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ABSTRACT 

El Alto is a young Bolivian city with a majority young population mainly formed by migrants of 

rural/indigenous origins. Historically, social research based on El Alto has focused on extracting 

pain narratives. Research focussing on pain requires such narratives from participant subjects as 

evidence of authenticity, and targets marginalized and at-risk groups. Methodologically, such 

research also extracts results and rarely disseminates them in formats that are accessible or 

appealing to the subjects. This thesis project articulates and communicates pride narratives. In so 

doing, it enables a framework of analysis in order to be able to engage with more complex and 

dynamic understandings of what one, or a community, comes to know through lived experience. 

This approach does not deny pain but brings motifs of pride and hope to the forefront as 

alternatives. To counterbalance this existing trend in subject and method, this project  adopted a 

Community-based approach to grant agency to participants in all stages of the project and to 

collectively design, deploy and disseminate its findings to answer the following questions: What 

are the narratives of pride amongst youth in El Alto? Does collectively constructing definitions of 

pride and pride narratives change participants' notions of pride? And what are the best channels to 

communicate and harness this newly constructed, shared knowledge? 

The channel chosen for results dissemination was YouTube. Workshops were organized over ten 

weeks around audiovisual skill training and participants’ collection and categorization of data in 

the form of photographs and videos. We defined pride as a collection of interrelating categories 

showing the most important components: Nature & Landscape, Culture & Art, and Work & 

Family. With this definition, participants filmed and produce 5 shorts that would depict different 

elements of pride through visual narratives. Additionally, one making-of short documentary 

depicting the workshop process was also uploaded to the same YouTube channel. Interviews with 
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the participants by the end of the project show that their notion of pride changed towards a broader 

more inclusive conception and that participation in the project ignited the spark in some of them 

to continue communicating narratives of pride through audiovisual media. 

RESUMEN 

La investigación centrada en el dolor requiere estas narrativas de los sujetos participantes como 

prueba de autenticidad, y se dirige a grupos marginados y de riesgo. Desde el punto de vista 

metodológico, esta investigación también extrae resultados y rara vez los difunde en formatos que 

sean accesibles o atractivos para los sujetos. Este proyecto de tesis articula y comunica narrativas 

de orgullo. Al hacerlo, permite un marco de análisis para trabajar con comprensiones más 

complejas y dinámicas de lo que uno, o una comunidad, llega a conocer en la experiencia de vida. 

Este enfoque no niega el dolor, sino que pone en primer plano elementos de orgullo y esperanza 

como alternativas. Para contrarrestar esta tendencia respecto a los sujetos y al método, este 

proyecto adoptó un enfoque comunitario para otorgar agencia a los participantes en todas las etapas 

del proyecto, y para diseñar, desplegar y diseminar colectivamente sus hallazgos con el fin de 

responder a las siguientes preguntas: ¿Cuáles son las narrativas de orgullo entre los jóvenes de El 

Alto? ¿Podría la construcción colectiva de una definición de orgullo y de narrativas de orgullo 

cambiar las nociones de orgullo de los participantes? Y ¿Cuáles serían los mejores canales para 

comunicar y hacer efectivo este conocimiento compartido construido? 

El canal elegido para la difusión de los resultados fue subir vídeos a YouTube. Durante diez 

semanas se organizaron una serie de talleres sobre formación audiovisual para que los participantes 

pudieran recopilar y clasificar datos en forma de fotografías y vídeos. Después de cuatro semanas 

definimos orgullo como una colección de categorías interrelacionadas que mostraban los 

componentes más importantes de esta noción: Naturaleza y Paisaje, Cultura y Arte, y Trabajo y 
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Familia. Con esta definición, los participantes se prepararon para filmar y producir 5 cortometrajes 

que representarían diferentes elementos de orgullo a través de narrativas visuales, para compartir 

de manera efectiva lo que significa estar orgulloso de ser Alteñx a través de un medio atractivo y 

accesible. Además, también se subió al mismo canal de YouTube un corto documental del proceso 

del taller. Las entrevistas con los participantes al final del proyecto muestran que su noción de 

orgullo cambió hacia una concepción más amplia e inclusiva y que la participación en el proyecto 

encendió la chispa en algunos de ellos para continuar comunicando narrativas de orgullo a través 

de medios audiovisuales.  
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CHAPTER 1: THESIS PROPOSAL – AN INTRODUCTION 

Bien Orgullosx: communicating narratives of pride from youth in El Alto 

SUMMARY AND CONTEXT 

My MA thesis will focus on the communication pride narratives of youth in El Alto, Bolivia. 

Pride narratives are counter-proposals to the prevalent tradition in research with this population, 

which focuses on pain narratives. “In settler colonial ideology, pain is evidence of authenticity, of 

the verifiability of a lived life” (Tuck & Yang, 2014, p. 229). By formally defining shared identity 

characteristics and articulating shared pride narratives, the project will also help to consolidate 

existing communities and empower social structures. 

In order to understand the importance of city identity for the inhabitants, one has to understand 

the city’s context. El Alto is a young Bolivian city, "formally recognized as such only in 1988. 

Prior to that, it was part of the [seat of government] city of La Paz” (Lazar, 2008, p. 30). The 

population is also young, 53.84% are under 24 years old (INE, 2012). It has very rapidly grown to 

its present population of more than eight hundred thousand (INE, 2012) “as a result of migration 

from the Aymara- and Quechua-speaking countryside and mining centers" (Lazar, 2008, p. 30). 

According to the last census 49,1% of the population self-identifies as indigenous, although 

younger generations don’t necessarily preserve their indigenous languages or traditions -only 26% 

of the population learned an indigenous language in their childhood and 20,6% actively uses it 

(INE, 2012). Despite this, El Alto has a very strong city identity in the public eye as a rebellious 

and contestatory hub (Lazar, 2008), which has played a major role in shaping the social and 

political scene in the country. The ascent to power of the current president, Evo Morales –also the 
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first indigenous president– is largely due to the support of this city and the active involvement of 

its population. 

The population´s engagement in social movements today is partly because of previous lack of 

government involvement in addressing social needs. “Its residents have particularly suffered the 

consequences of the neoliberal economic policies of the past two decades. Many are former miners, 

'relocalized' (i.e., fired from the state-owned mining companies) in the mid-1980s" (Lazar, 2008, 

p. 32). The census locates 36% of the population under the poverty threshold (INE, 2012) with a 

7,3% youth unemployment rate (World Bank, 2017). A proliferation of NGOs and international 

volunteer involvement in El Alto emerged in response to these and other problematics present in 

the city. This situation in turn leads to certain groups of youth adopting an institutionalized 

discourse to ensure access to benefits from their programs (Losantos Velasco, Berckmans, 

Villanueva O’Driscoll, & Loots, 2014). This dynamic usually means that youth sacrifice reciprocal 

cultural dialogue and their assertion of certain types of cultural identity in order to access material 

and social benefits offered by the institutions. 

Furthermore, most of the social research conducted in El Alto focuses on extracting pain 

narratives. It targets marginalized and at-risk groups, extracts results, and rarely disseminates them 

in formats that are accessible or appealing to the participants (but cp. [(Puig de la Bellasca, Bezerra 

Da Rocha, Martínez Tórrez, Fernández, & Tola Ticona, 2013)]). “[F]ascination with telling and 

retelling narratives of pain is troubling, both for its voyeurism and for its consumptive 

implacability” (Tuck & Yang, 2014, p. 227). 
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OBJECTIVES 

My project aims to offer an alternative to these research approaches while answering the 

following questions: What are the narratives of pride amongst youth in El Alto? Does collectively 

constructing definitions of pride and pride narratives change participants' notions of pride? What 

are the best channels to communicate and harness this newly constructed, shared knowledge? 

The project responds to a manifested will of NGO participant youth groups to engage in 

intercultural dialogue with international NGO volunteers, employees and youth around the world, 

to “show who they are”. Its focus on narratives of pride will balance out research models that 

commodify the lived experiences of the participants. It seeks to enable a “new representational 

territory, one that refuses to play by the rules of the settler colonial gaze, and one that refuses to 

satisfy the morbid curiosity derived from settler colonialism’s preoccupation with pain” (Tuck & 

Yang, 2014, p. 241) 

THEORETICAL CONTEXT 

Pain Narratives 

Tuck & Yang summarize the concept of pain narratives as “the performativity of subjugated 

knowledges (what we are calling pain narratives)”(2014, p. 230), the constant attempt of social 

sciences to justify the importance of what is being studied to the academic monolith by presenting 

the knowledge collected and extracted in an emergency situation. This project is informed by this 

notion and tries to counterbalance its high prevalence in academic acquisition of knowledge. It is 

important to highlight that although, “a variety of ethical and procedural protocols require 

researchers to compose statements regarding the objectives or purposes of a particular project, 

such protocols do not prompt reflection upon the underlying beliefs about knowledge and change 
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that too often go unexplored or unacknowledged”. Therefore, despite planning ahead to prevent 

foreseeable risks, this project aims to stay as open as possible to foster the emergence of meaning 

from the participants themselves. 

 According to Tuck & Yang, “in settler colonial ideology, pain is evidence of authenticity, of 

the verifiability of a lived life. Academe, formed and informed by settler colonial ideology, has 

developed the same palate for pain” (2014, p. 229). Therefore, the importance of enabling 

possibilities that depart from academic production, from conception of the project to dissemination 

of its outcomes, becomes relevant and highly important. Particularly in the understanding that 

  “Logics of pain require time to be organized as linear and rigid, in which the pained body (or community 

or people) is set back or delayed on some kind of path of humanization, and now must catch up (but never 

can) to the settler/unpained/abled body (or community or people or society or philosophy or knowledge 

system)”(2014, p. 231). 

Constructing alternatives that interrupt the cycle that goes from unbroken, to broken, and then 

to unbroken again or inevitably irreparable provide a way to depart from the need to become a 

“healed” world under certain standards. Such alternatives attempt to avoid what these authors 

describe as a double erasure produced by social scientists collecting narratives of pain, “whereby 

pain is documented in order to be erased, often by eradicating the communities that are supposedly 

injured and supplanting them with hopeful stories of progress into a better, Whiter, world.” (2014, 

p. 231). 

Pride 

Tuck & Yang argue that pain narratives are always incomplete, and propose instead a desire-

based framework to approach narrative sharing. Desire, in contrast with pain, is not confined to a 

particular moment, it also takes into account elements of both past and future “It is not only the 
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painful elements of social and psychic realities, but also the textured acumen and hope” (Tuck, 

2010, p. 644). Adopting this perspective enables a broader understanding of a particular reality, 

“utilizing a desire-based framework is about working inside a more complex and dynamic 

understanding of what one, or a community, comes to know in (a) lived life” (Tuck & Yang, 2014, 

p. 231). This approach “does not deny the experience of tragedy, trauma, and pain, but positions 

the knowing derived from such experiences as wise” (2014, p. 231). The focus is redirected to 

empower the people sharing the knowledge, recognizing their agency and giving predominance to 

their perspective. 

In addition to this, “as a framework, desire is a counterlogic to the logics of settler colonialism 

…, desire refuses the master narrative that colonization was inevitable and has a monopoly on the 

future. By refusing the teleos of colonial future, desire expands possible futures” (2014, p. 243) 

and “Refusal makes space for desire and other representational territories, such as making the 

spectator the spectacle, and turning settler colonial knowledge back on itself.” (2014, p. 244) 

In this understanding i1 suggest veering towards a particular element in the desire framework, 

narratives of pride, as a way to counterbalance the prevalence of pain narratives, a way of directing 

the spotlight towards what individuals consider as achievements instead of the failures or 

disadvantages sanctioned upon them, and re-signify the power of communication inherent to 

inquiry endeavors. For Alutiiq Scholar Gordon L. Pullar (1992), pride is a form of learning and 

celebrating cultural heritage, which helps create an ethnic identity. Pride offers a site of refusal to 

assimilation disguised in the attempts of research and reparation (Eng, 2016). 

 
1 All first-person singular pronouns in this document will remain un-capitalized as a personal statement to shift the emphasis 

from the individual and the importance of their opinion. In Spanish, my native language, this is not a grammatical requirement 

and i have always felt uncomfortable having to confer special importance to myself as an enunciator. i drew inspiration from 

gkisedtanamoogk (2010), the first instance where i read the first-person singular pronoun intentionally uncapitalized in English. 
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The sense of ethnic pride, can be understood as “a particular aspect of ethnic identity that 

represents positive attitudes toward one’s ethnic group” (Phinney, 1990 in Hernández, Conger, 

Robins, Bacher, & Widaman, 2014, p. 696). Furthermore “Research shows that feelings of ethnic 

pride relate to positive development for ethnic minority youth, either by directly promoting 

competence and well- being or by functioning as a protective factor against risk and adversity” 

(2014, p. 696). As seen in Pullar (1992) there is a direct correlation between notions of ethnic 

identity and cultural pride. In the context of El Alto, where ethnicity accounts for one of the 

negotiated factors, among others, that constitute an identity rooted in place and customs, When 

proposing this i ventured to think using a notion of cultural pride and identity could have been 

more accurate. This assumption was challenged and modified by participants and we kept a 

broader approach to pride, that included cultural pride as an element of a bigger definition. 

Although it is possible to generalize “that humans universally display and recognize the 

nonverbal expression of pride,… different cultural groups have different conceptualizations of the 

meaning associated with this expression, and may experience different subjective feelings of 

pride” (Shi et al., 2015, p. 61). In this understanding, adhering to a definition of pride is not enough 

to account for the nuances in the cultural or individual understanding of such a concept, if it is not 

situated in a specific context. 

Additionally, the word pride can be loaded with a pejorative connotation, Shi et al. characterise 

pride as a universal emotion in the human repertoire, comprised of two distinct conceptual and 

experiential facets, “the first facet, labeled ‘‘authentic pride”, is reliably associated with feelings 

of confidence, self-worth, productivity, and achievement. The second facet, labeled ‘‘hubristic 

pride”, is reliably associated with arrogance, egotism, and conceit” (2015, p. 61). The 
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understanding of pride in this project would be aligned with the characteristics described by these 

authors as “authentic pride”. 

Cultural Identity 

Defining identity is always a complicated task as it is a contradictory notion in itself, involving 

both continuity and change, “identity presupposes some level of continuity over time… to be 

recognized with an identity necessitate consistency of identification with certain social 

categories... On the other hand, identities are iterative, always being re-defined through 

articulations and ascriptions individually and socially” (Ben Habib, 2006 in Rumelili & Todd, 

2018, p. 6). This is further complicated when the identity is not only individual, but shared by a 

group as a matter of belonging. Flesken, refers to collective identity as “a collective feeling of 

belonging to a bounded group, … consists of two elements: the definition of a bounded group on 

the basis of certain attributes as well as a sense of belonging among the members of this bounded 

group” (2018, p. 54). Attributing particular characteristics to the group is needed, a certain level 

of consensus is necessary to establish the reference and boundaries of the identity category in order 

for the identification process to be effective and thus granting belonging to some individuals, 

beliefs and behaviors and not others. 

 It is these coordination practices that allow identity to exist, and to be described and theorized and 

identity change to be recognized. On the other hand, identity and identity change are always contested 

and contestable. Consensus is never all-encompassing, and identities are always fractured and 

incomplete. At the micro-level, identity always incorporates the contest between ascribed identity and 

assumed identity (Jenkins, 2008). Individuals and sub-groups perform social identities in unique ways, 

implicitly subverting them.(Rumelili & Todd, 2018, pp. 9–10). 

Cultural identities are united under a common element of cultural expression, which could 

include language, rites, art expression and traditions. These identities can include more than one 
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other form of identity, Peña Hasbún gives the example of “cultural identities like chiquitana or 

guaraní, the former including various ethnic identities, guarayos, yukis, sirionós, tapietes, avas, 

mbia, among others”  (2018, p. c18)2. In the case of Bolivia, the attempt to unify certain identities 

under the term campesino after Revolución del ’52, have encountered obstacles in its artificial 

implantation. Peres Cajías notes this problem when describing that “narratives of national 

identification are related to the principal Bolivian singularity: its multiplicity of actors and cultural 

diversity”3 (2017, p. 13). Culture remains one particular site of resistance to imposed categories 

and preservation of identity. Since the publication of the new constitution in 2006, the emergence 

of Bolivia as a Plurinational State opened the door for identity recognition from the state apparatus 

as a plurality of denominations. Nonetheless “the constitution doesn’t recognize any other identity 

but ethnic identities, that are named according to their languages in the 5th article, referring to the 

languages of the State”4 (Peña Hasbún, 2018, p. c18). This shows that despite attempts to include 

alternative forms to represent the population from the legislative changes proposed by the State, 

proposed policies are still far from accurately addressing the specificities required by the 

population’s lived experience. The recent census included identity categories that depart from just 

ethnic categories, and the results – although controversial in its analysis- have shown that people 

have a sense of belonging to more than one identity denomination. Taking indigenous identity  -

which is used almost interchangeably with ethnic identity in the constitution- as an example of 

this, we can see that “although indigenous identity is related to origin, language and certain cultural 

 
2 Original Spanish text: “identidades culturales como la chiquitana o la guaraní. esta última incluye varias 

identidades étnicas. guarayos. yukis. sirionós, tapietes, avas, mbia, entre otros” (Peña Hasbún, 2018, p. c18). 
3 Original Spanish text: “las narrativas de identificación nacional estarán relacionados con la principal singularidad 

boliviana: su multiplicidad actoral, su diversidad cultural” (2017, p. 13). 
4 Original Spanish text: “La Constitución no reconoce otras identidades que no sean las étnicas, que están 

nombradas en función de sus lenguas en el artículo 5º, referente a los idiomas del Estado” (Peña Hasbún, 2018, p. c18). 
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elements, people identified as such can have at the same time other cultural referents and also feel 

mestizos”5 (Quiroga Trigo, 2009, p. 6) 

Cultural identities attempt to address the different referents that can be experienced as elements 

of belonging to a particular group, that despite its multiplicity of specific denominations, can 

articulate a sense of identity rooted in the interaction of these spaces. This in turn proposes the 

reproduction, evolution and creation of rites and traditions as a way to get a hold of an idea that 

can gather individuals under a common, shared lived experience, and as such gain strength and 

presence in the country’s panorama and decision making. As one young alteño notes: “‘we have 

to get involved in cultural activities, such as participating in the fiesta, because young people are 

forgetting about cultural aspects. They are valuing the culture of other countries, from the way of 

dressing, everything is changing. What TV shows, people copy’”(José, 23 years old in Calestani, 

2012, p. 550) 

Taking all of this into account, it seems like there is a sense of urgency among young Alteños 

about the fragility of their cultural identity, given the dichotomy set by their parents’ traditions and 

expectations of social structure reproduction, and the importance of adapting to the urban life and 

its pace to achieve new goals emerged from being born in this place. There are different dimensions 

in how they face this issue. As some youth in El Alto express, “parents should educate them 

[younger generations] in the responsibilities of being an elected authority” (Calestani, 2012, p. 

