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SHOW ME THE EVIDENCE!: Exploring Canadian Experiences of the Cold War through
Photography
COURSE: Canadian History Since World War 1 (CHC 2D)
SPECIFIC EXPECTATION: D2. Communities, Conflict, and Cooperation: analyse some key
experiences of and interactions between different communities in Canada, as well as interactions between
Canada and the international community, from 1945 to 1982 and the changes that resulted from them
(Canadian and World Studies, Canada, 1945-1982)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Evidence
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical Perspectives
LESSON #: 1 of 4
OVERVIEW: Sometimes our idea of a time, place, event or person can be skewed by the images we are
presented in the media. The Cold War is no stranger to reinterpretations by Hollywood and spy novels and
much of what we know about the period between 1945 and 1991 is told through the experiences of political
players in the United States of America and the Soviet Union. In this lesson, students use primary source
evidence in the form of photographs from the Cold War period to understand the far-reaching impacts the
Cold War had on Canada. This lesson is in part adapted from Peter Seixas and Tom Morton’s “Hook, Line
and Linker” activity from The Big Six: Historical Thinking Concepts.
INSTRUCTIONAL ORDER: This lesson would be best taught early in unit exploring the post-war period.
Some knowledge of the aftermath of World War II and a general definition of the Cold War would be helpful
for students, especially during the Mind Mapping activity, but is not required.

A. Organization of Lesson:
PLAN OF INSTRUCTION:
Materials:
• Handouts:
o BLM 1.1
o BLM 1.2
o BLM 1.3
o BLM 1.4
o BLM 1.5
• Primary Source Documents
o PSD 1.1 (to be projected or printed and distributed)
• Blackboard or chart paper
• Projector or SmartBoard (if available – alternatively, content can be printed and distributed)
Step 1: Warm up – Visualizing the Cold War (5 minutes):
Thanks to books, movies, video games and television, we tend to have some idea of what certain
time periods looked and sounded like. The only problem is, our ideas about the past might not be accurate –
in some cases they might even be completely fictional! To assess the kinds of images and evidence of the
Cold War students are coming into the classroom with, have them create a Mind Map using BLM 1.1. This
chart will guide them in exploring how they think about the Cold War period. Have them list their ideas,
using either words or images, about what the Cold War looked like, sounded like and felt like. Sample
answers include:
• Looked like: bombs, black and white, rockets, politicians, posters
• Sounded like: sirens, airplanes, radio
• Felt like: scary, tense, ominous
Some students might struggle to fill each section (especially the sections about what the Cold War
sounded and felt like), but remind them that this task is simply to gauge how much they already know about
the 1945-1991 period. Encourage them to try to fill in at least one item for each section.
Step 2: Discussion – How do we know what we know? (10 minutes)
Have students share their Mind Maps with a partner. Together, they will circle the words or images that
they have in common. After roughly 5 minutes, bring the students back to a group discussion. Discuss the
following questions, keeping a list of some of the words/images the students included on their Mind Maps on
the board or on chart paper at the front of the classroom:
1. How do you think the Cold War would have looked? Sounded? Felt? Why?
2. What types of words/images did you and your partner have in common?
3. Why did you include these words/images on your Mind Map?
4. What were some examples of words/images that you included but your partner did not?
5. Was this activity easy? Difficult?
6. Where does your idea of the Cold War come from? Movies? Television? Books? Video games?
After discussing the Mind Map activity, introduce the big question for the lesson: Are my ideas about the Cold
War supported by evidence? Formulate a definition of evidence as a class. What types of things are considered to
be evidence? Explain that evidence is some kind of trace of human experience or activity that is deemed
significant enough to keep and is interpreted alongside other traces to form some idea of a time or place.
Only when this interpretation process is complete is a trace considered evidence.1 Note that the evidence that
has lasted until today is only a very small percentage of all of the evidence that once existed.
Why is evidence important? Discuss its purpose. Evidence frames and challenges our understanding of a
particular time, place or person. It informs our idea of what the past looked, sounded and felt like. Without

