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TITLE OF STORY: The Social Squeeze  
 
LESSON #: 1 
 
COURSE:  
Canadian History, Since World War I, Grade 10 Academic  
 
Specific Expectations:  
 
C1.2 identify some major developments in science and/or technology during this period  
 
C1.3 describe some key economic trends and developments in Canada during this period  
 
Ontario Government, The Ontario Curriculum Grades 9 and 10: Canadian and World Studies (Toronto, 
Ministry of Education, 2013), p. 115.  
 
 
Primary Historical Thinking Concept Explored: Cause and Consequence  
 
Secondary Historical Thinking Concept Explained: Historical Perspectives  
 
OVERVIEW: 

• This lesson is in a collection that will focus on the social, economic and political aspects 
throughout 1939-1945 in Canadian mainstream society  

• This lesson will follow a lesson that examines Canada and the stock market crash, what 
was happening in Canada before the stock market crash and the introduction to the 
Great Depression  

• This lesson is an introduction to the consequences and impacts that the Great 
Depression had on the economy and Canadians during the 1930s 

• Students will explore how the economy affected social life, through simulation and 
reading primary sources (Family Budget, Canadana Scrapbook etc.) 

 
APPENDICES: 

• Primary Sources (PSD 1.1) 
• Black Line Masters (BLM 1.1/ BLM 1.2) 

 
MATERIALS: 

• Sticky Notes  
• Pen/Markers  
• Chalkboard/White Board  
• Projector  
• Internet  
• Decade of the Day: The Great Depression (CityNews Toronto): 

https://www.youtube.com/watch?v=pHT7p9lAIss 
• “Family Budget” worksheet BLM 1.1 
• “Canadiana Scrapbook, The Depression Years: Canada in the 1930s” PSD 1.1 
• “Life in the Depression” worksheet BLM 1.2 
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PLANS OF INSTRUCTION:  
 
Step 1: Warm Up (5 min) 

• Split the board into two and write ‘Stock Market Crash’ on one side and then ‘The 
Great Depression’ on the other side  

• Write thought bubbles on each side “What do we know about…”, “What were the 
consequences that followed (in regards to economic, social, politics)”, “What did 
this time look like”, “Why did this event matter?” etc.   

• Give students sticky notes. Tell them based off of the thought bubbles, to fill out 
at least 2-3 sticky notes and place them on the board to the associated to the 
topics provided  

 
Step 2: Discussion (10 min)  
Activate Background Knowledge  

•  After this is done, the teacher reads out some common ideas written on the 
sticky notes on both sides 

• After done sharing turn to:  
“Decade of the day: The Great Depression”1 
http://toronto.citynews.ca/video/2017/06/22/decade-of-the-day-the-great-
depression/ 
o This video can provide relevancy for the students  

 
Step 3: Guided (30 min)  
Where the class has the opportunity to engage with the work independently/ in small 
groups under supervision or under guidance 

• Students will have to work in pairs or groups of three   
• Each group will get a “Family Budget of the Depression” BLM 1.1 Worksheet  
• Students will have to draw up a budget for a week, a month, and a year using the 

information provided  
 
 
Step 4: Sharing/ Discussing/ Teaching (5 min)  
Where the students have occasion to demonstrate their learned expertise/ share their 
experience with you, or with peers 

• Students will then share their budgets with the class, they will have to explain 
their difficulties, what they had to cut out of their expenses to fit into their set 
budget, and how they felt through this process  

• Teacher asks students, what they would have to cut out of their own lives today 
with this budget? And ask what would you give up now in your life today if you 
had to budget? 
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Step 5: Independent Activity (40) 
Where the students work independently to practice the actions/skills/habits of mind on 
their own. 

• Students will be given a copy of the “Canadiana Scrapbook, The Depression 
Years: Canada in the 1930s” PSD 1.1 

• Students will be given a copy of the “Life in the Depression” BLM 1.2 Worksheet 
to answer questions that they can find in the Canadiana Scrapbook 

• Students are able to examine a collection of primary sources to answer questions 
of the consequences of The Great Depression on everyday social life in Canada  

 
ASSESSMENT:  

• Assessment as learning: 
o Teacher can evaluate where the class stands (diagnostic) in regard to the 

content and knowledge when reading the sticky notes that the students 
write in the ‘warm up’ section  

• Assessment for/as learning: 
o Teacher can evaluate the students understanding of the impact of The 

Great Depression by observing the students as they are answering the 
questions on the “Life in the Depression” Worksheet  
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PRIMARY SOURCE DOCUMENTS:  
 
1.1  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This is an online resource that is 49 pages2. Students will use this document that is full 
of primary sources to answer questions on the worksheet named, “Life in the 
Depression” the link to this source is:  
https://thelearninglink.yolasite.com/resources/CHC2D/1930s/30scrapbook.PDF 
 
 
 
 
 
 
 



 8 

Black Line Masters: 1.1 (Modified worksheet3) 
 

FAMILY BUDGET IN THE GREAT 
DEPRESSION 

Your task:  

You and your group must create a budget for a 
week, month and a year using the average budget for 

a Canadian family in the 1930s. Please keep in mind 
your ‘family’ in this scenario consists of: 2 adults and 4 
children. 

The average yearly income: $1, 200 

The average monthly income: $100 

The average weekly income: $23.08 
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Below are the average prices of goods during The Great Depression: 

Transportation  Cars- New 

Pontiac: $585.00 

Dodge: $595.00 

Cars- Used  

Studebaker 1930: $200.00 

Ford 1929: $57.50 

Clothing  Women: 

Coat: $6.98 

Dress: $1.95 

Sweater: $1.69 

Stockings: $0.69 

Shoes: $2.45 

Housing 

 

Buy: 

2 Bedroom Bungalow (1 story): $2 000.00 

3 Bedroom House (2 stories): $4 000.00  

Rent: 

3 Bedroom Apartment (per month): $15.00  

5 Bedroom Apartment (per month): $25.00 

Furniture 

 

Dining Room set (Table and 6 chairs): $46.50 
 
Bedroom set (3 pieces – Bed, 2 dressers): $49.95 
 
Double Bed: $14.95  
 
Coffee Table: $10.75  
 
Sofa: $100.00  
 
Chair (1): $19.95 
 
 

Men: 
 
Coat: $15.00 
 
Suit: $17.00 
 
Sweater: $1.95 
 
Socks: $0.50 
 
Shoes: $4.50 

TTC Tickets 

One Adult Fare: $0.06 

One Child Fare: $0.03 
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Appliances

 

 
Electric Iron: $2.00 

Vacuum cleaner: $18.75 

Washing Machine (electric): $47.95 

Sewing Machine (electric): $24.95 

Gas Stove: $23.95 

 
 

Household Items  

 
Bed Sheets (1 bed): $0.67  
Bath Towel (1): $0.24  
Blanket (1): $1.00  
Table Cloth (1): $1.00  
Rug (8’ x 12’): $5.85 
 

 

Miscellaneous  

 
Toothpaste (1 box)  
Razor Blades (10)  
Cigarettes (1 package)  
Cigarette Lighter Pen (1) 
Radio 
Kodak Camera Car tire (1)  
Gas (1 gallon) 
 

 

Food  

 

 
1 Hamburger: $0.05  
Bacon (1 lb.): $0.22  
Salmon (16 oz. can): $0.19  
Butter (1 lb. stick): $0.15  
Dried Peas (1 lb.): $0.06  
Eggs (1 dozen): $0.20  
Bread (1 loaf): $0.05  
Sugar (1 lb.): $0.05  
Potatoes (1 lb.): $0.02  
Bananas (1 lb.): $0.07  
Peanut Butter: $0.60 
 

Travel (By Ship)  Tour of Europe, 60 days, 11 Countries: $495.00/person 

Around the World, 80 Days, 14 Countries: $749.00/person 

 
 
 
 
 
 

Steak (1 lb.): $0.24 
Chicken (1 lb.): $0.22 
Milk (1 quart)  
Flour (1 lb.)  
Carrots (1 lb.)  
Cheese (1 lb.)  
Coffee (1 lb.)  
Rice (1 lb.)  
Oranges (1 dozen) 
Cornflakes (1 box) 
 



 11 

Black Line Masters: 1.2 (Modified worksheet4) 

Life in the Depression 
 

Please answer the following questions using 
the primary sources in, “Canadiana Scrapbook, 

The Depression Years: Canada in the 1930s. 
 