551) in order to preserve old ways that have proven functional throughout their ancestors history. 

At the same time, there is room for negotiating grounds: “I don’t want to say that you need to go 

back, that you need to live in an old-fashioned way, that you can’t be modern, but we have to 

 
5 Original Spanish text: “En este sentido es importante considerar que si bien la identidad indígena está vinculada al origen, al 

idioma y a ciertos elementos culturales, las personas que se identifican como tales puedan tener, al mismo tiempo, otros 

referentes culturales y sentirse también mestizas.” (Quiroga Trigo, 2009, p. 6) 
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recuperate our culture” (Guido in Calestani, 2012, p. 546). There is an active disposition and 

constant attempts to create a common place where all these pressing influences can be absolved, 

that happen in the everyday life, from their own lived experiences. 

Grounded Theory 

Grounded Theory is a qualitative methodological approach comprised of a group of methods, 

systematically applied to generate an inductive theory about a substantive area. Developed by 

Glaser y Strauss in 1967 as a method to render theories about human and social behaviour with a 

base in empirical research. The final product of research under this methodology constitutes a 

theoretical formulation, or an integrated group of conceptual hypothesis, about the substantive area 

of study (de la Torre et al., 2004, p. 6).  The construction of meaning follows the logic expressed 

through language by people in everyday descriptions and events. Formulation of theory through 

this methodology is derived from the collection and constant comparison of data. It requires 

constant verification of emerging hypothesis, formulated as proposed relations between concepts.  

Groups, informants, and new scenarios are defined as the research progresses and directed by 

the emerging results. Data collection and analysis is repeated up to the point of saturation, indicated 

by the consistency in the answers provided by informants, exhausting the set categories. Data 

collection is used as the procedure to prove the theoretical framework, instead of a means to verify 

a hypothesis. (de la Torre et al., 2004). Constant comparative method is the main tool for this 

methodology, aimed to generate conceptual categories and properties through similarities and 

patterns found in the data collected, the data universe is delimited by the method itself. It comprises 

four stages, comparison of incidents and categorization, integration of categories and properties, 

conceptualization and theory delimitation, and theory writing (de la Torre et al., 2004). 
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Glaser proposes 4 criteria to evaluate the emerging theory, “adjustment, it has to align with 

participants’ experience; functioning, it should be able to explain as much variety as possible; 

relevance with the phenomenon studied; and possibility of being modified, so as to be open and 

adaptable to new findings” (Glaser, 1978, p. 83). Although Grounded Theory includes 

participants’ contributions as the way of validating the theory that emerges, the process of 

signification remains in the hands of the researcher. This project drew on the emergent and context 

driven elements of this methodology and combine them with community-based research to include 

participants in the interpretation of data collected and the formulation of results, having them 

present and active in the whole process of signification. 

Community Based Research 

Community based research is research that strives to be community situated, it begins with a 

research topic of practical relevance to the community (as opposed to individual scholars) and is 

carried out in community settings. It is also collaborative, community members and researchers 

equitably share control of the research agenda through active and reciprocal involvement in the 

research design, implementation and dissemination and action-oriented, meaning that the process 

and results are useful to community members in making positive social change and to promote 

social equity (Day, 2014). 

The community based research process is driven by values, including: empowerment, 

supportive relationships, social change, learning as an ongoing process and respect for diversity. 

It recognizes and utilizes the expertise that community members have, and also recognizes and 

addresses power imbalances between researchers and community members. Results derived from 

this processes are accessible and understandable to community members and consider and adapt 
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to the context in which the research is conducted. It is important to remark that the research leaves 

a legacy, both in terms of the utilization of research results, as well as in the future collaboration 

among partners (Day, 2014). 

Community based research draws on Participatory Action Research elements like treating 

participants as competent and reflexive agents capable of participating in all aspects of the research 

process, involving participants and researchers in collaborative processes for generating 

knowledge, treating diverse experiences within a community as an opportunity to enrich the 

research process, measuring the credibility/validity of knowledge derived from the process 

according to whether the resulting action solves problems for the people involved and increases 

community self-determination (Kindon et al., 2007, p. 14). It prioritizes researchers’ recognition 

of  

“the existence of a plurality of knowledges in a variety of institutions and locations. In particular, they assume 

that ‘those who have been most systematically excluded, oppressed or denied carry specifically revealing 

wisdom about the history, structure, consequences and the fracture points in unjust social arrangements’ … 

therefore represents a counterhegemonic approach to knowledge production.” (Kindon, Pain, & Kesby, 2007, 

p. 9)  

This approach resonates with desire-based frameworks, as they highlight the importance of 

theorizing alongside with “otherwise researched Others as intellectual subjects rather than 

anthropological subjects. Thus desire is an “epistemological shift,” not just a methodological shift” 

(Tuck, 2009, p. 419 in Tuck & Yang, 2014, p. 243) 

Discourse Analysis 

Hodges, Kuper & Reeves. describe discourse analysis as “studying and analysing the uses of 

language” (2008, p. 570) a very vast qualitative method that can include a plethora of practices. 
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The authors divide the multiplicity of forms it takes into three clusters to simplify and map it’s 

diversity. On opposite sides of the spectrum there is formal linguistic discourse analysis, which 

“involves a structured analysis of text in order to find general underlying rules of linguistic or 

communicative function behind the text.” (2008, p. 570) and critical discourse analysis aimed to 

“encompass an even wider sphere that includes all of the social practices, individuals, and 

institutions that make it possible or legitimate to understand phenomena in a particular way, and 

to make certain statements about what is "true."… (it) is particularly concerned with power and is 

rooted in "constructivism"” (2008, p. 570). 

This project employed elements of a middle ground approach in this scale, empirical discourse 

analysis, aimed towards studying “human conversations or other forms of communication in order 

to elucidate the ways in which meaning and action are created by individuals producing the 

language.” (Hodges et al., 2008, p. 570). Particularly through “conversation analysis (the study of 

"talk-in-interaction") and genre analysis (the study of recurrent patterns, or genres of language that 

share similar structure and context…)”(2008, p. 570) in order to identify ample themes and 

functions of language in action. Following the community-based research guidelines, processes of 

coding and interpretation actively included the participants. 

METHOD 

This project was based on a mixed methods approach drawing from Community-Based 

Research principles and making use of Grounded Theory (Strauss & Corbin, 2002) practices to 

construct meaning alongside the participants. It aimed to avoid creating knowledge about them 

that is then extracted from their communities. The project provided a setting to share participants’ 

ideas about pride and to explore what other research results currently say about them, engaging in 



14 

 

meaning-making sessions that may debunk or confirm previous research findings. Results were 

disseminated not only in my thesis but also forms that are accessible and appealing to participants, 

such as a YouTube video, which they could readily share through social media. By participating, 

youth also had a space to engage in a self-exploratory process. 

The participants were a group of 53 youth from El Alto, ages 16 to 32, as defined by the Bolivian 

Youth Law (Asamblea Legislativa Plurinacional, 2016). Most of them are second or third 

generation rural-to-urban setting migrants and some of them self-identify as indigenous people. 

All participants have completed secondary education and were voluntarily enrolled in EQWIP 

HUBs’ –a Canadian NGO- Open Opportunity Program. “The Open Opportunity Program is a 

series of smaller courses that respond to local youth needs […], by providing a platform to practice 

the skills and abilities [such as cultural identity communication, that] young people want to gain 

to strengthen their own livelihoods.” (EQWIP HUBs, 2018). Participants are constantly recruited 

in partnership with tertiary education institutions, through information sessions conducted mainly 

in student classrooms. Participants were recruited from EQWIP HUBS second cohort of 2018 

through information sessions extended to previous cohorts as well. The project recruited 53 

participants, distributed into two groups according to their schedule convenience. Participants were 

informed during the information sessions, and also through the LOI/CF, about the possibility of 

withdrawing from the project at any given moment without the need to give any explanations. 

Participants were also made aware of the possibility of withdrawing all the data they provided to 

the project as of the moment of their departure or of allowing it to continue as part of the project. 

If no particular position was manifested, data was preserved as default. As one way to thank 

participants for their involvement, they were granted a certificate of participation highlighting the 

number of hours they contributed to the project, hopefully contributing to their CVs. 
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The project structure was proposed as a series of weekly workshops in which participants could 

explore and construct notions of identity and narratives of cultural pride. This was proposed to be 

achieved through various methods including photovoice, semi-structured interviews, and oral 

narrative construction, allowing participants to choose the ones they think more suitable and 

appealing. Originally the workshops were envisioned as divided into two kinds: sessions to discuss 

and agree on methods, and sessions to analyze and interpret data gathered, both tasks were 

preformed, but simultaneously. It was expected that in some cases, such as if using visual narrative 

methods, that participants would have been required to engage with the project beyond the 

workshop schedule by applying the methods in their own time. 

Originally just one Youtube video was expected to be produced to document the process and 

outcomes of the project if the participants desired it. This video was expected to make the 

dissemination of outcomes attractive to the viewership targeted by the participants due to the 

engaging and accessible nature of the medium. The changes to this proposed method that derived 

from the collective planning of the project are described in more detail in the Method article in this 

portfolio. 

DATA ANALYSIS 

Data analysis was an integral part of the workshops. Both the participants and i were active 

interpreters of their gathered data through collective analysis, thus validating all meaning-making 

resulting from these sessions. Following the framework established by Grounded Theory, the 

reiteration of this procedure through Constant Comparative Method was used to reach data 

saturation, with the aim to point towards a common element or “substantive theory” derived 

directly from the participants’ interactions.  
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Because of the participatory nature of this project, the structure as it was proposed -methods for 

data gathering, interpretation, and dissemination described above- were negotiated and agreed 

upon with the participants to shape the process and outcome of the project. The material created 

for dissemination was first presented to the participants to include all changes they considered 

appropriate. Open access, active participation, and agency to restructure all stages of the project 

aimed to maximize the participant’s perspective on the outcome to be disseminated. 

RISKS AND BENEFITS 

Some of the possible risks that this project posed to the participants involved questions about 

sensitive or personal issues, psychological or emotional risk, and language and/or cultural 

sensitivities that could possibly arise since the discussions took place around the topic of identity 

and narratives of pain and pride. Additionally, the participants who chose to appear in the video 

recording, have their image circulating through the internet, where they could be subject to 

anonymous critique and comment, and they could be identified by third parties; all of which might 

pose a social risk. 

In an attempt to mitigate the above mentioned risks, there was a constant emphasis on 

constructing and sustaining a respectful and considerate environment among participants at all 

times. Additionally, a certified psychologist was always available as a counselor in case 

participants experienced distress or just wanted to talk about anything that could upset them. A 

phone number and email were provided as contact information in the LOI/CF. Participants were 

made aware of possible repercussions of circulating their image in the internet. Dissemination of 

the video featuring participants was and will only be done to achieve the objectives agreed upon 
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in the workshops and their appearance in it will be treated with care and respect at all times. All 

participants were recommended to do the same. 

On the other hand, the project benefited the participants by articulating shared pride narratives, 

consolidating existing communities and empowering social structures through the act of gathering 

and talking about one’s experience. It offered a space for self-reflection and critical engagement 

with these topics and enabled youth to exchange ideas and feelings; while also learning how to 

work in groups and organize activities. A certificate of participation was provided for their 

contribution to the project, which is commonly considered beneficial to the development of youth 

CVs in Bolivia. It also provided the opportunity to learn how to use qualitative research methods 

and how this tools can be helpful to answer other questions similar in nature. 
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PROJECT TIMELINE 

 

 

 

  

Session Date Activity A/V Advice Homework

1 May 8, 2018

WHAT DO WE WANT?

Present the best picture on your phone. A brief extraction 

and systematization of the meanings of the images.

3x3 grid & 

il lumination

Take 3 pictures with the concepts 

reviewed

2 May 15, 2018

WHAT ARE WE SAYING?

Presents 3 photos under the agreed parameters. A brief 

extraction and systematization of the meanings of the 

images.

Composition 

guidance and 

advice

Take a single good photo that 

represents pride and write a paragraph 

with a story about the photo

3 May 22, 2018
WHAT IS PRIDE FOR US?

Presentation of the images and wordcloud creation for 

each of them.

Work on a definition of pride with prominent signifiers. Lumière minute

Lumière minute, a single one-minute 

scene tell ing a story related to pride, 

without cuts or camera shake.

4 May 29, 2018

CAN YOU UNDERSTANT WHAT I WANT TO TRANSMIT?

Presentation of Lumière minutes and interpretation of the 

group. What story does it tell? What concepts of pride does 

it present? What can be improved?

Angles, shots, 

camera movement 

and fi lm planning

A scene of less than 2 minutes, 3-5 

shots tell ing a story of pride and a 

corresponding Storyboard.

June 5, 2018 LOST WEEK

5 June 12, 2018

WORDS DESCRIBE THE IMAGE. 

Scene/Storyboard, work on the ability to convey a concept 

through images.

Form groups.

Exercises on how 

to describe a 

picture with words

Write a paragraph (individualy about 

the group theme) about an image that 

portrays some of the concepts of pride 

worked on.

6 June 19, 2018
IMAGE DISPENSES OF THE WORD

assign roles and learn their functions. (Director, 

cameraman, sound, producer, editor, art)

Exercises on how 

to capture text 

with just images. 

What does each of 

the roles do?

Work on one story (per group) for their 

short and if they want, they can bring 

raw material to work on the next 

session.

7 June 26, 2018
PREVIOUS WORK

Assign roles. Peer and guest speaker critique and advice

Technical details 

and tips on how 

best to portray the 

story.

bring all  the raw material to assemble 

in the next session

8 July 3, 2018
EDITING (RAW)

Assemble the material together: participants, guest 

speakers. Software assistance and guidance 

Encouraement and 

technical support 

in the process of 

assembly and 

editing

FINAL PRODUCT

9 July 10, 2018

Continue Editing and Individual Interviews

how to transmit 

it?

Advice on how to 

manage social 

networks, upload 

your video and 

make it visible.

Choose a name for the project!

10 July 17, 2018 PRESENTATION and DISCUSSION

Release the material to the world!

See you in 3 weeks to see the 

documentary!

11 July 24, 2018 PRIVATE DOCUMENTARY PRESENTATION - -

12 July 31, 2018 PUBLIC DOCUMENTARY PRESENTATION - Certificates
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CHAPTER 2: BIEN ORGULLOSX - VIDEOS 

 

The following are links to the videos uploaded to YouTube as a result of the project. Please 

make sure to watch all of them as the participant videos show their pride narratives. The Making-

of documentary offers a summary of the project experience and video interviews to some of the 

participants. All the videos have subtitles in English. 

MAKING-OF DOCUMENTARY 

Bien Orgullosx (Bascopé Alípaz & Burtrón Fernandez, 2018) 

https://www.youtube.com/watch?v=Yqv-6kuBHy0 

PARTICIPANTS’ YOUTUBE VIDEOS 

Tributo a los Sueños (Linares, Condori, Quispe, & Lazaro, 2018) 

https://www.youtube.com/watch?v=pU2_rdFWZ6g 

RodoAventuras (Gutierrez Pinaya & Gutierrez Pinaya, 2018) 

https://www.youtube.com/watch?v=LeXsKg1bOVc 

Epitortas (Durán & Durán, 2018) 

https://www.youtube.com/watch?v=gMxtUAHyY04 

Viaje a Chacaltaya (Apaza, Chipana, Condori, & Ramirez, 2018) 

https://www.youtube.com/watch?v=VBYE0aYZLBk 

Un viaje se mide mejor en amigos que en millas (Yujra Cruz, Huanto Ramos, Herrera, & 

Mamani Quispe, 2018) 

https://www.youtube.com/watch?v=GvuPXJZZSpM&t=11s  

https://www.youtube.com/watch?v=Yqv-6kuBHy0
https://www.youtube.com/watch?v=pU2_rdFWZ6g
https://www.youtube.com/watch?v=LeXsKg1bOVc
https://www.youtube.com/watch?v=gMxtUAHyY04
https://www.youtube.com/watch?v=VBYE0aYZLBk
https://www.youtube.com/watch?v=GvuPXJZZSpM&t=11s
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CHAPTER 3: FIRST THESIS ARTICLE: METHOD 

THE METHOD 

The present project included the participation of a total of 53 youth between the ages of 16 and 

32; all of them residents of El Alto, most being migrants themselves of second or third-generation 

migrants from rural to urban settings. Due to Bolivia’s indigenous population majority, in most 

cases, this translates to different degrees of self-identified indigenous identity. All participants 

were recruited though a Canadian NGO and were already part of their workshops on 

entrepreneurship. Participants were selected based on their own interest in the project and divided 

in two groups according to their time availability. Letters of information and consent forms 

complying with Queen’s University General Research Ethics Board standards were signed by 

every participant before starting the project and after all their initial doubts were addressed. 

10 weekly workshop sessions were held with each group every Tuesday from May 8th to July 

17th. Following participatory-action-research (PAR) methodology, which “involves collaborative 

research, education and action oriented towards social change” (Kindon, Pain, & Kesby, 2007, p. 

1), the content of these sessions was developed alongside all the participants. The overarching 

theme agreed upon was the communication of pride narratives through visual means. To achieve 

this goal, training in photography and video recording, and editing was made available throughout 

the sessions to enable the use of a photovoice method. Guest speakers were invited to share their 

expertise with the participants. All photographs and video shot by participants were done using 

their cellphone cameras; participants who, for one reason or another, did not have access to a 

mobile phone with a video-camera worked in pairs with their peers. The weekly material brought 

by the participants was analyzed in group consensus through in vivo categorization and recursive 
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analysis following Grounded Theory’s constant comparative method. Category maps and word 

clouds were used to visually organize the data through every iteration.  

