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Opening Statement and Overview 

OPENING STATEMENT 

The following unit plan will explore the complex and diverse elements of The Post-War 

Period and the Long 1960s, specifically between 1944 and 1974. Our group chose to 

focus on this era because it was a time of change for Canadians that does not traditionally 

garner much attention in the grade ten classroom. The main objective of this unit is to 

have students explore the big question: How did Canada’s identity develop after World 

War 2? Students will analyze and evaluate this big question through the six main 

historical thinking concepts: 1) Historical Significance, 2) Cause and Consequence, 3) 

Continuity and Change, 4) Historical Perspectives, 5) Evidence, and 6) Ethical 

Dimensions. By using this method, students will be challenged to answer this question 

through their own critical thinking, using checkpoints and formative assessment during 

lessons as their guide. They will prove their understanding and opinion of this complex 

question in a final culminating task described below. 

OVERVIEW 

This unit will explore a variety of topics that focus on the economic and social history in 

Canada post-World War II in a grade 10 academic class. These topics will include the 

treatment of minorities and different perspectives in history (Indigenous people, African-

Canadians, and Women), Canadian art and culture, changes in family and home life 

(technologically and socially), how immigration changed up until 1967, French-English 

tensions, and Canada as a part of the United Nations on the international stage. The 

historical thinking concepts will be integrated into our lessons as well, since they are 

integral to students’ understanding of the post-war period. By viewing history through 

lenses of historical significance, historical perspectives, cause and consequence, 

continuity and change, evidence, and ethical dimensions, students will be able to know, 

understand and draw connections between the social, economic, and political factors that 

impact Canadian identity following World War II. Our unit will combine a variety of 

teaching strategies including: inquiry based learning, active learning, research skills, 

brainstorming, mind maps, class discussion, partner debates, entry and exit cards, gallery 

walk, guided practice, modelling, and jigsaw activities. At the end of the unit, students 
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will demonstrate their ability to draw connections between these factors, as well as the 

post-war, present and future contexts in their summative assessment.  

UNIT GOALS 

Students will be able to… 

1. Identify and understand major economic, social, and political factors shaping 

Canadian identity in the post-war period (knowledge and understanding) 

2. Draw connections between various historical thinking concepts and economic, 

social, and political factors that affect Canadian identity in the post-war period 

(thinking) 

3. Organize and express themselves clearly and persuasively based on their 

knowledge from class, research, and primary source documents (communication) 

4. Demonstrate clear connections between the post-war period, the present, and 

future contexts (application) 

TEACHING STRATEGIES  

Our unit will combine a variety of teaching strategies to engage students and to act as 

assessment of students’ learning. 

 Inquiry based learning 

 Active learning 

 Mind maps 

 Class discussion 

 Partner debates 

 Entry cards 

 Exit cards 

 Gallery Walk 

 Guided practice 

 Modeling  

 Jigsaw Activities 
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The Baby Boom & Post-War Demographics 

OVERVIEW:  

Course: CHC2D 

Specific Expectation: 

 A1. Historical Inquiry: 

o A1.4 Interpret and analyse evidence and information relevant to their 

investigations 

o A1.7 Communicate their ideas, arguments, and conclusions using various 

formats and styles, as appropriate for the audience and purpose 

 D1. Social, Economic, and Political Context: 

o D1.1 Analyse historical statistics and other primary sources to identify 

some key demographic trends and developments in Canada during this 

period and assess their consequences  

o D1.3 Describe some key trends and developments in the Canadian 

economy during this period and explain their impact 

o D1.5 Analyse the impact on the lives of Canadians of key social welfare 

programs that were created or expanded during this period  

Historical Thinking Concepts Explored: Cause and Consequence, Continuity and 

Change 

Overview of Lesson: Students will first be introduced to the concept of the Baby Boom 

and Canada’s large population growth in the post-war period. They will brainstorm 

possible cases for this large shift. Then, they will work in groups to analyse primary 

documents and other resources to uncover some of these causes. They will present to 

each other, taking notes on a handout for future use. Lastly, they will complete an exit 

card predicting how they think this demographic change affected Canadian society, 

linking this lesson to the next one.  

Learning Goals: Students will be able to understand the changing demographics in 

Canadian society after World War II and identify the multiple causes of these changes.  
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Accommodations: This lesson is flexible depending on students’ needs. The resource 

packs vary in difficulty, so the teacher can subtly assign them based on each groups’ 

levels. For example, the economic factors pack includes both an audio and a visual 

resource rather than a written primary source. Students (or groups) who need help 

decoding and analyzing their resources will receive extra support from the teacher as 

they circulate between presentation groups. Students with communication learning 

disabilities can use the extra time in the Debrief & Independent work section to finish 

their handout, but they may also take their handouts home and hand them in next day. 

APPENDICES: 

1. Primary Sources: 

1. Statistics Canada Population Animation: 

http://www12.statcan.ca/english/census01/products/analytic/companio

n/age/cda01pymd.cfm  

2. War Bride Statistics: http://www.canadianwarbrides.com/cwbstats1.asp  

3. Audrey Koznick’s Story: 

http://www.pier21.ca/sites/default/files/uploads/files/stories/warbrides

/English_War_Bride_Audrey_Koznick.pdf  

4. The Baby Bonus Video (CBC Digital Archives): 

http://www.cbc.ca/archives/entry/the-baby-bonus  

5. Baby Bonus Unveiled Audio (CBC Digital Archives): 

http://www.cbc.ca/archives/entry/1945-baby-bonus-unveiled  

6. Baby Bonus Ad (Canadian War Museum): 

http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/i

mages/familyallowances_min.gif  

2. Other Resources: 

1. Excerpt from War Bride Secondary Source (Pier 21 Museum): 

http://www.pier21.ca/blog/jan-raska/major-waves-of-immigration-

through-pier-21-war-brides-and-their-children  

2. How World War II Spurred Vaccine Innovation by Professor Kendall Hoyt: 

http://theconversation.com/how-world-war-ii-spurred-vaccine-

innovation-39903  

3. Excerpt from Achievements in Public Health: 

https://www.cdc.gov/mmwr/preview/mmwrhtml/mm4829a1.htm  

http://www12.statcan.ca/english/census01/products/analytic/companion/age/cda01pymd.cfm
http://www12.statcan.ca/english/census01/products/analytic/companion/age/cda01pymd.cfm
http://www.canadianwarbrides.com/cwbstats1.asp
http://www.pier21.ca/sites/default/files/uploads/files/stories/warbrides/English_War_Bride_Audrey_Koznick.pdf
http://www.pier21.ca/sites/default/files/uploads/files/stories/warbrides/English_War_Bride_Audrey_Koznick.pdf
http://www.cbc.ca/archives/entry/the-baby-bonus
http://www.cbc.ca/archives/entry/1945-baby-bonus-unveiled
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/images/familyallowances_min.gif
http://www.warmuseum.ca/cwm/exhibitions/newspapers/canadawar/images/familyallowances_min.gif
http://www.pier21.ca/blog/jan-raska/major-waves-of-immigration-through-pier-21-war-brides-and-their-children
http://www.pier21.ca/blog/jan-raska/major-waves-of-immigration-through-pier-21-war-brides-and-their-children
http://theconversation.com/how-world-war-ii-spurred-vaccine-innovation-39903
http://theconversation.com/how-world-war-ii-spurred-vaccine-innovation-39903
https://www.cdc.gov/mmwr/preview/mmwrhtml/mm4829a1.htm
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4. Excerpt from This is Public Health: A Canadian History 

5. Excerpt from The Baby Boom and Its Causes by Jan Van Bavel and David S. 

Reher in the Journal of Population and Development Review: 

https://www.jstor.org/stable/pdf/41857595.pdf  

6. Class Handout 

PLAN OF INSTRUCTION: 

Step 1: Minds On (10 minutes) 

Put up an animated population pyramid from Statistics Canada on a projector for the 

whole class to see. Explain to students that what they are seeing is called a population 

pyramid, showing the population of men (on the left) and women (on the right) with the 

youngest (babies) shown at the bottom, and the oldest shown at the top. The pyramid 

changes shape as populations in Canada change over the years. Play the animation for 

students twice, reminding them to pay attention to the changes in shape and across 

years.  

Then ask students to answer the following questions on a scrap sheet of paper: 

1. What changes happened to Canada’s population after World War II? 

2. Why do you think this change happened? 

Discuss their ideas as a class, stressing Canada’s increased population. 

Step 2: Active Learning Jigsaw (35 minutes) 

Students will break off into four groups (or eight groups with two groups of each below, if 

your class is larger), each group with a resource pack, to uncover possible reasons for 

Canada’s Baby Boom. Some of these resources are digital media, and students may use 

their own devices or one borrowed from the school to view them. Each group will use 

their resources to try and answer the question: What caused Canada’s increased 

population in the post-war period? They will take notes on a piece of chart paper from 

their resources to help share their answer with the class.  

1. Group 1 (War Brides) 

a. Canadian War Bride Statistics 

b. Audrey Koznick’s Story 

https://www.jstor.org/stable/pdf/41857595.pdf
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c. Excerpt from War Brides Secondary Source (Pier 21 Museum) 

2. Group 2 (Health Care) 

a. How World War II Spurred Vaccine Innovation Article 

3. Group 3 (Health Care) 

a. Excerpt from Achievements in Public Health (CDC Website) 

b. Excerpt from This is Public Health: A Canadian History 

4. Group 4 (Economic Factors) 

a. Excerpt on Female Labour Force (The Baby Boom and its Causes) 

b. The Baby Bonus Archives Video (CBC) 

c. Baby Bonus Unveiled Audio (CBC) 

d. Baby Bonus Ad (Canadian War Museum) 

Step 3: Presentations (20 minutes – will be longer if 8 groups are used) 

Gives students a handout to take jot notes on each other’s presentations. Students will 

take turns standing at the front of the classroom and presenting their findings on their 

chart paper. They will give a quick summary of their resources and then answer why they 

believe this topic contributed to Canada’s growing population.  

Interject after each presentation, giving students feedback on their engagement with the 

resources and filling in any important points that they may have missed. 

Step 4: Debrief & Independent Work (10 minutes) 

Students will have time to finish filling in their handout, asking presenters clarifying 

questions. At the end of class, students will hand in their sheet to check for completion. 

Before they leave, students will fill in an exit card predicting the following:  

What effects do you think this rise in population had on Canada in the post-war period? 

Assessment: 

Assessment “for” Learning: Students are assessed in three ways during this lesson. 

Students’ engagement with the resources and ability to analyse them will initially be 

assessed through observation while they are working in their presentation groups. Their 

understanding will be gauged through their collaboration and points on their chart 

paper. Prompting questions and assistance can be given at this stage. Then, students’ 

analysis and understanding of their resources will be assessed during their 
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presentations. Lastly, students’ handouts will be collected and read to check for their 

understanding of the factors that led to this demographic shift. 
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APPENDICES  
Some resources are digital, and their links can be found in the Appendices list in the lesson overview. 

1.2 Canadian War Brides Statistics 

 

http://www.canadianwarbrides.com/cwbstats1.asp  

 

 

 

http://www.canadianwarbrides.com/cwbstats1.asp
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1.3 Audrey Koznick’s Story 

 

http://www.pier21.ca/sites/default/files/uploads/files/stories/warbrides/English_War

_Bride_Audrey_Koznick.pdf  

 

http://www.pier21.ca/sites/default/files/uploads/files/stories/warbrides/English_War_Bride_Audrey_Koznick.pdf
http://www.pier21.ca/sites/default/files/uploads/files/stories/warbrides/English_War_Bride_Audrey_Koznick.pdf
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1.6 Baby Bonus Ad (Canadian War Museum) 
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2.1 Excerpt from War Bride Secondary Source (Pier 21 Museum) 

 

http://www.pier21.ca/blog/jan-raska/major-waves-of-immigration-through-pier-21-

war-brides-and-their-children  

 

 

http://www.pier21.ca/blog/jan-raska/major-waves-of-immigration-through-pier-21-war-brides-and-their-children
http://www.pier21.ca/blog/jan-raska/major-waves-of-immigration-through-pier-21-war-brides-and-their-children
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2.2 How World War II Spurred Vaccine Innovation by Kendall Hoyt 

How World War II Spurred Vaccine Innovation 

Wartime vaccine programs expanded the scope of the military’s work in vaccines well 

beyond its traditional focus on dysentery, typhus and syphilis. These new research 

initiatives targeted influenza, bacterial meningitis, bacterial pneumonia, measles, 

mumps, neurotropic diseases, tropical diseases and acute respiratory diseases. These 

diseases not only posed risks to military readiness, but also to civilian populations. 

These programs were not a triumph of scientific 

genius but rather of organizational purpose and 

efficiency. 

