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Abstract 

Recent studies have defined cyberbullying as an anonymous repeated or non-repeated 

aggressive intentional electronic act carried out by an individual or individuals to embarrass or 

harm victims (Barr & Lugus, 2011; Cunningham et al., 2015; Walk, 2014). Research also 

suggests that cyberbullying occurs in higher education settings and there is a strong need to 

develop policies, programs, and interventions for cyberbullying in the sphere of higher education 

(Chatters, 2014 & Watts et al, 2017). Limited evidence about anti-cyberbullying programs in 

university settings is available in the literature examining the U.S. and Canada’s higher 

education settings. The purpose of this systematic review is to examine and systematically 

compile literature methodologies and findings of cyberbullying among students, to explore the 

evidentiary basis for future research on cyberbullying in higher education. This systematic 

review included 102 research articles in a wide variety of journals published in the U.S and 

Canada between 2008 and 2018, and investigated cyberbullying of students in contexts of higher 

education. The review explored empirical research about the prevalence of cyberbullying among 

college and university students, the content of cyberbullying, and the research methodology. 

Studies focused on victims of cyberbullying, while the content of cyberbullying was indicated as 

being a combination of offensive texts and pictures/videos. Reviewed studies were generally 

quantitative in nature that accumulated data through the years 2008 to 2018, with a noticeable 

lack in research about the Canadian context of higher education. 
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Chapter 1 

 Introduction 

 

1.1 Cyberbullying in Higher Education 

Post-secondary students and educators are increasingly using technology as a learning 

tool for various educational activities as well as for social communication. The impact of 

technology on both teachers and students can be positive in various ways such as sharing 

educational resources, exam tips, class websites, virtual labs and many more. This impact may 

also vary if we consider some factors such as the cost of providing educational material, the level 

of the course and the nature of users (Eynon, 2005). Despite the benefits of the Internet and the 

role that it plays in providing students with access to educational resources within the field of 

higher education (Selwen, 2008), often the students' technical know-how can become a gateway 

to a variety of unpleasant practices (Aricak, 2009). Although the “Bullying” term most of the 

times might refer to younger age groups (elementary or secondary stages), but recent studies 

have suggested that cyberbullying occurs in higher education settings (Finn, 2004; Lindsay & 

Krysik, 2012; Smith & Yoon, 2013; Zalaquett & Chatters, 2014; Zhang, Land, & Dick, 2012), 

with a prevalence rate that ranges from 10% to 28% among college students (Zalaquett & 

Chatters, 2014). 

For the purposes of this review, cyberbullying was defined as an anonymous repeated or 

non-repeated aggressive intentional electronic act carried out by an individual or individuals to 

embarrass or harm victims (Barr & Lugus, 2011; Cunningham et al., 2015; Walk, 2014). The 

content of cyberbullying can be defined as the degrading input/components that perpetrators use 

online to target their victims. This content may include online threats and the electronic 
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circulation of embarrassing videos, images, or personal information (Cunningham et al., 2015), 

and can be shared through text messages, emails, and chat rooms (Zalaquett & Chatters, 2014). 

Finn (2004) was one of the first to discuss cyberbullying in a university context in the 

US. The study revealed that ten percent of a sample of 339 students experienced online threats or 

harassment, with only 6.8% of the incidents reported. Subsequent studies revealed the reasons 

behind cyberbullying in universities, including the stress associated with attending university and 

being away from home, creating a new social life, the exposure to cultural differences, and the 

academic workload (Cismaru & Cismaru, 2018). Furthermore, sexual and political issues have 

been found to influence cyberbullying behavior among university students (Finn, 2004; Yubero 

et al., 2017). Living on campus has also been correlated to cyberbullying behaviors (Kraft & 

Wang, 2010). Older students may have family responsibilities and may not live on campus, and 

at the same time, they may not spend as much time on social media networks as younger 

students, which means that they are at a lower risk of being cyberbullied than younger students 

who live on campus (Kraft & Wang, 2010). 

Some researchers have suggested that the anonymity of the online environment 

encourages students to do things that they would not do in person (Kraft & Wang, 2010). A 

study by Aricak (2009) on undergraduate students showed that there were more cyber victims 

than cyberbullies due to the fact that individuals can stay anonymous while engaging in 

cyberbullying behaviors. The findings of this study were supported by Mehri, Farrell, and Le 

(2014), who indicated that the anonymity of cyberbullying behaviors reduces the risk of passive 

repercussions such as punishment from authorities, which means that perpetrators are less likely 

to be caught suggesting that they are more likely to repeat the behavior.  
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1.2 Victims and Perpetrators of Cyberbullying 

Several risk factors are associated with being a victim of cyberbullying. The first factor is 

related to the amount of technology use. Research suggests that the chances of being a victim of 

cyberbullying are expected to be positively correlated with the amount of time spent online 

(Kim, Boyle, & Georgiades, 2017). Second, past victimization is perceived as a risk factor for 

future victimization (Young-Jones et al., 2015); this is supported by the fact that the long-term 

negative consequences of childhood and youth victimization may develop in adulthood (Chapell 

et al., 2004). Third, victims of offline bullying are likely to be bullied online (Englander & 

Muldowney, 2007). 

