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Abstract   

The broad purpose of the project was to explore what an arts partnership could look like. 

An arts partnership generally involves an artist—or “teaching artist”—from the community 

spending time in a classroom, working with the teacher and students on art projects. I begin the 

project with a review of literature that describes what an arts partnership is, the benefits they 

provide, different ways they are structured, some of the issues or challenges with arts 

partnerships, and who supports arts partnerships in Ontario. The second part of the project 

presents curriculum designed for a teaching artist to use in schools with students in grades six to 

eight. I begin the section by describing the guiding principles I used to design the teaching artist 

programs. I then provide detailed lesson plans. Program 1 (8 weeks) integrates visual art with 

language. Program 2 (4 weeks) integrates visual art with social studies (geography). Program 3 

(4 weeks) integrates visual art with science. Within the programs I intentionally created 

resources for the teaching artist to use that emphasize visual and oral communication instead of 

relying only on written communication. For example, I created a number Power Point 

presentations to visually enhance communication of information and ideas and to show students 

examples of art work. I also created videos to demonstrate art-making techniques. Further, I 

created exemplars of all the assignments to show students the kinds of things they are expected 

to produce.  
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Chapter 1: Introduction 

Purpose 

An arts partnership is a partnership between a school and an individual artist, a small to 

large arts organization, or an arts outreach programme. An arts partnership generally involves an 

artist—or “teaching artist”—from the community spending time in a classroom, working with 

the teacher and students on art projects. The United States President’s Committee on the Arts and 

the Humanities (2011) identified that arts partnerships can “maximize students’ in-depth 

engagement with the arts” (p. 52). 

The purpose of this project was (a) to examine literature to learn more about arts 

partnerships and teaching artists working in schools and (b) to design curriculum for a teaching 

artist to use in schools with students in grades six to eight.  

The literature review was guided by the following questions: 

1. What is an arts partnership? 

2. Why are arts partnerships a good idea?  

3. How are arts partnerships structures? 

4. What are some issues with arts partnerships? 

5. Who offers arts partnerships in Ontario? 

In creating curriculum for a teaching artist to use in schools, I designed art programs that 

address Ontario curriculum expectations not only in visual art, but also in English, social studies 

and science. Integrating the arts across the curriculum is often recommended for social, 

motivational benefits and academic achievement, and improvement in self (Catterall, 2002).   

I intend to use this curriculum in the future, as I want to work in schools as a teaching 

artist. I also want other teaching artists to be able to use this project as a resource. I also hope the 
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curriculum will be of use to classroom teachers, as a resource to gather ideas from and 

implement.  

Overview of Project 

This project begins with an introduction and description of the project purpose (Chapter 

1). Chapter 2 presents a literature review that examines arts partnerships. Chapter 3 introduces 

the curriculum design and provides details of the guiding principles adopted in the design 

process. The curriculum itself is then presented. Program 1 integrates visual art with language. 

Program 2 integrates visual art with social studies/geography. Program 3 integrates visual art 

with science.  
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Chapter 2: Literature Review 

What Is an Arts Partnership?   

An arts partnership is a partnership between a school and an individual artist, a small to 

large arts organization, or an arts outreach programme. Upitis (2011a) has stated that arts 

partnerships “should involve the whole village in supporting the development of the whole 

child” (p. 37). Upitis (2011a) suggests one way this can be achieved is through communities 

contributing to school based arts partnerships (p. 37). The President’s Committee on the Arts and 

Humanities (2011) explains that teaching artist programs 

typically involve working artists from different disciplines who teach part-time in 

schools, often on a short-term or project basis. Teaching artists can bring real world 

experience and community connections to their instruction, serve as role models for 

students, and fill a need for schools that don’t have the resources for full-time arts 

specialists in all disciplines. (p. 49) 

Both Upitis (2011a) and Eckoff (2011) have stated that artists who are not “traditional 

qualified arts educators” (Hanley, 2003, p. 11) can nevertheless enter into the classroom to 

deliver exciting and meaningful art experiences. There are multiple titles that have been used to 

identify an arts partner such as outreach worker, specialist arts teacher, artist in residence and 

teaching artist, all of whom share similar goals in promoting the arts in the classroom.  

Why Are Arts Partnerships a Good Idea?   

Arts partnerships “can be highly successful” (Upitis, 2011a, p. 38). One of the ways 

partnerships can be successful is by supporting students’ academic development. For example, a 

large-scale research study examined Learning through the Arts (LTTA) arts partnerships in 

Canada, and found that the “LTTA students scored significantly higher than students in the 
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controlled schools on tests of estimation and computation, equivalent to a difference of 11 

percentile points” (Upitis, 2011b, p. 3).  Another way arts partnerships can be successful is by 

supporting learning of both teachers and artists. As Kind et al. (2007) discovered when 

examining LTTA arts partnerships:   

when teachers and artists developed strong working relationships and rapport, each 

learned a significant amount from the other. Artists responded positively to the teachers’ 

insights and expertise and in return teachers became excited about the possibilities the 

arts and the artists had to offer students. (p. 844)   

In addition, arts partnerships can be successful by motivating students’ interest in the arts. The 

United States President’s Committee on the Arts and the Humanities (2011) identified that arts 

partnerships can “maximize students’ in-depth engagement with the arts” (p. 52). As a result, 

students’ “motivation interests” (p. 51) are increased. Finally, as Hanley (2003) states, “artists- 

in-the-schools tend to bring novelty and generate excitement in schools” (p. 12). 

How Are Arts Partnerships Structured?  

How are pre-school arts partnerships structured? Arts partnerships occur at different 

educational levels. Eckhoff (2013) examined an arts partnership in a pre-school context. 

Eckhoff’s case focussing on Lara, who worked with “pre-kindergarten students for two hours 

daily for six weeks” (p. 372), is a prime example of an artist residency. Lara worked with 

students one on one and in small groups so that each student had the opportunity to create seven 

different works of art. As early childhood educators often get minimal academic instruction 

related to visual art, their comfort level is lower (Eckhoff, 2013). Artist residencies can help to 

provide the visual art opportunities that young children may not obtain from early childhood 

educators.  
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How are elementary school arts partnerships structured? Pre-kindergarten educators 

are not the only people lacking support and training in the arts, but teachers through elementary 

school as well. Often elementary educators do not feel comfortable teaching the arts, perhaps 

because they believe that they have to have talent in the art form to teach that art form (Treichel, 

2008). Arts partnerships can also help teachers at this level. And arts partnerships do not have to 

take time away from core curriculum learning. In the Learning Through the Arts (LTTA) 

program mentioned above, the goal was for the arts partnerships to infuse “teaching of core 

school subjects – language, mathematics, and science with the arts. Artists work directly with 

teachers to develop units of study that meet the provincial curriculum guideline” (Upitis, 2011b, 

p. 3). Similarly, the Calgary Arts Partners in Education Society (CAPES) in Alberta, focuses on 

“learning through the arts as a means to teach the core curriculum” (Vagianos, 1999, p. 38).  

How are secondary school arts partnerships structured? Both artist residencies and 

teaching artist as mentioned above occur in secondary schools in Canada and elsewhere. At the 

secondary level, there tends not to be an emphasis on using the art to teach non-art curricula. For 

example, a performance art residency program was established at a U.S. state secondary school. 

This program involved artists in residence working with groups of secondary students. Horn 

(2009) explained that “each artist worked for a total of six days between September 2007 and 

January 2008 and was contracted to produce a separate work for the performance and live art 

evening” (p. 161).  

Shepherd (2007) discusses three components of the Montalvo’s Lucas Artists Program in 

Saratoga, California: 

one third of the time is set aside for the teaching artist to work in partnership with a local 

high school developing a new curriculum, working with students and faculty; another 
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third will be working with the existing education programs at Montalvo; and the final 

third is time for the teaching artist to use however she chooses. (p. 255)    

This program emphasizes the art making of the visiting artist. As Shepherd (2007) states, one of 

the skills they want the artist to obtain is to be “grounded in the art form” (p. 257), ultimately 

practicing one’s own art form to be a better visiting artist.   

Similar partnerships can be found in drama. Lee (2013) describes the development of the 

professional relationship between teachers and teaching artists in drama education. Firstly, 

professional development between teaching artists and educators was established through a 

series of meetings to come up with “drama-based strategies” (p. 28). After this initial stage, artist 

teachers and teachers met to lesson plan and create lessons where improvisation was used to 

“scaffold learning for success” (p. 30). Finally, the last step was to “use the ‘give and take’ 

method to create a true, genuine, and equal partnership” (p. 32). Lee (2013) witnessed this kind 

of relationship when examining “three in-class residences and trainings over a time period of 

three months” (p. 32).  

What Are the Issues With Arts Partnerships? 

Various issues arise with arts partnerships. Upitis (2011a) identifies “schools and 

principals resist[ing]… ‘outside’ artist-teachers’ involve[ement]” (p. 38). Other issues with 

“scheduling, developing curricula and assessing the learning” (p. 38) also arise. One of the most 

salient issues is that though the programs are initialized to connect artist and teacher, the process 

can be difficult (Ontario Arts Council, 2016; Upitis, 2011a). It is difficult because “learning is 

not uni-directional, moving from artist to teacher, or even from teachers to artists. It is far more 

complex and interdependent” (Kind, de Cosson, Irwin, and Grauer, 2007, p. 841). Upitis (2011a) 
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suggests that teachers and artists need to develop their relationships through professional 

development days (p. 39).  

Another issue identified “is whether the artist’s and the school community’s conceptions 

of an art form are compatible” (Upitis, 2011a, p. 38). Upitis (2011a) suggests “most elementary 

school art programs emphasize Western Eurocentric traditions… [and] as a result, an artist with 

postmodern sensibilities may have a less than comfortable experience working in a school” (pp. 

38-39). For example, Meban (2002) described working as an artist-in-residence at a school in 

Kingston, and found that she was self-censoring her art work.  

Finally, there are logistical issues, such as a lack of follow through. The Ontario Arts 

Council, on the webinar for past applicants regarding program changes for the Artist in 

Education partnership program, explains that the organization managing the partnership 

sometimes encounters “difficulty connecting with schools” (Ontario Arts Council, 2016). The 

Ontario Arts council addressed other challenges that included school cancellation, artists filling 

all the required hours, and “changing policies and procedures in school boards” (2016).        

Who Offers Arts Partnerships In Ontario? 

The Ontario Arts Council (OAC) funds Canadian art partnerships. This organization 

supports professionals, artists and arts organizations through grants for “Indigenous arts, 

community arts, crafts, dance, Francophone arts, literature, media arts, multidisciplinary arts, 

music, theatre, touring, and visual art” (The Ontario Arts Council, 2018b).  

 In the past, The Artist in Education program supported the classroom learning 

environment through different workshops (The Ontario Arts Council, 2016-2017). The 

workshops included dance, literary arts, media arts, multidisciplinary arts, music, theatre and 

visual art. The classroom teacher and the school administrators decided on the artist and type of 

art activity. In the case of visual artists for secondary school students in the year 2016 to 2017, 
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Ontario schools could choose between nine different artists with different skills (The Ontario 

Arts Council, 2016-2017). Artists had to complete a minimum of 25 hours in each school, spend 

five hours with five different groups of learners (The Ontario Arts Council, 2016-2017). This 

program had multiple benefits, such as artists being able to apply directly to the program without 

going through a school, and schools being able to access artists through a roster made available 

by the Arts Council. It provided artists with connections to schools, opportunities to build long-

term partnerships with schools, and funding (The Ontario Arts Council, 2016-2017). This roster 

of artists is no longer in use as of the year 2016- 2017, and instead the Artist in Communities and 

Schools Project program is used (The Ontario Arts Council, 2018a). A few of the reasons why 

the Artist in Education program is no longer in use include difficulties encountered connecting 

with schools, filling artist hours, school cancellations, planning, preparation, coordination of 

time, limitations of regular class hours, travel time, and the fact that artists only had one chance 

to apply each year (Ontario Arts Council, 2016).   

The current program is the Artist in Communities and Schools Project program. 

According to Nas Khan, an officer who works for OAC, “Community-engaged arts practice can 

be broadly defined as a creative process or processes that involve professional artists with 

participants… Artists collaborating in classrooms with teachers to support student learning is 

community-engaged arts” (2016). Professional artists can apply on their own or with the help of 

a co-applicant, as can art collectives, art organizations, non-art organizations that are not for 

profit, school boards that are not currently in an artist residence partnership with OAC, and 

finally schools administrated by First Nation or Indigenous education (OAC 2018a).      

Individuals can also create their own partnership organizations. For example, Kevin Fell 

founded HOZA in 2007 which puts artists in schools and communities to conduct workshops and 
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performances in music across Africa, Asia and Canada.  Fell explains that “HOZA Creative 

Mediation is a holistic process that promotes self-awareness, development and learning by 

engaging with a creative medium in a creative process” (Fell, n.d.). Fell provides school 

packages on drumming, and has partnered with Blank Canvases in Toronto, and Shannon Brown 

Studio in Kingston, to help bring the studio into the classroom (Shannon Brown, n.d.).  

The Blank Canvases program provides students in the Toronto District School Board and 

the Toronto District Catholic School Board with art lessons. This program began partnering with 

nearby schools but has expanded to the Greater Toronto Area for students from grade one to six 

(“Blank Canvases”, n.d.). VAM’s ARTREACH program for junior kindergarten to grade 12 

holds Ontario curriculum-based workshops and lessons across Peel Region. The workshops and 

lessons consist of different art mediums such as printmaking, mural-making, wire sculpture, clay 

and many more (“ArtReach for schools,” n.d.).  

Art partnerships are offered by individuals and organizations to be accessible for schools 

but also the general community. The act of giving is a reciprocal cycle for arts partners and the 

general community. Art partners enter from the general community and help schools, which in 

turn produce students who are engaged with the arts and teachers who are able to collaborate 

with artists.  

Conclusion 

In this literature review I have identified what an art partnership is. I also provided the 

benefits of having art partnerships and how art partnerships can be structured at pre-school, 

elementary and secondary levels. I have addressed the underlying issues that art partnerships 

encounter, and, finally, I have described various ways that teachers and artists can access arts 

partnership programs.  
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Chapter 3: Three Art Programs 

Details of the Art Programs 

The second part of this project involved creating curricula that could be used by a 

teaching artist in an arts partnership. I created three different visual art programs for grades six to 

eight. The language program was designed to last eight weeks, with the teaching artist entering 

the classroom once a week, for two hours a week, for a total of 16 hours. The social science and 

science programs were designed to last four weeks—a total of eight hours each. The eight-week 

visual art programs, structurally, involves two smaller art assignments and the creation of a final 

larger piece. The four-week visual art programs each involve one smaller art assignment and the 

creation of a final larger piece. This structure establishes a progression and serves as a 

scaffolding technique for teaching artists and students.   

Each art program focuses on integrating visual art with a different subject (language, 

social studies (geography) and science. I consulted with a subject specialist teacher twice during 

the planning of each program. This allowed for input and perspective from three different 

teachers overall. The first consultation occurred in the early design stage of each program. A 

second consultation occurred near the end of the design process, for feedback and refining. 

Guiding Principles for Program Design from The Ontario Arts Curriculum  

In designing the teaching artist programs, I looked to The Ontario Arts Curriculum 

Grades 1-8 document to determine some guiding principles. It explains, for example, that 

experiences in the arts benefit students through “engagement, development of motivation and 

confidence, and the use of creative and dynamic ways of thinking and knowing” (Ontario 

Ministry of Education, 2009, p. 3). Another key concept that students learn in the arts is 

perspective; they learn that different artists have different perspectives, and they learn that 
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different cultures have different perspectives represented in their artwork. Students can learn 

about “diverse artistic practices, both traditional and contemporary, of a variety of cultures” (p. 

3). The Ontario curriculum identifies three approaches to arts learning: participation in the arts, 

analysis and appreciation of the arts, and integrated learning of the arts.  Through participation in 

the teaching artist programs that I present here, students will create multiple artworks using the 

creative process, which will increase their confidence and introduce them to multiple ways of 

thinking about art making and expressing and representing ideas visually. Students will also 

engage in analysis and appreciation of the arts, for example by looking at past artwork created by 

well-known artists as well as classmates’ artwork. These opportunities will enable students to 

experience different perspectives. Finally, students will also experience integrated learning 

through the arts, as the programs will connect to language, social studies and science.  