Scientists had been laying the groundwork for 

many of these vaccines, flu included, for years 

before. It was not until World War II, however, 

that many basic concepts were plucked from the 

laboratory and developed into working vaccines. 

The newly formed flu commission pulled together 

knowledge about how to isolate, grow and purify 

the flu virus and rapidly pushed development 

forward, devising methods to scale-up 

manufacturing and to evaluate the vaccine for 

safety and efficacy. 

Under the leadership of virologist Thomas Francis Jr, the commission gained FDA 

approval for their vaccine in less than two years. It was the first licensed flu vaccine in 

the US. In comparison, it takes eight to fifteen years on average to develop a new 

vaccine today. 

Flu vaccine, as the Army later discovered, required annual tweaking to match 

circulating strains of the virus, which it still does today. Even so, the timeline from 

development to use was a remarkable achievement. 

http://www.ncbi.nlm.nih.gov/pubmed/9103870
https://cdn.theconversation.com/files/80885/area14mp/image-20150507-1219-6rax53.jpg
https://cdn.theconversation.com/files/80885/area14mp/image-20150507-1219-6rax53.jpg
https://cdn.theconversation.com/files/80885/area14mp/image-20150507-1219-6rax53.jpg
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MILITARY NEEDS DROVE VACCINE DEVELOPMENT 

Wartime programs, like the flu commission, developed or improved a total of 10 

vaccines for diseases of military significance, some in time to meet the objectives of 

particular operations. 

For instance, botulinum toxoid was mass-produced prior to D-Day in response to 

(faulty) intelligence that Germany had loaded V-1 bombs with the toxin that causes 

botulism. Japanese encephalitis vaccine was developed in anticipation of an Allied 

land invasion of Japan. 

Some of these vaccines were crude by today’s standards. In fact some might not 

receive broad FDA approval today, but they were effective and timely. 

HOW DID THESE PROGRAMS DEVELOP SO MANY 
VACCINES, SO FAST? 

Scientists often conducted research at their home institutions, which allowed the 

military to gain access to valuable expertise and facilities in the civilian sector. 

The government used “No loss, no gain” contracts 

that covered the cost of research and, occasionally, 

indirect costs, but did not provide a profit. Under 

normal circumstances, universities would have 

resisted this technocratic reorganization of their 

research agenda, but the threat of war softened 

opposition.  

 

Manufacturers also began to work on projects with 

little to no profit potential. Because vaccines were 

recognized as an essential component of the war 

effort, participating in their development was seen 

as a public duty. 

https://cdn.theconversation.com/files/80547/area14mp/image-20150505-948-jce5f2.jpg
https://cdn.theconversation.com/files/80547/area14mp/image-20150505-948-jce5f2.jpg
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With industry as a willing partner, wartime programs forged a new research format 

that effectively translated laboratory findings into working products. 

At the time intellectual property protections were less of a barrier to information 

sharing than they are today. Without these restrictions teams were able to consolidate 

and apply existing knowledge at a rapid rate. 

Borrowing management techniques from industry, flu commission head Francis and 

his fellow project directors exercised top-down authority, transferring people, 

resources and ideas to the most compelling projects. 

Project directors also managed development in an integrated fashion, coordinating 

activities across disciplines and developmental phases so that everyone involved 

understood the upstream and downstream requirements for vaccine candidates. 

WORKING TOGETHER FOR THE GREATER GOOD 

This cooperative, duty-driven approach to vaccine development persisted into the 

postwar era, even after the urgency and structure of wartime programs dissolved. This 

contributed to high rates of vaccine innovation through the middle of the 20th 

century. 

Don Metzgar, a virologist who began working in the vaccine industry in the 1960s 

explained to me in an interview that, “pharmaceutical companies looked at vaccine 

divisions as a public service, not as huge revenue generators.” 

When the military requested limited-use vaccines, such as meningococcal meningitis 

and adenovirus, industry obliged. But a series of legal, economic and political 

transformations in the 1970s and 80s disrupted this military-industrial partnership. 

Without industry cooperation, new vaccine development stalled and some existing 

vaccines were discontinued. 

http://theconversation.com/how-world-war-ii-spurred-vaccine-innovation-39903  

 

 

http://theconversation.com/how-world-war-ii-spurred-vaccine-innovation-39903
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2.3 Excerpt from Achievements in Public Health, 1900-1999 (CDC Website) 

Sanitation and Hygiene 

From the 1930s through the 1950s, state and local health departments made substantial 

progress in disease prevention activities, including sewage disposal, water treatment, 

food safety, organized solid waste disposal, and public education about hygienic practices 

(e.g., foodhandling and handwashing). The incidence of TB also declined as 

improvements in housing reduced crowding and TB-control programs were initiated. In 

1900, 194 of every 100,000 U.S. residents died from TB; most were residents of urban 

areas. In 1940 (before the introduction of antibiotic therapy), TB remained a leading 

cause of death, but the crude death rate had decreased to 46 per 100,000 persons (7).  

Animal and pest control also contributed to disease reduction. Nationally sponsored, 

state-coordinated vaccination and animal-control programs eliminated dog-to-dog 

transmission of rabies. Malaria, once endemic throughout the southeastern United States, 

was reduced to negligible levels by the late 1940s; regional mosquito-control programs 

played an important role in these efforts. Plague also diminished; the U.S. Marine 

Hospital Service (which later became the Public Health Service) led quarantine and ship 

inspection activities and rodent and vector-control operations. 

Vaccination 

Strategic vaccination campaigns have virtually eliminated diseases that previously were 

common in the United States, including diphtheria, tetanus, poliomyelitis, smallpox, 

measles, mumps, rubella, and Haemophilus influenzae type b meningitis (8). With the 

licensure of the combined diphtheria and tetanus toxoids and pertussis vaccine in 1949, 

state and local health departments instituted vaccination programs, aimed primarily at 

poor children. In 1955, the introduction of the Salk poliovirus vaccine led to federal 

funding of state and local childhood vaccination programs. In 1962, a federally 

coordinated vaccination program was established through the passage of the Vaccination 

Assistance Act--landmark legislation that has been renewed continuously and now 

supports the purchase and administration of a full range of childhood vaccines. 

https://www.cdc.gov/mmwr/preview/mmwrhtml/mm4829a1.htm  

 

https://www.cdc.gov/mmwr/preview/mmwrhtml/mm4829a1.htm
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2.4 Excerpt from This is Public Health: A Canadian History 

Page 1 
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2.5 Excerpt from The Baby Boom and Its Causes (on Female Labour Force) 

 

 

 

 

 

 

 



 

Page 19 

2.6 Class Handout 

What Caused The Canadian Population Boom? 
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Immigration to Canada  

OVERVIEW:  

Course: CHC2D 

Specific Expectation: 

 D1. Social, Economic, and Political Context: 

o D1.3 Describe some key trends and developments in the Canadian 

economy during this period and explain their impact 

Historical Thinking Concepts Explored: Historical Perspectives, Continuity and Change 

Overview of Lesson: Using a resource called Changing Patterns, students will learn 

about how immigration rules changed in Canada in 1910, 1947, and 1967 and how the 

immigration law changes are representative of how Canada was changing. 

Learning Goals: Students will know and understand major economic, social and political 

factors shaping Canadian identity in the post-war period. Students can identify how 

immigration laws reflect the national beliefs of that time and what has changed 

throughout the time periods. Students can connect their individual family history and 

how it fits into Canada as a larger entity. 

Accommodations: Depending what students require for their accommodations, this 

lesson could be adapted to the students in the class. For instance, students might benefit 

from receiving a pre-read or perhaps, they would start their family tree in advance or had 

more time to complete their work. If the student needed to have their behavior regulated, 

I would use proximal teaching, regrouping and redirecting to get them back on task. 

APPENDICES: 

1. Primary Sources: 

1. 1910 Immigration Laws 

2. Citizenship Act 1947 

3. Immigration Regulations 

2. Other Resources: 

1. Changing Patters Package: guidelines, passports (not attached) 
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PLAN OF INSTRUCTION: 

Entry Card: 

Students are asked to come to class with as much information about their family tree as 

possible: names, birth date, birth place, etcetera.  

Step 1: Brainstorm – Why Move to Canada? (10 minutes) 

As a class, we will make three mind maps: one for 1910, one for 1947 and one for 1967. 

We will activate prior knowledge about these time periods and ask students why people 

would want to move to Canada during each of these time periods.  

Step 2: Active Learning – Changing Patterns Immigration Game (35 minutes) 

To start the activity, you will need three volunteers: one to be the immigration officer in 

1910, one to be the immigration officer in 1947, and one to be the immigration officer in 

1967. Each immigration officer will receive a set of instructions to help them understand 

the rules of immigration in their particular time period. All the other students will 

receive a passport, which denotes their name, age, education level, languages, etcetera. 

The immigration officers should be keeping track of the name of the person they approve 

or reject and why they approved or rejected them, while all people trying to immigrate 

should make a chart that tells them what year they tried to immigrate and why they think 

they were accepted or rejected. The immigration officers will also have the primary 

source documents that state the immigration laws during their time period at the table to 

support the guidelines they have been given from the Changing Patterns game. You can 

then start having students immigrate and if there is one line that is taking longer than the 

rest (perhaps 1967 with the point test), you can be an extra immigration officer. Once 

students have had enough time to immigrate a couple times (based on your class this 

might be different), have them return to their seats.  

Step 3: Debrief – Discussion of Changing Patterns Game (10 minutes) 

Invite students to have a critical discussion about why they were or were not successful 

immigrating in 1910, 1947 and 1967. Make sure you hit on key points in each year (for 

instance: the need for farmers in 1910) to ensure that students are learning about 

immigration rules and how Canada changed throughout these time periods. 

Step 4: Independent Research – Immigration and Ancestry (20 minutes) 
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Students will create a free trial profile on Ancestry.ca and attempt to find primary 

documents that connect to members of their family. Finding immigration records is the 

goal of this research but allowing students to explore their family history on an individual 

level will allow them to connect to immigration history on a global level. This activity will 

also help build students’ skills in research and dealing with historical documents.  

Step 5: Sharing – Exit Card 

Students will print the family tree they created in class to show their progress. If they 

want to share an interesting document that they found, they will have this opportunity at 

the end of class.  

Assessment:  

Assessment “for” learning (diagnostic): The exit card that students will submit will show 

how effectively they used their time and what level their research skills are at during the 

beginning of this unit.  
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APPENDICIES 

1.1 Excerpt from 1910 Immigration Laws 
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1.2 Excerpt from Citizenship Act 1947 
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1.3 Excerpt from Immigration Regulations 
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Suburbia and the Nuclear Family 

OVERVIEW:  

Course: CHC2D 

Specific Expectations: 

 A1. Historical Inquiry 

o A1.5 Use the concepts of historical thinking when analyzing, evaluating 

evidence about, and formulation conclusions and/or judgments regarding 

historical issues, events, and/or developments in Canada 

 D1. Social, Economic, and Political Context 

o D1.1 Analyse historical statistics and other primary sources to identify 

some key demographic trends and developments in Canada during this 

period 

 D2. Communities, Conflict, and Cooperation 

o D2.3 Analyse key aspects of life for Canadian women, with a focus on what 

changed during this period and what remained the same 

Historical Thinking: Historical Significance, Continuity and Change 

Overview of Lesson: Students will begin by creating a mind map of the possible effects 

of the post-war demographic shift. Then, they will practice note-taking on a lesson on 

suburbia and the nuclear family. Actively engaging with a set of primary sources, students 

will use a chart handout to make observations (what do they see?) and analyse (what 

does this mean?) these portrayals of suburban social norms. Lastly, students will think 

critically in their exit slip, asking themselves if these portrayals represent all family life in 

the 1950s and 1960s.  

Learning Goals: Students will be able to identify key characteristics of suburbia and the 

nuclear family in the 1950s and 1960s, paying special attention to social and gender 

norms. Students will also be able to analyse primary sources to understand what was 

expected of Canadians in this time period.  

Accommodations: This lesson can be accommodated for students needs in multiple 

ways. For students who need it, the PowerPoint slides can be photocopied and provided 
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to them before the lesson so that they can preview the material. An alternative to this is 

to provide students with a point form or fill in the blank note-taking sheet that they can 

add to as they follow along the lesson. Video clips can be shown to the class multiple 

times. All resources (like the article) can be re-typed out in a larger font for easier 

reading.  