Living Conditions:  
 
1. What is a ‘Bennett Buggy?” (Page 6) 
 
 
 
 
 
2. Describe the average monthly diet of a family of eight living on the east coast? (Page 7) 
 
 
 
 
 
3. Describe the living conditions for many single men in Toronto during the 1930s. (Page 7) 
 
 
 
 
 
4. Look at the photographs on page 12 of the scrapbook. Choose 5-10 words that would 

describe how the living conditions were for the poor. (Page 12) 
 
 
 
 
Relief and Work in the 1930s  
 
5. What is the “dole” and how would you be qualified to receive it? (Page 10-11)  
 
 

 
 

 
6. Describe what a government “make-work” project is. What was its function? (Page 11) 
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7. Describe a government “relief camp” is. What was its function? (Page 26-27) 
 
 
 
 
 
 
8. What was a “soup kitchen?” Describe how one would look and how it would be operated. 
(Page 32) 
 
 
 
 
 
Life on the Prairies  
 
9.  Looking at the photographs, describe what the people in the prairies went through during the 
Great Depression. (Pages 14-15) 
 
 
 
 
 
 
How did People React?  
 
10. What does “riding the rods,” mean? (Page 24)  
 
 
 
 
11. Describe what the “On-to-Ottawa Trek” was. Who was included and what was its purpose? 
(Page 28) 
 
 
 
 
 
 

12. What was the Regina Riot? Why did it   occur? 
(Page 31) 
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TITLE OF STORY: Dear Mr. Prime Minister   
 
LESSON #: 2 
 
COURSE:  
Canadian History, Since World War I, Grade 10 Academic 
 
Specific Expectations:  
C1.3 describe some key economic trends and developments in Canada during this period 
 
C1.4 describe the main causes of some key political developments and/or government policies 
in Canada during this period 
 
Ontario Government, The Ontario Curriculum Grades 9 and 10: Canadian and World Studies 
(Toronto, Ministry of Education, 2013), p. 115.  
 
 
Primary Historical Thinking Concept Explored: Historical Significance   
 
Secondary Historical Thinking Concept Explained: Historical Perspectives   
 
OVERVIEW: 

• This lesson is in a collection that will focus on the social, economic and political aspects 
throughout the 1939-1945 in Canadian mainstream society  

•  This lesson will be in sequence and build upon Lesson One: “The Social Squeeze” of 
this Resource Pack  

• This lesson is part of the introduction to the consequences of The Great Depression. 
This lesson will address part how The Great Depression impacted politics during the 
1930s  

• Students will be introduced to Prime Minister R.B Bennett, and his legacy through 
primary sources of letters and videos  

• Students will analyze how politics impacted social lives and how significant the Prime 
Minister’s actions were in Canada during the 1930s 

 
APPENDICES: 

• Primary Sources (PSD 2.1) 
• Black Line Masters (BLM 2.1/ BLM 2.2/ BLM 2.3) 

 
MATERIALS: 

• Internet and computer  
• Projector  
• Chalkboard/ White Board  
• Vimeo Video: “Canada, A People’s History” 

https://vimeo.com/channels/799444/99010053 PSD 2.1  
• “R.B Bennett” Handout and worksheet BLM 2.1 
• “Dear Mr. Prime Minister” Handout and worksheet BLM 2.2 
• Character Profiles BLM 2.3 
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PLANS OF INSTRUCTION:  
 
Step 1: Warm Up (5 min)  

• Teacher will either write “Justin Trudeau” or project a picture of Justin Trudeau on the 
board  

• Teacher will ask the students if they consider our Prime Minister ‘great’? Do you think 
Justin Trudeau will leave a positive or negative legacy? After our family budget activity 
would you write our Prime Minister for help and relief? If you said yes, what would you 
include in the letter to the Prime Minister? Do you think that Justin Trudeau would 
respond to a letter asking for relief? Why or why not?  

• Lead into who the Prime Minister was during The Great Depression, R.B Bennett  
 
Step 2: Guided (20 min)  
Where the class has the opportunity to engage with the work independently/ in small 
groups under supervision or under guidance 

• Teacher will hand out the “R.B Bennett” BLM 2.1 worksheet to each student 
• Students will read the information and then answer the questions on who R.B Bennett 

was and the legacy he left  
 
Step 3: Sharing/ Discussing/ Teaching (10 min)  
Where the students have occasion to demonstrate their learned expertise/ share their 
experience with you, or with peers 

• Teacher will take up the questions with the students on the “R.B Bennett” worksheet 
BLM 2.1 

• Teacher will then discuss with the class, do you think Bennett was a great Prime 
Minister? What do you think people thought of their Prime Minister during the 1930s?  

• Teacher will talk about how people wrote to Bennett in letters asking for aid, and Bennett 
would provide a response and help them by giving them small donations of money  

• Teacher will ask students if they were in the 1930s and unemployed, would they write to 
Bennett for relief?  

 
Step 4: Discussion (15 min)  
Activate Background Knowledge  

• Students will watch a video with the projector on the board named, “Dear Mr. Prime 
Minister” from 38:00 to 46:00 PSD 2.1  

• The video talks about the letters that R.B. Bennett received from the people of Canada 
asking for help during the Great Depression and how he personally answered them and 
even gave some of them $5 of his own money.   

• Ask the students whether these letters surprised them, and why?  Is this the way we 
expect a Prime Minister to act?  Is this an appropriate response to the depression?  

• Teacher will handout the “Dear Mister Prime Minister” worksheets BLM 2.2 
• Students will read other examples of letters written to R.B Bennett during the 1930s out 

loud  
• Teacher will ask students again if they were in this situation, would you write the Prime 

Minister if they were desperate for any aid? What would you put in that letter?  
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Step 5: Independent Activity (15 min) 
Where the students work independently to practice the actions/skills/habits of mind on 
their own. 

• Students will complete the questions that go along with the letters on the worksheet 
“Dear Mr. Prime Minister” BLM 2.2  

 
 
Step 6: Sharing/ Discussing/ Teaching (5 min)  
Where the students have occasion to demonstrate their learned expertise/ share their 
experience with you, or with peers 

• Teacher will take up the questions about the letters with the students  
 
 
Step 7: Independent Activity (20 min) 
Where the students work independently to practice the actions/skills/habits of mind on 
their own: 

• Teacher will hand out different character profile to students BLM 2.3 
• On the “Dear Mr. Prime Minister” worksheet BLM 2.2, students will write a letter to the 

R.B Bennett asking for aid based off of their assigned character in BLM 2.3 
• This letter will be an exit ticket for students at the end of the period  

 
 
ASSESSMENT:  

• Assessment for/as Learning: teacher can assess students understanding of the lesson 
through their answers on the “R.B Bennett” worksheet and the “Dear Mr. Prime Minister” 
worksheet  

• Assessment for/as Learning: teacher can assess students ability to apply their 
knowledge in the letters they write to the Prime Minister through their characters voice 
(exit ticket) 
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PRIMARY SOURCE DOCUMENTS: 2.1 
 

Part 1 of 2 Parts. 1930s. Canada, “A People’s History”5. Start video at 38:00 and stop the video 
at 46:00. This part of the video reads letters that people wrote to Bennett for aid during the 
1930s Great Depression. The video is located at: https://vimeo.com/channels/799444/99010053 
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Black Line Masters: 2.16 
 

R.B Bennett 
Biography:  
 
I propose that any government of which I am the head will 
at the first session of Parliament initiate whatever action is 

necessary to that end, or perish in the attempt. 
—R. B. Bennett, June 9, 1930, on the elimination of 

unemployment 
 

The severe economic conditions of the Depression 
brought the downfall of more than one government and Canada 
was no exception. In his campaign speech of 1930, Bennett had little idea of the 
disasters to come, nor were his Conservative policies capable of dealing with them. 

By 1935, he realized that only radical political and social reform would have any 
effect in alleviating Canada's economic misfortunes. But it was too little, too late. Not 
only did the government "perish in the attempt," but the fortunes of the Conservatives 
and Bennett's leadership of the party perished as well. 

Richard Bedford Bennett was born in Hopewell Hill, New Brunswick in 1870, the 
son of a ship builder. After finishing Grade 8, he went to Normal School and trained as a 
teacher. By the age of 16 he was teaching near Moncton and two years later, became 
school principal in Douglastown. At the same time, he began articling part-time in a law 
office. By 1890, Bennett had saved enough money to study law at Dalhousie University. 
He graduated in 1893, and joined a local law firm. In 1897, he moved to Calgary and 
became the law partner of Conservative Senator James A. Lougheed. His first foray into 
politics had been as alderman in Chatham, New Brunswick in 1896. In 1898, he won a 
seat in the Assembly for the Northwest Territories. An attempt to enter federal politics 
in1900 failed, as did efforts to win a seat in Alberta's new Provincial Assembly in 1905. 
Nevertheless, his legal business prospered, which with wise investment, made him a 
wealthy man. 