The creative process. Through “the creation and presentation of art works, students 

express and communicate their creative insights in a range of forms and with varying degrees of 

concreteness and abstraction” (p. 19). The curriculum document emphasizes that students will 

learn different skills and techniques in order to continue the process of art making. For example, 

students will experiment, plan, problem solve, explore, revise, personalize, and reflect. This 

process is a cycle that both students and teachers support. The programs I designed will enable 

students to experience the creative process. Each program builds towards students creating a 

substantial art piece. The program guides them through the creative process, supporting them in 

using different materials, learning new techniques throughout each project within the program, 

and engaging in creative behaviours such as experimenting, planning, problem solving, 

exploring, revising, personalizing, reflecting, expressing and communicating.  
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Cross-curricular and integrated learning. The curriculum document recommends that 

students have the opportunity to reinforce their understanding by connecting material across 

subjects. The programs I designed linked subjects together so that students can develop “their 

ability to think and reason and transfer knowledge and skill from one subject area to another” (p. 

43). Specifically, these programs link visual arts with language, social studies (geography) and 

science curricula. I targeted a number of curriculum expectations from visual arts and the other 

subject areas in the learning activities and culminating tasks that I designed for each program. 

Special educational needs. For those students that have exceptionalities it is understood 

that “all students can succeed and differentiated instruction is effective to teaching all learners” 

(p. 43). Teachers are responsible for providing instruction and assessment for all learners and 

these programs are no exception. In the design of the programs, I created opportunities for 

possible accommodations or modifications for students with exceptionalities, such as working in 

pairs and groups, and receiving individual feedback and help from the teaching artist.  

Considerations for English language learners. Ontario students are the most 

multilingual in the world. Many students, “approximately 20 percent” (p. 46), speak another 

language other than English. All teachers have the responsibly to enhance these students’ 

English- language development. Many students need to adapt to a new “cultural environment,” 

e.g., those that are newcomers from other countries. Teachers need to be mindful of the fact that 

students in their early stages of English language acquisition go through a “silent period” (p. 46), 

to observe interactions within their new environment and to build their self-confidence. The 

environment that is provided needs to be safe and inclusive. There are a number of ways that 

visual art activities can support English language learners. For example, students can work in 

small groups, which can allow English learners and indeed all learners to feel comfortable. In 
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addition, even though English language communication may be challenging for these students, 

they may be able to experience success by communicating visually. Communicating through 

visuals is an important mode of communication in creating meaning. In the design of the 

programs I strove to create opportunities for all learners to be able to freely express themselves 

through visuals.  

Critical thinking and critical literacy in the arts. “Critical thinking includes skills such 

as questioning, predicting, hypothesizing, analyzing, synthesizing, examining opinions, 

identifying values and issues, detecting bias, and distinguishing between alternatives” (p. 53). 

Through art making students “use critical thinking skills in the arts when they assess, analyze, 

and/or evaluate the impact of something and when they form an opinion about something and 

support that opinion with a rationale” (p. 53). In the design of these programs, I built in 

opportunities for students to think about the intended audience, and to express the reasoning 

behind their artistic choices in the planning stages of their artwork. For example, in final 

critiquing sessions when the artwork is complete and shared with the class, students will describe 

their decision making during the creation process, and clarify the meaning of their artwork.  

Multiple literacies in the arts.  “There are many ways of knowing and of 

communicating what we know and understand, and the arts provide multiple avenues for 

expression” (p. 54). Through the arts students are able to communicate their understanding in a 

variety of ways. The arts allow students to use different expressions “while strengthening 

linguistic literacy” (p. 55). Consistent development in technology is occurring in our society and 

students need to be adapt to change and that means learning multiple modes of literacy.  In the 

design of these programs, I emphasize the need for students to express themselves through 

multiple modes of literacy including visual literacy. In a world where images are a really 
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important mode of communication, students will learn about expressing through visuals to target 

audiences within their artwork.  

The role of information and communication technology in arts education. Integrating 

technology into the arts provides an extension of artistic expression. This could be created by 

“various technologies, such as still and video photography, sound recording, and digital 

technologies” (p. 56). Students should learn to document their work with a digital camera 

throughout the process. In the design of these programs, I created opportunities for students to 

use different technologies at various points during the planning, creating, and presenting of their 

artwork. As well, students will learn where artwork can be presented, such as different social 

media platforms, and school galleries.  

 Health and safety in art education. Teachers need to pay close attention to students’ 

safety and that they follow proper protocols in terms of tools, material and other equipment 

within the classroom. Students also need to demonstrate they practice safety by having a clean 

work space, following safety procedures, following instructions by the teacher and showing 

concern for the safety of themselves and others around them. In presenting these programs, I 

created numerous reminders for both students and teaching artists to consider safety within the 

classroom when using materials that could be harmful.  

Assessment 

The Ontario Ministry of Education emphasizes the importance of assessment for, as, and 

of learning in students’ learning progression (Growing Success, 2010 p. 28). The purpose of 

assessment for learning is to better understand where the learners are in their learning, and to 

move them forward. Within the programs I identify a number of opportunities for the teaching 

artist to apply assessment for learning by circulating to observe and offer advice and guidance 
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and oral feedback when students are creating their artwork. Ideally, at the end of each session the 

teaching artist would make general notes describing where students are at, and what they need. 

These observations would then inform how subsequent lessons and activities are presented, and 

if any modifications to the program are necessary. As part of the design of the program, I created 

assignment rubrics and checklists for use by peers, students and the teaching artist to formatively 

assess student work and help the teaching artist identify specific ways to provide students with 

the guidance and assistance they need to move forward. 

Assessment as learning involves students assessing themselves and thinking about their 

own learning needs. Within the programs students are encouraged to use the assignment rubrics 

and checklists to assess their own work and the work of their peers as well. Acting as a peer 

assessor is a valuable way for students to develop the ability to assess their own work and 

learning. 

Assessment of learning serves the purpose of identifying learning achievement. Each 

program concludes with a culminating activity where students have a choice of final assignments 

to choose from. As part of the design of the program, I created assessment rubrics for the 

culminating task that can be used as assessment for learning (when the teaching artist and/or 

peers assess drafts of student artwork with the rubric and offer feedback); assessment as learning 

(when students assess their own work-in-progress with the rubric); and assessment of learning 

(when, in consultation with the host teacher, the teaching artist makes a final evaluative 

assessment of the student work with the rubric).  

Moving beyond Written Communication 

There are many different ways of communicating. In academia, written communication 

prevails. However, oral communication is the most prevalent manner of communicating for 
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humans, and is considered a more “traditional” mode of literacy (Ontario Ministry of Education, 

2006). In addition, visual communication is often more effective than written in teaching 

contexts. Accordingly, for my project I tried to make predominant use of visual and oral 

communication instead of writing. I believe this makes the art programs more accessible to 

artists and educators, particularly those who may struggle with written communication, for 

example second language learners such as myself.  

My art programs include many visual images to be shared with students via PowerPoint 

presentations. They also include a number of video clips that I have created and posted to 

YouTube that demonstrate various artistic techniques and processes involved in creating the 

artworks. The primary purpose of instructional videos is to communicate to the teaching artist. 

However, the teaching artist can also show these videos to students. Modelling such visual 

communication to students is important, because students need to recognize the importance of 

visual communication. Finally, I also created exemplars of all the assignments so the teaching 

artist can show students the kinds of things they are expected to produce.  
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Chapter 4: Program One—Integrating Visual Art and Language 

Overview:  
1. Grade: Grade 6-8  
2. Unit Title: Visualize a Novel  
3. Unit Description: In this unit, students will make connections between visual art and 

language through a classroom novel study. Students will be able to use different art 
materials to create artwork inspired by their novel study. The concept of integrating 
learning across language and visual art will enhance students’ understanding of both 
subjects. The teaching artist will help students learn new visual art techniques consisting 
of shading, mark making, and proportions.  

4. Relevant Ontario Curriculum Expectations 
 

Visual Art 
Grade 6  Grade 7 and 8 
D1. Creating and 
Presenting D1.2 demonstrate 
an understanding of 
composition, using selected 
principles of design to create 
narrative art works or art 
works on a theme or topic  
 

D1. Creating and Presenting D1.2 demonstrate an 
understanding of composition, using multiple principles of 
design and the “rule of thirds” to create narrative art works 
or art works on a theme or topic (grade 7)  
 
D1.2 demonstrate an understanding of composition, using 
multiple principles of design and other layout considerations 
such as compositional triangles to create narrative art works 
or art works on a theme or topic (grade 8)  
 

D1. Creating and 
Presenting D1.3 use 
elements of design in art 
works to communicate ideas, 
messages, and understandings 
 

D1. Creating and Presenting D1.3 use elements of design 
in art works to communicate ideas, messages, and 
understandings for a specific audience and purpose 
 

D1. Creating and 
Presenting 
D1.4 use a variety of 
materials, tools, techniques, 
and technologies to determine 
solutions to design challenges 
 

D1. Creating and Presenting D1.4 use a variety of 
materials, tools, techniques, and technologies to determine 
solutions to increasingly complex design challenges    
(e.g., • drawing: make a cubist still life of objects with 
reflective or textured surfaces, using both wet [e.g., ink, 
watercolour pencils] and dry [e.g., conté, chalk] materials to 
simulate highlights and transparency) 
 

D2. Reflecting, Responding, 
and Analysing 
D2.1 interpret a variety of art 
works and identify the 
feelings, issues, themes, and 

D2. Reflecting, Responding, and Analysing 
D2.1 interpret a variety of art works and identify the 
feelings, issues, themes, and social concerns that they 
convey 
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social concerns that they 
convey  
 

D3. Exploring Forms and 
Cultural Contexts  
D3.1 identify and describe 
some of the ways in which art 
forms and styles reflect the 
beliefs and traditions of a 
variety of communities, 
times, and places  
 

D3. Exploring Forms and Cultural Contexts  
D3.1 identify and describe some of the ways in which visual 
art forms and styles reflect the beliefs and traditions of a 
variety of cultures and civilizations (grade 7)   
 
D3.1 identify and explain some of the ways in which artistic 
traditions in a variety of times and places have been 
maintained, adapted, or appropriated (grade 8)  
 
 

Language 
  

 
5. Program Schedule  

This program is designed to be implemented in conjunction with a novel study. 
 

Grade 6  Grade 7 and 8 
1. Understanding Media Texts 
1.1 Purpose and Audience explain how a 
variety of media texts address their intended 
purpose and audience  
 

1. Understanding Media Texts 
1.1 Purpose and Audience -- 
explain how various media texts address 
their intended purpose and audience  
 

1. Understanding Media Texts 
1.2 Making inferences/ interpretations 
interpret media texts, using overt and implied 
messages as evidence for their interpretations 
 
 

1. Understanding Media Texts 
1.2 Making inferences/ interpretations -- 
interpret increasingly complex or difficult 
media texts, using overt and implied 
messages as evidence for their interpretations  
 
 

1. Understanding Media Texts 
1.3 Responding to and Evaluating Texts 
evaluate the effectiveness of the presentation 
and treatment of ideas, information, themes, 
opinions, issues, and/or experiences in media 
texts 
 
 

1. Understanding Media Texts 
1.3 Responding to and Evaluating Texts 
evaluate the effectiveness of the presentation 
and treatment of ideas, information, themes, 
opinions, issues, and/or experiences in media 
texts  
 

Week 1 - Elements of Design and Shading / First assignment   
 

2hrs 

Week 2 - Learning to shade an object   2hrs 
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6. Assignments    

Assignment 1 – Draw a simple outline of an object from the novel (e.g., ball, car, hat, tool) and 
shade the object.  
Assignment 2 – (a) Draw an image of what will happen based on the information that is 
communicated in the text using mark making, principles of design and shading. Ensure you use 
triangulation within your drawing.    

OR   
(b) Draw an image of your favourite scene using the information that is communicated using 
mark making, principles of design and shading. Ensure you use triangulation within your 
drawing.    
 

 
Assignment 3 - Draw any character in the novel somehow illustrating their growth or 
development, e.g., the character may have learned something, or become wiser, or braver, or 
kinder. Use elements / principles of design and at least one technique learned: shading, mark 
making, or proportions.  
 

7. Materials  
• Sketchbook or paper  
• Pencils (H- B type) one set (range of shades) per group of 4-5 students  
• Smudge sticks one set (different sizes) per group of 4-5 students  
• mirrors (enough mirrors so students can draw self portraits)  
• sketchbook or paper for each student  
• Sticky notes (one pad per group)    
• Watercolour one set group of 4-5 students  
• Watercolour brushes one set (range of sizes) per group of 4-5 students  

- Assignment 1 due at the end of the class  
Week 3 - Mini lesson on principles of design/ mark making   2hrs 
Week 4 - Mini lesson on rule of thirds, triangulation and 

composition 
2hrs 

Week 5  - Mini lesson -  proportions and work period  
- Introduce second assignment/ rubric  

2hrs 

Week 6 - Work period - for second assignment and self-
assessment at the end of class   
- Mini lesson on water colour for those that want to 
learn   
- Assignment 2 due at the end of class   
- Introduce final assignment 

2hrs 

Week 7 - Work period check in with teaching artist – 
feedback    
- Mini lesson on where to present your work 

2hrs 

Week 8 - Final celebration critique and self-assessment of 
artwork 
- Assignment 3 due at the start of class 

2hrs 
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• Watercolour paper (class set)   
• Power point 1.1 Elements of design  
• Power point 1.2 Shading technique  
• Power point 1.3 Pencil crayon shading  
• Power point 1.4 Principle of design  
• Power point 1.5 Mark making techniques  
• Power point 1.6 Rule of thirds, triangulation, and composition   
• Power point 1.7 Proportions  
• Power point 1.8 Watercolour    
• Power point 1.9 Where to present artwork   
• Handout 1.1 Gradation lesson  
• Handout 1.2 Gradation activity    
• Handout 1.3 First assignment    
• Handout 1.4 Second assignment   
• Handout 1.5 Third assignment  
• Example of teaching artist work (actual works of art or slideshow)   
• Week 3: A collection of 12 printed images of contemporary or historic artwork 

for students to identify, collected by the teaching artist for Principle of design 
activity  

• Week 4: A collection of a few art images of artwork that have elements of design, 
collected by the teaching artist for the hook. A collection of 20-30 art images of 
historic/ contemporary images collected by the teaching artist. The selected 
images should follow rule of thirds, triangulation, and composition along with 
images that do follow rule of thirds, or have triangulation  
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WEEK 1   
Lesson Plan Title: Elements of Design and Shading / First assignment   
Class length: 2 hours  
 
Learning Skills  
Responsibility    X Collaboration  
X Self-regulation    Initiative  
X Independent work    Organization  
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual art  
D1. Creating and Presenting D1.3 use elements of 
design in art works to communicate ideas, messages, 
and understandings for a specific audience and 
purpose (grade 7 and 8) 
 
D1.4 use a variety of materials, tools, techniques, and 
technologies to determine solutions to increasingly 
complex design challenges (e.g., • drawing: make a 
cubist still life of objects with reflective or textured 
surfaces, using both wet [e.g., ink, watercolour 
pencils] and dry [e.g., conté, chalk] materials to 
simulate highlights and transparency (grade 7 and 8) 
 
D1.3 use elements of design in art works to 
communicate ideas, messages, and understandings 
(grade 6)  

Notice elements 
of design around 
the classroom  
 
 
Demonstrate 
gradation in 
activity  
 
 
 
 
 
Use line to draw 
objects that are 
significant in the 
novel   

Student will 
identify three 
elements of 
design around the 
classroom  
 
Student will 
demonstrate 
seven gradations 
of shading 
 
 
 
 
 
Student will draw 
three objects that 
are significant in 
the novel  

Language   
1.Listening to understanding   
1.4 Demonstrating understanding demonstrate an 
understanding of the information and ideas in 
increasingly complex oral texts in a variety of ways 
(e.g., briefly outline the main ideas in a text; 
accurately carry out a procedure or follow 
instructions; use a graphic form of expression, such 
as drawing or tableaux, to depict the important ideas 
in an oral text) 
 

 
Understand the 
novel and 
describe what is 
going on in the 
novel  

 
Students will 
describe 
characters and 
events in the 
novel   
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Brief Description of Overall Lesson:      
The teaching artist enters the classroom for the first time. Prior to the teaching artist entering the 
classroom the students would have started reading the novel a week or a few days before with 
the classroom teacher. The teaching artist and students will engage in a review of what has 
happened so far in the novel. A mini lesson of elements of design will be introduced to the 
students. Students will work together in small groups of 2-3 to identify elements of design within 
historic and contemporary works of art. Another mini lesson will take place on shading 
technique. Students will have the chance to familiarize themselves with this technique by 
practicing in a group setting. The first assignment will be introduced, which will allow students 
to work on the shading technique.   