APPENDICES: 

1. Primary Sources: 

1. Leave it to Beaver Episode (Mother’s Day Composition, 1960) 

2. Frigidaire Refrigerator Commercial (1956) 

3. Betty Crocker Cake Mix Commercial (1950s) 

4. Good Housekeeping Article (The Good Wife’s Guide, 1955) 

2. Other Resources: 

1. Lesson PowerPoint 

2. Activity Handout: Suburbia and the Nuclear Family 

PLAN OF INSTRUCTION: 

Step 1: Minds On (5 minutes) 

Create the beginnings of a mind map on the board: write the words “Effects of Population 

Boom” inside a circle. As students enter the class, ask them to add their ideas from their 

exit slip two classes ago (The Baby Boom & Post-War Demographics) onto the mind map. 

If someone already wrote the same answer down, they can repeat it.  

Once all students have answered and taken their seats, discuss their answers. Lead into 

the following lesson on Suburbia and the Nuclear Family. 

Step 2: Lesson & Note Taking (20 minutes)  

Ask students to take out a pencil and paper as they will be taking notes on the following 

lesson. Remind them of tips for proper note taking skills (eg. only write down the key 

points from the lesson and write in point form).  

Project the lesson PowerPoint to help guide the lesson. Explain the following to students, 

pausing when appropriate to ensure that they are following along and taking notes: 
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Birth of Suburbia 

 The population boom after WWII left Canada with a large amount of new families 

who needed places to live 

 There was a large demand for family homes, but the cities had no way to fill this 

demand 

 Instead, construction of single family housing began beyond the city limits, 

creating “Suburbia” or the suburbs  

o “Suburb” means a residential area outside a town or city in Old French 

 First suburbs emerged to the north and east of Toronto (North York, Scarborough) 

 Unlike cities, which were usually built little at a time, the suburbs were created en 

masse and in a uniform fashion, creating a characteristic look of luxury 

o This included a garage, a spacious garden and lawn, long stretching 

windows, and picket fences 

Commuter Age 

 Highway systems were built so that those who lived in the suburbs could easily 

travel to the city for work. Small businesses were rarer in the suburbs, meaning 

families needed to get to bigger stores that were farther than walking distance 

from their homes to get things like groceries 

o This meant that families in the suburbs needed a car to travel 

o This led to “car culture” 

Nuclear Family 

 The idea of a “perfect family” was a husband, a wife, and one son and one daughter 

 After women were in the labour force during WWII, they were expected to return 

to the household 

o Women were supposed to be housewives, masters of the household 

domain and its chores 

 Single-income families were considered typical (with the man as the 

“breadwinner”) 

o Men went to work and acted as the head of the family 

 Most of the families in the suburbs were new, with young children 
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o In 1961, nearly half of the population in the Canadian suburbs were under 

15 years old (Canadian Census) 

o The place of children was to go to school, not to work 

 There was pressure to maintain appearances, or a good reputation, to the rest of 

the neighbourhood 

o This meant attending church and social functions 

Ask students if they have any questions or need any clarification before moving on to the 

next activity. 

Step 3: Guided Practice (40 minutes) 

Give students the activity handout. Explain to students that you will show them four 

different primary sources from the 1950s or 1960s.  

1. Leave it to Beaver (1960) 

2. Frigidaire Refrigerator Commercial (1956) 

3. Betty Crocker Cake Mix Commercial (1950s) 

4. Good Housekeeping Article (1955) 

Tell students that as they watch or read each source, they should take notes in the first 

column of the handout: what do they see? Then after viewing each source, they will have 

five minutes to brainstorm with their neighbour to complete the second column (content 

and connections).  

Before showing students sources, give them some context if needed. Leave it to Beaver 

was a popular American television show that was highly viewed in Canada as well, which 

focuses on a young boy and his family. Good Housekeeping was a well-read magazine in 

Canada, targeted towards a female audience. 

Show students each source, give them time to brainstorm, and then take up their columns 

as a class before moving onto the next source. Make sure to emphasize the gender roles 

(the nuclear family) and social characteristics of suburbia in each source. Some examples 

that students should touch on include: 

 Beaver’s father is incapable in the kitchen – it’s humorous to consider him cooking 

(Source 1) 

 It’s funny to consider Beaver’s mother as anything more than a housewife (1) 
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 All the children riding their bikes home in an orderly fashion (2)  

 The husband enjoying the cake while the wife makes it (3) 

 The husband as the head of household and breadwinner (4) 

Encourage students to think about similarities, not just differences between the sources 

and those we have today. 

Step 4: Independent Work (10 minutes) 

Have students reflect on what they just analysed. Students should answer the following 

questions as their exit slip: 

1. Why is it important to study family life from the past? 

2. Do you think all families behaved like the examples in the sources from class? 

Collect their answers as they leave. 

Assessment: 

Assessment “for” learning: students will be assessed through observation of their 

discussion with their peers, and through their responses on the handout. In addition, 

their understanding will be checked through the exit slips, which the teacher will read 

before the next class.  
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APPENDICES 

1.1 Leave it to Beaver Episode Clips, Mother’s Day Composition (1960) 

Leave It To Beaver 1.avi Leave It To Beaver 2.avi Leave It To Beaver 3.avi
 

1.2 Frigidaire Refrigerator Commercial (1956) 

 
frigidaire refrigorator.mpeg

 

1.3 Betty Crocker Cake Mix Commercial (1950s) 

Betty Crocker.mpg
 

  



 

Page 32 

1.4 Good Housekeeping Article, The Good Wife’s Guide (1955) 
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2.1 Lesson PowerPoint 

Right click the preview below, and choose “show” to view the PowerPoint. 

SUBURBIA AND THE 
NUCLEAR FAMILY

CHC2D
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2.2 Activity Handout: Suburbia and the Nuclear Family 

Suburbia and the Nuclear Family (1950s – 60s) 

 Content 

What do you see? 

 

What’re the people in the source doing 

or meant to be doing? 

Context and Connections 

What does the content reveal about the 

social norms of the time? 

 

What differences and similarities do 

you notice between then and now?  

 

 

 

 

 

Leave it to Beaver 

“Mother’s Day 

Composition” 

(Season 3 Episode 31) 

 

Aired April 30, 1960 

 

 

 

 

 

  

 

 

 

 

 

 

 

Frigidaire Refrigerator 

Commercial 

 

Aired 1956 
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Betty Crocker Cake 

Mix Commercial 

 

Aired 1950s 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

Good Housekeeping 

Article 

“The Good Wife’s 

Guide” 

 

Published May 13, 1955 
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Women in the Post-War Period 

OVERVIEW: 

Course: CHC2D  

Specific Expectations:  

 D2. Communities, Conflict, & Cooperation  

o D2.3. Analyze key aspects of life for Canadian women, with a focus on what 

changed during this period and what remained the same (e.g. the 

participation of women in the labour force; challenges to the ways in which 

women’s unpaid work was valued; changes in the family and family 

structures including birth and divorce rates; political participation and 

representation; the impact of Bill C-150 (1968–69); challenges facing 

Native women). 

Historical Thinking Concepts Explored: Historical significance, primary source 

evidence, continuity and change, cause and consequence, historical perspectives. 

Overview of Lesson: Students will build on yesterday’s information about women’s 

experience in the post-war period by connecting the implications on the second wave of 

feminism movement. This discussion will act as as an opening lesson for a three lesson 

series about the experiences of minority groups including women and indigenous 

peoples in Canada throughout “The Long 60s” (post-war period). 

Learning Goals: Students will be able to understand the social, economic, political 

factors and the implications of the gender norms and expectations of women in Canada’s 

post-war period (“The Long 60s”). They will also be able to analyze a range of primary 

source documents when studying historical events and people, as well as understand the 

importance of this primary source consultation. 

Accommodations: This lesson takes a UDL approach with regards to accommodations. 

There is a good mix of audio, visual and written components to the lesson. With regards 

to the primary source article research, one of the accommodations that can easily be 

made is having a research graphic organizer available to students who may have 

difficulty starting, focusing and organizing their research. Additionally, students will be 
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working in groups of 4-5 for some of this lecture, however if there are students who 

require silence/individual space for success, this can easily be accommodated as well by 

allowing students to work on the projects individually. 

APPENDICES: 

1. Primary Sources: 
1. Canadian Affairs Magazine: “Women After the War (1945)” 
2. CBC TV: Trudeau’s “There’s no place for the state in the bedrooms of the 

nation.” 

PLAN OF INSTRUCTION: 

Step 1: (5min) 

Introduce Critical Thinking Question for the next two lessons - How did the gender 
expectations of women in the post-war era affect the second wave of feminism in Canada 
and abroad? (cause & effect, future implications). Explain that this could be a question on 
which they would want to focus for their Final Assessment of Learning Project 
(Summative). 

Step 2: (10min) 

Ask students: “What were the major areas affecting women in the post-war period 
(economics, politics, home life, public eye (work/technology), 
assumptions/discrimination, and any other topics they think might affect women). 

Step 3: (40min)  

Split students into groups of 4-5 students to explore the primary sources provided (see 
Appendix 1.1 and 1.2). Each group will be given one of the major mind-map areas from 
which to analyze the provided primary source document articles and videos. 

Step 4: (20min) 

Reconvene as a whole class for discussion of their findings. As each group shares their 
findings with the class orally, teacher writes the facts, events, causes, etc. on board in 
their respective areas of the mind-map. The purpose of this mind-mapping activity is 
threefold: 1) facilitate student-driven inquiry into historical significance; 2) exhibit the 
importance of using primary sources when studying history; and 3) introduce mind-
mapping as a useful and effective study method for students when studying history, and 
other subjects as well. 

Assessment: 
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 Assessment for/as learning: This can be determined from the observation of class 
participation during mind-mapping group work and class discussion. Assessment for/as 
learning for this 3-lesson series will take place during the third lesson in this series about 
the experience of minority groups in the post-war period. 

APPENDICES: 

1.1 Canadian Affairs Magazine (1945). 9 primary source articles in this magazine. 

http://wartimecanada.ca/sites/default/files/documents/Women%20after%20the%20

war.pdf  

1.2. CBC TV on Trudeau’s “There’s no place for the state in the bedrooms of the nation.” 

Medium: Television, Program: CBC Television News, Broadcast Date: Dec. 21, 1967, 

Guest(s): Pierre Trudeau, Duration: 2:21 http://www.cbc.ca/archives/entry/omnibus-

bill-theres-no-place-for-the-state-in-the-bedrooms-of-the-nation 
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Second Wave of Feminism 

OVERVIEW: 

Course: CHC2D 

Specific Expectation:  

 D2. Communities, Conflict, & Cooperation 
o D2.2. Describe some significant examples of social and/or political 

cooperation in Canada during this period, including a variety of social 
movements (e.g. the second-wave women’s movement), and analyze them 
from multiple perspectives. 

Historical Thinking Concepts Explored: Historical significance, primary source 
evidence, continuity and change, cause and consequence, historical perspectives. 

Overview of Lesson: Students will explore a number of primary source documents 
regarding women’s experience in the post-war period and the implications on the second 
wave of feminism movement. This is the second lesson in the three lesson series about 
the experiences of minority groups including women and indigenous peoples in Canada 
throughout “The Long 60s” (post-war period). 

Learning Goals: Students will be able to understand the social, economic, political 
factors and the implications of the gender norms and expectations of women in Canada’s 
post-war period (“The Long 60s”). They will also be able to connect this understanding of 
women’s social, economic, political situation in the post-war period and the second wave 
of feminism throughout the 1960s in Canada and abroad. They will also be able to 
analyze a range of primary source documents when studying historical events and 
people, as well as understand the importance of this primary source consultation. 

 

Accommodations: This lesson takes a UDL approach with regards to accommodations. 
There is a good mix of audio, visual and written components to the lesson. With regards 
to the video, one of the accommodations that can easily be made is distributing the 
Second Wave of Feminism Documentary Graphic Organizer, which will help all students, 
but especially those who have difficulty taking, summarizing and organizing their notes. 
Additionally, students who have anxiety/trouble with class discussion can be 
accommodated during discussion about the documentary and still be assessed on their 
completion of the learning goals because all of the students will hand in their 
documentary graphic organizers at the end of class their participation in the activities 
will still be noticed. 
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APPENDICES: 

1. Primary Sources: 
1. BBC Four: Second Wave Feminism Documentary 

2. Other Resources: 
1. Second Wave of Feminism Documentary Graphic Organizer 

PLAN OF INSTRUCTION: 

Step 1: (5min)  

Recap of factors discussed yesterday about women’s lives in 1960s (refer to mind-map). 

Step 2: (55min) 

Students will watch BBC Four’s Second Wave Feminism Documentary which discusses the 
1960s women’s movement in a series of interviews with women who were involved in 
the movement during the post-war period. This video is a perfect fusion of the historical 
thinking concepts on which these lessons focus. 