evidence, we would just be guessing. Have students review some of the words/images they included on their
Mind Maps. What evidence do they have for the information they included? Can they name their sources? If
not, discuss why this is a problem. Would historians write history this way?
Step 3: Modeling/Guided Practice2 – Working with Evidence (15 minutes)
To introduce students to working with evidence, begin by presenting them with photograph PSD
1.1. This image can be projected using an overhead projector or SmartBoard or can be printed and distributed
to students. Do not tell the students anything about the image, but explain that it is a primary source of
evidence (a source of information that was created at the time of the event). Ask students how they would
approach working with this piece of evidence. What steps would they follow to understand the image?
Sample answers may include:
• look up the image online
• find the source of the image for more information
• research some of the things that appear in the image
After discussing some of the steps the students would take to understand the image, lead them
through how to work with unfamiliar evidence:
1. Close viewing: Like close reading, when viewing visual evidence it is important to take a
moment to look closely at the image. Do not take notes or discuss the image at this point,
simply take a moment to look at the image in silence. What do you see? Is there colour?
Who or what is the subject of the image? How is the image framed? Give the students a
moment to simply look at the image and mentally note some of the characteristics of the
photograph.
2. Initial observations: After a moment of viewing the photograph, ask students to discuss their
initial observations. Start by drawing their attention to the use of black and white and the
rocket in the center of the image. Next, invite students to share their observation with the
class. Responses might include details like:
• a rocket
• a space launch
• trees
• snow
• a crane or power lines
3. Engaging inquiry: What questions do students have while viewing this image? Do they
wonder when the photograph was taken? Where is was taken? Who it was taken by? Provide
them with a few examples of the types of inquiry-based questions that can come from an
image like this and encourage them to share their own. These questions can become strong
starting points for research.
4. Inferring information: Discuss what students can infer (interpret or understand) from this
image given their initial observations and questions. What can the trees in the background
tell us? Where do you think this picture might have been taken given the clues in the
photograph? Encourage students to provide reasons for their inferences.
5. Compiling evidence: Next, provide students with additional information. This photograph
was taken from the Canadian Space Agency’s website and is an image of a rocket launched
by the Churchill Research Center. How does this new information change their
interpretation of the image? What do they think the story behind the image is?
After completing these steps, explain to students that their observations and questions can guide
their research. Students will not be conducting their own research during this activity, but provide them with
the following information about photograph PSD 1.1:
• During the Cold War period, scientific research in Canada focused on studying the Earth’s
atmosphere. Research focused on collecting information about the weather, atmosphere and

magnetic field. Although American rocketry was better developed following the war, Canada
made great gains in the field and cooperated with the United States. Both nations launched a
number of rockets in Churchill, Manitoba as it was perfectly situated to allow access to
Arctic regions and the magnetic pole.3
Given this evidence, facilitate discussion with questions like:
• What does photograph PSD 1.1 tell you about the Canadian experience of the Cold War?
• What can you learn from this source?
• Does it change your view of the Cold War in Canada? How?
Step 4: Independent Activity – Exploring Evidence of the Cold War (20 minutes)
After modelling how to read historical evidence, allow students the chance to use what they learned
independently. Students will be split into four groups and each group will be assigned a primary source (either
PSD 1.2, 1.3, 1.4 or 1.5). Using KWL (Know, Wonder, Learn) charts BLM 1.2 – 1.5 on the first sheet of the
handout, students will first closely view their source and will then start forming initial observations and
questions about their document. Make sure that students begin their analysis using only the first sheet of the
handouts to ensure that they practice viewing strategies.
After students have recorded their initial observations and have begun to form inferences, hand out
the second BML 1.2 – 1.5 worksheets to their corresponding groups. These handouts contain further
information about their source. Ask students to add this new information to their KWL charts and then have
them record their inferences about what their photograph reveals about the Canadian experience of the Cold
War. They must provide their inferences and evidence to support their claims. To finish, have students write
an overall claim about their primary source. What does it reveal about Cold War Canada?
Step 5: Sharing/Wrap Up – Reviewing Major Concepts (40 minutes)
Have each group present their photograph to the class. Project each photograph at the front of the
room as they are being discussed. As each group presents, have students add to their Mind Maps from the
beginning of class. In light of these four new pieces of evidence, how do they now imagine the Cold War
period to look, sound and feel? What did these sources reveal about the Cold War experience in Canada?
What evidence did their photographs present to bring the students to these conclusions?
In the last 20 minutes of class, discuss the activity. What did the students learn by using photographic
evidence? Did their idea of the Cold War change as a result of the activity? Review the Mind Map activity.
Were they able to provide better examples of what the Cold War period was like as a result of these four
pieces of evidence?
ASSESSMENT:
At the end of class, students are to hand in their Mind Maps with both their initial and evidence-based
ideas, and KWL charts. Use these documents, along with their presentations to gauge students’ understanding
of and comfort with using primary source documents and forming inferences from historical evidence.

APPENDIX A
1. Primary Source Documents
PSD 1.1: Churchill Research Center

Reproduced on the Manitoba Historical Society’s website:
http://www.mhs.mb.ca/docs/mb_history/44/exploringnorthernskies.shtml. Originally from Canadian Space Agency.
PSD 1.2: Aerial View of Fort Churchill

Reproduced on the Manitoba Historical Society’s website:
http://www.mhs.mb.ca/docs/mb_history/44/exploringnorthernskies.shtml. Originally from Canadian Space Agency.

