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Abstract 

 School principals need to develop shared visions, develop leadership skills in others, 

develop relationships with stakeholders, and communicate data to foster and maintain school 

growth. In order for principals to be successful in these areas they need to understand the 

dimensions and domains of administrative leadership. Throughout this research, it is evident that 

Yukon principals value personal relationships with their school community. This focus on 

relationships is important in building reciprocal understanding and is supported by the broader 

literature as well as within the Yukon context in Yukon frameworks released by the Department 

of Education and the responses from Yukon Principals. Once there is a reciprocal understanding, 

it enables principals to engage stakeholders in communication, volunteerism, and governance. 

Principals also need an understanding of the leadership domains and possess a combination of 

the leadership skills.  

 The purpose of this research study was to examine Yukon principals’ perceptions towards 

cultivating and maintaining reciprocal communication, active participation, and shared 

governance with stakeholders for school growth. This study was guided by four research 

questions: (a) How do Yukon principals demonstrate reciprocal communication with 

stakeholders for school growth? (b) How do Yukon principals promote active participation from 

stakeholders for school growth? (c) How do Yukon principals share school governance with 

stakeholders for school growth? and (d) What policies and documents do Yukon principals use 

for school growth? 

 The research used a qualitative questionnaire distributed to Yukon principals to gain data 

in response to the research questions. Key findings from this research resulted in a total of 13 

themes, which were generated by compiling various codes and sub-codes in relation to the four 
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research questions. The themes included parallels between Yukon principals’ responses and the 

literature around the principal’s need to be able to develop shared visions, develop leadership 

skills in others, develop relationships with the stakeholders, and communicate data in order to 

foster and maintain school growth (Fullan, 2006, 2010; LaFee, 2002; Leithwood, 1994; Wallace 

Foundation, 2013). Additionally, the research extended the literature related to various place-

based differences in how leadership is leveraged to promote and maintain engagement for school 

growth including relationships between the principal and liaison positions, Yukon First Nation 

Governments, and school councils. 
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Chapter 1 

Introduction 

The Yukon Department of Education (DoE) created the School Growth Plan Policy 

(SGPP) to assist school communities in creating precise and focused goals for the school year.  

This emphasis on school growth and planning is part of a broader territorial commitment toward 

an active response to the individual needs of Yukon communities. School growth plans are 

formulated by a school growth plan team that consists of staff, students, parents, the community, 

School Council, Yukon First Nations, and an Elder (Yukon Education, 2016). School growth 

plans are data-based and contain concrete goals and objectives that are laid out by the school’s 

growth plan team, which is led by the school principal. However, there is a dearth of empirical 

data and research into the role of school principals in school improvement within the Yukon 

context. 

The extant literature suggests that school improvement efforts need the leadership and 

support of a skilled principal (Ansell, 2004; Fullan, 2010; Kanter, 2004; Leithwood, 2005). The 

school principal needs to be able to develop shared visions, leadership skills in others, 

relationships with stakeholders, and communicate data to foster and maintain school growth 

(Fullan, 2006, 2010; LaFee, 2002; Leithwood, 1994; Wallace Foundation, 2013). These skills are 

essential whereas principals need to have a shared vision and action plan with their stakeholders 

by using a three-stage model of change: (a) focus, (b) act, and (c) adjust (Bernhardt, 2009; Holter 

& Frabutt, 2012; Cooper, Fusarelli, & Randall, 2004).  

The literature accentuates the importance of a skilled principal’s use of data to promote 

and monitor change towards desired goals through the incorporation of shared leadership built 

upon mutual and reciprocal relationships and communication (Ansell, 2004; Bernhardt, 2009; 
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Fullan, 2010; Holter & Frabutt, 2012; Kanter, 2004; Leithwood, 2005). For shared leadership to 

work, reciprocal communication, active participation, and shared governance are necessary 

(Marzano, Waters, & McNulty’s, 2005). When these forms of engagement are utilized in this, 

above-mentioned order, they promote a natural progression of skill building culminating in the 

ability to participate in the shared governance of schools (Marzano et al., 2005). 

      Based on the various themes in the literature, this study will connect Marzano et al. (2005) 

research on reciprocal communication, active participation, and shared governance to Yukon 

principals’ perspectives on their practices and their use of Yukon DoE documentation.  

Purpose of the Study 

     The purpose of this research study was to examine Yukon principals’ perceptions towards 

cultivating and maintaining reciprocal communication, active participation, and shared 

governance with stakeholders for school growth. Guiding this research are the following research 

questions: 

1. How do Yukon principals demonstrate reciprocal communication with stakeholders for 

school growth? 

2. How do Yukon principals promote active participation from stakeholders for school 

growth? 

3. How do Yukon principals share school governance with stakeholders for school growth? 

4. What policies and documents do Yukon principals use for school growth? 

Context and Rationale  

On January 1, 2013, the Yukon Minister of Education, Valery Royal, signed the SGPP 

making it mandatory for all Yukon schools to create, monitor and communicate a school growth 

plan each year, these requirements are outlined in a handbook designed for schools to follow, 
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School Growth Planning Handbook. The School Growth Planning Handbook (Department of 

Education, 2016) guides Yukon schools to set a school-specific goal(s), outline how they are 

going to achieve that goal and identify evidence.  

Yukon DoE promotes school growth planning as a process intended to: Increase student 

engagement; strengthen student resiliency; improve essential literacy skills; improve equity or 

opportunities and outcomes for rural and Yukon First Nations learners; and enhance 

organisational effectiveness and efficiency (Yukon Education, 2016).  “The school growth 

process is based on principles of inquiry, the use of evidence to guide decisions and actions. The 

process focuses on collaboration and respect for social and cultural diversity of Yukon” (Yukon 

Education, 2016, p. 3). This process uses data to create specific directives for individual schools, 

based on unique school needs. Because Yukon does not have school boards or district level goals 

that all schools have to subscribe to, this situation allows for particular school data-based goal-

setting. 

Moreover, for schools to continuously improve, research suggests that they need to 

connect to their local community and engage stakeholders in the growth and planning process 

(Fullan, 2014). In response to this, the Yukon DoE focused on getting representation on the 

school growth planning teams from local Yukon First Nations, school council, students, parents 

and school staff (Yukon Education, 2016). Therefore, it is necessary to examine what Yukon 

principals perceive of their practices and what guidance current Yukon DoE documentation 

outlines regarding the notions of reciprocal communication, active participation, and shared 

governance for school growth with stakeholders. This research is particularly important in the 

context of the Yukon in which there are various stakeholder groups from diverse cultural 
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backgrounds: Yukon First Nations, parents, school council, and community members. It is also 

important due to that lack of research with Yukon principals. 

Researcher Background 

     I have been an educator for the past thirteen years and have been a principal for six of 

those years. I have been a principal of a K-12 school in rural Yukon, for three and a half years 

and now a principal of an urban elementary school in Whitehorse. I have been working with the 

school growth process and have seen the positive contributions that this precise focus can have 

on schools. As a principal, I have not had any official training with data or data communication 

from the DoE; however, at the school level, we have developed specific strategies and tools to 

collectively track our data to build, manage, and communicate our school growth plan as a team.  

Since I believe that the communication of data needs to be simple to enable 

understanding and developed colour-coded tracking sheets that outline all of our school’s action 

items in relation to the School Growth Plan (SGP). For example, if we set out goal that 80% of 

our students will be fully meeting or exceeding expectation in the category of meaning for 

writing, according to British Columbia’s writing standards, the tracking sheet would identify 

monthly results and the block would be colour coded as red if the result was below 80% of the 

target, yellow if above 80% of the target, and green once we have met that target. We used this 

format for all of our objectives as well as our action items including the implementation of 

classroom tools, number of engagement meeting with various stakeholders, and number of 

cultural events delivered. This tool created a visual accountability log which allowed all 

stakeholders to see the current status of the SGP.  

Another type of data tracking, for the purpose of communication, that I used was bar 

graphs. I chose bar graphs because they were the most simplistic type of data representation to 
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compare monthly and yearly results and they were easily manipulated for generic and specific 

data. I created graphs for two target areas: writing goals and attendance. I created specialized 

graphs for various stakeholder groups, for instance, I was able to give teachers data for each 

grade level that they taught as well as a class data set, but I was not able to share that with school 

council or the Chief and Council because there were not over 10 students in each grade. 

Therefore, the student results were reported by classroom, which included up to three grades. 

This process allowed me to navigate through the DoE’s requirements for reporting student 

progress as well as considering the Ownership, Control, Assess and Possession under the First 

Nations Information Governance Committee. Another example was when the Chief and Council 

asked me to overlay our school’s attendance to the Yukon average. However, the school council 

asked for this attendance data to not be present for their reports. We were able to create this 

flexibility of data delivery through the use of Microsoft Excel and have it automatically populate 

all the desired graphs with a single point of monthly data input. This method saved hours of time 

and made the data available whenever needed.  

 Although I have used some different strategies within my own practices, I still need to 

find ways to engage my community of stakeholders in more involved ways. This research will 

give me a variety of perspectives, ideas, and strategies that are used within my own jurisdiction.  

Research Significance 

     The potential contributions to this research are: (a) filling in the missing gap in the 

research on reciprocal communication, active participation, and shared governance for school 

growth with stakeholders in Yukon; (b) discovering any existing gaps in Yukon schools when it 

comes to leadership skills within stakeholder engagement for school growth; (c) displaying a 
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need for administrative support and training within Yukon; and (d) highlighting Yukon practices 

or viewpoints of stakeholders that extend the extant literature.  

 The literature emphasizes the principal’s need to utilize reciprocal communication, active 

participation, and shared governance for the development shared visions in order to foster and 

maintain school growth (Fullan, 2006, 2010; LaFee, 2002; Leithwood, 1994; Marzano et al., 

2005; Wallace Foundation, 2013). This research will be able to describe Yukon school 

stakeholders’ opportunities of communication, participation, and governance in relation to this 

literature base. 

 Principals need to be able to develop shared visions, develop leadership skills in others, 

cultivate relationships with the stakeholders, and communicate data to foster and maintain school 

growth (Fullan, 2006, 2010; LaFee, 2002; Leithwood, 1994; Wallace Foundation, 2013). This 

research outlines the strategies and skills that Yukon principals implement to engage 

stakeholders for school growth. The research also shows particular skillsets for each level of 

engagement or indiscriminate skills utilized for all levels. This research also determines 

prominent skills and tools that are used within Yukon schools to promote school growth or an 

absence of certain skills and tools. Both results, prominent and absent skills and tools, could 

compile a collection of professional development topics that could be fulfilled from interior and 

exterior personnel to deliver.  

 Lastly, this research extends the extant literature by determining Yukon practices that are 

unutilized in other jurisdictions. These extensions may provide tools for engaging stakeholders 

or viewpoints and inclusion of particular stakeholder groups. The literature has a very 

comprehensive list of stakeholders including businesses and corporations, universities and 

educational institutions, healthcare organizers, government and military agencies, national 
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service and volunteer organizations, faith based organizations, senior citizen organizations, 

cultural and recreational institutions, media organizations, sports franchises and associations, 

other community organizations, and community organizations (Epstein, 2010). Although this list 

is broad, Yukon schools expand this list by including our First Nation governments. Hence, this 

research, in part, examines the extent of the relationship with First Nation governments created 

through school leadership and communication strategies. 

Key Research Terms 

 For this research, I will define various terms that continuously arise and are instrumental 

throughout the study. These terms include stakeholders, communication for school growth, 

participation in school growth, governance for school growth, lateral decision making, and 

Yukon First Nations.  

The term ‘stakeholder’ is a common term with varied definitions. As aforementioned 

literature has identified a comprehensive list of stakeholders (Day & Leithwood, 2007; Epstein, 

2010; Feilding, 2001; Kanter, 2004). The term stakeholder within the context of the literature 

review includes the extensive list previously mentioned. However, it is important to note that the 

term was not defined in the data collection tool used in this research. Therefore, participants 

defined the term stakeholder for themselves in their own contexts. Parents, community members, 

school councils, and Yukon First Nations comprised the list of stakeholders generated from 

participants in this research. 

‘Communication for school growth’ is a process of opening the channels of 

communication with the collective goal of school improvement (Fullan, 2010). This 

communication has a fluid flow of inward and outward information between the school and 

families, students, and the community (Epstein, Galindo, & Sheldon, 2011; National Policy 
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Board for Educational Administration, 2015). The supplied information advises all stakeholders 

of current issues and concerns within the school and is the first proposed means of working 

together to improve the current state of school programming. 

‘Participation in school growth’ is the process of engaging stakeholders in the 

educational, and programming needs of the school. This process involves canvassing 

stakeholders for a variety of skills by conducting annual surveys to identify interests, talents, and 

availability of parent and community volunteers (Allington & Cuttiningham, 2002). The skills 

and interests that connect to the needs of the school result in an action plan including active 

participants from the school community. The purposes of this level of engagement is to build an 

active understanding for stakeholders of what the school does on a daily basis. 

‘Governance for school growth’ is a term used for the decision-making process within the 

school, potentially setting new directions and action items. This process involves collaborations 

with organizations and groups of people within and outside of education resulting in the 

development of a horizontal network of relationships (Caldwell, 2006; Fullan, 2008). 

Governance is the final of the three stages of stakeholder engagement and requires the utmost 

level of understanding of the school processes and programming to fully achieve.      