 
A) Hook-10 minutes.  
1.  Showcase teaching artist’s artwork, original or slideshow, website, etc. If original artwork is   

possible to showcase, spread the artwork around the classroom so students can walk around 
and see it.   

• Students will get to know and become comfortable with teaching artist   
 

2.  Review the novel. “Think, Pair, Share.” Ask the students to get into pairs and discuss the 
questions and then those that feel comfortable share with the class. Prompt questions (write on 
board or post on chart paper): What have you learned about the protagonist? Is there an 
antagonist? What interesting things have you noticed in the novel so far? What do you predict 
will happen later in the novel?     

Materials:   
• A collection 6-10 printed images of 

contemporary or historic artwork for 
students to identify, collected by teaching 
artist for activity*   

• Pencils (H- B type) one set (range of 
shades) per group of 4-5 students  

• Paper or sketchbook  
• Examples of shading technique  
• Example of teaching artist work (actual 

works of art or slideshow)   
• Sticky notes    
• Power point 1.1 Elements of Design    
• Power point 1.2 Shading technique  
• Handout 1.1 Gradation lesson     
• Handout 1.2 Gradation activity     
• Handout 1.3 First assignment    

  

Instructional Strategies 
 

• Pair work 
• Whole class engagement- hook 
• Group work 
• Exit card 
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• Teaching artist will walk around the classroom asking probing questions and 
assessing students’ discussion of the novel (using a clip board and paper with a 
list of student names).   

 

B) Elements of Design  
Lesson: present ppt 1.1 (Elements of Design) - 15 minutes   

• Assessment for learning: Ask students to notice elements of design around the 
classroom as different elements are presented in the power point   

Activity 1: Elements of Design - 30 minutes  
1. Teaching artist displays a collection of 6-10 printed images of contemporary or historic 

artwork around the classroom where students can examine them. In groups of 2-3 students 
locate elements of design within the contemporary and historic works of art. Students use 
sticky notes to label where they notice these elements of design. Each group is then invited to 
share one element of design they have discovered within the artworks with the class.      

 
• Observe students by walking around the classroom and provide oral feedback 

and take notes on those students who are able to identify elements of design 
and discuss with their peers (using a clip board and paper with a list of student 
names).   

C) Gradation   
Lesson: A second mini lesson on shading technique will be presented after element of design 
activity. (ppt 1.2) – 30 minutes  
1. Teaching artist demonstrates shading technique (Handout 1.1)    
2. Students practice shading five gradations (Handout 1.1)    
3. * note* play ppt 1.2 (Shading technique video) for students’ reference while they practice 

Activity 2: Shading - 20 minutes  
1. Students organize themselves into pairs and have a relay (Handout 1.2)     
2. The first student will create a light shade on paper/sketchbook using a regular hb pencil, then 
the first student will pass the paper to their partner who will create a darker shade, then pass it 
back to the first student and so on until seven shades are completed.    
3. A second round of this relay will occur. The first student will create the darkest shade possible 
and then the partner will complete the next lighter shade and so on until seven gradations of 
shading are completed.   

  
• Assessment for learning: teaching artist will walk around the classroom and 

provide oral feedback and take notes on students’ success with the shading     
• Remind students that all supplies should be taken care of because it is what 

students will use for the remainder of the program and rest of the school year. 
Remind students to put the materials back in the designated area.   
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D) Introduce First Assignment - 25 minutes  
1. Ask students to draw three simple outlines of objects from the novel. (Handout 1.3)   
 

• First assignment task: Draw a simple outline of an object from the novel (e.g., 
ball, car, hat, tool, and shade the object).  

• Assessment for learning: the exit card will be used as assessment for learning and 
will be given back with feedback.     

E) Consolidation/Wrap up - 5 minutes  
• Lead a class discussion inviting students to show their drawings and to explain 

why they think the objects they have drawn are significant to the novel. Ask 
students to think about other objects in the novel that are in some way interesting 
or significant.   

• Remind students to hand in their exit card (3 simple outline drawings)   
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Gradation Lesson Activity Handout 1.1  
 
 
 
Name: __________________________________                   Date: ______________________ 
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Gradation Activity 2 Handout 1.2  
 
 
 
Names: __________________________________         Date: _______________________ 

  
 __________________________________ 
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Assignment 1      
Handout 1.3 
Assessment for learning  
 

Direction to Students: 
For your first assignment, you will carefully reflect what you have read so far in the novel. 
Choose one simple object from the novel that is in some way meaningful to the story, for 
example: ball, car, hat, or tool. Outline the object in your sketchbook or on the paper that is 
provided.    
 
 

Learning goals:  
 
Objective #1: Create a drawing of an object  

Objectives #2: Use shading pencils and pencil crayons to demonstrate a variety of shading 
techniques 
 
Objectives #3: Explain how the drawing achieves its purpose (of representing something 
significant in the novel) 
 
 
Checklist for scoring- assessment as learning  
 
Student’s name: __________________________              Date: _______________   
 

� Student creates a drawing of an object    
� With shading pencils and pencil crayons student demonstrates 3 or more tones of 

shading   
� Student explains how the drawing represents something significant in the novel 

 
Feedback:   
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Figure 1: Assignment one example – Object drawing   
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Figure 2: Assignment one example – Shading object drawing  
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WEEK 2   
Lesson Plan Title: Learning to shade an object  
Class length: 2 hours   
 
Learning Skills  
X Responsibility    Collaboration  
X Self-regulation    Initiative  
X Independent work    X Organization  
 

Curriculum Focus 
 

Curriculum Expectation Learning Goals  Success Criteria  

Visual art  
D1. Creating and Presenting D1.4 use 
a variety of materials, tools, techniques, 
and technologies to determine solutions 
to increasingly complex design 
challenges (grade 7 and 8) 
 
D1. Creating and Presenting 
D1.4 use a variety of materials, tools, 
techniques, and technologies to 
determine solutions to design challenges 
(grade 6)  
 

Create a drawing of 
an object  
 
Use shading pencils 
and pencil crayons to 
demonstrate a variety 
of shading techniques 

Students create a drawing 
of an object that is 
significant to the novel 
 
With shading pencils and 
pencil crayons students 
demonstrate 3 or more 
tones of shading  

Language  
1. Understanding Media Texts 
1.1 Purpose and Audience -- 
explain how various media texts address 
their intended purpose and audience 
(grade 6, 7 and 8) 
 

Explain how the 
drawing achieves its 
purpose (of 
representing 
something significant 
in the novel)  

Students explain how the 
drawing represents 
something significant in 
the novel  

 
Brief Description of Overall Lesson:        
Teaching artist will review shading technique covered from previous class using drawing 
pencils. Students will be shown techniques to shade using pencil crayons by the teaching artist 
and students will have the opportunity to practice this skill. Students will have time to work on 
their first assignment and hand in this assignment at the end of the second class.  

 
Materials: 

• Pencils (H- B type) one set (range of 
shades) per group of 4-5 students   

• pencil crayons one set per group of 4-5 
students  

Instructional Strategies:     
• Whole class engagement—hook: 

walking around looking at 
classmates’ simple sketches 

• Independent work  
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• Paper or sketchbook  
• Power point 1.3 Pencil crayon shading    
• Handout 1.3 assignment 1 with checklist 

previously handed out  

• Self-assessment against checklist- 
assessment as learning  

 

 
A) Hook-20 minutes.  
1. Teaching artist will hand back outline drawings that were completed by students from the 
previous class.   Teaching artist will ask students to keep their outline drawings on their tables.  

• Students can walk around and look at their peers’ work  
 
2. Think, Pair, Share: teaching artist will ask students the prompt question: How does the 
drawing represent something significant in the novel? (write on board or post on chart paper)  

• Teaching artist should assess how well students are communicating their 
thoughts about their drawing of the novel (using a clip board and paper with a 
list of student names)   

• Remind any students that have not completed the three sketches of the simple 
outline drawings to finish and show the teaching artist before starting the next 
step—shading the outline.  

B) Shading Lesson: on shading technique using pencil crayons, demonstrated by teaching artist. 
(ppt 1.3) - 20 minutes 

• Teaching artist will show examples of shading technique   
• Teaching artist will remind students what elements of design are and ask 

students if they can recognize any elements of design within the examples that 
are provided.   

• Teaching artist can remind students of what students learned in the previous 
session, e.g., line, shape, form, space, colour, texture and value    

Activity 1: Shading using pencil crayon- 30 minutes   
1. Students choose any of the three outline sketches from the previous class and shade it in using 
pencil crayons.   
2. Once completed and oral feedback is given by the teaching artist students will move on to 
completing their first assignment.  

 
Activity 2: Work period- First assignment – 40 minutes  
1. Students will use any of the three outline sketches from the previous class and will have the 

option to use pencil crayons or pencil to complete the first assignment (Handout 1.3) and will 
have the remainder of the class to finish and hand it in.    

• Teaching artist will provide students with a checklist and discuss expectations 
(Handout 1.3)  
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• Remind students that they must hand in the first assignment at the end of the work 
period and that it will then be returned to students the following week with feedback 

• Encourage students to use the checklist to self-assess their work. 
• Teaching artist will walk around the classroom and provide oral feedback and ask 

students if they understand the expectations. Teaching artist should encourage and 
take notes on any communication that occurs if students talk to each other about their 
drawings or the novel  

C) Consolidation/Wrap up- 10 minutes   
• Invite students who are willing to show their work to the class and describe things they 

are proud of and/or found challenging 
• Remind students to hand in their first assignments  
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WEEK 3   
Lesson Plan Title: Mini lesson on principles of design/ mark making 
Class length: 2 hours   

 
 

Learning Skills  
Responsibility    X Collaboration  
X Self-regulation    X Initiative  
X Independent work    Organization   
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual Art 
D1. Creating and Presenting D1.4 use a variety of 
materials, tools, techniques, and technologies to 
determine solutions to increasingly complex design 
challenges (grade 7 and 8) 
 
D1. Creating and Presenting 
D1.4 use a variety of materials, tools, techniques, and 
technologies to determine solutions to design 
challenges (grade 6)   

Use pencils for 
mark making 
within drawings  
 

Students use 
pencils to 
demonstrate three 
kinds of mark 
making in their 
drawings  
 

D1. Creating and Presenting D1.2 demonstrate an 
understanding of composition, using multiple 
principles of design and the “rule of thirds” to create 
narrative art works or art works on a theme or topic 
(grade 7)  
 
D1.2 demonstrate an understanding of composition, 
using multiple principles of design and other layout 
considerations such as compositional triangles to 
create narrative art works or art works on a theme or 
topic (grade 8)  
 

Identify principles 
of design within 
artwork examples  

Students identify 
three principles 
of design within 
artwork examples  

Language   
1.Listening to understanding   
1.4 Demonstrating understanding demonstrate an 
understanding of the information and ideas in 
increasingly complex oral texts in a variety of ways 
(6, 7 and 8) 
 

 
Understand the 
novel and describe 
what is going on 
in the novel  

 
Students will 
describe 
characters and 
events in the 
novel   
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Brief Description of Overall Lesson:   
The teaching artist will introduce principles of design using a power point presentation along 
with an activity. Teaching artist will introduce students to the second technique which is mark 
making. Time will be allocated for students to practice this skill with an activity. First 
assignments will be handed back to students.  

   
Materials:     

• A collection of 12 printed images of 
contemporary or historic artwork for 
students to identify, collected by 
teaching artist for activity*   

• Pencils (H- B type) one set (range of 
shades) per group of 4-5 students   

• Paper or sketchbook     
• Power point 1.4 Principles of design  
• Power point 1.5 Mark making 

technique   

             Instructional Strategies:      
• Pair work  
• Whole class engagement  
• Independent work   
 

 

A) Hook - 10 minutes    
1. Hand back first assignment to students.  Offer students the chance to improve their work based 
on feedback if they want, if they have free time during the day or if they want to work at home. 
   
2. Teaching artist will ask prompt questions about the novel (write on board or post on chart 
paper): Have any new characters been introduced in the novel? What do you think is the purpose 
of this new character? Think about the question, discuss with your elbow partner, then share 
with the class. 

• Teaching artist should take note as to who talks about the novel (using a clip board and 
paper with a list of student names)   

B) Principles of Design - 30 minutes (15 minutes each)  
 
Lesson A: Teaching artist will introduce principle of design (ppt. 1.4) 
 
Activity 1: Principle of design - 30 minutes        
1. Students will work in pairs as they look at one large image of a historic/ contemporary art 
work to identify as many principles of design as they can within the image.   

• Teaching artist will walk around the classroom and take notes on which students are 
able to identify and discuss the principles of design within the images (using a clip 
board and paper with a list of student names)   
 

Lesson B: teaching artist will introduce mark making techniques (ppt. 1.5)  
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Activity 2: Mark making - 45 minutes   
1. Students will use one of their previous outline sketches from the first day to fill in different 
mark making techniques they have learned using pencils.   
2. Students will complete 2 mark making sketches, which will be handed into the teaching artist 
to assess.   

• Teaching artist will walk around the classroom and provide oral feedback on the type of 
mark making students use and advise students to use a variety of mark making 
techniques  

• Assessment for learning will occur when students hand in their mark making activity to 
the teaching artist   

C) Consolidation/Wrap up- 5 minutes     
• Students will hand in mark making activity 2 for assessment for learning    
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WEEK 4   
Lesson Plan Title: Mini lesson on rule of thirds, triangulation and composition 
Class length: 2 hours  
 
Learning Skills  
X Responsibility    X Collaboration  
X Self-regulation    Initiative  
Independent work    Organization   
 
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual Arts 
D1. Creating and Presenting D1.2 demonstrate an 
understanding of composition, using selected 
principles of design to create narrative art works or 
art works on a theme or topic (grade 6) 
 
D1. Creating and Presenting D1.2 demonstrate an 
understanding of composition, using multiple 
principles of design and the “rule of thirds” to create 
narrative art works or art works on a theme or topic 
(grade 7)  
 
D1.2 demonstrate an understanding of composition, 
using multiple principles of design and other layout 
considerations such as compositional triangles to 
create narrative art works or art works on a theme or 
topic (grade 8) 
 
D3. Exploring Forms and Cultural Contexts  
D3.1 identify and describe some of the ways in 
which art forms and styles reflect the beliefs and 
traditions of a variety of communities, times, and 
places (grade 6)    
 
D3. Exploring Forms and Cultural Contexts  
D3.1 identify and describe some of the ways in 
which visual art forms and styles reflect the beliefs 
and traditions of a variety of cultures and 
civilizations (grade 7)   
 
D3.1 identify and explain some of the ways in which 
artistic traditions in a variety of times and places 
have been maintained, adapted, or appropriated 
(grade 8)  

  
Create a 
compositional 
sketch using 
contrast, 
repetition, 
emphasis, 
proportions, 
balance, unity, 
and or 
movement   
 
Create a 
compositional 
sketch using rule 
of thirds  
 
Create a 
compositional 
sketch using 
triangulation  
 
 
 
Describe how 
certain art 
images reflect 
where and when 
they come from 

 
 

 
Students will 
create a 
compositional 
sketch using 
contrast, repetition, 
emphasis, 
proportions, 
balance, unity, and 
or movement   
 
Students will 
create a 
compositional 
sketch that follows 
the rule of thirds  
 
Students will 
create a 
compositional 
sketch that follows 
triangulation  
 
Students will 
describe how 
certain art images 
reflect where and 
when they come 
from 
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Language  
1. Understanding Media Texts 
1.2 Making inferences/ interpretations -- interpret 
increasingly complex or difficult media texts, using 
overt and implied messages as evidence for their 
interpretations (grade 6, 7, and 8) 
 

 
Explain and 
predict art image  

 
Students will 
predict and explain 
what is occurring 
in the art images 
using evidence  

 
Brief Description of Overall Lesson:    
During this class, the teaching artist will review elements and principles of design before moving 
forward with teaching students a lesson on: rule of thirds, triangulation and composition. (For 
grade six students composition will be covered). Students will complete an activity to ensure the 
lesson is understood.    