PSD 1.3: Workers with Early Air Raid Siren in Toronto

Reproduced on Spacing Toronto website: http://spacing.ca/toronto/2015/11/12/cold-war-siren-system-toronto-never-used/.
Originally from City of Toronto Archives, Fonds 1257, Series 1057, Item 2230.
PSD 1.4: Canadian Espionage

Image courtesy of BC Open Textbook Project website: https://opentextbc.ca/postconfederation/chapter/9-4-the-cold-war/

PSD 1.5: “The Communist Threat to Canada”

Image courtesy of Library and Archives Canada website: http://www.collectionscanada.gc.ca/008/001/008001-119.01e.php?&document_id_nbr=43&brws=1&ts_nbr=12&&PHPSESSID=dc4is8d4el3lo41rd6e1irl7o4

2. Black Line Masters:

BLM 1.1

Name: __________________

CHC 2D: Picturing the Cold War
Looked Like:

Sounded Like:

Cold War
(1945 – 1991)

Felt Like:

BLM 1.2

Name: __________________
CHC 2D: Working with Primary Sources

INSTRUCTIONS: View the following photograph and fill in the KWL chart with your observations.

What I Know

What information can I get from the
source?

What I Want to Know

What information is missing?

What I Learned

What new information did I learn
from this source that I didn’t know
before?

BLM 1.2

Name: __________________
CHC 2D: Working with Primary Sources

ADDITIONAL INFORMATION
Aerial View of Fort Churchill:
At Fort Churchill, Manitoba, rocket trials were carried out by both the governments of Canada and
the United States. Rockets were very important to both countries in the 1950s – with the threat of
nuclear war and distrust of the Soviet Union, rockets were considered important for air defense.
Canadian research largely focused on climate and weather, but it served another purpose too. The
Canadian government was becoming increasingly interested in developing the Arctic region, known
as Canada’s ‘Last Frontier,’ and began increased scientific research in the region. The Arctic was very
important for both defense and Canada wanted to ensure that the Soviet Union could not claim the
land as their own.1
BIG QUESTION: What does this photograph of Fort Churchill tell you about the Canadian
experience of the Cold War?
Inferences:
From this photograph, I can infer that the
Canadian experience of the Cold War…

Evidence:
Specific evidence from the photograph that
supports my inferences

From this image, I can conclude…

1 Taylor, C.J, “Exploring Northern Skies: The Churchill Research Range,” Manitoba History, Number
44(Autumn/Winter 2002-2003), accessed December 9, 2017
http://www.mhs.mb.ca/docs/mb_history/44/exploringnorthernskies.shtml.

BLM 1.3

Name: __________________
CHC 2D: Working with Primary Sources

INSTRUCTIONS: View the following photograph and fill in the KWL chart with your observations.

What I Know

What I Want to Know

What I Learned

What information can I get from the
source?

What information is missing?

What new information did I learn
from this source that I didn’t know
before?

BLM 1.3

Name: __________________
CHC 2D: Working with Primary Sources
ADDITIONAL INFORMATION
Workers with an Early Air Raid Siren in Toronto:

With the ever-present threat of nuclear war during the Cold War period, Canadians had to be
prepared for the worst, but did not necessarily have the technology in place to protect themselves.
The Globe and Mail reported the need for better infrastructure (organization, facilities): “Without a
control centre, a communications centre, or a warning system, the civilian defence officials, if an
attack came today, would have at their disposal, in addition to telephones, some 700 to 800 taxis,
equipped with two-way radio…These would be effective only if their control centres remained in
operation….Starved for money and staff, Toronto’s civilian defence officials frankly admit they
would be caught cold unless there was plenty of advance warning of an attack.” In 1952, Halifax, St.
John, Montreal, Winnipeg, Vancouver and Victoria received warning sirens to alert citizens of an
oncoming attack and soon after Toronto machine shops began developing them as well. These
sirens were never used.1
BIG QUESTION: What does this photograph of workers with an early air raid siren tell you
about the Canadian experience of the Cold War?
Inferences:
From this photograph, I can infer that the
Canadian experience of the Cold War…

Evidence:
Specific evidence from the photograph that
supports my inferences

From this image, I can conclude

1

2017.

Bateman, Chris. “The Cold War siren system Toronto never used,” SpacingToronto, accessed December 9,

BLM 1.4

Name: __________________
CHC 2D: Working with Primary Sources

INSTRUCTIONS: View the following image and fill in the KWL chart with your observations.

What I Know

What I Want to Know

What I Learned

What information can I get from the
source?

What information is missing?

What new information did I learn
from this source that I didn’t know
before?

BLM 1.4

Name: __________________
CHC 2D: Working with Primary Sources
ADDITIONAL INFORMATION
Globe and Mail – FBI joins Ottawa Spy Hunt:

Canadian researchers worked collaboratively with the United States of America on a number
of top-secret Cold War scientific projects. Because many top Canadian scientists were involved with
these projects, spies were sent to Canada’s major cities to collect information. In 1945, Igor
Gouzenko, a Ukrainian cypher clerk (a person responsible for decoding documents) revealed a spy
ring operating in Canada that included sleeper agents working undercover to collect information
about America’s nuclear weapons. News of the spy ring spread quickly and Canadians became
frightened that Soviet spies had infiltrated the government.1
BIG QUESTION: What does this Globe and Mail news clipping tell you about the
Canadian experience of the Cold War?
Inferences:
From this photograph, I can infer that the
Canadian experience of the Cold War…

Evidence:
Specific evidence from the photograph that
supports my inferences

From this image, I can conclude

1

John Douglas Belshaw, “The Cold War,” BC Open Textbooks, accessed December 9, 2017
https://opentextbc.ca/postconfederation/chapter/9-4-the-cold-war/.