Consensus on the construct of “pride” was reached by the 4th weekly session after a series of 

progressive collective analysis of the participants’ provided data and was further confirmed 

through individual interviews. The working definition of “pride” took the shape of one conceptual 

matrix per group, both showing great resemblance to each other (a further analysis of these results 

is described in the accompanying article: “Concept”). Participants then were organized in smaller 

groups of 4-5 people according to affinity to start filming a short focusing on the definition of pride 

attained and its symbolic neighbouring constructs. Edition and production of the recorded material 

was completed during workshop hours, adding two additional sessions every Thursday of the last 

two weeks. By the end of this period, 5 shorts were completed entirely by participants themselves. 

All five shorts were uploaded to YouTube for their dissemination through a collective account to 

which all the participants had access. Participants’ videos were first presented on July 24th to the 

entire cohort of NGO participants, including people who had not completed the workshop series 

and people who never signed up for the project. 

Throughout the whole duration of the workshop series, some sessions were video recorded, 

with previous oral consent from all the participants every time. By the end of the workshop series, 

there was over 5 hours of workshop footage. Additionally, 9 individual interviews were conducted 

and audio recorded during the last week of the workshop, with participants who had reached the 

final stage of video editing. All the interviewees were asked to talk about a location related to El 

Alto they felt proud about and to confirm their willingness and ability to participate in a video 

interview. Resulting from this, 6 individual video interviews were recorded during July 21st in the 

locations chosen by the participants. A making-of video including all of the footage mentioned 
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above was edited as a way to recap and introduce the project experience, objectives and main 

outcomes to the virtual audiences.  

A second screening of the participants shorts and the making of video was done August 4th, 

coinciding with the NGO entrepreneurship program graduation, to which family members, 

government representatives and educational institution authorities attended. Certificates of 

participation were awarded to all individuals who had signed up outlining the number of hours 

dedicated to the project whether or not they stayed to completion. YouTube views reached more 

than 200 in the first week after the release, including international audiences in various countries 

around the globe such as Germany, Canada and Australia. 

THE EXPERIENCE 

More often than not, the section dedicated to methodology in a research text covers very shortly 

and with clinical precision the steps followed to achieve a particular research objective. Following 

the scientific method tradition, the aim is to clearly state all the methodological steps followed to 

attain a particular research objective in order to maximize the possibility of replicability, or at least, 

as it is more common in social sciences, to make the steps taken as clear as possible to minimize 

noise in the collection of data. Although this procedure helps guarantee rigour in one dimension, 

it simultaneously conceals information about the lived experience of a research endeavor, the 

different perspectives involved and the relationships, personal growth and hardships that precede 

it, result from it and develop with it. Anapproach that incorporates information about lived research 

experience is vital to the development of a community-based research project. 



27 

 

In this section i6 will attempt to give a self-reflexive account (partially inspired by Kirkland, 

2014) of what my involvement in this project meant for me, with the hopes that dissecting the 

details of my experience, which i feel was pretty successful, could be of help to people in a similar 

position who are trying to embark on a similar journey. This is also in hopes that revealing the 

personal side of this experience will help humanize community-based research projects (Paris & 

Winn, 2014) instead of continuing the far too common model of the drone researcher (Mangual 

Figueroa, 2014). 

The Background 

The beginning of this project dates further back than my acceptance to the Cultural Studies 

program here at Queen’s University, before even considering applying to it, to February 2016 

when i was still living in La Paz. Community-based projects don’t often pop up aseptically from 

a fully academic environment, although this doesn’t mean an academic approach is not needed to 

organize and propose possibilities of action to communities existing and voiced interests. 

Back then my soon-to-be partner was working as a volunteer in a Canadian funded NGO in El 

Alto and La Paz, which was looking to implement entrepreneurship workshops for youth. The first 

time i met the youth she was working with, they were dancing in an entrada folklorica, an annual 

event akin to a parade where students from various post secondary education institutions dress up 

in traditional dancing clothes and dance down the street in a designated track. It is a big display of 

local culture, with all its good and bad. According to Derks, an Entrada… can be seen also as a 

‘pilgrimage to the roots’ given that many visitants come to witness the cultural display due to the 

 
6 All first-person singular pronouns in this document will remain un-capitalized as a personal statement to shift the emphasis from the individual 

and the importance of their opinion. In Spanish, my native language, this is not a grammatical requirement and i have always felt uncomfortable 

having to confer special importance to myself as an enunciator. i drew inspiration from gkisedtanamoogk (2010), the first instance where i read 

the first-person singular pronoun intentionally uncapitalized in English. 
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‘authenticity’ and the Bolivian heritage, expressed in the dances7 (2006). This is a double-edge 

signifier that would play an interesting role later during the project. 

My partner and other Canadian volunteers were invited to dance too, and although dressed up 

in full folkloric garment they stood out like sore thumbs, although in a sense of positive 

discrimination, which shows the relevance of skin tone to determine power relations. Everyone 

was asking to take pictures with las cholitas gringas, a cognitive-dissonance-producing oxymoron. 

Dancing in an entrada is a source of pride and religious devotion. As Sigl posits, dancing for 

religious reasons is not only a rural phenomenon… ostentatious dancing entradas celebrated by 

dance fraternities are often criticized by the mestizo public, politics and religious authorities due 

to its exaggeration and pompousness, but are equally rooted in religious practices8 (2009). The 

outsider volunteers were asked by their students to participate in it in order for them to reciprocate 

(a concept of paramount importance in Aymara culture (Valdivia, 2006)) the learning experience 

and to show them a part of their culture in an attempt to breach the intercultural communication 

gaps or the evident cultural difference. 

That day while socializing with the youth i remember many of them told me how they felt the 

volunteers didn’t really get a grasp of the local culture, “They probably don’t have tinkus in their 

country”, and how they felt it was their responsibility to show them and let them know about all 

these things they were so proud of. It was evident from the conversations we had how much 

information about the Canadian (or more precisely gringo) way of life they had access to through 

movies and tv, which albeit stereotypical and narrow, helped them form an idea of what life looks 

 
7 Original Spanish text: “La Entrada… puede también ser vista como una forma de ‘peregrinación hacia las raíces’, pues muchos visitantes 

llegan a presenciar el espectáculo cultural por la ‘autenticidad’ y la herencia boliviana, que es expresada en los bailes.” (Derks, 2006, p. 179)  
8 Original Spanish text: “el hecho de bailar por motivos religiosos no es solamente un fenómeno rural… ostentosas entradas de danzas 

celebradas por las fraternidades de baile muchas veces criticadas por el público mestizo, la política y las autoridades religiosas por su exageración 

y pomposidad, pero igualmente arraigadas en las prácticas religiosas.” (Sigl, 2009, p. 306) 
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like in the global North. With regards to this, they displayed curiosity about the similitudes and 

differences between their lives and that of the volunteers. Questions in these conversations 

betrayed the idiosyncrasies of their own environment: What are the typical dances in Canada? Are 

there bloqueos all the time too? Does it really get that cold? Colder than a winter morning in El 

Alto when water pipes freeze and burst? 

On the other hand, volunteers who came to Bolivia engaged in a more westernized livelihood 

during their personal time, which eased their transition but prevented them from learning the reality 

and costumes of the participants they were working with. It is also quite complicated to find 

information about El Alto culture. Mainstream media like James Bond movie Quantum of Solace 

(Forster, 2008), set in Bolivia but filmed in the Chilean Desert, portrays La Paz as a very warm 

and desert-like city, contrasting with the quite cold and mountainous landscape that characterizes 

it. Even if one takes the time to look into tourist information, it is La Paz that is showcased, leaving 

the colliding city of El Alto in its margins, not only geographically but also symbolically. Any 

attempt to inform oneself about what happens there would have to go through local news or 

academic research, both sources that mainly portray this city as an impoverished, dangerous and 

dirty slum (Agencias, 2018; Quisbert, 2019). Just an overflow of the city below (Lazar, 2008). 

Therefore, in all this context, i found admirable and brave how they decided to take that first step 

to immerse their instructors-friends into their culture through an element of which they were very 

proud the invitation to an entrada as an entry gate to the city’s inhabitants’ culture. 

The Set Up 

Fast-forward to the end of my first year of MA at Queen’s, i was seeking for advice on how to 

direct my thesis research and one professor presented me with a project in which people would 

film their city while riding their bikes, showing the perspective of an everyday cyclist and re-
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appropriating the space through this renewed gaze. He stressed the importance of social media 

today, and how by uploading these videos to YouTube, where everybody could have access to 

them, knowledge could be truly disseminated and potentially enable real change. It was about this 

same time that i came across an article by Tuck & Yang as part of my class material, that stated 

the importance of steering research’s focus away from pain narratives and instead to communicate 

narratives of desire, “as a framework, desire is a counter logic to the logic of settler colonialism 

…, desire refuses the master narrative that colonization was inevitable and has a monopoly on the 

future. By refusing the teleos of colonial future, desire expands possible futures” (Tuck & Yang, 

2014, p. 243). These arguably fortuitous events, finally provided me with a theoretical base 

framework to state the original question i had when meeting that group of youth in El Alto: how 

can narratives of cultural identity, that make people proud, be communicated to the world in order 

to highlight the elements that Alteñxs want to share, and not only perpetuate the oppression and 

necessity aura cast upon them by research? This rather loose question gained shape and aim as the 

project took shape, to eventually become the driving questions of the data analysis in later stages: 

what are the narratives of pride amongst youth in El Alto? Could the collective construction of a 

pride definition and pride narratives change the participants previous notions of pride? And, what 

would be the best channels to disseminate the collectively shared knowledge in an accessible way? 

The preceding anecdote, seemingly inconsequential to the project itself, is relevant to 

understand the personal and emotional foundations on which the core idea for the project was 

conceived. Tracing back the origins of lived experiences as anecdotes provides a glimpse into the 

social fabric that made it possible to sustain the interactions leading to the presentation of the issue 

at hand. Community-based queries don’t just aseptically pop out of the blue, they have practical 

relevance to the community (Day, 2014), and therefore emerge from practical obstacles usually 
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related to everyday interactions. In this instance the anecdotical recall provides clues about the 

emotional relevance of the project for myself, the organic emergence of a problematic from the 

participants’ demographic, their desire to take action towards it, the intersection of their interests 

and mine, and other elements that can be distilled from my personal account of the events. 

Additionally, by tying the loose ends of the experiences i lived and by taking advantage of my 

privileged position as a person with postgraduate education, i was able to figure out a systematized 

project proposal that would make sense academically and justify to the university a query i heard 

more than once in casual conversation. A query that could potentially lead to some real change for 

the people that ponder about it and live the consequences of that reality. i would still have to 

approach the youth in El Alto and consult them about the relevance this issue had for them, but it 

definitely helped to have previously heard firsthand about some of their concerns. i sketched up a 

project proposal, got the university’s approval, contacted the Canadian funded NGO in El Alto 

and got the green light to work with them and their participants. Immediately i embarked on a 

plane to Bolivia with high hopes and higher doubts. At that point my intention was to present a 

project structure to the youth currently signed up to work with the NGO and let them modify it to 

their liking, this could have very well ended up being a series of video tutorials on how to cook 

Alteñx recipes or whichever other unrelated topic, ultimately of equal importance if emerged from 

the participant’s interest. 

The first time i met the youth i was welcomed as a special guest from Canada. i was born 1.5km 

from El Alto, i grew up a few kilometers further in La Paz, and this difference, although 

indistinguishable from an outsider eye, would play a role in my dynamics with the participants. 

Just for starters i had to clarify i was not another Canadian volunteer and that i was born in the 

same land. A few significant changes had happened since my last visit to the NGO in El Alto in 
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2017. The NGO acquired a new and bigger space within one of their local partners’ buildings, an 

institute for tertiary technical education. Their project had become more sustainable, participants 

from their first cohorts who won the seed funds granted by the NGO program were being followed 

closely and already showing results. Most importantly for me, three groups of participants from 

previous cohorts had formed organically, from participant initiatives and were meeting on a 

weekly basis at the NGO spaces to discuss topics of community entrepreneurship, environmental 

activism and software development. i pitched my project as a space to share stories and ideas about 

what makes it great to be from El Alto, a space that would be created by the interaction of the 

people involved and that would remain flexible; our only two clear tasks being: finding out what 

made us proud and how can we tell the world about it. As possibilities to achieve these objectives 

i mentioned photographs, songs, videos and community events. By the end of the introductory 

presentation i circulated a list for sign up, asking for some personal information and including four 

optional dates and times for weekly sessions they could choose from. This vague project idea met 

with huge turnout, more than three quarters of every cohort signed up for a first session where we 

would decide what the project would look like. i did this hoping that my intervention in the project 

wouldn’t be that of someone who imposes what had to be done, but of a coordinator who could 

articulate ways to achieve what they would propose to do. Once again following PAR 

methodology, putting an emphasis on collective and collaborative participant involvement, we 

could identify and target specific actions oriented towards meaningful social change that would 

actually matter to the people participating. 

Some of the already organized groups asked to have private meetings with me during this 

period. During these meetings we discussed their interests about the project, their doubts and their 

expected outcomes in more detail. i learned that similar initiatives to what i was proposing had 
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already started from the participants. in terms of dissemination, the environmental activism group 

had released two previous YouTube videos featuring “Gotaman” (Droplet-man) a superhero 

character they created, whose responsibility is to fight for water conservation and to educate about 

its importance. In terms of showing the places they were proud of, the entrepreneurship group had 

a promotional video showing Bolivian landscapes as a backdrop for their own logo and initiative 

brief. Since these meetings had a more bidirectional character, i asked if the two guidelines i was 

proposing (finding out what made us proud and how can we tell the world about it) were relevant 

and if they were interested in these topics and how they were being stated.  

The youth from these groups expressed their interest in utilizing social media as a way to 

disseminate the project outcomes. They also highlighted the importance of focusing on learning 

video editing skills and to focus the content of the videos on life experiences of people from the 

city. We agreed i would try my best to bring guest lecturers to talk about the audiovisual 

techniques. They also highlighted the importance of making it clear to the youth that the spaces 

they had at the NGO offered a rare and valuable opportunity for personal and professional 

development, they wanted to make this project an opportunity to bring participants closer together. 

They also offered bringing participants from outside the NGO that were in contact with them 

through their own initiatives. 

Besides the accords reached with the participants, there were also the accords i had to make 

with the NGO. Although i had been granted permission to reach their participants and to use their 

spaces, all of our conversations up until this point had been only virtual. On my first meeting in 

person (this in a Bolivian context changes the tone of a conversation, making it more personal and 

casual) they asked how my intervention would impact their operations and if there was a way they 

could benefit from the project; it was only fair for the resources they were sharing with me. We 



34 

 

agreed that workshop photographs would be uploaded to their intranet as a way to show initiative 

diversification to other branches of the NGO based around the world. Additionally, i would design 

a research project for them to analyze the data of all the feedback surveys they took since the 

beginning of their operations. This ended up being an unrelated parallel project that consumed a 

lot of my time. Although offering that time constituted a fair exchange, given all the access they 

allowed me to their resources. The discrepancy in priorities would conflict with my main project 

in further stages. 

The Workshops 

The week following the introductory presentations i assembled 2 WhatsApp groups which 

would become the main form of communication between participants regarding the project. The 

creation of two separated groups followed the schedule division dictated by participants’ 

availability; the sessions would be two hours long, conducted once a week, with a group in the 

morning and one in the afternoon. In this instance, having knowledge about the most used form of 

communication by this demographic proved to be essential. Bolivian mobile communication costs 

are the highest in the region (Cable.co.uk, 2019) and therefore, calls and SMS are too expensive 

for the average person. Access to home internet is rare, which leaves emails out of the way too. As 

a response to this, mobile carriers have created micro plans to buy small pre-paid megabyte 

packages on demand; in this context the instant message application WhatsApp has become the 

norm among most Bolivians, particularly youth, with mobile carriers offering specific data 

packages for use only with the application.  

The groups were created as a way to coordinate the activities of the workshop, but additionally 

given the multimedia capabilities of the platform, it was the most useful medium to share the 

audiovisual content the participants created during the project. 2 out of the 53 participants didn’t 
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have phones with internet capabilities, therefore, initially a Facebook group was created to share 

media content and project updates. Nonetheless this was soon abandoned due to a lack of 

participation on that platform; instead, participants with no phone accessibility paired up with other 

participants to share a device. 

Before the first session started, i handed consent forms to all participants, i read it out loud and 

answered all questions posed. The consent form included acknowledgement and consent to be 

audio recorded and filmed occasionally, requiring verbal consent every time this would be done. 

Participants could also opt out of the project whenever they wanted without previous notice or any 

additional steps. As participants of the project, youth were promised a certificate by the end of the 

workshop series stating the number of hours they had committed to it. Certificates are a very 

valuable asset in Bolivian context, particularly for youth who are just integrating themselves into 

the job market. Employers prefer verifiable additional training and experience, especially if issued 

by international institutions, often judging CVs for the number of certificates included with them. 

I know this first hand both from experiences as a youth in search for employment and as an HR 

employee in Bolivia. In this case specifically, participants were already part of an alternative 

training program with these characteristics, which made them a group who particularly attributed 

value to this aspect of their participation.   

The first session was dedicated to defining what we wanted to do and how were we going to 

achieve it. The setup of the session was a big circle of plastic chairs so we could all face each other, 

with a whiteboard, a computer and a projector. By this point, after all the introductory meetings, 

there was a clear demand from all participants to have audiovisual training so i brought a guest 

speaker to the session, a filmmaker friend of mine who would also record pieces of the sessions to 

use as material for a final video-documentary of this experience. 
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We started with an ice-breaker dynamic in which we would all be standing in a circle, the first 

person would be holding a ball of yarn, would pick up a card, write their name on it, and answer 

four questions related to themselves, what made them proud and their expectations about the 

project. After that, all the group would salute them by their name, they would put the yarn behind 

their neck and throw it to the next participant who would in turn do the same, thus creating a web 

between the participants that slowly drew them closer. Once everyone had their turn, the dynamic 

was debriefed explaining how the yarn symbolized bonds created while sharing about ourselves, 

our stories and our hopes. We finally traced the yarn from the other end with each participant 

keeping a bit of it, which they would attach to their name card and would use for the rest of the 

workshop as a reminder of the shared space we would actively construct. Starting with a dynamic 

of this kind was very important because it physically and symbolically drove all the group closer 

and established the basis of a safe space in which to share personal information with trust, and 

cultural information with accountability. 