In 1909, Bennett won a Conservative seat in the Legislative Assembly of Alberta. 
Two years later, he was elected to the House of Commons. Disappointed at not being 
made a Cabinet minister, Bennett did not run in the 1917 election. In 1921, Prime 
Minister Arthur Meighen asked Bennett to be Minister of Justice. His return to politics 
was short-lived however; Bennett lost in the 1921 election. He won in 1925 and served 
as Minister of Finance in Arthur Meighen's very brief government in 1926.  

In 1927, the Conservative party held its first leadership convention and Bennett 
was elected leader. The first signs of the Depression were evident by the 1930 election, 
when he campaigned on a platform of aggressive measures to combat it. Upon winning 
the election, Bennett was true to his promise and immediately allocated $20 million 
towards helping the unemployed. Unfortunately, the Depression brought hardship that 
neither he nor any other politician was equipped to handle. Conservative politics did not 
condone government interference in business practices or social welfare. Bennett did 
attempt to strengthen Canadian trade by initiating preferential tariffs, but this did nothing 
to help declining exports. By 1932, unemployment was so high that Bennett brought in 
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the Relief Act, which established camps to provide unemployed single men with a 
subsistence living. Relief for unemployed families was administered on a municipal 
level. Attempts by Bennett to coordinate welfare on a federal and provincial level were 
rejected by the provinces. 

By 1933, the Depression was at its worst and Bennett's government appeared 
indecisive and ineffectual. He became the butt of jokes such as "Bennett buggies," cars 
pulled by horses or oxen because the owners could no longer afford gasoline. 
Dissension was widespread throughout the party and Cabinet due to Bennett's inability 
to delegate authority. He held the portfolios for finance and for external affairs, and his 
failure to consult with Cabinet angered his ministers. One in particular, 

Henry Stevens, openly rebelled. His insistence that the 
Conservatives adopt a radical platform of political and social 
reform caused a rift in the party. Stevens eventually resigned and 
formed a new, but short-lived political entity, the Reconstruction 
party. 

Influenced by American President Roosevelt's "New Deal," 
Bennett proposed a new platform of government policy in 1935, 
announced to the nation in a series of radio broadcasts. 
Abandoning his previous policies, Bennett advocated minimum 
wage, health and unemployment insurance, government 
regulation of banking and trade, and other social reforms. But it 

was too late; Bennett and his party were too closely associated with the hardships of the 
Depression. In the October 1935 election, the Liberal party won under the leadership of 
Mackenzie King. 

Bennett remained Opposition leader until 1938. Despondent over his rejection by 
voters and the conflicts in the Conservative party, he emigrated to Britain where he was 
made Viscount in 1941 and sat in the House of Lords. He died in Britain in 1947 and 
was buried near his estate in Mickleham, Surrey. 

Bennett was a generous man; he gave $25,000 a year to numerous charities. 
Throughout the Depression, many of the hundreds of letters he received requesting 
help were answered with aid and money from his own pocket.  
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R.B Bennett 
Answer the following questions, using the information provided. 

 
1. Reading the quote at the beginning, do you believe that Bennett accomplished his 

goal of eliminating unemployment in Canada in the 1930s?  
 
 
 
 
 
 
2. Why was Bennett elected as Prime Minister? 
 
 
 
 
 
3. What do you think Bennett’s legacy is? Do you believe that Bennett made a great 
impact on Canadian society during the 1930s? 
 
 
 
 
 
 
 
4. What economic reforms did he advocate for that are still used in Canada today? 
 
 
 
 
 
 
5.  What do you think peoples’ opinions were in the 1930s of Bennett when he was 
Prime Minister? 
 
 
 
 
 
 
6. What did Bennett do after he was not re-elected?  
 
 
 
 



 20 

Black Line Masters: 2.2 
 

Dear Mr. Prime Minister  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
7 
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Dear Sir, 
 
I am writing to see if their is any help I could 
get. As I have a baby thirteen days old that 
only weighs one pound and I have to keep in 
cotton Wool & Olive Oil, and I havent the 
money to buy it, if their is any help I could get 
their will be two votes for you next election 
Hoping to hear from you soon  
Yours Truly,  
Mrs. Jack OHannen Murray Harbour,  
PEI  
 
Reply,  
 
Her letter to the Prime Minister was Mrs. Jack 
OHannens last hope. When he received it, 
Bennett opened his wallet and sent the young 
mother five dollars - enough money to cover 
groceries for about a month. 
 

Dear Sir,  
 
Three little baby boys were born to Mr. and Mrs. 
Samuels in our vicinity. Like many others they 
have had some very bad luck. The parents are a 
very fine type, not the kind with the hand out for 
help. We hope you will feel toward these 
unfortunate people the way we do.  
Yours truly,  
Elizabeth Ratray Welsley Ont,  
Sept. 27,1933  
 
Reply,  
 
Dear Mr. and Mrs Samuels, I am enclosing 
herewith a 20 dollar bill, which I trust may be of 
some little service to you during the Christmas 
season. I learned the other day that one of the 
triplet boys had passed away and I extend to you 
my sincerest sympathy,  
With best wishes, believe me I am yours faithfully  
RB Bennett  
Ottawa Oct 13, 1933 
 

Dear Mr. Bennett,  
 
I am a litte boy eight years old and Im in 
Grade III at school. Ive wanted a littel red 
wagon to hich my dog to for so many year, 
but daddy has no money. Please, Mr. 
Bennett would you send me enuff money 
to buy my wagon. Thank you so much.  
Your very good friend,  
Maurice Stanley Reply,  
 
 
Dear Mr. Bennett,  
 
Thank very much for the money. Im going 
to get the wagon. Mamma said I could.  
 
Ardath Sask  
Aug 31, 1935 
 

Dear Prime Minister RB Bennett,  
 
It is with a very humble heart that I take 
the opportunity of writing this letter to 
ask you if you will please send for this 
underware for my husband from the 
Eaton catalog. I can manage but my 
husband has arthritis very bad at times 
in his arms and shoulders. I have 
patched and darned his old underwear 
for the last two years, but they are 
completely done now. If you cant do 
this I really dont know what to do. 
 -Mrs. Thomas Perkins  
Kingdom Saskatchewan  
Sept 28, 1933 
 
 
Prime Minister RB Bennett  
dear Sir received your kind favour of 
underware for my husband. We wish to 
thank you very much for it. We sure are 
thankful for your kindness  
Mr and Mrs. Thomas Perkins  
Kingdom, Saskachewan  
Nov 15 1933 
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(Modified Handout9) 

Dear Mr. Prime Minister  
Answer the following questions using the letters written to R.B Bennett.  
 
1. Unable to solve the economic problems of Canada; do 
you think it was Prime Minister Bennett’s duty to help as 
many Canadian individuals as he could? Why? 
 
 
 
 
 
 
 
 
 
 
 
2. These letters contain some grammatical and spelling errors. What does this say 
about the people writing them? 
 
 
 
 
 
 
 
3. Describe the tone and emotions that the letters portray.  
 
 
 
 
 
 
 
4. Do you see any similarities between the letters written to Bennett? Do you see any 
similarities in the responses?  
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Dear Mr. Prime Minister 10 
Based on the character profile given to you, write a letter to R.B Bennett asking for relief. Please 
hand this in to the teacher while leaving class.   
 
Dear Prime Minister R.B Bennett, 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Yours truly, 
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Black Line Masters: 2.311 
 
Cut out before handing out to students  
 

 
 
 

 
 

You are a World War 1 veteran 
trying to provide for your family  

 
 
 
 
 

You are a single mother of 4 
trying to scrape together 

enough money to buy groceries 

 
 
 
 
 
You are a factory worker with a 
family, you have a stay at home 

wife and three children  

 
 
 

 
 

You are a farmer who had to 
close down their farm due to 
the depression and lack of in 

demand for crops 
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TITLE OF STORY:  She Can Do It 

LESSON # 3 

COURSE: Canadian History since World War I, Grade 10 Academic  

Specific Expectations:  
 
C1.1 describe some key social changes in Canada during this period and explain their main 
causes as well as their impact on different groups in Canada  
 
C1.3 describe some key economic trends and developments in Canada during this period and 
assess their impact on different groups in Canada  
 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Primary Sources   
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical Perspectives 
 
Ontario Government, The Ontario Curriculum Grades 9 and 10: Canadian and World Studies (Toronto, 
Ministry of Education, 2013), p. 115.  
 