Step 3: (15min) 

Have students share the ideas they added to their graphic organizer. Discussion about 
what the students found interesting/surprising about these personal accounts and how 
yesterday’s context about women in the 1960s connects to today’s lesson about the 
second wave of feminism (cause & effect). Collect organizer at end of class to assess 
learning for those who may not have shared in the discussion. 

Assessment: 

Assessment for/as learning can be determined from the graphic organizer. Assessment 
for/as learning for this 3-lesson series will take place during the third lesson in this 
series about the experience of minority groups in the post-war period. 

APPENDICES: 

1.1. BBC Four’s Second Wave Feminism Documentary 
https://www.youtube.com/watch?v=EOsLjbpHV8M 
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1.2. Second Wave of Feminism Documentary Graphic Organizer 
Graphic Organizer: Second Wave of Feminism  
 
Causes of Women’s Movement: Why did women’s movement “strike a chord?” 
- 
- 
- 
- 
 
Home Life: What were the expectations, duties, assumptions of women at home? 
- 
- 
- 
- 
 
Education: Were women educated (elementary, secondary, post-secondary)? Why did 
women want to an education? 
- 
- 
- 
- 
 
Employment/Job Market: What were the main jobs available to women in the post-war 
period? 
- 
- 
- 
- 
 
Other Notes 
- 
- 
- 
- 
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Experiences of Indigenous People in 1960s Canada 

OVERVIEW: 

Course: CHC2D 

Specific Expectation:  

 D3. Identity, Citizenship, and Heritage 
o D3.3. Explain some significant events, developments, and/or issues that 

affected First Nations, Inuit, and/or Métis people in Canada during this 
period (e.g., forced relocation of some Inuit communities; the recognition 
in the constitution of existing Aboriginal and treaty rights; the continuing 
operation of residential schools; the formation of the National Indian 
Brotherhood/Assembly of First Nations), and assess the impact of these 
developments on identity, citizenship, and/or heritage in Canada. 

Historical Thinking Concepts Explored: Historical significance, primary source 
evidence, continuity and change, cause and consequence, historical perspectives, ethical 
dimensions. 

Overview of Lesson: Students will explore a number of primary source documents 
regarding indigenous peoples’ experience in the post-war period. 

Learning Goals: Students will be able to understand the social, economic, political 
factors and the implications of residential schools in Canada’s post-war period (“The 
Long 60s”). They will also be able to connect this understanding of indigenous peoples’ 
social, economic, political situation in the post-war period to the lasting impact and the 
current state of indigenous concerns in Canada. They will also be able to analyze a range 
of primary source documents when studying historical events and people, as well as 
understand the importance of this primary source consultation. 

 

Accommodations: This lesson takes a UDL approach with regards to accommodations. 
There is a good mix of audio, visual and written components to the lesson. Also, the 
opening primary source images activity can be scaffolded easily depending on the class 
level of engagement by giving the students 1-2 minutes to jot down their initial thoughts 
about the image on their whiteboards (or scrap sheet of paper in front of them) before 
sharing out loud to the class. Sometimes this extra processing time and written note will 
help students who are not as comfortable sharing their unformulated ideas in their heads 
to share with the class because they have a reference note. 

APPENDICES: 

1. Primary Sources: 
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1. Pointe Bleue Indian Residential School's hockey team 
2. Soeurs du Sacré-Coeur d’Ottawa with students at Pukatawagan Residential 

School 
3. Classroom at the Pukatawagan Residential School 
4. CBC TV: “Welcome to the Frobisher Bay federal school” (Aug. 10, 1963) 

2. Other Resources: 
1. Where Are The Children (Online) 
2. Formative Multi-Modal Assessment Instructions 

PLAN OF INSTRUCTION 

Step 1: (20min) 

Open class with explanation/discussion around primary source images and video 1.1, 
1.2, 1.3, 1.4. Show image 1.1 without explanation, giving the students a couple of minutes 
to think about what they are seeing. Then ask students to share some of their initial 
thoughts on what they see in front of them: speculate about the who, what, when, where 
of the image. Do the same with images 1.2 and 1.3. This activity can be scaffolded easily 
depending on the class level of engagement by giving the students 2 minutes to jot down 
their initial thoughts about the image on their whiteboards (or scrap sheet of paper in 
front of them) before sharing out loud to the class. Sometimes this extra processing time 
and written note will help students who are not as comfortable sharing their 
unformulated ideas in their heads to share with the class because they have a reference 
note. Opens discussion about the difference between the images and the reality the 
indigenous children and their families faced. 

Step 2: (40min) 

Students will have the rest of class to explore the “Where Are The Children Program” 
online. As they explore the events surrounding Indigenous peoples throughout the 
1960s, students will answer the following critical thinking question based on the primary 
source images, firsthand accounts and timeline: Are there impacts of 1960s residential 
schools currently? Support your answer with evidence from the Timeline and Stories Pages. 

They can complete this either individually or in groups. Reiterate that students will hand 
in their answer to the big question at the end of the period to ensure everyone is on the 
same page. The purpose of this interactive timeline activity is twofold: 1) facilitate 
student-driven inquiry into historical significance; and 2) exhibit the importance of using 
primary sources when studying history. 

Step 3: (10min) 

Introduce formative assessment task: Multimodal Text. Students will have tomorrow’s 
period to complete the formative task during class time. 
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Assessment:  

Assessment For Learning - Written Answer to Critical Thinking Question. Assessment As 
Learning - Multimodal Assessment (App. 1.6). 

APPENDICES: 

1.1. Pointe Bleue Indian Residential School's hockey team participating in the Tournoi 

internationale de hockey pee-wee de Que bec held during the Quebec Winter Carnival.  

Source: Marcel Laforce. Library and Archives Canada. PA-185843. 

http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem

&rec_nbr=3194709&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625

044,201021,200537,3946720,4751972,3696516 

 

1.2. Sisters from the Soeurs du Sacre -Coeur d'Ottawa posing with students from 

Pukatawagan Residential School, Manitoba, circa 1960    

Source: Photo attributed to Sister Liliane. Library and Archives Canada. PA-195120.  

http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem

&rec_nbr=3195173&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625

044,201021,200537,3946720,4751972,3696516  

 

1.3. A young boy with other students and a nun in a classroom at the Pukatawagan 

Residential School, Manitoba, circa 1960  

Source: Photo attributed to Sister Liliane. Library and Archives Canada. PA-213331.  

http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem

&rec_nbr=3198243&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625

044,201021,200537,3946720,4751972,3696516  

 

1.4. CBC TV: “Welcome to the Frobisher Bay federal school” (Aug. 10, 1963) 

http://www.cbc.ca/archives/entry/welcome-to-the-federal-school 

 

2.1. Where Are The Children Program: http://wherearethechildren.ca  

 

http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3194709&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3194709&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3194709&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3195173&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3195173&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3195173&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3198243&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3198243&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&rec_nbr=3198243&lang=eng&rec_nbr_list=3198243,3195173,3194709,3192988,3625044,201021,200537,3946720,4751972,3696516
http://www.cbc.ca/archives/entry/welcome-to-the-federal-school
http://www.cbc.ca/archives/entry/welcome-to-the-federal-school
http://wherearethechildren.ca/
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2.2 Formative Assessment Instructions: Multimodal Text 

 

Multimodal Text Assignment: Instructions 

Purpose: You will produce a 3-page/slide “story” that requires the reader to interpret 
both text and image in order to understand the story. Your topic of the text should stem 
from one of the following three topics: Women in 1960s Canada, Second Wave Feminism, 
or Indigenous Peoples in 1960s Canada. 

Timeframe: You will have one full class period to complete this assignment, and access 
to the class netbooks to complete your text.  

Groupings: You may do this individually or in groups of 2-3 people. *Remember you 
only have one class period to complete this task, so choose your grouping in a way that 
will be most efficient to finishing the assignment on time. If you work better alone, go for 
it! If you work better with a partner or two, try to choose people who want to focus on 
the same topic for your multimodal text. 

Example: There are a number of ways you can approach this assignment. For example, 
the images you choose could show the realities of indigenous peoples’ experience in 
residential schools while the accompanying text states some of the misconceptions and 
false things the church/government released about the schools. 
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The Rise of Consumerism  

OVERVIEW:  

Course: CHC2D 

Specific Expectation: 

 A1. Historical Inquiry 

o A1.1 Formulate different types of questions to guide investigations into 

issues, events, and/or developments in Canadian history 

o A1.4 Interpret and analyse evidence and information relevant to their 

investigations, using various tools, strategies, and approaches appropriate 

for historical inquiry 

 D1. Social, Economic, and Political Context 

o D1.3 Describe some key trends and developments in the Canadian 

economy during this period and explain their impact 

Historical Thinking Concepts Explored: Cause and Consequence, Continuity and 

Change 

Overview of Lesson: Students will begin by reflecting on material items as a reflection of 

status, and how this is linked to economy. They will watch a short video on the economic 

boom, and then engage in a class discussion about what they have learned. They will then 

analyse advertisements from this time period in a carousel activity, brainstorming what 

corporations’ methods were. Lastly, students will engage in a short inquiry activity to 

research the cause and consequence of the economic and advertising boom.  

Learning Goals: Students will be able to describe key causes and developments in the 

economic boom and rise of consumerism in Canada in the post-war period. Students will 

be able to investigate these developments through their own research. They will be able 

to interpret and analyse advertisements from the time period to inform their findings. 

Accommodations: Students who need extra time, either for processing or for writing, 

can choose one out of the two questions in the minds on to answer. Accessibility is key for 

the carousel activity, so chart papers will be placed in areas that all students can easily 
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access it. If content modifications are needed, students may choose one advertisement to 

focus on in the inquiry activity. 

APPENDICES: 

1. Primary Sources: 

1. Levittown: Building a Suburban Dream Advertisement (Pennsylvania State 

Museum) http://www.fandm.edu/levittown/images/lg_jpegs/B3G2.jpg 

2. After Total War Can Come Total Living Advertisement (Better Living #10) 

http://http//americanradioworks.publicradio.org/features/americandrea

m/a1.html  

3. Westinghouse Food File Refrigerator Advertisement (Advertising Archives) 

www.advertisingarchives.co.uk  

4. General Electric Alectric Cleaner Advertisement (Advertising Archives) 

www.advertisingarchives.co.uk  

2. Other Resources: 

1. YouTube Video Clip from PBS Boomtime 

https://www.youtube.com/watch?v=mctiO5FWWWI 

2. Class Inquiry Handout 

PLAN OF INSTRUCTION: 

Step 1: Minds On (10 minutes) 

Before students enter the classroom, write the following quote on the board: “Cars in the 

1950s…they really weren’t cars, they were status symbols. They said who you were and 

what you had, and maybe even where you came from and where you could go.” As 

students enter class, ask them to do a paragraph write to answer the following questions: 

1. What is considered a status symbol today, besides cars? 

2. What do status symbols tell us about a society? About our economy? 

Step 2: Video & Note-Taking (15 minutes) 

Before showing the video, ask students to look for links between what they learned about 

the Baby Boom and suburbia. Show students a clip from PBS’ Boomtime (0:00 to 4:55). 

Engage the class in a short discussion about their observations. 

http://www.fandm.edu/levittown/images/lg_jpegs/B3G2.jpg
http://http/americanradioworks.publicradio.org/features/americandream/a1.html
http://http/americanradioworks.publicradio.org/features/americandream/a1.html
http://www.advertisingarchives.co.uk/
http://www.advertisingarchives.co.uk/
https://www.youtube.com/watch?v=mctiO5FWWWI
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Step 3: Ad Analysis Carousel & Debrief (25 minutes) 

Teacher Prep: Before class, print out the following advertisements from the 1950s and 

1960s. 

1. Levittown Ad 

2. Total Living Ad 

3. File Refrigerator Ad 

4. Electric Cleaner Ad 

Paste them into the middle of pieces of chart paper. Divide the chart paper into three 

sections using a marker. Write down one of the following questions into each section:  

1. What do you see in the ad? 

2. Who could be the intended audience? 

3. What does the ad reveal about society at the time? 

The chart papers should look something like this: 

Pin up these chart papers in different sections of the classroom. Ask students to get up, 

and visit each ad. They should take a few moments to look at the ad, think about it 

through the lense of a historian, and then answer the questions with a marker on the 

chart paper. They should visit each ad. Give students 10 minutes to circulate. 

After students are finished and sit back down in their seats, read out some of the key 

answers on each ad. Ask students the question, “why would a corporation make this 

advertisement?” and discuss their replies as a class.  

Step 4: Mini Inquiry Activity (35 minutes) 
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With the remaining class time, students will engage in an inquiry activity. Sign out an 

iPad or Chromebook cart for the class. Students will each take a device, working in pairs 

or individually. Give students the inquiry handout. Their task is to answer the questions: 

What caused these advertisements to be effective? What are the consequences of 

increased advertisement and availability of these new products?  

