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LESSON 1 TITLE OF STORY: TWO SHOTS, MULTIPLE PERSPECTIVES - THE 
CAUSES OF THE FIRST WORLD WAR 

 
 
Primary Historical Thinking Concept Explored: Historical Perspectives 
 
 
Overview: 
This lesson commences the unit on World War I. It would be most effective for students if they 
had two full periods for this lesson/activity, but this template will assume a one-period, 
90-minute time constraint.  
 
Students will read and analyse primary source documents that exemplify different perspectives 
of the start of The Great War. These perspectives will be of European nation-states (Serbia, 
Austria-Hungary, Germany, France, Russia, Belgium, United Kingdom, United States, Japan), 
as well as groups within Canada (Canadian Women, French-Canadian, Indigenous). In pairs, 
students will adopt one of these perspectives and prepare sufficiently through studying primary 
source documents in order to assume these roles respectfully and accurately within an 
interactive narrative activity. 
 
Specific Expectations:   
B2.1 explain the main causes of World War I (e.g., European alliances, rivalries, militarism, 
and nationalist movements) and of Canada’s participation in the war (e.g., imperialist 
sentiments in English Canada; Canada’s status within the British Empire), and analyse some of 
the consequences of Canada’s military participation in the war (e.g., with reference to 
enlistment; the conscription bill; the development of war industries; the military consequences 
and the human costs of battles involving Canadian forces; issues facing veterans; 
Remembrance Day).  
 
Learning Goals and Success Criteria: 
 

Learning Goals Success Criteria 

Students will learn: 
- About the major causes of WW1 

Students will be able to: 
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- Of many historical perspectives of 
key players at the start of WW1 

- Extract perspectives from relevant 
primary source documents 

- Communicate how different 
perspectives may shift the ways in 
which one conceptualizes WW1 

Relevance: 
This lesson is relevant because it incorporates primary sources that reveal varied, significant 
historical perspectives that shape the way one conceptualizes the start of the First World War. 
This process develops critical thinking skills which enhances overall student learning. 
 
Differentiated Instruction and/or Accommodations: 
 
Electronic Copies of the PSDs and BLM will be available to all students who prefer to use those 
Copies of all of the completed BLMs will be collected, scanned, and distributed to all students 
so they can study others’ work and learn more from each pairing than what they may hear 
during the activity 
 
Materials: 
-primary source documents  
-blackline masters 
-projector 
 
Appendices: 
 

1. Primary Sources: (PSD 1.1 through PSD 1.11)  
2. Blackline Masters: (BLM 1.1)  

 



 
5 

A.      Organization of Lesson: 
  
PLAN OF INSTRUCTION: 
 
Step 1: Warm up (5 minutes) 
 
Engage students in a meaningful discussion about the start of WWI with these guiding questions: 

● What do you already know about the start of WWI? Major players? Alliances? Other 
parts of the war? 

● Why do you think the World War One is important for Canadians to know about? 
● Where can you see the impacts of World War One, or other wars, locally? 

 
Step 2: Discussion (10 minutes) 
 
Reading of PSD 1.1 

a. Ask students what they think this source may be, why it's significant, what it represents 
i. The “wonder” is making connections from this primary source document to the 

First World War itself. Themes of violence, loss 
b. Probe students into conceptualizing the importance of memoirs, journals, and other 

first-hand accounts (examples of Primary sources) 

Step 3: Modeling (5 minutes) 

Explain to students that in pairs, they will assume the role of a country at the beginning of World War 
One. (Assign these roles at this time) 

Explain that you will be distributing different primary source documents to each pair that they will need 
to read and analyse because they will be representing the sources’ expressed sentiments within an 
interactive narrative activity. 

Distribute the following PSDs to the designated pairing, either electronically, or printed copies, based on 
accessibility of resources, or personal preference, in your classroom: 

Austria-Hungary: PSD 1.2 
Serbia: PSD 1.3 
Russia: PSD 1.4 
Germany: PSD 1.5 
France: PSD 1.6 

Belgium: PSD 1.7 
Britain: PSD 1.8 
United States: PSD 1.9 
Japan: PSD 1.10 
Canada: PSD 1.11 
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Step 4: Guided Practice (45 minutes) 

 
Distribute BLM 1.1 to each pair, which they will fill out as they interact with their primary source 
document 
 
Circulate the room and assist students with highlighting key information, and providing them with the 
tools they need to develop at least two (2) first-person statements from that nation’s perspective at the 
beginning of the war. The students are assuming the roles of government officials of that nation. The 
students will have BLM 1.1 at their disposal during the narrative activity to refer to and read these 
written statements to the class at the appropriate time. 

a. Ensure the students are using language like: (“The people of x country…”. “X Country’s 
interests are…”, etc.) 

Step 5: Sharing / Discussing / Teaching (25 minutes) 

Narrative Activity: The Causes of World War One 
 
The instructor will narrate the major sequences of events that led to the beginning of World War One. 
These narrations will be scripted and brief, so that students have as much time as possible to represent 
their appointed country’s interests. 
 
Follow this narrative structure: 

 
On the 28th of June 1914, the Archduke of Austria-Hungary Franz Ferdinand was assassinated 
in Sarajevo. The Black Hand, a Serbian Nationalist Group, was responsible for the killing. 
Naturally, Austria-Hungary reacted: 
 
[Pair assigned to Austria-Hungary reads their first person statements] 
 
After receiving this ultimatum, Serbia drafted a response outlining their beliefs and interests: 
 
[Pair assigned to Serbia  reads their first person statements] 
 
Russia, a close ally to Serbia, had some advice to share with their friend over this international 
incident: 
 
[Pair assigned to Russia reads their first person statements] 
 
Similarly, Germany, issued a “blank cheque” to their regional ally, Austria-Hungary: 
 
[Pair assigned to Germany reads their first person statements] 
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France, caught up in the system of alliances, as they had a strong agreement with Russia, found 
themselves in the war and their leadership weighed in on the matter: 
 
[Pair assigned to France reads their first person statements] 
 
Belgium, an obstacle for the Germans on their way to Paris, found that their neutrality was not 
upheld, and reacted accordingly: 
 
[Pair assigned to Belgium reads their first person statements] 
 
Defending Belgium’s neutrality, Britain declared war against Germany, and noted that their 
diplomatic relationship was over: 
 
[Pair assigned to Britain reads their first person statements] 
 
Accordingly, Britain’s dominions were brought into the war as well, leading to the Canadian 
Prime Minister sharing his thoughts 
 
[Pair assigned to Canada reads their first person statements] 
 
Japan, who had made an agreement with Britain, also declared war on Germany, expanding the 
war geographically 
 
[Pair assigned to Japan reads their first person statements] 
 
However, the United States remained neutral, based on the country’s isolationist policies 
 
[Pair assigned to United States reads their first person statements] 
 
And so, the First World War had begun 

 
Short Debrief Session 

a. Ask how the students enjoyed the activity, what they thought went well 
b. What did they learn? What actually started the war, in their opinion? 
c. Ask what was difficult about the activity 
d. What are limitations of the activity? Whose voices are left out? 

 
At the beginning of the next class, it would be effective to hold a longer debrief session with the 
students. 
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EVALUATION:  
  
Assessment for learning: Ability to comprehend information from primary sources, work in pairs, 
written statements, etc. 
 
Assessment as learning: Debrief session (what was going well, what was difficult, limitations, etc.) 
 
Assessment of learning: No summatives in this lesson 
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B. APPENDICES: 
  
1.   Primary Source Documents:  
  
PSD 1.1 - Memoir of Count Franz von Harrach 

 
As the car quickly reversed, a thin stream of blood spurted from His Highness's mouth 

onto my right cheek.  As I was pulling out my handkerchief to wipe the blood away 
from his mouth, the Duchess cried out to him, "For God's sake!  What has happened 
to you?" 

At that she slid off the seat and lay on the floor of the car, with her face between his 
knees. 

I had no idea that she too was hit and thought she had simply fainted with fright.  Then I 
heard His Imperial Highness say, "Sophie, Sophie, don't die.  Stay alive for the 
children!" 

At that, I seized the Archduke by the collar of his uniform, to stop his head dropping 
forward and asked him if he was in great pain.  He answered me quite distinctly, "It 
is nothing!" 

His face began to twist somewhat but he went on repeating, six or seven times, ever 
more faintly as he gradually lost consciousness, "It's nothing!” 

Then came a brief pause followed by a convulsive rattle in his throat, caused by a loss of 
blood.  This ceased on arrival at the governor's residence. 

The two unconscious bodies were carried into the building where their death was soon 
established.  2

 
PSD 1.2 - Explanatory Letter to Austria's Ultimatum to Serbia, 23 July 1914 
 

On the 31st of March, 1909, the Royal Serbian Government addressed to Austria-Hungary the declaration 
of which the text is reproduced above. 
 
On the very day after this declaration Serbia embarked on a policy of instilling revolutionary ideas into 
the Serb subjects of the Austro-Hungarian Monarchy, and so preparing for the separation of the 
Austro-Hungarian territory on the Serbian frontier. 
 
Serbia became the centre of a criminal agitation. 
 
No time was lost in the formation of societies and groups, whose object, either avowed or secret, was the 
creation of disorders on Austro-Hungarian territory.  These societies and groups count among their 
members generals and diplomatists, Government officials and judges-in short, men at the top of official 
and unofficial society in the kingdom. 
 
Serbian journalism is almost entirely at the service of this propaganda, which is directed against 
Austria-Hungary, and not a day passes without the organs of the Serbian press stirring up their readers to 
hatred or contempt for the neighbouring Monarchy, or to outrages directed more or less openly against its 
security and integrity. 

2 http://www.firstworldwar.com/source/harrachmemoir.htm 
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A large number of agents are employed in carrying on by every means the agitation against 
Austria-Hungary and corrupting the youth in the frontier provinces. 
 
Since the recent Balkan crisis there has been a recrudescence of the spirit of conspiracy inherent in 
Serbian politicians, which has left such sanguinary imprints on the history of the kingdom; individuals 
belonging formerly to bands employed in Macedonia have come to place themselves at the disposal of the 
terrorist propaganda against Austria-Hungary. 
 
In the presence of these doings, to which Austria-Hungary has been exposed for years, the Serbian 
Government have not thought it incumbent on them to take the slightest step.  The Serbian Government 
have thus failed in the duty imposed on them by the solemn declaration of the 31st of March, 1909, and 
acted in opposition to the will of Europe and the undertaking given to Austria-Hungary. 
 
The patience of the Imperial and Royal Government in the face of the provocative attitude of Serbia was 
inspired by the territorial disinterestedness of the Austro-Hungarian Monarchy and the hope that the 
Serbian Government would end in spite of everything by appreciating Austria-Hungary's friendship at its 
true value. 
 
By observing a benevolent attitude towards the political interests of Serbia, the Imperial and Royal 
Government hoped that the kingdom would finally decide to follow an analogous line of conduct on its 
own side.  In particular, Austria-Hungary expected a development of this kind in the political ideas of 
Serbia, when, after the events of 1912, the Imperial and Royal Government, by its disinterested and 
ungrudging attitude, made such a considerable aggrandizement of Serbia possible. 
 