OVERVIEW:  This lesson is in a collection that will focus on the social, economic and political 
aspects throughout the 1939-1945 period in Canadian society. This lesson will examine 
women’s role during World War II and how this was portrayed through primary sources.  This 
lesson focuses on the inspection and investigation of primary sources and the purposes of such 
documents during World War II. Students will explore how women’s role changed during the war 
period through research and the analysis of posters, photos, advertisements and articles printed 
and taken during the war years of 1939-1945.   
 
APPENDICES: 

• Primary Sources (PSD 3.1/ PSD 3.2/ PSD 3.3/ PSD 3.4/ PSD 3.5/ PSD 3.6/ PSD 3.7/ 
PSD 3.8/ PSD 3.9/ PSD 3.10/ PSD 3.11/ PSD 3.12/ PSD 3.13/ PSD 3.14/ PSD 3.15/ 
PSD 3.16/ PSD 3.17/ PSD 3.18/ PSD 3.19)  

• Black Line Masters (BLM 3.1/ BLM 3.2/ BLM 3.3/ BLM 3.4/ BLM 3.5/ BLM 3.6/ BLM 3.7) 
 
MATERIALS: 

• Internet  
• Projector  
• Video – Canada Carries On, Proudly She Marches 

https://www.youtube.com/watch?v=2tRku2J3heo 
• Primary Source Documents 3.2 – 3.19  
• Student Handouts: Analyzing Primary Source – BLM 3.1 – 3.4  
• Student Handout: Synthesizing Primary Documents – BLM 3.5  
• Student Handout: Comparing Primary Sources – BLM 3.6  
• Student Handout: Working Women – Rethinking Sources – BLM 3.7  
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PLAN OF INSTRUCTION:   

Step 1: Warm up (25 min) 
Where is the wonder?   
Show a recruitment video from World War II.  PSD 3.1 Get students to make guesses about 
when this was produced.  Why do they think this?  What is pictured in the ad?  Who is it 
targeting?  Explain to students the National Film Board of Canada produced this to encourage 
women to join the war effort.  Emphasize how women were described as not having strong legs 
or minds used to drill activities – this was the perspective at the time.  In comparison to this 
video, we will be looking at women’s lives on the home front through primary sources.  
 
 

Step 2: Discussion  (5 min) 
! What is a primary source?   How is it different than a secondary source?  

Explain to students primary sources are artifacts, print, sources of information from the time 
period.  Primary sources can be used to show historical perspective because they give insight 
into the thinking at the time.  

 

Step 3: Independent Activity (30 min) 
Students will explore the following questions:  
 

! What was the work experiences like for working women working in factories during 
World War II? 

! What image of working women did companies want to portray during World War? Why 
do you think this is? 12 

Students will be divided into 4 groups for a jigsaw.   
 
Group 1  

• Group will look at women in the workforce shown through print and radio (PSD 3.2, 3.3, 
3.4 & 3.5).  

• Group one will fill out the worksheets analyzing text in primary sources. BLM 3.1 and the 
worksheet analyzing cartoons BLM 3.2  

• Students will fill out Synthesizing Primary Documents Worksheet BLM 3.5 after they 
have looked at all the evidence. 

 
Group 2  

• Group will look at women in the workforce show in photos and a poster (PSD 3.6, 3.7, 
3.8, 3.9 &3.10).  

• Group two will fill out the worksheets analyzing photos BLM 3.3 and a worksheet 
analyzing posters BLM 3.4  

• Students will fill out Synthesizing Primary Documents Worksheet BLM 3.5 after they 
have looked at all the evidence. 
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Group 3  

• Group will look at leisure for women in photos and radio broadcasts (PSD 3.11, 3.12, 
3.13, 3.14 & 3.15).  

• Group three will fill out worksheets analyzing text BLM 3.1 & photos BLM 3.3 
• Students will fill out Synthesizing Primary Documents Worksheet BLM 3.5 after they 

have looked at all the evidence. 
 
Group 4  

• Group will look at the Miss War Worker Beauty Contest through photos and news 
articles (PSD 3.16, 3.17, 3.18 & 3.19).  

• Group four will fill out worksheets analyzing text BLM 3.1 and photos BLM 3.3 
• Students will fill out Synthesizing Primary Documents Worksheet BLM 3.5 after they 

have looked at all the evidence. 
 
Each group will work together to fill out their worksheets and examine what is revealed through 
their primary sources about their given topic and women’s roles during World War II.   
 

Step 4: Sharing / Discussing / Teaching (20 min) 
The students will complete a Jigsaw activity. The students will be split up into new groups 
containing members from each of the previous groups.  They will then share with their 
classmates what they found studying their primary sources.  Students will fill out the worksheet 
on comparing primary sources BLM 3.6 based on what their group members have shared with 
them.  Students will hand these worksheets in for formative feedback.  
 
Step 5: Wrap-Up (15 min) 
Students will return to their seats and fill out the final worksheet BLM 3.7 which focuses on the 
validity of primary sources.  Students will reflect on their own primary sources as well as what 
their classmates revealed about other primary sources.  Students will hand this worksheet in to 
the teacher.  

 
 
ASSESSMENT: 
 

• Assessment for learning: 
o Teacher can evaluate student understanding of primary sources during the 

discussion (diagnostic).  
o Teacher can also evaluate how much students already know about women’s 

lives during World War II in the discussion after the video.  
• Assessment as learning: 

o Teacher will use the worksheet Comparing Primary Sources (BLM 3.6) to see 
how well the groups worked together and shared information  

• Assessment of learning: 
o Teacher can evaluate what student’s understood from the primary sources by 

reading their final worksheets (BLM 3.6 & BLM 3.7) 
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APPENDICES: 
 
 

1. Primary Source Documents:   

PSD 3.1 

13	

Video:	
https://www.youtube.com/watch?v=2tRku2J3heo 
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Group	1:	Women	in	the	Workforce	
 
PSD 3.2  

 14 
General Engineering Company (Canada) Fonds 

Reference Code: F 2082-1-2-2.1 
Archives of Ontario, AO 2628 

 
SCHOOL TEACHER PAYS EMPLOYEES TRIBUTE 

In an article which appeared in the Toronto Evening Telegram recently, Miss 
Mary Galbraith, vice-president of the Federation of Women’s Teachers’ 
Associations of Ontario, speaking on behalf of the school teachers who 
worked during the summer months at Scarboro, paid the regular employees 
here a high tribute. 
“We worked with the grandest lot of women”, Miss Galbraith is quoted as 
saying. “When we went into the plant we didn’t know much about our jobs, 
but everyone was so kind to us that it made it much easier.” 

Continuing she said, “You sometimes hear criticism about people who work 
in munitions plants, but there should be none, because these are the people 
who are really patriotic.” 
In her interview, Miss Galbraith stressed the fact that the teachers were here 
only temporarily to help out while the regular employees were on vacations. 
“It’s the day-to-day employee who does the real work year in and year out. 
There are housewives, girls, women with husbands and sons and widows 
whose heart and soul are in their work. They are wonderfully patriotic and I 
have the greatest respect for them,” she said. 
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PSD 3.3 
 

15 
GECO Fusilier: A Powder Magazine 

Vol. 1 No. 2: April 11, 1942 
General Engineering Company (Canada) Fonds 

Reference Code: F 2082-1-1-22 
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PSD 3.4  

 16 
GECO Fusilier: A Powder Magazine 

Vol. 1 No. 2: April 11, 1942 
General Engineering Company (Canada) Fonds 

Reference Code: F 2082-1-1-22, Box 3 
Archives of Ontario 

 

TRANSCRIPT: 
WE’RE ALL IN THE GOOD FIGHT TOGETHER 

“Come then—let us to our task—to the battle and and toil” exhorted Winston 
Churchill, and throughout the length and breadth of the land the women of 
Canada have answered the trumpet call to national service with a zeal that is 
providing historians with the material for some of the brightest pages in the 
future annals of this second world war. 
From offices, from stores, from factories, schools, and homes, from 
universities, have come the recruits for a swiftly expanding army of overalled 
women who by their amazing aptitude in mastering unfamiliar tasks have 
become a vital factor in our wartime industrial front, and have brought us in 
sight at least of the total production for total war towards which we are 
progressing. 
But it is not only at the lathes, drill presses, boring and assembling machines, 
electrical wiring for aircraft, and the kind of work we do at “Scarboro”—to 
name but a few of the war occupations—where women are doing their bit. 
Women are playing an increasingly important part of the scientific and 
chemical research, on the farms, in the replacement of men in essential 
peacetime industries—in fact, there are few aspects of the whole pattern of 
Canada at war where women are not playing a notable role. 
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How extensive is this participation is glimpsed by the fact that one out of 
every 38 women registered under the National registration of two years ago 
is now directly engaged in wartime industry. This is a high percentage when it 
is borne in mind that 22 out of every 38 women registered at that time were 
listed as “homemakers” a large majority of whom, up to the present at least, 
have not been classed as available for industrial employment. 