‘Lateral decision making’ is a term used in conjunction with governance for school 

growth. For the purpose of this research, lateral decision making is the process in which 

principals suspend the usage of a vertical decision-making process and work with various 

stakeholders to make governance decisions as equals. 

‘Yukon First Nations’ will refer to members of the fourteen Indigenous 

governments/councils located in the Yukon territory. Ten identify, by name, as First Nation 

including Tagish First Nation, Champagne and Aishihik First Nation, Kwanlin Dun First Nation, 



 

  9 

Kluane First Nation, Liard First Nation, Little Salmon/Carmacks First Nation, First Nation of 

Nacho Dun, Selkirk First Nation, Vuntut Gwitchin First Nation, and White River First Nation. 

There are also four indigenous governments/councils that do not use First Nation in their title, 

but identify as First Nations, including Ross River Dena Council, Ta’an Kwach’an Council, 

Teslin Tlingit Council, and Tr’ondek Hwhich’in. All of governments/councils and their members 

are referred to as First Nations throughout all Yukon government documentation. Due to the 

place-based nature of this research I will refer to our Indigenous governments and their members 

as Yukon First Nations. 

Thesis Overview 

 This thesis is organized into five chapters. Chapter One provides an overview of the 

purpose, content, and outlined the significance of this research in a Yukon specific context and 

the existing literature, around stakeholder engagement for school growth. Chapter Two details 

the literature around the leadership domains, school growth and situates the Yukon perspective 

for the research. Chapter Three summarizes the qualitative questionnaire methodology used and 

the implemented recruitment process for Yukon principals to partake in the research. Chapter 

Four is organized by the four research questions including (a) how do Yukon principals 

demonstrate reciprocal communication with stakeholders for school growth?, (b) how do Yukon 

principals promote active participation from stakeholders for school growth?, (c) how do Yukon 

principals share school governance with stakeholders for school growth?, and (d) what policies 

and documents do Yukon principals use for school growth?, and discusses the findings of the 

Yukon principal’s questionnaires. Chapter Five discusses the key findings of the research 

including leadership domains, strategies for engagement communication skills, formal councils 

and positions, liaison positions, Yukon First Nations, and school councils. Chapter Five 
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continues to outline the implications, limitations, future research, and conclusions of the 

research. 
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Chapter 2 

Literature Review 

     Principals have the second highest impact on student learning (Leithwood, Harris, & 

Hopkins, 2008; Waters, Marzano, & McNulty, 2003), after teachers. This impact is facilitated 

through principal connectedness to student achievement via mandates to create conditions of 

school improvement (Seashore, Dretzke, & Wahlstrom, 2010). Research indicates that effective 

principal leadership involves (a) recognized leadership domains (National Policy Board of 

Educational Administration, 2015; Wallace Foundation, 2013), and (b) leadership skills 

(Leithwood et al., 2008; Leithwood & Day, 2007). Both domains and skills rely heavily on a 

principal’s ability to communicate with school stakeholders including staff, parents, community 

members, other outside agencies to collectively build a person-centered learning community 

(Day & Leithwood, 2007; Feilding, 2001; Kanter, 2004). Therefore, this chapter will review the 

following themes gleaned from the literature: (a) leadership domains and skills, (b) school 

growth, and (c) developing partnerships for school growth. The last section of the literature 

review will examine two Yukon specific documents that connect to stakeholder engagement: An 

Educational Leadership Framework for Yukon Principals and Vice-Principals; and the School 

Growth Planning Guide. 

Leadership Domains and Skills 

     Various domains of leadership enable principals to efficiently create environments 

conducive to educational improvement (National Policy Board of Educational Administration, 

2015). The five specific leadership domains identified by the Wallace Foundation (2013) include 

(a) shaping a vision of academic success for all students, (b) creating a climate hospitable to 

education, (c) cultivating leadership in others, and (d) improving instruction; and, (e) managing 
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people, data and processes to foster school improvement.  Shaping a vision of academic success 

for all students refers to a commitment based on high standards. Creating a climate hospitable to 

education refers to the creation of a safe environment, a cooperative spirit, and other positively 

based interactions. Cultivating leadership in others refers to the ability to have teachers and other 

adults participate in achieving the school vision. Improving instruction is to enable teachers to 

and students to perform to their potential. Lastly, managing people, data, and processes to foster 

school improvement refer to principal’s ability to manage the daily operations and routines of the 

school program as well as staffing protocols (Wallace Foundation, 2013). All of these areas have 

human resource components and include communication of information and the building of 

partnership for effecting school change.   

     To address all five domains, principals need to have a variety of skills to use across 

contexts to achieve desired school growth goals (Leithwood et al., 2008). Day and Leithwood 

(2007) identified five specific skills that mobilize the Wallace Foundation’s leadership domains, 

including (a) sustaining passionate commitment and personal accountability, (b) maintaining 

moral purpose and managing tensions and dilemmas, (c) being other-centred and focusing on 

learning and development, (d) making emotional and rational investments, (e) emphasizing the 

personal and the functional.  

     Sustaining passionate commitment and personal accountability. Principals need to be 

passionate beyond what the typical association of people working as public figures (Nias, 1996), 

and personally accountable to stakeholders. Passion is associated with “enthusiasm for 

achievement, caring, collaboration, communication at all levels of all stakeholders, commitment, 

trust, inclusivity and courage” (Day & Leithwood, 2007, p. 176). This passion allows principals 

to be honest, empathetic and committed to the school. Principals are also highly accountable to 
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stakeholders. There are five different kinds of accountability in schools: political, public, 

managerial, professional, and personal (Sinclair, 1995). For school growth, personal 

accountability is most important in the initial stages of developing a system of accountability 

whereas people need personal support due to their connection and commitment to the preexisting 

systems that are in place (Elmore, 2004; Fullan, 2010). 

 Maintaining moral purpose and managing tensions, conflicts, and dilemmas. 

Educational practices have not always connected to the morale of educators. For example, when 

schools implement teacher performance probation as a means of moving schools ahead it causes 

anxiety in staff members and diminished job satisfaction (Minthrop, 2004). Even in the absence 

of teacher probation, we need to take into account multiple factors that affect teacher motivation: 

an individual sense of professional efficiency, collective sense of professional efficacy, 

organizational commitment, job satisfaction, stress and burnout, morale, engagement or 

disengagement from the school and the profession (Leithwood, 2005). If people feel their 

morality is being challenged it could result in tensions, conflicts or dilemmas. 

     Principals utilize skills to deal with tensions, conflicts, and dilemmas from the existing 

school culture for a successful change. Tensions and conflicts can take one of three forms: 

between two people other than the principal; another person and the principal; and the principal 

on her own (Leithwood, Begley, & Cousins, 1994). At the root of all of these types of tension 

and conflict are relationships and connections (Dimmock & Walker, 2005). Therefore, principals 

need to create an environment that promotes active interpersonal bonds and multifaceted 

relationships because people will take the time to know one another in a variety of settings 

(Kanter, 2004). 
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     Being other-centered and focusing on learning and development. Successful 

principals have an understanding of how to support different staff members, stakeholders, and 

the community at different times. These successful principals understand the nature of the 

interaction between authority, democratic dialogue, and the active partnership of all stakeholders 

(Day & Leithwood, 2007). This understanding is highlighted in the community-based model of 

interaction with stakeholders where relationships allow stakeholders to collaborate in the mutual 

exchange of relational power (Warren, Hong, Rubin, & Uy, 2009). The community-based model 

utilizes the understanding that growth and change is a social endeavour, mediated by community 

engagement and relationship.  

 Since change is socially driven (Kanter, 2004), principals have to look for social 

solutions to mobilize people to instil change. Principals have to shift the ownership of change 

from “my” to “our” through balancing autonomy and directives to reach maximum motivational 

commitment and energy (Blakesley, 2011; Fullan, 2006). This socially driven change should be 

done transparently to gain and retain the trust of the staff and stakeholders.  

     Making emotional and rational investments. Changes in schools can affect people’s 

self-esteem, motivation, commitment and effectiveness (Day et al., 2005). Therefore, a 

successful principal must engage in constant support for staff and stakeholders to establish an 

emotional connection throughout the process of change (Day & Leithwood, 2007). Principals 

that can address the emotional needs of others can create an environment of maximum impact 

(Damasio, 2000) because people can openly communicate, share information, and take 

responsibility (Kanter, 2004). This investment creates a community that works together to 

implement change and achieve goals.  
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     Emphasizing the personal and the functional. Successful principals can establish two 

types of relations: (a) personal relations, and (b) functional relations (Day & Leithwood, 2007). 

There are a variety of ways that emphasize how (a) personal and (b) functional relations can be 

used. Fielding (2001) defined personal relations to have no purpose other than to enable us to be 

ourselves, and functional relations as instrumental. If principals can balance the two relations, it 

is possible to create a person-centred learning community (Fielding, 2001). Person-centred 

learning community model shifts the purpose of the functional to support the personal 

relationships (Fielding, 2003). When principals use a person-centred model within their school to 

build collective capacity with school staff, the more the school will see parents and stakeholders 

as part of the solutions instead of the problem (Fullan, 2006). 

     Principals have to consider the domains of leadership to create an environment conducive 

to educational improvement (Wallace Foundation, 2013; & National Policy Board of Educational 

Administration, 2015) as well as skills that will allow them to collectively build a person-centred 

learning community (Day & Leithwood, 2007; Feilding, 2001; Kanter, 2004). If these leadership 

domains and skills are employed, they will allow principals to create collaborative visions and 

growth plans with all stakeholders. The result of joint visioning is public confidence, social 

improvement and improved education (Leithwood & Jantzi, 2005).  

School Growth 

     School principals have a substantial impact on promoting school growth and change 

(Hopkins, 2001; VanVelzen, 1985; West, Jackson, Harris, & Hopkins, 2000). Principals are 

responsible for the school’s strategic direction and ethos, teaching and learning, developing and 

managing people, networking between schools and other agencies, operations, and accountability 

(PricewaterhouseCoopers, 2007). In order for schools to improve they need the leadership and 
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support of a skilled principal to use data to promote and monitor change towards desired goals 

(Ansell, 2004; Fullan, 2010; Kanter, 2004;Leithwood, 2005). Central to this process is the 

communication and engagement of community stakeholders whereby community members 

participate in school change through a mutual and reciprocal relationship and communication 

process focused on data-based change (Fullan, 2010; Fullan, 2006; LaFee, 2002; Leithwood, 

1994; Wallace Foundation, 2013). A shared vision and action plan with the school community is 

essential and is accomplished by using a three-stage change model: (a) focus, (b) act, and (c) 

adjust (Bernhardt, 2009; Holter & Frabutt, 2012; Cooper et al., 2004). 

     School principals are expected to make the positive change in schools. For successful 

change to happen, they will have to learn from those who have been there longer to understand 

the existing cultures, situations, and concerns (Fullan, 2010). Then they must move at a moderate 

pace to instil necessary change. If the leader, as a change agent, moves too quickly they will risk 

the chance of resistance within the culture; however, if they move too slowly, they could get 

absorbed into that existing culture (Fullan, 2010). Therefore, principals need to understand the 

process of successful change as well as understand the process of working with their 

stakeholders. These understandings will allow for a collaborative approach necessary to create a 

school that suits the environment and not change the environment to suit the school (The Alberta 

Teachers’ Association, 2014).     

     There are two phases for improving schools: the first is a period of initial improvement 

and the second is to secure further and sustained improvements (Ansell, 2004). There are also 

direct connections to the high scores on standardized tests and parental involvement (Sheldon, 

2003); therefore, principals need to consider the importance of early partnerships with families. 

Community partners need to be leaders and collaborators in setting the school agenda (Warren et 
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al., 2009). The partnerships need to be a horizontal network of relationships (Cladwell, 2006) to 

sustain the school growth through positive accountability (Vanhoof & Petegem, 2007).  

 Developing partnerships for school growth. Schools that are not succeeding experience 

forms of disconnection with the broader community and lack public confidence (Fullan, 2014). 

In many of these schools, it is thought that parents are not leaders in the school and that 

leadership is something that is shared between the teachers and administration (Warren et al., 

2009). However, principals need to respect, value, and actively welcome parents and community 

into schools to effect systemic changes that have influence beyond the school (Bencivenga & 

Elias, 2003). Community engagement can be characterised as outreach and refers to the extent to 

which the principal is an advocate and a spokesperson for the school to all stakeholders 

(Marzano et al., 2005). 

Although many schools have difficulty connecting with stakeholders, partnerships with families 

and communities are essential to school growth (Alberta Teacher’s Association, 2014; Delgado-

Gaitan, 2001; Henderson & Mapp, 2002; Mapp, 2003). Principals need to develop relationships 

with their families and communities by focusing on parenting, communicating, volunteering, 

learning at home, decision-making, and collaborating with the community (Epstein, 2001). The 

last two of these, decision-making and collaborating, are linked to creating partnerships. There 

are three necessary areas for parent and community involvement: (a) communication, (b) 

participation, and (c) governance. Communication needs to be reciprocal with the parents and 

community and can take on many forms. Participation refers to the connectedness of the parents 

and community to the day-to-day running of the school. Lastly, governance refers to what has 

been designed within the school to allow for community and parental input in decision-making 

relative to school policy (Marzano et al., 2005).  
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     Communication for school growth. Communication is the flow of information about 

student progress and school programs through many channels of communication that connects 

schools, families, students, and the community (National Policy Board for Educational 

Administration, 2015). The flow of information should take place within the school as well as 

other locations to be effective in capturing larger audiences (Epstein, Galindo, & Sheldon, 2011). 