The benevolence which Austria-Hungary showed towards the neighbouring State had no restraining effect 
on the proceedings of the kingdom, which continued to tolerate on its territory a propaganda of which the 
fatal consequences were demonstrated to the whole world on the 28th of June last, when the Heir 
Presumptive to the Monarchy and his illustrious consort fell victims to a plot hatched at Belgrade. 
 
In the presence of this state of things the Imperial and Royal Government have felt compelled to take new 
and urgent steps at Belgrade with a view to inducing the Serbian Government to stop the incendiary 
movement that is threatening the security and integrity of the Austro-Hungarian Monarchy. 
 
The Imperial and Royal Government are convinced that in taking this step they will find themselves in full 
agreement with the sentiments of all civilized nations, who cannot permit regicide to become a weapon 
that can be employed with impunity in political strife, and the peace of Europe to be continually disturbed 
by movements emanating from Belgrade.  3

 
PSD 1.3 - The Serbian Response to the Austro-Hungarian Ultimatum 
 

The Royal Government has received the communication of the Imperial and Royal Government of the 
23rd inst. and is convinced that its reply will dissipate any misunderstanding which threatens to destroy 
the friendly and neighbourly relations between the Austrian monarchy and the kingdom of Serbia. 
 

3 Records of the Great War, Vol. I, ed. Charles F. Horne, National Alumni 1923, found at 
http://www.firstworldwar.com/source/austrianultimatum_letter.htm 
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The Royal Government is conscious that nowhere there have been renewed protests against the great 
neighbourly monarchy like those which at one time were expressed in the Skuptschina, as well as in the 
declaration and actions of the responsible representatives of the state at that time, and which were 
terminated by the Serbian declaration of March 31st, 1909; furthermore that since that time neither the 
different corporations of the kingdom, nor the officials have made an attempt to alter the political and 
judicial condition created in Bosnia and the Heregovina. The Royal Government states that the I. and R. 
[Imperial and Royal] Government has made no protestation in this sense excepting in the case of a 
textbook, in regard to which the I. and R. Government has received an entirely satisfactory explanation. 
Serbia has given during the time of the Balkan crisis in numerous cases evidence of her pacific and 
moderate policy, and it is only owing to Serbia and the sacrifices which she has brought in the interest of 
the peace of Europe that this peace has been preserved. 
 
The Royal Government cannot be made responsible for expressions of a private character, as for instance 
newspaper articles and the peaceable work of societies, expressions which are of very common 
appearance in other countries, and which ordinarily are not under the control of the state. This, all the 
less, as the Royal Government has shown great courtesy in the solution of a whole series of questions 
which have arisen between Serbia and Austria-Hungary, whereby it has succeeded to solve the greater 
number thereof, in favour of the progress of both countries.  
 
The Royal Government was therefore painfully surprised by the assertions that citizens of Serbia had 
participated in the preparations of the outrage in Sarajevo. The Government expected to be invited to 
cooperate in the investigation of the crime, and it was ready, in order to prove its complete correctness, to 
proceed against all persons in regard to whom it would receive information.  
 
According to the wishes of the I. and R. Government, the Royal Government is prepared to surrender to 
the court, without regard to position and rank, every Serbian citizen for whose participation in the crime 
of Sarajevo it should have received proof. It binds itself particularly on the first page of the official organ 
of the 26th of July to publish the following enunciation: 
 
The Royal Serbian Government condemns every propaganda which should be directed against 
Austria-Hungary, i.e., the entirety of such activities as aim towards the separation of certain territories 
from the Austro-Hungarian monarchy, and it regrets sincerely the lamentable consequences of these 
criminal machinations.... 
 
The Royal Government regrets that according to a communication of the I. and R. Government certain 
Serbian officers and functionaries have participated in the propaganda just referred to, and that these 
have there fore endangered the amicable relations for the observation of which the Royal Government had 
solemnly obliged itself through the declaration of March 31st, 1909....  
 
The Royal Government binds itself further:  
 
1. During the next regular meeting of the Skuptschina to embody in the press laws a clause, to wit, that the 
incitement to hatred of, and contempt for, the Monarchy is to be most severely punished, as well as every 
publication whose general tendency is directed against the territorial integrity of Austria-Hungary.  
 
It binds itself in view of the coming revision of the constitution to embody an amendment into Art. 22 of 
the constitutional law which permits the confiscation of such publications as is at present impossible 
according to the clear definition of Art. 12 of the constitution.  
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2. The Government possesses no proofs and the note of the I. and R. Government does not submit them 
that the society _Narodna_ _Odbrana_ and other similar societies have committed, up to the present, any 
criminal actions of this manner through any one of their members. Notwithstanding this, the Royal 
Government will accept the demand of the I. and R. Government and dissolve the society _Narodna_ 
_Odbrana_, as well as every society which should set against Austria-Hungary. 
 
3. The Royal Serbian Government binds itself without delay to eliminate from the public instruction in 
Serbia anything which might further the propaganda directed against Austria-Hungary provided the I. 
and R. Government furnishes actual proofs of this propaganda. 
 
4. The Royal Government is also ready to dismiss those officers and officials from the military and civil 
services in regard to whom it has been proved by judicial investigation that they have been guilty of 
actions against the territorial integrity of the Monarchy; it expects that the I. and R. Government 
communicate to it for the purpose of starting the investigation the names of these officers and officials, 
and the facts with which they have been charged.  
 
5. The Royal Government confesses that it is not clear about the sense and the scope of that demand of the 
I. and R. Government which concerns the obligation on the part of the Royal Serbian Government to 
permit the cooperation of officials of the I. and R. Government on Serbian territory, but it declares that it 
is willing to accept every cooperation which does not run counter to international law and criminal law, 
as well as to the friendly and neighbourly relations. 
 
6. The Royal Government considers it its duty as a matter of course to begin an investigation against all 
those persons who have participated in the outrage of June 28th and who are in its territory. As far as the 
cooperation in this investigation of specially delegated officials of the I. and R. Government is concerned, 
this cannot be accepted, as this is a violation of the constitution and of criminal procedure. Yet in some 
cases the result of the investigation might be communicated to the Austro-Hungarian officials.  
 
7. The Royal Government has ordered on the evening of the day on which the note was received the arrest 
of Major Voislar Tankosic. However, as far as Milan Ciganovitch is concerned, who is a citizen of the 
Austro-Hungarian Monarchy and who has been employed till June 28th with the Railroad Department, it 
has as yet been impossible to locate him, wherefore a warrant has been issued against him.  
 
The I. and R. Government is asked to make known, as soon as possible for the purpose of conducting the 
investigation, the existing grounds for suspicion and the proofs of guilt, obtained in the investigation at 
Sarajevo.  
 
8. The Serbian Government will amplify and render more severe the existing measures against the 
suppression of smuggling of arms and explosives.  
 
It is a matter of course that it will proceed at once against, and punish severely, those officials of the 
frontier service on the line Shabatz-Loznica who violated their duty and who have permitted the 
perpetrators of the crime to cross the frontier. 
 
9. The Royal Government is ready to give explanations about the expressions which its officials in Serbia 
and abroad have made in interviews after the outrage and which, according to the assertion of the I. and 
R. Government, were hostile to the Monarchy. As soon as the I. and R. Government points out in detail 
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where those expressions were made and succeeds in proving that those expressions have actually been 
made by the functionaries concerned, the Royal Government itself will take care that the necessary 
evidences and proofs are collected.  
 
10. The Royal Government will notify the I. and R. Government, so far as this has not been already done 
by the present note, of the execution of the measures in question as soon as one of those measures has 
been ordered and put into execution.  
 
The Royal Serbian Government believes it to be to the common interest not to rush the solution of this 
affair and it is therefore, in case the I. and R. Government should not consider itself satisfied with this 
answer, ready, as ever, to accept a peaceable solution, be it by referring the decision of this question to 
the International Court at The Hague or by leaving it to the decision of the Great Powers who have 
participated in the working out of the declaration given by the Serbian Government on March 18/31st, 
1909.  4

 
PSD 1.4 - Russian Memorandum of Advice to Serbia 

 
Subsequent to the declaration made by the Minister of Foreign Affairs regarding the most recent measures 
taken by the Austro-Hungarian Government against Serbia.  
 
The Minister of Foreign Affairs informed the Council of Ministers that, according to information received 
by him and according to the announcement made by the Austro-Hungarian Ambassador to the Imperial 
Court, the Austro-Hungarian Government had turned upon the Serbian Government with demands which 
appeared, in fact, to be quite unacceptable to the Serbian Government as a sovereign State, and which 
were drawn up in the form of an ultimatum calling for a reply within a definite time, expiring tomorrow, 
July 12, at 6 o'clock in the evening.  
 
Therefore, foreseeing that Serbia would turn to us for advice, and perhaps also for aid, there arose a need 
to prepare an answer which might be given to Serbia.  
 
Having considered the declaration made by Marshal Sazonov in its relation to the information reported by 
the Ministers of War, Marine, and Finance concerning the political and military situation, the Council of 
Ministers decreed: 
 
1 -- To approve the proposal of the Minister of Foreign Affairs to get in touch with the Cabinets of the 
Great Powers in order to induce the Austro-Hungarian Government to grant a postponement in the matter 
of the answer to the ultimatum demands presented by the Austro-Hungarian Government, so that it might 
be possible for the Governments of the Great Powers to become acquainted with and to investigate the 
documents on the Sarajevo crime which are in the hands of the Austro-Hungarian Government, and 
which, according to the declaration of the Austro-Hungarian Ambassador, it is willing to communicate to 
the Russian Government.  
 
2 -- To approve the proposal of the Minister of Foreign Affairs to advise the Serbian Government, in case 
the situation of Serbia should be such that she could not with her own strength protect herself against the 

4 25 July, 1914: The Serbian Response to the Austro-Hungarian Ultimatum, English Translation, found at 
https://wwi.lib.byu.edu/index.php/The_Serbian_Response_to_the_Austro-Hungarian_Ultimatum_(English_translat
ion) 

 



 
14 

possible armed invasion by Austro-Hungary, not to offer armed resistance to the invasion of Serbian 
territory, if such all invasion should occur, but to announce that Serbia yields to force and that she 
entrusts her fate to the judgment of the Great Powers.  
 
3 -- To authorize the Ministers of War and of Marine, in accordance with the duties of their offices, to beg 
your Imperial Majesty to consent, according to the progress of events, to order the mobilization of the four 
military districts of Kiev, Odessa, Moscow, and Kazan, and the Baltic and Black Sea fleets.  
(Note by the Acting Secretary of the Council: 
"In the original the word 'Baltic' has been added by his Imperial Majesty's own hand, and the word 'fleet' 
corrected to read 'fleets.' ") 
 
4 -- To authorize the War Minister to proceed immediately to gather stores of war material.  
 
5 -- To authorize the Minister of Finance to take measures instantly to diminish the funds of the Ministry 
of Finance which may be at present in Germany or Austria.  
 
The Council of Ministers considers it its loyal duty to inform your Imperial Majesty of these decisions 
which it has made.  
 