Since we first had to figure out what pride meant to us, i introduced the idea of recursive in-

vivo categorization of photographs taken by the participants as a way to distill a core concept after 

passing it through various filters, while at the same time learning about visual language. This 

method idea was in an attempt to integrate a photovoice (“a qualitative method where individuals 

provide insight into how they conceptualize their circumstances through photographic images and 

stories”) and concept mapping (“a mixed- method participatory technique where a group 

systematically organizes and represents ideas solicited by its members”) methods (Haque & Rosas, 

2009, p. iv) within a Grounded Theory methodology (a “general methodology… [where] theory 

may be generated initially from the data” (Strauss & Corbin, 1994, p. 273)).  The participants 

agreed with the idea and asked to learn photography basics simultaneously, in addition. Therefore, 
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on the spot our guest speaker shared some basic notions of photography, tips about focal points, 

and phone photography advice such as free applications for shooting and editing.  

We also decided to attempt an exercise, sharing the one picture on our phones at that moment, 

of which we felt proudest. After a moment to choose the right picture and a brief explanation on 

how to name and assign categories, photographs were sent through the WhatsApp group and 

projected for the entire group to see and comment. Once the photo was revealed all the participants 

had to guess what the person sending it felt proudest about, trying to delimit their comments to 

categories, then the owner would explain what the real reason behind it was; all the while 

categories coming from this interaction between participants and audiovisual material were 

recorded on a list in a whiteboard for all participants to see. Participation through the WhatsApp 

platform also helped keep a record and manage participants’ contributions. By the end of the 

exercise we had a long list of words, some that came out recursively, and we attempted to organize 

them according to their frequency and relevance to the topic of pride. We concluded the session 

with a semantic map emerged from participant photos and collective analysis that revolved around 

the notion of pride. Participants commented about their satisfaction with the results and their 

surprise about how the process worked. We then decided we would try to have a similar format 

every session, with a time slot dedicated to learn about photography, then share material and then 

analyze it. Because we discussed the importance of experiential practice to progress in 

photography, we also deemed necessary to have assignments every week related to new skills 

learned and topics treated, these would provide the weekly material to analyze every session. 

An unrelated but not negligible logistic part of the workshops were snacks for the participants. 

Being two-hour sessions, we had a 10-minute break at the middle of every session and 

refreshments were needed. Because food security is also an issue in El Alto (Paz Méndez, 2007), 
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i brought fruit and local milk-based drinks as snacks for the first session in an attempt to also 

promote healthier food habits. After running this by the participants, they said they were grateful 

for the food and appreciated that this was not the proverbial biscuit package given by every NGO. 

Although they also mentioned as a joke that it would be even better to get salteñas (a local 

empanada, food staple of the city). We agreed to have those as a celebration by the end of the 

workshop. It is important to care about logistic details like this one to tend for a relationship that 

is in its early stages. Seemingly simple stuff as snacks, if given some thought, can be a token of 

appreciation; more so if participants are taken into account and asked for their opinion. Having a 

say in even the smallest logistic decisions provides a sense of ownership and consequent 

appropriation of the project. 

Just as it happens when developing a friendship or any other social relationship, one cannot 

expect to define all the terms and conditions that will define the character of the interaction in just 

one session. Because of this intrinsic property of interacting with other humans, the details of the 

project had to be constantly revisited and tweaked. Moreover, although we had all agreed to 

participate and had a somewhat defined main objective, the actual steps to reach it were still 

somewhat uncertain. In terms of the planning the workshops, this translated into envisioning every 

session, creating all the required materials and contacting all the required people from one session 

to the next, less than a week time. 

Our weekly sessions continued with this format of constant revisiting for the first four weeks. 

We covered the topics of image proportions and focal points, composition, angles, planes, camera 

movements and some history of the photography/film technology. With this knowledge the 

participants created photo compositions, visual narratives, verbal narratives to describe images and 

their first Lumière minute. We also used different approaches for the categorization of this material 
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including real-time interactive word clouds and semantic map overlapping besides our usual 

whiteboard. By the end of the four weeks, the data analyzed reached a saturation point, that is, 

categories that emerged from the in-vivo process started repeating themselves with very much the 

same preponderance and relationships between them. We reached a consensus on what the concept 

of pride looked like (its “definition”) so the objective of the research leg of this project was 

reached. The question, “what are the narratives of cultural pride amongst youth in El Alto?” had a 

robust enough answer and i had enough video footage at the point to compile a short documentary 

video and still meet my other original objective of making the findings accessible. So, the project 

could have theoretically ended there. i had reviewed some literature, devised a preliminary project 

structure, made the connections with the institutions/population, put myself in the field, negotiated 

a project structure with the El Alto participants, undertaken the bare minimum  part necessary for 

the project, gathered data samples that could have been extracted without further ado and was 

technically ready to leave, try to justify something to the university, and write about the findings. 

But beyond collective participation in the sessions, that would not have been a collectively led 

project (in fact i think i wrote more consecutive “I”s in this paragraph than anywhere else in this 

document!). Leaving then would have betrayed the participants’ trust and expectations, and 

although possible from a practical point of view, it didn’t make sense ethically. This made me 

think that the proposed research question was no longer the most important goal, and by relegating 

it to the background it could actually be enriched. 

Precisely by the fourth session, after presenting and analyzing the Lumière minutes brought by 

the participants, they suggested we should produce various shorts instead of just pictures, or one 

overarching documentary, as we had considered until then. Participants mentioned that now that 

we had a clearer concept of pride, it was time to talk about it. 
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Usually not mentioned because of its assumed obviousness, it was incredibly helpful to keep 

field notes as the project developed. These notes not only included research insights or data 

collection, but scheduling spreadsheets and budgets. In the seemingly chaotic and free 

environment of an unstructured collective led project, organization is of paramount importance to 

keep the emergent structure bind together. Allowing room for creativity and improvisation does 

not equate to disorganization and carelessness for details, quite the opposite in fact. 

Since shooting and editing video requires more time and planning than what we had been doing 

up until then, we established a clear timeline by which we expected to envision, write, shoot, edit 

and finish the shorts. Starting on week five participants shot one short scene on the topic of pride. 

A lot of interesting new ideas rose up which showed the appropriation of the pride concept we 

collectively worked on through the individual lens of each participant’s lived experience outside 

the workshop. As an example, one of the participants shot a scene depicting a Rutucha, an Aymara 

ritual in which a baby has their hair cut for the first time after around two years of being born, this 

marks their coming into the world of the living and is a big celebration (McFarren Avilés, 1997). 

This experience also served to show participants how difficult it is to shoot a short film with just 

one person while keeping a good, steady quality of the material, and the importance of planning 

ahead to ensure a clear narrative that conveys the desired message. Particularly in the 

aforementioned example, as well as for other participants who wanted to show Carnaval de Oruro 

(a local, annual festivity with big displays of folkloric dances and music), it was additionally 

important to note that some desired short subjects were phenomena that occur only in specific 

moments or places and that re-enacting them in a convincing way would be far from the scope of 

the project. Planning ahead of going out to film proved valuable to focus effort and resources. 
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The following weeks we covered detailed descriptions of images and the planning required 

before shooting by learning how to write a storyboard, how to communicate dispensing of the 

spoken/written word through visual language and the major roles in a film production. Participants 

were then divided by affinity in groups of 4-6 people and self assigned essential roles that were 

filled to make sure every element of their short was covered (direction, sound, cinematography, 

edition). During weeks 6 and 7 each group wrote a storyboard that was shared with all the 

participants in active writing workshop fashion, to identify flaws, lack of clarity in conveying their 

message and integrating comments and suggestions from their peers and guest speakers. After 

rewriting the storyboard and in some cases even before, participants started shooting their material. 

For some of the groups this meant visiting remote locations, which enticed them to plan holiday 

trips with friends and showed an interesting and nice overlap between the responsibilities for the 

project and their personal life and leisure moments. On the other hand, this also meant rethinking 

some stories due to financial and time constraints of some of the participants. 

Some groups started over, encountered logistic problems or split along the way. By the 8th week 

we started to work on the edition of the material, for which the NGO facilitated the access to 14 

personal computers with video editing software. The participants had previous experience working 

with video editing apps on their phones through the early stages of the project, and it was pleasantly 

surprising to see the ease with which they transferred these skills to a more complicated computer-

based software. Participants were constantly reminded about the importance of correctly crediting 

all parties involved during the development of each short. By this time all tasks started overlapping. 

There were adjustments made to the original storyboard to accommodate new interesting 

incidental footage or to make up for deleted scenes. At the same time, some of the new ideas born 

from this rethinking exercise had to be shot then and there or, during the editing process, the quality 
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was deemed insufficient, making participants want to shoot scenes again. All this chaos was 

combined with the time constraints of finishing the project within the time limits that we had set 

and were dependent on participants’ availability for the remainder of the project. Therefore, in the 

last two weeks of the project, we increased the number of weekly sessions to twice or thrice a week 

depending on the needs of every group. i made myself available at whatever time or day to meet 

at the NGO facilities and work through the material in what resulted being extended hours most 

of the time. 

At this stage of the project, from the original 53 participants, only 20 remained, divided in 6 

groups, of which 14 were truly consistent along all the activities and had demonstrated a stronger 

commitment with the project. Therefore, during the long editing sessions i asked these 14 people 

if they would be willing to participate in individual semi-structured interviews. i was worried this 

would create some conflict with the participants that were not selected for the interviews, so i 

decided to ask them what they thought about this situation. Most of the remaining 6 participants 

acknowledged their intermittent commitment to the activities, and interestingly highlighted the 

pressing issue of editing the shorts; expressing the importance of them taking a steady role at that 

task in the moment, while their peers participated in the interviews. Only one of these participants 

asked to be included in the interviews to express his view and, of course, he was. 9 interviews were 

conducted in the end. 

Participants gave verbal consent and were audio-recorded on a series of questions about their 

experience so far through the project, highlights, drawbacks, and advice on what could have been 

done differently in their opinion. The interviews were half an hour long on average, and from the 

feedback of the interviewees, they felt very familiar and colloquial. Some of them expressed they 

were nervous coming in the interviews and didn’t expect for it to be that comfortable. i felt very 
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emotional and proud hearing participants warm words and gratitude expressed through their 

answers. i felt validated not only as an instructor or colleague, but also valued as a friend. As part 

of the interviews, participants were asked if they were interested to partake in a second round of 

interviews this time video-recorded in the locations they had mentioned as a source of pride. Not 

all participants were interested, some of them were interested but had other responsibilities or 

schedule conflicts and declined the invitation. In the end 6 participants agreed to be video 

interviewed. 

By the end of week 9, all the remaining groups, 5 in total, had finished editing their shorts, 

named them, and were ready to upload them to YouTube. We held a final session in which we 

covered basic tips of social media management and created a collective YouTube account to which 

all participants could have access. i committed to subtitle all videos in Spanish and English to 

make them available to a wider audience. We celebrated our efforts by eating salteñas and 

congratulated each other for all the hard work done. We were proud of the work on pride. We spent 

the rest of the session reminiscing about our experiences during the past two months, discussing 

the importance of sharing this pride narratives, and biding farewell to our now traditional weekly 

space. That weekend we filmed the interviews on location. 

The process of filming the interviews was an experience in itself. Just to start, logistically 

speaking, it was the hardest part of the project. This was the first time i had to work outside the 

NGO facilities and had to figure out every single element from food to equipment to transportation 

in a place i was not familiar with. Fortunately for me, i have a good network of people from all 

walks of life in La Paz and managed to assemble a whole film crew willing to work basically ad 

honorem, a car to transport some people and all materials, and a hired taxi to transport the 

remaining people and to help us navigate the land. An interesting side note here is that even though 
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participants know their city very well, owning a car is not a regular thing in El Alto, therefore they 

know what bus to take to get to all places, but were not able to give directions to drive there.  We 

started by drawing a map and planning the best route to cover all locations in the best way possible, 

some of which were on opposite ends of the city. 

Despite the logistic complications, this experience was one of the most rewarding ones from all 

the project. We got to bond in a completely different way, i was welcomed to the participant’s 

living space by picking them up from or near their houses and we were thrown in a concrete 

problem-solving situation together when we had to figure out how to get from A to B or coordinate 

to meet all the people. Participants also gave their input on how and where to place the camera 

with their newly acquired knowledge, and at the same time were able to see professional people in 

practice using the techniques they learned and recently tried. In fact, this was one of the questions 

of the interview, to compare their experience as filmmakers to this experience as interviewees. On 

one hand, participants felt important to be considered as the focus of attention of a documentary, 

but interestingly they all downplayed their efforts in comparison to the film crew mainly due to 

the difference in attention to detail and the equipment used. 

The locations were all stunning and the accompanying reasons as to why the participants had 

selected them related to the collectively developed concept of pride seamlessly. We had a beautiful 

day with dramatic weather changes, ranging from warm sunshine to snow and back to warm rain, 

all in one day. A staple of the city. One very interesting moment caught on tape was when one of 

the participants asks me what i am proud of, what does pride mean to me. This shows in the 

documentary something the rest of the participants had demonstrated before as well: appropriation 

and internalization of the process of inquiry to discover what pride means. At the same time, it 

made me feel part of the project in an equalizing role, it made me feel anyone who had formed 
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part of this process could claim the role of the facilitator and direct the research, it made me feel 

the shared sense of empowerment was truly established. 

Parallel to this workshop, most of the participants had been attending a series of workshops on 

entrepreneurship facilitated by the NGO’s staff. The total duration of this cycle of workshops 

determined the deadline for ours too, as most participants involved in both activities would not 

remain available past that date, which coincided with week 10 of our project. Given all shorts had 

been finished in time surpassing all obstacles, i coordinated with the NGO to include a screening 

of the shorts as part of the closing program of their workshops. All five shorts were presented at 

the final session in front of the original cohort of participants, the NGO staff and additional friends 

and colleagues that did not originally sing up for this project. It was also an opportunity for the 

group of the morning to see the shorts created by the group of the evening and vice versa, such 

exchange had not happened formally at any point during the whole experience.  

The shorts were very well received and acclaimed. After every short was screened, for the ones 

the creators were present, they were given a space to talk about their stories and their experience 

filming/producing it. Some of the people in the audience openly expressed their regret for missing 

out on this experience. There was a question and answer period for the creators. Overall, having 

the space to receive such peer recognition also created a source of pride, which was our topic for 

closing the activity: how sharing narratives of pride strengthens the sense of pride in those who 

share them. 

The Drawbacks 

Unfortunately, not everything is holding hands and agreeing on social construct definitions. It 

is also important to talk about the obstacles that emerged throughout the process and that are only 

natural when implementing an idea in reality. To begin with, there were problems with the NGO 
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and the space being used. Although remarkably helpful with everything we needed logistically, 

this project was definitely not a priority for the NGO. It was accepted under the prospect possibility 

of showing through audiovisual media that there was an engaged attitude and constant activity 

from the participants in NGO-related activities to report back to the main offices and founders in 

Ottawa, and other branches around the world. Therefore, in more than one instance there were 

conflicts regarding the use of the spaces, double-bookings, closed rooms, and activity overlaps. 

Every time one of these conflicts would arise, i would have to improvise or in the worst cases 

confront the staff, eroding our relationship. Fortunately, i also had a personal relationship with 

most of them and could solve our differences over a shared meal. The importance of the informal 

channels was significant. Additionally, to be granted a space in the NGO i had to conduct an 

additional research project compiling their data of the previous 3 years to determine indexes of 

impact and success in the implementation of their programs. A task that demanded a lot of time an 

effort, both limited resources when one is doing field work abroad but necessary as part of the 

negotiations requires by the condition of visitor. All of the above critique to the NGO is at an 

institutional level. Individually, the local staff was very engaged and truly cared for the 

participants. 

The lack of punctuality was another challenge, one i tried to address from the beginning of the 

project. There is such thing as a generalized cultural behaviour of lateness, so prevalent we 

colloquially call it “hora boliviana” (Bolivian time), expected from menial appointments like 

meeting with friends to legislative matters like parliament meetings. Starting on the second session, 

we had to establish rules about punctuality. The participants suggested a margin of 15 minutes 

from the start of every session, after which we would close the door and not admit anyone else in. 

Nonetheless, even if some participants showed up as late as one and a half hour late to a two-hour 
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session, some of them had been through a two hour commute (although with poor time 

management) just for this activity, and felt unmotivated to continue as participants if it meant that 

much hassle. Therefore, we abolished that rule in the next session and replaced it with a dare, like 

dancing or singing in front of the group if one would arrive late. The difference and perceived 

disproportion of the consequences of arriving late for different people, although circumstantial, 

made some participants feel they were not being treated fairly. The time constraint in general was 

perceived as demanding too much commitment to some other participants. All these factors 

affected attendance negatively. 

The fifth week of the project coincided with the soccer world cup. This is an example of an 

unforeseen and uncontrollable external factor. Fútbol (soccer) is the most played sport in South 

America and the world cup every four years is a major phenomenon. People would be given 

holidays from their jobs, schools would modify their schedules, exams are cancelled, meeting 

rooms at offices modified, all to be able to watch the matches. Our project was not going to be an 

exception. Needless to say, for the four weeks it lasted the participation severely diminished and 

even some of the participants who were present were watching or listening to the match while in 

the sessions. Because this happened during the most intensive part of the workshop (separating in 

groups and starting to shoot material), some participants who wanted to reintegrate after the fact 

were not able to do it. Participation was reduced in around 60% due to this. 

Another external and unpredictable factor was a series of protests by the University of El Alto 

(UPEA) against the government due to a funding scandal. The protests lasted for around three 

months and were mainly pacific within the realms of Bolivian protests. Nonetheless, at the peak 

of the conflict it became a very violent confrontation in which a student was killed by the police. 