Tell students that they can view more advertisements on archive.org and cbc.ca/archives. 

Students will research for the rest of the period. Tell students that they will be submitting 

their findings at the end of class, even if they are not finished. 

Encourage them to ask each other questions that they may have, even if they are working 

individually. Circulate the classroom, asking students what their observations and 

judgements are so far, and asking prompting questions to foster critical thinking.  

Before students hand in their sheet, they should draw a smiley face, a frowny face, or an 

indifferent face at the bottom. Tell them that this will signify their confidence in their 

inquiry process. 

Assessment: 

Assessment “for” learning: teachers will use the students’ answers on the chart paper to 

gauge their level of critical thinking. This will determine the level of support students 

receive in the inquiry activity. Teachers will also observe students during the inquiry 

activity to gauge their learning, engagement, and skill level. 

Assessment “as” and “for” learning: students will rate their confidence in their inquiry 

process by drawing a face on the bottom of their sheet. This way, they will consciously 

think about their level and which skills they need to work on. This will also give teachers 

an idea of how confident students are, as this may not match their performance. 
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APPENDICES 

1.1 Levittown Advertisement 
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1.2 After Total War Can Come Total Living Advertisement 
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1.3 Westinghouse Food File Refrigerator Advertisement 
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1.4 General Electric Electric Cleaner Advertisement 
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2.2 Lesson Handout 

Inquiry Activity: Consumerism in the 1950s and 1960s 

Your task is to answer the questions:  

1. What caused these advertisements to be effective?  

2. What are the consequences of increased advertisement and availability of 

these new products? 

Use an iPad or Chromebook to research possible answers to these questions. Start with 

archive.org and cbc.ca/archives to look at more advertisements. 

Here are some key terms to get you started: 

- Consumerism 

- Economic boom 

- Household 

appliances 

- Manufactured 

toys 

- Commercialized 

leisure  

- Marshall plan 

- Department of 

Veteran Affairs 

Cause Consequence 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Page 45 

Canada and the Korean War 

OVERVIEW:  

Course: CHC2D 

Specific Expectation: 

 D2. Communities, Conflict, & Cooperation 

o D2.4 Describe some key developments related to Canada’s participation in 

the international community during this period 

Historical Thinking Concepts Explored: Cause and Consequence, Ethical Dimensions 

Overview of Lesson: This lesson will help students learn about Canada’s role in the 

Korean War, how it changed Canada’s identity, and explore whether this role was 

appropriate. 

Learning Goals: Students will know and understand major economic, social and political 

factors shaping Canadian identity in the post-war period. Students will make connections 

between the board game Risk and the causes of the Korean War. Students will show they 

can research using provided websites as well as demonstrating their ability to use 

internet to find more research. Students will formulate an argument and an opinion 

about Canada’s role in the Korean War after they research the subject. 

Accommodations: The instructor should make accommodations to this lesson as 

needed. Doing research, debates, and playing Risk in pairs will allow students who may 

otherwise struggle to be more successful since they are supported by another student 

and the whole class benefits from this instructional strategy. The concept map may help 

students to organize their ideas but prompts could be provided for students as needed. 

As well, if students are struggling with the oral debate, they could do a written debate 

instead. 

APPENDICES:  

1. Primary Sources: 
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1. Historical Photos and 1950 Events Calendar 

http://www.veterans.gc.ca/eng/remembrance/history/korean-war/land-morning-

calm/events/1950  

2. Monument to Canadian Fallen 

http://www.veterans.gc.ca/eng/remembrance/memorials/overseas/korean-

war/cdnmem_fallen  

2. Other Resources: 

1. Concept Map 

2. Korean War – Canadian Encyclopedia 

http://www.thecanadianencyclopedia.ca/en/article/korean-war/   

PLAN OF INSTRUCTION: 

Step 1: Hook– Risk (75 minutes) 

With two board games in the class, students will pair up and join a table. Students will 

attempt to play Risk for the whole period. They may think that this is just a fun game but 

this form of active learning will help them connect to causes of war. At the end of class, 

students will take a picture of how the game ended so they can reference it the following 

day.  

Step 2: Debrief – Risk and the Korean War (20 minutes) 

As a class, we will have a discussion about why they played the game the way they did 

and why they made the decisions that they did – what alliances did they make? Who did 

they attack and why? What tactics were successful? We will define the MAIN causes of 

war (militarism, alliances, imperialism, and nationalism) and connect them to the Korean 

War. 

Step 3: Research – Concept Map (35 minutes) 

In pairs, students will research about the Korean War in an attempt to answer the 

questions on the concept map. They will be given links to the above resources to start as 

a basis, including Veteran Affairs Canada who archives primary sources like photos and 

provides students with reliable facts. From there, students will be encouraged to research 

outside of this scope and make notes on their concept map.   

http://www.veterans.gc.ca/eng/remembrance/history/korean-war/land-morning-calm/events/1950
http://www.veterans.gc.ca/eng/remembrance/history/korean-war/land-morning-calm/events/1950
http://www.veterans.gc.ca/eng/remembrance/memorials/overseas/korean-war/cdnmem_fallen
http://www.veterans.gc.ca/eng/remembrance/memorials/overseas/korean-war/cdnmem_fallen
http://www.thecanadianencyclopedia.ca/en/article/korean-war/
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Step 4: Spectrum Debate – Was Canada’s role in the Korean War appropriate? (15 

minutes) 

Opposite corners of the classroom will be labelled “Appropriate” and “Not Appropriate.” 

The students in pairs will be asked to line up according to the spectrum of their beliefs, 

whether or not they arrived at the conclusion that Canada’s role in the Korean War was 

appropriate. Then, they will fold in so that the pairs are matched up with another pair of 

students with the opposite viewpoint and asked to debate. The teacher will control when 

each side has the chance to make their opening arguments, rebuttal and closing 

arguments and students should take turns in pairs sharing their ideas. 

Step 5: Sharing – Exit Card (5 minutes) 

Before students leave for the day, they should re-answer the question – Was Canada’s role 

in the Korean War appropriate? Did their opinion change or did it stay the same? Why do 

they think their opinion is justified? 

ASSESSMENT:  

Assessment “for” learning: This exit card will show what students learned from their 

research – a continuation of the research skills they used with immigration – and their 

critical thinking skills about Canada’s role on the international stage. 
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APPENDICES: 

1.1 Historical Photos and 1950 Events Calendar: 

http://www.veterans.gc.ca/eng/remembrance/history/korean-war/land-morning-

calm/events/1950  

 

1.2 Monument to Canadian Fallen: 

http://www.veterans.gc.ca/eng/remembrance/memorials/overseas/korean-war/cdnmem_fallen 

 

2.1 Concept Map 

 

 

2.2 Korean War – Canadian Encyclopedia 

http://www.thecanadianencyclopedia.ca/en/article/korean-war/ 

  

Was Canada's 
involvement 

in the Korean 
War 

appropriate?

What did 
Canada gain 

from our 
involvement  

in the Korean 
War?

Why was 
Canada's 

involvement 
in the Korean 

War 
important?

How did 
Canada get 

involved in the 
conflict?

What 
consequences 

did the 
Korean War 

have on 
Canada? 

http://www.veterans.gc.ca/eng/remembrance/history/korean-war/land-morning-calm/events/1950
http://www.veterans.gc.ca/eng/remembrance/history/korean-war/land-morning-calm/events/1950
http://www.veterans.gc.ca/eng/remembrance/memorials/overseas/korean-war/cdnmem_fallen
http://www.thecanadianencyclopedia.ca/en/article/korean-war/
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The Quiet Revolution and the FLQ Crisis 

OVERVIEW:  

Course: CHC2D 

Specific Expectation: 

 D2. Communities, Conflict, & Cooperation 

o D2.1 Describe some significant instances of social conflict and/or 

inequality in Canada during this period 

Historical Thinking Concepts Explored: Historical Significance, Cause and 

Consequence 

Overview of Lesson: This lesson will help students understand the tensions between the 

English and French communities in Canada and where some of that tension originated 

from, as well as the events of the FLQ Crisis and the Quiet Revolution. 

Learning Goals: Students will be able to draw connections between various historical 

thinking concepts and factors affecting Canadian identity (economic, social, and political) 

in the post-war period. Students will understand the sequence of events of the Quiet 

Revolution, as well as the cause and consequence of these events. Students will 

demonstrate the ability to think critically about FLQ’s actions and their manifesto. 

Accommodations: There are many possible accommodations that could be made for this 

lesson, depending on the learner’s needs. For example, instead of reading the full 

manifesto, I would provide a student with an LD or ADHD with a summary of the 

important points. The use of a graphic organizer for the terms and the use of cue cards as 

a visual aid in the sequential activity would be universal design for learning. 

APPENDICES: (LIST SOURCES IN PT FORM) 

1. Primary Sources: 

1. FLQ Bombing Photo 

2. FLQ Manifesto 

http://faculty.marianopolis.edu/c.belanger/quebechistory/docs/october/documents/FLQ

Manifesto.pdf  

http://faculty.marianopolis.edu/c.belanger/quebechistory/docs/october/documents/FLQManifesto.pdf
http://faculty.marianopolis.edu/c.belanger/quebechistory/docs/october/documents/FLQManifesto.pdf
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2. Other Resources: 

1. The Quiet Revolution Terms and Definitions 

PLAN OF INSTRUCTION: 

Step 1: Hook– Dominos (5 minutes) 

I will set up 10 dominoes on the front desk and have a student tip the first domino over 

to see that it knocks over the rest of the dominos. I will then take out five dominos 

intermittently and have a student tip over the first domino. We will discuss how the 

dominos are representative of events in history and how when one thing changes, it 

could alter how history happens. This demonstration will help students understand 

cause and consequence.  

Step 2: Introduction to Topic– Sequential Order of Events (20 minutes) 

Using their phones, textbooks or chromebooks (whatever is more readily available), 

students will define the terms listed on the terms sheet. The photo at the bottom of the 

definitions sheet will set the tone for the events, as it is a primary source. Students will be 

asked to interpret what the photo means to history. Once they’ve completed that, the 

teacher will give 12 cue cards for every two students. The first card will recognize the 

cause that the class will be discussing (Quiet Revolution and Jean Lesage’s economic 

reform in Quebec). This activity will ask students to organize the events, issues, ideas in 

sequential order organized by chronological order. Organizing them in chronological 

order will help create a timeline of consequences for the students.  

Cue cards: 1) Quiet Revolution and Jean Lesage’s economic reform in Quebec 2) Restored 

pride in Quebec identity 3) Rigorous sense of Quebec nationalism 4) Radical Groups 

absorbing young Quebec Nationalists: the FLQ 5) FLQ bombings 6) Rene Levesque leaves 

the Liberal party and starts the Parti Quebecois 7) Official Languages Act, 1969 8) 

October Crisis: FLQ kidnappings of James Cross and Pierre Laporte 9) Assassination of 

Pierre Laporte 10) Trudeau’s War Measures Act 11) 1982 Referendum 12) 1995 

Referendum (51/49) 

Step 3: Guided Practice – Gallery Walk (50 minutes) 
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Have students read the FLQ manifesto. Split the class into groups of 4¬-6. Tape five pieces 

of Bristol board on desks around the room. On each piece of Bristol board will be a 

question that engages the students with inquiry and extended learning processes: 

1. As you studied this source, describe how the general public would perceive the 

FLQ. 

2. After studying the manifesto, why is the FLQ pushing for Quebec’s independence? 

3. Using the manifesto, what could the FLQ mean by “revolution”? Linking this to 

prior knowledge, how could the FLQ’s use of the word “revolution” play out? 

4. As you studied this source, how has your thinking changed about the Quebec 

question and the FLQ? 

5. Why would the FLQ create this manifesto? What was the point? 

Have each group spend five minutes at each station, writing down answers, or thoughts, 

about each position. To prompt them to move, flick the lights on and off. As the students 

are working on the charts, use this as an opportunity to walk the class and make 

observations about their historical inquiry skills. Monitor their discussion revolving 

around the evidence and assess how relevant and informed their discussion is. After they 

are done, go through the charts and discuss important points that the students have 

outlined on the pieces of Bristol board. On the Smartboard (if available) or the 

blackboard, write down important points that the students made on the charts. Discuss 

how they came up with these analyses and lead them into further questions to 

demonstrate how to question the strength of primary sources and how evidence can lead 

you into making connections to prior knowledge.  

