values that stayed the same. 
During this time, students will be filling in a graphic organizer to help structure their thinking and 
notetaking (BLM 1.1, BLM 1.2). Two copies of this graphic organizer have been provided; one that 
is blank for photocopying purposes, and one that is filled in to guide the teacher’s instruction. An 
effective way to facilitate this in the classroom could be to fill in the graphic organizer together, as a 
Google Document. To finish off, show the “Maitre Chez Nous” image to the class, and have them 
discuss what they think it means (PSD 1.6). 

Step 4: Guided Practice (20 minutes) 
 
 In groups of 4, students will read through excerpts of speeches made by Jean Lesage (PSD 
1.7) and Maurice Duplessis (PSD 1.8). As a group, they will create a Venn diagram which outlines 
how these two politicians are different, and how they are the same. The goal of this exercise is for 
students to see how these leaders shaped French-Canadian identity, and how that identity shifted, or 
did not shift, throughout the Quiet Revolution. For the duration of this activity, the teacher will be 
circulating between groups to help stimulate conversation. 
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Step 5: Independent Activity (15 minutes) 

 Students will write a short paragraph (approximately 7-10 sentences) responding to the 
question “Did the Quiet Revolution result in progress, or decline?” Students will reflect on the idea 
of continuity and change, and will make a decision about whether they felt that the Quiet Revolution 
resulted in positive change, or not. Teachers can choose to collect this at the end of the fifteen 
minutes, or collect it the next day and assign it for homework. This activity should be used as an 
assessment of learning. 

Step 6: Sharing / Discussing / Teaching (15 minutes) 
 
 For this final activity, teachers will read a series of statements to the class, and the students 
will need to decide whether this statement describes Quebec before the Quiet Revolution, after the 
Quiet Revolution, or if it applies to both (BLM 1.3). The statements should be read to the whole 
class, and the class should answer together. This is not meant to be a quiz, it is designed to be 
interactive, and facilitate discussion. The goal of the activity is to allow students to show what they 
know about the continuity and changes enacted on Quebec’s identity through the Quiet Revolution. 
 
ASSESSMENT: 
 
 As an entrance slip for the next day, have students make a list of five changes from the 
Quiet Revolution that they would be excited about if they were living in Quebec at the time, with a 
brief explanation of why. Have students hand this in on their way into class the next day. 
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THE FLQ AND THE OCTOBER CRISIS 

COURSE: Canadian History Since World War I, Grade 10 Academic, CHC2D 

SPECIFIC EXPECTATION: D3.4 –Describe the main causes and consequences of the Quiet 
Revolution and some of the other key events that occurred in or affected Quebec between 1945 and 
1982 (e.g., with reference to the leadership of Maurice Duplessis, Jean Lesage, and René Levesque; 
The Royal Commission on Bilingualism and Biculturalism; “Maitre Chez Nous”; the October Crisis; 
the formation of the Parti Québécois; Bill 101; the patriation of the Constitution; the 1980 
referendum), and explain the significance of these events for the development of identities in 
Canada.iv 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON # 2 of 4 
 
TITLE OF STORY:  The October Crisis: Wrestling with Identity in the Midst of Homegrown 
Terrorism 
 
OVERVIEW: This story will examine the complex concept of causation as it relates to homegrown 
terrorism. We will investigate the causes and consequences of the Front de libération du Québec 
(FLQ) through the lens of the October Crisis, as well as its effects on national identity. 
 
LEARNING GOALS: Students will be able to identify how to sociopolitical context of 1960s 
Quebec created fertile ground for the 1970 October Crisis. They will also recognize that the causes 
and consequences of the FLQ crisis have varying degrees of importance to this event. 
 
APPENDICES: 
 

1. Primary Sources (PSD 2.1 / PSD 2.2) 
2. Black Line Masters (BLM 2.1 / BLM 2.2) 
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A. Organization of this Lesson: 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (5 minutes) 
 
 Read the FLQ story to the class (BLM 2.1). This document tells the story of the rise of the FLQ, 
and the October Crisis. It should be read in the same way that one would read a storybook, and 
should portray the fear and uncertainty that is reflective of the period. Note that it is essential in this 
lesson to highlight the dichotomous nature of this narrative (ie. Canada vs. the FLQ). 