 
Women Will Fill the Gaps 

More and more as the armed services require further withdrawals of men, as 
war industry simultaneously increases both in scope and tempo, further 
demands will be made on women to fill the gaps, for it is here only that 
adequate reserves remain. 

Not even the sketchiest chronicle of what women are doing in this war would 
be complete without reference to their truly magnificent contribution in 
respect of the voluntary services. Among the numerous patriotic and 
charitable organizations [officered] and maintained by women from coast to 
coast, may millions of dollars have been raised and distributed for the relief of 
war victims in Britain and the occupied countries of our allies. Incredible 
amounts of clothing, food, medical supplies and comforts of all kinds have 
been sent to war torn Europe and Asia. 

Mobile canteens and ambulances are further items in the imposing list of aid 
provided by Canadian women to the less fortunately situated Motherland. 

Hostess houses furnishing recreational centres for the men of the armed 
services have been established across Canada. Canteens operated entirely 
by voluntary female help dispense food to men of the army, navy, and air 
force. Books, magazines, cigarettes, not to mention socks, mufflers, mitts, 
and dirty bags, are now routine matters. Food, clothing, and cigarettes are 
also supplied through the International Red Cross to British prisoners of war 
in Germany and other parts of the world. 
All in all, the women of this country in whatever walk of life they may be, 
whether in uniform, overalls, or aprons, are entitled to hold their heads high, 
for they are doing a grand job in full knowledge of the fact—THAT THE WAR 
CANNOT BE WON WITHOUT THEM. 
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PSD 3.5  
 “Let’s Visit” Radio Broadcast Transcript Program Introduction (1:17) 

 
Male Host - Let’s Visit! We take on Let’s Visit microphone to one of the largest 
fuse filling plants in the Dominion of Canada. 
Female Host - In Scarboro Plant of the General Engineering, at Toronto, 
Ontario.Your name is? 
Anne - Mrs. Anne Edmonds. 

Female Host - You are interested in doing a full-time war job Mrs. Edmonds? 
Anne - Yes I am. With my husband overseas, I have felt for a long time that I 
should be helping too. Now the children are older and I have a plan for them to 
be well-looked after and I am ready to start. 

Female Host - Well I’m glad to hear that! Canada has increased her ammunition 
filling program tremendously. We replace the millions of shells that are being 
used in the invasion. Plenty of ammunition means that saving of casualties, and 
the speeding of victory. Here at Scarboro, we are filling the fuses and other small 
parts of the shell. For this work hundreds of women are needed. Their desk 
fingers are especially skilful at those fine, light operations. You don’t need 
previous experience. 
Anne - Oh you don’t need to sell me on the job here; after all, my mother and 
three sisters have worked here. They have told me how clean it is. They say the 
work isn’t hard to do or learn, and I hear the meals are grand. Anyhow, my family 
seems to feel they are doing something about this war, so I’d like to join them 
here. 17 

 
Let's Visit (1945)  

General Engineering Company (Canada) Fonds 
Radio Transcription Disk 

Reference Code: F 2082-1-3-1 
Archives of Ontario 
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Group	2:	Women	in	the	Workforce	

PSD	3.6	

	

18	
 
Attack on all Fronts :  war propaganda campaign - World War II, 1943.  
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PSD 3.7  
 

19 
 
Women soldering and assembling cables for airplanes, Canadian Car and Foundry Co. 1945, Fort 
William (Ont.). Canadian Car and Foundry Collection. Reference Code: C 190-3-0-0-43 
Archives of Ontario, I0002965  
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PSD 3.8  
 

20 
General Engineering Company (Canada) Fonds Canadian Car and Foundry Collection. 
Reference Code: F 2082-1-2-2.1 Archives of Ontario, AO 2628  
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PSD 3.9 
 

 21 
Women wiring the main distribution panels for airplanes, Canadian Car and Foundry Co. 1945, 
Fort William (Ont.) Canadian Car and Foundry Collection Reference Code: C 190-3-0-0-42 
Archives of Ontario, I0002964  
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PSD 3.10  
 

22 
 
Filling Assembly, Primer 15 
General Engineering Company (Canada) Fonds Reference Code F 2082-1-2-2.3 Archives of 
Ontario  
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Group	3:	Women	and	Recreation	
 
PSD 3.11 
 

23 
Bowling 

General Engineering Company (Canada) Fonds 
Reference Code F 2082-1-2-3.1 

Archives of Ontario 
 
 

PSD 3.12 
 
 

24 
Baseball 

General Engineering Company (Canada) Fonds 
Reference Code: F 2082-1-2-3.2 

Archives of Ontario 
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PSD 3.13 

25	
GECO Fusilier: A Powder Magazine 

Vol. 3 No. 2: May 8, 1944 
General Engineering Company (Canada) Fonds 

Reference Code: F 2082-1-1-22, Box 3 
Archives of Ontario 
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PSD 3.14 
 

“Let’s Visit” Radio Broadcast Transcript The Recreation Program (1:30) 
 

Woman Host - Much of the health and happiness of our workers is due to our 
recreation programs. Recreation for women is under the direct of Ms. Helen [?], 
who will show us about the centre.  
Man Host - How do you do Ms. [?]? Well, there’s certainly lots of space to play 
here. Tell me, just what games do you play?  
Helen - Well, those big cans of [?] are provided for golf driving practice for those 
employees who plan on getting their exercise and sunshine on the golf course. 
And these shuffle board courts are used a great deal in spare moments, as more 
and more people are realizing the real thrill in this game.  
Woman Host - Well can employees use this anytime during the day?  

Helen - The centre is supervised from nine in the morning to ten at night, by two 
recreation supervisors, whose job it is to see that employees participate and 
learn. Our two badminton courts here are very popular. Players provide their own 
racquets, but birds are provided for them. The nets can be changed for volleyball, 
which is played by six enthusiastic shop teams.  
Man Host - But do you find that these facilities are really used, and is it really 
necessary to have all these tennis tables, and driving courts, and shuffle board 
games we see here?  

Helen - There certainly is. We are gradually building up more and more 
participation. And all over recreation survey last week indicated that 1,400 took 
advantage of recreational facilities, sponsored by both inside and outside the 
centre. 26 

Let's Visit (1945) 
General Engineering Company (Canada) Fonds 

Radio Transcription Disk 
Reference Code: F 2082-1-3-1 

Archives of Ontario 
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PSD 3.15 
 

“Let’s Visit” Radio Broadcast Transcript The Health and Beauty Program (0:33) 
 

Man Host - Well you have dramatic clubs and glee clubs as well.  

Woman Host - Yes. But hell, did I hear you say beauty?  
Helen - You certainly did. Our health and beauty program is popular among 
old and young. It provides relaxing exercises to music, and a good thing for a 
tired war worker.  

Man Host - Well I tell you Helen those pinup girls are a good example of some 
of your beauty out here.  

Helen - Yes, they’re selected as pinup representatives for the various shops. 
The pinup contest was planned and carried out by the Fusilier, our plant 
magazine, which is published every two weeks. 27 

Let's Visit (1945) 
General Engineering Company (Canada) Fonds 

Radio Transcription Disk 
Reference Code: F 2082-1-3-1 

Archives of Ontario 
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Group	4:	Miss	War	Worker	Beauty	Contest	
 
PSD 3.16 

28 
GECO beauty contestants 

General Engineering Company (Canada) Fonds 
Reference Code: F 2082-1-2-1 
Archives of Ontario, I0028230 

 
PSD 3.17 
 

29	
GECO beauty contest winners 

General Engineering Company (Canada) Fonds. 
Reference Code: F 2082-1-2-1 
Archives of Ontario, I0028229 
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PSD	3.18	
 

30 
GECO Fusilier: A Powder Magazine Vol. 1 No. 7: June 20, 1942 

General Engineering Company (Canada) Fonds 
Reference Code: F 2082-1-1-22, Box 3 

Archives of Ontario 
 
 
 

TRANSCRIPT 
ATTENTION ALL YE MAIDENS FAIR FAME AND FORTUNE YE MAY SHARE 

From the way things are shaping up it looks as if “Scarboro” will have an entrant in 
the beauty contest, restricted to women actively engaged in war plants, which is 
being sponsored by the Toronto Police A.A. Judging is to take place at the Toronto 
Police Diamond Jubilee Day to be held at the Exhibition grounds on July 18th. 