BLM 1.5

Name: __________________
CHC 2D: Working with Primary Sources

INSTRUCTIONS: View the following image and fill in the KWL chart with your observations.

What I Know

What I Want to Know

What I Learned

What information can I get from the
source?

What information is missing?

What new information did I learn
from this source that I didn’t know
before?

BLM 1.5

Name: __________________
CHC 2D: Working with Primary Sources

ADDITIONAL INFORMATION
The Communist Threat to Canada:
This document, published by the Canadian Chamber of Commerce, is a warning to Canadians that
Communists are infiltrating Canadian society and attempting to overthrow the government. In 1945,
Igor Gouzenko, a Ukrainian cypher clerk (a person responsible for decoding documents) revealed a
spy ring operating in Canada that included sleeper agents working undercover to collect information
about America’s nuclear weapons, which convinced many Canadians that a Communist takeover
was possible. “The Communist Threat to Canada” was followed by another pamphlet, “How
Communists Operate!: A Brief Memorandum on Communist Tactics” in 1948.1

BIG QUESTION: What does this pamphlet cover page tell you about the Canadian
experience of the Cold War?
Inferences:
From this photograph, I can infer that the
Canadian experience of the Cold War…

Evidence:
Specific evidence from the photograph that
supports my inferences

From this image, I can conclude

Canadian Chamber of Commerce, “The Communist Threat to Canada, Library and Archives Canada,
accessed December 9, 2017.
1

WAYS OF SEEING: A Comparison of Julian Bigg’s 23 Skidoos and Marc Beaudet’s The Canadian
Pavilion, Expo 67
COURSE: Canadian History Since World War 1 (CHC 2D)
SPECIFIC EXPECTATION: D2. Communities, Conflict, and Cooperation: analyse some key
experiences of and interactions between different communities in Canada, as well as interactions between
Canada and the international community, from 1945 to 1982 and the changes that resulted from them
(Canadian and World Studies, Canada, 1945-1982)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence
LESSON #: 2 of 4
OVERVIEW: For every event in history, there are hundreds of perspectives for historians to explore. In this
lesson, students will view two films released in the 1960s, Julian Bigg’s 23 Skidoos and Marc Beaudet’s The
Canadian Pavilion, Expo 67, to compare different perspectives of technology and innovation in the Cold War
era.
INSTRUCTIONAL ORDER: This lesson requires some former knowledge of the causes of the Cold War
and the fears surrounding nuclear warfare and Communism. It would be best taught following a lesson about
post-war technology and innovation.

B. Organization of Lesson:
PLAN OF INSTRUCTION:
Materials:
• Films:
o PSD 2.1
o PSD 2.2
o PSD 2.3 (optional)
• Handout:
o BLM 2.1
• Access to the Internet
• Computer
• Projector
• Chart paper
• Markers
Step 1: Warm up – Procedural Writing Activity (10 minutes):
Begin class by having each student write a short paragraph describing the previous day from the
moment they woke up until the moment they went to sleep. Ask students to provide as much detail as
possible and to include how they were feeling throughout the day. For example, a student could write:
‘Yesterday, I missed my alarm and had to leave for school before eating breakfast. I had a miserable bus ride
to school, but was happy when a friend of mine gave me a Pop Tart to eat before my first period class.’
Step 2: Discussion – Exploring Perspective (10 minutes)
After students have completed their paragraphs, ask a few volunteers to read their work to the class.
Are there any similarities between these works? Any differences? The purpose of this task is to demonstrate
that a group of people can be present for the same event or time period, in this case a day at school, but can
have very different experiences of that event. Through these paragraphs, students can witness first-hand how
differently the same day can be perceived and expressed by different people.
To begin a discussion of historical perspective, encourage students to think of historical players as we
think of people today. To avoid presentism, emphasize that the people of the past existed in a different time
with different values and pressures than us, but remind students that the people of the past were as diverse,
unique and opinionated as we are today. Much like the paragraphs the students produced examining the
previous day from 30 different perspectives, for every event in history there are multiple unique angles to
approach it from.
Step 3: Independent Activity – Viewing Exercise (40 minutes)
To examine historical perspective, students will watch two films from the National Film Board of
Canada focusing on the 1960s:
• PSD 2.1: 23 Skidoo (8 minutes in length) by Canadian director and producer Julian Biggs was released
in 1964 and imagines what the world would look like if nuclear war destroyed humanity. Using only
black and white footage of an unidentified Canadian city (possibly Montréal) and music, Biggs’s film
comments on the dangers of technology and its capacity to bring about nuclear destruction.4
• PSD 2.2: The Canadian Pavilion, Expo 67 (19 minutes in length) by Marc Beaudet explores a very
different attitude towards Cold War technology and innovation. In his promotional film, Beaudet
documents the exhibits in the Canadian Pavilion at the 1967 International and Universal Exposition
held in Montréal. The Expo hosted 60 countries whose exhibitions featured technological,
architectural and artistic innovation. The tone of this film is much more celebratory and positive. It
highlights the success of technology and its many applications.5 (NOTE: This film is very long. If