Step 2: Discussion (5 minutes) 
 
 This is an opportunity to debrief the story that the students have just heard. What did they 
hear? What is happening in this story? What words would you use to describe what the FLQ were 
doing? (ie. terrorism). Most importantly, what do we already know about what is happening in 
Quebec at this time? Why are the FLQ angry? What are they fighting for? The ideal format for this 
activity is an open, informal discussion. It could be beneficial to keep track of student’s ideas on the 
white board, as a point of reference. 

Step 3: Modeling (25 minutes) 

 Give each pair of students one statement from the FLQ Manifesto (PSD 2.1). Give students a 
moment to read over their statement, and explain to them which document it came from. Ask 
students what this statement reveals about the cause of FLQ violence. What are they rebelling 
against? From here, the teacher will model how to draw connections between causes and 
consequences, using this template (BLM 2.2). For example, the Quiet Revolution led to a strong 
sense of nationalism in Quebec, which inspired the FLQ to take this ideology to the extreme. It is 
essential to talk about what caused the FLQ to commit terrorist acts, but also to explore what the 
consequences of those acts were for Canada. 

Step 4: Guided Practice (20 minutes) 
 
 Break students into groups of 4 to 6, giving each group chart paper and markers. The goal of 
this activity is for students to be able to identify the consequences of FLQ violence. Furthermore, 
they will need to differentiate between the most relevant consequences, and more peripheral 
consequences. Give students a sheet with 9 consequences of the October Crisis on it (BLM 2.2). 
Have them cut them out into squares, and distribute them throughout the group. On the chart paper, 
students will draw a large square. In the center of the square, they will place the most direct, and 
relevant consequences. As they move further away from the center, consequences should become 
increasingly peripheral. The teacher should circulate throughout this activity to stimulate discussion, 
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and ensure that students are on the right track. A brief discussion following this activity may be 
beneficial. 

Step 5: Independent Activity (20 minutes) 

 Show students the “Just Watch Me” video, a video of Pierre Elliot Trudeau discussing the 
War Measures Act (PSD 2.2). Once students have finished watching the video, have them write a 
personal reflection on it Students should respond to the question “Do you think that the October 
Crisis was a sufficient cause to implement the War Measures Act?” or “Do you think that Trudeau 
was justified in implementing the War Measures Act?” Students should write between 5 and 10 
sentences expressing their opinion on the subject.  

 

Step 6: Sharing / Discussing / Teaching (15 minutes) 
 
 Have every student write down one cause, and one consequence of the October Crisis on a 
piece of paper. Bring all of the students into an open space in the classroom or hallway, and have 
them stand in a circle. Get the students to crumple their piece of paper into a ball, and throw it into 
the center of the circle. Then, have every student go into the circle, grab a random ball of paper, and 
return to their place in the circle. One at a time, have every student read what is written down on the 
piece of paper in their hands. This is a great way to share what everyone has learned from this story, 
while remaining anonymous.v 
 
ASSESSMENT: 
 
 Have students pretend that they are someone living in Montreal at the time of the October 
Crisis. Get them to select a specific role, such as an English-speaking business man, a French-
Canadian single mother, a passionate Quebec separatist, etc. Students will write a journal entry 
which expresses how the October Crisis would have made them feel. This is an effective assessment 
of learning, and can inform the teacher’s future lessons. 
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THE IMPACT OF RESIDENTIAL SCHOOLS ON INDIGENOUS IDENTITY 