 

 Materials:      
• Paper/ sketchbook     
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students  
• A collection of 20-30 art images of 

historic/ contemporary images 
collected by teaching artist. The 
selected images should follow rule of 
thirds, triangulation, and 
composition along with images that 
do follow rule of thirds, or have 
triangulation * 

• A collection of few art images of 
artwork that have elements of design, 
collected by teaching artist*   

• Power point 1.6 Rule of thirds, 
triangulation, and composition   

Instructional Strategies:  
• Whole class engagement  
• Independent work  
• Think, pair and share  

 

 
 
A) Hook- 15 minutes     
1. Teaching artist will ask students to work in pairs.    
2. Teaching artist will ask prompt questions (write on board or post on chart paper): Predict what 
will happen next in your novel. Identify a piece of evidence for this prediction from the novel.  
3. Teaching artist will review elements and principles of design with students. Teaching artist 
will select a few images to show on the screen so students can identify elements and principles of 
design.    
 
B) Rules of Third, Triangulation, and Composition - 40 minutes  
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Lesson: Rule of thirds, triangulation, and composition within an artwork (ppt 1.6)   
 
Activity 1: Rule of thirds, triangulation, and composition - 65 minutes        
 
1. Teaching artist will ask students to get into pairs and pick an artwork to decipher from the 20-
30 images of artwork collected and printed by the teaching artist    
2. Teaching artist will ask the paired students to analyze the artwork with prompt questions 
appropriate to the grade level (write on board or post on chart paper):    

o What is currently occurring in the artwork? (grade 6-8)   
o How similar or different is the image to today’s world? (grade 6-8)     
o Where is the focal point within the artwork? (grade 6-8)  
o What principles of design do you see? (grade 6-8) 
o Does the artwork follow the “rule of thirds” or not? What makes you say that? (grade 7)  
o Is triangulation occurring within the artwork? What makes you say that? (grade 8)   

 
4a. For grade 6, students will alter the composition of the artwork by re-sketching the artwork 
altering emphasis e.g., moving the subjects around between the foreground, middle ground, or 
background 
4b. For grade 7, students must keep looking at images until they find one that does not follow the 
rule of thirds. Then the teaching artist will explain that students must alter the artwork that did 
not follow the rule of thirds by re-sketching the artwork to ensure the rule of thirds is followed.  
4c. For grade 8, students must keep looking at images until they find one that does not use 
triangulation. Then the teaching artist will explain that students must re-sketch the artwork to 
ensure triangulation is used.  
5. Teaching artist will ask students to think, pair and share ideas for the sketches (working in 
pairs) 
6. When the sketches are complete, two pairs will combine into groups of 4 for peer assessment 
and feedback. Each pair will explain to the other how they: 

• altered principles of design (grade 6) 
• used rule of thirds (grade 7)  
• used triangulation (grade 8) 

8. Teaching artist will walk around the classroom informally assessing and providing feedback 
concerning students’ work and understanding of principles of design, the rule of thirds, 
triangulation, etc.  

• Assessment as learning will occur when students conduct oral peer assessment  

C) Consolidation/Wrap up- 5 minutes     
• Remind students that they will be introduced to the second assignment next week    
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WEEK 5  
Lesson Plan Title: Mini lesson- Proportions/ introduce second assignment/ Rubric  
Class length: 2 hours   
 
Learning Skills  
X Responsibility    Collaboration  
X Self-regulation    X Initiative  
X Independent work    X Organization   
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual art  
D1. Creating and Presenting D1.4 use a variety 
of materials, tools, techniques, and technologies 
to determine solutions to increasingly complex 
design challenges (grade 7 and 8) 
 
D1. Creating and Presenting 
D1.4 use a variety of materials, tools, techniques, 
and technologies to determine solutions to design 
challenges (grade 6)  
 

Use a variety of 
materials and 
tools to create 
artwork   

Students create 
artwork using a 
double-sided mirror, 
smudge sticks and 
pencils to create a 
realistic self-portrait 
that is proportionate    
 

Language   
1.Listening to understanding   
1.4 Demonstrating understanding demonstrate an 
understanding of the information and ideas in 
increasingly complex oral texts in a variety of 
ways (6, 7 and 8) 

 
Understand the 
proportions of the 
face and body  

Students will listen to 
their partners’ 
feedback and use that 
information to fix 
their drawing  

  
Brief Description of Overall Lesson:     
During this class students will learn about proportions of the human face and body. Students will 
complete an activity for proportions. Teaching artist will introduce the second assignment and 
provide the rubric to students.  
 
              Materials:     
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students    
• Paper/ sketchbook  
• Mirror double sided (for two students 

to share) set of 14      
• Smudge sticks one set (range of sizes) 

per group of 4-5 students   
• Power point 1.7 Proportions  

              Instructional Strategies:       
• Whole class engagement  
• Independent work  
• Pair work  
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• Handout 1.4 Second assignment  

 

A) Hook- 2 minutes    
Teaching artist will remind students of safety using the new material (a mirror)  
 
B) Proportions  
 
Lesson: Proportions - 20minutes  
1.Teaching artist will demonstrate on paper attached to the board how the face and body should 
be drawn along with proper use of the smudge sticks      
 
Activity 1:  
1. Teaching artist will distribute mirrors.     
2.  * note* play ppt 1.7 (proportions video) for students’ reference while they practice drawing  
3. Students will use pencils and smudge sticks to sketch and shade in their face as realistically as 
possible. – 95 minutes   
4. half way through the work period the teaching artist will ask students to check in with their 
elbow partners to provide feedback with the prompt: Provide one positive comment about the 
drawing and a something your partner could work on. (write on board or post on chart paper)     

• Teaching artist will provide oral feedback on specific proportional corrections, and 
circulate to support students in providing helpful feedback for their partners  

• Assessment as learning will occur when students engage in peer feedback  

Lesson: Teaching artist will introduce the second assignment and provide the checklist (Handout 
1.4). Assignment expectations will be discussed.   

• second assignment options:   
(a) Draw an image of what will happen based on the information that is 
communicated in the text using mark making, principles of design (e.g., rule of 
thirds, triangulation) and shading   

OR   
(b) Draw an image of your favourite scene using the information that is 
communicated using mark making, principles of design (e.g., rule of thirds, 
triangulation) and shading-  

 
C) Consolidation/Wrap up - 3 minutes     

• Remind students to continue working on their proportion drawings on their own time  
• Remind students that they need to start assignment two on their own time. The 

second assignment is due at the end of the next class (week 6)  
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Assignment 2   
Handout 1.4 
Assessment as learning   

 
Direction to Students: 

A) Draw an image of what will happen based on the information that is communicated in the 
novel using mark making, principles of design and shading, and also using composition, rule of 
thirds, triangulation.  
 
Or 
 
 B) Draw an image of your favourite scene using the information that is communicated using 
mark making, principles of design and shading, and also using composition, rule of thirds, or 
triangulation.   

 
Learning objectives:  

 
Objective #1: Learn to use composition, rule of thirds or triangulation in their artwork  
 
Objectives #2: Learn to use mark making, principles of design and shading in their artwork   
 
Objectives #3: Learn to communicate their understanding of the novel in a visual manner  
 
Checklist for scoring- assessment as learning   
 
Student’s name: __________________________              Date: _______________   
 

o Student creates a drawing using composition, rule of thirds or triangulation    
o Student uses mark making, shading, elements and principles of design  
o Student’s artwork communicates their understanding of the novel (either a prediction 

or favourite scene is created) 

Feedback:    
 
 
 
 
Student’s name (evaluated): _________________________  
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Figure 2: Assignment two example – Novel “Hatchet”  
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WEEK 6  
Lesson Plan Title: Mini lesson on water colour/ work period for second assignment and 
self-assessment at the end of the class/ Introduce final assignment 
Class length: 2 hours   
 
Learning Skills  
X Responsibility    Collaboration  
X Self-regulation    Initiative  
X Independent work    Organization    
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual art  
D1. Creating and Presenting D1.4 use a variety of 
materials, tools, techniques, and technologies to 
determine solutions to increasingly complex design 
challenges (grade 7 and 8)  
 
D1. Creating and Presenting 
D1.4 use a variety of materials, tools, techniques, and 
technologies to determine solutions to design 
challenges (grade 6)  
 

Uses materials, 
and tools to 
create their 
artwork   

Students will 
experiment with 
watercolour 
materials such as 
watercolour paper 
and brushes  
 

1. Understanding Media Texts 
1.3 Responding to and Evaluating Texts evaluate the 
effectiveness of the presentation and treatment of 
ideas, information, themes, opinions, issues, and/or 
experiences in media texts (grade 7 and 8)    
 
1. Understanding Media Texts 
1.3 Responding to and Evaluating Texts evaluate the 
effectiveness of the presentation and treatment of 
ideas, information, themes, opinions, issues, and/or 
experiences in media texts (grade 6) 
 
 

Evaluate their 
own artwork  

Students will 
assess their own 
artwork using an 
assessment rubric  

 
 
Brief Description of Overall Lesson:     
A mini lesson on watercolour will be introduced by the teaching artist. For those that may have 
completed the second assignment they can practice their watercolour technique. The rest of the 
class will be a work period for students to complete their second assignment. Students should 
have been working on their second assignment during the previous week during their own time. 
The final assignment will also be introduced for students to get started on.  
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Materials:   
• Watercolour one set group of 4-5      

students  
• Watercolour brushes one set (range of 

sizes) per group of 4-5 students  
• Watercolour paper (class set)   
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students    
• Smudge sticks one set (range of sizes) 

per group of 4-5 students    
• 2-3 watercolour examples should be 

collected or created by teaching artist 
for activity*    

• Power point 1.8 Watercolour   
• Handout 1.5 Third assignment   
• Handout 1.4 Second assignment  

              Instructional Strategies:      
• Whole class engagement  
• Independent work   

 

 
 
A) Hook - 5 minutes  
1.  Teaching artist will show students examples of watercolour art work.   
 
B) Watercolour  
 
Lesson: Watercolour - 15 minutes  
1. Teaching artist will demonstrate watercolour technique  
2. * note* play ppt 1.8 (watercolour video) for students’ reference while they practice 
watercolour  

• Students who are finished their second assignment can practice their watercolour 
technique on watercolour paper. This technique and medium could be used for their 
final assignment.  

C) Final Assignment - 15 minutes    
 
1.Teaching artist will introduce the last assignment and provide the rubric (Handout 1.5). 
Expectations will be discussed   

• Last assignment task: Draw any character in the novel somehow illustrating their 
growth or development, e.g., the character may have learned something, or become 
wiser, or braver, or kinder. Use elements: line, shape, form, space, colour, texture and 
value and principles of design: contrast, repetition, emphasis, proportions, balance, 
unity and movement and at least one technique learned: shading, marking making, or 
proportions.  
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D)Work period: Second assignment - 60 minutes   
 
1.Work period for students to work on their second assignment  
 
E) Self-Assessment:    
 
1. Self-assessment of students’ own learning will take place for assignment two (Handout 1.4) – 

15 minutes (Assessment as learning). 

F) Consolidation/Wrap up - 10minutes      
 

• Remind students that they need to work on their last assignment on their own time. The 
second assignment is due at the end of the next class.   

• Teaching artist will ensure materials such as paint brushes are cleaned properly by 
students   
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Assignment 3    
Handout 1.5  
Assessment of learning   

Direction to Students  
Create a final artwork on a large piece of paper or canvas that depicts any character in the 

novel somehow illustrating their growth or development, e.g., the character may have learned 
something, or become wiser, or braver, or kinder. Use elements / principles of design and at least 
one technique learned: shading, marking making, or proportions.  

 
Learning objectives  

Objective #1: Learn to reflect on a character’s growth or development in the novel 
Objectives #2: Learn to improve art techniques in either shading, mark making, proportions 
skills, as well as compositions, rule of thirds and or triangulation  
Objectives #3: Learn to improve element and principles of design skills  
Objectives #4: Learn to create a finished piece of artwork    
 
Student Name:             Date:   

 Level 1 Level 2 Level 3 Level 4 
Knowledge & 
Understanding   
Objective #2, #3 

Incomplete 
use of any of 
the art 
techniques   
 
 
 
No elements 
or principles 
of design are 
used     
 
 
None of the 
following is 
used: 
composition, 
rule of thirds 
or 
triangulation   
 

Student 
attempted to use 
art technique in 
their artwork    
 
 
 
Students 
attempted to use 
elements or 
principles of 
design   
 
Student 
attempted to use 
one of the 
following: 
composition, rule 
of thirds or 
triangulation in 
their artwork  

Students uses 
art technique 
in their 
artwork   
 
 
 
Student uses 
elements or 
principals of 
design in their 
artwork   
 
Student uses 
one of the 
following: 
composition, 
rule of thirds 
or triangulation 
in their 
artwork  

A noticeable difference in 
improvement is seen in the student’s 
techniques for example either 
shading, mark making, watercolor, 
or proportions, triangulation is used 
in students’ artwork is seen    
 
A noticeable difference in 
improvement is seen in the student’s 
use of elements and principles of 
design skills in their artwork  
 
A noticeable improvement is seen in 
student’s use of one of the 
following: composition, rule of 
thirds or triangulation within their 
artwork  

Thinking    
 
Objective #1 

Student did 
not think 
about the 
character’s 
growth. 
Irrelevant 
connections to 
the novel  

Student 
attempted to 
connect the 
character’s 
growth when 
representing their 
ideas visually  

Student made a 
connection 
between the 
character’s 
growth when 
representing 
their ideas 
visually  

Student demonstrates good choice 
in character’s growth by reflecting 
and analyzing the novel and 
representing ideas visually   

Communication  
 
Objective #4 

Incomplete 
artwork  

Artwork needs to 
be revisited by 
student and fully 
completed  

Artwork is 
complete but 
could benefit 
from a little 
more refining. 

Artwork is completed and refined. 
Ideas are demonstrated visually. 
Artwork is ready to be presented 
publicly - gallery, hallway, 
classroom.  
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Figure 3: Assignment three example – Character development   
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WEEK 7  
Lesson Plan Title: Mini lesson on where to present work/ Work period/ check in with 
students   
Class length: 2 hours  
 
Learning Skills  
 X Responsibility    X Collaboration  
 X Self-regulation    Initiative  
 X Independent work    Organization   
    
Curriculum Expectation Learning Goals  Success Criteria  

Language  
1. Understanding Media Texts 
1.3 Responding to and Evaluating Texts 
evaluate the effectiveness of the 
presentation and treatment of ideas, 
information, themes, opinions, issues, 
and/or experiences in media texts 
 

discuss ideas 
represented within 
artwork  
 
assess suitable 
placement of artwork 
 
 

Students will discuss 
ideas represented within 
artwork  
 
Students will assess 
suitable placement of 
artwork around the school  

 
Brief Description of Overall Lesson:      
 
A power point presentation on how to present your artwork will be presented by the teaching 
artist. The significance of placement of artwork will be discussed. The rest of the class will be a 
work period for students to finish their last assignment.   

 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 

 
 

Materials 
• Watercolour one set group of 4-5 students  
• Water colour brushes one set (range of sizes) 

per group of 4-5 students  
• Water colour paper (class set)    
• Pencils (H- B type) one set (range of shades) 

per group of 4-5 students    
• Smudge sticks one set (range of sizes) per 

group of 4-5 students  
• sketchbook or paper    
• 2-3 images of artwork from different settings 

should be collected or created by teaching 
artist for activity*    

• Power point 1.9 Where to present artwork   

Instructional Strategies 
• Whole class engagement  
• Independent work 
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A) Hook - 5 minutes   
 
1.Teaching artist will show artwork presented in a few settings like the art gallery, living room, 
hallway, etc.  
 