Communication for school growth is a process of opening the channels of communication with 

the collective goal of school improvement (Fullan, 2010). 

     Some schools actively create a variety of communication means for school growth: 

family engagement courses for school staff, family centres in the lobby of their school with 

family education materials, scheduled times for positive news phone calls to parents, Friday 

review letters and folders with completed work and the following week’s schedule, and monthly 

or weekly newsletters (Epstein, 2010). Parents are more inclined to read stories either written by 

students or about students (Herrick & Epstein, 1991), which means that schools should include 

student success stories connected the school growth goal in all newsletters.  

  Schools have shifted into using data-based decision-making models for school 

improvement (Leithwood, 1994; Fullan, 2006; Ansell, 2004); therefore, there is a need to be able 

to communicate data to stakeholders. Over the past couple decades, several studies have 

examined the role of principals in supporting data-based school decision-making (e.g., Hanks, 

2011; Rogers, 2011).  These studies revealed challenges in cultivating data-drive schools; for 

example, some principals have difficulty analyzing and using data due to the complexities. These 

challenges would also innately make it difficult for principals to communicate with stakeholders 

for school growth. Some districts use data teams from outside of the school community who 

supply data analysis to eliminate school level roadblocks but leave the decision making to the 
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school (Bernhardt, 2003). Others use data warehousing, which was the means of consolidating 

the mass amounts of data needed to make data decisions in large districts (LaFee, 2002). The 

first of these two models allow for the schools to communicate with stakeholders on a local level 

of school improvement. Honest communication of data for school growth will allow schools to 

address internal and external accountability (Vanhoof & Petegem, 2007) and strengthen 

relationships with stakeholders. 

     Participation for school growth. Principals committed to community engagement 

include as many parents as possible, especially those who do not typically attend school events 

when canvassing and engaging stakeholders in schools for school growth (Epstein, 2010). These 

principals think that parents should be valued, respected, and welcomed into the school 

community (Benciveng & Elias, 2003). It is important to recognize that there are four different 

types of families when it comes to child and school support: (a) supportive of both children and 

the school; (b) unsupportive of children but are supportive of schools; (c) supportive of the 

children but unsupportive of the school; and (d) unsupportive of the children and the school 

(Vandergrift & Greene, 1992). It is essential that principals understand how to engage each of 

the groups including contacting other agencies to support families (Allington & Cuttiningham, 

2002).  

     Engaging stakeholders as participants for school growth allows the school community to 

grow exponentially by including new people with new skills. Schools can canvass for a variety 

of skills by conducting annual surveys to identify interests, talents, and availability of parent and 

community volunteers (Allington & Cuttiningham, 2002). These interests and talents could be 

utilized to support classes, groups of students, or school programs to address the needs for school 

growth (Epstein, 2010).  
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     To engage parents and stakeholders for school growth successfully it is essential to 

recognise that there are numerous factors restricting families from being able to volunteer: free 

time from work, child care, transportation to the school, clothing that they feel comfortable 

wearing in school contexts, and money (Allington & Cuttiningham, 2002). There are some 

families that are fortunate to have these resources, but there are low-income families that do not. 

Some schools include low-income families by helping these parents find support from those who 

have similar concerns and face similar challenges to develop the confidence for collaboration. 

Therefore, if parents can build relationships with each other they have the foundation to 

collaborate, and potentially more powerfully, as school leaders to assist with school growth 

(Delgado-Gaitan, 2001). Principals need to engage these leaders in the school as volunteers who 

come to help the school during school hours, as well as setting and supporting children and 

school growth goals in any location (Epstein et al., 2011).  

     Governance for school growth. The world of the principal is becoming flattened when it 

comes to the hierarchy of decision-making (Fullan, 2008). School governance now involves 

collaborations with organizations that are within and outside education in order to develop a 

horizontal network of relationships in addition to a vertical continuum of authority and 

responsibility for decision-making (Caldwell, 2006). Decision-making that involves exchanging 

views to plan for school growth through an effective, coordinated partnership program, which 

focused on student success and not a power struggle, is referred to as collective leadership 

(Epstein et al., 2011; Leithwood, Louis & Anderson, 2012). When the model of collective 

leadership is functioning, it allows for lateral communication (Hunt, Tourish, & Hargie, 2000) 

and lateral capacity building (Fullan, 2008), and when these two elements coincide it allows for, 

what I will refer to as, lateral decision making. Lateral decision making is the process in which 
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principals suspend the usage of a vertical decision-making process and work with various 

stakeholders to make governance decisions as equals. 

When principals are working with all stakeholder groups, they are understandably 

working with a potentially broad diversity of values and cultures (Dimmock & Walker, 2005). 

Principals may not always be able to create consensus on issues because of this diversity; 

however, principals must respond to values conflict situations that arise (Begley & Johansson, 

1997). Utilizing a relational approach allows principals to recognize the reality of potential 

conflict between parents, community leaders, and educators but invites them to foster 

collaborative solutions (Warren et al., 2009). Dealing with conflict rather than avoiding it can 

often lead to stronger collaboration (Heckman, Scull, & Conley, 1996). This school-family-

community collaboration, if focused on educational improvement, has the potential to strengthen 

the social networks, resources, and capital available to children and youth (Sanders & Sheldon, 

2009).  

 When building teams of mixed stakeholders, principals need to consider that they are 

creating interpersonal bonds that are easier to sustain with small numbers of participants; 

whereas, group relationships may override interpersonal relationships if the groups get too large. 

Principals need to be conscious of the difference between building interpersonal and intergroup 

relationships: interpersonal relationships allow for the decision-making process to overcome 

prejudgements based on past experiences, but intergroup relationships there is a substantial 

residue of prejudgements and can manifest into competition and mistrust (Stone, Doherty, Jones, 

& Ross, 1999).   

 Capacity building and trust within a collaborative model of leadership that integrates 

community, school, and parent groups become vital, especially in the process of communicating 
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and analyzing data for school growth. Four types of data used for decision-making in schools are 

demographic, student learning, perceptions, and school processes (Bernhardt, 2003; Lafee, 

2002). Crossing the data types allows for a more accurate rationale for existing results (LaFee, 

2002). However, principals and stakeholders need to monitor and follow ethics, confidentiality, 

and personal and group bias while communicating this information for school growth. Moreover, 

correctly analyzed data sets allow school growth plan teams to develop acute action plans to 

address specific, localized issues or weaknesses (Rogers, 2011). 

Yukon Context 

     Research on the education in Yukon includes studies of principals who engage with 

parents, community members, and local First Nation governments to incorporate local 

community needs into schools. In the following section, I review two research studies and two 

documents pertaining to the Yukon education and principalship. 

Blakesley (2011) conducted a study with Yukon Principals on how they construe and 

enact on educational leadership. Blakesley focused on non-Indigenous principals living and 

working in predominately Indigenous Yukon contexts, in order to see how they were involving 

First Nation programming in the school. When Blakesley interviewed Bob, a principal of a rural 

school, about some of the initiatives and action items in the school, there was a considerable 

conversation on a curriculum that was being developed with the local First Nation and 

community to enhance, promote, and encourage their cultural ideals and their cultural history. 

Bob also showed his commitment to collaborating with the community when he stated, “We 

have got to become one. It cannot be ‘us’ and ‘them’ or ‘we’ and ‘they’ or their First Nations, we 

are not. We have to be a blend. We have to be—we are all part of this community” (p. 27). 

Yukon Education responded on the needs of the principals, in creating an inclusive vision, with 
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two documents that assist with the process of engaging stakeholders; An Educational Leadership 

Framework for Yukon Principals and Vice-Principals, and School Growth Planning Guide. 

     Yukon principal workload survey.  In a study of the Yukon principal workload, nine 

categories were examined through an administrative log sheet; administrative management, 

classroom teaching, student supervision, students discipline and behaviour, teacher supervision, 

school growth planning, communicating with parents, liaising with community and other 

agencies, and facilities and custodial management. Three specific categories connected directly 

to this research including communication with parents, liaising with community and other 

agencies, and school growth planning. The study ranked the categories by the amount of time 

that was designated to each activity. The category of communication with parents listed as 

number two for urban schools, only behind administrative management, and number three for 

rural schools, behind administrative management and classroom teaching. The category of 

liaising with community and other agencies was number six in urban schools and number seven 

in rural schools. Lastly, the category of school growth planning was number eight in urban 

schools, only ahead of facilities and custodial management, and number nine in rural schools 

(Blakesley, 2017). This data emphasis a considerable lack of time allotted for school growth 

planning within the typical workday for administrators. 

     An Educational Leadership Framework for Yukon Principals and Vice-Principals: 

Success for Each Learner. Yukon education created a document in 2011, An Educational 

Leadership Framework for Yukon Principals and Vice-Principals: Success for Each Learner, as 

“a guide for professional growth, the intended purposes of the document are to provide a 

framework for leadership development, succession and continuous professional learning for 

teacher leaders, aspiring, new and experienced school principals and vice-principals throughout 
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their careers” (p. 4). The framework “defines effective school leadership within two dimensions 

and seven domains. These superordinate categories represent the broad, high-priority themes that 

education leaders must address to promote student learning, achievement and success for each 

Yukon learner” (p. 5).  

 The two leadership dimensions are self-identity and building relationships. The seven 

leadership domains are developing shared direction, leading teaching and learning, developing a 

learning culture, developing partnerships with Yukon First Nation communities, developing 

partnerships with parents and school council, developing relationships with community 

organizations and agencies, and managing school programs.  

     Although all of the leadership dimensions and leadership domains are important for 

principals' practices, there are three leadership domains relevant to this research; (a) developing 

shared direction, (b) developing partnerships with Yukon First Nation communities, and (c) 

developing partnerships with parents and school council. Since the framework was intended for 

use in self- assessment, self-reflection and professional growth planning, the Yukon DoE 

organized the document’s reflection portion with three headings; (a) actions, (b) reflective 

questions, and (c) evidence. The framework outlines the three headings; “Leadership Actions or 

practices describe the expectations for quality leadership. Reflective questions are aligned with 

the actions to assist individuals in reviewing and thinking more deeply about their leadership 

behaviours. An accompanying Evidence section invites principals and vice-principals to collect 

and record evidence from their current school assignment that demonstrates 

their actions” (p. 8).  
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  School Growth Planning Guide. Yukon schools follow the School Growth Planning 

Guide (2016) with what Yukon DoE refers to as “a public commitment to action” (p. 3). The 

DoE stated: 

The school growth plan is not a static document but rather an ongoing cycle. School 

growth planning is a cycle of focusing on evidence to determine areas of priority, 

determining actions to address the priorities and then monitoring strategies for 

effectiveness through ongoing review and adjusting actions leading to improved results. 

(p. 4) 

     The School Growth Planning Guide is reviewed every year in the spring to ensure that it 

meets the current needs of education in the Yukon. The guide gets forwarded to all school 

principals and SGP teams. The SGP teams meet with their stakeholders and create a yearly plan 

that focuses on school improvement, which can be supported with and monitored by data. One of 

the major elements in all SGP’s is the means in which it will be communicated to the 

stakeholders how often it will happen. The mentioned stakeholders in the guide include; staff, 

students, parents, the community, School Council, Yukon First Nations, and Elders (Yukon, 

2016). 

 Yukon education puts the responsibility of data analysis on the schools and school 

principal and the school growth plan team assembled by the principal. According to the School 

Growth Planning Guide (2016) once this school growth plan team is assembled school growth 

focuses on individual schools and their communities by asking themselves essential questions 

under the three steps; (a) focus, (b) act, and (c) monitor and adjust. The first step in the SGP 

cycle is the focus. There are two essential questions under focus: looking at a variety of 

evidence, what do we, as staff, school council, parents, First Nation and community understand 
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about our students, their successes and challenges, and from what we understand; what is most 

important in our work to improve the success for our students. The second step is act, and there 

are three guiding questions: what will we do more of, less of, or do differently to improve 

outcomes for your students; how will we work together as a school community to do this work; 

and how will we make sure that school council, parents, Yukon First Nations and community are 

engaged in the process with us. The last step in the School Growth Planning Guide, is to monitor 

and adjust, which is guided by four essential questions; what evidence will we use to know 

whether what we are doing works and that we have made a difference for our students, how will 

we respond if there are no changes in student outcomes, and how will we communicate with 

everyone about our successes and challenges? (p. 4) 

 The principal’s job of communication and problem solving with all stakeholders in 

Yukon schools is increasing because school growth plan calls for the involvement multiple 

stakeholders including school staff, school councils, parents, Yukon First Nations Communities, 

Elders, and students (Yukon Education, 2016). When principals are working with these groups, 

they are understandably working with a potentially broad diversity of values and cultures within 

those groups. Principals may not always be able to create a consensus on issues because of this 

diversity. Begley and Johansson (1997) stated, in general, that, “school administrators 

increasingly encounter situations that result in a lack of consensus. In some respects, the renders 

obsolete and traditional rational notions of problem solving because administrators must respond 

to values conflict situations that arise, but there may be no solution possible that will satisfy all” 

(p. 5).  
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Summary 

     Principals have a very complex and dynamic role in school growth. They are responsible 

for linking the school with all stakeholders through a web of horizontal relationships using 

communicating for school growth. The principal must also understand how to build the capacity 

of not only their school staff but also all stakeholders. This capacity is necessary for stakeholders 

to be active contributors to the school growth process. Principals also need to develop a person-

centred environment that is conductive group learning; which maintains an emphasis on 

reciprocal communication, active participation, and shared governance for school growth. The 

continuing emphasis on these areas will allow for long-lasting and highly functioning 

partnerships with stakeholders.   