Countersigned: President of the Council of Ministers, 
STATE SECRETARY GOREMYKIN 
[Names of Members of the Council follow.]  5

 
PSD 1.5 - Germany's 'Blank Cheque' to Austria-Hungary, 6 July 1914 
 

Confidential - For Your Excellency's personal information and guidance 
 
Berlin 
6 July 1914 
 
The Austro-Hungarian Ambassador yesterday delivered to the Emperor a confidential personal letter 
from the Emperor Francis Joseph, which depicts the present situation from the Austro-Hungarian point of 
view, and describes the measures which Vienna has in view.  A copy is now being forwarded to Your 
Excellency. 
 
I replied to Count Szagyeny today on behalf of His Majesty that His Majesty sends his thanks to the 
Emperor Francis Joseph for his letter and would soon answer it personally. 
 
In the meantime His Majesty desires to say that he is not blind to the danger which threatens 
Austria-Hungary and thus the Triple Alliance as a result of the Russian and Serbian Pan-Slavic agitation. 
 
Even though His Majesty is known to feel no unqualified confidence in Bulgaria and her ruler, and 
naturally inclines more to ward our old ally Rumania and her Hohenzollern prince, yet he quite 
understands that the Emperor Francis Joseph, in view of the attitude of Rumania and of the danger of a 

5 Special Journal of the Council of Ministers 11 [24] July, 1914, found at 
https://wwi.lib.byu.edu/index.php/Russian_Memorandum_of_Advice_to_Serbia 
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new Balkan alliance aimed directly at the Danube Monarchy, is anxious to bring about an understanding 
between Bulgaria and the Triple alliance. 
 
[...] 
 
His Majesty will, further more, make an effort at Bucharest, according to the wishes of the Emperor 
Francis Joseph, to influence King Carol to the fulfilment  of the duties of his alliance, to the renunciation 
of Serbia, and to the suppression of the Rumanian agitations directed against Austria-Hungary. 
 
Finally, as far as concerns Serbia, His Majesty, of course, cannot interfere in the dispute now going on 
between Austria-Hungary and that country, as it is a matter not within his competence. 
 
The Emperor Francis Joseph may, however, rest assured that His Majesty will faithfully stand by 
Austria-Hungary, as is required by the obligations of his alliance and of his ancient friendship. 
 
Bethmann-Hollweg  6

 
PSD 1.6 - French Prime Minister's Statement, 4 August 1914 
 

Official Statement of Prime Minister Rene Viviani 
 
August 4, 1914 
 
The German Ambassador yesterday left Paris after notifying us of the existence of a state of war. 
 
The Government owe to Parliament a true account of the events which, in less than ten days, have 
unloosed a European war and compelled France, peaceful and valiant, to defend her frontier against an 
attack, the hateful injustice of which is emphasized by its calculated unexpectedness. 
 
This attack, which has no excuse, and which began before we were notified of any declaration of war, is 
the last act of a plan, whose origin and object I propose to declare before our own Democracy and before 
the opinion of the civilized world. 
 
As a consequence of the abominable crime which cost the Austro-Hungarian Heir-Apparent and the 
Duchess of Hohenburg their lives, difficulties arose between the Cabinets of Vienna and Belgrade. 
 
The majority of the Powers were only semi-officially informed of these difficulties up till Friday, July 24th, 
the date on which the Austro-Hungarian Ambassadors communicated to them a circular which the press 
has published. 
 
The object of this circular was to explain and justify an ultimatum delivered the evening before to Serbia 
by the Austro-Hungarian Minister at Belgrade. 
 

6 Confidential - For Your Excellency's personal information and guidance, found at 
http://www.firstworldwar.com/source/blankcheque.htm 
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This ultimatum, in alleging the complicity of numerous Serbian subjects and associations in the Serajevo 
crime, hinted that the official Serbian authorities themselves were no strangers to it.  It demanded a reply 
from Serbia by 6 o'clock on the evening of Saturday, July 25th. 
 
The Austrian demands, or at any rate many of them, without doubt struck a blow at the rights of a 
sovereign State.  Notwithstanding their excessive character, Serbia, on July 25th, declared that she 
submitted to them almost without reserve. 
 
This submission, which constituted a success for Austria-Hungary, a guarantee for the peace of Europe, 
was not unconnected with the advice tendered to Belgrade from the first moment by France, Russia and 
Great Britain. 
 
The value of this advice was all the greater since the Austro-Hungarian demands had been concealed 
from the Chanceries of the Triple Entente, to whom in the three preceding weeks the Austro-Hungarian 
Government had on several occasions given an assurance that their claims would be extremely moderate. 
 
It was, therefore, with natural astonishment that the Cabinets of Paris, St. Petersburg and London learned 
on July 26th that the Austrian Minister at Belgrade, after a few minutes' examination, declared that the 
Serbian reply was unacceptable, and broke off diplomatic relations. 
 
This astonishment was increased by the fact that on Friday, the 24th, the German Ambassador came and 
read to the French Minister for Foreign Affairs a note verbale asserting that the Austro-Serbian dispute 
must remain localized, without intervention by the great Powers, or otherwise "incalculable 
consequences" were to be feared.  A similar demarche was made on Saturday, the 25th, at London and at 
St. Petersburg. 
 
Need I, gentlemen, point out to you the contrast between the threatening expressions used by the German 
Ambassador at Paris and the conciliatory sentiments which the Powers of the Triple Entente had just 
manifested by the advice which they gave to Serbia to submit? 
 
Nevertheless, in spite of the extraordinary character of the German demarche, we immediately, in 
agreement with our Allies and our friends, took a conciliatory course and invited Germany to join in it. 
 
We have had from the first moment regretfully to recognize that our intentions and our efforts met with no 
response at Berlin. 
 
Not only did Germany appear wholly unwilling to give to Austria-Hungary the friendly advice which her 
position gave her the right to offer, but from this moment and still more in the following clays, she seemed 
to intervene between the Cabinet at Vienna and the compromises suggested by the other Powers. 
 
On Tuesday, July 28th, Austria-Hungary declared war on Serbia.  This declaration of war, with its 
aggravation of the state of affairs brought about by the rupture of diplomatic relations three days before, 
gave ground for believing that there was a deliberate desire for war, and a systematic program for the 
enslavement of Serbia. 
 
Thus there was now involved in the dispute not only the independence of a brave people, but the balance 
of power in the Balkan, embodied in the Treaty of Bucharest of 1913, and consecrated by the moral 
support of all the great Powers. 
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However, at the suggestion of the British Government with its constant and firm attachment to the 
maintenance of the peace of Europe, the negotiations were continued, or, to speak more accurately, the 
Powers of the Triple Entente tried to continue them. 
 
From this common desire sprang the proposal for action by the four Powers, England, France, Germany 
and Italy, which was intended, by assuring to Austria all legitimate satisfaction, to bring about an 
equitable adjustment of the dispute. 
 
On Wednesday, the 29th, the Russian Government, noting the persistent failure of these efforts and faced 
by the Austrian mobilization and declaration of war, fearing the military destruction of Serbia, decided as 
a precautionary measure to mobilize the troops of four military districts, that is to say, the formations 
echeloned along the Austro-Hungarian frontier exclusively. 
 
In taking this step, the Russian Government were careful to inform the German Government that their 
measures, restricted as they were and without any offensive character towards Austria, were not in any 
degree directed against Germany. 
 
In a conversation with the Russian Ambassador at Berlin, the German Secretary of State for Foreign 
Affairs acknowledged this without demur. 
 
On the other hand, all the efforts made by Great Britain with the adherence of Russia and the support of 
France, to bring Austria and Serbia into touch under the moral patronage of Europe, were encountered at 
Berlin with a predetermined negative of which the diplomatic dispatches afford the clearest proof. 
 
This was a disquieting situation which made it probable that there existed at Berlin intentions which had 
not been disclosed.  Some hours afterwards this alarming suspicion was destined to become a certainty. 
 
In fact, Germany's negative attitude gave place thirty-six hours later to positive steps which were truly 
alarming.  On July 31st, Germany, by proclaiming "a state of danger of war, cut the communications 
between herself and the rest of Europe, and obtained for herself complete freedom to pursue against 
France in absolute secrecy military preparations which, as you have seen, nothing could justify. 
 
Already for some days, and in circumstances difficult to explain, Germany had prepared for the transition 
of her army from a peace footing to a war footing. 
 
From the morning of July 25th, that is to say, even before the expiration of the time limit given to Serbia 
by Austria, she had confined to barracks the garrisons of Alsace-Lorraine.  The same day she had placed 
the frontier works in a complete state of defence. 
 
On the 26th, she had indicated to the railways the measures preparatory for concentration.  On the 27th, 
she had completed requisitions and placed her covering troops in position. 
 
On the 28th, the summons of individual reservists had begun and units which were distant from the 
frontier had been brought up to it. 
 
Could all these measures, pursued with implacable method, leave us in doubt of Germany's intentions? 
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Such was the situation when, on the evening of July 31st, the German Government, which since the 24th 
had not participated by any active step in the conciliatory efforts of the Triple Entente, addressed an 
ultimatum to the Russian Government under the pretext that Russia had ordered a general mobilization of 
her armies, and demanded that this mobilization should be stopped within twelve hours. 
 
This demand, which was all the more insulting in form because a few hours earlier the Emperor Nicholas 
II, with a movement at once confiding and spontaneous, had asked the German Emperor for his 
mediation, was put forward at a moment when, on the request of England and with the knowledge of 
Germany, the Russian Government was accepting a formula of such a nature as to lay the foundation for a 
friendly settlement of the Austro-Serbian dispute and of the Austro-Russian difficulties by the simultaneous 
arrest of military operations and of military preparations. 
 
The same day this unfriendly demarche towards Russia was supplemented by acts which were frankly 
hostile towards France; the rupture of communications by road, railway, telegraph and telephone, the 
seizure of French locomotives on their arrival at the frontier, the placing of machine guns in the middle of 
the permanent way which had been cut, and the concentration of troops on this frontier. 
 
From this moment we were no longer justified in believing in the sincerity of the pacific declaration which 
the German representative continued to shower upon us. 
 
We knew that Germany was mobilizing under the shelter of the "state of danger of war." 
 
We learnt that six classes of reservists had been called up, and that transport was being collected even for 
those army corps which were stationed a considerable distance from the frontier. 
 
As these events unfolded themselves, our government, watchful and vigilant, took from day to day, and 
even from hour to hour, the measures of precaution which the situation required; the general mobilization 
of our forces on land and sea was ordered. 
 
The same evening, at 7.30, Germany, without waiting for the acceptance by the Cabinet of St. Petersburg 
of the English proposal, which I have already mentioned, declared war on Russia. 
 
The next day, Sunday, August 2nd, without regard for the extreme moderation of France, in contradiction 
to the peaceful declarations of the German Ambassador at Paris, and in defiance of the rules of 
international law, German troops crossed our frontier at three different points. 
 
At the same time, in violation of the Treaty of 1867, which guaranteed with the signature of Prussia the 
neutrality of Luxemburg, they invaded the territory of the Grand Duchy and so gave cause for a protest by 
the Luxemburg Government. 
 
Finally, the neutrality of Belgium also was threatened.  The German Minister, on the evening of August 
2nd, presented to the Belgian Government an ultimatum requesting facilities in Belgium for military 
operations against France, under the lying pretext that Belgian neutrality was threatened by us; the 
Belgian Government refused, and declared that they were resolved to defend with vigour their neutrality, 
which was respected by France and guaranteed by treaties, and in particular by the King of Prussia. 
 