COURSE: Canadian History Since World War I, Grade 10 Academic, CHC2D 

SPECIFIC EXPECTATION: D3.3 – Explain some significant events, developments, and/or 
issues that affected First Nations, Inuit, and/or Métis people in Canada during this period (e.g., 
forced relocation of some Inuit communities; the recognition in the constitution of existing 
Aboriginal and treaty rights; the continuing operation of residential schools; the formation of the 
National Indian Brotherhood/Assembly of First Nations; the Berger commission; the Calder case; 
the James Bay project and the resulting protests; the efforts of Mary Two-Axe Early and others to 
secure equality for First Nations women; the creation of the Inuit Circumpolar Council), and assess 
the impact of these developments on identity, citizenship, and/or heritage in Canada. 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Cause and 
Consequence; Evidence 
 
LESSON # 3 of 4 
 
TITLE OF STORY: Residential Schools: A home away from home? 
 
OVERVIEW:  Students will explore the story of Chanie Wenjack and how other children like him 
were affected by the residential schools. They will also talk about the repercussions of the schools 
for the families and generations after them. 
 
APPENDICES: 
 

1. Primary Sources (PSD 3.1; 3.2.; 3.3; 3.4; 3.5; 3.6 / PSD 3.7) 
2. Black Line Masters (BLM 3.1) 
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PLAN OF INSTRUCTION 

Step 1: Discussion (10 minutes) 
Ask the following questions 

 Raise your hand if you have heard of the term residential school before. 

 Those who haven’t, what do you think a residential school is? 

 What was its purpose? 

 Who went there? 

 What was taught there? 

 Why were they started? 
 
Step 2: Modeling (30 minutes) 

1. Create a KWL chart on the board with the class with the knowledge from the discussion 
2. Show the Heritage Minute of Chanie Wenjack (PSD 3.1) 
3. Show students some photographs of residential schools (PSD 3.2-3.6) 

 
Step 3: Guided Practice (25 minutes) 

1. Historical Significance Timeline 

 From the timeline, select 3–5 events you feel are significant in the history of the 
residential school system in Canada.  

 Consider historical significance when making your selections. Explain why you think 
they are significant.  

 Use BLM 3.1 to log your thoughts.  

 In pairs, pick 1 of the events you listed and visit The Canadian Encyclopedia for further 
research.  

 Determine the causes and consequences of this event. Choose 3 intended consequences 
and 3 unintended consequences.  

 Consider the historical significance of those causes and consequences: Which have had 
the longest legacy? Which affected the most people? Why? 

 Looking back at the timeline, (PSD 3.7) choose 2–3 events which reflect the point Phil 
Fontaine makes in the quote above, and explain your choices. 

Step 4: Sharing / Discussing / Teaching (10 minutes) 
Students will share their chart with another group, then with the class as a whole 

 
 
ASSESSMENT: 
Have students hand in their charts that they filled out (BLM 3.1) You could also do the KWL chart 
on chart paper and use that as an overall assessment of the class. 
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CANADA AND IMMIGRATION 

COURSE: Canadian History Since World War I, Grade 10 Academic, CHC2D 

SPECIFIC EXPECTATION: D3.6 describe some key developments in immigration and in 
refugee and immigration policy in Canada during this period, and explain identity (e.g., with reference to 
the points system; 
origins and numbers of immigrants and refugees, including displaced persons after World War II; the domestic workers 
scheme; the growth of ethnic neighbourhoods in Canada’s largest cities; the development of various cultural festivals) 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspective 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON # 4 of 4 
 
TITLE OF STORY: Canadian Immigration: Who are We? 
 
OVERVIEW:  Canada’s laws and regulations on immigration varies over the decades and 
challenges the notion of inclusivity and multiculturalism. Canada was not always accepting of all 
nationalities and it is important to look back on the perspectives of both the immigrants and the 
Canadian citizens. 
 
APPENDICES: 
 

1. Primary Sources (PSD 4.1; 4.2 / PSD 4.3) 
2. Black Line Masters (BLM 4.1) 
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PLAN OF INSTRUCTION 

Step 1: Warm up (5 minutes) 
Ask questions: 

 How many of you know your family history? 

 How many of you have ancestors who lived in a different country? 

 How many of you still have family that live in a different country? 
 