B) How to Present Artwork - 25 minutes   
 
Lesson: How to present artwork      
 
1.Teaching artist will present on where artwork can be shown and discuss the significance of 
placement of artwork as an installation (ppt. 1.9)  
2. In groups of 3-4, students will be given opportunity to think about where in the school they 
can present their artwork. Prompting questions: Where would I like to see my artwork? What 
does placing the artwork in that location mean for my viewer? (write on board or post on chart 
paper). Groups then share their ideas with the rest of the class.     
 
C)Work period - 85 minutes   
 
1. Students will have a work period to work on the final artwork.   

• Teaching artist will walk around the classroom and negotiate with students where 
their artwork will be placed. Teaching artist will create a map of artwork placement.  

• Permission from administration will be needed.  

D)Consolidation/Wrap up - 5 minutes      
 
1. Remind students that they need to work on their last assignment due next class.    
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WEEK 8  
Lesson Plan Title: Final celebration critique and self-assessment of artwork  
Class length: 2 hours  
 
Learning Skills  
 X Responsibility    X Collaboration  
 X Self-regulation    X Initiative  
 Independent work    X Organization   
 
Curriculum Expectation Learning 

Goals  
Success Criteria  

Visual art  
D2. Reflecting, Responding, and Analysing 
D2.1 interpret a variety of art works and identify 
the feelings, issues, themes, and social concerns 
that they convey (grade 6)  
 
D2. Reflecting, Responding, and Analysing 
D2.1 interpret a variety of art works and identify 
the feelings, issues, themes, and social concerns 
that they convey (grade 7, 8)  
 

 
Describe many 
feelings, issues 
themes and 
social concerns 
within art work 

 
Students describe 
feelings, issues, 
themes, and social 
concerns within art 
work   
 

Language  
1. Understanding Media Texts 
1.3 Responding to and Evaluating Texts evaluate 
the effectiveness of the presentation and treatment 
of ideas, information, themes, opinions, issues, 
and/or experiences in media texts 

Discuss their 
own opinions 
of their artwork 
and peers’ 
artwork   
 
Evaluate their 
own artwork  

Students will present 
their artwork to peers 
and provide feedback 
during critique.   
Students will assess 
their final artwork 
using an assessment 
rubric.  

  
Brief Description of Overall Lesson:      
The first section will be a self-assessment done by each student on their own art work. The same 
rubric will be used by the teaching artist to do assessment of learning. The second section of the 
class will involve placing the artwork around the school: hallways, library, staff room and the 
classrooms. Finally, students will do a gallery walk and critique with the whole class. Students 
will be given the opportunity to share their artwork and describe their feelings and themes they 
were exploring to the class. 
 
                  Materials   
• Paper 

                 Instructional Strategies        
• Whole class engagement  
• Group work 
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A) Hook- 2 minutes    
 
1. Let the students know how happy you are of their work! Remind them that today is the last 
day of the program.  

 

B) Self-Assessment - 45 minutes  
 
1.Student self-assessment will be conducted using the rubric (Handout 6.1) (15 minutes). 
Students will be asked to think about what they would like to say when they present their work 
later in the gallery walk, e.g., their feelings about it, the themes and ideas they were exploring, 
any concerns they have, what they enjoyed about the artwork, and possible improvements they 
would like to make. 
2. The teaching artist will accompany students as they set up their artwork around the school: 
library, class room, bathroom and the hallway.  

• Proper technique for hanging artwork should be explained by the teaching artist, and 
demonstrations should be given before students are sent out in groups  

• Safety should be discussed when using a small ladder to hang any artwork. 
Supervision should be maintained by teachers, staff, or teaching artist    

3. Teaching artist leads students on a gallery walk. Each artist presents their work to the class 
and shares their feelings about it, the themes and ideas they were exploring, any concerns they 
have, what they enjoyed about the artwork, and possible improvements they would like to make. 
4. The teaching artist will then ask the students to provide feedback to their peers in the form of 
something they notice. The teaching artist will emphasize the importance of considering the 
artist’s feelings before commenting, and will give examples of suitable comments, e.g., 
 

• I see unity in how the background relates to the figures. 
• I notice triangulation with the three horses in the field. 
• I notice rule of thirds is not followed because there is empty space in the left corner. 

5. The teaching artist should state how proud they are of the students’ work and their 
contribution to the program.    
 
 
C) Consolidation/Wrap up  
 
Teaching artist will assess students’ work by walking around to where artwork is located. 
Teaching artist will have this opportunity to evaluate using the rubric. Teaching artist should take 
photographs of students’ work to be used (with permission) as future exemplars. 
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Chapter 5: Program Two—Integrating Visual Art and Social Science (Geography) 

Overview  
8. Grade: Grade 6-8  
9. Unit Title: Visualize a Landscape  
10. Unit Description: In this unit, students will make connections between visual art and 

geography through mini lessons, activities, and assignments. Students will be able to use 
different art materials to create artwork inspired by natural landforms. The concept of 
integrating learning across language and visual art will enhance students’ understanding 
of both subjects. The teaching artist will help students learn new visual art techniques 
consisting of print making using linocut, and Styrofoam.  

11. Relevant Ontario Curriculum Expectations   
 

Visual Art 
 

Grade 6  Grade 7 and 8 
D1. Creating and 
Presenting D1.1 create two-
dimensional, three-
dimensional, and multimedia 
art works that explore 
feelings, ideas, and issues 
from a variety of points of 
view  
 

D1. Creating and Presenting D1.1 create art works, using a 
variety of traditional forms and current media technologies, 
that express feelings, ideas, and issues, including opposing 
points of view (grade 7)   
 
D1.1 create art works, using a variety of traditional forms 
and current media technologies, that express feelings, ideas, 
and issues and that demonstrate an awareness of multiple 
points of view (grade 8) 
  
 

D2. Reflecting, Responding, 
and Analysing D2.1 interpret 
a variety of art works and 
identify the feelings, issues, 
themes, and social concerns 
that they convey (e.g., 
describe Ted Harrison’s use 
of line, colour, brushstrokes, 
and rhythm to create a feeling 
of movement and excitement; 
compare the themes and the 
emotions conveyed in 
selected Western animations 
and in Japanese animations 
such as those by Hayao 
Miyazaki) 
 

D2. Reflecting, Responding, and Analysing D2.1 interpret 
a variety of art works and identify the feelings, issues, 
themes, and social concerns that they convey (e.g., compare 
the mood of two different works by two peers, such as 
Above the Gravel Pit by Emily Carr and Reflections, 
Bishop’s Pond by David Milne; categorize a variety of art 
works on the basis of the themes and issues that are explored 
by the artists)   
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D3. Exploring Forms and 
Cultural Contexts D3.2 
demonstrate an understanding 
of key contributions and 
functions of visual and media 
arts in various contexts at 
both the local and the national 
levels (e.g., community art 
schools or programs provide 
opportunities for creative 
expression and instruction by 
and for both amateurs and 
professionals; a wide variety 
of workers are employed by 
arts industries such as 
advertising, design, movie 
making, and broadcast media; 
artists contribute to Canada’s 
economy by providing both 
goods and services) 
 

D3. Exploring Forms and Cultural Contexts D3.2 
demonstrate an understanding of the function of visual and 
media arts in various contexts today and in the past, and of 
their influence on the development of personal and cultural 
identity (e.g., the function of traditional and contemporary 
styles of Aboriginal art in the development of cultural 
identity and revitalization; the contributions of people in 
various arts careers to community events, festivals, 
businesses, galleries, and museums; the significance of the 
art work of individuals and the arts of cultural groups in 
local and global contexts) ( grade7)   
 
D3.2 identify and analyse some of the social, political, and 
economic factors that affect the creation of visual and media 
arts and the visual and media arts community (e.g., the 
influence of love, loss, anger, or war on creative expression; 
collaboration within production teams or artistic 
communities; effects on artists of changes in government, 
changes in the amount of government funding, the creation 
of arts festivals, and the availability of exhibition 
opportunities; influence of location, era, and changes in 
technology on art and architecture) ( grade 8)  
 

Geography  

Grade 6  Grade 7 and 8 
A2. Inquiry: The 
Perspectives of Diverse 
Communities A2.2 gather 
and organize information 
from a variety of primary and 
secondary sources (e.g., 
photographs; letters and 
diaries; oral stories; maps; 
songs; paintings; newspaper 
reports; interviews with 
Elders, knowledge keepers, 
and/or community members 
at friendship centres or 
cultural centres; books 
written on the experiences of 
new settlers in a community; 
books written about a specific 
community; online databases 
and archival collections; 
treaties and wampum belts) 

A2. Inquiry: Investigating Physical Features and 
Processes A2.2 gather and organize data and information 
from a variety of sources, and using various technologies, on 
the impact of natural events and/or human activities that 
change the physical environment, ensuring that their sources 
reflect more than one perspective (e.g., data and information 
as well as online maps on climate change from the 
International Panel on Climate Change and the United 
Nations; digital representations showing changes to a river 
system as a result of irrigation, data on agricultural 
productivity on irrigated lands, and information from 
wildlife advocacy groups on the impact of the loss of 
wetlands; data and information from the U.S. National 
Hurricane Center on the number and severity of hurricanes 
over the past few years, documentaries on the impact of 
Hurricane Katrina, and photographs of New Orleans before 
and after the hurricane) ( grade7)   
 
A2. Inquiry: Human Settlements and Sustainability A2.2 
gather and organize data and information from a variety of 
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that present different 
perspectives on the historical 
and/or contemporary 
experience of a few 
communities, including First 
Nations, Métis, and/or Inuit 
communities, in Canada  
 
 

sources and using various technologies to investigate issues 
related to the interrelationship between human settlement 
and sustainability from a geographic perspective (e.g., aerial 
photographs of Japanese sea walls prior to the earthquake 
and tsunami of 2011, photographs of or documentaries on 
the flooding and resulting damage caused by the tsunami, 
government and international data on the costs of flood-
control in Japan before the tsunami and emergency 
measures following it, articles by or information on the 
website of environmental advocacy groups on the long-term 
effects of the tsunami) ( grade8)  
 
 

A2. Inquiry: The 
Perspectives of Diverse 
Communities A2.3 analyse 
and construct print and digital 
maps as part of their 
investigations into different 
perspectives on the historical 
and/or contemporary 
experience of communities, 
including First Nations, 
Métis, and/or Inuit 
communities, in Canada (e.g., 
analyse a flow map showing 
the relocation of First 
Nations, Métis, and/or Inuit 
communities; plot census 
data on a map to show the 
locations of different 
communities; construct a 
thematic map to show 
changes over time in the 
ethnic origin of the people in 
a community; construct a 
map that identifies places of 
significance within selected 
Indigenous communities; 
construct a map that shows 
the historic Métis 

A2. Inquiry: Investigating Physical Features and 
Processes A2.3 analyse and construct maps as part of their 
investigations into the impact of natural events and/or 
human activities that change the physical environment, with 
a focus on investigating the spatial boundaries of the impact 
(e.g., construct a map showing sources of pollution along a 
river system and the communities that rely on the water 
source; analyse thematic maps to help them determine the 
interrelationship between soil erosion and loss of habitat in 
some parts of the world; select appropriate data for a GIS 
online map that shows areas that may be affected by rising 
sea levels) ( grade 7)  
 A2. Inquiry: Human Settlements and Sustainability 
A2.3 analyse and construct various print and digital maps as 
part of their investigations into issues related to the 
interrelationship between human settlement and 
sustainability, with a focus on investigating the spatial 
boundaries of the issue (e.g., use GIS to construct maps that 
include major cities in the developed and developing world 
to show how population density has changed over the past 
twenty years; analyse population density maps to determine 
where most people live on a global scale; construct a land-
use map to illustrate the extent to which San Francisco has 
reclaimed or adapted land; analyse maps to explore possible 
land-use conflicts in a community; analyse thematic maps to 
determine the loss of green space in and around an urban 
centre over the past fifteen years) ( grade 8)  
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12. Program Schedule   

Prior to starting this program, the classroom teacher will ask students to sketch their own 
backyard or a nearby park or green space, or take photos if they have a device they can use.  

communities in Ontario; 
construct an annotated map 
that explains the use of an 
Inuksuk [or several Inuksuit] 
as a navigational tool and the 
significance of its [or their] 
placement within Inuit 
territories) 
 

 

B2. Inquiry: Responses to 
Global Issues B2.3 analyse 
and construct different types 
of maps, both print and 
digital, as part of their 
investigations into global 
issues, their impact, and 
responses to them (e.g., locate 
on a digital map or in a print 
atlas the region affected by a 
conflict that has given rise to 
refugee camps; use 
interactive atlases to track the 
spread of a disease; use issue-
based or demographic maps 
to examine correlations 
between quality of life 
indicators; create a flow map 
that shows the starting point 
for some products that enter 
Canada) 
 
 
 

B2. Inquiry: Investigating Issues Related to Natural 
Resources B2.3 analyse and construct maps as part of their 
investigations, with a particular focus on exploring the 
spatial boundaries of and, where applicable, patterns relating 
to their topics (e.g., interpret layers of information in a GIS 
related to air pollution generated by coal-fired electrical 
plants; analyse thematic maps to determine the extent of 
clear-cutting and reforestation; construct a map to show the 
spread of the emerald ash borer in American forests; 
construct a thematic or annotated map to show the short- 
and long-term impact of a resource industry on a local 
ecosystem) ( grade 7)   
 
B2. Inquiry: Development and Quality of Life Issues 
B2.3 analyse and construct digital and print maps as part of 
their investigations into issues related to global development 
and quality of life (e.g., analyse issue-based maps to help 
them investigate spatial patterns in HDI rankings; construct 
an issue-based map using GIS to help them explore the 
correlation between life expectancy and literacy rates; 
analyse flow maps to help them determine trade patterns 
between countries; construct an annotated map to show 
foreign ownership and use of agricultural land in Africa or 
Asia) ( grade 8)  
 
 

Week 1 - Mini lesson - Elements and principles of design    
- Lesson 1: What is topography?    
- Lesson 2:  Demonstrate print making technique/ safety- 
linocut  

2hrs 
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13. Assignments   
 
Assignment 1 –  Draw a topography of your backyard or a nearby park or green space using the 
sketches and pictures taken previously. Zoom in and/or crop this drawing to fit the 3 X 4.5-inch 
linocut block which will be carved using carving tools, and then used to print three times. 
Students will sign their three prints.  
 
Assignment 2 – Research locations in Canada or elsewhere in the world to identify how humans 
are impacting the environment. Draw two different designs inspired by this research. Transfer 
one of the drawings onto Styrofoam and then print. Students will produce and sign three prints.   
 