Since then, gentlemen, the German attacks have been renewed, multiplied, and accentuated.  At more than 
fifteen points our frontier has been violated.  Shots have been fired at our soldiers and Customs officers. 
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Men have been killed and wounded.  Yesterday a German military aviator dropped three bombs on 
Luneville. 
 
The German Ambassador, to whom as well as to all the great Powers, we communicated these facts, did 
not deny them or express his regrets for them. 
 
On the contrary, he came yesterday evening to ask me for his passports, and to notify us of the existence of 
a state of war, giving as his reason, in the teeth of all the facts, hostile acts committed by French aviators 
in German territory in the Eifel district, and even on the railway near Carlsruhe and near Nuremberg. 
 
... 
 
Gentlemen, we proclaim loudly the object of their attack - it is the independence, the honour, the safety, 
which the Triple Entente has regained in the balance of power for the service of peace.  The object of 
attack is the liberties of Europe, which France, her allies, and her friends, are proud to defend. 
 
We are going to defend these liberties, for it is they that are in dispute, and all the rest is but a pretext. 
 
France, unjustly provoked, did not desire war, she has done everything to avert it. 
 
Since it is forced upon her, she will defend herself against Germany and against every Power which has 
not yet declared its intentions, but joins with the latter in a conflict between the two countries. 
 
A free and valiant people that sustains an eternal ideal, and is wholly united to defend its existence; a 
Democracy which knows how to discipline its military strength, and was not afraid a year ago to increase 
its burden as an answer to the armaments of its neighbour; a nation armed, struggling for its own life and 
for the independence of Europe - here is a sight which we are proud to offer to the onlookers in this 
desperate struggle, that has for some days been preparing with the greatest calmness and method. 
 
We are without reproach.  We shall be without fear.  France has often proved in less favourable 
circumstances that she is a most formidable adversary when she fights, as she does to-day, for liberty and 
for right. 
 
In submitting our actions to you, gentlemen, who are our judges, we have, to help us in bearing the burden 
of our heavy responsibility, the comfort of a clear conscience and the conviction that we have done our 
duty.  7

 
PSD 1.7 - Address by King Albert to Belgian Parliament, 4 August 1914 
 

Gentlemen: 
 
Never, since 1839, has a more solemn hour struck for Belgium: the integrity of our territory is threatened. 
 
The very force of our righteous cause, the sympathy which Belgium, proud of her free institutions and her 
moral victories, has always received from other nations, and the necessity of our autonomous existence in 

7 Records of the Great War, Vol. II, ed. Charles F. Horne, National Alumni 1923, found at 
http://www.firstworldwar.com/source/vivianistatement.htm  
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respect of the equilibrium of Europe, make us still hopeful that the dreaded emergency will not be 
realized. 
 
But if our hopes are betrayed, if we are forced to resist the invasion of our soil, and to defend our 
threatened homes, this duty, however hard it may be, will find us armed and resolved upon the greatest 
sacrifices. 
 
Even now, in readiness for any eventuality, our valiant youth is up in arms, firmly resolved, with the 
traditional tenacity and composure of the Belgians, to defend our threatened country. 
 
In the name of the nation, I give it a brotherly greeting. Everywhere in Flanders and Wallonia, in the 
towns and in the countryside, one single feeling binds all hearts together: the sense of patriotism. 
 
One single vision fills all minds: that of our independence endangered.  One single duty imposes itself 
upon our wills: the duty of stubborn resistance. 
 
In these solemn circumstances two virtues are indispensable: a calm but unshaken courage, and the close 
union of all Belgians. 
 
Both virtues have already asserted themselves, in a brilliant fashion, before the eyes of a nation full of 
enthusiasm. 
 
The irreproachable mobilization of our army, the multitude of voluntary enlistments, the devotion of the 
civil population, the abnegation of our soldiers' families, have revealed in an unquestionable manner the 
reassuring courage which inspires the Belgian people. 
 
It is the moment for action. 
 
I have called you together, gentlemen, in order to enable the Legislative Chambers to associate 
themselves with the impulse of the people in one and the same sentiment of sacrifice. 
 
You will understand, gentlemen, how to take all those immediate measures which the situation requires, in 
respect both of the war and of public order. 
 
No one in this country will fail in his duty. 
 
If the foreigner, in defiance of that neutrality whose demands we have always scrupulously observed, 
violates our territory, he will find all the Belgians gathered about their sovereign, who will never betray 
his constitutional oath, and their Government, invested with the absolute confidence of the entire nation. 
 
I have faith in our destinies; a country which is defending itself conquers the respect of all; such a country 
does not perish.  8

 
PSD 1.8 -  Official Report of the Breaking of Diplomatic Relations and of the "Scrap of Paper" by Sir Edward 
Goschen, British Ambassador to Berlin 
 

8 Ibid, found at http://www.firstworldwar.com/source/kingalbertaddress.htm 
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In accordance with the instructions contained in your telegram of the 4th instant, I called upon the 
Secretary of State that afternoon and inquired, in the name of His Majesty's Government, whether the 
Imperial Government would refrain from violating Belgian neutrality. 
 
Herr von Jagow at once replied that lie was sorry to say that his answer must be "No," as, in consequence 
of the German troops having crossed the frontier that morning, Belgian neutrality had been already 
violated. 
 
Herr von Jagow again went into the reasons why the Imperial Government had been obliged to take this 
step, namely, that they had to advance into France by the quickest and easiest way, so as to be able to get 
well ahead with their operations and endeavour to strike some decisive blow as early as possible. 
 
It was a matter of life and death for them, as if they had gone by the more southern route they could not 
have hoped, in view of the paucity of roads and the strength of the fortresses, to have got through without 
formidable opposition entailing great loss of time. 
 
This loss of time would have meant time gained by the Russians for bringing up their troops to the 
German frontier.  Rapidity of action was the great German asset, while that of Russia was an 
inexhaustible supply of troops. 
 
I pointed out to Herr von Jagow that this fait accompli of the violation of the Belgian frontier rendered, as 
he would readily understand, the situation exceedingly grave, and I asked him whether there was not still 
time to draw back and avoid possible consequences, which both he and I would deplore.  He replied that, 
for the reasons he had given me, it was now impossible for them to draw back. 
 
During the afternoon I received your further telegram of the same date, and, in compliance with the 
instructions therein contained, I again proceeded to the Imperial Foreign Office and informed the 
Secretary of State that unless the Imperial Government could give the assurance by 12 o'clock that night 
that they would proceed no further with their violation of the Belgian frontier and stop their advance, I 
had been instructed to demand my passports and inform the Imperial Government that His Majesty's 
Government would have to take all steps in their power to uphold the neutrality of Belgium and the 
observance of a treaty to which Germany was as much a party as themselves. 
 
Herr von Jagow replied that to his great regret he could give no other answer than that which he had 
given me earlier in the day, namely, that the safety of the Empire rendered it absolutely necessary that the 
Imperial troops should advance through Belgium. 
 
I gave his Excellency a written summary of your telegram and, pointing out that you had mentioned 12 
o'clock as the time when His Majesty's Government would expect an answer, asked him whether, in view 
of the terrible consequences which would necessarily ensue, it were not possible even at the last moment 
that their answer should be reconsidered. 
 
He replied that if the time given were even twenty-four hours or more, his answer must be the same. I  said 
that in that case I should have to demand my passports.  This interview took place at about 7 o'clock.  In a 
short conversation which ensued Herr von Jagow expressed his poignant regret at the crumbling of his 
entire policy and that of the Chancellor, which had been to make friends with Great Britain, and then, 
through Great Britain, to get closer to France. 
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I said that this sudden end to my work in Berlin was to me also a matter of deep regret and 
disappointment, but that he must understand that under the circumstances and in view of our 
engagements, His Majesty's Government could not possibly have acted otherwise than they had done. 
 
I then said that I should like to go and see the Chancellor, as it might be, perhaps, the last time I should 
have an opportunity of seeing him.  He begged me to do so.  I found the Chancellor very agitated. 
 
His Excellency at once began a harangue, which lasted for about twenty minutes.  He said that the step 
taken by His Majesty's Government was terrible to a degree; just for a word - "neutrality," a word which 
in war time had so often been disregarded - just for a scrap of paper Great Britain was going to make war 
on a kindred nation who desired nothing better than to be friends with her. 
 
All his efforts in that direction had been rendered useless by this last terrible step, and the policy to which, 
as I knew, he had devoted himself since his accession to office had tumbled down like a house of cards. 
What we had done was unthinkable; it was like striking a man from behind while he was fighting for his 
life against two assailants. 
 
He held Great Britain responsible for all the terrible events that might happen.  I protested strongly 
against that statement, and said that, in the same way as he and Herr von Jagow wished me to understand 
that for strategical reasons it was a matter of life and death to Germany to advance through Belgium and 
violate the latter's neutrality, so I would wish him to understand that it was, so to speak, a matter of "life 
and death" for the honour of Great Britain that she should keep her solemn engagement to do her utmost 
to defend Belgium's neutrality if attacked. 
 
That solemn compact simply had to be kept, or what confidence could any one have in engagements given 
by Great Britain in the future?  The Chancellor said, "But at what price will that compact have been kept. 
Has the British Government thought of that?" 
 
I hinted to his Excellency as plainly as I could that fear of consequences could hardly be regarded as an 
excuse for breaking solemn engagements, but his Excellency was so excited, so evidently overcome by the 
news of our action, and so little disposed to hear reason that I refrained from adding fuel to the flame by 
further argument. 
 
As I was leaving he said that the blow of Great Britain joining Germany's enemies was all the greater that 
almost up to the last moment he and his Government had been working with us and supporting our efforts 
to maintain peace between Austria and Russia. 
 
I said that this was part of the tragedy which saw the two nations fall apart just at the moment when the 
relations between them had been more friendly and cordial than they had been for years.  Unfortunately, 
notwithstanding our efforts to maintain peace between Russia and Austria, the war had spread and had 
brought us face to face with a situation which, if we held to our engagements, we could not possibly avoid, 
and which unfortunately entailed our separation from our late fellow workers.  He would readily 
understand that no one regretted this more than I. 
 
After this somewhat painful interview I returned to the embassy and drew up a telegraphic report of what 
had passed.  This telegram was handed in at the Central Telegraph Office a little before 9 p.m.  It was 
accepted by that office, but apparently never dispatched. 
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At about 9.30 p.m. Herr von Zimmermannn, the Under-Secretary of State, came to see me.  After 
expressing his deep regret that the very friendly official and personal relations between us were about to 
cease, he asked me casually whether a demand for passports was equivalent to a declaration of war. 
 
I said that such an authority on international law as he was known to be must know as well or better than 
I what was usual in such cases.  I added that there were many cases where diplomatic relations had been 
broken off, and, nevertheless, war had not ensued; but that in this case he would have seen from my 
instructions, of which I had given Herr von Jagow a written summary, that His Majesty's Government 
expected an answer to a definite question by 12 o'clock that night and that in default of a satisfactory 
answer they would be forced to take such steps as their engagements required. 
 
Herr Zimmermannn said that that was, in fact, a declaration of war, as the Imperial Government could 
not possibly give the assurance required either that night or any other night.  9

 
PSD 1.9 - U.S. Declaration of Neutrality, 19 August 1914 
 

The effect of the war upon the United States will depend upon what American citizens say and do.  Every 
man who really loves America will act and speak in the true spirit of neutrality, which is the spirit of 
impartiality and fairness and friendliness to all concerned. 
 