Step 3: Modeling (15-20 minutes) 
Show students the Immigration Act of 1976 (PSD 4.1) and hand them out a section from our 
current Immigration and Refugee Protection Act from 2001 (PSD 4.2). Ask them what they see in 
comparing the two briefly. 
You could print both if necessary. You do not need to print the entire document, you could select 
certain sections, eg: the requirements of immigration, the policy on entering and remaining 

Step 4: Guided Practice (30 minutes) 
Primary Source Analysis 

 Hand out the profiles of the immigrants taken from the Pier 21 website (PSD 4.3.) 

 Give one to each student, randomizing which profile each student receives. 

 Talk to the students about their sources after the have had the chance to read them 
 
Step 5: Independent Activity (10 minutes) 
Primary Source  

 Hand out BLM 4.1 and have student’s fill it in 
 

Step 6: Sharing / Discussing / Teaching (10 minutes) 
have students share their primary source hand out with their partner, then in a group of 4, then with 
the class (think pair share) 
 
 
ASSESSMENT: 
Have students research an immigrant, or a first generation Canadian and either present or 
summarize information on them. This will help them to apply their understanding of immigrants to 
the world around them, understanding that more people than they realize are immigrants. 
Students will also have their primary source analysis sheet.  
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B. APPENDICES: 
 
 

1. Primary Source Documents:   
 

 
PSD 1.1vi 
 

 
 
 

 
 
 
 
PSD 1.2vii 
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PSD 1.3viii 
 

 
 
 
 
PSD 1.4ix 
 

 
 

 
 
 
PSD 1.5x 
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PSD 1.6xi 
 

 
 
 
PSD 1.7xii 
 
The following link provides access to a speech made by Jean Lesage on January 18, 1963. 
Note that the document is quite long and complex, so it would be most beneficial to focus 
on the final five paragraphs.  
https://www.bibliotheque.assnat.qc.ca/DepotNumerique_v2/AffichageNotice.aspx?idn=58
081  
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PSD 1.8xiii  
 
The following text is an excerpt of a speech made by Maurice Duplessis in Sainte-Anne-de-
la-Pocatière in 1959. 
 

« Monseigneur, il me fait plaisir comme premier ministre de la province, comme citoyen, et 
je suis sûr de représenter l'opinion de tout le monde ici, de remercier notre clergé, le clergé 
du diocèse, pour le rôle indispensable qu'il a joué dans tous les paliers, à tous les paliers de 
l'enseignement et particulièrement dans le domaine de l'enseignement agricole. 

Ils font erreur, grave erreur, ceux qui préconisent la neutralité de l'enseignement. Il ne peut 
être question de neutralité entre le vrai et le faux, entre le bien et le mal! Il ne peut être 
question de neutralité dans le domaine de l'éducation parce que la principale lumière, qui 
répand de la vie, qui permet de voir dans le domaine éducationnel, c'est la lumière éternelle! » 

“Gentlemen, it gives me great pleasure as Premier of the province, as a citizen, and I am sure 
that I represent the opinion of everyone here, when I thank our clergy, the clergy of the 
diocese, for the indispensable role that they have played at every level, in every level of 
teaching, and particularly in the domain of agricultural teaching.  

They are wrong, very wrong, those who advocate for the neutrality of teaching. There can be 
no question of neutrality between what’s true and what’s false, between good and evil! There 
can be no question of neutrality in the domain of education because the principle light, 
which spreads life, which permits us to see in the domain of education, it is the eternal 
light!” 