 Yukon DoE responded to principals’ need to engage stakeholders into the schools by 

creating guiding documentation including An Educational Leadership Framework for Yukon 

Principals and Vice-Principals, and School Growth Planning Guide.  Moreover, An Educational 

Leadership Framework for Yukon Principals and Vice-Principals outlines the domains and 

dimensions of educational leadership and the School Growth Planning Guide outlines the 

requirements of representation and process of school growth planning. Blakesley’s research 

(2011 & 2017) outlines the importance of how Yukon principals strive to break down barriers to 

work together however they often lack the time to do this effectively, due the various domains 

that they have to divide their time over.   
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Chapter 3 

Methodology 

     This study used a qualitative questionnaire methodology to examine Yukon principals’ 

perceptions and Yukon DoE documentation towards maintaining an emphasis on reciprocal 

communication, active participation and shared governance with stakeholders for school growth. 

I distributed an open-ended questionnaire to Yukon principals in an aim to provide a detailed 

explanation of how school principals use communication to facilitate productive partnerships 

with parents, students, and community members. 

     The purpose for choosing an open-ended questionnaire method was both philosophical 

and practical (Patton, 2002). Philosophically, I wanted to use the participants’ responses in a 

qualitative way without influencing specific outcomes. For practical reasons, I chose this method 

as it would enable me to access in-depth information from most Yukon principals. There is a 

commitment to gathering and understanding the personal perspectives of Yukon principals and 

due to the small number of respondents available in Yukon, statistical analysis of quantitative 

data would be limited.  

Sample and Recruitment 

 Upon receiving Queen’s University ethical clearance and Yukon Education’s ethical 

approval, all school principals in Yukon schools were invited to complete the questionnaire via a 

recruitment email with a link to the questionnaire on FluidSurveys. There are 28 schools within 

Yukon Territory, which include 14 urban (in Whitehorse) schools and 14 rural (outside of 

Whitehorse) schools. Since I exempted myself form the survey, in total, 27 principals were 

invited to complete the study with the desired sample size of 15-20. A total of 16 principals 

responded to the questionnaire. The recruitment email was distributed in February 2017 and 
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detailed the study’s purpose and design through an attached Letter of Information and provided 

participants with an electronic link to the questionnaire. By clicking and completing the 

questionnaire, the principals freely consented to their participation in the study. 

 The respondent principals (n=16) were from a variety of school levels: elementary 

schools (50%), secondary schools (25%), kindergarten to grade twelve schools (18.8%), and 

6.2% said they were from schools with kindergarten to grade nine, inclusive. There was 

representation from urban and rural schools, 68.8% and 31.2% respectively. Years of experience 

had a significant variance: 31% for under five years of experience, 25% for five to nine years, 

18% for ten to nineteen years, 12% for twenty to twenty-nine years, and 12% respondents had 

more than 30 years of experience. When asked about longevity within their current school 62% 

respondents said they have been in that school for less than five years; likewise, 25% said six to 

nine years, and 12% said between ten and nineteen years. Lastly, 37.5% of the principals 

revealed they were administrators outside of the Yukon, at one point in their career. The survey 

did not include information on indigenous ancestry nor did it inquire about the principals’ home 

communities. This information could be included in further research to detect possible 

connections between these factors and individual levels of stakeholder engagement. 

Data Collection 

     A questionnaire was an appropriate means of data collection because it allowed for the 

principals to reflect openly on their practices (Patton, 2015). Although the questions were 

focused on the specific practices an effective principal could use with stakeholders to develop 

partnerships, as reflected in the literature, the open-ended structure enabled participants to share 

their experiences and perspectives. In total, the questionnaire includes 15 questions: five 

demographic questions, one question on Yukon DoE documents, and nine questions focused on 
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Marzano, Waters, and McNulty’s (2005) three areas of stakeholder involvement. The nine 

questions form Marzano's et al. (2005) area of stakeholder engagement included questions about 

(a) communication for school growth, (b) participation for school growth, and (c) governance for 

school growth. For example, participants were asked: how does your school annually identify 

interests, talents, and availability of parent volunteers to match their skills and talents with the 

school and classroom needs? The design of the questionnaire’s structure was reflective of 

Marzano’s et al. (2005) work and the sub-focus reflect Epstein, Galindo and Sheldon (2011) 

research on the connections between stakeholders and schools. The questionnaire was 

anonymous (to the extent possible) and entirely voluntary. The questionnaire took approximately 

20 minutes to complete. I distributed the questionnaire in February 2017 via email with a link to 

FluidSurveys platform. 

Table 1: Organization of the Survey Questions 

Question Focus Number of 
Questions 

Type of Question 

Demographic 5 Close-ended 
Communication for School Growth 3 Open-response items 
Participation for School Growth 3 Open-response items 
Governance for School Growth 3 Open-response items 
Documentation for Stakeholder Engagement 1 Open-Response item 
 

Data Analysis 

     An inductive thematic approach was used to analyze the data from open-ended items in 

which emergent codes clustered into themes (Patton, 2015). A code list was constructed, after an 

initial reading of the data. After applying the code list to all open-ended questionnaire items, 

themes emerged through the co-occurrence of codes and pairing of logical associations. Codes 

that reflect similar concepts were collapsed (Saldana, 2014). For instance, for the first research 

question, related to communication for school growth, the following items were organized under 
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the them entitled written communication, and later sub-coded: newsletters, email, website, letters 

to parents, SGP, social media, newspaper, community bulletin boards, digital signage in school, 

and in-school displays.  Themes were described and elaborated through direct participant 

quotations, when available. After the formation of the codes and sub-coded, the responses for 

each code were tallied by their sub-code. This tally enabled the communication of qualitative 

information within relation to the number of responses for each sub-code.  

In total, 13 themes emerged in relation to the four research questions. In relation to the 

first research question, How do Yukon principals demonstrate reciprocal communication with 

stakeholders for school growth?, there were three themes including (a) strategies for building 

reciprocal communication with stakeholders, (b) challenges experienced building reciprocal 

communication with stakeholders, and (c) benefits experienced by building reciprocal 

communication with stakeholders. The second research question, How do Yukon principals 

promote active participation from stakeholders for school growth?, generated three themes 

including (a) strategies for building and recognizing a volunteer group and canvassing their 

skills, (b) challenges experienced from stakeholders participating in school activities, and (c) 

benefits experienced from stakeholders participating in school activities. The third question, 

How do Yukon principals share school governance with stakeholders for school growth?, 

generated three codes including (a) strategies for engaging stakeholders in lateral decision 

making for school growth, (b) challenges experienced when working with stakeholders in lateral 

decision making for school growth, and (c) benefits experienced when working with 

stakeholders in lateral decision making for school growth. Lastly, the fourth research question, 

What policies and documents do Yukon principals use for school growth?, generated five themes 

including (a) Yukon Education Act, (b) Memorandum of Understanding on Education 
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Partnership, (c) School Growth Planning Guide, and (d) An Educational Leadership Framework 

for Yukon Principals and Vice Principals: Success for Each Learner. For all themes and codes 

please refer to Appendix C. 

Ethical Considerations 

 Queen’s University ethical clearance and Yukon Education’s ethics approval was 

obtained before data collection commenced. The primary ethical factor was confidentiality 

because of the number of schools in Yukon. The coding of the data should ensure that there is 

more confidentiality when the information is published. The information was gathered through 

FluidSurveys, the survey software supplied by Queen’s University, to create the option for 

additional confidentiality and anonymity. In addition to following these precautions, all 

participants signed a declaration that they are willing for possibly identifying information to 

appear in the output of this research, satisfying the principle of signed consent. 
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Chapter 4 

Findings 

         My analysis of administrators’ perspectives towards their role and practices in 

stakeholder engagement for school growth is organized in relation to my guiding research 

themes and questions: (a) communication for school growth: how do Yukon principals 

demonstrate reciprocal communication with stakeholders for school growth: (b) participation for 

school growth: how do Yukon principals promote active participation from stakeholders for 

school growth, (c) governance for school growth: how do Yukon principals share school 

governance with stakeholders for school growth, and (d) principal mentioned policies and 

documents for school growth: what policies and documents do Yukon principals use for school 

growth. For each research question, emergent themes are presented from the data and are 

supported by participant quotations, when available. Each of the first three research questions 

yielded three themes from the data including strategies, challenges, and benefits. These themes 

were further characterized by a set of codes in each case. For the final research question, I was 

able to identify necessary policies and documents that participants found valuable to their 

leadership and school communication plans.  

Communication for School Growth     

     This section relates to the first guiding question of this research: how do Yukon 

administrators demonstrate reciprocal communication with stakeholders for school growth? Data 

from the questionnaire was thematically analyzed to determine principals’ perspectives towards 

reciprocal communication with stakeholders focused on school growth. The questionnaire 

results, for this question, highlighted three major themes: (a) strategies for building reciprocal 

communication with stakeholders, (b) challenges experienced building reciprocal 
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communication with stakeholders, and (c) benefits experienced by building reciprocal 

communication with stakeholders. 

 Strategies for building reciprocal communication with stakeholders. Concerning the 

first theme, four codes relating to strategies for building reciprocal communication with 

stakeholders emerged: (a) written communication, (b) meetings and direct communication with 

individuals, (c) special events, and (d) cultural liaison coordinator. The participating principals 

listed their strategies for outgoing and incoming communication but did not give any qualitative 

analysis for individual strategies. 

     Written communication. Written communication made up 50.82% of the total responses 

for sharing information and results with stakeholders (Survey Question 2.a), and 22.95% of the 

total responses for gathering feedback (Survey Question 2b). Written communication 

incorporated a variety of mediums including newsletters, emails, website, letters to parents, the 

SGP, social media, newspaper, community bulletin boards, digital signage in school, and in-

school displays. The three most mentioned means of outward communication, to parents and 

community members, within this theme were newsletters, emails, and a school website. 

Likewise, for incoming written communication emails, SGP, and government-to-government 

implementation plans (First Nation Government to Yukon Government) were the top responses. 

     Meetings and direct communication. Meetings were the second most mentioned code 

concerning outward communication with stakeholders and made up 18.03% of the responses and 

29.03% of all incoming communication mentioned. The responses for this code included both 

inward and outward communication (i.e., within the school community communication and 

outside the school community); however, with inward communication, there was the addition of 

focus groups, interagency meetings and professional learning communities (PLC) meetings. The 
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overlap of response suggests that principals are using meetings as a collaborative approach to 

share with, and gather information from, stakeholders. The theme of meetings emphasises the 

complexity of Yukon education as the meetings described included a variety of stakeholder 

groups: School Council meetings, in-person meetings with parents and community members, 

committee meetings, staff meetings, meeting with First Nation Governments, focus groups with 

school staff and community members, interagency meetings and PLC meetings for teachers. The 

most common response was School Council meetings, which represented 6.56% of outward 

communication responses and 14.75% of inward communication responses. A notable response, 

which accentuates the uniqueness of Yukon education, is the First Nation Government meetings, 

where the school administrator meets directly with the local First Nation government officials. 

     Direct communication with individuals accounted for 13.93% of all items mentioned 

about Questions 2.a and 2.b of the survey. The following items created this theme: telephone 

calls, student-led-conferencing, report cards, robo-calls, parent-teacher interviews, and texting 

parents.  

     Special events. Special events arose as a means of distributing information. The code for 

special events is comprised of a variety of activities and made up 13.93% of the responses. This 

code included school specific activities including community events, parent information nights, 

presentations for parents, school assemblies, school celebrations, and graduation ceremonies. 

Although parent information nights only made up 4.10% of the results, it is interesting to note 

these promising practices. One principal mentioned a “family night program” in which parents 

and students come to the school and cook or participate in another activity together. Another 

school mentioned its open house day, which the “teachers meet with families and share 

information about their programs.” 



 

  36 

     Cultural liaison coordinator. The final code involved the special role of the cultural 

liaison coordinator (CELC), or otherwise referred to community education worker (CEW). The 

CELC is a position in Yukon education that works for the local First Nation in conjunction with 

the school. The CELC is a liaison between the school, local First Nation, First Nation students 

and their families. The CELC often help with cultural programming in the school and help bridge 

gaps by connecting elders and experts in a variety of areas to assist all stakeholders.  

 Challenges experienced building reciprocal communication with stakeholders. There 

are three codes concerning the theme; challenges experienced building reciprocal communication 

with stakeholders. These codes included: (a) communication difficulties, (b) engagement, and (c) 

time. 

     Communication difficulties.  The principals mentioned many challenges around 

communication difficulties and misunderstandings. One principal stated, “sometimes, 

miscommunication or misunderstandings can happen with parents/guardians.  These 

miscommunications and misunderstandings can create tension and frustration for all parties 

involved until a ‘sit-down’ can happen”. This principal is not alone; other principals stated, 

“there is more room for disagreements on various topics [when communicating with 

stakeholders]” and “involving more stakeholders makes it difficult to come to consensus”. 