you do not want to show the entire film, show the first 5-10 minutes or, alternatively, play PSD 2.3
which shows a quick overview of all of the pavilions at Expo 67.)
While watching these videos, students will evaluate the messages of the films and what they reveal
about the Cold War period. To guide their viewing, have students fill in BLM 2.1.
Step 4: Group Activity – Discussing Perspective (20 minutes)
After viewing the films, put students into small groups to discuss their observations. What did they
see in each film? Were there similarities? How did each film approach the role of technology during the Cold
War? What types of technology did you see? What were the filmmakers’ views about the future of Canada?
Have students write down their main ideas onto a piece of chart paper to informally present to the class.
Step 5: Sharing/Wrap Up – Reviewing Major Concepts (10 minutes)
Discuss students’ observations. Both of these directors were producing films in the same 10-year
span. Ask students why they have such different opinions about the role of technology in society. What do
you think their motivations behind making these films were? What is the difference between producing an
independent film (23 Skidoos) and producing a promotional film (The Canadian Pavilion, Expo 67)?
ASSESSMENT:
Assess students’ understanding throughout the group discussion and presentations and during the
debrief to gauge understanding of the historical perspective concept.

APPENDIX B
1. Primary Source Documents:
PSD 2.1: 23 Skidoo by Julian Biggs – NFB

Video courtesy of the National Film Board’s Vimeo page https://vimeo.com/29385821
PSD 2.2: The Canadian Pavilion, Expo 67 by Marc Beaudet – NFB

Video courtesy of the National Film Board of Canada’s official YouTube page
https://www.youtube.com/watch?v=q9ZI6N86b50.

PSD 2.3: Impressions of Expo 67 by William Brind – NFB

Video courtesy of the National Film Board website https://www.nfb.ca/film/impressions_of_expo_67/.

2. Black Line Masters:

BLM 2.1

Name: __________________
CHC 2D: Viewing 23 Skidoo and The Canadian Pavilion, Expo ‘67

INSTRUCTIONS: View the films 23 Skidoo and The Canadian Pavilion, Expo ’67 and complete the following
chart with your observations.

Observations

What do I see?

What do I hear?

What do I feel?

What perspective is being
explored in this film?
Why did the filmmaker make the
choices they did?

23 Skidoo

Julian Biggs

The Canadian Pavilion, Expo ‘67
Marc Beaudet

THE ARCTIC’S COLD WAR: Assessing the Impact of Cold War Policies on the Arctic
COURSE: Canadian History Since World War 1 (CHC 2D)
SPECIFIC EXPECTATION: D2. Communities, Conflict, and Cooperation: analyse some key
experiences of and interactions between different communities in Canada, as well as interactions between
Canada and the international community, from 1945 to 1982 and the changes that resulted from them
(Canadian and World Studies, Canada, 1945-1982)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Ethical Dimension
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical Perspective
LESSON #: 3 of 4
OVERVIEW: This lesson provides an overview of government policies in the Canadian Arctic during the
Cold War. Students will explore multiple perspectives of the DEW line project and Inuit relocation.
INSTRUCTIONAL ORDER: Little background knowledge is necessary for this lesson, although some
introductory information about the Cold War would be beneficial.