The Bolivian government, being the joke it is, claimed that the responsible party for the murder 
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was another protestor who shot a glass marble with a homemade firework (Corz, 2018). Using the 

techniques learned on the workshop, me and group of friends filmed a video recreating the 

government’s claim and demonstrating how ridiculous it was to assert such a thing. The video 

went viral on local media sparking a chain of events that resulted in the government changing their 

allegations, and the eventual arrest of a police officer. Because of the proximity of the NGO 

facilities to the center of the ongoing conflict, all activities between weeks 4 and 5 were cancelled, 

resulting in the project having one less weekly session. In project terms, this ended up signifying 

a divide between the pride concept developing/analysis phase and the creation of the participants 

material. Nonetheless, it also served as an opportunity to demonstrate the power of communicating 

narratives through an accessible format. 

An additional obstacle to this project was my absolute lack of experience and skills related to 

audiovisual production. On one hand, having guest lecturers filled this gap while simultaneously 

adding credibility to the project by presenting professionals to the participants; on the other hand, 

it complicated the situation at the time of editing the final documentary because i could not have 

any real control over the outcome and was totally dependent on the help of a friend. Because of 

the constraint budget the remuneration for the guest speakers was very low. Given the fact he was 

doing the work almost for free, he wasn’t always available or had the best disposition to go through 

hours of footage. Despite the fact i did my best to signal detailed markers in the raw material, the 

final edition was dependent on his work. We went through three revisions before reaching a middle 

ground between what i wanted to achieve and how much effort he was willing to put in this. The 

final cut was uploaded to YouTube in the same channel as the participant’s shorts and called Bien 

Orgullosx (in Spanish, some activists groups replace the last letter of some words with an x to 
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bypass the need to assign it a gender (Acosta Matos, 2016)) in an attempt to use inclusive language 

and acknowledge the diversity of participants involved in the project.   

PPRESENTING AT THE GRADUATION and YOUTUBE VIEWS 

After the first version of the documentary was finished, it was sent to all the participants who 

made it to the end of the project to receive their input and make the necessary changes. Three 

iterations of this process were made, through all of which we tried to include all the suggestions 

received. Once the final cut was ready it was uploaded to YouTube and sent to all participants 

through WhatsApp, and they were asked to share it widely.  

On July 31st, two weeks after the screening of the shorts to all the participants and the NGO 

related people, there was a graduation event to commemorate the achievements of the NGO 

participants who finished their workshop series. Authorities from the NGO board, the different 

tertiary education institutions to which some participants attended and even representatives of the 

local government were present that day, not to mention the extended family of most of the 

participants. The documentary video was screened during the graduation for everyone to see part 

of the process we went through. i read a little speech congratulating all the youth and thanking 

them for participating in the important task of sharing a message of pride. At that moment the 

video had over 200 views and was watched in various countries around the world. These statistics 

were very impressive to the attendants who cheered the results of their effort. All participants that 

had been involved in the project, even those who attended only the first session, were awarded a 

certificate detailing the number of hours they dedicated to the project. As mentioned before, 

certificates are an important asset in the Bolivian job market, especially if associated with an 

international institution (like Queen’s University) and mean a lot for entrepreneurial youth in 

search of accredited experience. 
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This experience, even if only in its methodological implication meant so much more for me 

than a recipe describing how to reproduce similar experimental conditions or to provide elements 

to validate it as a scientific endeavor, that could be covered by the first page of this document 

alone.. It was a beautiful experience through which i met incredible people, i made friends, i visited 

new places that are now embedded with particular meanings, i learned about photography and 

video editing techniques, and i learned from others about myself trying to prompt them to share 

with me what makes them proud of who they are. 
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CHAPTER 4: SECOND THESIS ARTICLE: PRIDE, ANALYZING THE 

SIGNIFIER 

INTRODUCTION 

“These are the things we’re trying to break with this music, this art and culture of hip-hop. We 

want to make the people proud of being Bolivian”9 – Abraham Bojórquez/Ukamau y Ké 

(Breitburg-Smith & Webbin, 2006) 

 

Through their 2006 film Todos somos guerreros (and more recently Ukamau y Ké (Ramírez, 

2017)), Breitburg-Smith & Webbin continued to share, this time in audiovisual form, a narrative 

of pride from El Alto that was already transcending borders with the music of Ukamau y Ké and 

that would give testimony of the strong and particular Alteñx10 identity. For Alutiiq Scholar Gordon 

L. Pullar (1992), pride is a form of learning and celebrating cultural heritage, which helps create 

an ethnic identity. The sense of ethnic pride can be understood as “a particular aspect of ethnic 

identity that represents positive attitudes toward one’s ethnic group” (Phinney, 1990 in Hernández, 

Conger, Robins, Bacher, & Widaman, 2014, p. 696). Furthermore “Research shows that feelings 

of ethnic pride relate to positive development for ethnic minority youth, either by directly 

promoting competence and well- being or by functioning as a protective factor against risk and 

adversity” (2014, p. 696). As seen in Pullar (1992) there is a direct correlation between notions of 

ethnic identity and cultural pride. In the context of El Alto, a young satellite city bordering 

 
9 Original Spanish text: “Son esas cosas que intentamos romper, con esta música, con este arte del hip-hop, con esta cultura. Queremos hacer 

sentir orgullosos a la gente de ser bolivianos” (Abraham Bojórquez in Breitburg-Smith & Webbin, 2006) 

10 Genderless nomen gentilicium for people from El Alto city in Bolivia. 
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Bolivia’s seat of government La Paz where this project was conducted, ethnicity is an undeniable 

factor that constitutes an identity rooted in place and customs, however, this is not the only nor in 

every case the most preponderant factor when mapping what cultural pride means for Alteñx youth. 

Although it is possible to generalize “that humans universally display and recognize the 

nonverbal expression of pride,… different cultural groups have different conceptualizations of the 

meaning associated with this expression, and may experience different subjective feelings of 

pride” (Shi et al., 2015, p. 61). In this understanding, adhering to a definition of pride is not enough 

to account for the nuances in the cultural or individual understanding of such a concept, if it is not 

situated in a specific context. Additionally, the word pride can be loaded with a pejorative 

connotation, Shi et al. characterise pride as a universal emotion in the human repertoire, comprised 

of two distinct conceptual and experiential facets, “the first facet, labeled ‘‘authentic pride”, is 

reliably associated with feelings of confidence, self-worth, productivity, and achievement. The 

second facet, labeled ‘‘hubristic pride”, is reliably associated with arrogance, egotism, and 

conceit” (2015, p. 61). The understanding of pride in this project was mainly aligned with the 

characteristics described by these authors as “authentic pride”. The following is a personal analysis 

of the data gathered during the project with the intention to define what pride means for the group 

of participants that were part it. Three stages of data gathering will be analyzed, in-vivo 

categorization done alongside the participants during the workshops, audio interview excerpts 

done at the end of the workshops and YouTube shorts done by the participants as a capstone project 

to the workshops. Through the analysis i11 aim to answer what are the narratives of pride amongst 

youth in El Alto. Additionally, i explore whether the collective construction of a pride definition 

 
11 All first-person singular pronouns in this document will remain un-capitalized as a personal statement to shift the emphasis from the individual 

and the importance of their opinion. In Spanish, my native language, this is not a grammatical requirement and i have always felt uncomfortable 
having to confer special importance to myself as an enunciator. i drew inspiration from gkisedtanamoogk (2010), the first instance where i read 

the first-person singular pronoun intentionally uncapitalized in English. 
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and pride narratives changed the participants notions of pride, and what were the channels chosen 

to disseminate our shared knowledge in an accessible way. 

WORKSHOP SESSIONS 

During the first session participants were asked to share what they considered the best picture 

they had in their phones in that moment. Every picture was presented to the whole group and their 

peers were asked to communicate what they thought the message being transmitted through that 

image was (i.e. what was the story behind the picture and why did the person who selected it 

thought it was the best one they had, what made them proud of it). Participants were asked to try 

and condense their ideas in one or two words. An in-vivo categorization process resulted of this 

dynamic, which is “the process of coding emerging from data… Any word or phrase in the data 

could become a title for a category” (Kuş Saillard, 2010, p. 4) and it elicits “terms used by the 

social actors themselves (Lindlof & Taylor, 2002, p. 220)” (in Warnock, 2010, p. 52). All 

categories mentioned were listed in a whiteboard (Fig. 1). 
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Figure 1. In-vivo categorization - Week 1, Morning group 

Categories with higher frequency were underlined to show the number of times they were 

mentioned by the participants when analyzing the photographs. This first exercise helped to 

familiarize participants with the analysis process and to foreshadow the coming work to be 

undertaken with the material produced by them (i.e. photographs and videos). No clear concept 

was achieved in this session, but participants reacted favorably to the method.  

As explained in the methodology document, the subsequent sessions would assign 

photography-related tasks to the participants each week, following particular guidelines each time. 

The material produced and brought by participants each week would constitute the data to be 

analyzed collectively. During the next session (week 2), 39 photographs taken with specific 

composition guidelines were presented, between 1 and 3 per participant on whatever subject they 

would feel proud about. Following Grounded Theory’s approach of Constant Comparative 
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Method, “meaning that data collection and analysis occur concurrently” (Warnock, 2010, p. 54), 

another categorization was done based on new data gathered and the results of the first one. 

Another in-vivo categorization process took place in the same fashion (Fig. 2), which was later 

organized according to how participants perceived the relationships between categories (Fig. 3 & 

4). 

 

Figure 2. In-vivo categorization - Week 2, Afternoon group 

As mentioned by Haque and Rosas, concept mapping is “a mixed- method participatory 

technique where a group systematically organizes and represents ideas solicited by its 

members.”(2009, p. iv). As in the previous session, categories were written down in a list and 

underlined to highlight their frequency. A hierarchy of categories was developed based on this 

frequency. Categories were then arranged with different proximities around the concept of pride 

as an initial mapping to show said hierarchy in a graphic way.  Given this process happened as 
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part of the group interaction with the participants, some adjustments to the mapping were 

performed in-situ depending on the opinion and general consensus of the group. Out of the group 

of underlined categories, some were chosen as nodes to amalgamate subcategories with more 

hierarchical distance from pride according to the participants opinion. The chosen categories can 

be seen enclosed in squares (Fig. 2). By the end of the session with each group, a general map was 

arranged (Fig. 3 & 4). This map was then digitalized to be presented on the next session (Fig. 5 & 

6).  

 

Figure 3. Initial category mapping - Week 2, Morning group. 
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Figure 4. Initial category mapping - Week 2, Afternoon group. 

Both in Figures 3 and 4, nuclei of significance started forming around the concept of pride. 

Given that this was just the second categorization iteration, these nuclei were still not well defined 

and shared many subcategories between themselves such as libertad (freedom), pasión (passion), 

comida (food), arte (art) and turismo (tourism). The map portrays concepts emerged from the 

participants’ interaction. The concepts are not yet defined at this stage and are quite mobile through 

the high number of connections and lack of definitive organization. This is expected from a visual 

representation of early stages in the categorization process and is important due to the foundations 

it lays for the subsequent stages. The map shows the critical step of defining different levels of 

proximity to the main concept of pride. These differing degrees of proximity helped distill a clearer 

concept of pride in future iterations and presented the participants with a visual representation of 

a hierarchical conceptual model that they had generated by themselves. In order to ease the process 
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of comparing the category maps, the results of the weekly collective categorization were 

digitalized to add clarity. The result of this is Figures 5 and 6. 

 

Figure 5. Digitalized category map - Week 2, Morning group. 

 

Figure 6. Digitalized category map - Week 2, Afternoon group. 
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It is clearer in these images that so far, we have three hierarchical levels of category aggregation. 

At this stage, with the exception of the relative distance between a category and the nucleus of 

Pride (which represents its hierarchy), the position of the categories within the concentric circles 

is arbitrary to make the best possible use of the space and does not convey any particular 

information. Color in boxes surrounding the categories and the lines that link them is used in the 

digitalized maps to help make the hierarchical distinction easier. Commonalities between the 

morning and afternoon participant groups can be drawn starting from this early moment. In the 

closest concentric circle, categories with higher hierarchy of importance in relation to the concept 

of pride, such as Cultura (culture), Identidad (identity) Naturaleza (nature), Historia (history) and 

Familia Amigos – Amistad (family, fiends - friendship) are shared between both groups as 

significant poles. There is also Vista (view) in the morning group which is comparable to Paisaje 

(landscape) in the afternoon one. However no clear nuclei are defined yet. That is to say, no 

categories of the highest hierarchical level have clearly stood out as nodes around which other 

subcategories concentrate. Therefore, the concept of pride remains blurry in a cloud of concepts 

surrounding it without clear relations to it. Evidently, as mentioned before, not all associations are 

clear; subcategories with more connections than some of the main categories show that 

relationships between them largely remain defined in relation to each other, rather than in relation 

to pride, the target of our definitional project. Additional material analysis in the following sessions 

helped clarify these links. 

So far, we had been recording the participation through WhatsApp messages, in order for all 

participants to be able to participate almost simultaneously and in hopes of bypassing crowd 

shyness. To add variety to this format, which can grow dull quite fast, the following session we 

used live word clouds, through which participants could virtually create a category map in real 
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time in reaction to the material brought by the participants. These word clouds show the number 

of repetitions of each category by increasing the size of the font and locating it closer to the center 

(Annex 1). This additional functionality enabled a double categorization process, as participants 

had to first put forward categories analyzing the material and then, through the word clouds, it 

would be evident which were the predominant categories in each analysis, further creating a 

refined list of categories related to the concept of pride (Fig. 7). The remaining categories were 

then grouped by affinity according to what participants considered common themes, three groups 

were formed in each cohort and they were asked to choose a representative category for each group 

(Fig. 8 & 9). Some subcategories are still shared between nuclei (nodes around which other 

subcategories concentrate) but in this iteration the reason for their pertinence is clearer. Colores 

(colors), Fuerza (strength), Belleza (beauty) and Bolivia were moved to positions between the 

nuclei relating to Nature/landscape and Art/Culture, making evident the link between these two 

poles. 
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Figure 7. Selected categories from the word clouds – Week 3 Morning group (left) and afternoon group (right). 

 

Figure 8. Systematized category map – Week 3, Morning group. 
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Figure 9. Systematized category map – Week 3, Afternoon group. 

In the same way as the previous iteration, the maps developed in the workshops were further 

digitalized to add clarity and were then shared with the participants. Matching colored circles, 

boxes and lines were added to tentatively define relationships between categories and make them 

more. Solid and dotted lines were used to differentiate the relations between the concepts, with 

solid lines meaning higher hierarchy than dotted lines.  Their proximity to the center of the map 

also expressed the hierarchical positioning of the categories  (Fig. 10 & 11). Three nuclei were 

formed in each group. The morning group (MG) gravitated towards Naturaleza (nature), Arte (art) 

and Familia (family); and the afternoon group (AG) chose Paisaje (landscape), Cultura (culture) 

and Trabajo (work). The prevalence of these categories, established as nuclei of significance 

during this stage, relate back to the previous iteration in which the common categories between 

the two groups included precisely Culture, Nature, Family, fiends/friendship and Landscape/view, 
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evidence of a progressive saturation of the data. Parallels were drawn between the two sets of 

nuclei as both Work and Family deal with everyday interactions with people, and the themes 

covered in Culture and Art are quite similar in essence. The Nature category (MG) which includes 

Landscape (AG), is evidently the strongest link between both groups.  

The data collection medium influences the data gathered. In this project’s instance, the medium 

utilized for data gathering (photography and video), forces the subject to point their cameras 

towards an object worthy of attention in order to produce appealing material. This intrinsic quality 

of the medium overlaps very well with the pursuit of a material manifestation of pride: a 

subject/object that channels the sentiment of feeling proud, “something you would feel proud of 

sharing”. To this effect it is worth considering that the questions about pride were not always 

neutral (e.g. “what are you proud of”) but usually slightly leading (e.g. “why are you proud of 

being Alteño”) including an evident locality component which could have influenced in the 

preponderance of this nucleus as well. 

The category labels chosen by the participants are important. Throughout the sessions, three 

themes recursively surfaced from the pictures presented as material to analyze. Based on these 

themes, the pictures could be alternatively classified in landscape and nature photography, and 

human subject photography; with the latter classification further subdivided into everyday 

activities (recreational/work) and traditional activities, more related to ritual or special 

celebrations. This alternative classification offers similar information about the proximity between 

the locus of pride and the participant’s perceived position since it classifies the audiovisual 

material in a similar way than what emerged from the participants. Both sets of three nuclei 

emerged from each group can be accommodated to this external classification. Nonetheless, the 

particularities of the participants experiences that were in turn embedded in their media production 
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and their interpretations of these productions, are what propitiated the emergence of certain 

category labels above others. These particular categories became relevant when articulated with 

the particular audiovisual material brought to the sessions by their peers. Even though the 

overarching concept being categorized in these two alternative models is in essence the same, the 

category labels that emerged from the participants interaction are  dependent on the circumstances 

of the group; the lived experiences of each participant and the way the interactions unfold in the 

group setting. Therefore, even if the labels may lack specificity or not always follow category 

labeling principles, keeping them intact is valuable. 

 

Figure 10. Digitalized category map - Week 3, Morning group. 
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Figure 11. Digitalized category map - Week 3, Afternoon group. 