14. Materials   
• Sketchbook or paper   
• Printing paper   
• Sketchbook or paper  
• Carving tools, a class set (25)   
• Linocut block 14 pieces cut in half for class set    
• Ink (range of colours)   
• Ink roller (8)   
• Plexiglass OR geli plates (8)  
• Rolling pin (12)  
• Styrofoam (30)  
• Power point 2.1 Elements and Principles of Design Review 
• Power point 2.2 What is Topography   
• Power point 2.3 Images of Topography for Activity to Print   

- Introduce and start first assignment – sketches/ carve * look 
at your own backyard/nearby park  

Week 2 - Review safety again  
- Work period - start carving and printing   
- Assignment 1 due at the end of the class   
- Mini lesson: on signing prints 
- Peer feedback   

2hrs 

Week 3  - Introduce second assignment: Research locations in Canada 
or elsewhere in the world to identify how humans are 
impacting the environment. Produce sketches (x2) and draw 
onto Styrofoam.    
- Printing and carving demonstration on Styrofoam  
- Work period  

2hrs 

Week 4 - Print Styrofoam onto paper   
- Self-assessment  
-Assignment 2 due at the end of the class   
- Gallery tour of artwork   

2hrs 
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• Power point 2.4 Print Making Technique and Safety Video    
• Power point 2.5 Singing prints     
• Power point 2.6 Human impact on the environment   
• Power point 2.7 Printing on Styrofoam Video   
• Handout 2.1 (First assignment and peer- assessment)    
• Handout 2.2 (Second assignment and self- assessment)  
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WEEK 1   
Lesson Plan Title: What is Topography? And Print Making Technique/ Introduce First 
Assignment  
Class length: 2 hours    
 
Learning Skills  
X Responsibility    X Collaboration  
X Self-regulation    X Initiative  
X Independent work    X Organization  
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual Art   
D1. Creating and Presenting D1.1 create art works, 
using a variety of traditional forms and current media 
technologies, that express feelings, ideas, and issues, 
including opposing points of view (grade 7 and 8)   
 
D1. Creating and Presenting D1.1 create two-
dimensional, three-dimensional, and multimedia art 
works that explore feelings, ideas, and issues from a 
variety of points of view (grade 6) 
  

Create a linotype 
print showing 
topographic 
features 

Students create a 
linotype print 
showing 
topographic 
features from a 
drawing or 
photograph  

Geography   
 
A2. Inquiry: Investigating Physical Features and 
Processes A2.2 gather and organize data and 
information from a variety of sources, and using 
various technologies, on the impact of natural events 
and/or human activities that change the physical 
environment, ensuring that their sources reflect more 
than one perspective (grade 7) to investigate issues 
related to the interrelationship between human 
settlement and sustainability from a geographic 
perspective (grade 8)    
 
A2. Inquiry: The Perspectives of Diverse 
Communities A2.2 gather and organize information 
from a variety of primary and secondary sources 

Identify human 
activities that 
change the 
physical 
environment 

Students create a 
print that 
demonstrates how 
human activities 
can change the 
physical 
environment 
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Brief Description of Overall Lesson:      
* Prior to the teaching artist entering the classroom, the students need to be asked to take 
pictures of their backyard or a nearby park or green space with their own devices or make a 
sketch on paper and bring the photo or sketches to class.  
 
The teaching artist enters the classroom for the first time. The teaching artist has the option to 
show their own artwork to students so the class can get to know them. A mini lesson of elements 
and principles of design is introduced to the students as a review. Following this, a lesson on 
topography and print making technique/safety is presented. Finally, the first assignment is 
introduced and students have the opportunity to work on this assignment.  

 
A) Hook-10 minutes.  

Materials   
• Teaching artist’s artwork —original or 

slideshow, website, etc. (optional) 
• Linoleum linocut (class set 3 by 4.5 inches 

for each student)   
• Carving tools (class set)  
• Ink (range of colour)   
• Printing paper   
• Rolling pin (12)  
• Ink roller (8)   
• Plexiglas OR geli plates (8) 
• Paper or sketchbook  
• Parchment paper   
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students  
• Power point 2.1 (Elements and Principles of 

Design)   
• Power point 2.2 (What is Topography)    
• Power point 2.3 (Activity 1 images to be 

printed)  
• Power point 2.4 (print making technique 

and safety video)    
• Handout 1.1 (First assignment)    
• *Teaching artist prints an image of a known 

space to work for the assignment for 
unprepared students 

Instructional Strategies 
 

• Group work  
• Whole classroom  
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1.  Showcase teaching artist’s artwork, original or slideshow, website, etc. If original artwork is   
possible to showcase, spread the artwork around the classroom so students can walk around 
and see it.   

• Students will get to know and become comfortable with the teaching artist   

B) Elements and Principles of Design Review  
Lesson: Present Elements and Principles of Design (ppt. 2.1) - 15 minutes   
 
C) What is Topography  
Lesson: What is Topography? (ppt. 2.2) – 20 minutes   
 
Activity 1: Topography and Elements and Principles of Design - 15 minutes  
1. Students organize themselves into groups of four   
2. Each group will receive images of different topographic landscapes. Students will discuss 
prompt question (write on board or post on chart paper): Which elements and principles of design 
do you notice within the image?   

• Topographic images to be printed by the teaching artist (ppt. 2.3)    
 

3. Prompt questions (write on board or post on chart paper): Based on these images, how might 
humans impact the environment? Possible answers:  Deforestation, water pollution, air pollution.  
4. Each group will share with the class their findings  

  
• Assessment for learning: teaching artist will walk around the classroom and 

provide oral feedback and take notes on students discussing elements and 
principles of design and on their understanding of human impacts on the 
environment 

D) Demonstrate Print making Technique and Safety - 15 minutes  

Lesson: Teaching artist will demonstrate print making technique with image transfer, carving, 
and printing along with safe use of carving tools  
 
E) Introduce First Assignment - 15 minutes     
 
1. Ask students to take out photos and/or sketches of their backyard or a nearby green space (as 

previously assigned by classroom teacher). (Handout 1.1)   
 

• First assignment task: Draw a topography of your backyard or nearby green space 
using the sketches and pictures taken previously. Zoom in and/or crop this 
drawing to fit the 3 X 4. 5-inch linocut block which will be carved using carving 
tools, and then used to print three times. Students will sign their three prints.  

• Teaching artist demonstrates to the whole class how to create a stylized 
topographic map from the photo or sketch (see assignment 1 photo and artwork).   

• For those who do not have a photo or sketch the teaching artist will provide a 
photo or sketch of a known space that works for the activity. 
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 Note: It is enough that the artwork shows contour lines that are somewhat 
representative of the topography in the photo/sketch. (Accuracy is not too 
important, here.) 

 

F) Work Period - 55 minutes    
 
1.Students will work on their first assignment.   
2. Students will sketch their own topography of their backyard or nearby green space on a 5.5 by 
8.5-inch paper (half of a standard letter paper)    

• Teaching artist circulates and helps students identify within their drawings or 
photos how human activities have changed the physical environment, e.g., ground 
has been levelled to allow drainage away from the house, playground ground has 
been levelled, etc. 

• Teaching artist helps individuals to create a stylized topographic map from their 
photo or sketch (see assignment 1 photo and artwork). 

 
3. Once sketch is completed the drawing will be cropped and/or zoomed to transfer onto 3 by 
5.5-inch parchment paper and then transferred to a linocut block the same size.   
4. Students present transferred drawing to teaching artist for approval and then carve linoleum 
linocut   

• Prior to the student carvings the teaching artist will discuss safety and appropriate use of 
the carving tools.  

5. Students print linoleum linocut. Remind students to sign three prints.  
*note* Play ppt 2.4 (print making technique and safety video) for students’ reference while 
students work. 

G) Consolidation/Wrap up - 5 minutes  
• Supervise clean up    
• Explain that students who are not already there need to be prepared to carve the 

following class   
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Program 2  
Assessment as learning  
Assignment 1:  
 

Direction to Students: 
 

For your first assignment, you will use the sketch or photograph you took of your backyard or a 
nearby park or green space to create a topographic drawing that is 3 X 4.5 inches.  
You will carve the drawing into a linocut block using carving tools, and then use it to make ink 
prints. You will sign your three best prints. 
 

Learning objectives:  
 
Objective #1: Students will learn to examine their surroundings using sketches and or 
photographs   
 
Objectives #2: Students will learn to create a topographic drawing  
 
Objectives #3: Students will learn the skill of carving  
 
Objectives #4: Students will learn the skill of print making   
 
Objectives #5: Students will learn the skill of correctly signing their prints  
 
 
 

 

Checklist for scoring peer assessment  
 
Student’s name: __________________________              Date: _______________    
 
Assessor’s name: __________________________ 
	

1. Knows how to sketch and/or take photographs of an outdoor space (objective 1)   
2. Knows how to create a topographic map (objective 2)   
3. Knows how to carve (objective 3)  
4. Knows how to print (objective 4)  
5. Knows how to sign prints (objective 5)  
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Figure 1: Example of assignment one photo – Backyard/ park/ green space   
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Figure 2: Example of assignment one – Topographic Artwork   
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WEEK 2   
Lesson Plan Title: Work period/ Mini lesson on signing prints/ Assignment 1 due   
Class length: 2 hours   
 
Learning Skills  
X Responsibility    X Collaboration  
X Self-regulation    X Initiative  
X Independent work    X Organization  
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual Art   
 
D2. Reflecting, Responding, and Analysing 
D2.1 interpret a variety of art works and 
identify the feelings, issues, themes, and social 
concerns that they convey (Grade 6-8)  

Respond to peers’ 
artwork by identifying 
how the print shows 
human impact on the 
environment 

Students will 
interpret and 
analyze peers’ 
artwork and 
describe how they 
see human impact 
on the environment  

Geography   
A2. Inquiry: Investigating Physical Features 
and Processes A2.3 analyse and construct 
maps as part of their investigations into the 
impact of natural events and/or human 
activities that change the physical environment, 
with a focus on investigating the spatial 
boundaries of the impact (grade 7)   
 
A2. Inquiry: Human Settlements and 
Sustainability A2.3 analyse and construct 
various print and digital maps as part of their 
investigations into issues related to the 
interrelationship between human settlement 
and sustainability, with a focus on investigating 
the spatial boundaries of the issue (grade 8)   
 
A2. Inquiry: The Perspectives of Diverse 
Communities A2.3 analyse and construct print 
and digital maps as part of their investigations 
into different perspectives on the historical 
and/or contemporary experience of 
communities, including First Nations, Métis, 
and/or Inuit communities, in Canada (grade 6)  

Construct a 
topographic map (by 
carving the linotype 
block)  

Students will 
construct a 
topographic map 
(by carving the 
linotype block).  
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Brief Description of Overall Lesson:      
Teaching artist reviews safe use of carving tools. Students present transferred drawings to the 
teaching artist for approval before starting to carve their linoleum linocut. The teaching artist 
repeats the printing technique demonstration for those students that need a reminder and 
conducts a mini lesson on signing prints before students print their image. Peers assess all three 
prints that students create.  

 
A) Hook-5 minutes.  
1.  Review safety of carving tools   
  
B) Review of Printing Technique Demonstration and Signing Prints – 20 minutes  
Mini Lesson: demonstrate printing technique again and signing prints (ppt. 2.5)  
 
C) Work Period - 70 minutes    
1. Students present transferred drawing to teaching artist for approval before starting to carve 
their linoleum linocut  
2. Students print linoleum linocut and sign as demonstrated in the mini lesson   

• Teaching artist walks around the classroom to provide oral feedback on 
printing technique      

D) Peer Assessment, Demonstrate Print making Technique and Safety - 15 minutes  

1. Peer-assessment of student artwork will take place for assignment one. (Handout 1.1)  
2. Teaching artist asks the paired students to analyze the artwork. Prompt questions below (write 
on board or post on chart paper):     

Materials:   
• Linoleum block (class set 3 by 4.5 inches 

for each student)  
• Carving tools (class set)  
• Ink (range of colour)   
• Printing paper   
• Rolling pin (12)    
• Ink roller (8)   
• Plexiglas OR geli plates (8) 
• Paper or sketchbook  
• Parchment paper   
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students     
• Power point 2.5 (Singing prints)      
• Handout 1.1 (peer-assessment for first 

assignment)  
 

Instructional Strategies 
 

• Pair work  
• Individual   
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• What differences in topography do you see in your art versus your 

partner’s? Why do you think that is?   
• What landforms are present in your partner’s artwork?  
• How do you think the landforms looked differently in the area when 

Indigenous people lived there—before modern development? Discuss.  
 
 
E) Consolidation/Wrap up – 10 minutes  
 
1. Cleanup  
2. Remind students to hand in the peer assessment 
3. Ask students to ensure all three of their prints are kept safely in the back of the classroom. 

Some of the prints may be wet. Ensure students do not layer their prints.  
 

• Teaching artist will provide written feedback to students for the following class 
(assessment for learning). 
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WEEK 3   
Lesson Plan Title: Introduce second assignment/ work on sketches  
Class length: 2 hours   
 
Learning Skills  
X Responsibility    Collaboration  
X Self-regulation    X Initiative  
X Independent work    X Organization  
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual Art  
 
D3. Exploring Forms and Cultural Contexts D3.2 
demonstrate an understanding of the function of 
visual and media arts in various contexts today and in 
the past, and of their influence on the development of 
personal and cultural identity (grade 7)  
 
D3.2 identify and analyse some of the social, 
political, and economic factors that affect the 
creation of visual and media arts and the visual and 
media arts community (grade 8)   
 
D3. Exploring Forms and Cultural Contexts D3.2 
demonstrate an understanding of key contributions 
and functions of visual and media arts in various 
contexts at both the local and the national levels 
(grade 6) 

Understand how 
artists use art to 
say something, 
e.g., comment on 
human impact on 
environment.  

Students will 
identify a) what 
artist is saying 
with their art and 
b) how artists 
have used their art 
to say it. 
 
  

Geography   
 
A2. Inquiry: Investigating Physical Features and 
Processes A2.2 gather and organize data and 
information from a variety of sources, and using 
various technologies, on the impact of natural events 
and/or human activities that change the physical 
environment, ensuring that their sources reflect more 
than one perspective (grade7)   
 
A2. Inquiry: Human Settlements and 
Sustainability A2.2 gather and organize data and 
information from a variety of sources and using 
various technologies to investigate issues related to 
the interrelationship between human settlement and 
sustainability from a geographic perspective (grade8)    
 

Gather 
information on 
human impact on 
environment, 
focusing on a 
particular location 
in Canada or 
elsewhere 

Students will 
gather 
information on 
human impact on 
environment, 
focusing on a 
particular location 
in Canada or 
elsewhere and 
organize this 
information 
visually in a 
topographic map 
(Styrofoam block)  
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A2. Inquiry: The Perspectives of Diverse 
Communities A2.3 analyse and construct print and 
digital maps as part of their investigations into 
different perspectives on the historical and/or 
contemporary experience of communities, including 
First Nations, Métis, and/or Inuit communities, in 
Canada (grade 6)  
 
 

 
 
 
 
Brief Description of Overall Lesson:      
  
Teaching artist introduces the second assignment. Students have the work period to research their 
chosen location’s topography and human impact. Teaching artist demonstrates how to carve and 
print with Styrofoam, a new mode of printing.    

 
A) Hook-5 minutes.  
1. Hand back assignment 1 feedback  
2. Show art representing human impact on the environment. Lead a discussion about artist intent, 

e.g., how the artist has communicated their opinion about human impact on the environment.  
(ppt. 2.6) 

  
 

Materials:   
• Styrofoam (class set)   
• Ink (range of colour)    
• Ink roller (8)   
• Plexiglas OR geli plates (8) 
• Printing paper (class set)    
• Paper or sketchbook   
• Charcoal crayon   
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students   
• Chromebooks / computer lab   
• Handout 2.2 (Second assignment and self-

assessment)   
• Power point 2.6 (Human impact on the 

environment and self- assessment)   
 

Instructional Strategies 
 

• Individual   
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B) Introduce Second Assignment – 20 minutes   
 

• Assignment 2 – Research a location and look at the environmental impact 
humans have made and draw two different designs. One of these will be 
transferred onto Styrofoam and then printed. Students will produce and sign 
three prints (Handout 2.2) 

 
C) Work Period – 60 minutes  
1. Students pick their location   
2. Research may be done using Chromebooks or computer lab  
3. Students sketch at least two ideas and the best one after showing teaching artist will be 
transferred to Styrofoam  

• Assessment for learning – Teaching artist circulates to help students figure out 
how their researched photos might be sketched to show topographic features, in 
a way that can be transferred to the Styrofoam (e.g., students can reproduce just 
a small part of the original image in topographic format). 

 
D) Demonstrate Carving and Printing Process on Styrofoam - 20 minutes  

4. Students carve the Styrofoam   

E) Consolidation/Wrap up - 15 minutes  
 
1. Clean up  
2. Remind students to have carved in their Styrofoam drawing by the following class because 

they will be printing.  
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Program 2 
Assignment 2:   
Assessment of learning   
 

Direction to Students:  
Research your chosen location with relation to human impact to the environment e.g., 

garbage disposal sites, man-made lakes and/or rivers. Draw two different topographical designs. 
One of these will be carved into a Styrofoam block. Make prints and select your best three and 
label appropriately.  