C. Organization of Lesson:
PLAN OF INSTRUCTION:
Materials:
• Primary Source Documents
o PSD 3.1
o PSD 3.2
o PSD 3.3
o PSD 3.4
o PSD 3.5
• Chart paper
• Markers
• Computer that can connect to the Internet
Step 1: Warm up – Canada’s Borders Activity (20 minutes)
Move desks to the outside of the classroom, creating an open space in the center of the room (space
permitting). Combine four sheets of chart paper to create a large page. Have one student draw a general
outline of Canada on the chart papers (they can use a map available in the classroom or pull up an image on
their phone to help them with this). Discuss what Canada would have looked like from the 1960s to 1970s.
Would there be any differences?
Show students PSD 3.1, the Canadian map in 1949. Although this map is earlier than the time period
examined in this lesson, the boundaries of the provinces remain the same throughout the 1960s and 1970s.
This map looks different from our current map because Nunavut had not yet been formed and the
Northwest Territories stretches across the majority of the North. Have students generally reproduce this map
on the outline they have started.
When the map is complete, ask all students to take a marker and draw a line across the regions of
Canada that they believed would have to be defended in the event of war. Once students have highlighted the
areas they believe would be vulnerable zones, discuss their choices. Direct discussion to defense in the Arctic,
the topic of this lesson.
Step 2: Discussion – DEW Lines and Inuit Relocation (20 minutes)
Canada and the United States of America feared that the Soviet Union would claim the Arctic to
launch nuclear weapons or slowly creep closer to the West. To strengthen defense in the North, the United
States military created the DEW (Distant Early Warning) line in the 1950s to detect missiles headed for the
heavily populated regions of southern Canada and the United States. PSD 3.2 shows the location of the
DEW line, stretching from the tip of the Yukon Territory all the way across the Arctic. The sudden military
presence in the Arctic and the massive infrastructure project changed life drastically for Inuit peoples across
the North.6
Along with the development of the DEW line, the Canadian government also relocated a number of
Inuit families from Northern Quebec’s Ungava peninsula to Ellesmere and Cornwallis Islands in the Arctic
Archipelago in the 1950s. This action is often viewed as a method of securing Canadian sovereignty in the
Arctic, but it had devastating results for the relocated families. The regions they were sent to were harsh and
did not have good hunting or fishing resources. As a result, many died soon after the relocation.7
Step 3: Group Activity – Experiences of the Cold War in the North (40 minutes)
Set up four stations around the classroom. At each station provide one primary source, markers and
a piece of chart paper. Divide the class into five groups and send one group to each station. The primary
sources are:
• Shelia Watt-Cloutier’s account of growing up in the Fort Chimo region during the Cold War
period (PSD 3.3)

•

David Kanatsiak’s experience with the DEW line in Hall beach Nunavut (PSD 3.4 NOTE: this
source requires a computer)
• Jon Amagoalik’s quote about Inuit relationships with the Canadian government (PSD 3.5)
• A quote taken from the “Hickling Report” of 1990, published by the Canadian government
(PSD 3.6)
The students’ task is to engage with the primary sources at each station and record what they learned
from the source on the chart paper provided. Ask students to record how they feel about what they have
viewed/read and if the source confirms their ideas, challenges them or changes them completely. What words
or ideas stand out to them from each source? What are their reactions to the sources?
Step 4: Sharing/Wrap Up – Reviewing Responses (10 minutes)
When the students have finished engaging with the sources, put their chart papers at the front of the
class and discuss some of their feelings and reactions towards the information. Which source did they
connect with the most? The least? Overall, how do they feel about the DEW line project and Inuit relocation?
ASSESSMENT:
Assess students’ understanding of the content through their written responses on the chart papers
and their involvement in discussing the sources at each station.

APPENDIX C
1. Primary Source Documents:
PSD 3.1: The Map of Canada, 1949

Map courtesy of Natural Resources Canada website http://atlas.gc.ca/ette/en/index.html.
PSD 3.2: DEW Line Map

Image courtesy of the Toronto Star website
https://www.thestar.com/news/insight/2012/08/04/dew_line_canada_is_cleaning_up_pollution_caused_by_cold_war_rad
ar_stations_in_the_arctic.html.

PSD 3.3: Shelia Watt-Cloutier’s Childhood Account
“The world I was born into has changed forever. For the first ten years of my life, I travelled only by dog
team. As the youngest child of four on our family hunting and ice fishing trips, I would be snuggled into
warm blankets in fur in a box tied safely on top of the qamutiik, the dogsled. I would view the vast expanses
of Arctic sky and feel the crunching of the snow and the ice below me as our dogs, led by my brothers,
Charlie and Elijah, carried us safely across the frozen land. I remember just as vividly the Arctic summer
scenes that slipped by as I sat in the canoe on the way to our hunting and fishing grounds… In a sense, Inuit
of my generation have lived in both the ice age and the space age. The modern world arrived slowly in some
places in the world, and quickly in others. But in the Arctic, it appeared in a single generation. Like everyone I
grew up with, I have seen ancient traditions give way to southern habits. I have seen communities broken
apart or transformed dramatically by government policies…New Fort Chimo was a location of strategic
importance to the Americans, serving as an in-between on the way to Europe. In Fort Chimo, Frobisher Bay
(Iqualit) and Padloping Island, our Inuit communities serves as stepping stones.”
Extracted from Shelia Watt-Cloutier’s The Right to be Cold: One Woman’s Story of Protecting Her Culture, the Arctic
and the Whole Planet (Toronto: Penguin, 2015), xiiv-3.