Another principal articulated that “at times the 'sharing' is unexpected and inappropriate and has 

to be carefully managed so that relationships are not damaged.”  In addition to 

miscommunications, there was mention of “a lack of understanding of what the role of the school 

is in the community and the students’ lives” and a prevalent challenge to “[meet] the ever-rising 

expectations of some parents.” As one principals noted, although “it can be heated, we often 
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have to hear past the ‘bluster’ to hear what the concern really is, which is sometimes a legitimate 

concern.”  

     Engagement.  The second code that surfaced in the questionnaire around challenges for 

reciprocal communication with stakeholders was a lack of stakeholder engagement. One 

principal stated that “engagement is also one of the biggest challenges; changing the perceptions 

of the school, education and the feelings the building itself holds for people.” This statement was 

evident in another principal’s comments, “some parents do not show up to meetings that can 

resolve their fears and problems.  This [lack of attendance] means that it is a struggle to have 

those few parents engaged in the school.” Meanwhile, another principal had a very different 

perspective on a lack of stakeholder engagement: “We get very little parent engagement on the 

whole, despite repeated invitations. We think this complacency is a sign of general satisfaction 

with the school community.” One principal commented on an effect of lack of parent 

engagement, “the most committed and vocal stakeholders are often ‘single issue’ folks or 

constant ‘squeaky wheels’ for whom there is never a satisfactory outcome” and that since they 

are the only stakeholders engaging “their voices account for a large part of the feedback.”   

     Time. The last challenge that principals identified in relation to building reciprocal 

communication was “the time and energy required to constantly be updating stakeholders.” 

Within this code, principals discussed “being able to contact stakeholders and get feedback in a 

timely manner”; whereas, the “expediency of communication is a challenge on occasion, as 

multiple agencies have different timelines” and “not all players can be available at the same time 

to meet.” Constant communication with stakeholders was considered “laborious work” by one 

principal.  
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 Benefits experienced by building reciprocal communication with stakeholders. 

Principals identified several benefits to building reciprocal communication with stakeholders in 

their community. The identified benefits were all related to the “enrichment of school 

community and knowledge from people outside the school and within the community.” One 

principal simply stated, “none of us are as smart as all of us.” Reciprocal communication also 

“helps when setting priorities for our School Growth Plan, school calendar or staffing plans.” 

     One principal noted, “we have developed a very open relationship, and our stakeholders 

appear to feel that we are open to hearing from them.” This open relationship allows, “[schools 

to] receive information directly with less interference” and create a “combined understanding to 

look at both the large and smaller pictures of the school and its students.” The “increased 

engagement increases interest in what is happening at the school and therefore increased support 

either financial or by volunteering [from stakeholders],” and this leads to “increased learning 

opportunities and achievement for our students.” 

 Summary of results for communication for school growth. This section related to the 

first guiding research question: how do Yukon administrators demonstrate reciprocal 

communication with stakeholders for school growth? Data from this portion, of the key findings, 

outlined strategies for building reciprocal communication with stakeholders including written 

communication, meetings and direct communication with individuals, special events, and the 

CELC position. The data also outlined challenges experienced in building reciprocal 

communication with stakeholders including communication difficulties, engagement, and time. 

Lastly, principals mentioned the benefits experienced by building reciprocal communication with 

stakeholders including the enrichment of school community and the incorporation of the 

knowledge from people outside of the school. 
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Participation for School Growth     

     This section related to the second guiding question of this research: how do Yukon 

principals promote active participation from stakeholders for school growth? Data from the 

questionnaire was thematically analyzed to determine principals’ perspectives towards how they 

promoted the active participation of stakeholders for school growth. This portion of the 

questionnaire for participation includes three themes: (a) strategies for building and recognizing 

a volunteer group and canvassing their skills, (b) challenges experienced from stakeholders 

participating in school activities, and (c) benefits experienced from stakeholders participating in 

school activities.  

Strategies for building and recognizing a volunteer database of stakeholders and 

skills. Concerning the first section, strategies for building and recognizing a volunteer database 

of stakeholders and skills, two major codes were highlighted: (a) how Yukon principals solicit 

volunteers, and (b) how Yukon principals display gratitude to volunteers.  

     How Yukon principals solicit volunteers. The first code, how Yukon principals solicit 

volunteers, presented three sub-codes: (a) direct communication with individuals, (b) written 

communication, (c) and meetings and special events. 

Direct communication with individuals. Direct communication with individuals made up 

40.0% of the total responses concerning gathering and identifying interests, talents, and 

availability of parent volunteers (Survey Question 3.a). Direct communication with individuals 

incorporated a variety of forms including approaching parents directly, informal networking, 

teachers asking parents to help in their class, communicating directly with First Nation 

governments, and pre-established community members. One principal described direct 

communication as a “discussion with parents [to reveal] what their interests and strengths are and 
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then getting them involved in some way that utilizes and reflects the strength in the school.” 

Another principal mentioned the school’s relationship with the local First Nation government, 

“regular communication between the school and First Nation allows the school to be aware of 

community members who have skills and talents that can be utilized in the School.” One 

principal commented on their pre-established community members that volunteer at their school, 

“we have a few volunteers who do so much for the community and its children, we would be lost 

without them.” 

Written communication. Written communication made up 26.67% of the total responses 

concerning gathering and identifying interests, talents, and availability of parent volunteers 

(Survey Question 3.a). Written communication included a variety of mediums including 

newsletters, parent surveys, group emails and media communication requests. One principal 

stated, “we send out a parent volunteer survey at the start of the year [however] parents are not 

often interested or allowed by their kids, to volunteer at the secondary level.” Another principal 

commented on how their School Council tried to solicit volunteers for the school, through 

writing as well, “[the] School Council actively encourages participation on their web page and in 

their section in the school newsletter.”  

Meetings and special events. Meetings and special events was the last sub-code 

concerning soliciting volunteers (Survey Question 3.a) and made up 16.76% of the total 

responses. This sub-code consisted of a variety of activities including committees, field trip 

meetings, school growth plan meetings, community orientation night, and a volunteer boot camp. 

One principal mentioned their field trip meetings:  

For our experiential trips, we hold parent and guardian information meetings that are 

mandatory. If a parent/guardian is not available for the meeting, they are required to meet 
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with the staff member at another time.  During these meetings, we outline specific needs 

and have parents/guardians share what they can provide.  

Another principal commented on the importance and results of the community orientation night: 

We have two community barbecues every year, which allows for community members to 

meet and mingle with staff [members]. These events allow staff members to meet 

community members [who] have specific skills and talents. These barbeques have been 

the starting point for our trapping program, gardening program, and fish netting program.  

A promising practice mentioned by one principal was an annual boot camp. The boot camp takes 

place the first week of school and consists of activities that require parent/guardian involvement. 

The boot camp is designed to give stakeholders: (a) an opportunity to meet one another; and (b) 

an opportunity to see how they can support the school in a way that suits their schedules. 

How Yukon principals display gratitude to volunteers. The second code, how Yukon 

principals display gratitude to volunteers, including two sub-codes: (a) honorariums, and (b) 

public recognition. 

Honorariums. Yukon Principals recognize volunteer efforts in a variety of ways, but 

56.25% of the responses mentioned honorariums (Survey Question 3.b). Honorariums varied 

considerably in each school; the responses included student “thank you” cards, plants, school 

“swag,” personalized gifts, annual volunteer lunch, certificates, and money. One of the most 

symbolic honorariums was the gift of plants. One principal mentioned, “volunteers are given a 

small token of appreciation (a plant) at our year-end family picnic.” Furthermore, another 

principal said, “we have traditionally given our volunteers a bedding plant to recognize how they 

have helped our school grow.” Another principal mentioned gifting flowers at the end of the 

year, and they do this at a luncheon that they put on for volunteers. One principal mentioned that 
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they pay their volunteers through the school’s cultural inclusion money for the community 

members to share cultural teachings. 

Public recognition. The other sub-code for how Yukon principals recognize volunteers’ 

efforts (Question 3.b) was public recognition and it consisted of the other 43.75% of the 

comments. Schools recognize their volunteers publicly by putting their names in newsletters, 

during community feasts and gatherings, during their annual volunteer recognition assembly, on 

public posters of appreciation, and on social media.  

 Challenges experienced from stakeholders participating in school activities. Three 

distinct codes emerged concerning the second theme, challenges experienced from stakeholders 

participating in school activities. These codes included: (a) engagement, (b) communication 

difficulties, and (c) time and organization.  

     Engagement.  Engagement was mentioned, in relation to challenges experienced from 

having stakeholders participate in school activities (Question 3.c), more than any other topic. 

Multiple principals stated that they experienced difficulties “getting stakeholders interested in 

participating.” One principal simply stated, “parents have yet to volunteer for these actions.” 

Other principals focused on possible explanations causing lack of engagement. One principal 

pointed out, “not all stakeholders share the same vision for school growth, so that can impact 

whether they participate or not.” Another principal mentioned that certain families are hard to 

engage because “they are often working multiple jobs and are not prepared to commit to working 

on school activities connected to the School Growth Plan.” There were a couple of principals that 

mentioned that some parents have “difficulty in understanding curriculum requirements” and it 

often depends on the “comfort of volunteers to help at high school.”  One principal had a 

different insight into the lack of engagement in their school: 
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When we discuss school growth, there are many different ideas and opinions about what 

school is or was based on past experiences, and change of any kind is very threatening to 

some. Because of that emotional connection to the school, education and "colonization" 

growth has to start from the ground up and that can mean tearing things down first. 

The last comment about engagement was only present in one respondent’s response: “another 

huge challenge is getting stakeholders who are allowed into the school due to criminal records 

and safety checks.” 

     Communication difficulties. Another reoccurring code in this theme, challenges 

experienced from stakeholders participating in school activities, was communication difficulties. 

One principal revealed the challenge of dealing with “preconceived ideas that don't match the 

reality of the activity.” This challenge, of preconceived ideas, can be amplified by an “increased 

number of opinions of what should be happening in the school and classrooms.” One principal 

mentioned the challenge of “finding effective ways to communicate the need for parents to be 

involved” to avoid, as another principal put it, having school directions that are “not reflecting 

alternative perspectives.” One principal stressed, “those who volunteer for school growth 

opportunities are often a ‘single issue’ or focused exclusively on things related to their children 

and can be unable to see the ‘bigger picture.’” 

     Time and organization. The third challenge mentioned was time and organization. 

Yukon principals outlined that there are challenges with creating “scheduling that meets the 

needs of stakeholders.” A second principal mentioned the lack of “ability to coordinate schedules 

for volunteers to help” support this challenge of time and organization. Having volunteers 

support a school is challenging enough, but principals also need to create opportunities. One 

principal mentioned that they have difficulty “planning for meaningful involvement of parents.” 
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 Benefits experienced from stakeholders participating in school activities. Three codes 

concerned for the second theme; benefits experienced from stakeholders participating in school 

activities. These codes include (a) increased focus and understanding, (b) relationships, and (c) 

modeled behaviours. 

     Increased focus and understanding. A variety of responses focused on the benefit of an 

increased understanding when stakeholders were able to volunteer in activities for school 

growth. Principals mentioned an increased understanding of school goals and activities from 

stakeholders and also an increased understanding that school staff value the community. There 

were multiple references of an “increased awareness of the school growth plan [and] 

understanding of challenges the school faces” when the stakeholders are involved in 

volunteering. This increased understanding was credited to the “thought-provoking questions” 

that stakeholders are asking, which “push [school staff] to be clearer about what we are doing so 

that they can understand what our goals are and how our objectives, strategies, and resources 

support our goals.” Some principals commented on how stakeholders “are now starting the 

visioning process with [them].” The development of a “common goal and purpose” was 

accredited to “additional opportunities for exploring different points of view and values” and this 

reportedly made “stakeholders feel part of a process that brings about positive change and 

growth.” Another principal stated, “parents [benefit from] getting the chance to see the workings 

of the school. They see the level of student interaction and how we interact with our kids.  Often 

a sense of awe and wonder are left with the parents.” 

     As aforementioned, there is also the benefit of the school learning about the community 

that it serves. One principal furthered this concept by stating that this benefit also bears 

challenges: 
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The benefit is getting a better perspective of First Nation ways of learning and doing. The 

tearing down is both challenge and benefit; challenging by creating something new, 

fighting with ways of being and the benefits is that we are doing it together for the 

children tomorrow. 

     Relationships. Numerous principals stated that having volunteers involved in school 

growth activities promotes “stronger relationships between the community and the school.” 

Other principals mentioned, “stakeholders felt that community and cultural values are being 

represented in the school” and that “when we can get volunteers from the community, it brings 

the students and the community much closer.” Once the relationship is in place “most people that 

stick around to see what the school is trying to do and become supportive” and these 

stakeholders gain the “ability to support the school when talking with other community 

members.” 

     Modelled behaviours. Modelled behaviours were the last code that emerged as a benefit 

in volunteerism for school growth. When students see parents, from their community, 

volunteering they gain: skill in communicating with adults; and awareness of skills, talents, 

occupations, and contributions of parents and other volunteers (Epstein, 2010). One principal 

discussed a Family Night in which, “participation with both students and parents has increased 

from 25-30 several years ago to 65+ at present. Music, dance programs during and after school 

engage the community as well as parents and staff.” These positive activities and other volunteer 

opportunities “allow students to see different jobs, and it models volunteerism for students.” 

Although there was no empirical data within this research as to the effects of volunteerism on 

students, the literature has expanded our understanding of this phenomenon. The literature states 
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that parental volunteerism positively impacts student grades, student behaviour, and student 

retention rates (Fan & Williams, 2010).  