The spirit of the nation in this critical matter will be determined largely by what individuals and society 
and those gathered in public meetings do and say, upon what newspapers and magazines contain, upon 
what ministers utter in their pulpits, and men proclaim as their opinions upon the street. 
 
The people of the United States are drawn from many nations, and chiefly from the nations now at war.  It 
is natural and inevitable that there should be the utmost variety of sympathy and desire among them with 
regard to the issues and circumstances of the conflict. 
 
Some will wish one nation, others another, to succeed in the momentous struggle.  It will be easy to excite 
passion and difficult to allay it.  Those responsible for exciting it will assume a heavy responsibility, 
responsibility for no less a thing than that the people of the United States, whose love of their country and 
whose loyalty to its government should unite them as Americans all, bound in honour and affection to 
think first of her and her interests, may be divided in camps of hostile opinion, hot against each other, 
involved in the war itself in impulse and opinion if not in action. 
 
Such divisions amongst us would be fatal to our peace of mind and might seriously stand in the way of the 
proper performance of our duty as the one great nation at peace, the one people holding itself ready to 
play a part of impartial mediation and speak the counsels of peace and accommodation, not as a partisan, 
but as a friend. 
 
I venture, therefore, my fellow countrymen, to speak a solemn word of warning to you against that 
deepest, most subtle, most essential breach of neutrality which may spring out of partisanship, out of 
passionately taking sides. 
 

9 Ibid, found at http://www.firstworldwar.com/source/scrapofpaper1.htm 
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The United States must be neutral in fact, as well as in name, during these days that are to try men's souls. 
We must be impartial in thought, as well as action, must put a curb upon our sentiments, as well as upon 
every transaction that might be construed as a preference of one party to the struggle before another.  10

 
 

PSD 1.10 - Baron Kato on Japan's Decision to go to War with Germany, 15 August 1914 
 

Early in August the British Government asked the Imperial Government for assistance under the terms of 
the Anglo-Japanese Alliance.  German men-of-war and armed vessels were prowling around the seas of 
Eastern Asia, menacing our commerce and that of our ally, while Kiao-Chau was carrying out operations 
apparently for the purpose of constituting abase for warlike operations in Eastern Asia.  Grave anxiety 
was thus felt for the maintenance of peace in the Far East. 
 
As all are aware, the agreement and alliance between Japan and Great Britain has for its object the 
consolidation and maintenance of general peace in Eastern Asia and the maintenance of the independence 
and integrity of China as well as the principle of equal opportunities for commerce and industry for all 
nations in that country, and the maintenance and defence respectively of territorial rights and special 
interests of contracting parties in Eastern Asia. 
 
Therefore, inasmuch as we were asked by our ally for assistance at a time when commerce in Eastern 
Asia, which Japan and Great Britain regard alike as one of their special interests, is subjected to a 
constant menace, Japan, who regards that alliance as a guiding principle of her foreign policy, could not 
but comply to the request to do her part. 
 
Germany's possession of a base for powerful activities in one corner of the Far East was not only a 
serious obstacle to the maintenance of permanent peace but also threatened the immediate interests of the 
Japanese Empire. 
 
The Japanese Government therefore resolved to comply with the British request and if necessary to open 
hostilities against Germany.  After the Imperial sanction had been obtained I communicated this 
resolution to the British Government and a full and frank exchange of views between the two governments 
followed and it was finally agreed between them to take such measures as were necessary to protect the 
general interests contemplated in the agreement and the alliance. 
 
Japan had no desire or inclination to become involved in the present conflict, only she believed she owed 
it to herself to be faithful to the alliance and to strengthen its foundation by insuring permanent peace in 
the East and protecting the special interests of the two allied Powers. 
 
Desiring, however, to solve the situation by pacific means, the Imperial Government on August 15th gave 
the following advice to the German Government. [Here the Minister quoted the text of the Japanese 
ultimatum.]  Until the last moment of the time allowed, namely, until August 23rd, the Imperial 
Government received no answer and in consequence the Imperial rescript declaring war was issued the 
next day. 
 
With Austria-Hungary, as she had only the most limited interests in the Far East, Japan desired to 
maintain peaceful relations as long as possible.  At the same time it appeared that Austria-Hungary also 

10 U.S. Declaration of Neutrality, 19 August 1914, found at http://www.firstworldwar.com/source/usneutrality.htm 
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desired to avoid complications.  In fact, as soon as Japan and Germany entered into a state of war, 
Austria-Hungary asked for the consent and good offices of the Imperial Government to permit the 
Kaiserin Elizabeth, the only Austrian man-of-war in the Far East likely to force a state of war, to go to 
Shanghai and there to disarm. 
 
I was about to communicate to the Austrian Ambassador the fact that Great Britain and Japan did not 
entertain any objections to the disarming of the Kaiserin Elizabeth, when suddenly on August 27th the 
Austrian Ambassador informed me that in consideration of Japan's action against Germany his 
Government instructed him to leave his post, and diplomatic relations were broken off. 
 
When the relations of Japan and Germany reached the point of rupture the Imperial Government asked 
the American Government if in case of need it would be good enough to undertake the protection of 
Japanese subjects and interests in Germany. 
 
This request the American Government promptly complied with and subsequently upon the rupture of 
diplomatic relations between Japan and Austria-Hungary the Imperial Government again appealed for 
American protection for Japanese subjects and interests in Austria-Hungary, when the American 
Government gave the same willing consent. 
 
I desire to avail myself of this opportunity to give expression to the sincere appreciation of the Imperial 
Government of the courtesy so kindly extended by the American Government. 
 
While regretting that Japan has been compelled to take up arms against Germany, I am happy to believe 
that the army and navy of our illustrious sovereign will not fail to show the same loyalty and valour which 
distinguished them in the past, so that all may be blessed by early restoration of peace.  11

 
PSD 1.11 - Sir Robert Borden Declares War 
 

It is not fitting that I should prolong this debate. In the awful dawn of the greatest war the world has ever 
known, in the hour when peril confronts us such as this Empire has not faced for a hundred years, every 
vain or unnecessary word seems a discord. As to our duty, all are agreed: we stand shoulder to shoulder 
with Britain and the other British dominions in this quarrel. And that duty we shall not fail to fulfil as the 
honour of Canada demands. Not for love of battle, not for lust of conquest, not for greed of possessions, 
but for the cause of honour, to maintain solemn pledges, to uphold principles of liberty, to withstand 
forces that would convert the world into an armed camp; yea, in the very name of the peace that we 
sought at any cost save that of dishonour, we have entered into this war; and, while gravely conscious of 
the tremendous issues involved and of all the sacrifices that they may entail, we do not shrink from them, 
but with firm hearts we abide the event.  12

  
 
  

11 Records of the Great War, Vol. III, ed. Charles F. Horne, National Alumni 192, found at 
http://www.firstworldwar.com/source/tsingtau_kato.htm 

12 Robert Borden, “Sir Robert Borden declares war,” Courage remembered: The world wars through Canadian eyes 
(Mount Allison University), 1996, http://www.mta.ca/library/courage/sirrobertbordendeclareswar.html 
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2. Black Line Masters:  
 
BLM 1.1 - Historical Perspective Organizer 
 
Student Names: 
 
Country: 
 
 

1. In your opinion, what are the three most important point from this source that 
demonstrate the goals and motivations behind your country’s reaction to the start of the 
war? 

 
 
 
 
 
 
 
 

2. What events or processes do you think may be informing your country’s position and 
entry (or non-entry) into the war? 

 
 
 
 
 
 
 
 

3. Based on the primary source you were assigned, write two brief first-person statements 
that represent your country’s position and opinions on the war. These statements will be 
shared with the class during the narrative activity. 
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LESSON 2: THE EAGER DOOMED - PROPAGANDA AND WW1 RECRUITMENT  
 

Course: CHC2D 
 
Specific Expectations: 
B2.2 analyse, with reference to specific events or issues, the significance of Canada’s 
participation in international relations between 1914 and 1929 
B2.3 describe some major instances of social and/or political conflict in Canada during this 
period, including conflict between French and English Canada 
B2.4 explain the goals and accomplishments of some groups and/or movements that contributed 
to social and/or political cooperation during this period  13

 
Primary Historical Thinking Concept: The Ethical Dimension 
 
Lesson # 2 of 4 
 
Overview: 
This lesson occurs near the beginning of the World War One unit. At this point, students have 
learned about the major players and causes of the war, as well as the complex series of alliances 
between countries.  
 
In this lesson, students will be introduced to the processes of WW1 recruitment and the concept 
of propaganda as a tool, leading up to the conscription crisis in 1917. They will see how 
propaganda was used to help encourage enthusiasm about the war effort, even as public 
enthusiasm started to wain. They will analyze a variety of primary sources, including 
propaganda posters targeting French and English Canadians, early in the war and as enthusiasm 
decreased.  With these, they will be able to determine the differences between French and 14

English perspectives and argue as to what makes an effective piece of propaganda.  They will 15

then engage in a class debate about propaganda and whether it is an ethical recruitment tool.  
 
 
 

13 Ontario Ministry of Education, 113.  
14  “Voluntary Recruitment,” Canadian War Museum. Updated 2017. Retreived from: 
http://www.warmuseum.ca/firstworldwar/history/life-at-home-during-the-war/recruitment-and-conscription/volunt
ary-recruitment/. For more information about enthusiastic reaction to war, visit: 
http://www.warmuseum.ca/firstworldwar/history/going-to-war/canada-enters-the-war/enthusiastic-reaction-to-war/ 
15 Serge Durflinger, “French Canada and Recruitment during the First World War,” Canadian War Museum. 
Retrieved from:  
http://www.warmuseum.ca/learn/dispatches/french-canada-and-recruitment-during-the-first-world-war/#tabs  

 

http://www.warmuseum.ca/firstworldwar/history/life-at-home-during-the-war/recruitment-and-conscription/voluntary-recruitment/
http://www.warmuseum.ca/firstworldwar/history/life-at-home-during-the-war/recruitment-and-conscription/voluntary-recruitment/
http://www.warmuseum.ca/firstworldwar/history/going-to-war/canada-enters-the-war/enthusiastic-reaction-to-war/
http://www.warmuseum.ca/learn/dispatches/french-canada-and-recruitment-during-the-first-world-war/#tabs
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Learning Goals and Success Criteria: 
 

Learning Goals Success Criteria 

Students will learn: 
- About propaganda, its techniques, and 

goals 
-  How propaganda was used in Canada 

during the First World War 
- To analyze propaganda 

Students will be able to: 
- Identify techniques used in 

propaganda 
- Identify the targeted groups in a piece 

of propaganda 
-  Explain what makes an effective 

piece of propaganda 
- Identify differences between French 

and English propaganda, before and 
after the Conscription Crisis 

- Find a modern example of 
propaganda and analyze it 

- Explain the ethical issues related to 
propaganda 

 
Relevance: 
This lesson is relevant to all learners because it will have them identify and analyze strategies 
used in propaganda. This will not only help them understand the enthusiasm felt to enlist in 
WW1, but it will also teach them valuable media literacy skills.  
 