PSD 3.4: David Kanatsiak’s experience with the DEW line

Video courtesy of the Toronto Star website
https://www.thestar.com/news/insight/2012/08/04/dew_line_canada_is_cleaning_up_pollution_caused_by_cold_war_rad
ar_stations_in_the_arctic.html

PSD 3.5: Jon Amagoalik
“We have to overcome distrust and hostility, make things compatible, and become agreeable. For this to
happen, from the Inuit perspective, many things need to be considered.”
Quote courtesy of Rachel McPherson-Duncan, “Arctic Discontents: A Brief History of the Inuit Relocation Experiment,”
Obiter Dicta, accessed December 10, 2017 http://obiter-dicta.ca/2015/03/23/arctic-discontents-a-brief-history-of-the-inuitrelocation-experiment/.
PSD 3.6: “Hickling Report,” 1990
“Our study reveals that the main reason for the decision by the Government to encourage some Inuit families
to relocate to the High Arctic at that time was a concern to improve the living conditions of Inuit, particularly
in the Hudson Bay region. Relocation from those depressed areas was seen, by both government officials and
the Inuit themselves, as a way of breaking out of a growing pattern of welfare dependency, and as a means of
providing the Inuit with new and better economic opportunities through improved hunting, trapping and
wage employment.”
Quote courtesy of Rachel McPherson-Duncan, “Arctic Discontents: A Brief History of the Inuit Relocation Experiment,”
Obiter Dicta, accessed December 10, 2017 http://obiter-dicta.ca/2015/03/23/arctic-discontents-a-brief-history-of-the-inuitrelocation-experiment/.

IS IT SIGNIFICANT?: Canada and the International Community
COURSE: Canadian History Since World War 1 (CHC 2D)
SPECIFIC EXPECTATION: D2. Communities, Conflict, and Cooperation: analyse some key
experiences of and interactions between different communities in Canada, as well as interactions between
Canada and the international community, from 1945 to 1982 and the changes that resulted from them
(Canadian and World Studies, Canada, 1945-1982)
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Cause and Consequence
LESSON #: 4 of 4
OVERVIEW: When studying history, how do we determine what is significant? In this lesson, students will
explore historical significance through a number of activities that will help them to evaluate the importance of
different events and players in Canada’s interactions with the international community. This lesson is in part
adapted from Peter Seixas and Tom Morton’s “Survivor in a Hot-Air Balloon” activity from The Big Six:
Historical Thinking Concepts.
INSTRUCTIONAL ORDER: This lesson can be adapted to introduce the Cold War unit, or can be used
to review the major concepts covered throughout the unit. Students are asked to evaluate a number of events
important to the Cold War, so some prior knowledge of this time period is necessary.

D. Organization of Lesson:
PLAN OF INSTRUCTION:
Materials:
• Handouts
o BLM 4.1
o BLM 4.2
o BLM 4.3
• Primary Source Documents
o PSD 4.1
• Blackboard/chart paper
• Computers, laptops, iPads or cell phones for research
• Blank paper
• Markers
Step 1: Warm up – Mind’s on Activity (10 minutes):
If possible, before students enter the classroom, arrange desks into groupings of four or five
students. As students enter the classroom, project or write the following question at the front of the room:
‘What major world events have had an impact on your life?’ These events might be recent school shootings,
racial violence, events in the Middle East, climate change, etc. Allow students to discuss the question as a
group. In what ways have these events impacted their lives?
Step 2: Discussion – Introducing Historical Significance (10 minutes)
Explain how everything in history has a number of long-term and short-term consequences that
ripple out from the event. This introductory activity demonstrates this idea – in their group discussion,
students have already begun to explore how events around the world, even if they happened years ago or in
another country, can have consequences that affect them today. Much like Canada during the Cold War,
international crises often affect us, even if we are not directly involved. Does this make a particular event
significant?
Turn the conversation to a discussion on what makes an event in history significant. As a class, create
a Mind Map using BLM 4.1, recording answers on the blackboard or chart paper at the front of the room so
students can copy down the answers. Write ‘Historical Significance’ in the center of the page and ask students
what makes an historical event, figure or development significant. In their textbook, The Big Six: Historical
Thinking Concepts, Dr. Peter Seixas and Tom Morton define what is historically significant using the following
guideposts.8 They define an event, person or development significant if they:
• Result in change
• Reveal something about the time period
• Are constructed though a narrative
Ask students if they agree with this list or if they would add more criteria. For example, they might
include conditions like the event, person or development must be known in mainstream culture or have
affected a certain percentage of the population to be considered significant. Once the Mind Map is complete,
keep it at the front of the room for the remainder of the period so students can refer back to it.
Step 3: Modeling/Guided Practice – Exploring Significance (10 minutes)
After discussing what constitutes historical significance, practice determining what is significant.
Using the example of the Cuban Missile Crisis to help frame this guided practice, show students the CBC
News clip entitled “The Cuban Missile Crisis” (PSD 4.1) and discuss whether or not this event should be
considered significant. The missile crisis is an interesting example to use as it did not result in nuclear war, but
escalated quickly so as to almost become full scale war. Remind students that the Cuban Missile Crisis took