 Summary of results for participation for school growth.  This section related to the 

second guiding research question: how do Yukon principals promote active participation from 

stakeholders for school growth? Data from this theme outlined strategies for building and 

recognizing a volunteer group and canvassing their skills including how Yukon principals solicit 

volunteers, and how Yukon principals display gratitude to volunteers. This section also outlined 

challenges experienced from stakeholders participating in school activities including 

engagement, communication difficulties, and time and organization. Lastly, the data presented 

benefits experienced from stakeholder participation in school activities including increased focus 

and understanding, improved relationships, and modeled behaviours.  

Governance for School Growth 

     This section relates to the third guiding question of this research: how do Yukon 

principals share school governance with stakeholders for school growth? Three themes emerged 

from the data in response to this question: (a) strategies for engaging stakeholders in lateral 

decision making for school growth, (b) challenges experienced when working with stakeholders 

in lateral decision making for school growth, and (c) benefits experienced when working with 

stakeholders in lateral decision making for school growth.  

 Strategies for engaging stakeholders in lateral decision making for school growth. 

Concerning this first theme, strategies for engaging stakeholders in school governance, two 

significant codes emerged: (a) how Yukon principals involve stakeholders in planning and 

improving school programs, and (b) strategies for reaching out to less involved stakeholders. 
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     How Yukon principals involve stakeholders in planning and improving school 

programs. When Yukon principals discussed how they involve stakeholders in planning and 

improving school programs, two sub-codes where detected: (a) external groups and entities, and 

(b) meetings with community members and school staff.  

     External groups and entities.  The first and most prevalent sub code was external groups 

and entities, which consisted of 58.82% of all of the responses (Question 4.a). There were four 

external groups and entities mentioned including School Council, memorandums of 

understanding with First Nation governments, community education liaison coordinators, and 

parent support groups. School Councils appeared more than any other response to this question. 

One principal briefly outlined the process of their School Council: “we have regular monthly 

School Council meetings where the public and parents can attend to add their concerns about 

improving school programs.” That same principal outlined their memorandum of understanding: 

“we also now have a government to government agreement that addresses planning and 

collaborative school programs, and new First Nation initiatives which are mandatory territory-

wide to incorporate into our calendar planning and improvement of school programs so that they 

are culturally inclusive and meeting curricular outcomes.” Principals considered their 

relationships with these external groups and entities as positive and necessary for the 

development of plans that reflect the needs of the community. 

     Meeting with community members and school staff.  The second way Yukon principals 

involved stakeholders in planning and improving school programs were meetings with 

community members and school staff. Meetings accounted for 29.41% of the responses 

(Question 4.a). There were two different meetings mentioned including school growth planning 

and experiential field trip meetings for planning. The most frequently mentioned meeting was 
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School Growth Planning meetings. One principal outlined their School Growth Planning process 

with stakeholders as follows: 

With our school growth plan, for example, I do the first draft and then send it or present it 

to Chief and council, to the school council, to the staff, and to the interagency group.  

They are asked to send comments, suggestions, and changes to it so they can be 

incorporated into the plan. 

This principal’s response connects to the complexity aforementioned of the school growth plan 

process within Yukon education about the number of stakeholders required to be part of the 

process. 

     Many Yukon schools participate in placed-based experiential field trips. These activities 

include; bison hunts, moose hunts, culture camps, trapping programs, skiing, hiking, and 

canoeing. Yukon education has two full-time employees to access and support experiential 

programming. One principal explained their use of experiential field trip meetings:  

For our experiential trips, we hold parent/guardian information meetings that are 

mandatory.  If a parent/guardian is not available for the meeting, they are required to 

meet with the staff member at another time.  During these meetings, we outline specific 

needs and have parents/guardians share what they can provide. 

These mandatory experiential meetings help balance the understanding of parents. 

     Strategies for reaching out to less involved stakeholders. Yukon principals mentioned a 

variety of tools and strategies for reaching out to less involved stakeholders. Again, the 

principals mentioned the strategies but did not give any qualitative data associated with them. 

Four sub-codes were evident within the results: (a) direct communication with individuals, (b) 

special events, (c) written communication, and (d) specialized staff members and programs. 
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     Direct communication with individuals. The most mentioned response sub code 

(41.76%), about how principals reached out to less involved stakeholders was direct 

communication with individuals (Question 4.b). The responses included in-person conversations, 

targeting specific people and purposefully contacting them, encouraging visits, phone calls, 

building personal connections, house visits, and encouraging people to ‘bring a friend’ to the 

school. Various principals mentioned how they “engage parents every chance [they] get and 

engage [them] on the playground and in the hallways.” They also “talk to staff/parents/guardians 

and let them know about the opportunities available. [They] ask if they have specific skills or 

interests they would like to share. [They also] suggest to those who are attending to bring a 

friend.”  

     Special events. Special events encompassed the next code that was mentioned by 

principals (22.22%), in relation to how they were reaching out to less involved stakeholders. This 

sub code was interesting because it focused more on the climate of the events rather than the 

content of the event: supply food at events, student-led conferences, host fun events, and non-

stressful events (e.g., barbeques). The most common sub-code was supplying food at events. One 

principal suggested the value of supplying food, “host events where food is available, traditional 

food if possible.” Multiple principals mentioned providing “opportunities for families that are 

‘low stress,' such as barbecues and hot dog lunches, to come to school and see the work the 

students are doing and making information about the school available when they are present.” 

Another principal mentioned, “almost all parents, even less involved ones, are in the school” 

during student-led conferences making it an “excellent time to talk with parents about programs 

and opportunities happening in the school.” 
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     Written communication. Written communication made up 19.44% of the strategies for 

reaching out to less involved stakeholders (Question 4.b). Written communication included three 

strategies. These strategies included: newsletters, emails, and websites. Written communication 

is a strategy that principals use to engage all stakeholders, those who are engaged and 

disengaged.   

     Specialized staff members and programs. The last sub code that appeared in response to 

this research focus was specialized staff members and programs. There were three specific 

examples stated used to reach out to less involved stakeholders. These included: Cultural 

Education Liaison Coordinator (CELC), Elders in the School, and the Learning Together 

Program. The CELC is a specialized position in Yukon schools which helps the schools bridge 

the gap between First Nation ways of knowing and doing into the curriculum and ongoing 

practices of the schools. Elders in the School is another Yukon program that supports First 

Nation cultural ways of knowing and doing in the curriculum. Yukon schools are giving funding 

to invite elders to participate in a variety of learning opportunities to promote cultural ontologies. 

One principal mentioned, “these positions are essential for the community connection.” The 

Learning Together Program is a drop-in program designed for pre-school children and their 

guardians to become engaged in collaborative activities within a school setting. 

 Challenges experienced when working with stakeholders in lateral decision making 

for school growth. Two distinct codes emerged concerning the second theme; challenges 

experienced when working with stakeholders in lateral decision making for school growth. These 

codes include (a) communication difficulties, and (b) time and organization. 

     Communication difficulties.  One principal noted that “challenges once again come with 

unrealistic expectations or demands from these parents and stakeholders. Requests from these 
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groups of people might not factor in the programming requirements, timetabling requirements 

that you know must exist in the school.” Multiple principals referenced stakeholders unable to 

fully participate in lateral decision-making, in part due to the unrealistic expectation that these 

parents can participate given their other responsibilities. One principal stated the “more 

stakeholders involved [in decision making] means more disagreements regarding school 

priorities.” Another principal suggested, “stakeholders that are persistent and not yet ready to 

hear or appreciate the perspective of others [are] not yet ready to be flexible in their thinking.” 

The inability to hear and appreciate alternative perspectives creates “conflicting points of view.” 

As such, this code suggests several challenging areas related to both the practical feasibility of 

engaging stakeholders in productive communications as well as the foundational skills and 

capacity to have multi-vocal and multi-perspective dialogues with diverse groups of 

stakeholders.  

     Time and organization. As observed in response to other research questions, principals 

noted time and organization as challenges to facilitating productive communication and lateral 

decision making across stakeholder groups. One principal stated, “making any lateral decision 

for school growth is a slow process. We need to make sure we have all the information and take 

the needed time to reflect and think.” There were also challenges mentioned on either side of the 

actual meeting times. One principal mentioned the challenge of “finding the time to meet that 

works for stakeholders.” Other principals mentioned a lack of time to sift through the input, 

report on decisions, and to act on the decisions. Lastly, a principal mentioned, “you cannot rush 

the fences for school growth, it is slow and needs to be based on data, not just emotions.” 

 Benefits experienced when working with stakeholders in lateral decision making for 

school growth. When analyzing the results for the benefits experienced when working with 
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stakeholders in lateral decision making for school growth, there was a connection made between 

2 emerging codes: (a) shared commitment, and (b) relationships (Question 4.c). The principals 

mentioned how shared commitment fostered positive relationships among schools and 

stakeholders. One principal suggests, “removing vertical barriers helps and encourages honest 

communication.” Further “benefits [of including stakeholders in lateral decision making] include 

knowing that your SGP will reflect authentic input from parents and other stakeholders.” This 

authentic input helps ensure “the perspective of all stakeholders is considered which ensures that 

the decisions are not impacted by constraints that were not considered.”   

     If stakeholders “are part of the decision making [they] are generally supportive and 

engaged in the execution of the actions required.” A few principals mention their school councils 

as partnering stakeholders: “we have had only benefits from having school council members 

around the table for school growth planning,” and “school council has been particularly 

supportive of SGP goals, including excellent financial support.” Lastly, since lateral decision 

making with stakeholders builds “shared accountability and responsibility for success” it creates 

“increased consistency through years if changeover of [school] staff is high because community 

[members] know what decisions have been made in the past and can be consulted.” 

 Summary of results for lateral decision making for school growth. This section 

related to the third guiding question of this research: how do Yukon principals share school 

governance with stakeholders for school growth? The thematically analyzed data outlined 

strategies for engaging stakeholders in lateral decision making for school growth including how 

Yukon principals involve stakeholders in planning and improving school programs and strategies 

for reaching out to less involved stakeholders. The data also outlined challenges experienced 

when working with stakeholders in lateral decision making for school growth including 
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communication difficulties, engagement, and time and organization. Lastly, benefits experienced 

when working with stakeholders in lateral decision making for school growth including the 

connection between shared commitment and relationships.  

Policies and Documents for School Growth Mentioned by Principals 

     This section of results relates to the last guiding question of this research: What are the 

principals’ perceptions of the Yukon DoE’s policies and documents on practices for school 

growth? This section was organized and analyzed by isolating the cited documents and 

describing their related impact and influence as discussed by participants. In discussing the 

impact of educational policies and documents on their practices, some principals gave general 

impact statements not directly connected to any specific policy. One principal stated their overall 

positive view on Yukon documents that guide Yukon stakeholder involvement; “for the most 

part I believe that the policies and legislation assists in the smooth running of our school and 

effectively keeps the facts, rather than personal opinions, at the forefront of decision making.” 

However, some principals suggested that the documents have “very little impact," one such 

principal stated: 

The documentation of this expectation has had little direct impact on my practice as that 

is an expectation of the professional standards of administrative duties. In other words, 

the communication channels and the shared decision-making models in place are a result 

of my leadership style and worldview. The involvement of school councils and other 

governing bodies fits perfectly in the leadership approach at the school. 

Yukon principals mentioned four distinct documents and policies connect to stakeholder 

engagement: (a) Yukon Education Act, (b) Memorandum of Understanding on Education 
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Partnership, (c) School Growth Planning Guide, and (d) An Educational Leadership Framework 

for Yukon Principals and Vice Principals: Success for Each Learner.  

 The following two tables refer to the documents and policies that were mentioned (Table 

2), as well as the principals’ perceptions of the impacts that the documents and policies have on 

their practices (Table 3). 

Table 2: Documents and Policies Mentioned by Principals  

 

Table 3: Document and Policy Impact Statements 

 

 Yukon Education Act. Several principals mentioned the Yukon Education Act in two 

different capacities: (a) as a whole, and (b) in regard to the School Council Policies. The 

Yukon’s Education Act was the most mentioned document and policy. As one principal stated, “I 

am well aware of the Education Act and the roles of teachers and principals and have used them 

Documents and Policies Frequency Percentage of Coded 
Response 

Education Act 
School Growth Planning Document 
Unaware of Yukon Policies 
School Council Policies 
Administrator Framework for Leadership 
Memorandum of Understanding 

5 
5 
5 
3 
2 
2 

23 
23 
23 
14 
9 
9 

Impact Codes Frequency Percentage of Coded 
Response 

Very little impact 3 25 
Creates positive working relationships 2 17 
Can create negative feelings if community is not involved 
 by their own choice 

1 8 
 

Make us work positively with  Yukon First Nations 
Makes us try harder to involve parents 
No impact 
Separates facts from opinions 
They help the smooth running of the schools 
Used to justify actions 

1 
1 
1 
1 
1 
1 

8 
8 
8 
8 
8 
8 
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to justify my actions.” Likewise, another principal stated, “the Education Act is very clear what 

the role of the administrator is.  In other policies, it is less clear as the expectations have changed 

from year to year.” Although these two statements lack precise examples as to the content and 

impact of the document, another principal mentioned that “[the Education Act] lays out the roles 

and responsibilities of school administrators and other school stakeholders.” The most detail 

came from one principal that stated: 

The Education Act gives a lot of power to school councils, so it is important that the 

principal and school council have a positive relationship, which I feel now that I have.  