… Entrants must be 16 years of age or over, and must be clad in their factory 
costume. Office workers are barred. 

As the suggestion of the management the matter of choosing a “Miss Scarboro” to 
represent GECO was considered and approved by the M.W.A. Executive and this 
organization will sponsor the undertaking and assume responsibility for the 
selection. The management has promised its full cooperation . . . 

It is understood that most if not all of the other war plants in the Toronto area will 
be represented, and it was felt by both management and the M.W.A. Executive 
that “Scarboro” has no reason to take backwater from anybody in the manner of 
feminine pulchritude. So, as was said at the start, it looks as if we’ll be “in” there 
with a contestant that will take some beating. 
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PSD 3.19 
 

 

31 
GECO Fusilier: A Powder Magazine 

Vol. 1 No. 7: June 20, 1942 
General Engineering Company (Canada) Fonds 

Reference Code: F 2082-1-1-22, Box 3 
Archives of Ontario 

TRANSCRIPT: 

CONTEST PRODUCES BEVY OF BEAUTIES 
By the time this appears in print, the eight exponents of “super” feminine 
pulchritude to uphold the honour and glory of “Scarboro” in the “Miss War 
Worker” contest, will have been selected. . . . Entrants must be 16 years of age 
or over, and must be clad in their factory costume. Office workers are barred.  
It’s too bad the Fusilier had to go to press before the judges had made their 
decision, otherwise it would have been a pleasure to acclaim the local winners 
personally.  

However, we can extend the congratulations of the whole GECO personnel of 
“Scarboro” to the chosen octette and offer to them our very best wishes for their 
success on the 18th at Exhibition Park when “Miss War Worker” will be 
selected.  

At the same time we must not overlook the others who entered the local 
preliminaries and who were not so fortunate as to be picked out to represent 
“Scarboro”. Their good sportsmanship in entering in the first place made it a 
contest, and in the second place it contributed not a little to the interest and fun 
of the whole affair.  
It’s unfortunate that our official entry by mutual agreement with the other plants, 
was restricted to eight because we think everyone will agree that any of our girls 
who went before the judges on Thursday night could have represented 
“Scarboro” with credit to the plant and to themselves. 
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2. Black Line Masters:  

 

BLM 3.1  Student Handout: Analyze a Written Document 
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Materials created by the National Archives and Records Administration are in the public domain.Materials created by the National Archives and Records Administration are in the public domain.

Analyze a Written Document

Meet the document.
Type (check all that apply):
	❑	Letter	 ❑	Speech	 ❑	Patent ❑	Telegram	 ❑	Court document 
 ❑	Chart	 ❑	Newspaper  ❑	Advertisement ❑	Press Release ❑	Memorandum 
	❑	Report ❑	Email ❑	Identification document	 	 ❑	Presidential document	 	

	❑	Congressional document ❑	Other 	

Describe it as if you were explaining to someone who can’t see it.
Think about:  Is it handwritten or typed? Is it all by the same person? Are there stamps or other marks? What else do you see on it?

Observe its parts.
Who wrote it?  

Who read/received it? 

When is it from? 

Where is it from?

Try to make sense of it.
What is it talking about?

Write one sentence summarizing this document.

Why did the author write it?   

Quote evidence from the document that tells you this.

What was happening at the time in history this document was created?

Use it as historical evidence.
What did you find out from this document that you might not learn anywhere else?

What other documents or historical evidence are you going to use to help you understand this 
event or topic?
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BLM 3.2   Student Handout: Analyze a Cartoon  

Materials created by the National Archives and Records Administration are in the public domain.Materials created by the National Archives and Records Administration are in the public domain.

Analyze a Cartoon

Meet the cartoon.
Quickly scan the cartoon. What do you notice first?

What is the title or caption?

Observe its parts.
WORDS

Are there labels, descriptions,  
thoughts, or dialogue? 

VISUALS

List the people, objects, and places in 
the cartoon.

List the actions or activities.

Try to make sense of it.
WORDS

Which words or phrases are the most 
significant? 

List adjectives that describe the emotions 
portrayed.

 

VISUALS

Which of the visuals are symbols?  

What do they stand for?
 
 

Who drew this cartoon?   When is it from?

What was happening at the time in history it was created?

What is the message? List evidence from the cartoon or your knowledge about the cartoonist 
that led you to your conclusion.

Use it as historical evidence.
What did you find out from this cartoon that you might not learn anywhere else?

What other documents or historical evidence are you going to use to help you understand this 
event or topic?
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BLM 3.3   Student Handout:  Analyze a Photograph  

Materials created by the National Archives and Records Administration are in the public domain.Materials created by the National Archives and Records Administration are in the public domain.

Analyze a Photograph

Meet the photo.
Quickly scan the photo. What do you notice first?

Type of photo (check all that apply):
	❑	Portrait ❑	Landscape ❑	Aerial/Satellite ❑	Action  ❑	Architectural  
	❑	Event ❑	Family  ❑	Panoramic  ❑	Posed ❑	Candid 
	❑	Documentary ❑	Selfie ❑	Other 

Is there a caption?  ❑	yes  ❑	no

Observe its parts.
List the people, objects and activities you see.

 PEOPLE OBJECTS ACTIVITIES 

Write one sentence summarizing this photo.

Try to make sense of it.
Answer as best you can. The caption, if available, may help.
Who took this photo?

Where is it from?

When is it from?

What was happening at the time in history this photo was taken?

Why was it taken? List evidence from the photo or your knowledge about the photographer that led 
you to your conclusion.

Use it as historical evidence.
What did you find out from this photo that you might not learn anywhere else?

What other documents, photos, or historical evidence are you going to use to help you 
understand this event or topic?
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34 

 

BLM 3.4  Student Handout – Analyze a Poster      35 

Materials created by the National Archives and Records Administration are in the public domain.Materials created by the National Archives and Records Administration are in the public domain.

Analyze a Poster

Meet the poster.
Quickly scan the poster.  What do you notice first?

Observe its parts.
WORDS

Does it have a message printed on it?

Are there questions or instructions?

Does it say who created it?

VISUALS

List the people, objects, places, and 
activities in the poster.

What are the main colors used?

Are there any symbols?
 
 

Does the poster try to persuade mainly through words, visuals, or both equally?

Write one sentence summarizing this poster. 

Try to make sense of it.
When is this from?

What was happening at the time in history this poster was created?

Who do you think is the intended audience? 

Why was it created? List evidence from the poster that tells you this. 

Use it as historical evidence.
What did you find out from this poster that you might not learn anywhere else?

What other documents or historical evidence are you going to use to help you understand this 
event or topic?
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BLM 3.5  

Student Handout: Synthesizing Primary Documents  

1. Describe women’s roles during World War II in Canada.  

3. What was society’s perspective on women and their contributions? Why do you 
think this?  

 

 

3. What did your primary documents emphasize about women’s lives?  Do you think this 
was an accurate depiction of women and their lives during the time?  
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BLM 3.6  Student Handout: Comparing Primary Documents 

Group 1: Women in the Workforce Group 2: Women in the Workforce 
What was the main message conveyed through the 
primary documents?  

 

 

According to these primary documents, what was 
women’s main role in the war effort?  

 

 

 

How were women portrayed through the primary 
documents?  

What was the main message conveyed through the 
primary documents?  

 

 

According to these primary documents, what was 
women’s main role in the war effort?  

 

 

 

How were women portrayed through the primary 
documents? 

Group 3: Women at Leisure Group 4: Miss War Worker Beauty Contest 
What was the main message conveyed through the 
primary documents?  

 

 

According to these primary documents, what were 
women’s lives like during the war?  

 

 

 

How were women portrayed through the primary 
documents? 

What was the main message conveyed through the 
primary documents?  

 

 

According to these primary documents, why do you think 
this beauty contest was held?  

 

 

 

How were women portrayed through the primary 
documents? 
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BLM	3.7		

Student	Handout:	Working	Women	–	Rethinking	sources	36	
 

1. Who created the sources you looked at? 

 
 
      

2. Who or what do you think the documents were for? 

 
 
 

3. What message did they want to send about women working at the factories during the 
war? 
 

 
 

4. What kind of things do you think are missing from the point of view represented in the 
sources? 

 
 
 

5. What did you learn from the sources you read or looked at? 

 
 
 

6. Can you answer the research question –  What was the work experiences like for 
women working in factories during World War II? – from only these sources? 
 