place in 1962 when ballistic missiles from the Soviet Union were installed in Cuba, posing a significant threat
to Canada.9
After watching PSD 4.1, refer back to Mind Map BLM 4.1 and discuss whether or not, using the
criteria the class decided on for what makes an event, person or development historically significant, the
Cuban Missile Crisis was significant to the Cold War.
Step 4: Independent Activity10 – Trapped in Space Activity (40 minutes):
After concluding the discussion about historical significance, read them the following scenario:
• Five historical events, people and developments have decided to go on an intergalactic
adventure to work out their problems with each other. Unfortunately, something has
gone wrong on take-off and half of the spacecraft has become inhabitable. The five
adventurers (who represent key events, ideas and players in Canada’s involvement in
international affairs during the Cold War) cannot live in such close quarters, and two
have to go. These are your options:
• Igor Gouzenko
• Prime Minister John Diefenbaker
• Communism
• The Soviet Union
• Nuclear weapons and technology
Allow students roughly 10 to 15 minutes to discuss their immediate reactions to this question, then
bring everyone together for a group discussion. Based on what they have learned previously in class, which
events do they immediately want to evict from the spacecraft? Encourage students to explain their reasoning
for removing those figures or events.
After discussing their ideas, organize the students into 5 groups. Each group will receive one event,
person or idea to research thoroughly. The big question to explore for this activity is: How is my event, person or
development historically significant? Have students use the criteria for historical significance that they recorded on
their BLM 4.1 Mind Maps to guide their understanding of what is significant. They must gather enough
evidence to prove beyond a doubt that their topic was absolutely significant to the events of the Cold War.
Distribute BLM 4.2 to help students organize their research.
Once they are confident that they have enough information, students will use their research to draw a
diagram depicting the reason (or reasons) why their assigned topic is significant. They can use words, images,
or icons to convey their meaning. The drawing should be clear enough to quickly communicate the
importance of their topic. For example, students could argue that the Cuban Missile Crisis was significant
because is created tension between the United States and Canada when Canada hesitated to act. Students
could visually represent this by drawing Canadian Prime Minister Diefenbaker and US President John F.
Kennedy with their backs turned on each other and label their drawing ‘Tension between Diefenbaker and
Kennedy.’
Step 5: Sharing/Wrap Up – Gallery Walk and Exit Cards (20 minutes)
Each group will present their drawings to the class, explaining why they believe their
event/person/development to be historically significant. At the end of the presentation time, have students
place their drawings in the center of their desks and distribute exit cards (BLM 4.3) for the lesson. To
complete this activity, have students decide which two adventurers should leave the spacecraft from the
‘Trapped in Space’ activity. This does not mean that the students do not find these topics important, they
simply have to decide which three events are most significant to the story of the Cold War. In point form,
students must justify why they chose to evict two topics from the spacecraft.
ASSESSMENT:
Assess students’ understanding of Canada’s involvement in the international community during the
Cold War and historical significance through their discussion of what constitutes significance and through
their exit card responses.

APPENDIX D
1. Primary Source Documents:
PSD 4.1: The Cuban Missile Crisis – CBC Archives

Video courtesy of the CBC Archives website http://www.cbc.ca/archives/entry/the-cuban-missile-crisis.

2. Black Line Masters:

BLM 4.1

Name: __________________

CHC 2D: Is it Significant?
INSTRUCTIONS: What makes a historical event, person or development significant? Copy down your ideas here.

Historical
Significance

BLM 4.2

Name: __________________
CHC 2D: Trapped in Space Research

INSTRUCTIONS: Complete research about your assigned topic and record your findings here.
GROUP MEMBERS:

TOPIC:

GENERAL INFORMATION:

(Details about my person/event/development)

RESEARCH:

(Use a minimum of THREE scholarly sources)

Source:

Information

Why this information is
significant

BLM 4.3

Name: __________________
CHC 2D: Exit Card
Tensions are rising in the spacecraft and two topics need to leave! Who’s leaving?

1. Put an X beside the TWO historical events/people/developments you think should be evicted from
the spacecraft (which two events do you think are less significant to the story of the Cold War):
___ Igor Gouzenko
___ Prime Minister John Diefenbaker
___ Communism
___ The Soviet Union
___ Nuclear weapons and technology
2. Why did you choose to evict these two topics? What makes them less historically significant?
Answers can be written in point form.

BLM 4.3

Name: __________________
CHC 2D: Exit Card
Tensions are rising in the spacecraft and two topics need to leave! Who’s leaving?

1. Put an X beside the TWO historical events/people/developments you think should be evicted from
the spacecraft (which two events do you think are less significant to the story of the Cold War):
___ Igor Gouzenko
___ Prime Minister John Diefenbaker
___ Communism
___ The Soviet Union
___ Nuclear weapons and technology
2. Why did you choose to evict these two topics? What makes them less historically significant?
Answers can be written in point form.
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