 

http://fr.wikipedia.org/wiki/Dioc%C3%A8se_de_Sainte-Anne-de-la-Pocati%C3%A8re
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PSD 2.1xiv 
 
The following link provides an electronic copy of the FLQ Manifesto. 
https://www.marxists.org/history/canada/quebec/flq/1970/manifesto.htm 
 

PSD 2.2xv 
 
The following link gives access to a video of Pierre Elliott Trudeau being interviewed about 
the war measures act. 
http://www.thecanadianencyclopedia.ca/en/article/october-crisis/ 
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PSD 3.1 
 
The following link will take you to the Heritage Minute of Chanie Wenjack 
https://www.historicacanada.ca/content/heritage-minutes/chanie-
wenjack?media_type=&media_category= 
 
 
 
PSD 3.2xvi 
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PSD 3.3xvii 
 
 

 
 
 
 
PSD 3.4xviii 
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PSD 3.5xix 
 

 
 
 
 
 
PSD 3.6xx 
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PSD 3.7 
 
This link will take you to print outs for residential schools. It includes a timeline that you will use for 
the historical significance chart. 
https://www.historicacanada.ca/sites/default/files/PDF/ResidentialSchools_English.pdf 
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PSD 4.1 
 
The following link will take you to a description and images of the Immigration Act of 1976 
http://www.pier21.ca/research/immigration-history/immigration-act-1976 
 
PSD 4.2 
 
The following link will take you to an HTML version of the current Immigration and Refugee 
Protection Act from 2001 
http://laws.justice.gc.ca/eng/acts/i-2.5/FullText.html 
 
 
 
PSD 4.3 
 
The following link will take you to a first hand account from a catering staff member at Pier 21 
https://www.pier21.ca/content/the-pier-21-staff-story-of-malcolm-macleod-catering-staff 
 
The following link will take you to a first hand account from Dutch immigration 
https://www.pier21.ca/content/the-immigration-story-the-eyk-family-dutch-immigrants 
 
The following link will take you to a first hand account from an German immigrant 
https://www.pier21.ca/content/the-immigration-story-of-wolfgang-paul-loofs-german-immigrant 
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2. Black Line Masters:   
 

BLM 1.1 
The Quiet Revolution 

Definition: 
 
 

Political Leader: Political Slogan: 

Began in: Catchphrase:  

 

 Before the Quiet Revolution After the Quiet Revolution 

Politics 

 
 
 
 
 
 

 

Economy 

 
 
 
 
 
 

 

 
 

Social 
Programs 

 
 

 
 
 
 
 
 

 

 
 

Relationship 
with Canada 

 
 

 
 
 
 
 
 

 

 
 

Nationalism 
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BLM 1.2xxi 
 

The Quiet Revolution 

Definition: A period of time in Quebec’s history when socioeconomic and political ideologies were 
changing rapidly. 
 
 

Political Leader: Jean Lesage Political Slogan: “It’s time for change!” 

Began in: 1960 Catchphrase: “Maitre Chez Nous!” 

 

 Before the Quiet Revolution After the Quiet Revolution 

Politics 

-conservative 
-must be 21 to vote 
-women were legally minors 
-budget of $75 million 
 
 

-progressive 
-must be 18 to vote 
-women were legally adults 
-budget of $2.1 billion 

Economy 

-hydroelectricity is private 
-high paying jobs are occupied by 
Anglophones 
 
 
 
 

-nationalize hydroelectricity, and found 
Hydro-Quebec 
-more and more Francophones are 
working in better paying jobs 

 
 

Social 
Programs 

 
 

-education is Catholic 
-hospitals are private 
 
 
 
 

-education is public 
-hospitals are becoming more public 

 
 

Relationship 
with Canada 

 
 

-relationship between English and 
French Canada is strained 
-many Anglophones working high 
paying jobs in Quebec 
 
 
 
 

-relationship between English and 
French Canada is strained 
-Francophones are beginning to work in 
high paying jobs more frequently 

 
 

Nationalism 
 
 
 

-Strong sense of nationalism 
-National pride based in Catholicism, 
family life, agriculture 

-Very strong sense of nationalism 
-National pride based in progress, 
French-Canadian businesses, the 
economy, and social programs 
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BLM 1.3xxii: 
Before, After, or Both?: Exploring the Quiet Revolution 

Read each statement carefully, and identify whether it relates to Quebec before or after the Quiet 
Revolution. Be careful, some of them may be both! 

1. The Catholic Church has a lot of influence in Quebecois society, affecting things like family 

life, and education. 