ASSESSMENT:  

Assessment “for” learning: The gallery walk, and the discussion generated by it, will 

demonstrate the students’ critical thinking skills, as a class rather than individually, and I 

will be able to assess whether the students understand the larger concepts of these 

events. 
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APPENDICIES: 

1.1 FLQ Bombing Photo 

 

 

1.2 FLQ Manifesto 

http://faculty.marianopolis.edu/c.belanger/quebechistory/docs/october/documents/FLQManifesto.pdf 

 

  

http://faculty.marianopolis.edu/c.belanger/quebechistory/docs/october/documents/FLQManifesto.pdf
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2.1 The Quiet Revolution Terms and Definitions 

Term 

Seperatism 

 

 

Front du Liberation du Quebec 

 

 

Rene Levesque 

 

 

The Parti Quebecois 

 

 

 

The Quiet Revolution 

 

 

 

James Cross 

 

 

 

Pierre Laporte 

 

 

 

War Measures Act 
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Changes for Canada 

OVERVIEW 

Course: CHC2D 

Specific Expectation: 

 D3. Identity, Citizenship, and Heritage 

o 3.2: Explain ways in which various individuals, events, groups, and/or 

organizations contributed to the arts and popular culture in Canada during 

this period (e.g., the CBC, the Canadian Radio- Television Commission, 

Expo ’67, etc.), and assess the significance of these contributions for the 

development of identity and/or heritage in Canada. 

Historical Thinking Concepts Explored: Historical Significance, Cause and 

Consequence 

Overview of Lesson: 

In this lesson students will review some of the past material covered in our unit and they 

will also learn about the importance of the youth generation and their societal issues and 

concerns. They will view a PowerPoint with relevant information about the 1960s and 

some of the social issues and changes of the time. The PowerPoint will act not only as a 

review but also as an introduction to new material. At the end of the PowerPoint there 

are a few debriefing questions that the class will then discuss as a whole. After this, 

students will complete an ICE table (Information, Connections, Extensions) which will 

serve as an assessment as learning, and their exit card that they will hand in at the end of 

class. The ICE table allows students to demonstrate their prior knowledge and recognize 

where they need to gain a deeper understanding; they will also make connections from 

the 1960s to today and finally, they will think about any questions they still have and 

where they can gather more valuable information about the topics we cover. After the 

PowerPoint, discussion and ICE table, students will participate in a think-pair-share with 

their elbow partner. They will think about three things they already knew from the 

PowerPoint, three new things they learned and they will make connections to their own 

lives or the society they live in. This will allow students a chance to learn from their peers 

and inform their peers of any prior knowledge they already have. Finally, students will be 
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asked to use their mobile devices or a chromebook to research something they found 

interesting from the PowerPoint, they will be required to save some of this information. 

Then they will participate in a gallery walk, chart paper will be taped to the walls around 

the room with thought-provoking questions written on each and students will be 

responsible for recording relevant answers to these charts. This gallery walk will also 

serve as an assessment as learning, as their exit card in conjunction with their ICE table. 

Learning Goals: Students will be able to understand the causes, issues and sentiments of 

the Cultural Revolution, make connections to current protest culture and global issues, 

understand international influence on Canadian politics and culture, and compile 

thoughts and use various forms to represent them. 

Accommodations: Any E.S.L/E.L.L students would be put into groups with students 

possessing the ability to aid them (eg. students who in addition to English, speak the first 

language of the ESL student); if this is not possible, seat them with some of the more 

academically inclined students, or those who possess good leadership skills and those 

who work well with others. Group lower level students with peers that are able to 

support their learning, as seen above for ESL students. Sit any hearing or visually 

impaired students near the front of the room. Know the demographics of the class and 

adapt lesson plans to them; for instance, changing the contemporary musical example 

from K’naan to Green Day if the students prefer rock music, or any other suitable group of 

their tastes. Mix the talent levels and abilities of groups. 

APPENDICES: 

1. Other Resources 

1. PowerPoint Presentation (includes Primary Sources): 
https://drive.google.com/open?id=0B00qkJ4CXVgAZmZDVmxycHlWcmM 

PLAN OF INSTRUCTION: 

Step 1: (30 minutes) 

Students will view a PowerPoint with relevant information about the 1960s and some of 

the social issues and changes of the time. The PowerPoint will act not only as a review 

but also as an introduction to new material. At the end of the PowerPoint there are a few 

discussion questions that the class will then discuss as a whole. After this, students will 

https://drive.google.com/open?id=0B00qkJ4CXVgAZmZDVmxycHlWcmM
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complete an ICE table (Information, Connections, Extensions) which will serve as an 

assessment as learning, and their exit card that they will hand in at the end of class.  

The ICE table allows students to demonstrate their prior knowledge and recognize where 

they need to gain a deeper understanding; they will also make connections from the 

1960s to today and finally, they will think about any questions they still have and where 

they can gather more valuable information about the topics we cover. After this, students 

will participate in a think-pair-share with their elbow partner. This will think about three 

things they already knew, three things they learned and they will make connections to 

their own lives or the society they live in. This will allow students a chance to learn from 

their peers and inform their peers of any prior knowledge they already have.  

Step 2: GUIDED PRACTICE (15 minutes) 

Students will be asked to use their mobile devices or a chromebook to research 

something they found interesting from the PowerPoint, they will be required to save 

some of this information. For instance, they could watch a commercial or find a picture 

from the 1960s and write down why this was significant. 

Step 3: ACTION (20 minutes) 

Then they will participate in a gallery walk, chart paper will be taped to the walls around 

the room with thought-provoking questions written on each and students will be 

responsible for recording relevant answers to these charts. This gallery walk will also 

serve as an assessment as learning, as their exit card, in conjunction with their ICE table. 

Step 4: CONSOLIDATION OF LESSON (10 minutes) 

The teacher will lead a discussion about the activities from the day, asking students what 

they found most interesting; new information they learned; the connections they made 

between the 1960s and today, etc. The teacher will also read some of the responses on 

the chart paper from the gallery walk. 

Assessment: 

Formative: The review of previous classes material at the beginning of the lesson (eg. 

Suburbs, consumerism, the baby boom, etc.) would serve as a diagnostic assessment. 

Activity 1 ICE table and think-pair-share would act as a diagnostic assessment, an 
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assessment as learning so students can acknowledge what they already know and where 

they need to gain more information. 

Summative: Activity 2 & 3: The online research and gallery walk, which ensures that 

students have understood and can communicate the important information and themes 

of the lesson, as well as allows students to implement basic historical skills, would act as 

an assessment as learning. 
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APPENDICES: 

1.1 Lesson PowerPoint 
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Popular Culture Revolution: How Are These Messages Relevant 
Today? 

OVERVIEW: 

Course: CHC2D 

Specific Expectations: 

 D2. Communities, Conflict, and Cooperation 

o D2.2 Describe some significant examples of social and/or political 

cooperation in Canada during this period, including a variety of social 

movements and analyse them from multiple perspectives 

Historical Thinking Concepts Explored: 

Overview of Lesson: In this lesson students learn about the protest generation and 

counterculture of the sixties. To establish causation of the Cultural Revolution, a review of 

the major Canadian and international events from 1946-60’s will be conducted at the 

beginning of class (material from previous lessons).  Photographs of 60’s protests, 

demonstrations, and propaganda will be distributed.  Next, photographs of recent events 

(2010 G20 Summit, 2017 Women’s March) will be handed out and compared to those of 

the Cultural Revolution.   

Learning Goals: Students will be able to understand the causes, issues and sentiments of 

the Cultural Revolution. They will be able to make thematic connections to current 

protest culture and global issues, reinforce the link between Canadian identity and the 

arts, understand international influence on Canadian politics and culture, and compile 

thoughts and use various forms to represent them.  

Accommodations: Any E.S.L/E.L.L students would be put into groups with students 

possessing the ability to aid them (eg. students who in addition to English, speak the first 

language of the ESL student); if this is not possible, seat them with some of the more 

academically inclined students, or those who possess good leadership skills and those 

who work well with others. Group lower level students with peers that are able to 

support their learning, as seen above for ESL students. Sit any hearing or visually 
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impaired students near the front of the room. Know the demographics of the class, adapt 

lesson plans to them, and mix the talent levels and abilities of groups. 

APPENDICES: 
1. Primary Sources: 

1. 1960’s protest, demonstration and propaganda photos 

i. Propaganda: http://www.designer-daily.com/wp-

content/uploads/2009/08/red-iceberg.jpg   

ii. Anti-Vietnam War demonstrations: 

http://2.bp.blogspot.com/_wWWrYsIEI0s/SsvdeagHIaI/AAAAAAAAEbc/phVr6g

xZXww/s1600-h/vietnam+protest+mar+26.jpg 

iii. Tragedy at Kent: http://www.pophistorydig.com/wp-

content/uploads/2009/07/1970-life-cover2-17may-90.jpg 

iv. International Women’s Day: http://hubpages.com/hub/international-

womens-day-womens-history-month 

v. The Civil Rights Movement: 

http://www.albany.edu/dept/sisp/jjpowers/WebCollabS05/civilrights/produ

cts.html  

vi. Anti-Vietnam War Demonstration in Vancouver BC: 

https://opentextbc.ca/postconfederation/wp-

content/uploads/sites/104/2016/01/Anti_Vietnam_war_demonstration._Van

couver_BC._1968.jpg 

2. 2010 G20 Summit protest photos and 2017 Women’s March photo 

i. G20 Toronto Protest photos 

http://www.blogto.com/city/2010/06/g20_toronto_protest_on_friday/ 

ii. The 2017 Women’s March in Toronto: https://goo.gl/images/GHlACV  

iii. 2017 Women’s March: https://goo.gl/images/YKs48y 

iv. Women’s March: https://goo.gl/images/VJGK8A   

v. The Women’s March: https://goo.gl/images/GDH4wg   

vi. Still Protesting: https://goo.gl/images/Rmi1FI 

PLAN OF INSTRUCTION: 

Step 1: Hook (10-15 minutes) 

At the beginning of class the teacher will lead a review of the material covered in the 

prior classes. The teacher will ask students to identify those concepts and events and will 

write them on the blackboard or on the interactive whiteboard. Once a quick review is 

complete, the teacher may then begin the hook/mental set activity for the lesson. The 

http://www.designer-daily.com/wp-content/uploads/2009/08/red-iceberg.jpg
http://www.designer-daily.com/wp-content/uploads/2009/08/red-iceberg.jpg
http://2.bp.blogspot.com/_wWWrYsIEI0s/SsvdeagHIaI/AAAAAAAAEbc/phVr6gxZXww/s1600-h/vietnam+protest+mar+26.jpg
http://2.bp.blogspot.com/_wWWrYsIEI0s/SsvdeagHIaI/AAAAAAAAEbc/phVr6gxZXww/s1600-h/vietnam+protest+mar+26.jpg
http://www.pophistorydig.com/wp-content/uploads/2009/07/1970-life-cover2-17may-90.jpg
http://www.pophistorydig.com/wp-content/uploads/2009/07/1970-life-cover2-17may-90.jpg
http://hubpages.com/hub/international-womens-day-womens-history-month
http://hubpages.com/hub/international-womens-day-womens-history-month
http://www.albany.edu/dept/sisp/jjpowers/WebCollabS05/civilrights/products.html
http://www.albany.edu/dept/sisp/jjpowers/WebCollabS05/civilrights/products.html
https://opentextbc.ca/postconfederation/wp-content/uploads/sites/104/2016/01/Anti_Vietnam_war_demonstration._Vancouver_BC._1968.jpg
https://opentextbc.ca/postconfederation/wp-content/uploads/sites/104/2016/01/Anti_Vietnam_war_demonstration._Vancouver_BC._1968.jpg
https://opentextbc.ca/postconfederation/wp-content/uploads/sites/104/2016/01/Anti_Vietnam_war_demonstration._Vancouver_BC._1968.jpg
http://www.blogto.com/city/2010/06/g20_toronto_protest_on_friday/
https://goo.gl/images/GHlACV
https://goo.gl/images/YKs48y
https://goo.gl/images/VJGK8A
https://goo.gl/images/GDH4wg
https://goo.gl/images/Rmi1FI
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teacher will ask students to think of what the word “revolution” means, and to identify 

any words that they associate with its meaning. The teacher will write these answers on 

the board. Some likely responses may include words or phrases such as; change, battle, 

uprising, overturning the status quo, war, etc. Once the students have several responses 

on the board the teacher will explain that “revolution” is not always an armed rebellion 

and that it can be an attitude of rebellion and unrest. The teacher will then ask students 

to think of some things that have caused current revolts, with likely answers such as, the 

war in Iraq, Afghanistan, Syria, conflict in the Middle East, terrorism, human rights, 

racism, classism, sexism, etc. The teacher will write all answers on the blackboard or 

interactive whiteboard. The teacher will then explain to the students that many of these 

themes were also the reasons for revolt in the 1960’s, and move forward with the lesson. 