Differentiated Instruction and/or Accommodations: 
Students will be given paper copies of primary sources but will also be sent links to the online 
images, so they can analyse the pieces in a higher quality. A digital copy of the worksheet will 
also be provided to students who prefer to type their responses.  
 
When presenting their findings, students may choose to stay at their desks or come to the front 
of the class, based on their comfort.  
 
Materials: 
-chart paper 
-markers  
-primary source documents  
-blackline master 
-computer  
-projector 
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Appendices: 
- Primary Source Documents 

- 2.1-2.12 
- Blackline masters 

- 2.1 Poster analysis worksheet  
 

 
PLAN OF INSTRUCTION  16

 
Introduction (5 minutes) 
Students will be asked to learn to an elbow partner and discuss ideas why they think so many 
men would have enlisted to fight in World War One. The following account will be written on 
the board to help prompt students: “Older soldiers rubbed shoe polish in their hair to fool 
recruiters. Younger boys, raised on heroic stories of the empire (and before birth certificates 
were common), claimed an extra few years. By war’s end, at least 20,000 underage soldiers had 
enlisted.”   17

 
MAIN 
Lesson (15 minutes) 
Lead a discussion about the enthusiasm first expressed about the war effort, based off the 
students’ ideas during the introductory discussion. The discussion will be based on the questions 
of: 

- Which country was Canada tied to at this time? 
- How do you think this would affect recruitment? 
- Do you think there was a difference between French and English recruits? 
- What might be used to try to convince more men to enlist? 

Write the word ‘propaganda’ on the board and have students discuss the meaning of this word – 
can they think of any examples? What is the purpose of it? Who creates it?  
 
These questions will help me assess the students’ prior knowledge of the topic. This will tell me 
whether they are familiar with the ideas of conscription, propaganda, and loyalty to the British 

16 Lesson inspired by: Canadian War Museum, “Analysing Propaganda Posters Lesson Plan,” Canadian War 
Museum. Retrieved from: 
http://www.warmuseum.ca/firstworldwar/wp-content/mcme-uploads/2014/07/4-a-4-b-propaganda-lesson-plan-10-1
2_e.pdf. Also, Historica Canada Teacher Community, “World War One Recruitment Posters,” Historica Canada. 
Retrieved from: http://education.historicacanada.ca/en/tools/23.  
17 Tim Cooke, “The eager doomed: The story of Canada’s original WWI recruits,” The Globe and Mail. 2014. 
Retrieved from:  
https://www.theglobeandmail.com/news/the-eager-doomed-the-story-of-canadas-original-wwi-recruits/article1989
4761/.  

 

http://www.warmuseum.ca/firstworldwar/wp-content/mcme-uploads/2014/07/4-a-4-b-propaganda-lesson-plan-10-12_e.pdf
http://www.warmuseum.ca/firstworldwar/wp-content/mcme-uploads/2014/07/4-a-4-b-propaganda-lesson-plan-10-12_e.pdf
http://education.historicacanada.ca/en/tools/230
https://www.theglobeandmail.com/news/the-eager-doomed-the-story-of-canadas-original-wwi-recruits/article19894761/
https://www.theglobeandmail.com/news/the-eager-doomed-the-story-of-canadas-original-wwi-recruits/article19894761/
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Empire. They will also review concepts learned earlier in the unit.  
 
Present a brief PowerPoint, or other form of presentation, to discuss four pieces of propaganda 
from the PSD list. Include examples from the beginning of the war, when enthusiasm was high 
and the loyalty to England is evident and finish with propaganda from later in the war, when 
enthusiasm started to wain. Use the questions from the poster analysis worksheet as a guide to 
help students start to identify different techniques used (bright colours, powerful language, 
feelings of shame and duty, etc.)  
 
Primary Source (20 minutes) 
Students will be split up into 8 groups and each group will be given a copy of a propaganda 
poster.  As a group they will have to analyze the poster by completing the poster analysis 18

worksheet. Groups will have French and English examples, from the beginning of the war and 
after the Conscription Crisis. They will have to determine whether their poster is from the 
beginning of the war when enthusiasm was high, or later on.  
 
Discussion (20 minutes) 
Each group will present their analysis to the class (either seated at their desks or in front of the 
class, based on their comfort level). Other groups may add to the discussion and ask additional 
questions. Provide additional details if needed.  
 
Debate (25 minutes) 
Students will be split into two groups (not based on their beliefs, but at random by me). One 
side will be for the following statement, and the other will be against it. Groups will have 10 
minutes to come up with opening remarks and positions. They will then each have two minutes 
to present their arguments, 2 minutes to make a counter argument, and 2 minutes to rebuttal. 
Students will then have the opportunity to move to the side that they believe won the debate.  
 
Question: Governments should be able to create and distribute propaganda to persuade people 
to join a war. 
 
Conclusion (5 minutes) 
Ask students to consider where they see examples of propaganda in their daily lives. Ask them 
to bring an example to class the next day to discuss and analyze.  
 
 

18 “Recruitment Posters,” Canadian War Museum. 
http://www.warmuseum.ca/firstworldwar/objects-and-photos/propaganda/recruitment-posters/.  

 

http://www.warmuseum.ca/firstworldwar/objects-and-photos/propaganda/recruitment-posters/
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EVALUATION 
Assessment for learning: introductory discussion questions will inform teacher as to what 
students already know about this topic. Debate will inform teacher as to what they understand as 
will the student discussion at the end of class about modern day examples of propaganda. 
Teacher will circulate the class during group discussions to provide prompts and feedback.  
 
Assessment as learning: peer-to-peer discussions and group analysis of posters.  
 
Assessment of learning: No summative assessments completed during this lesson.  
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APPENDICES  
 
Primary source documents 

- 2.1 “Wartime recruiting poster, Canadiens Français Enrôlez-Vous au 150ième 
Carabiniers Mont Royal,” The Mortimer Co. Ltd. 1915. Retrieved from: 
http://www.warmuseum.ca/collections/artifact/1027693/?media_irn=3124551.  

 

 

http://www.warmuseum.ca/collections/artifact/1027693/?media_irn=3124551
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- 2.2 “Wartime recruiting poster, HEROES OF ST JULIEN AND FESTUBERT,” Gazette 
Printing Co. Ltd. 1916. Retrieved from: 
http://www.warmuseum.ca/collections/artifact/1027518/?q=ww1+recruiting+posters&p
age_num=1&item_num=1&media_irn=5434168.  

 

 

http://www.warmuseum.ca/collections/artifact/1027518/?q=ww1+recruiting+posters&page_num=1&item_num=1&media_irn=5434168
http://www.warmuseum.ca/collections/artifact/1027518/?q=ww1+recruiting+posters&page_num=1&item_num=1&media_irn=5434168
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- 2.3 Arthur H. Hinder, “Wartime recruiting poster, Canadiens-Francais Enrolez-vous!,” 
1914. Retrieved from: http://www.warmuseum.ca/collections/artifact/1026931/. 

 

 

http://www.warmuseum.ca/collections/artifact/1026931/
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- 2.4 Hal Ross Perrigard, “Wartime Recruiting Poster, Fight for Her,” Harris 
Lithographing Co. Ltd. 1914-1918. Retrieved from: 
http://www.warmuseum.ca/collections/artifact/1027439/. 

 

 

http://www.warmuseum.ca/collections/artifact/1027439/
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- 2.5 “Wartime recruiting poster, Help the Boys to Keep Them Running,” The Mortimer 
Co. Ltd. 1914-1918. Retrieved from: 
http://www.warmuseum.ca/collections/artifact/1027695/.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

http://www.warmuseum.ca/collections/artifact/1027695/
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- 2.6 “Ride Through Belgium,” 1914-1918. London, Ontario. Retrieved from: 
http://www.warmuseum.ca/firstworldwar/objects-and-photos/archival-documents/militar
y-documents/ride-through-belgium/?back=359.  

 

 

http://www.warmuseum.ca/firstworldwar/objects-and-photos/archival-documents/military-documents/ride-through-belgium/?back=359
http://www.warmuseum.ca/firstworldwar/objects-and-photos/archival-documents/military-documents/ride-through-belgium/?back=359
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- 2.7 98th Overseas Battalion, “War is Awful,” 1914-1918. Retrieved from: 
http://www.warmuseum.ca/firstworldwar/objects-and-photos/archival-documents/militar
y-documents/war-is-awful/?back=359.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

http://www.warmuseum.ca/firstworldwar/objects-and-photos/archival-documents/military-documents/war-is-awful/?back=359
http://www.warmuseum.ca/firstworldwar/objects-and-photos/archival-documents/military-documents/war-is-awful/?back=359
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- 2.8 Rolph and Clark, “Wartime recruiting poster, The Happy Man Today is the Man at 
the Front,” 1914-1919. Retrieved from: 
http://www.warmuseum.ca/collections/artifact/1027423/. 

 

 

http://www.warmuseum.ca/collections/artifact/1027423/
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- 2.9 “Xmas in Belgium, 1914.” Retrieved from: 
http://www.warmuseum.ca/firstworldwar/objects-and-photos/art-and-culture/newspapers
/xmas-in-belgium-1914/?back=112.  

 

 

http://www.warmuseum.ca/firstworldwar/objects-and-photos/art-and-culture/newspapers/xmas-in-belgium-1914/?back=112
http://www.warmuseum.ca/firstworldwar/objects-and-photos/art-and-culture/newspapers/xmas-in-belgium-1914/?back=112
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- 2.10 “You Are No Exception - Join Now [Canada], [between 1914 and 1918],” 
1914-1918. Retrieved from: 
http://www.archives.gov.on.ca/en/explore/online/posters/big/big_29_war_poster.aspx.  

 

 

http://www.archives.gov.on.ca/en/explore/online/posters/big/big_29_war_poster.aspx
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- 2.11 “Here's Your Chance - It's Men We Want [Canada], [between 1914 and 1918],” 
1918. Retrieved from: 
http://www.archives.gov.on.ca/en/explore/online/posters/big/big_27_war_poster.aspx. 

 

 

http://www.archives.gov.on.ca/en/explore/online/posters/big/big_27_war_poster.aspx
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- 2.12 “Wartime recruiting poster, THIS IS YOUR FLAG IT STANDS FOR LIBERTY 
FIGHT FOR IT JOIN THE 207 OVERSEAS BATTALION.” Retrieved from: 
http://www.warmuseum.ca/collections/artifact/1022559/.  

 

 

http://www.warmuseum.ca/collections/artifact/1022559/
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BLACKLINE MASTERS 
 
2.1 Poster Analysis Worksheet 
Can you tell who created this poster? If so, list the organization, government or individual. If 
not, provide suggestions for who you think might have created it. 
 
 
 
 
 
 
What do you think were the creator’s motives for making this poster? 
 
 
 
 
 
 
What is the overall message of this poster? 
 
 
 
 
 
How is this message conveyed (consider the use of language, colours, symbols, shapes)? 
 
 
 
 
 
Which propaganda techniques are used? Refer to examples from your poster for any techniques 
you identify. 
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What other techniques are used in the poster to convey the message (consider the use of 
language, colours, symbols, shapes)? 
 
 
What kinds of emotions are conveyed by the poster? 
 
 
 
 
 
 
 
Who is the target audience? 
 