 
 

7. What other sources would you want or need? 
 
 
 

8. On a scale from 1 to 5, do you feel that these are valuable sources to learn from? 

1  2  3  4  5 

Why or Why not?  
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TITLE OF STORY:  Prisoners of War 

LESSON # 4 

COURSE: Canadian History since World War I, Grade 10 Academic  

Specific Expectations:  
 
C1.1 describe some key social changes in Canada during this period and explain their main 
causes as well as their impact on different groups in Canada  

C1.4 describe the main causes of some key political developments and/or government policies 
in Canada during this period and assess their impact on different groups in Canada  

Ontario Government, The Ontario Curriculum Grades 9 and 10: Canadian and World Studies (Toronto, 
Ministry of Education, 2013), p. 115.  
 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives   
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Ethical Dimensions 
 
 
OVERVIEW:  This lesson is in a collection that will focus on the social, economic and political 
aspects throughout the 1939-1945 period in Canadian society. This lesson will focus on 
Prisoner of War (POW) Camps within Canada.  Students will explore the nature of these camps 
and consider the decision making in implementing them.  This lesson allows students to 
contemplate the lawfulness and validity of such camps and the rationality that surrounded them 
at the time.  Students will examine posters and photos to understand the social, cultural and 
emotional setting at the time, as well as research who was put in the camps to then argue for or 
against their necessity during the war.  
 
APPENDICES: 

• Primary Sources (PSD 4.1/ PSD 4.2/ PSD 4.3/ PSD 4.4/ PSD 4.5/ PSD 4.6/ PSD 4.7/ 
PSD 4.8) 

• Black Line Masters (BLM 4.1/ BLM 4.2/ BLM 4.3/ BLM 4.4) 
 
Materials:  

• Chalkboard/Chalk  
• Computers 
• Internet  
• Student Handout: For those Arguing for POW Camps BLM 4.1 
• Student Handout: For those arguing against POW Camps BLM 4.2 
• Student Handout: Questions to Build Your Arguments BLM 4.3 
• Exit Slip BLM 4.4 
• Primary Source Documents PSD 4.1 – 4.8 
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PLAN OF INSTRUCTION:   
 

Step 1: Warm up (5 min) 
Where is the wonder?   

• Teacher writes “Prisoner of War Camps” on the board.   
• Students take turns writing words they associate with these camps on the board.  
• Students can write anything they know or have heard about these camps.  

Step 2: Discussion  (10 min) 
• Students and teacher read all the words/statements on the board.   
• Teacher asks students what Prisoner of War Camps were – interned civilians and 

enemy combatants during the Second World War.  Prisoners were put to work and slept 
in barracks.  

• There were POW camps all over Canada, including in New Brunswick, Quebec, Ontario, 
Alberta, and British Columbia 

• Germans, Italians and Japanese civilians and enemies of war were kept as prisoners of 
war on suspect they were spies/Nazis and considered enemy combatants  

 

Step 3: Modeling (10 min) 
• Students will be looking at the necessity of these camps in Canada during World War II  
• Teacher will emphasize we are looking at historical perspectives and the social, cultural, 

intellectual and emotional setting that shaped the formation of these camps  
• Remind students not to put our ethical standards of today on the past  
• Frame the time period – there was real fear and paranoia of spies and enemy 

combatants infiltrating Canada and spoiling military plans 
• Submarines were sunk off the East Coast, Pearl Harbour, very scared war would come 

to Canada  
	

Step 4: Guided Activity (25 min) 
• Students will be looking at the necessity of these camps in Canada during World War II  
• Students will be put into pairs or groups of three if necessary 
• Student pairs will be assigned a side, either arguing for the necessity of POW Camps or 

against them 
• Students who are assigned to argue against the necessity of prisoner of war camps will 

looks at the following documents: PSD 4.1, 4.2, 4.3 & 4.4 
• Students arguing against the camps will also receive a handout with information. BLM 

4.2 
• Students who are assigned to argue for the necessity of prisoner of war camps will look 

at the following documents: PSD 4.5, 4.6, 4.7 & 4.8 
• Students arguing for the camps will also receive a handout with information. BLM 4.1 
• Students will fill out the worksheet BLM 4.3 while looking through their sources in order 

to understand and formulate their arguments  
• Students can include their own sources and arguments outside the sources provided  
• After completing this worksheet, pairs will join another group on the same side as them 

and share their information with each other to bolster their arguments  
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Step 5: Sharing / Discussing / Teaching (30 min) 
• Each pair will then join a pair on the other side and will take turns arguing their side  
• The side arguing for the necessity of these camps will go first giving reasons for why this 

was needed during World War II  
• The side not giving their arguments will remain silent while listening until it is there time 

to go  
• After 20 minutes, students will then switch sides and argue the opposite side  

 
Step 6: Wrap-Up (10 min) 

• Students will be asked to fill out an exit slip reflecting on the exercise on prisoner of war 
camps in Canada (BLM 4.4) 

 
 
ASSESSMENT: 

• Assessment for learning: 
o Teacher can evaluate student understanding of primary sources during the 

discussion (diagnostic).  
o Teacher can also evaluate how much students already know about Prisoner of 

War Camps in Canada during World War II in the discussion and what is written 
on the board.  

• Assessment as learning: 
o Teacher will walk around and listen to groups brainstorming their arguments as 

well as articulating these arguments to their opponents.   
• Assessment of learning: 

o Teacher can evaluate what student’s understood from the lesson by reading their 
exit tickets BLM 4.4  
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APPENDIX:  
 

1. Primary Source Documents:  
 

 
Documents for students arguing against PoW Camps 
 
PSD 4.1

 
37 
People of Japanese ancestry depart by train for an internment camp, 1942. 
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PSD 4.2  
 
 
Dormitory for Japanese-Canadian men interned during World War II in the Forum 
Building at the Pacific National Exhibition.  38 
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PSD 4.3  

The Second World War on Canadian Soil: Japanese Canadians' Forced Relocation 

 
Japanese Canadians taking the train to the west coast, on the way to live in Japan, following the 

Second World War. About 4,000 Japanese Canadians left Canada for Japan as a result of the 

treatment they received at the hands of the Canadian government during the War. Some of 

them had never even seen Japan, having been born in Canada; yet they felt driven to leave. 

Photographer unknown - Library and Archives Canada 
1942 
C-057250 39 
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PSD 4.4  

  40 

April 1942 newspaper notice ordering Japanese males to report to the RCMP at the Clearing 
Station of the B.C. Security Commission at 314 Powell St. 
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Documents for students arguing for PoW Camps: 

PSD 4.5 

 

41 

http://www.cbc.ca/archives/entry/pows-behind-canadian-barbed-wire 

 

 

 

 

 

 

 

PSD 4.6 
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Careless Talk Brings Tragedy in Wartime Designed by Lionel Jameson 42 

 

 

 

 

 

 

 

 

PSD 4.7  
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I was a Victim of Carless Talk designed by Harry Mayerovitch 1943 43 
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PSD 4.8   44 

Sen t - Pr i sone r s G~ame r a ,
Love ~ l o~es , g i r l s Adm i t

Espano l a , ' Ma r ch 19 ' (CP) . =The O
b i za r r e s t or y o f - f i ve young Espa - 1 -
no l a g i r l s exchang i ng l ove l e t t e r s
w i t h Ge rman wa r pr i sone r s i n t he
Nor t he rn On t a r i o i n t e rnmen t camp ,
and o f one o f t he g i r l s send i ng l e t -
t e r s ou t o f t he coun t r y and buy i ng
a came r a f or a pr i sone r , was un -
f o l ded i n mag i s t r a t e ' s cour t he r e
t oday.

The f i ve g i r l s , aged 15 and 16 ,
p l eaded gu i l t y t o cha rges unde r t he
De f ense - aL - : Ca r r ada : Regu l a t i gps o f
co i mun i ca l i i g - w i l l c - t he - pr i sone r s
and we r e n l aced an suspended sen -
t ence a f t e r Mag i s t r a t e E . Ar t hur s
and Crow ; i A t t orney E . D . W i l k i ns
o f Sudbur y , t h i r t y - f i ve m i l es eas t o f ; ,
he r e , r epr i manded t hem .

O f t he g i r l s ' ac t i on i n send i ng l e t -
t e r s t o t he Un i t ed S t a t es f or t he

; pr i sone r s , Mag i s t r a t e Ar t hur s sa i d ,
" I t may mean t he l oss o f t housands

o f l i ves ove r seas , " and t he Crown A t -
t orney dec l a r ed : " The Naz i w i l l
s t op a t no t h i ng , and he has appa r -
en t l y t r i ed t o use t hese g i r l s as t oo l s
f or h i s ne f a r i ous wor k . "

The s t or y was un f o l ded f or t he
mos t pa r t by Corpor a l Sack Burge r
' o f t he Roya l Canad i an Moun t ed
Po l i ce , and b i t s we r e f i l l ed i n as t he
chas t ened g i r l s , pa r t o f t he t i me i n
t ea r s , answe r ed ques t i ons o f t he

mag i s t r a t e and Crown A t t orney . The
cour t was c l osed excep t t o t he pr ess .