The education act basically states that the principal is the supervisor for the school and 

staff, works with school council and the department, and helps to form the policies for the 

school, the school growth plan, and is the person for which the CELC liaison can speak 

with regarding Yukon First Nations concerns and information about the school.   

There were no specific comments with regards to the impact that this document had on 

principals’ specific practices; instead, this document is a general guideline for the roles and 

responsibilities of school officials, staff, and communities. 

 The Education Act influences School Council policies as School Councils are protected 

and outlined in Yukon’s Education Act under acts 112(1) and 113(1.2). The Yukon Education 

Act states school councils can “review, modify if necessary, and approve the school objectives, 

educational priorities, and courses of study by grades, as prepared by the school administration, 

and other matters required for the effective functioning of the school” (113(1)(a)). The principals 

that mentioned the School Council policies reported that the “principal has a key role in the 

communication of school priorities and needs” and that “following the process encourages and 

requires parental involvement.” The last principal who referenced school councils stated, “our 



 

  56 

School Council enjoys a convivial positive relationship with discussion and information sharing 

that attends to school and council interests without having to rely strictly on guidelines via policy 

and regulation.  [Our] working relationships are excellent.”  

 Memorandum of Understanding on Educational Partnership. Two of the principals 

mentioned the Memorandum of Understanding (MOU) on Educational Partnership. This 

Memorandum states that it is intended “to establish a partnership in education that will result in 

the creation and implementation of a joint action plan, for the success of First Nations’ learners” 

(p. 1). Likewise, one of the principals stated:  

In accordance with the Umbrella Agreement for Yukon First Nations, government-to-

government agreements can be and are being written to support Education in support of 

the Truth and Reconciliation Commission recommendations towards reconciliation. We 

have a newly signed government-to-government agreement and are in the implementation 

planning stage getting ready to present to the community the 3-year plan. These new 

documents connect with a more significant purpose for our school and school growth, 

from the development of a School Code of Conduct, new culturally inclusive curriculum, 

new territorial directives for education and curriculum, and mandatory recommendations 

from First Nation Education Council supporting reconciliation. One of the most 

significant impacts is changing the ‘us-them’ idea; it is now a ‘we’ idea. We are doing 

this together to create a better school community for today and tomorrow.  

Memorandums of understanding are specific to each First Nation in Yukon, and they outline 

specific concerns to that particular community and situation. Secondly, it is important to note 

that thirteen out of fourteen Yukon First Nations have signed the MOU, meaning that at least one 

Yukon First Nation does not have community-specific MOU. The community-specific MOU’s 
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are formed and signed by government officials from the First Nation Government and the Yukon 

Government (2013). Once the specifics of the MOU’s are agreed on and signed, they are 

released to the government employees to implement including the First Nation education 

department and the school principal and superintendent to develop a collaborative 

implementation and working plan. 

 School Growth Planning Guide. The School Growth Planning Guide (2016) is the 

guiding document within Yukon Education, which outlines both planning requirements and 

process. The guide includes a list of stakeholders whose engagement is required: staff, students, 

parents, the community, School Council, Yukon First Nations, and Elders.  

     Two principals spoke directly about the School Growth Planning Guide as to the role and 

impact this planning document has on their practices. The first principal stated, “the School 

Growth Plan process is very clear on the importance of obtaining input from parents and 

stakeholders. As a result of this plan, I make an even greater attempt to involve them in the goals 

that are identified in this document.” Although the guide outlines the required stakeholder 

engagement, it lacks direction in accomplishing the task. The second principal indicated, “it is 

stated in the School Growth planning document that parents should be included on the growth 

plan committee, but we have yet to have any parents take an active role in this regard.” 

 An Educational Leadership Framework for Yukon Principals and Vice Principals: 

Success for Each Learner. Yukon Education developed a leadership framework for principals 

and vice-principals, An Educational Leadership Framework for Yukon Principals and Vice 

Principals: Success for Each Learner, in 2011. This framework outlines leadership dimensions 

and domains, which include sections for engaging various stakeholders; Yukon First Nations, 

parents and school council, and community organizations. 
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     Two principals mentioned the document, An Educational Leadership Framework for 

Yukon Principals and Vice Principals: Success for Each Learner, when considering policies and 

documentation that support stakeholder engagement (Question 5.a) and said the following: “we 

have the administrator framework document that sets out (many) competencies for 

administrators in this regard.  I have used it to self-assess my practice, but never in an evaluative 

position.” 

 Summary of results for Yukon policies and documents for school growth. This 

section related to the last guiding question of this research: what policies and documents do 

Yukon principals use for school growth? Data in this section reflected on Yukon documents 

including the Yukon Education Act, the Memorandums of Understanding, School Growth 

Planning Guide, and An Educational Leadership Framework for Yukon Principals and Vice 

Principals: Success for Each Learner. Principals use the Education Act as a guiding document to 

reference the rules and regulations. The MOU is used to focus the SGP on the needs of the local 

community. The School Growth Planning Guide is a document that stakes the importance of 

having stakeholder engagement but does not assist in making this happen. Lastly, the principals 

that mentioned An Educational Leadership Framework for Yukon Principals and Vice 

Principals: Success for Each Learner used the document as a self-assessment tool for their 

leadership skills. The principals also gave statements on how their practices are impacted by the 

existing Yukon documents and polices.  
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Chapter 5 

Discussion 

The purpose of this research study was to examine Yukon principals’ perceptions towards 

cultivating and maintaining reciprocal communication, active participation, and shared 

governance with stakeholders for school growth. Guiding this research were the following 

research questions: (a) How do Yukon principals demonstrate reciprocal communication with 

stakeholders for school growth?, (b) How do Yukon principals promote active participation from 

stakeholders for school growth?, (c) How do Yukon principals share school governance with 

stakeholders for school growth?, and (d) What policies and documents do Yukon principals use 

for school growth? 

     Previous research indicates that schools with connections to their local community are 

better able to improve continuously (Fullan, 2014). For principals to arrange, develop, and 

manage school growth plan teams they need to have a variety of skills, knowledge, and tools. 

This research was designed to inform the broader administrative community in Yukon Education 

of principal perceptions of their practices and to identify any leading or lagging strategies 

connected to stakeholder engagement. This research also confirms the literature around the 

principal’s need to be able to develop shared visions, develop leadership skills in others, develop 

relationships with the stakeholders, and communicate data in order to foster and maintain school 

growth (Fullan, 2006, 2010; LaFee, 2002; Leithwood, 1994; Wallace Foundation, 2013). 

However, this research also extends the literature in several important ways. Data from this study 

suggest that Yukon principals purposefully include Yukon First Nations governments, liaison 

positions, and localized communication strategies throughout the leadership domains and skills. 
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As such, these findings, suggest that communication and engagement of stakeholders for school 

growth is in part a highly context-dependent and localized leadership practice. 

Key Findings 

     The literature revealed a lack of committed time to school growth. Urban Yukon 

principals spend the second least amount of their time on school growth planning, only ahead 

facility and custodial management, while rural Yukon principals spend the least amount of time 

on school growth planning of all administrative categories (Blakesley, 2017). However, 

principals still need to be able to develop shared visions, develop leadership skills in others, 

cultivate relationships with the stakeholders, and communicate data to foster and maintain school 

growth (Fullan, 2006, 2010; LaFee, 2002; Leithwood, 1994; Wallace Foundation, 2013). 

Therefore, principals need to be efficient and effective with their time while working toward 

these critical goals. There were five notable findings within this research that shed light on how 

Yukon principals work to cultivate and maintain reciprocal communication, active participation, 

and shared governance across community stakeholder groups. These key findings relate to (a) 

leadership domains, (b) strategies for engagement, (c) communication skills, (d) formal councils 

and positions, and (e) co-relations between document and policy knowledge and principal 

turnover.  

 Leadership domains. In Yukon Education’s leadership framework document (2011), An 

Educational Leadership Framework for Yukon Principals and Vice-Principals: Success for Each 

Learner, Yukon DoE incorporated the Wallace Foundation’s (2015) five specific leadership 

domains: (a) shaping a vision of academic success for all students, (b) creating a climate 

hospitable to education, (c) cultivating leadership in others, (d) improving instruction; and (e) 

managing people, data and processes to foster school improvement. However, Yukon DoE 
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expanded the domain cultivating leadership in others to include developing partnerships with 

Yukon First Nations communities, developing partnerships with parents and school councils, and 

developing partnerships with community organizations and agencies. This expansion is evident 

in the School Growth Planning Guide’s inclusion of school staff, school councils, parents, 

Yukon First Nations Communities, Elders, and students in school governance.  

     Yukon principals are striving to engage their communities using a variety of strategies, 

including written communication, meetings, special events, volunteer boot camps, cultural 

liaison coordinators, school councils, and direct communication with outside agencies. While 

some of these strategies are perceived to be working in some communities, other principals 

report challenges in gaining volunteers and engaging in lateral communication. These reported 

challenges include unengaged stakeholders, the lack of time, possibility of damaging 

relationships, individual interest concerns, lack of understanding of the role of the school in the 

community, and unrealistic expectations by stakeholders. Overall, these findings suggest, that 

Yukon principals are working to develop their capacity within these essential leadership domains 

but recognize that contextual features pose critical challenges. 

 Strategies for engagement. There were two essential connections evident when 

comparing the literature to the responses of principals: (a) Yukon principals need to share their 

best practices and utilize of other’s successes, and (b) Yukon administers put a significant focus 

on individual relationships.  

     The literature presents many strategies to engage parents: family engagement courses; 

family centres with educational materials; positive news phone calls; newsletters; language 

translators; school website updates on a regular basis; parent patrols to aid safety and operation 

of school programs; canvassing for skills, interests, and available times for volunteering; school 
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councils; and networks to link all families to parent representatives (Allington & Cuttiningham, 

2002; Benciveng & Elias, 2003; Epstein, 2010; Epstein et al., 2011). With only a few exceptions, 

Yukon principals referenced the abovementioned strategies as standard practices in some Yukon 

schools but not all Yukon schools. Almost all principals mentioned emails, newsletters, and 

school websites; while, fewer mentioned telephone calls, community events and special events at 

the school. However, a minority of schools mentioned practices that could significantly impact 

other schools if implemented. One principal mentioned having a volunteer boot camp, where 

parents can get to know each other, participate in group activities, as well as communicate 

interests and availability of stakeholders. Another school mentioned the great success of a family 

night program where parents and students can collaborate in actives like cooking. Significant 

benefits could come from sharing and helping others implement these successful programs.  

         Yukon administrators emphasised the importance of personal communication with 

individuals. Throughout the responses, there was constant mention of the importance of personal 

relationships within related practices and benefits. Many practices focused on approaching 

parents directly, setting up informal networking, and calling and texting parents. Principals also 

focused on creating opportunities for direct communication including barbeques, parent info 

nights, presentations for parents, and community events. There was also an emphasis on the 

benefits of personal relationships. This finding parallels other research that also suggests 

personal relationships matter to school engagement (Alberta Teacher’s Association, 2014; 

Delgado-Gaitan, 2001; Henderson & Mapp, 2002; Mapp, 2003). According to the Yukon 

principals surveyed in this research, the benefits of personal relationships include shared 

accountability, shared responsibility, built trust, honesty, and increased participation. These 
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benefits could have a significant effect on schools by developing personal relationships with all 

stakeholders. 

 Communication skills. In conjunction with the literature (Epstein, 2001; Epstein et al., 

2011; Fullan, 2010) and the principals in this study emphasized the importance of stakeholder 

involvement, principals need a variety of communication skills to positively engage parents and 

other stakeholders (Wallace Foundation, 2013).  Throughout this research, Yukon principals 

emphasized situations that require communication skills including dealing with emotionally 

driven decisions, increased disagreements, conflicting points of view, ensuring that decisions are 

data-based, unrealistic expectations, and lack of understanding program requirements. The 

research literature includes a discussion of a variety of skills about negotiating meeting across 

stakeholder groups with varying perspectives including maintaining moral purpose and 

managing tensions, conflicts, and dilemmas (Day & Leithwood, 2007; Nias, 1996; Wallace 

Foundation, 2013). The need for these particular skillsets was a reoccurring theme throughout all 

areas of engagement within this study: communication, participation, and governance.  

     One of the communication skills Yukon principals emphasized when dealing with 

difficult situations, was personal relationships. There were numerous connections made relating 

personal relationships to shared understanding. Yukon principals believe that reciprocal 

relationships eased potential conflict situations allowing stakeholders to become more engaged 

with decision-making processes. Throughout the survey, Yukon principals also emphasized that 

these relationships need honest and open communication and an understanding of situational and 

historical circumstances. 

 Formal councils and positions. Yukon principals emphasized the importance of various 

stakeholders including (a) liaison positions, (b) First Nation governments, and (c) school 
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councils. It is also evident that Yukon Education strives to connect these stakeholders to schools 

by the creation of documents and policies including the Memorandum of Understanding on 

Education Partnership in Yukon (2013), An Educational Leadership Framework for Yukon 

Principals and Vice-Principals, School Growth Planning Guide, and the School Council Policies 

in the Yukon Education Act.   

         Liaison positions. The CELC position came up throughout this research as an essential 

position with bridging the school and First Nation communities. This position, employed by the 

local First Nation government, usually works in both locations: the school and the First Nation 

office. CELC’s act as a communication link but are also essential to connect with local resources 

and families. Yukon principals also mentioned that CELC’s are contributing members to their 

school growth planning team. 