 
 
 
 
 
 
What does this message suggest about the values and beliefs of this audience? 
 
 
 
 
 
 
 
Is the poster effective in conveying its message to you? Do you think that it would have been 
effective during the First World War? 
 
 
 
 
 
 
 
Would this poster offend any groups of people?  
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LESSON 3: THE EVIDENCE OF OUR LIVES  
 
Primary Historical Thinking Concept: Evidence 
 
Overview: 
This lesson would take place after students have been introduced to the processes of WW1 
recruitment and the use of propaganda as a persuasive tool. Students will have worked with 
primary sources in their previous lessons on propaganda, the causes of WW1 and its major 
players; however, this lesson will focus on primary sources and their role in historical learning. 
This will help them to use their primary sources more effectively. They will be able to get more 
information out of them and to make deeper connections. 
 
In this lesson, students will think critically on how we can use primary sources to gain evidence 
about historical settings, moments, and people. To introduce the idea that history is constructed 
from traces of the past, students will analyze their own lives. 
 
EXPECTATIONS AND GOALS 
Specific Expectations: 
B2.2 analyse, with reference to specific events or issues, the significance of Canada’s 
participation in international relations between 1914 and 1929. 
B2.3 describe some major instances of social and/or political conflict in Canada during this 
period, including conflict between French and English Canada 
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Learning Goals and Success Criteria: 

Learning goals Success Criteria 

Students will learn: 
● About traces, how they are made 

intentionally and unintentionally. 
● What primary sources are. 
● How primary sources can be used to 

find out about a historical time period, 
moment, or person. 

● About the lives of canadian soldiers. 
● About the role of women during the 

first world war. 

Students will be able to: 
● Identify a trace and whether or not it 

is left intentionally. 
● Be able to name different types of 

primary sources. 
● Use provided primary sources to 

analyze an aspect of the WW1 time 
period. 

● Choose a primary source that 
demonstrates an aspect of the WW1 
time period. 

● Explain how that primary source 
proves that aspect of WW1. 

● They will identify the problems faced 
by soldiers in the war by writing 
about them in letter form. 

● Students will identify different roles 
women played during the war and 
how that affected society. 

 
Relevance: 
The trace activity helps students see the crucial role traces play in the construction of history 
learning and helps them see the importance of primary sources when doing history. A 
discussion on traces, especially digital ones, is important at any age, but especially for teenagers 
who use social media so heavily. Recognizing what is left behind is important for students. Life 
learning moments are often interspersed in a good teacher’s lessons. They will be able to get 
more out of primary sources which will help them in their study of history and other disciplines. 
 
The study of traces and primary sources as tools for historians will lead into the following 
activity which uses their importance in the context of WW1. They will use their new or 
expanded knowledge to analyze and find primary sources about aspects of  the WW1 time 
period. 
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Differentiated Instruction and/or Accommodations: 
Everyone will have access to a chromebook. Worksheets will be printed as well in case the 
internet is down or if there are students that can not use technology. Students can work 
individually if they so desire or if their IEP says this is best for them. The Exit Card that is done 
on the Google Form can be done on paper as well. There will be visual and auditory cues and 
resources. 
 
Materials: 
Setup 

● Students are seated in groups of four desks. 
● A Chromebook set for the class. 
● A projector so that the teacher can display the screen that will show the worksheet and 

an online timer to facilitate the flow of the lesson. 
● The use of the D2l classroom page to show these links and the documents. Access to the 

google form will be linked on this page. The google slides they will create as their 
information dossier on canadian soldiers will be linked on this page as well. 

Primary sources 
● See footnotes for citations of the websites where the primary sources can be found. 

 
Appendices: 
Blackline masters 

- 3.1 Worksheet Message from the Kaiser: 
https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1
Uast8/edit?usp=sharing 

- Worksheet can be found in full further in this document. 
 
 
PLAN OF INSTRUCTION: 
Introduction (30 min.): 
I will conduct the I left a Trace Activity . 19

● I will ask all students to write in point form everything that they have done (that is 
appropriate to share) in the past 24 hours. (3 min.) 

19 Seixas, Peter & Morton, Tom. “The Big Six Historical Thinking Concepts,”  Toronto: Nelson, 2012.  

 

https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1Uast8/edit?usp=sharing
https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1Uast8/edit?usp=sharing
https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1Uast8/edit?usp=sharing
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● After they have finished this task I will ask students to quickly discuss with their elbow 
partners what they think a trace is and examples of them. I will put the timer on for 2 
min. I will then ask the question to the class as a whole so that partners can share what 
they discussed. (3 min.) 

● I will ask them to scratch out with their pencil anything that they do not believe left a 
trace. (9 min.) 

- Then I will ask them to scratch anything that would not still have a trace that could be 
found in a week, a year, and then 5 years. (2 min.) 

- I will ask if they have anything left on their list and if they do what is left. (2 min.) 
- A discussion about digital traces will follow as a learning moment for youth who often 

overshare online. The use of Snapchat for example is an interesting thing to bring up 
with students because supposedly pictures and messages disappear after being viewed; 
however, is this really the case? (5 min.) 

● Ask students to discuss in small groups of four the following questions that will be 
written on the board: What would future historians think about you if they were able to 
study your traces? What if they were able to see only those traces that you left 
purposefully? Each group will be told to be prepared to share their answers. (10 min.) 

● What other kinds of traces, objects, testimonies, and records would help historians learn 
about our society? These are primary sources. As a class we will compile a list of 
different primary sources we can use to learn about a time period and its people. (5 
min.) 

 
Main (55 min.): 
Primary Sources and WW1- Message from the Kaiser 

● I will pretend to check my email and see that I received a note from the Kaiser which 
asks his spies, the students, to use primary sources to find out about the canadian 
soldiers and women. The following document will be shared with them electronically 
and they can also see it on the main screen in the classroom. Go through it with them. (2 
min.) 

● Worksheet Message from the Kaiser: 
https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1
Uast8/edit?usp=sharing 

 

https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1Uast8/edit?usp=sharing
https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1Uast8/edit?usp=sharing
https://docs.google.com/document/d/1tIQOp_5v9Kp7lEWhbpipAygRdZ0kNkn9fdTbU1Uast8/edit?usp=sharing
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● First step will be to divide the class into two spy groups. Then to tell them to pick a 
trustworthy spy partner to work with more closely. (1 min.) 

● They will look at the following journal entries and letters written by Canadian soldiers. 
Ask them if this type of primary sources is an intentional trace or not. They will use this 
to create a letter that would be sent home. See the worksheet “Message from the Kaiser” 
for more of the steps they will complete. (20 min.) 

● Ask the students to share what they have in their dossier slide with another partner in 
their spy group. (4 min.) 

● The second directive on this Message from the Kaiser is to view a video from the time 
period. It will give them information on the role of women during the Great War. (24 
min.) 

- The video is a clip from The Great War and the Shaping of the 20th Century. 20

(https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be) (5 min.) 
- They are asked to find primary sources to support their research on what other roles, 

besides factory worker, women played during WW1. They can be any type of primary 
source that we put on our list earlier. (Paintings, posters, letters, songs, ect.) (19 min.) 

● Ask the students to share what they have in their dossier slide with another partner in 
their spy group. (4 min.) 

 
 
Conclusion (5 min.) 
Exit Card 

● Google Form that asks the following questions: Please chose one primary source you 
have looked at today, either one that I have shown you or that you have found, and tell 
me if it was left intentionally or not? What can you learn about life during WW1 thanks 
to this primary source? 

 
 
 
 
 

20 “The Great War and the Shaping of the Twentieth Century,” video, 25:30-31:40, April 26, 2011, 
https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be 

 

https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be
https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be
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EVALUATION: 
Assessment for learning: The teacher will circulate the class during group discussions to 
provide prompts and feedback. An Exit Card will be completed by each student on a Google 
Form and the teacher will look over the responses to establish what has been learned and what 
learning still needs to be reinforced. 

● Google forms are excellent because you can ask any question to help consolidate their 
learning. It gives the student time to reflect individually after a long lesson, and you can 
easily check if they have completed the exit card and if they have understood today’s 
lesson. 

Assessment as learning: The teacher will circulate around the room to listen in on peer-to-peer 
discussions and group collaboration on the analysis of the primary sources. 
Assessment of learning: No summative assessments completed during this lesson. 
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Blackline masters 
3.1 Message from the Kaiser 
 

 

 
 
 

 

 
A message from the Kaiser, delivered to Frau Hanlan: 

In this dossier you will find importantes questions that could help save Germany. We have 

picked you to be our informants, spies if you will, because we trust you will do the proper 

research and do so carefully. It is important that we learn as much as possible about the Allies 

so that we can win the war.
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You will be divided into two teams of spies. It will be more effective and prudent if you work in 

partners within that team. Reassure yourself that the partner you have chosen is worthy of your 

trust and that they will work hard to find the necessary answers. 

 
Each spy group will be responsible for creating their own information dossier on the Allies (this 

will be done on Google slides, you will add slides as you find out more information and answer 

the following directives). 

 
Information dossiers(Google Slides) for each Spy Team: 

● Spy Team Alpha’s dossier: 

https://docs.google.com/presentation/d/1nKKTh3ST0bPWHRKGi0UQZIOHKpBnN4MB8gUEx

ZNCBc8/edit?usp=sharing 

● Spy Team Epsilon’s dossier: 

https://docs.google.com/presentation/d/1yg4TsEgFykJPQQhCZUrqb0QnLhTuAGg2EYQtQNYb

YKs/edit?usp=sharing 

 
Directives: 

 
Directive #1 We have found journals and letters written by canadian soldiers. Choose one of 

these letters or journals from the link below. 

 
● Read the source respectfully and then with your partner analyze this source. On a slide 

that you have created with your partner write down what you can learn about this 

person. 

 
● Now write what you can learn about the war from this letter or journal. 

 
● With your spy partner you will take this information and write a short letter using the 

identity of this soldier. Write a letter back to the home front using information that you 

have gotten from this source. 

 
● Add your letter to a slide in your dossier. 

 

https://docs.google.com/presentation/d/1nKKTh3ST0bPWHRKGi0UQZIOHKpBnN4MB8gUExZNCBc8/edit?usp=sharing
https://docs.google.com/presentation/d/1nKKTh3ST0bPWHRKGi0UQZIOHKpBnN4MB8gUExZNCBc8/edit?usp=sharing
https://docs.google.com/presentation/d/1yg4TsEgFykJPQQhCZUrqb0QnLhTuAGg2EYQtQNYbYKs/edit?usp=sharing
https://docs.google.com/presentation/d/1yg4TsEgFykJPQQhCZUrqb0QnLhTuAGg2EYQtQNYbYKs/edit?usp=sharing
https://docs.google.com/presentation/d/1yg4TsEgFykJPQQhCZUrqb0QnLhTuAGg2EYQtQNYbYKs/edit?usp=sharing
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● Here is the link with the primary sources: Letters and Journals by Canadian soldiers  21

 
Directive #2 We have received a video that shows us what the canadian women are up to. Both 

teams will watch this source together. With the same partner you will answer the following 

questions on a new slide for directive #2. Video starts at 25:30 and finishes at 31:40  22

 
● Why are women working in factories? 

 
● What are some of the difficulties with this job? 