At this stage in the workshop, participants were no longer bringing photographs but video 

footage instead, as per the workshop’s intent to progressively increase the complexity of the 

weekly activities needed in order to acquire photography skills. The dependence of this medium 

on the progression of time rather than looking at still images, demanded the simultaneous retention 

and processing of information, which paired very well with the current process of concept 

mapping, which in turn required attention to the existing category map while simultaneously 

modifying it based on the presented audiovisual material. Because of the similar characteristics 

between both group’s maps, instead of listing categories emerged from the participants in reaction 

to their peers audiovisual creations to further be systematized as we had been doing so far, the map 

from week 3 was projected on the wall to provide a reference of the analysis on the concept of 

pride reached up to this point. The map was projected alongside the videos and categories were 
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either, added, erased relocated or highlighted (a square was drawn around the category with a 

marker to emphasize a higher importance than other categories in the same hierarchical level; an 

in-between level of higher importance) (Fig. 12 & 13). The result was the creation of new in-

between hierarchy levels, some subcategories around the nuclei were conferred more importance 

than others, as well as categories on the periphery. One of the nuclei in the morning group’s map 

changed, switching Art for Culture and therefore drawing more similarities to the afternoon 

group’s definition. All peripheral categories for the Art nucleus (MG) were either incorporated as 

subcategories or disregarded. The subcategories of Talento (talent), Innovación (innovation), 

Folklore (Folklore), Tradición (tradition), Bolivia and Belleza (beauty) were highlighted making  

a relationship with the traditional and folkloric past evident for the first time and with the 

innovative future achievable through the blooming talent of the youth; a concept that would be 

further discussed by the participants. The last two subcategories on the former list are also part of 

the Nature nucleus, in which the categories of Paisaje (landscape) and Vista (view) were 

highlighted. This placement traces back to the original categorization on the first session, coming 

full circle and showing saturation of the data. In the Family nucleus, the central category of Family 

itself was given an emphasis, bringing it even closer in importance to the concept of pride. This 

could be at least in part due to the age of the cohort, at this point in the workshops, primarily people 

between the ages of 18-21, which in the Bolivian context is still a very tender age at which 

individuals don’t have much independence from their families. Amor (love) and Amigos (friends) 

were the next most relevant categories in this component, which also show this juvenile character. 

Nonetheless, all three refer to the pride found in relationships and bonds established with others. 

The category Madre (mother), although located in the periphery of the map, was reemphasized 

showing the importance of this role in relationship to the idea of feeling pride of the bonds 
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established. Deriving from Bowlby’s theory of attachment that “the radius of significant  

relationships  grows  from  primary and secondary caregivers initially to neighbors, teachers, and 

peers [and that w]ith each advancing stage, children whose development was overseen by 

competent and caring caregivers may gain skills in interacting, cooperating, and collaborating with   

an ever-growing sphere of significant others” (Pittman, Keiley, Kerpelman, & Vaughn, 2011, p. 

37), we can see the importance that the figure of a primary caregiver has in the constitution of 

pride rooted in relationships with others. This signifier was further modified to be gender inclusive 

by adding the word Padre (Father) to it. This addition shows the role of the primary caregiver as 

the signifier at play in the relationship with pride rathe than the particular roles of father or mother. 

 

Figure 12. Digitalized category map projected for modifications- Week 4, Morning group. 

The main difference in the developments of the afternoon group is the addition of a fourth 

nucleus, centered around the category of Amor (love). The development of a whole new nucleus 
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at this stage is due to a very particular video brought by one of the participants. So far, as noted 

before, all the subjects/objects of the participants photographs and videos were elements of which 

they felt proud, however, elements they felt proud of showing in front of a crowd as well, with the 

added layer of having to show them in a workshop setting. This meant there was some restraint 

from their part to show “less acceptable” things of which to feel proud. This participant brought a 

video about him and his friends at a club, drinking, dancing, and one of his friends successfully 

making an advance on a girl. When shown to the group, everyone agreed that this portrayed the 

pride of being youthful and of exploring love and relationships; a concept that did not fit in any of 

the components we had so far. Romantic love in Andean Bolivia is a taboo topic, usually reserved 

for talks in the friendship sphere (Pinto Tapia, 2009), and therefore banned from a 

work/academic/workshop setting. The way it surfaced showed the horizontal dynamic and trust 

environment achieved in the sessions. The fact that two of the participants of this group were about 

to get married at this point was conducive to this outcome as well. Similarly to how it was 

discussed for the morning group, age played a role in the definition of pride for this group, whose 

participants were 23 to 28. i believe sharing the same age with the participants also facilitated the 

establishment of transference which is of key importance in the establishment of a relationship 

based in trust.  

Age also influenced the other main difference between the afternoon and morning groups. The 

media subject/objects of the Trabajo (work) component belong to the realm of the everyday 

relationship with others, albeit, due to the age of the participants this relationship has more to do 

with work life. Transporte (transportation/commuting), Esfuerzo (effort), and Deporte (sport) 

articulate as signifiers related professional life. The objects, actions and situations that these 

categories represent serve a similar role of integrating into interpersonal daily affairs but from a 
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different perspective compared to their younger morning group peers, corresponding instead to the 

expected social role of this age group integrated in the workforce. Therefore, i think both nuclei of 

Love and Work can still be included in the pride connotation of the everyday life interaction with 

others and establishment of bonds. Love contributing the additional consideration of the private 

sphere that legitimizes the participants as desiring subjects.  

Comparing the Culture component, shared by both groups, a first difference is the prevalence 

of peripheral categories Altiplano (Bolivian highlands), Aguayo (a traditional textile), Mito (myth) 

and Andino (Andean). These categories are concrete representations of culture and therefore 

accurately categorized with lower relevance in the hierarchy of meaning. There is the addition of 

three new subcategories in this stage of the project, Música (music), Danza (dancing) and Folklore, 

none of which are highlighted but that can be grouped with Tradición (tradition), Devoción 

(devotion) and Talento (talent), shared with the morning group, all of which relate to folkloric 

dances, the religious implications and the pride associated with this cultural heritage recognized 

and celebrated widely by the population and internationally. Folklore in Bolivia is socialized as 

indivisible from pride, through its practice, they produce a gesture of visibility within the 

collectivity and in front of society… constituting a common identity of which they can feel proud12 

(Maronese, 2009, p. 114). The categories reemphasized by the participants are the nucleus itself, 

Culture, Identidad (identity) and Fuerza (strength) which show the importance of defining a 

distinct identity in order to feel proud. This matches with El Alto being a young city in the process 

of defining and defending its identity, youth in El Alto raised amidst this environment are the key 

component to catalyze such vertiginous growth and transformation. As Poupeau puts it “The 

emergence of cultural practices specific to Aymara youth in an urban environment does not mean 

 
12 Original Spanish text: “Mediante sus prácticas producen un gesto de visibilidad dentro de la colectividad y ante la sociedad… construyendo 

una identidad común de la que pueden sentirse orgullosos.” (Maronese, 2009, p. 114). 
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the disappearance of family ties or a brutal break between generations: they tend to reproduce the 

culture of their parents by adapting it to their new spaces of socialization or giving it new 

connotations”13 (2010, p. 444). 

Finally, the component of Paisaje (landscape) which in the other group foreshadows nature, in 

this group grows more inclusive to add the subcategory of Urbano/Rural (urban/rural), which 

together with Fuerza (strength), provide an appropriate transition between identity characteristics 

and their relationships with the surroundings, not only governed by nature but also by human 

transformation in the urban landscape. As Lazar points out “Their ethnic identity shifts as they 

move from the countryside to the city and back again, and the boundaries between the two are 

blurred.” (2008, p. 228). Similar as the idea emerged in the morning group, nested as well in the 

intersection of these two nuclei, the relationship between the traditional and folkloric past and the 

innovative future is further expanded to include not only the youth’s talent but also the 

transforming power of the morphing city as an element of undeniable influence in the 

consolidation of a distinct identity. A feedback loop of transformation that combines influences of 

the city over its inhabitants and vice versa. 

 
13 Original Spanish text:  “El surgimiento de prácticas culturales propias de los jóvenes aymaras en un medio urbano no supone entonces la 

desaparición de los lazos familiares ni una ruptura brutal entre generaciones: tienden a reproducir la cultura de sus padres adaptándola a sus nuevos 

espacios de socialización o confiriéndole nuevas connotaciones” (Poupeau, 2010, p. 444). 
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Figure 13. Digitalized category map projected for modifications- Week 4, Afternoon group. 
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Figure 14. Final digitalized category map - Week 4, Morning group. 

 

Figure 15. Final digitalized category map - Week 4, Morning group. 
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As with previous iterations, the modified maps were digitalized for added clarity (Fig. 14 & 

15). Given that at this point, the modifications were minimal in comparison to the first stages or 

started retracing on previously discarded categories, it was considered that data saturation was 

achieved. At that point participants from the morning group were shown the map from participants 

of the afternoon group and vice versa to compare the results at which we had arrived. Participants 

were asked their opinion about the results of the other group and mostly agreed on the similarities 

between both maps. The difference between the component of Family and Work was particularly 

noted by the morning group who claimed that this was likely due to the afternoon participants 

being older and most of them officially integrated in the work force. Although categorized around 

different nuclei, the concept of innovation, important to the morning group and related to Culture, 

can also be found related to the component of Work in the afternoon group. When consulted about 

the possibility of drawing parallels between the Nature/Landscape and Culture nuclei from the two 

different maps, participants collectively agreed on the similarities despite some peripheral 

mismatching categories which caused disagreement due to the difference of interpretation that 

concrete or more disengaged concepts can produce.   

Overall the concept of pride revolved around three components, the pride in the strength and 

importance conferred to the bonds and relationships with others, built and celebrated in everyday 

life (Trabajo-Famila-Amor nuclei); the pride in the culture which values tradition, mainly through 

the practice of folklore, and a component of innovation/renovation linked to the skills and effort 

that help Alteñxs literally build their future without leaving aside their cultural mark (Cultura 

nucleus); and the pride of recognizing, molding and being molded by the surroundings, being this 

the striking natural mountainous landscapes that surround the city or the urban setting created by 

their predecessors, that just as them, is a testimony of this mix between urban and rural, past and 
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future, tradition and innovation (Naturaleza-Paisaje nuclei). Youth find pride in being the linchpin 

that captures the spirit of their city like no other individual element disjointed from the process of 

change. Being an Alteñx is then being indivisible from El Alto without being limited by it. Being 

proud of being jóven Alteñx, is hopeful and intrinsically a narrative of desire, in the sense described 

by Tuck and Yang (2014). 

AUDIO and VIDEO INTERVIEWS 

Close to the end of the workshop sessions, 9 audio interviews were conducted with some of the 

remaining participants. At this point YouTube videos were almost finished, and participants had 

the opportunity to reflect upon their experiences through the project. One of the questions asked, 

after reviewing more methodological parts of the experiences the participants had through the 

workshops, was “What does pride mean for you?”. As some of the participants mentioned, before 

the process of defining pride that we went though in the workshops, pride was either hard to grasp 

or didn’t have a clear definition, during the interviews, every participant was able to articulate a 

definition of pride. 

Through excerpts of the interviews it becomes evident that all components of the definition at 

which we arrived are manifest in the participant’s discourse, showing the incidence of the 

collective meaning-making process in it. The following text will weave together participants 

voices form excerpts of their interviews with mine to support ideas already exposed in the previous 

section and mirror them in their words. For instance, when talking about pride one of the 

participants says “For me, pride is something that makes you feel… good with yourself. Good with 

yourself for society, it makes you feel good with yourself doing good things, which makes you feel 
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even prouder, being a good person”14 (Participant 7, 2018). This is a sentiment that talks about the 

pride felt in human interaction, which extends both inwards to the person and outwards to the 

society.  

“Pride is something that, first of all, makes us feel good as people, but it goes further doesn’t 

it? … I felt happiness, pride and empathy when I began working for others and not only for 

myself. Pride is to work for the benefit of others alongside others.”15 (Participant 3, 2018).  

It is in this external form that the pride in interaction with others also takes the shape of the 

pride in work, which can in itself be subdivided in the pride felt when accomplishing an 

achievement and celebration of one’s hard work, but also in being humble and putting that hard 

work at the service of others.  

It includes as well, the realization that people all around you have been doing the same, 

dedicating their hard work to create the cultural hard-working nature of Alteñxs: 

 “Pride for me is acknowledging and valuing work, not only one’s work but that of others as 

well. That is pride for me now. After shooting the short I started valuing more the work of many 

people that before would seem too easy or meaningless to me, but now I truly value everyone’s 

work. Not just people like those I filmed, but also construction workers, whom I started noticing 

do such hard work… I didn’t use to value that work, and now I really do. Even the lady who 

sells candy on the sidewalk, going through the weather and stuff. So pride for me now is valuing 

all the work people do, right now the biggest source of pride I have is the work of all the people, 

and I am also proud of our culture because people are hard working, they make all efforts to 

 
14 Original Spanish text: “Para mí el orgullo es algo que te hace sentir... bien contigo mismo. Bien contigo mismo para la sociedad, te hace sentir 

bien contigo mismo haciendo cosas buenas, así me siento más orgulloso todavía, siendo buena persona.” Participant 7 (2018, July 24th). Personal 

Interview. 
15 Original Spanish text: “El orgullo es algo que, primero nos hace sentir bien como personas, pero va más allá ¿no? … He sentido primero felicidad 

y segundo orgullo y como te dije empatía cuando he empezado a trabajar para otros y no solo para mí. Orgullo puede ser trabajar para los demás 

con los demás”. Participant 3 (2018, July 24th). Personal Interview. 
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keep going and to fight adversity. I am really proud of my people, it is beautiful to see how they 

give their best, it is an example to follow.”16 (Participant 1, 2018). 

As it is evidenced in the previous interview excerpt, there is bridging between the pride’s 

definition components, Work and Culture. The links between these different nuclei of significance 

create a weaving of signifiers that organically sustains the place of pride in the discourse. Same 

nuclei can have different connotations as well, given the fact that they can be approached through 

a wide variety of subcategories. The pride in Culture acquires a meaning more leaning towards the 

arts in the following participant’s answer, showing the preponderance of certain elements of the 

collective definition in the individual experience: 

“For me pride is something that we have, a value that makes us different, I mean every 

person, object and place has a value, and it’s not that it could be made into a utility, but by 

using pride you could see in the feelings what is transmitted. It is just like art, the pride that 

comes from art, it can’t be commodified, but it can reflect feelings through music, paintings 

and other forms. For me that is pride.”17 (Participant 8, 2018). 

This participant also mentions how not only people (interactions, friends, family, work) and 

objects (art, traditional artifacts and cultural production) but places as well are a sources of pride. 

“Pride is something we own, and something we can show to someone who is not from here. That 

 
16 Original Spanish text: “El orgullo para mi es saber valorar el trabajo, no sólo de uno mismo, sino el de los demás. Eso es para mí orgullo ahora. 

Después de hacer el corto he valorado más el trabajo de muchas personas que yo decía "ah fácil", "muy sencillo", "nada que ver", pero realmente 

he valorado el trabajo de todos. No solamente las personas como las que he filmado, que hacen pastelería, sino también albañiles que he empezado 

a ver, es wow, un trabajo super arduo… Ese trabajo que yo no valoraba, ahora realmente lo valoro. Hasta la casera que vende en la esquina chicles 

digamos, pucha pasar este frio ahí. Entonces ahorita el orgullo para mi es valorar todo lo que, todo el trabajo que las personas hacen, ahorita el 

mayor orgullo que yo tengo es el trabajo de las demás personas, y también estoy orgullosa de nuestra cultura porque la gente es super trabajadora, 

se esfuerza por salir adelante y por la necesidad misma. Estoy muy orgullosa de mi gente realmente, es super lindo ver como se esfuerza, es un 

ejemplo.” Participant 1 (2018, July 24th). Personal Interview. 

17 Original Spanish text: “Para mí el orgullo es algo que tenemos, es un valor que nos hace diferentes, o sea, que cada persona, objeto o lugar tiene 

un valor. Y que no es que pueda ser utilizado, pero utilizando el orgullo puedes ver en sentimientos que es lo que transmite. Es como el arte, el 
orgullo del arte, no se puede utilizar pero si se puede reflejar los sentimientos mediante la música, mediante las pinturas o cosas así. Para mí eso es 

el orgullo.” Participant 8 (2018, July 24th). Personal Interview. 
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is the pride of having the landscapes.”18 (Participant 2, 2018). Evidencing that landscapes and 

nature are a defining element that gives identity and that differentiates Alteñxs from people that 

are not from there.  

Pride doesn’t need to be bound to one particular set of elements at all times either. Similar to 

identity, pride shifts with the person’s positionality: 

“First of all, I am in love with Bolivia, I didn’t like it before, I didn’t like the people from El 

Alto, I didn’t even like putting a foot in La Ceja. And people would tell me, ‘but you are dark-

skinned, why?’, I didn’t get along with the people. But later, little by little I changed, the more 

I travelled around different places in Bolivia I started to fall in love, I found beautiful people in 

that journey. . . I wouldn’t change a thing from here, the Andean, everything is in its place and 

happens for a reason.”19 (Participant 3, 2018). 

Despite its changing nature, through the process of transformation pride remains something 

inextricably yours “It is something that emerges from you and no one can take it away, you have 

it.”20 (Participant 5, 2018). Recognizing it is a source of empowerment. Acknowledging the 

process of change leads to another very important question asked to participants through these 

interviews; “Do you think your view about pride has changed anyhow with what you have lived 

through this project?” 

All participants acknowledged a change in their conception of pride in one way or another. 

Some of them identified how pride used to be a more abstract concept sometimes limited to the 

individual sphere that after the project experiences had expanded to a more holistic understanding 

 
18 Original Spanish text: “El orgullo es algo que tenemos y es algo que puedes decirle a una persona que no viene, es eso, es aquello. Eso es el 

orgullo tener los paisajes.” Participant 2 (2018, July 24th). Personal Interview. 
19 Original Spanish text “Yo estoy primero enamorado de Bolivia, igual antes no me gustaba… no me gustaba la gente de El Alto, no me gustaba 

ni pisar la ceja. Pero me decían vos eres moreno, por qué, con la gente no me llevaba, no me gustaba. Pero después poco a poco estoy cambiando, 

a medida que fui viajando a diferentes lugares de Bolivia me fui enamorando, fui encontrando gente super linda en ese trayecto... De aquí yo no 

cambiaría nada, andino, todo está en su lugar y pasa por algo”. Participant 3 (2018, July 24th). Personal Interview. 
20 Original Spanish text: “Algo que te nace y que nadie lo puede bajar, lo tienes.”. Participant 5 (2018, July 24th). Personal Interview. 
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and at the same time a more concrete definition, easier to approach, grasp and feel. “For me pride 

was not something you could say ‘it is this’, something shared by everyone but not everyone has 

it, but now what I have seen is something anyone can see, something everyone can feel”21 

(Participant 2, 2018); 

 “I used to see it as a more personal thing, without paying attention to what is around me, 

the pride of what my Bolivia is. Now I feel I can relate more to that, before I though my pride 

was small but now I think it’s everything, it has helped me open up a bit”22 (Participant 5, 2018).  