 
Learning objectives:  

Objective #1: Students will learn to research human impact on the environment  
Objectives #2: Students will learn to improve their art techniques in print making  
Objectives #3: Students will learn to appropriately label their prints and select their best prints  
Objectives #4: Students will learn to create a finished piece of artwork    
 
Student Name:             Date:  

 Level 1 Level 2 Level 3 Level 4 
Knowledge & 
Understanding   

- Objective 
#2, #1 

Improper print 
making technique  
 
 
 
 
 
 
 
No research has 
been conducted on 
human impact to the 
environment  

Student attempted 
to use print making 
technique  
 
 
 
 
 
 
 
Student attempted 
to research human 
impact to the 
environment  

Student uses print 
making technique. 
Enough ink is used 
and student has 
carved into the 
Styrofoam to create 
appropriate grooves    
 
 
 
 
Student gained 
knowledge through 
research on human 
impact to the 
environment of their 
chosen location   

Superior technique 
is seen in the 
student’s techniques 
in print making 
specifically with 
carving and or how 
much ink is applied  
 
 
 
Connection to 
research on human 
impact to the 
environment and 
final artwork is 
noticeable  

Thinking    
 

- Objective 
#3 

Student did not 
think about the best 
print selection   
 
 
Student did not 
label the prints   

Student attempted 
to pick the best 
prints    
 
 
Student attempted 
to label the prints  

Student made a 
conscious effort in 
choosing the best 
prints   
 
Student labeled all 
the prints 
appropriately  

Student 
demonstrated good 
choice in selecting 
the best print.   
 
Student labelled all 
prints legibly and 
precisely  
 

Communication  
 

- Objective 
#4 

Incomplete artwork  Artwork needs to be 
revisited by student 
and fully completed  

Artwork is 
completed 

Artwork is 
completed and ideas 
are demonstrated 
visually. Artwork is 
ready to be 
presented publicly- 
gallery, hallway, 
classroom.  
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Figure 3: Example of assignment two - research  
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Figure 4: Example of assignment two- Styrofoam Print artwork  
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WEEK 4   
Lesson Plan Title: Print on Styrofoam/ Second assignment due/ Self-assessment/ Gallery tour  
Class length: 2 hours    
 
Learning Skills  
X Responsibility    X Collaboration  
X Self-regulation    X Initiative  
X Independent work    X Organization  
 
Curriculum Expectation Learning Goals  Success Criteria  

Visual Art   
 
D1. Creating and Presenting D1.1 create art 
works, using a variety of traditional forms and 
current media technologies, that express feelings, 
ideas, and issues, including opposing points of view 
(grade 7 and 8)   
 
D1. Creating and Presenting D1.1 create two-
dimensional, three-dimensional, and multimedia art 
works that explore feelings, ideas, and issues from a 
variety of points of view (grade 6) 
 

Express 
understanding of 
human impact on 
chosen location  

Students will 
express an 
understanding of 
human impact on 
chosen location in 
their artwork and 
when explaining 
their artwork 

Geography   
 
B2. Inquiry: Investigating Issues Related to 
Natural Resources B2.3 analyse and construct 
maps as part of their investigations, with a 
particular focus on exploring the spatial boundaries 
of and, where applicable, patterns relating to their 
topics (grade 7)   
 
B2. Inquiry: Development and Quality of Life 
Issues B2.3 analyse and construct digital and print 
maps as part of their investigations into issues 
related to global development and quality of life 
(grade 8)   
 
B2. Inquiry: Responses to Global Issues B2.3 
analyse and construct different types of maps, both 
print and digital, as part of their investigations into 
global issues, their impact, and responses to them 
(grade 6) 

Construct a 
topographical 
map exploring 
global landforms   

Students will 
construct a 
topographical map 
exploring global 
landforms by 
producing the 
prints from the 
Styrofoam block.  
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Brief Description of Overall Lesson:      
  
Teaching artist’s last day. Second assignment is due at the end of the class. Students continue 
and finish Styrofoam printing and assess their own artwork before doing the gallery tour. 
Teaching artist will evaluate assignment two (assessment of learning). Marks and artwork will be 
returned once teaching artist has finished.  

 
A) Hook-5 minutes.  
 
1. Show printing Styrofoam video as a review (ppt. 2.7)  

 
B) Work period - 60 minutes   
 
1. Students continue printing  
2. Review signing prints (ppt. 2.5)    
 
C) Self-Assessment Reflection - 15 minutes     
 
1. Self-assessment of student’s own learning for assignment two. (Handout 2.2) Students check 
their own work in reference to the assessment rubric, to make sure everything is in place. 
 

D) Gallery Tour - 35 minutes  

Materials:   
• Styrofoam (class set)   
• Ink (range of colour)    
• Ink roller (8)   
• Plexiglas OR geli plates (8) 
• Printing paper (class set)    
• Paper or sketchbook   
• Charcoal crayon   
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students   
• PowerPoint 2.7 (printing on Styrofoam 

video)    
• Power point 2.5 (signing prints)  
• Handout 2.2 (Second assignment and self-

assessment)  

 

Instructional Strategies 
 

• Whole class   
• Individual   



 132 

1. During gallery tour students will present their research findings on how people have affected 
the environment of their chosen location. 
2. At the end of the tour teaching artist should state how proud they are of students’ work and 
their contribution to the program.    
 
E) Consolidation/Wrap up - 5 minutes   
 
1. Clean up   
2. Hand in self-assessment   
3. Teaching artist should take photographs of students’ work to be used (with permission) as 

future exemplars 
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Chapter 6: Program Three—Integrating Visual Art and Science 

Overview:  
15. Grade: Grade 6-8  
16. Unit Title: Delve Deep into Space  
17. Unit Description: In this unit, students will make connections between visual art and 

science through mini lessons, activities, and assignments. Students will be able to use 
different art materials to create artwork inspired by space systems. The concept of 
integrating learning across science and visual art will enhance students’ understanding of 
both subjects. The teaching artist will help students learn new visual art techniques 
consisting of marble art with oil paint and ink.  

18. Relevant Ontario Curriculum Expectations      
 

Visual art 
Grade 6  Grade 7 and 8 
D1. Creating and 
Presenting D1.1 create two-
dimensional, three-
dimensional, and multimedia 
art works that explore 
feelings, ideas, and issues 
from a variety of points of 
view  
 

D1. Creating and Presenting D1.1 create art works, using a 
variety of traditional forms and current media technologies, 
that express feelings, ideas, and issues, including opposing 
points of view (grade 7)   
 
D1.1 create art works, using a variety of traditional forms 
and current media technologies, that express feelings, ideas, 
and issues and that demonstrate an awareness of multiple 
points of view (grade 8) 
  
 

D2. Reflecting, Responding, 
and Analysing D2.1 interpret 
a variety of art works and 
identify the feelings, issues, 
themes, and social concerns 
that they convey (e.g., 
describe Ted Harrison’s use 
of line, colour, brushstrokes, 
and rhythm to create a feeling 
of movement and excitement; 
compare the themes and the 
emotions conveyed in 
selected Western animations 
and in Japanese animations 
such as those by Hayao 
Miyazaki) 
 

D2. Reflecting, Responding, and Analysing D2.1 interpret 
a variety of art works and identify the feelings, issues, 
themes, and social concerns that they convey (e.g., compare 
the mood of two different works by two peers, such as 
Above the Gravel Pit by Emily Carr and Reflections, 
Bishop’s Pond by David Milne; categorize a variety of art 
works on the basis of the themes and issues that are explored 
by the artists)   
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D1. Creating and 
Presenting 
D1.4 use a variety of 
materials, tools, techniques, 
and technologies to determine 
solutions to increasingly 
complex design challenges. 
 

D1. Creating and Presenting D1.4 use a variety of 
materials, tools, techniques, and technologies to determine 
solutions to increasingly complex design challenges. 
 

 
Science 

Grade 6  Grade 7 and 8 
Developing Investigation 
and Communication Skills 
2.4 use appropriate science 
and technology vocabulary, 
including axis, tilt, rotation, 
revolution, planets, moons, 
comets, and asteroids, in oral 
and written communication 
 

Developing Investigation and Communication Skills 
2.5 use appropriate science and technology vocabulary, 
including heat, temperature, conduction, convection, and 
radiation, in oral and written communication (grade 7)   
 
Developing Investigation and Communication Skills 
2.6 use appropriate science and technology vocabulary, 
including water table, aquifer, polar ice-cap, and salinity, in 
oral and written communication (grade 8)  

Understanding Basic 
Concepts 
3.1 identify components of 
the solar system, including 
the sun, the earth, and other 
planets, natural satellites, 
comets, asteroids, and 
meteoroids, and describe their 
physical characteristics in 
qualitative terms (e.g., The 
earth’s surface is very young; 
much of it is covered with 
water. The moon is the 
earth’s only natural satellite. 
Comets are the largest objects 
in our solar system; their 
centres contain rock particles 
trapped in frozen liquid; their 
tails are made up of gas and 
dust.) 
 

Understanding Basic Concepts 
3.1 use the particle theory to compare how heat affects the 
motion of particles in a solid, a liquid, and a gas (grade 7)  
 
Understanding Basic Concepts 
3.1 identify the various states of water on the earth’s surface, 
their distribution, relative amounts, and circulation, and the 
conditions under which they exist (e.g., water is a solid in 
glaciers, snow, and polar ice-caps; a liquid in oceans, lakes, 
rivers, and aquifers; and a gas in the atmosphere) (grade 8)  
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19. Program Schedule   

 
20. Assignments   

 
Assignment 1 – Examine an image of a planet and replicate the image with marble technique 
using oil paint. Students will sign their three final prints. 
 
Assignment 2 – Research the topic of stars within space (grade 6), radiation (grade 7) and bodies 
of water (grade 8). Visualize this knowledge and create a final artwork to demonstrate this 
knowledge.  
 

21. Materials  
 

• Sketchbook/ paper   
• Pencils  
• Ink brushes or yarn  
• Dish soap bottle to mix with the water  
• Water  
• Aluminum trays- class set  
• Cotton printing paper for ink and oil paint, class set X6 (5.5 inches by 7 inches)     
• Letter size paper class set X 8 (experimenting paper)  
• Oil paint (black and primary colours) Large tube     
• Turpentine oil 
• Ink (black and primary colours) Large tube  

Week 1 - Mini lesson – Review elements and principles of design    
- Lesson 1: Our Solar System  
- Lesson 2: Demonstrate (oil paint) marble technique   
- Introduce and start first assignment – Replicating an image of 
a planet  

2hrs 

Week 2 -  Mini Review Lesson: small group demonstration of oil paint 
marble technique  
- Work period – oil painting marble printing  
- Assignment 1 due at the end of the class   
- Peer assessment    

2hrs 

Week 3 - Introduce second assignment – world-wide environmental 
issues   
- Lesson 1: Earth’s surface  
- Work period – Research own topic: earth’s bodies of water, 
radiation or light within space  
- Lesson 2: Demonstrate ink marble technique  

2hrs 

Week 4 - Work Period – Marble printing with ink.  
- Self-assessment  
- Assignment 2 due at the end of the class   
- Gallery tour of artwork   

2hrs 
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• Power point 3.1 Elements and Principles of Design Review   
• Power point 3.2 Our Solar System 
• Power point 3.3 Oil Paint Marble Technique Video     
• Power point 3.4 Hook  
• Power point 3.5 Signing Print Video   
• Power point 3.6 Earth’s surface 
• Power point 3.7 Ink Marble Technique Video    
• Handout 3.1 First assignment and Peer assessment  
• Handout 3.2 Second assignment and Self-Assessment   
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WEEK 1   
Lesson Plan Title: Review Elements and Principles of Design/ Lesson 1 Our Solar system / 
Lesson 2 Demonstration with Oil Paint/ Introduce First Assignment  
 
Class length: 2 hours      
 
Learning Skills  
X Responsibility    X Collaboration  
X Self-regulation    X Initiative   
X Independent work    X Organization    
 

Brief Description of Overall Lesson   
The teaching artist enters the classroom for the first time. The teaching artist has the option to 
show their own artwork to students so the class can get to know them. A mini lesson of elements 
and principles of design is introduced to the students as a review. Following this, a lesson on our 
solar system is presented. A demonstration of oil paint marbling technique is shown. Finally, the 
first assignment is introduced and time is allocated for sketching and labeling a chosen planet.    
 

Curriculum Expectation Learning Goals  Success Criteria  

Visual Art   
D1. Creating and Presenting 
D1.4 use a variety of materials, tools, techniques, 
and technologies to determine solutions to 
increasingly complex design challenges (grade 6, 
7, and 8)  
 

 Use oil paint in 
artwork  

Students create a 
ready-to-display 
oil paint artwork 
using marbling 
echnique  

Science  
Developing Investigation and Communication 
Skills 
2.4 use appropriate science and technology 
vocabulary, including axis, tilt, rotation, 
revolution, planets, moons, comets, and 
asteroids, in oral and written communication 
(grade 6)   
 
Developing Investigation and Communication 
Skills 
2.5 use appropriate science and technology 
vocabulary (grade 7)   
 
Developing Investigation and Communication 
Skills 
2.6 use appropriate science and technology 
vocabulary (grade 8) 

Understand and 
use planet-
related 
vocabulary 

Students 
understand and 
use planet-related 
vocabulary in 
labeling their 
sketches 
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A) Hook-10 minutes.  
1.  Showcase teaching artist’s artwork, original or slideshow, website, etc. If original artwork is   

possible to showcase, spread the artwork around the classroom so students can walk around 
and see it.   

• Students will get to know and become comfortable with the teaching artist    

B) Elements and Principles of Design Review  
Lesson: Present Elements and Principles of Design (ppt. 3.1) - 15 minutes    
 
C) Our Solar System  
Lesson: Our Solar System (ppt. 3.2) – 15 minutes (includes introduction of planet-related 
vocabulary) 
 
D) Demonstrate Oil Paint Marbling and Safety  
 
Lesson: Teaching artist will demonstrate oil paint marbling technique and proper use of 
turpentine oil will be discussed (ppt 3.3) – 15 minutes    
 
E) Introduce First Assignment - 15 minutes       
 
1.  Handout printed images of art to students. Images will be found in (ppt 3.2) 
 

Materials:   
• Paper or sketchbook  
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students    
• Oil paint (black and primary colours) Large 

tubes    
• Turpentine oil 
• Aluminum tray   
• Water  
• PowerPoint 3.1 Elements and Principles of 

Design Review   
• Power point 3.2 Our Solar System  
• Images from power point 3.2 will need to 

be printed by teaching artist  
• Power point 3.3 Oil Paint Marble 

Technique Video   
• Handout 3.1 First Assignment and Peer 

Assessment  

Instructional Strategies 
 

• Independent work   
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• First Assignment Task: Examine an image of a planet and replicate the 
image with marble technique using oil paint. Students will sign their three 
final prints (Handout 3.1).   

 
F) Work Period — Students work on their first assignment   
 

1. Students research images of planets  
2. Students choose a planet for their assignment and produce a sketch (to be submitted at the end 

of the class) with labels e.g., axis, tilt, rotation, rings, atmosphere, characteristic features 
(craters) 

3. Students plan the correct colours to use to replicate their image (indicate on sketch) 
4. Students experiment with the oil paint marbling technique    
 
G) Consolidation/Wrap up - 5 minutes  

• Submit labelled sketch of planet to teaching artist for assessment (AFL) 
• Clean up        

  



 143 

Program 3   
Assessment as learning  
Assignment 1:  
 

Direction to Students: 
For your first assignment, you will examine the image of the planet and determine which colours 
of oil paint you should use. Next you will experiment with the different colours before moving 
on to creating three marble artworks on 5.5 X 7 inch cotton paper. Do not forget to sign your best 
three prints.  

Peer Discussion and Assessment: 
Paired students analyze their artworks together, considering the following:      
 

• Compare image of the planet to the artwork and examine the similarities 
and differences that you observe.   

• What else do you notice about the artwork? Does the artwork remind you 
of anything? Why?    

• What planet-related vocabulary can you associate with the artwork?  
 