Step 2: Activity 1 (15-20 minutes) 

The teacher will distribute several photos of 1960’s protests, demonstrations and 

propaganda for students to review. After having a minute to look over the photos and 

pass them around the class, the students will be asked questions such as: Who is 

identified in these photos? What are they protesting against? What are some of the main 

messages in the photos? (Knowledge and Comprehension). Answers will be recorded on 

the blackboard or whiteboard. Students will then be distributed photos of recent 

protests, such as the 2010 G20 Summit and the 2017 Women’s March in Toronto and 

asked the same questions, likely drawing the same answers as in the mental set activity 

and the 1960’s photos. From this, students have a chance to see that many of the same 

issues are still prevalent today. (Application) 

Step 3: Activity 2 (30-40 minutes) 

Students will be distributed chromebooks and will use the internet to find pictures that 

represent the issues and influences of both the 1960s and today. They should identify 

who is protesting, what they are protesting against, some of the main messages the 

protesters wanted to portray, etc. Students will work in groups of 2-3 to create an object 

portrait to compare the protests and counterculture of the 1960s and today. They should 

aim to fill one page with pictures (and words if they wish) in a collage format. They 

should place photos, words or phrases that have similarities to both the 1960s and today 

closest to the centre and the differences out towards the border of the page. The teacher 

will circulate through the room redirecting or aiding students as needed. 
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Step 4: Activity 3 (10-15 minutes) 

Students will have 1-2 minutes in their groups to present their collages and to justify 

what pictures they chose and why. This will serve as the lesson consolidation and will 

demonstrate to the teacher whether the students grasped the key ideas behind 1960s 

protests, demonstrations and counterculture. This will act as an assessment as learning 

so the teacher can see where students’ understanding is. 

Assessment: 

Formative: The review of previous class material at the beginning of the lesson (eg. North 

Atlantic Treaty Organization [NATO], Korean War, North American Air Defence Command 

[NORAD], Cuban Missile Crisis, Vietnam War, etc.) would serve as a diagnostic 

assessment. Activity 1 questions, pertaining to all sets of photos: “Who is identified in 

these photos?” (Young people, Americans, Canadians, African-Americans/Canadians, 

women’s rights activists, university students, G20 and Women’s March protesters from 

around the world and activists in general), “What are they protesting against?” (Against 

wars, Communism, Capitalism, for black rights, women’s rights, world hunger, etc.), 

“What are some of the main messages of the photos?” (Anti-war, liberal values, 

humanitarian values, etc.) would act as a diagnostic assessment. 

Summative: Activity 2 & 3: The collage creation and presentation, which ensures that 

students have understood and can communicate the important information and themes 

of the lesson, as well as allows students to implement basic historical and presentation 

skills, would act as an assessment as learning. 
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APPENDICES: 

1.1.i Propaganda 

http://www.designer-daily.com/wp-content/uploads/2009/08/red-iceberg.jpg 

 

 

 

 

 

 

 

 

http://www.designer-daily.com/wp-content/uploads/2009/08/red-iceberg.jpg
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1.1.ii Anti-Vietnam War demonstrations 

http://2.bp.blogspot.com/_wWWrYsIEI0s/SsvdeagHIaI/AAAAAAAAEbc/phVr6gxZXww/

s1600-h/vietnam+protest+mar+26.jpg  

 

 

1.1.iii Tragedy at Kent 

http://www.pophistorydig.com/wp-content/uploads/2009/07/1970-life-cover2-17may-90.jpg 

 

 

http://2.bp.blogspot.com/_wWWrYsIEI0s/SsvdeagHIaI/AAAAAAAAEbc/phVr6gxZXww/s1600-h/vietnam+protest+mar+26.jpg
http://2.bp.blogspot.com/_wWWrYsIEI0s/SsvdeagHIaI/AAAAAAAAEbc/phVr6gxZXww/s1600-h/vietnam+protest+mar+26.jpg
http://www.pophistorydig.com/wp-content/uploads/2009/07/1970-life-cover2-17may-90.jpg
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1.1.iv International Women’s Day 

http://hubpages.com/hub/international-womens-day-womens-history-month  

 

http://hubpages.com/hub/international-womens-day-womens-history-month
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1.1.v The Civil Rights Movement 

http://www.albany.edu/dept/sisp/jjpowers/WebCollabS05/civilrights/products.html  

 

 

 

 

 

 

 

 

 

 

http://www.albany.edu/dept/sisp/jjpowers/WebCollabS05/civilrights/products.html
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1.1.vi Anti-Vietnam War Demonstration in Vancouver BC 

https://opentextbc.ca/postconfederation/wp-

content/uploads/sites/104/2016/01/Anti_Vietnam_war_demonstration._Vancouver_BC._1968.jpg  

 

 

 

 

 

 

 

 

https://opentextbc.ca/postconfederation/wp-content/uploads/sites/104/2016/01/Anti_Vietnam_war_demonstration._Vancouver_BC._1968.jpg
https://opentextbc.ca/postconfederation/wp-content/uploads/sites/104/2016/01/Anti_Vietnam_war_demonstration._Vancouver_BC._1968.jpg
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1.2.i G29 Toronto Protest Photo 

http://www.blogto.com/city/2010/06/g20_toronto_protest_on_friday/  

 

 

 

 

 

 

 

 

 

http://www.blogto.com/city/2010/06/g20_toronto_protest_on_friday/
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1.2.ii 2017 Women’s March in Toronto 

https://goo.gl/images/GHlACV  

 

 

 

 

 

 

 

 

 

 

 

https://goo.gl/images/GHlACV
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1.2.iii 2017 Women’s March 

https://goo.gl/images/YKs48y  

 

1.2.iv Women’s March 

https://goo.gl/images/VJGK8A   

https://goo.gl/images/YKs48y
https://goo.gl/images/VJGK8A
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1.2.v The Women’s March 

https://goo.gl/images/GDH4wg  

 

1.2.vi Still Protesting 

Still Protesting 

https://goo.gl/images/Rmi1FI    

https://goo.gl/images/GDH4wg
https://goo.gl/images/Rmi1FI
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Popular Culture Revolution: Canada’s A-Changin’ 

OVERVIEW:  

Course: CHC2D 

Specific Expectations: 

 D3. Identity, Citizenship, and Heritage 

o D3.2 Explain ways in which various individuals, events, groups, and/or 

organizations contributed to the arts and popular culture in Canada during 

this period (e.g., Neil Young, Joni Mitchell, Gordon Lightfoot, Buffy Sainte-

Marie, the CBC and Radio-Canada, The Guess Who, etc.), and assess the 

significance of these contributions for the development of identity and/or 

heritage in Canada 

Historical Thinking Concepts Explored: Historical Significance, Cause and 

Consequence 

Overview of Lesson: In this lesson students activate prior knowledge of the protest 

generation and counterculture of the sixties. Students read lyrics and listen to popular 

music of the time, as well as current lyrics and music to highlight thematic connections 

and understand that similar sentiments still permeate in contemporary culture.  

Emphasis will be given to Canadian musicians, to demonstrate linkages between the arts 

and Canadian identity.  In groups, students will create protest posters by using 

information gathered in assigned readings, lectures, etc. to represent the sixties.  Each 

group will have the opportunity to present their posters to the entire class. 

Learning Goals: Students will be able to understand the causes, issues and sentiments of 

the Cultural Revolution, make thematic connections to current protest culture and global 

issues, reinforce the link between Canadian identity and the arts, understand 

international influence  on Canadian politics and culture, and compile thoughts and use 

various forms to represent them. 

Accommodations:  

Any E.S.L/E.L.L students would be put into groups with students possessing the ability to 

aid them (eg. students who in addition to English, speak the first language of the ESL 
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student); if this is not possible, seat them with some of the more academically inclined 

students, or those who possess good leadership skills and those who work well with 

others. Group lower level students with peers that are able to support their learning, as 

seen above for ESL students. Sit any hearing or visually impaired students near the front 

of the room. Know the demographics of the class, adapt lesson plans to them; for 

instance, changing the contemporary musical example from K’naan to Green Day if the 

students prefer rock music, or any other suitable group of their tastes. Mix the talent 

levels and abilities of groups. 

APPENDICES: 

1. Primary Sources: 

1. Dylan, Bob. The Times They Are A-Changin’. 

http://www.azlyrics.com/lyrics/bobdylan/thetimestheyareachangin.html 

2. K’naan. Wavin’ Flag. 

http://www.azlyrics.com/lyrics/knaan/wavinflag.html   

3. Young, Neil. Ohio. http://www.azlyrics.com/lyrics/neilyoung/ohio.html 

4. The Beatles. Revolution. https://youtu.be/BGLGzRXY5Bw 

5. The John Butler Trio. Revolution. 

http://www.azlyrics.com/lyrics/johnbutlertrio/revolution.html 

6. The John Butler Trio. One Way Road. 

http://www.azlyrics.com/lyrics/johnbutlertrio/onewayroad.html 

PLAN OF INSTRUCTION: 

Step 1:  Activity 1 (20-30 minutes) 

The teacher will begin class by revisiting the discussion of the previous class regarding 

revolution and the counterculture. This will serve as a mini-review and activate students 

prior knowledge from the previous lesson. The teacher will explain the importance of the 

music from the 1960’s era, naming some of the most influential performers (Bob Dylan, 

John Lennon/The Beatles, Jimi Hendrix, etc.) Next, the teacher will identify Canadian 

artists such as Neil Young, Joni Mitchell, Gordon Lightfoot, Leonard Cohen, The Guess 

Who and Buffy Sainte-Marie who all played a role in representing the sentiments of 

Canadian youth/young adults of the time. Lyric sheets for Bob Dylan’s, “The Times They 

Are A-Changin’” will be distributed to the students to read over while the teacher plays a 

http://www.azlyrics.com/lyrics/bobdylan/thetimestheyareachangin.html
http://www.azlyrics.com/lyrics/knaan/wavinflag.html
http://www.azlyrics.com/lyrics/neilyoung/ohio.html
https://youtu.be/BGLGzRXY5Bw
http://www.azlyrics.com/lyrics/johnbutlertrio/revolution.html
http://www.azlyrics.com/lyrics/johnbutlertrio/onewayroad.html
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recording of the song. Next, lyric sheets for Crosby, Stills, Nash and Young’s, “Ohio” will be 

handed out for students to read while the teacher plays a recording of the song. *The 

teacher will also explain that Neil Young is a prominent Canadian songwriter. The 

students will then be given an opportunity to identify the themes of the songs and the 

teacher will clarify any unknown meanings of lyrics (Knowledge & Comprehension). The 

students will then be asked to name some contemporary musicians/bands that play 

music of a similar nature (Application). Lyric sheets for K’naan’s, “Wavin’ Flag” will be 

distributed to the students to read while the teacher plays a recording of the song. *The 

teacher will note that K’naan is a contemporary Canadian Musician, whose music reflects 

many of the same themes as those of the previous song writers. Finally, the teacher will 

distribute lyric sheets to the students for the Beatles song “Revolution” as well as John 

Butler Trio’s song “Revolution” and “One Way Road” and they will be asked to read the 

lyrics while the music is playing and highlight anything that stands out to them, one 

again. 

Step 2: Activity 2 (30 minutes) 

The teacher will then break the students into groups of 4-6 to design their own protest 

posters that represent either the themes/issues of the 1960’s, or both the themes of the 

1960’s and today (Synthesis). Construction paper, markers, blank white paper, scissors 

and glue will all be made available for this section of the lesson. 

Step 3: Activity 3 (15-20 minutes) 

Lesson Wrap-up: Consolidation and Connection 

The groups of students will be allotted 3 minutes each to present/defend content of their 

posters to the class. The presentation of their poster need only be between 1-3 minutes 

in length. Activity 3 would act as the wrap up for the class. The presentation of the 

student groups’ posters would solidify the lesson of the day, as well as build their data 

collection and presentation skills. Finally, it would allow the teacher to informally assess 

whether the students have understood the important information and themes of the 

lesson.  If groups had included irrelevant or inaccurate information on their posters, then 

it would be clear that the students were not grasping the key points of the lesson. 
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Assessment: 

Formative: The review of previous class material at the beginning of the lesson (eg. 

Definition of revolution, and counterculture) would serve as a diagnostic assessment. 

Activity 1: Asking students to identify contemporary musicians with similar themes 

(K’naan, Green Day, K-Os, etc…any music with leftist themes or humanitarian ideals). 

Summative: Activity 3 & 4: The poster creation and presentation, which ensures that 

students have understood and can communicate the important information and themes 

of the lesson, as well as allows students to implement basic historical and presentation 

skills, would act as an assessment of learning. 