Understandings of pride in this sense also relate back to Bolivian civic education and the 

association the word pride has with a nationalist identity, a significant often left vacant beyond 

school parade on national holidays. 

“i used to understand pride as ‘i am proud of being Bolivian’ but it was just that, I didn’t 

really understand why. Now it is many things, not just saying I am Bolivian, I am from a certain 

place, now pride englobes many other things and now I understand the many things that 

comprise pride.”23 (Participant 6, 2018). 

The change in participants’ understanding of pride shows as well how components of the 

definition developed and shared through the project have been internalized to adopt a wider 

definition rooted in our collectively developed knowledge and shared experiences. 

“Yes, because i used to value, as i was telling you, my vision was more about landscapes, 

which don’t stop being beautiful. I used to like taking pictures of landscapes, it was what I liked 

 
21 Original Spanish text: “Para mi digamos antes el orgullo no era algo que "es esto", algo que es un orgullo para todos, pero no todos lo tienen; y 
ahora, lo que he visto ahora es algo que todos podemos verlo, todos podemos sentirlo.” Participant 2 (2018, July 24th). Personal Interview. 
22 Original Spanish text: “Si, yo lo veía más personal, orgullo no viendo lo que me rodea digamos, el orgullo de lo que es mi Bolivia. Ahora me 

siento más relacionado con eso, antes pensaba que mi orgullo era así nomás pequeño pero ahora es todo, me ha abierto un poquito. ” Participant 5 
(2018, July 24th). Personal Interview. 
23 Original Spanish text: “Yo, orgullo, en sí lo entendía como que más que todo se iba a: "yo me siento orgulloso por ser boliviano" digamos y 

solamente era eso, no se entendía muy bien por qué. Pero ahora es muchas cosas, no solamente es decir soy boliviano, soy de tal lugar, entonces 
orgullo engloba muchas cosas así..., y ahora entiendo que es muchas cosas lo que abarca el orgullo. ” Participant 6 (2018, July 24th). Personal 

Interview. 
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the most, the sky and mountains. But not now, now I like to shoot people, when they are 

working. . . I have an awesome one of a construction worker with the Illimani as a backdrop. I 

realized my pride has changed, I still love the landscapes but I now also feel proud about the 

people working, that changed in my perception of pride.”24 (Participant 1, 2018). 

During this part of the interview, negative elements of pride or hubristic pride (Shi et al., 2015), 

that also form part of its cultural meaning came up. These elements had arisen earlier during the 

first workshop sessions as well, but participants quickly differentiated the kind of pride that was 

the goal of the project and had no trouble separating them as feelings. As this excerpt from one 

interview shows, the experiences through the project actually helped inform the positive aspects 

of pride and its importance to celebrate who one is and does. 

“Yes, for example, I understood pride as having a disproportionate ego; I understood pride 

as something coming from a cold, arrogant person. But it is not necessarily that, pride can be 

a good thing, you can feel proud doing good things, feeling really good with yourself. You can 

also feel proud of achieving awesome things, that makes you proud. In that aspect my position 

has changed in a positive way, I changed my point of view about pride because I thought pride 

was something to do with being cold and arrogance, but now I can discern that kind of pride 

as well.”25 (Participant 7, 2018). 

All participants recognized a process of change, a moment(s) of realization through the project 

where, through collective participation, their definition of pride broadened. But although the 

 
24 Original Spanish text: “Si, por que valoraba como te decía, mi visión era más por el paisaje, que no dejan de ser bellos no. Me gustaba sacar fotos 

a paisajes, era lo que más me gustaba, cielos, cerros así. Pero ahora no, ahora me gusta sacar fotos a personas, así trabajando… tengo una buenísima 
así de un albañil que está trabajando y al lado el Illimani. Entonces me he dado cuenta que mi orgullo ha cambiado, me sigue gustando el paisaje, 

pero ahora me siento orgullosa de como las personas trabajan, es lo que ha cambiado en mi percepción del orgullo. ” Participant 1 (2018, July 24th). 

Personal Interview. 
25 Original Spanish text: “Si, por ejemplo, yo conocía de orgullo más que nada un ego inflado; el orgullo lo sentía más de una persona fría, arrogante. 

Pero no necesariamente tiene que ser así, orgullo puede ser de una forma buena, haciendo cosas buenas te puedes sentir orgulloso, sintiéndote 

contigo mismo muy bien. También puedes estar orgulloso de que hagas cosas increíbles, te hace orgulloso. En ese aspecto ha cambiado de una 
forma positiva, he cambiado mi punto de vista acerca del orgullo porque yo pensaba que el orgullo era algo de frialdad, arrogancia y todo eso, pero 

ahora puedo distinguir ese tipo de orgullo también. ” Participant 7 (2018, July 24th). Personal Interview. 
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experience through the workshop may have provided more elements and signifiers to nurture the 

concept of pride every participant internalized, the reflections we shared also evidenced the 

ineffability of the actual experience of feeling proud. Although the project was directed to 

communicate what pride is after defining it, the actual emotion still escapes communication due 

to intrinsic imperfection of language. Therefore there is a return to the abstraction in the concept, 

but unlike the point from which it departed, clearly identified by the participants, this symbolic 

turn marked by the experience of going through a process of definition construction provides the 

possibility wrap the signifier through the participant’s lived experiences and construct a personal 

meaning informed by the collective interaction, even if this end result remains ineffable. This is 

clearly exemplified in by one participant: 

“I have discovered new words and even new feelings. Probably before I would have said 

‘pride is that one picture I shot’, but after seeing all the work it is something deeper, it is feeling 

identified, first of all, with Bolivia which is something beautiful that cannot be described with 

words, you have to be in that moment and place, to really have things happen to you through 

the culture, to have things happen to you through a sunrise at the base of Illimani. No matter 

how hard I try, it cannot be described with words. It is then that for me, everything falls in its 

place.”26 (Participant 3, 2018). 

*** 

As another element of each interview, the final definition maps for pride were once again given 

to the participants, this time for them to modify individually. In some cases, there were no 

modifications, and when it happened, modifications were usually minor, changing peripheral 

 
26 Original Spanish text: “Mas bien he descubierto nuevas palabras y tal vez nuevos sentimientos inclusive. Tal vez antes yo hubiera dicho "orgullo 

es la foto que yo he sacado", después de ver todo el trabajo es algo más profundo, es sentirse identificado primero con Bolivia que es algo super 

hermoso que no puede describirse con palabras, tienes que estar en un momento y un lugar, que realmente te pase cosas a través de la cultura, que 
te pase cosas a través de estar en un amanecer a los pies del illimani. Por más de que yo te lo describa, no se describe con palabras. Entonces para 

mi todo está en su lugar. » Participant 3 (2018, July 24th). Personal Interview. 
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categories which adapted to participants’ individual account of pride during the interview. 

Participants also identified the elements they had included in their own videos. The results of this 

exercise can be read as a further confirmation of data saturation and thus reliability of the 

definition. 

One of the participants mentioned that: 

“In any part of El Alto i would feel proud of taking a picture with whatever content I would 

want, because the city of El Alto in itself, in every bend is . . . well, there is everything, there is 

insecurity, but it is a city that is growing, it is a city that has history, it is a city that keeps 

moving forward every day. It is a city with so many stories, so many dead here in El Alto, people 

who have fought for freedom. I would feel proud in El Alto, anywhere, in every corner.”27 

(Participant 7, 2018). 

To begin with, this account shows that once the definition of pride coined in the workshop has 

been adopted and associated to the photography technique, all of its meanings can be found in El 

Alto, because being proud of El Alto enables you to see these elements everywhere in the city. But 

more importantly, this excerpt accounts for both the newness of the city and its history, the notion 

El Alto being able to be fast growing and constantly moving forward while at the same time having 

an undeniable history that traces back to the 500 years fight for freedom. 

The adopted definition of pride coined in the workshop was the product of collective meaning-

making. Collective endeavors, just like any group interaction, deal with internal power relations 

among its members. A case could be made about the incidence of soft-power that coerces 

 
27 Original Spanish text: “En cualquier parte de El Alto me sentiría orgulloso de poder sacar una fotografía con el contenido que quiera, porque la 
ciudad de El Alto en si, en cada rincón, siempre está... bueno hay de todo, hay inseguridad, pero es una ciudad que está creciendo, es una ciudad 

que tiene historia, es una ciudad que sigue adelante y que sale adelante cada día. Es una ciudad con tantas historias, tantos muertos aquí en El Alto, 

con personas que han luchado por la libertad. Me sentiría orgulloso en El Alto, en cualquier parte, en cualquier rincón de El Alto.” Participant 7 
(2018, July 24th). Personal Interview. 
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participants into thinking, acting and/or speaking according to parameters that have been 

established, perhaps according to what the researcher wants to hear. Gauging this influence is 

complicated, as power differentials are inherent to any human interaction. As the workshop 

facilitator, i can’t deny my positionality as much as i wanted to blend in; and of course, there was 

soft-power being enacted to some extent despite the empowerment of the participants to act as 

facilitators as well. The final definition didn’t have equal contributions from all participants, but 

that was part of the organic group dynamic, and as i see it, it was the closest to what would have 

happened if i wasn’t there, except i was there. In reality, it is probable that some participants were 

(to put it in raw terms) pushed into thinking, acting and/or speaking according to parameters that 

had been established, but established by the group dynamic. i believe this could be an indicator 

against acquiescence in the participants’ contributions. Within the realms of a natural interaction 

that can’t be separated from the actors’ positionalities, using my advantaged facilitator position to 

empower as many voices within the group as possible was my attempt to mitigate disproportionate 

power imbalances. 

The project effected many changes. Working collectively, participants arrived at a common 

complex definition of pride. They took up this definition to expand their previous notions of pride. 

Together we enabled a space of reflection to become aware of this change and organically 

transition our insights to El Alto’s broader context. In the process, the project helped develop and 

strengthen friendships and job networking among the participants. Additionally, some participants 

found a vocation in learning the photo and video techniques that were part of the workshop. Some 

participants expressed the unexpected usefulness of these skills and their will to transpose them to 

other contexts as well.  



85 

 

“The best thing I take from this is that I can now make a short! That is the best for me, now 

I can do it, I already know what angle is the best, what plane is the best, I have no more fear… 

as I was telling you, I really like art and I think I will keep applying this for the rest of my life.”28 

(Participant 1, 2018). 

“As you advance, when you see those short videos you record, you do it well and you say 

‘wow, the other people liked it!’ but you don’t stop there, you want to keep going, you want it 

to look better, to have better resolution. On that side, me at least, I would like to get one of 

those cameras to start working in this.”29 (Participant 8, 2018). 

There is a sense of empowerment in these quotes and the hope that comes with acquiring a new 

skill. Particularly in a population like this, already oriented towards entrepreneurship, gaining new 

skills is a very welcome asset and something i had not expected as a possible outcome when 

envisioning the project. There is also self-reflexivity that enables to combine the technical skill 

with the possibility of furthering the objectives of the project to communicate pride narratives from 

El Alto. 

“When we shoot with my sister i liked it and I said ‘I will save, get a camera and walk around 

with it’, I thought ‘I can put together what I do in the Hubs[NGO] and this workshop in one’. 

Start filming the projects that have come to my life and that have incredible stories, because 

there are people that do wonderful things and die without nobody knowing. On that side I am 

really grateful with what I learned.”30 (Participant 3, 2018). 

 
28 Original Spanish text: “Lo más rescatable de todo esto es que ya puedo hacer un corto! Eso es lo mejor para mí, ahora yo ya puedo hacerlo, ya 

sé qué ángulo es mejor, que plano es mejor, ya no tengo miedo... Como te digo que me gusta harto el arte yo creo que voy a seguir aplicándolo en 
el resto de mi vida.” Participant 1 (2018, July 24th). Personal Interview. 

29 Original Spanish text: “Mientras vas avanzando, o sea, cuando ves esos videos chiquititos que haces, lo haces bien y dices "¡wow! ¡a la otra 

persona le ha gustado!". Pero ya no te quedas ahí, quieres seguir más, quieres que se vea mejor, que tenga mejor resolución. Por esa parte por lo 
menos yo quisiera conseguir una de esas cámaras para poder trabajar de esa manera.” Participant 8 (2018, July 24th). Personal Interview. 
30 Original Spanish text: “Cuando filmamos con mi hermana me gustó, yo dije voy a ahorrar, comprar una cámara y andar con eso. Pensé, puedo 

combinar lo que hago en el hubs y en este taller en una. Comenzar a filmar los proyectos que han llegado a mi vida y que tienen unas historias 
increíbles, porque hay personas que hacen cosas maravillosas y mueren sin que nadie los conozca. Por esa parte estoy realmente agradecido con lo 

que aprendí” Participant 3 (2018, July 24th). Personal Interview. 
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This intention to continue with similar objectives, in this particular case appropriated and 

amalgamated with the participant’s own objectives, offers a glimmer of sustainability, which was 

not necessarily a goal for this project, but that is definitely encouraging for me to notice because 

it offers the possibility for communication of other pride narratives from El Alto, more 

perspectives to be expanded and led by participants on their own. In this sense there was an 

identification with the objective of the project to transmit the narratives told through the shorts 

with other people, to transmit this sentiment of pride and to help spread the word about the natural, 

personal and cultural richness of this land: 

“i hope that what we have done with my friends is seen by everyone, that everyone can see 

it, so that they would know what it is, that we went to Chacaltaya, that they could know in . . . 

the rest of the people. It is a beautiful place up there and I would really like that.”31 

(Participant 5, 2018). 

“i think that the videos i showed, the rutucha for example, because one of the guest speakers 

didn’t know what it was, and when she watched it she learned.”32 (Participant 2, 2018). 

“i feel i have that touch, artistic you could say, to be able to focus on any place and make it 

look prettier with a simple camera; but more than anything, expose all the beauty there is in 

this country, all the diverse places, be it mountains, snow peaks, glaciers, roads, jungle, tropics, 

valleys. More than anything to do that squeeze out all the juice from photography to 

demonstrate what there is in this country.”33 (Participant 7, 2018). 

 
31 Original Spanish text: “Espero que lo que hemos hecho con mis amigos lo vean todos, puedan verlo todos, y puedan conocer lo que es, que hemos 
ido a Chacaltalya, que puedan conocerlo en... las demás personas. Es un lugar muy bonito allá arriba y eso me gustaría. » Participant 5 (2018, July 

24th). Personal Interview. 
32 Original Spanish text: “Yo creo que con los videos que he mostrado, la rutucha por ejemplo, porque una de los invitados no sabía que era y al 
ver ha aprendido” Participant 2 (2018, July 24th). Personal Interview. 
33 Original Spanish text: “Siento que tengo ese toque, se podría decir artístico, de poder enfocar cualquier lugar y hacerlo más bonito con una simple 

cámara; pero más que todo, exponer toda la belleza que hay en este país, todo en los diversos lugares, tanto sean montañas, nevados, glaciares, 
caminos, Selva, trópico, valle. Más que todo para eso, para exprimirlo más a la fotografía, para demostrar lo que hay en este país.” Participant 7 

(2018, July 24th). Personal Interview. 
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By the end of the interviews participants were asked if there was any comments they had about 

the project, any advice or criticism and if they had any questions they would like to ask. Most 

criticisms leaned towards the irresponsibility of some participants who abandoned early on in the 

project, or advice on how to make a project more engaging to suit El Alto youth. Not everyone 

had questions, but particularly one participant’s questions stood out for me:   

 “This is for your Master’s right? Did you think you would get to meet people like us here? 

Because I felt some love, from you to us and vice versa. Maybe in the beginning you did it 

because it was work, but now, do you feel happier? More identified?”34 (Participant 3, 2018). 

Now this question is at the same time a very legitimizing acknowledgement from one of the 

participants that my time with them was not just a researcher-participant transaction but that we 

had developed a relationship where one could feel care, while at the same time asking me if the 

sentiment expressed was reciprocal and if there was any effect of the project in me from the 

participants. That day my partner had arrived directly from the plane to the NGO facilities so i got 

to tell the participant how her work there was my bridge to this world and what i thought before 

getting there, but also how the project developed and grew more personal for me through all our 

interactions. On one side this question showed empowerment and appropriation of the project from 

one of the participants, but at the same time, personally, it was a really warm highlight with which 

to end the project. 

*** 

Another element bought up during the audio interviews was location; participants were asked 

if they could mention one place in El Alto that would make them especially proud and, following 

 
34 Original Spanish text: “Esto es para tu maestría verdad? Pensaste que ibas a llegar a conocer gente así como nosotros acá? Porque yo he sentido 
algo de cariño, de ti hacia nosotros y creo que es viceversa. Y tal vez lo has hecho al principio por cuestiones de trabajo, pero ahora te sientes mas 

feliz? mas identificado?” Participant 3 (2018, July 24th). Personal Interview. 
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up, if they were available the following weekend for another interview. This resulted in 6 

additional Video interviews that were filmed in the locations participants mentioned as sources of 

pride. The content of these interviews is systematized in the short Bien Orgullosx (Bascopé Alípaz 

& Burtrón Fernandez, 2018) which can be found on YouTube. Views of this video and the 

participants’ shorts uploaded to the same channel help achieve one of the initial objectives of this 

project, sharing narratives of pride from youth in El Alto. 

One highlight of these video interviews is that one of the participants asks me what pride means 

for me. Similarly to the question posed by the other participant, this shows the participant’s 

empowerment and appropriation of the project, which adds an element of reflexivity and 

collaboration. Additionally, the possibility of switching roles shows the fluctuation of power and 

allows her to continue the inquisitive process, directed towards me, and this time in front of a 

camera and a film crew. 

YOUTUBE VIDEO NARRATIVES and CONCLUSION 

In total, five shorts made by the participants were uploaded to YouTube. Each of these shorts 

revolves around particularities of the concept of pride at which we had arrived. Materializing a 

concept in the form of a visual narrative requires prioritizing certain aspects of it over others. 