BEFORE BOTH  AFTER 
 

2. Hydro-Quebec is creating lots of good jobs for French-Canadians, such as managers and 

engineers. 

BEFORE BOTH  AFTER 
 

3. French-Canadians feel a strong sense of pride in their culture. 

 
BEFORE BOTH  AFTER 

 
4. Arts and culture, particularly literature, are booming in Quebec. 

 
BEFORE BOTH  AFTER 

 
5. All legal adults are allowed to vote. 

 
BEFORE BOTH  AFTER 

 
6. Quebec’s government is spending a lot of money on new social programs. 

 
BEFORE BOTH  AFTER 

7. Quebec is fighting for more autonomy from the federal government. 

 
BEFORE BOTH  AFTER 

 
8. Quebec takes great pride in its agricultural industry, and its capacity to develop vast 

farmlands. 

BEFORE BOTH  AFTER 
 

9. Quebec is a greatly industrialized province, participating in industries like power and timber. 

BEFORE BOTH  AFTER 
 

10. “Maitre Chez Nous” is a common household phrase across Quebec. 

 
BEFORE BOTH  AFTER 
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BLM 2.1 
 

FLQ Story 
 

 It’s October 5, 1970 in Montreal. The province of Quebec is in shock. They’ve just 
been informed that the British Trade Commissioner in Montreal, James Cross, has been 
kidnapped by the Front de libération du Québec. The FLQ, as they’re called, have been 
terrorizing Quebec since 1963, but no one ever thought that it would come to this. For the 
past few years, they’ve been bombing mailboxes, and robbing people, but kidnapping?  

 
 The FLQ are passionate about making Quebec an independent state, and have 
turned to violence to accomplish their goals. If the Canadian government doesn’t meet their 
demands, they say that they’re going to kill James Cross. All of a sudden, the FLQ has gone 
from being violent rebels, to being a serious threat to national security.  

  
 Five days later, the news is saying that another politician, Pierre Laporte, has been 
kidnapped. And six days after that, Prime Minister Trudeau implements the War Measures 
Act; a law that lets the police arrest whoever they want, whether they have proof or not. 
James Cross would be found alive by police on December 3, but Laporte would not be so 
lucky. On October 17, police found his dead body abandoned in the trunk of a car. Canada 
has never seen anything like this before. 
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BLM 2.2xxiii 
 

9 Consequences of the October Crisis 
 

Divisions between French and 
English Canada are becoming 

increasingly tense 

 
 

On October 16, 1970, Prime 
Minister Pierre Trudeau 

announces that he is 
implementing the War 

Measures Act 
 
 

450 people are detained in 
police custody without being 

told why; most of them will be 
declared innocent 

 
 
 

Extreme nationalism in Quebec 
begins to lose its influence 

 
 
 

Pierre Laporte is executed by 
the FLQ 

Anglophones begin leaving 
Quebec for other provinces 

 
 
 

The FLQ as an organization is 
essentially extinct 

 
 
 

Unemployment in Quebec is 
on the rise 

There is increasing division 
between the media and 

Canadians 
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BLM 3.1 
 

Historical Significance Timeline Activity 
 

 
 

Event 

 
Estimated 
number of 

people 
effected 

 
Depth of impact 

How significant was the event? How deeply has it 
affected the people involved? 

 
Duration of impact 

How long has the impact of 
this event lasted? 
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BLM 4.1 
 
The following link will take you to source analysis worksheets 
http://www.warmuseum.ca/firstworldwar/wp-content/mcme-uploads/2014/07/4-a-1-all_e.pdf 
 
 

                                                 
i The Ontario Ministry of Education. The Ontario Curriculum Grades 9 and 10: Canadian and World 

Studies.Queen’s Printer for Ontario, 2013, 118. 
ii Wordans. Wordans. https://www.wordans.ca/national+symbol+designs. 
iii The Ontario Ministry of Education. The Ontario Curriculum Grades 9 and 10: Canadian and World 
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