APPENDICES: 

1.1 Bob Dylan, The times They Are A-Changin Lyrics 

http://www.azlyrics.com/lyrics/bobdylan/thetimestheyareachangin.html  

Come gather 'round people 

Wherever you roam 

And admit that the waters 

Around you have grown 

And accept it that soon 

You'll be drenched to the bone 

If your time to you 

Is worth savin' 

Then you better start swimmin' 

Or you'll sink like a stone 

For the times they are a-changin'. 

 

Come writers and critics 

Who prophesize with your pen 

http://www.azlyrics.com/lyrics/bobdylan/thetimestheyareachangin.html
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And keep your eyes wide 

The chance won't come again 

And don't speak too soon 

For the wheel's still in spin 

And there's no tellin' who 

That it's namin' 

For the loser now 

Will be later to win 

For the times they are a-changin'. 

 

Come senators, congressmen 

Please heed the call 

Don't stand in the doorway 

Don't block up the hall 

For he that gets hurt 

Will be he who has stalled 

There's a battle outside 

And it is ragin' 

It'll soon shake your windows 

And rattle your walls 

For the times they are a-changin'. 

 

Come mothers and fathers 

Throughout the land 

And don't criticize 

What you can't understand 
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Your sons and your daughters 

Are beyond your command 

Your old road is 

Rapidly agin' 

Please get out of the new one 

If you can't lend your hand 

For the times they are a-changin'. 

 

The line it is drawn 

The curse it is cast 

The slow one now 

Will later be fast 

As the present now 

Will later be past 

The order is 

Rapidly fadin' 

And the first one now 

Will later be last 

For the times they are a-changin'. 
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1.2 K’naan, Wavin’ Flag 

http://www.azlyrics.com/lyrics/knaan/wavinflag.html 

Give me freedom, give me fire, give me reason, take me higher 

See the champions, take the field now, you define us, make us feel proud 

In the streets our heads are lifting, as we lose our inhibition, 

Celebration, it's around us, every nations, all around us 

Singing forever young, singing songs underneath that sun 

Let's rejoice in the beautiful game, and together at the end of the day. 

We all say, 

 

[Chorus:] 

When I get older 

I will be stronger 

They'll call me 'Freedom' 

Just like a wavin' flag 

And then it goes back, and then it goes back 

And then it goes back, and then it goes... 

 

Born to a throne, stronger than Rome 

But violent-prone, poor people zone, 

But it's my home, all I have known, 

Where I got grown, streets we would roam 

 

Out of the darkness, I came the farthest 

Among the hardest survival 

Learn from these streets, it can be bleak, 

http://www.azlyrics.com/lyrics/knaan/wavinflag.html
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Accept no defeat, surrender retreat 

 

[Bridge:] 

So we strugglin' 

Fightin' to eat 

And we wonderin' 

When we'll be free 

So we patiently wait 

For that fateful day 

It's not far away, 

But for now we say: 

 

[Chorus] 

 

So many wars, settlin' scores, 

Bringing us promises, leaving us poor, 

I heard them say, love is the way 

Love is the answer, that's what they say 

But look how they treat us, make us believers 

We fight their battles, then they deceive us 

Try to control us, they couldn't hold us 

'Cause we just move forward like Buffalo soldiers 

 

[Bridge] 

[Chorus] 
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1.3 Neil Young, Ohio 

http://www.azlyrics.com/lyrics/neilyoung/ohio.html 

Tin soldiers and Nixon coming, 

We're finally on our own. 

This summer I hear the drumming, 

Four dead in Ohio. 

 

Gotta get down to it 

Soldiers are cutting us down 

Should have been done long ago. 

What if you knew her 

And found her dead on the ground 

How can you run when you know? 

 

Gotta get down to it 

Soldiers are cutting us down 

Should have been done long ago. 

What if you knew her 

And found her dead on the ground 

How can you run when you know? 

 

Tin soldiers and Nixon coming, 

We're finally on our own. 

This summer I hear the drumming, 

Four dead in Ohio. 

 

http://www.azlyrics.com/lyrics/neilyoung/ohio.html
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1.4 The Beatles, Revolution 

https://youtu.be/BGLGzRXY5Bw  

You say you want a revolution 

Well, you know 

We all want to change the world 

You tell me that it's evolution 

Well, you know 

We all want to change the world 

 

But when you talk about destruction 

Don't you know that you can count me out 

 

Don't you know it's gonna be alright 

Alright, alright 

 

You say you got a real solution 

Well, you know 

We'd all love to see the plan 

You ask me for a contribution 

Well, you know 

We're all doing what we can 

 

But if you want money for people with minds that hate 

All I can tell you is brother you have to wait 

 

Don't you know it's gonna be alright 

https://youtu.be/BGLGzRXY5Bw
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Alright, alright, al... 

 

You say you'll change the constitution 

Well, you know 

We all want to change your head 

You tell me it's the institution 

Well, you know 

You'd better free your mind instead 

 

But if you go carrying pictures of Chairman Mao 

You ain't going to make it with anyone anyhow 

 

Don't you know know it's gonna be alright 

Alright, alright 

 

Alright, alright 

Alright, alright 

Alright, alright 

Alright, alright 
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1.5 John Butler Trio, Revolution 

http://www.azlyrics.com/lyrics/johnbutlertrio/revolution.html  

So tell me family now what do you think?  

Watch it all go down the great big sink.  

Watch how the scum it rises to the top.  

Don't you wonder when it's all gonna stop?  

Sometimes I wonder how we do sleep,  

serving the dodgy companies we keep. 

All kicking and scrounging for the very first place - 

dictionary definition of a rat race.  

Pay off those losers we elect to lead, 

stealing from the mouths that we're meant to feed.  

Enslaving the very clothes upon my back,  

I feel the sting but I hear no crack, no crack, I'm saying 

 

Running through the fire, running through the flame, 

running through the hatred, pushing through the blame, 

running through the hopelessness and shame,  

revolution already underway. 

 

Big Heavy Pirates man digging those holes,  

messing with something that they can't control.  

Tresspassing lands where they don't belong, 

all I hear is screaming where there once were songs. 

I got my brothers there fighting those wars,  

fighting over scraps and scraping their souls. 

http://www.azlyrics.com/lyrics/johnbutlertrio/revolution.html
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Under a blanket of a fire and pride 

that can't keep us warm for the cold inside,  

inside, I'm saying 

 

Running through the fire, running through the flame, 

running through the hatred, pushing through the blame, 

running through the hopelessness and shame,  

revolution already underway. 

 

So tell me when you think we're gonna rise?  

Wake from this slumber wipe the tears from our eyes? 

Yes from this nightmare yes I must now wake, 

open my fist my destiny I take 

Good people sick and tired of being pushed around,  

we call them kings but I see no crown.  

Tell me when you think we'll just stand up,  

say enough is enough is enough,enough I'm saying 

Running through the fire, running through the flame, 

running through the hatred, pushing through the blame, 

running through the hopelessness and shame,  

revolution already underway. 

Take back your feet, take back your hands. 

Take back your words, take back your lands. 

Take back your heart, take back your pride. 

Don't got to run, don't got to hide. 

Revolution. 
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1.6 John Butler Trio, One way Road 

http://www.azlyrics.com/lyrics/johnbutlertrio/onewayroad.html  

They come, they take 

It's never enough because they can't relate 

To the real world, 

thinking that the oyster is just for the pearl 

They start those wars 

They want to own the land sea and all the stars 

And right those wrongs 

They change their history with their poison forked tongues 

 

All right, who's they? 

A. maybe it's the government of today 

Or B. for the big business man who thinks the whole world revolves around him 

Or C. for the corrupt official for A and B he be the man in the middle 

Or D. for discoverer for Cook and Columbus and the pirate plunderers 

 

Doesn't mean I ain't gonna fight now 

Just because I don't got a gun 

The lyrical is heavier than lead and 

This guitar is my canon 

Just like my Martin and Mahatma 

I'm gonna love I'm gonna over come 

Maybe it's E. for all of the above 

But I don't want to be 

 

http://www.azlyrics.com/lyrics/johnbutlertrio/onewayroad.html
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Wrong way going down the one way road 

Wrong way going down the one way road 

Wrong way going down the one way road 

Gonna turn it all around gonna back it on up 

Wrong way going down the one way road 

Wrong way going on a one way road 

Wrong way going down the one way road 

Gonna turn it all around gonna back it on up 

 

These men, who they say we should follow 

But we can't follow men if their hearts are hollow and 

Mmmm yes how can we respect puppet regimes that we do not elect? 

Straight up straight up straight up like Pinocchio 

And every time they lie man the fire just grows so 

Nows time to be part of the solution 

Raise your fist if you believe in revolution 

 

Doesn't mean I ain't gonna fight now 

Just because I don't got a gun 

The lyrical is heavier than lead and 

This guitar is my canon 

Just like my Martin and Mahatma 

I'm gonna love I'm gonna over come 

Maybe it's E for all of the above 

But I don't want to be 
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Livin' in a pantomime 

Livin' in the fantasy 

I don't wanna be don't wanna be  

I don't wanna be don't wanna be no 

Livin' in a pantomime  

Livin' in the fantasy 

I don't wanna be don't wanna be  

I don't wanna be don't wanna be no 

 

Wrong way going down the one way road 

Wrong way going down the one way road 

Wrong way going down the one way road 

Gonna turn it all around gonna back it on up 

Wrong way going down the one way road 

Wrong way going on a one way road 

Wrong way going down the one way road 

Gonna turn it all around gonna back it on up 
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Culminating Task 

OBJECTIVE 

Describe the relationship between two of the following factors that influenced Canadian 

identity in the post-war period: 

 Economic developments 

 Political developments 

 Social developments 

You can use evidence from class activities and discussions, primary sources, and your 

own research. 

Things to Consider: 

- Historical Significance: 

o How did events, people, or groups influence Canadian identity? 

- Continuity and Change: 

o What has changed and what has stayed the same?  

o What influences have caused these to change or continue? 

- Cause and Consequence: 

o What influences have resulted in changes in views, issues, pop culture, etc.? 

- Historical Perspectives: 

o Who has a voice and who doesn’t? 

o Who expresses a need for change? Why? 

EXTENSION 

You must also relate this relationship to a modern day perspective, issue, concern, social 

norm, or popular culture. 

INSTRUCTIONS 

You will have the choice of creating: 

Option 1: a 2 page (double spaced) written response to describe your findings 

Option 2: a 5 – 7 minute oral presentation to describe your findings.  

You must include a reference list. Citations should be in Chicago style format.   
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RUBRIC 

Categories Level 4 Level 3 Level 2 Level 1  

Knowledge/ 
Understanding 
Shows understanding 
of information from 
in-class lessons and 
activities and how 
they connect to 
historical thinking 
concepts 

Insightful 
understanding of 
information from 
in-class lessons 
and activities 
and how they 
connect to 
historical 
thinking 
concepts 

Clear 
understanding 
of information 
from in-class 
lessons and 
activities and 
how they 
connect to 
historical 
thinking 
concepts 

Satisfactory 
understanding of 
information from 
in-class lessons 
and activities 
and how they 
connect to 
historical 
thinking 
concepts 

Limited 
understanding of 
information from 
in-class lessons 
and activities 
and how they 
connect to 
historical 
thinking 
concepts 

Thinking 
Makes connections 
between factors 
affecting Canadian 
identity (economic, 
social, political) and 
historical thinking 
concepts  in the post-
war period 

Makes insightful 
connections 
between factors 
(economic, 
social, and/or 
political) and 
historical 
thinking 
concepts 

Makes credible 
connections 
between 
factors 
(economic, 
social, and/or 
political) and 
historical 
thinking 
concepts 

Makes some 
connections 
between factors 
(economic, 
social, and/or 
political) and 
historical 
thinking 
concepts 

Makes limited 
connections 
between factors 
(economic, 
social, and/or 
political) and 
historical 
thinking 
concepts 

Communication 
Uses clear and 
grammatically correct 
language (written and 
oral) 

Pervasive clarity 
of ideas and 
almost no 
grammatical 
errors 

Clarity of ideas 
and few 
grammatical 
errors 

Come clarity of 
ideas and some 
grammatical 
errors 

Limited clarity of 
ideas and many 
grammatical 
errors 

Application 
Demonstrates 
connections between 
post-war period, 
present and future 
contexts, and 
historical thinking 
concepts 

Thorough 
demonstrations 
of connections 
between post-
war period, 
other contexts, 
and historical 
thinking  

Credible 
demonstrations 
of connections 
between post-
war period, 
other contexts, 
and historical 
thinking 

Some 
demonstrations 
of connections 
between post-
war period, 
other contexts, 
and historical 
thinking 

Limited 
demonstrations 
of connections 
between post-
war period, 
other contexts, 
and historical 
thinking 
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