Understanding this, the prevalence of different components in each narrative does not disarticulate 

the general definition, instead, the possibility of expressing pride through these five different ways 

shows in its articulation the flexibility of the definition to include a variety of connotations. To 

start with Tributo a los sueños (a tribute to dreams)(Linares, Condori, Quispe, & Lazaro, 2018), 

the short revolves mainly around the component of Culture, talking about the August tradition, the 

ritual, the devotion to Pachamama (the earth divinity), the blurry line between myth and religion, 

and how this knowledge is kept and transmitted by particular characters who own a specific place 
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in the city. The voice over narrative is articulated at the end with a drone shot overflying the city 

and rooting said knowledge/tradition to the place, an articulation that generates identity and 

identity pride. Continuing in the theme of place, the short Viaje al Chacaltaya (a trip to 

Chacaltaya)(Apaza, Chipana, Condori, & Ramirez, 2018) follows a group of friends in their 

journey to the Choqueyapu river fountains where snow does touch the ground unlike the in city, 

and puts the emphasis on the landscapes surrounding the city of El Alto; highlighting the nature 

but at the same time bridging this component with the importance of friends and adventure. In this 

same vein but with an even higher emphasis on friendship and relationships, the short Un viaje se 

mide major en amigos que en millas (a journey is better measured in friends that in miles)(Yujra 

Cruz, Huanto Ramos, Herrera, & Mamani Quispe, 2018) remarks the pride felt in sharing 

experiences with friends. The start of this short, showing the commuting between the characters 

residing place and their destination, serves a double purpose of showing the transportation method, 

the teléferico, which inspired some categories of pride like transportation and innovation; while 

at the same time offering an aerial view of the cities’ landscapes. A theme that would be further 

explored in the rest of the video, indivisible from the trope of friendship. The whole short is a 

detailed guided tour that invites the audience to participate in the adventure of exploring the unique 

geographical features together with a group of friends. 

The work component in the definition of pride is best portrayed through the short Epitortas (a 

bakery name that combines the words epic and cake)(Durán & Durán, 2018). With a remarkable 

use of visual language to guide the narrative, this short shows the effort and care put into baking a 

variety of goods that are then diligently sold throughout the city and cater a wide range of markets, 

from celebrating birthdays and weddings, to daily street consumption. This short is an ode to the 

hard-working character of Alteñxs that shows journalistic prowess and is a testimony in itself of 
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the fruits of hard work, being this the participant’s first audiovisual production. A particularly 

important element of this short is that it shows a concealed reality behind daily life elements. Many 

of the pastries shown in the short are a common trait in the city, but very few know where they 

come from, who bakes them and how (Quispe Flores, 2018). The participants managed to connect 

with the shared feeling of pride rooted in effort, sacrifice and hard work, while uncovering a layer 

that shows this shared feeling could be found in places we least suspect it. 

Coming full circle, and although with a very different aesthetic, the short Rodoaventuras (the 

adventures of Rodo)(Gutierrez Pinaya & Gutierrez Pinaya, 2018) introduces us to the embedded 

culture elements in the landscape. Using a YouTube-characteristic vlog style, our narrator first 

extends a private invitation to the inside of his room, while he shows how his daily routine unfolds. 

He then takes us on his motorbike through the streets of El Alto, which seamlessly turn into the 

dirt roads that lead to the snow peaks that surround it, to end by ascending to the summit of one of 

them. From the astounding 5,435 m.a.s.l. mountaintop, the narrator breaks the fourth wall to 

challenge our fitness and guides a 360-degree view while naming every summit and significant 

landmark by their traditional, Aymaran name; names of divinities that hold a cultural richness 

inaccessible to those who have not lived their presence. Throughout this journey from the private 

and trivial to the grand and majestic, undeniable elements of modernity, like the narrator’s way to 

address the camera and the choice of background music, blend effortlessly with more traditional 

elements like the city’s characteristic exposed brick façades and literally breathtaking mountains, 

their indigenous names and their timeless secrets. The effortlessness with which these two worlds 

(that need not be placed in a dichotomy against each other) are navigated, shows an undeniable 

authenticity. Authenticity that embodies very well what being an Alteñx is. Authenticity that 

doesn’t need to be autochthonous to still be strongly rooted in the land but that instead embraces 
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rapid transformation without leaving the opportunity to brand it with its particular mark. As the 

narrator himself would say when asked what he felt he had brought to the project: “Maybe they 

will keep my wisecracks, like that time they didn’t know how to start a story or were lacking 

inspiration, I had a couple insights and from that the story was born. My wisecracks and the 

Andean jokes we have here, the slang and all of that”35 (Rodo, 2018). He ends the video by making 

a proud statement about this land and how incredible it is. 

 

“For me, it means many things. Pride is being myself, pride is how I am, the things that I do 

and the things that make my surroundings, my friends, my family and all of that. For me pride 

is a way of being that is very ours, of feeling comfortable, joyful and happy knowing where I 

am from, what are my customs, my rites, the things I learn. That for me is pride”36 

(Participant 6, 2018). 

As very clearly identified in this quote, saying (and more importantly, feeling) you are proud 

of being from El Alto is not just one thing. All the shorts show reasons why the participants feel 

proud through their own life experiences and values, the highlights of the everyday life are 

invariably intersected by the material conditions of living in the city of El Alto. This intersection 

is very clear when the participants talk about cultural practices that relate back to indigenous and 

rural knowledges upon which symbolic universe the city of El Alto is built, albeit all its 

transformation. But even beyond this point, if someone is proud of their adventures or visiting the 

 
35 Original Spanish text: “Quizá mis ocurrencias se llevan, porque vi una sesión donde no sabían cómo comenzar una historia, o donde no tenían la 

inspiración de crear algo, y se me han ocurrido algunas cosas y de eso ha nacido en historia. Mis ocurrencias y las bromas andinas que tenemos 

aquí, paceñas las jergas y eso”. Rodo (2018, July 24th). Personal Interview. 
36 Original Spanish text: “Para mí es muchas cosas, orgullo soy yo misma, orgullo es mi forma de ser, las cosas que yo hago y las cosas que hacen 

a mi entorno, mis amigos, familia y todo eso. Para mi orgullo es una forma de ser propia nuestra y de cómo yo me siento agradable contenta y feliz 

al saber de dónde soy, cuáles son mis costumbres, mis ritos, las cosas que aprendo. Entonces para mí es eso es orgullo.” Participant 6 (2018, July 

24th). Personal Interview. 
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fountains of a river, it is partly due to the spatial proximity of their dwellings to these revered 

natural landscapes, where the will to explore can be expressed and unfolded. If someone values 

hard work and the possibility to overcome socio-economic difficulties, this is likely rooted in the 

existence and collective praise of that value in the city’s cultural universe. If someone values 

friendship and socializing with their peers, something that could be considered universal, it is the 

particular cultural codes through which said socialization and bonding experiences take place that 

elicit pride in recognizing the uniqueness of the interaction. Interactions through which one 

particular cohort of people, intersected by age, ethnicity, gender, class and space was able to create 

something that is recognizably theirs and to which other Alteñx youth can invariably identify. 
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APPENDIX 2: GREB Combined Letter of Information and Consent Form  

All participants of the project signed the following Letter of Information and Consent Form 

before participating. 

GREB Combined Letter of Information and Consent Form  

Study Title:  Spread the Word: communicating narratives of cultural pride from youth in El Alto 

Name of Researcher: Alejandro Bascopé Alípaz, Cultural Studies Program, Queen’s University  

Name of Supervisor: Jennifer Hosek, Department of Languages, Literatures and Cultures, 

Queen’s University  

 

I am Alejandro Bascopé Alípaz, a master’s student in the Cultural Studies Program of the Queen’s 

University in Canada, working under the supervision of Dr. Jennifer Hosek. I am asking youth 

from El Alto like you to take part in a project to communicate to the world the things that make 

you proud of who you are as a person of this city and age group. If you agree to take part, we will 

embark in a series of workshops to figure out the best of what it is to be young in El Alto and how 

we could share it with others. You and the rest of the participants will have a very active role 

deciding how we will conduct this project at every stage, from planning how you would want the 

project to look like to deciding how will we share the results we find. I am hoping that we will 

meet around 9 times, for an hour once a week to do interviews, focus groups, take photos, reflect 

on what we said and done, and shoot a Youtube video that we can share with everyone you want. 

Some of the sessions we will have will be audio-recorded and transcribed for us to read again and 

analyze later. If we shoot video, you could decide to appear in it or not, you will be asked every 

time there is video shooting and will watch a finalized version before it is shared, where you will 

be asked again for your consent to share the final product. 

 

I would like to be clear about some risks that could arise if you decide to participate in this project, 

since we are going to be talking about the things that make us ourselves, there is always the 

possibility that some of our topics could be sensitive. There will be an emphasis on constructing 

and sustaining a respectful and considerate environment among participants at all times. 

Additionally, there will be a professional qualified person available 7 days a week, 9am to 7pm, 

in case you experience distress or just want to talk about anything that could upset you; you can 

contact her at 76541606 or canaviri.paola@gmial.com. This professional could be consulted both 

by phone or in person, upon arrangement with her. It is also important that you know that if you 

choose to appear in the video recording, your image will circulate through the internet, would be 

subject to anonymous critique and comment, and you could be identified by third parties. On my 

behalf –and all participants would be advised to do the same- this video (or whatever other way of 

sharing our results) will only be shared to achieve the objectives we agree upon and your 

appearance in it will be treated with care and respect. 

 

The benefits of participating in this study include building and sharing a space of mutual respect 

to reflect and listen to what makes you and other people proud of being youth in your city, and 
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together create a message of what makes you proud of being who you are. You will learn how to 

work in groups and organize activities. 

 

There is no obligation for you to say yes to take part in this study. You don’t have to answer any 

questions you don’t want to. You can stop participating at any time without any penalty. You may 

withdraw from the study at any moment up until 90 days after our last session by contacting me 

by phone or whatsapp at 70637801 or email 17aba@queensu.ca or without the need to give any 

explanations. If you are interested in maintaining the data and contributions you provided in the 

project but not to participate anymore, you would have to explicitly mention it to me through the 

contacts provided, otherwise it will be deleted after your departure. 

 

I will keep your data securely for at least five years, encrypted in my password protected computer 

and locked away in a cabinet in case of hard copies. I will make sure to always present the material 

resulting from this project in accordance to the values we will agree upon when deciding how to 

share it, and will constantly make an emphasis about that to all the participants. Nonetheless your 

possible appearance in a video to be circulated in social media makes it possible for you to be 

recognized as part of this project. Other than me and the other participants of the project, only an 

A/V technician who has signed a Confidentiality Agreement will have access to any of the data. 

 

I hope to publish the results of this project in a way that we agree upon, but also in my master’s 

thesis. I will include quotes and media material from some of the workshops when presenting our 

findings. However, I will never include any real names with quotes, and I will do my best to make 

sure quotes do not include information that could indirectly identify participants. During the 

workshops, the data analysis process or the presentation of results, please let me know if you say 

anything you do not want me to quote or include in any way. 

 

For taking part in this research, you will receive a certificate of participation highlighting the 

number of hours you decide to commit to this project.  

 

If you have any ethics concerns please contact the General Research Ethics Board (GREB) at 1-

844-535-2988 (Toll free in North America) or chair.GREB@queensu.ca. 

 

If you have any questions about the research, please contact me at 17aba@queensu.ca or 70637801 

(also available for whatsapp contact). You could also reach my supervisor Jennifer Hosek at 

jhosek@queensu.ca 

 

This Letter of Information provides you with the details to help you make an informed choice.  All 

your questions should be answered to your satisfaction before you decide whether or not to 

participate in this project. 

 

Keep one copy of the Letter of Information for your records and return one copy to the researcher, 

Alejandro Bascopé Alípaz.  

By signing below, I am verifying that: I have read the Letter of Information and all of my questions 

have been answered.  

 

 

mailto:17aba@queensu.ca
mailto:chair.GREB@queensu.ca
mailto:17aba@queensu.ca
mailto:jhosek@queensu.ca
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Name of Participant: ___________________________________ 

 

 

 

Signature: ____________________________________________ 

 

 

 

Date: ________________________________________________ 
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APPENDIX 3: GREB Combined Letter of Information and Consent Form - 

Spanish 

Carta de información y Formulario de consentimiento 

Título del estudio:  Te cuento: comunicando narrativas de orgullo cultural de jóvenes en El Alto 

Nombre del investigador: Alejandro Bascopé Alípaz, Programa de Estudios Culturales, 

Queen’s University, Canadá  

Nombre del Supervisor: Jennifer Hosek, Departamento de Lenguas, Literatura y Culturas, 

Queen’s University, Canadá  

 

Mi nombre es Alejandro Bascopé Alípaz, soy un estudiante de Estudios Culturales en la 

universidad de Queen’s en Canadá, trabajando bajo la supervisión de la Dr. Jennifer Hosek. Estoy 

buscando jóvenes de El Alto como tú que quieran ser parte de un proyecto para comunicar al 

mundo qué te hace orgulloso/a de ser un/a joven Alteño/a. Si decides participar, vamos a hacer 

una serie de talleres para encontrar lo mejor de ser joven en El Alto y cómo podemos compartirlo 

con otros. Tú y los demás participantes van a tener un rol bien activo decidiendo cómo vamos a 

conducir este proyecto en cada etapa, desde la planificación de cómo lo quisieras armar, hasta la 

decisión de como compartir lo que encontremos. Espero que tengamos alrededor de nueve talleres 

de alrededor de una hora cada semana, para hacer entrevistas, grupos focales, sacar fotos, 

reflexionar sobre lo que hagamos y digamos, y filmar un video de youtube que después puedas 

compartir con quien quieras. Algunas de las sesiones se van a grabar y transcribir para que las 

podamos leer y analizar después. Si es que filmamos video, puedes decidir si quieres aparecer o 

no, esto se va a preguntar cada vez que se filme y vas a poder ver el video editado antes de que se 

publique. En ese momento se te preguntará también si estás de acuerdo con publicarlo. 

Quiero ser claro sobre algunos riesgos que pueden ocurrir si decides ser parte del proyecto. Como 

vamos a estar hablando de las cosas que nos hacen nosotros mismos, siempre hay la posibilidad 

de que algunos temas sean sensibles. En todo momento vamos a buscar construir y mantener un 

ambiente de respeto y consideración entre todos los participantes. Adicionalmente, habrá una 

persona profesional calificada disponible 7 días a la semana de 9am a 7pm, si es que sientes alguna 

preocupación o sólo para hablar si algo te molesta. Puedes contactarla por teléfono o whatsapp 

76541606 o por correo canaviri.paola@gmial.com. También es importante que sepas que, si 

decides aparecer en el video, tu imagen va a estar en internet donde pude recibir comentarios 

anónimos y puedes ser reconocido/a por personas ajenas al proyecto. Por mi parte -y esto se va a 

recomendar a todos los participantes- el video (o cualquier otra forma que escojamos para 

compartir los resultados) sólo se va a compartir para alcanzar los objetivos que acordemos y tu 

presencia se va tratar con cuidado y respeto. 

mailto:canaviri.paola@gmial.com
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Los beneficios de participar en este proyecto incluyen construir y compartir un espacio de respeto 

mutuo en el que puedas compartir y reflexionar sobre tus ideas y escuchar lo que otros piensan 

sobre qué los hace orgullosos de ser jóvenes Alteños, y juntos crear un mensaje sobre qué los hace 

orgullosos de quienes son. Aprenderás trabajo en equipo y cómo organizar actividades. 

 

No hay ninguna obligación para aceptar ser parte de este proyecto. Tampoco necesitas responder 

ninguna pregunta que no quieras responder. Incluso si decides participar, puedes salirte del 

proyecto en cualquier momento hasta 90 días después de nuestra última sesión, avisándome por 

teléfono o whatsapp al 70637801 o correo 17aba@queensu.ca, o sin necesidad de decir nada. Si 

decides dejar de participar, pero te interesa mantener la información y las contribuciones que 

hubieras hecho al proyecto, tienes que avisarme explícitamente por cualquier medio de contacto, 

de lo contrario van a ser borrados después de que te vayas. 

 

Todos los datos que entregues van a ser guardados por al menos 5 años, encriptados y bajo 

contraseña en mi computadora y guardados bajo llave si son papeles. En todo momento voy a 

asegurarme de mantener los valores que acordemos para la presentación de estos materiales y 

también voy a hacer recuerdo de esto a los demás participantes. Sin embargo, si apareces en el 

video que compartamos en redes sociales, hay la posibilidad de que puedas ser reconocido como 

parte de este proyecto. A parte de mí y los demás participantes del proyecto, sólo el técnico de 

video, quién ha firmado un documento de confidencialidad, va a tener acceso a tu información. 

 

Espero poder publicar los resultados del proyecto en una forma que decidamos juntos, pero 

también en mi tesis de maestría. Para esto voy a incluir algunas citas y material de algunos de los 

talleres. Sin embargo, nunca voy a incluir los nombres reales en las citas y voy a hacer mi mejor 

esfuerzo para que ninguna de estas citas tenga información que te pueda identificar. Si durante los 

talleres, el proceso de análisis de información o la presentación de resultados hay cualquier cosa 

que preferirías que no incluya en mi trabajo, puedes hacérmelo saber y no lo voy a incluir. 

 

Si decides ser parte de este proyecto vas a recibir un certificado de participación resaltando el 

número de horas que le dedicaste al proyecto. 

 

Si tienes alguna duda ética sobre este proyecto, puedes contactar a la directiva general de ética en 

investigación (GREB) al 1-844-535-2988 (Gratis en Norte América) o por correo a 

chair.GREB@queensu.ca. 

 

Si tienes alguna duda sobre este proyecto, puedes contactarme por correo 17aba@queensu.ca o al 

cel. 70637801 (disponible también por whatsapp). También puedes contactar a mi supervisora 

Jennifer Hosek en jhosek@queensu.ca 

 

Esta carta de información te entrega los detalles para ayudarte a tomar una decisión informada. 

Todas tus preguntas deben ser respondidas hasta sentirte satisfecho/a antes de decidir si quieres 

participar o no en este proyecto. 

Guarda una copia para tu y entrega una copia al investigador, Alejandro Bascopé Alípaz. 

 

 

Certifico que: he leído la carta de información y todas mis preguntas han sido respondidas 

mailto:17aba@queensu.ca
mailto:chair.GREB@queensu.ca
mailto:17aba@queensu.ca
mailto:jhosek@queensu.ca
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Nombre del/la Participante: ___________________________________ 

 

 

 

Firma: ____________________________________________ 

 

 

 

Fecha: ________________________________________________ 
 