     Yukon First Nations.  Yukon First Nation governments are involved in a variety of 

capacities within education. Because of the MOU on education (Yukon Government, 2013), First 

Nation governments have involvement in various levels of governance in their local schools. One 

Yukon principal stated; “these new documents connect with a greater purpose for our school and 

school growth, from the development of a School Code of Conduct, new culturally inclusive 

curriculum, new territorial directives for education and curriculum and mandatory 

recommendations from First Nation Education Council supporting reconciliation.” Although 

specific First Nation governments were not motioned in the results, I investigated the Tr'ondëk 

Hwëch'in’s (TH) commitment and role in their students’ education because their strong and 

positive relationship with the education in Dawson is well known in Yukon. TH’s education 

department described their role:  
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We manage Tr'ondëk Hwëch'in (TH) education programs and services for Kindergarten 

to Grade 12 by engaging with the federal and territorial education departments, working 

with other TH departments, liaising with Robert Service School (RSS) staff, advocating 

for students and parents/guardians, and ensuring TH representation in RSS through the 

Community Education Liaison Coordinators (CELCs). TH CELCs play an important role 

in improving the educational and personal well-being of TH students by conveying 

creativity and receptiveness to the needs of the students and school environment and 

through investigating, evaluating and promoting education programs, cultural initiatives, 

projects, events, and supports for identified needs (http://www.trondek.ca/education.php). 

Tr'ondëk Hwëch'in also has an active role in hiring the principal of Robert Service School as 

well as the authority to be involved in teacher hiring. 

     Yukon principals considered these relationships with Yukon First Nations as essential in 

gaining a “better perspective of First Nation ways of learning and doing.” Principals are 

implementing First Nation ontology and epistemology into schools, but they are cognizant of the 

implications of appropriation. As one principal remarked, “I utilize with permission from the 

First Nation to access their resources, stories, and governance to create curriculum and lesson 

plans in support of our work together.”     

 School councils. The most influential school councils use a collaborative team approach, 

are in schools with a history of parental involvement, and are supported by a facilitative principal 

who provides information, knowledge, and skills to council members (Leithwood & Parker, 

2000). Relationships with school council were considered “very valuable” by Yukon principals 

in all areas of stakeholder engagement by creating a causeway between the school and the 

community. School councils are pivotal in how principals receive outside communications, how 
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principals engage stakeholders in planning and improving schools, and in how principals 

communicate out. School councils have a lot of shared responsibilities outlined in the Education 

Act including school growth planning, school policy reviewing, principal hiring, conflict 

management, and teacher evaluation requests. Yukon school councils also have designated First 

Nation seats as a response to having First Nation representation.  

Co-relations between document and policy knowledge and principal turnover. There 

were seven out of the 16 principals who mentioned that they are unaware of, or did not mention 

any, Yukon documents or policies that guide principals in reciprocal communication, active 

participation, and shared governance with stakeholders (Question 5.c). This lack of knowledge is 

mirrored by how 31% of the participating principals have less than five years’ experience and 

that ten of the respondents have been in their current schools for less than five years. Whereas, of 

those ten principals, that have been in their current school less than five years, six of them did 

not mention any supporting Yukon documents and policies. It is important to note that the other 

four principals in that group all had more than five years’ experience as an principal, including 

time in other schools. 

Implications  

     The primary implications for this research are Yukon specific: to document, analyze and 

report on Yukon principals’ efforts to support school growth through stakeholder engagement, 

participation, and communication. However, the findings also have the potential to benefit other 

jurisdictions and inform broader educational scholarship on cultivating and maintaining 

reciprocal communication, active participation, and shared governance with stakeholders for 

school growth. Three fundamental implications stemming from this study are related to: (a) the 

development of introduction training or mentorships for principals, (b) administrator professional 
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development on stakeholder engagement, and (c) combined professional development for 

stakeholders and principals. 

 The development of principal introduction training or mentorships. The data 

suggests not all principals are aware of guiding documentation for stakeholder engagement and 

school growth planning. 43.75% of the participating principals admitted they were unaware of, 

or did not mention any, Yukon documents or policies associated with school administrators’ 

roles in reciprocal communication, active participation, and shared governance with 

stakeholders. In response to the same question, only 12.5% identified An Educational Leadership 

Framework for Yukon Principals and Vice-Principals: Success for Each Learner. Yukon 

principals need to be made aware of supporting documentation to best support their schools and 

communities. The introduction to supporting documentation, for school growth and stakeholder 

engagement, could be implemented in introduction training or into a mentorship program for 

principals, both of these programs are currently lacking in Yukon Education. It is currently 

evident that this training is not happening since all principals with under 5 years’ experience 

either said they were unaware of, or did not mention, any Yukon documents and polices to assist 

them in stakeholder engagement.   

 The need for principal introduction training and mentorships was highlighted by 

examining the participants’ experience in their principal roles. Whereas, the participants’ 

experience had a significant variance: 31% for under five years of experience, and 25% for five 

to nine years. Likewise, when asked about longevity within their current school 62% respondents 

said they have been in that school for less than five years. This turnover could have a direct 

effect on the principal’s effectiveness with stakeholder engagement. 
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 Administrator professional development on stakeholder engagement. Not all schools 

engage stakeholders. This data implies that principals need professional development and 

support in getting stakeholder engagement. The possible professional development could include 

internal and external presenters. Internal presenters could share promising practices and give 

guidance to other communities. External presenters could focus on leadership domains for 

stakeholder engagement including shaping a vision of academic success for all students and 

cultivating leadership in others. Likewise, external presenters could focus on leadership skills 

including sustaining passionate commitment and personal accountability, maintaining moral 

purpose and managing tensions and dilemmas, being between and focusing on learning and 

development, making emotional and rational investments, and emphasizing the personal and the 

functional. These leadership domains and skills are essential to successful stakeholder 

engagement. 

 Combined professional development for school councils and principals. Throughout 

this research, school councils were considered essential to school growth planning and 

community engagement. The literature mentions profound benefits of developing leadership 

skills in various stakeholders to create school leaders. The data within this research admits there 

are challenges with stakeholders understanding the role of the school within the community, 

ability to help make decisions based on data, unable to see the big picture, and having a fixed 

mindset.  

     Consideration to alleviate the communication challenges is professional development 

opportunities around school growth for the principals and school council members to learn 

together. This professional development would (a) help built working relationships between 

school councils and principals, and (b) give stakeholders and principals leadership skills needed 
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for their roles within the school. A sample of this professional development could be aligning the 

spiral of inquiry with data decision-making.  

Limitations  

         The following four limitations affect this study: (a) limited sample size, (b) limited 

viewpoints, (c) single data input, and (d) undefined terms on recruitment letter. An understanding 

of these limitations is necessary while reviewing the results of this study.  

 Limited sample size.  Although there were 28 principals in Yukon, only 16 responded to 

the questionnaire. The mentioning the study during an Association of Yukon School 

Administrators meeting and the following day at a Yukon administrator meeting was supposed to 

solicit more respondents. The study was emailed to all principals, and two reminders were sent. 

While a response rate of 57% is relatively high, this research does not reflect the views and 

practices of all Yukon administrators.  

 Limited viewpoints. This research focused on the perceptions of Yukon principals on 

their role and practices in stakeholder engagement for school growth. This focus innately means 

that it lacks perceptions from other stakeholders. Future research should aim to gain the 

perspectives of a more significant number of stakeholders within the Yukon to present a more 

distributed perspective on the study phenomenon. 

 Single data input. The data from the questionnaire was sorted, coded, and reported on 

without direct contact with participants for interviews. This study does not triangulate the data 

with any other sources to verify the retrieved information. A single data source study relies 

entirely on the skill and understanding of the researcher to interpret the responses. This limitation 

also put more pressure on participants to communicate clearly and accurately through their 

written responses. 
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 Undefined terms on recruitment letter. The recruitment letter did not define the 

specific language within the survey including the term lateral decision-making. The lack of 

definitions was purposeful to limit the researcher’s impact on responses. However, if the terms 

were defined, it could have solicited more in-depth or specific responses to the questions. 

Future Research 

      Although this has research answered some questions it has raised additional questions. 

Some questions stem from participants’ responses while others come from what was absent in 

the data. As a Yukon principal who is actively engaged with many other principals with a shared 

concern about stakeholder engagement, I feel that there are still questions that remain 

unanswered by this research. These questions include: (a) what are the perspectives of Yukon 

stakeholders, including school council, on their engagement? (b) what domains and skills do 

Yukon administrators feel they are most competent and deficient for stakeholder engagement? 

(c) how do principals and stakeholders use data to advance school communication and 

improvement planning? and (d) would there be a difference between principals’ responses if they 

were Indigenous and originally from that community. The answers to these questions will help 

other principals while they are engaging with their community of stakeholders.  

     This research lacks input from other stakeholders, their perspectives on the ongoing 

relationship with their principals and schools would be valuable. Likewise, stakeholder 

viewpoints on the challenges and benefits of Yukon school growth process would be beneficial 

to furthering the understanding of this phenomenon. Also, this research revealed the perceived 

challenges and benefits with engaging stakeholders in Yukon schools. However, it did not 

uncover the domains and skills that Yukon principals are most competent in for stakeholder 

engagement. This information could define essential training needs for territory-wide 
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professional development for principals. This extension of research would also allow for the 

compilation of skill sets to pair principals in mentorship and collaboration opportunities. 

Research into the use of data as a means of honest and transparent communication between the 

school and the stakeholders within Yukon would allow us to have an understanding of the state 

of data-based decision-making skills within Yukon education. Another area that could be 

explored would be to have participates self-identify if they are of Indigenous ancestry and if they 

are originally from the community they are working in. These data sets would allow the 

researcher to identify any variances with stakeholder engagement in relation to these factors. 

Overall, gaining additional perspectives through diverse methodologies will help augment 

understandings about cultivating and maintaining reciprocal communication, active participation, 

and shared governance with stakeholders for school growth within the Yukon.  

Conclusions 

 Yukon principals, like principals working in other contexts, need to be able to develop 

shared visions, develop leadership skills in others, develop relationships with the stakeholders, 

and communicate data to foster and maintain school growth.  Through a combination of Yukon 

DoE policies and documentation, and Yukon principal’s perspectives on their role and practices 

in stakeholder engagement for school growth there is a direct correlation with the vast research 

in the area of stakeholder engagement. However, there are extensions to the literature with the 

focused inclusion of appropriate stakeholders including CELC’s and First Nation governments. 

This concentrated inclusion of First Nation stakeholders is related to the place-based 

phenomenon of Yukon Education. Whereas, the First Nation governments in Yukon are at 

various stages with their relationship with the territorial government and half of Yukon schools 

are located in rural communities and this is evident in the development of the MoU’s.  
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     The second phenomenon with Yukon principals within this study was the emphasis on 

personal relationships. The theme of personal relationships was a recurring skill throughout the 

responses in all three areas of stakeholder engagement. This result could be due to the relatively 

small school sizes within Yukon. Reciprocal relationships based on a commitment to 

understanding is evident throughout the research as something that existed in some places and 

desired in others. However, this commitment was evident within Yukon documents and principal 

practices.  

     This research revealed many promising practices within Yukon Schools that significantly 

benefit schools. The variation in the programming within the principals’ schools is due to 

schools addressing the needs of their community. If we consider, the perspective that in order for 

schools to continuously improve they need to connect to their local community (Fullan, 2014), it 

is evident that Yukon schools have the potential to be successful in school growth, as long as 

schools and stakeholders are engaging with each other. 
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Appendix B: Survey Questions 

Section 1: Demographic Questions (formatted as close-ended questions) 
a. Which level of schooling are you currently a principal for:  

- elementary school   -   high school 
- K-12 school   -   another school level: please specify ____ 

b. Do you characterize your school as located in an urban (Whitehorse) or rural (outside of 
Whitehorse) community: Urban  Rural 

c. In total, how many years have you been a principal (vice-principal or principal)? _______ 
d. How many years have you been the principal of your current school? ______ 
e. Have you ever been a principal for a school that was not in Yukon?  Yes No 

 
Section 2: Communication for School Growth 

a. What tools and procedures does your school use to share information and results with 
stakeholders? 

b. What tools and procedures does your school use to gather feedback and recommendations 
from your stakeholders? 

c. Describe what challenges and benefits came from engaging stakeholders in 
communication for school growth. 

 
Section 3: Participation for School Growth 

a. How does your school annually identify interests, talents, and availability of parent   
volunteers to match their skills and talents with the school and classroom needs?  

b. How does your school encourage stakeholders to volunteer in the school and how  are 
they recognized for their efforts? 

c. Describe what challenges and benefits came from having stakeholders participate is 
school activities that were connected to school growth. 

 
Section 4: Governance for School Growth 

a. How does your school involve parents and other stakeholders in organized, ongoing, and 
timely ways in planning and improving school programs? 

b. How does your school reach out to parents and stakeholders who are less involved? 
c. Describe what benefits and challenges came from working with stakeholders to make 

lateral decisions for school growth. 
 
Section 5: Guiding Documents 

a. What guidelines exist in the Yukon policies and legislation in regards to school 
principals’ roles in reciprocal communication, active participation, and shared 
governance with stakeholders, and what impact have these documents had on your 
practice? 
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Appendix C: Themes and Codes 
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