As t o l d by Burge r , who t es t i f i ed
t ha t t he l e t t e r s ma i l ed f or t he Ge r -
mans " m i gh t have con t a i ned i n f or -
ma t i on ve r y va l uab l e t o t he enemy , "
t he s t or y had i t s beg i nn i ng abou t
Februa r y , 1941 , and con t i nued f or a
yea r .

Le t t e r s we r e exchanged be t ween
t he g i r l s and t he pr i sone r s ; l e t t e r s
desc r i bed by Burge r as " s i l l y l ove - ,
a f f a i r t h i ngs " wh i ch con t a i ned no t h - ;
i ng i nc r i m i na t i ng . The g i r l s sen t
t he pr i sone r s p i c t ur es o f t hemse l ves ;
some o f t he g i r l s r ece i ved pr esen t s ,
such as l ocke t s and r i ngs , f rom t he
pr i sone r s .

The o l des t o f t he group was t he
" r i ng l eade r , " Burge r . t es t i f i ed . She
ma i l ed l e t t e r s i n Ge rman f or a
pr i sone r , r ece i ved money f rom t he
Un i t ed S t a t es and bough t t he pr i s -
one r a came r a and p i c t ur e - deve l op -
i ng equ i pmen t .

A r egu l a r pos t o f f i ce sys t em was
se t up be t ween t he pr i sone r s and
t he g i r l s . A p l ace wou l d be chosen
f or l e t t e r s t o be l e f t , used f or a
wh i l e and t hen changed .

The g i r l who bough t t he came r a
sa i d she was a f r a i d no t t o he l p t he
pr i sone r s because she had been t o l d
by a gua rd t he pr i sone r s wou l d r e -
ma i n i n Canada a f t e r t he wa r and
" because I was t o l d t he pr i sone r s
wou l d doub l e pun i sh us a f t e r t he i
wa r when t hey go t f r ee i f we d i d

' no t he l p t hem . "
One o f t he g i r l s was quo t ed by

Burge r as say i ng a . pr i sone r sm i l ed
back . a t . he r - when , sbo. sm i l ed _a t h i m ,
" a t ` . :

�

h i 3ckey~ , 9a

�

" ; i n . ] Februa r y , "

1941 , and shor t l y a f t e rwa rd she be -
gan wr i t i ng h i m l e t t e r s . Ano t he r
g i r l sa i d once one o f t he pr i sone r s
k i ssed he r . .

One o f t he g i r l s t es t i f i ed t ha t he r
acqua i n t ancesh i p w i t h t he pr i sone r s
began when he r f a t he r brough t he r
a l e t t e r f rom a pr i sone r . He r f a t he r
de l i ve r ed he r answe r and - t hr ee
o t he r l e t t e r s be f or e he j o i ned t he
Ve t e r ans ' Gua rd a t ano t he r Nor t h -
e rn On t a r i o po i n t .

" They l i ke l y d i d i t i l l a sp i r i t o f
romance , bu t i t goes , beyond t ha t
when pr i sone r s make dupes o f . t hem
l i ke t ha t , " Mr . W i l k i ns sa i d , add i ng
t ha t " i t i s amaz i ng - t ha t , such a
t h i ng as a came r a f rom t he ou t s i de
wor l d cou l d , be go t i n t o t he com-
pound : Jus t wha t e l se cou l d be
smugg l e d i n i f t he came r a go t i n ! "

1$9
r kR
1E[3U OP EAN
1959
CAJT ADA
PR I a011 I ERS
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2. Black Lines Masters  

BLM 4.1 Handout for students arguing for PoW Camps: 

 

Prisoner of War Camps were Necessary during World War 2: 

Think about what it would have been like during the years 1939-1945.  Consider the Propaganda posters 
you have looked at, as well as the many others that circulated the country.  There was a real fear of 
military plans being leaked by careless talk and spies.  There were horrible stories coming back from the 
war in Europe.  The war fostered great fear of saboteurs and spies and on anyone born from enemy 
descent.  German U-boats sank Canadian ships and German submarines touched shore in Canada.  
There were significant calls on the government to protect Canadian citizens at home.  

“While few people remember it now, Canada was home to thousands of German and 
Italian prisoners during the Second World War. With Britain fearful of a possible 
invasion, more than 37,000 of their PoWs were transported to remote camps across 
Canada. Over a seven-year period the prisoners basked in a unique brand of Canadian 
hospitality, enjoying a lifestyle that convinced some to eventually call Canada home. 
CBC Archives takes a look back at the reality of life behind the Canadian barbed wire.” 
– CBC Digital Archives 45 

“German submarines sank over 100 ships in Canadian and Newfoundland coastal waters. 

By May 1942, German U-boats operated in the approaches to Newfoundland and Nova Scotia. They had 
even penetrated the Gulf of St. Lawrence and the St. Lawrence River where they sank over 20 merchant 
vessels and warships, including one less than 300 kilometres from Québec City. These losses prompted 
Ottawa to close the Gulf of St. Lawrence to ocean shipping. In 1944 and 1945, German submarines 
returned and sank Canadian warships just off Halifax harbour. 

Some Germans landed in Canada. In 1942, German submarines put ashore an agent in Gaspé and 
another near Saint John, New Brunswick; neither did any harm. In 1943, a landing party from a U-boat set 
up an automatic weather transmitting station in Labrador.” – Canadian War Museum 46 
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BLM 4.2 Handout for Students Arguing against PoW Camps:  

 

Prisoner of War Camps were Unnecessary and Caused Undo Stress 

Although there was great fear surrounding enemy combatants and spies in Canada, the imprisonment of 
civilians also included innocent Canadians.  Thousands of Japanese Canadians were forced from their 
homes and had to sell their businesses due to wartime suspicion.  German, Italian and Austrian citizens 
were also put into these camps to restrain their communications and movement.  These camps restricted 
innocent people and took away their rights and freedoms.  Prisoners were put to work such as road 
building, forest clearing and earned cents a day.   

“Not all Canadian children were allowed to participate in the war effort. Canadians 
of German or Italian descent were teased, taunted or assaulted. The victims sometimes fought back, 
insisting they were as Canadian as anyone else, but most slunk away to the shadows, not anxious to 
draw attention to their heritage. Gloria Harris recounted that, "We were never, ever allowed to forget that 
we were foreign. I was born in this country, but I was ‘foreign.’” Canadians of Japanese descent were 
actively harassed after Canada went to war with Japan in December 1941. Children were among the 
23,000 Japanese Canadians who were viewed as threats to Canada's security and moved by the 
government from their homes on the British Columbia coast to communities and camps in the interior.” – 
The Canadian Encyclopedia47  

“World War II was a frightening time for Canadians. It was frightening for those who fought on battlefields, 
so far from their homes. And it was frightening for those at home, waiting for news of their loved ones. 

But it was also a frightening time for anyone who happened to have been born in the wrong country — 
like Germany, Japan or Italy — people who were born abroad, but who were now perceived as enemies 
or potential threats, here on Canadian soil.” – CBCnews 48 

“By the Symmer of 1944, the number of German PoWs in Canada had risen to 24 633 which put Canada 
in a unique position among the Commonwealth countries… The disproportionate number of prisoners in 
Canadian captivity not only had profound implications for Canadian foreign policy among Allied States, 
but also the treatment of POWs themselves. One of the most challenging issues the Canadian authorities 
faced during these years was providing adequate medical care for the thousands of German POWs held 
in internment camps across the country.” 49 
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BLM 4. 3                       

 

Questions to Build Your Arguments: 

 

1. Was the Government justified in creating POW Camps?  Why or Why not?  

 

 

2. Did these camps fulfill their purpose?  

 

 

3. Whom did these camps affect?  

 

 

4. What were the positive or negative consequences of these camps?  

 

 

5. Whose perspective are you considering at the time?  

 

 

6. What was the emotional setting like during World War II in Canada?  

 

 

7. Include any strong arguments you can think of for you side:  
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BLM 4. 4   

EXIT TICKET:  

 

Consider the following questions and write a response based on today’s lesson:  

1. Is it ethical to imprison enemies of war in camps?  

2. Were POW camps necessary in Canada or were they founded on hysteria? 

3. Whose perspectives are considered when arguing for or against POW camps? 

-

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________

____________________________________________________________________________________ 
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