 
● What are women gaining by working? 

 
● Do some research and find out what other roles women play during this war. 

 
● You can use the following resources to find your information if you wish: 

http://thecanadianencyclopedia.ca/en/article/women-and-war/  23

https://www.collectionscanada.gc.ca/military/025002-6070-e.html  24

 
● Add 2 new primary sources to your information dossier with your partner that show 

these two other roles. 

 
● Provide an analysis of these sources. What is the role? Why is that role important for the 

war and for women? What is the primary source saying about that role? Why was the 

primary source created? 

 

21 “Diaries, Letters, and Stories: First World War,” Government of Canada: Veterans Affairs Canada, last modified 
August 29, 2017. 
http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/first-world-war  
22“The Great War and the Shaping of the Twentieth Century,” video, 25:30-31:40, April 26, 2011, 

https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be  
23 Nancy Miller Chenier, “Women and War,” The Canadian Encyclopedia, last modified August 17, 2015. 
http://thecanadianencyclopedia.ca/en/article/women-and-war/ 
24 “First World War: Women and War,” Library and Archives Canada, last modified  January 19, 2006. 
https://www.collectionscanada.gc.ca/military/025002-6070-e.html 

 

http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/first-world-war
http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/first-world-war
http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/first-world-war
http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/first-world-war
http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/first-world-war
https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be
https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be
https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be
https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be
http://thecanadianencyclopedia.ca/en/article/women-and-war/
http://thecanadianencyclopedia.ca/en/article/women-and-war/
http://thecanadianencyclopedia.ca/en/article/women-and-war/
https://www.collectionscanada.gc.ca/military/025002-6070-e.html
https://www.collectionscanada.gc.ca/military/025002-6070-e.html
https://www.collectionscanada.gc.ca/military/025002-6070-e.html
https://www.collectionscanada.gc.ca/military/025002-6070-e.html
http://www.veterans.gc.ca/eng/remembrance/those-who-served/diaries-letters-stories/first-world-war
https://www.youtube.com/watch?v=bKfsWtJ8R_c&feature=youtu.be
http://thecanadianencyclopedia.ca/en/article/women-and-war/
https://www.collectionscanada.gc.ca/military/025002-6070-e.html
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LESSON 4 : COMMEMORATION IN CANADA OF WORLD WAR I: 

REMEMBRANCE DAY AND THE BATTLE OF VIMY RIDGE 

  

Primary Historical Thinking Concept: Historical Significance  
 

Overview: 

This lesson focuses on the concept of commemoration and how we remember events throughout 

World War I.  

 

Students will begin discussing and analyzing the importance of Remembrance Day and 

Canada’s commemorative traditions. This Remembrance Day lesson connects students with 

commemorative practices before the introduction of the battle of Vimy Ridge. Students will 

watch a video that celebrates Vimy as the birth of the Canadian Nation from the 100th 

anniversary. The students will then read an article outlining how Canadians have falsely 

commemorated this battle. The class concludes with a debate over which narrative is true. 

  

Teaching Strategies:  

● Brainstorm 

● Class Discussions 

● Think-Pair-Share 

● Opinion Survey 

● Debate 

 

Overall Expectations:   

● A1. Historical Inquiry: use the historical inquiry process and the concepts of historical 

thinking when investigating aspects of Canadian history since 1914; 

● B2. Communities, Conflict, and Cooperation: analyse some key interactions within and 

between different communities in Canada, and between Canada and the international 

community, from 1914 to 1929, and how they affected Canadian society and politics 
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Specific Expectations: 

● A1.5 use the concepts of historical thinking  

● A1.6 evaluate and synthesize their findings to formulate conclusions and/or make 

informed judgements or predictions about the issues, events, and/or developments they 

are investigating 

● A1.7 communicate their ideas, arguments, and conclusions using various formats and 

styles, as appropriate for the audience and purpose 

● B2.2 analyse, with reference to specific events or issues, the significance of Canada’s 

participation in international relations between 1914 and 1929 

● B2.4 explain the goals and accomplishments of some groups and/or movements that 

contributed to social and/or political cooperation during this period  

  

Learning Goals and Success Criteria: 

Learning Goals Success Criteria 

Students will learn: 
● About commemorative 

practices in World War I 

● Information and statistics 

about the battle of Vimy 

Ridge 

● Multiple perspectives of 

Vimy Ridge and how it is 

commemorated 

Students will be able to: 

● Students will be able to explain commemorative 

practices from the First World War. 

● Students will be able to justify their opinions of 

Remembrance Day becoming a statutory holiday 

in Ontario. 

● Students will be able to analyse Vimy Ridge 

through two lenses and understand the 

significance for either argument. 

 

Relevance: 
Students will be able to connect personally with Remembrance Day practices as they have 

previously participated in school ceremonies. Some students may have participated in 

ceremonies outside of school. Students will also be able to connect with the significance of 

Vimy Ridge if they agree that it contributed to the birth of Canada as a nation. 
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Differentiated Instruction and/or Accommodations: 
All of the course materials from this class will be available online. The video also has closed 

captions. Students will be engaging in the material in different formats to reach all learners 

including discussion, reflection, reading, writing and watching a video. 

 

Materials: 
● Flip Chart Papers 1x every table group 

● Flip Chart Markers 

● Internet & video  

● Computer with AV hook-up 

● Articles printed 

● Survey presented in format of your choice 

 

Appendices: 
● Secondary Sources: (SSD 4.1 through SSD 4.2)  
● Blackline Masters: (BLM 4.1) 

 

PLAN OF INSTRUCTION 

1. Hook (5 minutes total: 2 minutes audio + small discussion ): Students will listen to an 

audio clip of “Last Post” to start off the class. The teacher will ask the class when they may 

have heard this song before. The teacher will also ask what message this trumpet signal 

communicates. Teacher discusses with the class how the usage of “Last Post” has changed over 

time and how we have come to associate it with Remembrance Day ceremonies. 

 

2. Brainstorming (10 minutes total: 5 minutes brainstorming, 5 minutes to share with 

class): In their table groups students will brainstorm how we commemorate Remembrance Day. 

They will display the following thoughts on flipchart paper (they will be displayed for students): 

● What does it look like? 

● Sound like? 

● Feel like? 

● Symbols? 
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● Traditions? 

 

 3. Remembrance Day Class Discussion (20 minutes) : This discussion will be guided by the 

teacher and the teacher will encourage students to respond to their peers.  

1. Why is remembrance day important? Why does it exist? 

2. Do you know of any other World War I commemorative practices around the world? 

How are they similar or different than ours in Canada? Why might they be different? 

3. In some provinces of Canada Remembrance Day is considered a statutory holiday. Do 

you think Ontario should “have a day off” for Remembrance Day? How would this 

affect commemoration? 

  

4. Anonymous Survey (5 minutes): This survey can be set-up through various formats 

including Google Forms, Survey Monkey, or on paper.  

 

Question:  Should Remembrance Day in Ontario be a statutory holiday? Write one or two 

sentence(s) to justify your answer. 

  

5. Transition to Vimy Ridge (1 minute): Tell the class that you studied Remembrance Day 

because it was a way to explore the concept of commemoration through a topic that they know. 

Introduce the Battle of the Vimy Ridge and the goal for the second part of class: to understand 

how we remember and commemorate Vimy Ridge and how, perhaps, this perspective is 

problematic.  25

  

6. Vimy Ridge Video  Why the Battle of Vimy Ridge Matters (15 minutes) : Students will 

watch a video that commemorates the 100th anniversary of the Battle of Vimy Ridge. This 

video displays facts about the battle and ultimately celebrates the Battle of Vimy Ridge as a 

significant moment in Canadian identity on the international stage. Appendix: 4.1.  

 

Students can jot down ideas and information in the chart found : Blackline Master 4.3 

25  “Why the Battle of Vimy Ridge Matters,” video, The National, April 6, 2017. Accessed December 5, 2017: 
https://www.youtube.com/watch?v=3LP22iTXqS8  

 

https://www.youtube.com/watch?v=3LP22iTXqS8
https://www.youtube.com/watch?v=3LP22iTXqS8
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7. Article About Myth of Vimy Ridge (10 minutes):  The class will then read an article by the 

National Post which condenses a critical perspective of the commemoration of Vimy Ridge. It’s 

overall message is that the concept of Vimy Ridge as the “Birth of a Nation” developed much 

later out of a need for a symbol or event to represent a new Canadian identity. Students will 

read this article individually.  Appendix 4.2.  26

 

Students can jot down ideas and information in the chart found : Blackline Master 4.3 

  

8. Debate about Vimy Ridge (25 minutes): Students will be assigned one of the following 

perspectives at their table group and will be given 15 minutes to develop thorough arguments to 

prove their side using information from both the video and the article. They will also be 

encouraged to look at opposing facts in the video and article to develop counter arguments.  

● Argument: Vimy Ridge is the birth of Canadian Identity 

● Argument: The commemoration of Vimy Ridge needs to change because we celebrate it 

incorrectly. 

  

EVALUATION 

Assessment for learning: 

● Brainstorming activity 

●  Circulating to overhear discussions & debates 

Assessment as learning: 

● Survey explaining how they personally commemorate 

Assessment of learning: 

● No summative in this lesson 

  

 

 

26  Hopper, Tristin. “ The Germans considered it a victory , too. Rare images showing everything you didn’t know 
about Vimy Ridge,”  The National Post. December 5, 2017: 
201http://nationalpost.com/news/canada/the-germans-considered-it-a-victory-too-rare-images-showing-everything-
you-didnt-know-about-vimy-ridge 

 

http://nationalpost.com/news/canada/the-germans-considered-it-a-victory-too-rare-images-showing-everything-you-didnt-know-about-vimy-ridge
http://nationalpost.com/news/canada/the-germans-considered-it-a-victory-too-rare-images-showing-everything-you-didnt-know-about-vimy-ridge
http://nationalpost.com/news/canada/the-germans-considered-it-a-victory-too-rare-images-showing-everything-you-didnt-know-about-vimy-ridge
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APPENDIX 

Secondary Sources: 

● 4.1 “Why the Battle of Vimy Ridge Matters” The National. April 6, 2017. Retrieved 

from:  https://www.youtube.com/watch?v=3LP22iTXqS8  

 

● 4.2   “The Germans considered it a victory , too. Rare images showing everything you 

didn’t know about Vimy Ridge,”  The National Post. December 5, 2017. Retrieved 

from: 

http://nationalpost.com/news/canada/the-germans-considered-it-a-victory-too-rare-image

s-showing-everything-you-didnt-know-about-vimy-ridge 

 

BLACKLINE MASTER 

4.3 Worksheet to organize student’s thoughts when watching the video and reading the article. 

 

Write down facts about the Battle of Vimy Ridge from each source. Write their overall 

arguments and consider the perspective of these arguments. 

Video: Why the Battle of Vimy Ridge Matters Article: “The Germans considered it a 
victory, too”  

 

https://www.youtube.com/watch?v=3LP22iTXqS8
http://nationalpost.com/news/canada/the-germans-considered-it-a-victory-too-rare-images-showing-everything-you-didnt-know-about-vimy-ridge
http://nationalpost.com/news/canada/the-germans-considered-it-a-victory-too-rare-images-showing-everything-you-didnt-know-about-vimy-ridge
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