 

Learning objectives:  
 
Objective #1: Students will learn to examine their photographic image of planet  
Objectives #2: Students will learn to use oil paint marble technique  
Objectives #3: Students will learn to respond to peers’ artwork   
Objectives #4: Students will learn to create a complete work of art  
 
 

 
  

 

 

 

 

 

 

 

 

 

Checklist for scoring Peer assessment  
 
Artist’s name: __________________________              Date: _______________    
 
Assessor’s name: __________________________ 
 

6. Evidence that artist examined their photographic image of planet (obective1)  
 

7. Evidence that artist used oil paint marble technique (objective 2)   
 

8. Knows how to respond to peers’ artwork (objective 3)   (assessment is based on 
discussion/analysis of each other’s artwork) 

 
9. Evidence that artist created an artwork (objective 4)  (e.g., artwork is ready to be	

presented publicly- gallery, hallway, classroom.	
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Figure 1: Example of assignment one - Planet Venus  
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Figure 2: Example of assignment one - Oil paint marble artwork  



 146 



 147 



 148 



 149 



 150 



 151 



 152 



 153 



 154 

 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 155 



 156 



 157 



 158 



 159 

 



 160 



 161 



 162 



 163 

  
 
 
 
 
 
 



 164 

 
 
 
 
 
 
 
 
 



 165 

WEEK 2    
Lesson Plan Title: Mini Review lesson: oil paint marble technique/ How to Sign Prints/ Work 
period/ Assignment 1 Due/ Peer Assessment  
Class length: 2 hours     
 

Curriculum Expectation Learning Goals  Success Criteria  

Visual Art   
D2. Reflecting, 
Responding, and 
Analysing D2.1 interpret 
a variety of art works and 
identify the feelings, 
issues, themes, and social 
concerns that they convey 
(e.g., describe Ted 
Harrison’s use of line, 
colour, brushstrokes, and 
rhythm to create a feeling 
of movement and 
excitement; compare the 
themes and the emotions 
conveyed in selected 
Western animations and 
in Japanese animations 
such as those by Hayao 
Miyazaki) (grade 6)   
 
D2. Reflecting, 
Responding, and 
Analysing D2.1 interpret 
a variety of art works and 
identify the feelings, 
issues, themes, and social 
concerns that they convey 
(e.g., compare the mood 
of two different works by 
two peers, such as Above 
the Gravel Pit by Emily 
Carr and Reflections, 
Bishop’s Pond by David 
Milne; categorize a 
variety of art works on 
the basis of the themes 
and issues that are 

Respond to peers’ artwork by 
identifying the similarities 
between artwork and images. 

Students will respond to peers’ 
artwork by identifying the 
similarities between artwork 
and images. 
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Brief Description of Overall Lesson    
Teaching artist reviews oil paint marble technique with students. A mini lesson on how to sign 
prints is provided. Students finish completing assignment one and conduct a peer assessment.   
 

explored by the artists) 
(grade 7 and 8)  
 
 
Science  
 
Developing 
Investigation and 
Communication Skills 
2.4 use appropriate 
science and technology 
vocabulary, including 
axis, tilt, rotation, 
revolution, planets, 
moons, comets, and 
asteroids, in oral and 
written communication 
(grade 6)   
 
Developing 
Investigation and 
Communication Skills 
2.5 use appropriate 
science and technology 
vocabulary (grade 7)   
 
Developing 
Investigation and 
Communication Skills 
2.6 use appropriate 
science and technology 
vocabulary (grade 8) 
 
 
 

Communicate about peers’ 
artwork making use of planet-
related vocabulary and visual 
imagery vocabulary 

Students will communicate 
about and analyze peers’ 
artwork making use of planet-
related vocabulary and visual 
imagery vocabulary during the 
peer feedback session 

Materials:   
• Paper or sketchbook  
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students    

Instructional Strategies 
 

• Pair work  
• Independent work   
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A) Hook- 5 minutes   
1. Return students’ labelled sketches of planets (teaching artist has checked/corrected use of 
vocabulary). 
2. Present example of artwork from well-known artists. Invite students to refer to their sketches 
from the last class as they consider the prompt questions below (write on board or post on chart 
paper and provide key terms): (ppt. 3.4)  
 

• What planet-related vocabulary can you use in discussing these 
artworks? 

• What art-related vocabulary can you use in discussing these artworks? 
 
B) Review Oil Paint Marble Technique - 15 minutes     
1. mini lesson: demonstrating oil paint marble technique with swirling  
 
C) How to Sign Prints? - 10 minutes  
1. mini lesson: present video on how to sign prints (ppt. 3.5)   
 
D) Work period - 80 minutes   
1. Students will finish assignment 1   
 
E) Peer Assessment – 15 minutes  
1. Peer-assessment of student artwork will take place for assignment one. (Handout 3.1)  
2. Teaching artist asks the paired students to analyze the artwork. Prompt questions below (write 
on board or post on chart paper):      
 

• Compare image of the planet to the artwork and examine the similarities 
and differences that you observe.   

• What else do you notice about the artwork? Does the artwork remind you 
of anything? Why?    

• What planet-related vocabulary can you associate with the artwork?  
 
F) Consolidation/Wrap up - 5 minutes   
1. Clean up    
2. Remind students to hand in the peer assessment 

• Oil paint (black and primary colours) Large 
tubes    

• Turpentine oil 
• Aluminum tray   
• Water  
• PowerPoint 3.4 Hook   
• PowerPoint 3.5 How to Sign Print  
• Handout 1.1 First Assignment and Peer 

Assessment  
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WEEK 3    
Lesson Plan Title: Introduce Second Assignment/ Lesson 1 Earth’s Surface/ Work 
Period/Lesson 2 Demonstrate Ink Marbling  
Class length: 2 hours     
 

 
 
 
 

Curriculum Expectation Learning Goals  Success Criteria  

Visual Art   
 
D1. Creating and Presenting 
D1.4 use a variety of materials, tools, techniques, 
and technologies to determine solutions to 
increasingly complex design challenges (grade 6, 7 
and 8)  
 

 Uses ink in 
artwork  

Students create a 
completed, ready-
to-display ink 
artwork using 
marbling technique  

Science  
Understanding Basic Concepts 
3.1 identify components of the solar system, 
including the sun, the earth, and other planets, 
natural satellites, comets, asteroids, and meteoroids, 
and describe their physical characteristics in 
qualitative terms (e.g., The earth’s surface is very 
young; much of it is covered with water. The moon 
is the earth’s only natural satellite. Comets are the 
largest objects in our solar system; their centres 
contain rock particles trapped in frozen liquid; their 
tails are made up of gas and dust.) (grade 6)   
 
Understanding Basic Concepts 
3.1 use the particle theory to compare how heat 
affects the motion of particles in a solid, a liquid, 
and a gas (grade 7)  
 
Understanding Basic Concepts 
3.1 identify the various states of water on the 
earth’s surface, their distribution, relative amounts, 
and circulation, and the conditions under which 
they exist (e.g., water is a solid in glaciers, snow, 
and polar ice-caps; a liquid in oceans, lakes, rivers, 
and aquifers; and a gas in the atmosphere) (grade 8) 

Understands 
concepts such as 
solar systems, 
particle theory, or 
states of water on 
the earth’s 
surfaces and 
illustrates 
understanding 
visually 

Students 
understand 
concepts such as 
solar systems, 
particle theory, or 
states of water on 
the earth’s surfaces 
through 
researching their 
own topic and 
illustrating 
understanding 
visually with a 
sketch 
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Brief Description of Overall Lesson    
Teaching artist will introduce the second assignment. Lesson on Earth’s surface will be taught by 
teaching artist and students will have the opportunity to work on the second assignment. 
Teaching artist will conduct a mini lesson on ink marbling technique.   
 

 
A) Hook - 5 minutes   
1. Hand back assignment 1 with feedback  
2. Teaching artist will display an image of an ink drawing (e.g., example of assignment 2 
provided below in figure 4) and ask the question:    

• What medium (material) is this artwork made out of? (Students should 
consider what different art materials are possible aside from paint and or 
drawing. If a physical artwork is possible please provide.)  

 
B) Introduce Second Assignment - 15 minutes     
 

• Assignment 2 – Research the topic of stars within space (grade 6), particle theory 
(grade 7) and states of water on the earth’s surface (grade 8). Visualize this 
knowledge and create a final artwork to demonstrate this knowledge. (Handout 3.2) 

• Teaching artist shows to students the assignment 2 exemplar artwork (Figure 4) and 
the image that inspired the piece (Figure 3). 
  

C) Earth’s Surface – 15 minutes   
Lesson: Teaching artist will present on stars within space (grade 6), particle theory (grade 7) and 
states of water on the earth’s surface (grade 8) (ppt 3.6).     
 

Materials:   
• Paper or sketchbook  
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students     
• Ink (black and primary colours) Large 

container 
• Ink brush or Yarn  
• Aluminum tray   
• Water    
• Soap  
• Power point 3.6 Earth’s Surface  
• Power point 3.7 Ink Marble Technique 

Video   
• Handout 3.2 Second Assignment and Self- 

Assessment  

Instructional Strategies 
 

• Whole classroom  
• Independent   
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D) Demonstrate Ink Marbling Technique – 15 minutes   
Lesson: teaching artist demonstrates ink marbling technique (ppt 3.7)   
 
E) Work period – 60 minutes   
1. Students start on assignment 2    
2. Students research their topic   
3. Students print images, sketch in their sketchbooks, and draw their ideas   
4. Students experiment with ink marbling technique before creating their final prints for 
assignment 2   
5. Students create artwork for assignment 2    
 

• Teaching artist will walk around the classroom and provide feedback on ideas, 
colour choice, and ink technique (assessment for learning).   

 
F) Consolidation/Wrap up – 10 minutes   
1. Clean up     
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Program 3 
Assignment 2:   
Assessment of learning   
 

Direction to Students 
Research your grade appropriate topic: stars within space (grade 6), radiation (grade 7) 

and bodies of water (grade 8). Visualize this knowledge and create a final artwork to demonstrate 
this knowledge. Next experiment with the ink marble technique before creating three final 
artworks on 11 X 7 inch cotton paper. Do not forget to sign the best three prints.  

 
Learning objectives 

Objective #1: Students will learn to research grade appropriate topic 
Objectives #2: Students will learn to improve their art techniques in ink marbling  
Objectives #3: Students will learn to appropriately label their prints and select their best prints  
Objectives #4: Students will learn to create a finished piece of artwork    
 
Student Name:             Date:  
 Level 1 Level 2 Level 3 Level 4 
Knowledge & 
Understanding   

- Objective 
#2, #1 

Improper marbling 
technique  
 
 
 
 
No research has 
been conducted on 
grade appropriate 
topic  

Student attempted 
to use marbling 
technique  
 
 
 
Student attempted 
to research grade 
appropriate topic 

Students used 
marbling technique.  
 
 
 
 
Student displayed 
knowledge on grade 
appropriate topic 

Advanced marbling 
technique, e.g., 
multiple layers of 
ink 
 
 
Connection to grade 
appropriate topic is 
clearly apparent in 
final artwork  
 

Thinking    
 

- Objective 
#3 

Student did not 
think about the best 
print selection   
 
 
 
Student did not 
label the prints   

Student attempted 
to pick the best 
prints    
 
 
 
Student attempted 
to label the prints  

Student made 
reasonable choices 
in choosing the best 
prints   
 
 
Student labeled all 
the prints 
appropriately  

Students showed 
thoughtful and 
careful analysis in 
selecting the best 
prints.   
 
Student labelled all 
prints legibly and 
precisely  
 

Communication  
 

- Objective 
#4 

Incomplete artwork  Artwork needs to be 
revisited by student 
and fully completed  

Artwork is 
complete, but could 
benefit from a little 
more revision 

Artwork is 
completed and ideas 
are demonstrated 
visually. Artwork is 
ready to be 
presented publicly- 
gallery, hallway, 
classroom.  
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Figure 3: Example of assignment two – Research for grade six (stars within space)   
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Figure 4: Example of assignment two – Ink marble artwork (stars within space)   
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Figure 5: Example of assignment two – Research for grade seven (cell radiation)  
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Figure 6: Example of assignment two – Ink marble artwork (cell-radiation)   
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Figure 7: Example of assignment two – Research for grade eight (glacier melting)    
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Figure 8: Example of assignment two – Ink marble artwork (glacier melting)   
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WEEK 4    
Lesson Plan Title: Work Period/ Assignment 2 due/ Self-assessment/ Gallery Tour  
Class length: 2 hours     
 

Curriculum Expectation Learning Goals  Success Criteria  

Visual Art   
 
D1. Creating and Presenting D1.1 create two-
dimensional, three-dimensional, and multimedia art 
works that explore feelings, ideas, and issues from a 
variety of points of view (grade 6)   
 
D1. Creating and Presenting D1.1 create art works, 
using a variety of traditional forms and current media 
technologies, that express feelings, ideas, and issues, 
including opposing points of view (grade 7)   
 
D1.1 create art works, using a variety of traditional 
forms and current media technologies, that express 
feelings, ideas, and issues and that demonstrate an 
awareness of multiple points of view (grade 8) 
 
 

Create artwork 
that explores 
topics related to 
space (grade 6),  
particle theory 
(grade 7) and 
states of water on 
the earth’s surface 
(grade 8) 

Students will 
create a 
completed, ready-
to-display artwork 
that explores 
topics related to 
space (grade 6),  
particle theory 
(grade 7) and 
states of  water on 
the earth’s surface 
(grade 8) 

Science  
 
Understanding Basic Concepts 
3.1 identify components of the solar system, 
including the sun, the earth, and other planets, natural 
satellites, comets, asteroids, and meteoroids, and 
describe their physical characteristics in qualitative 
terms (e.g., The earth’s surface is very young; much 
of it is covered with water. The moon is the earth’s 
only natural satellite. Comets are the largest objects 
in our solar system; their centres contain rock 
particles trapped in frozen liquid; their tails are made 
up of gas and dust.) (grade 6)   
 
Understanding Basic Concepts 
3.1 use the particle theory to compare how heat 
affects the motion of particles in a solid, a liquid, and 
a gas (grade 7)  
 
Understanding Basic Concepts 
3.1 identify the various states of water on the earth’s 
surface, their distribution, relative amounts, and 

Understand topics 
related to space 
(grade 6), particle 
theory (grade 7) 
and states of 
water on the 
earth’s surface 
(grade 8) and 
illustrate 
understanding in 
an artwork and in 
talking about it 

Students 
understand topics 
related to space 
(grade 6), particle 
theory (grade 7) 
and states of 
water on the 
earth’s surface 
(grade 8) and 
illustrate their 
understanding in 
producing a 
completed, ready-
to-display artwork 
and in talking 
about it  
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Brief Description of Overall Lesson    
Students will be given the opportunity to finish assignment two. Students will complete a self-
assessment on their artwork and a gallery tour will take place to celebrate the completion of the 
program.  

 
A) Hook - 5 minutes   
1.  Students will share their research within groups of 4-5  
 
B) Work period -  60 minutes   
1. Students create artwork for assignment 2      
 
C) Self-Assessment Reflection - 15 minutes      
1. Self-assessment of student’s own learning for assignment two (Handout 3.2).  Students check 
their own work in reference to the assessment rubric, to make sure everything is in place. 
 
D) Gallery Tour - 35 minutes  

1. During gallery tour students will present their research findings on their topic.   
 

2. At the end of the tour teaching artist should state how proud they are of students work and 
their contribution to the program.    
 
E) Consolidation/Wrap up - 5 minutes   
1. Clean up     
2. Hand in self-assessment  

circulation, and the conditions under which they exist 
(e.g., water is a solid in glaciers, snow, and polar ice-
caps; a liquid in oceans, lakes, rivers, and aquifers; 
and a gas in the atmosphere) (grade 8) 
 

Materials:   
• Paper or sketchbook  
• Pencils (H- B type) one set (range of 

shades) per group of 4-5 students     
• Ink (black and primary colours) Large tube   
• Ink brush or Yarn  
• Aluminum tray   
• Water    
• Soap  
• Handout 3.2 Second Assignment and Self- 

Assessment 

Instructional Strategies 
• Whole classroom  
• Independent    
• Group work  
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3. Teaching artist should take photographs of students’ work to be used (with permission) as 
future exemplars 
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Conclusion 

The process of creating these programs has been rewarding as I got to use my creativity 

to illustrate examples of each assignments. I intend to implement these programs in the future. 

Other teaching artists and or educators could also use this program I have created in their own 

classrooms. I will post this program on social media for example places such as Facebook. This 

will allow my program to be accessible for all teaching artists and educators.  
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