On the other hand, certain personal factors and individual traits have been linked to 

people becoming perpetrators of bullying in cyberspace. These factors and traits include having 

low self-esteem; feelings of loneliness, frustration, and anger that are associated with the lack of 

social acceptance (Yubero et al., 2017); or the perception of unfair treatment by others (Keashly 

& Neuman, 2010). In addition, moral disengagement and low levels of empathy could encourage 

bullying behaviors in cyberspace (Mehri et al., 2014). 

1.3 Consequences of Cyberbullying 

It is important to address the consequences of cyberbullying. Cyberbullying behaviors 

can spread very quickly and can affect a huge population in a short time. This rapid spread can 

be due to the fact that the content used in cyberbullying can be easily copied or forwarded by 

individuals other than the bullies (Baldasare et al., 2012; Yubero et al., 2017), which leaves 

victims incapable of identifying the perpetrator/s and defending. Cyberbullying behaviors can 

affect learning and life among college/university students and can lead to low self-esteem, 
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depression, and poor academic performance (Smith & Yoon, 2013). These behaviors have also 

been found to be associated with mental health issues and substance use such as drug and alcohol 

abuse (Kim et al., 2017). Furthermore, if the bully and the victim know each other, then 

cyberbullying can go beyond emotional and psychological harm to take on the shape of in-person 

physical abuse – the bully can use information about the victims posted online against them 

(Barr & Lugus, 2011). 

1.4 Policies and Anti-Cyberbullying Programs 

There is a strong need to develop policies, programs, and interventions for cyberbullying 

in the sphere of higher education. Anti-cyberbullying programs in university settings require 

attention that is different from the approaches used for younger students due to variances in the 

age and social maturity of college and university students (Cunningham et al., 2015). Literature 

has outlined cyberbullying research conducted in a K-12 school and workplace contexts, with a 

limited focus on cyberbullying in higher education settings. Knowing the kind of cyberbullying 

behaviors that are common among a higher education population and the manner in which 

students handle cyberbullying practices could help in developing college and university anti-

cyberbullying programs.  

1.5 The Current Study 

Throughout secondary education, cyberbullying has been extensively studied among 

both, pre-teens and teenagers (Smith & Yoon, 2013). Despite the global attention to such 

behavior, the research on cyberbullying phenomena and characteristics among post-secondary 

students are mostly unknown (Smith & Yoon, 2013; Zalaquett & Chatters, 2014). Moreover, 

most of the students who reported bullying were not satisfied with the outcome of their report 
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(Finn, 2004). Accordingly, there is a need to consolidate the current research on cyberbullying in 

higher education contexts to inform more effective and proactive responses. 

The purpose of this review is to examine and systematically compile literature 

methodologies and findings of cyberbullying among students, to explore the evidentiary basis for 

future research on cyberbullying in higher education. This review focused on college and 

university students and their roles as victims or perpetrators, in the context of cyberbullying (e.g., 

insulting postings or comments), research methods and data collection sources, and the 

frequency of research conducted in the U.S. and Canada. To gain a better understanding of the 

literature, the following questions were introduced as the research questions: 

1. What are the current research methods and instruments used to provide an evidentiary 

base of cyberbullying research in the US and Canadian higher education institutions?  

a. How is the research distributed over the years? 

b. Where is the research published? 

c. What methodology and data collection/ strategies (e.g. survey, focus group, 

interview or mixed) are used? 

2. What is the main content (e.g. text messages, pictures or video) of cyberbullying among 

students at college/university? 

3. What type of research (e.g. quantitative, qualitative or mixed) is used to provide an 

evidence base for research on cyberbullying in the context of higher education? 

The outcomes of this review can aid further research in enhancing the quality of anti-

cyberbullying programs and interventions, and how to reduce the prevalence of 

cyberbullying and deal with individual cases in this context. 
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This project will start by exploring the different cyberbullying research 

methodologies by introducing the source of data used, inclusion and exclusion criteria 

followed then the method of data analysis and research instruments (Chapter 2). Then, it will 

be followed by reporting the results and findings from 102 articles and stating the effect of 

each research tool to help future researchers and to set the guidelines of future studies in the 

cyberbullying research area (Chapter 3). Finally, a discussion, future research 

recommendations, and conclusion are included in the last chapter (Chapter 4).  
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Chapter 2  

Method 

The articles included in this review were selected from previously published research 

papers addressing the prevalence of cyberbullying among college and university students in the 

U.S. and Canada. The aim of this systematic review is to compile literature findings (as 

described in Grant, 2009) on cyberbullying among college and university students to provide 

recommendations for future research in this area. The importance of the systematic literature 

review method used in this project (see Figure 1) is to provide an overview of the field and its 

critical directions such as information on the participants of the studies, the content of 

cyberbullying, and the research methods, number, and years of publications of studies conducted 

in the U.S. and Canada. This will be accomplished by stating, tabulating and graphing, what has 

been achieved, what remains unknown and giving plausible recommendations for future 

research. This method of systematic review has been followed in many articles such as (Jenaro, 

2018). 

 The initial sample of abstracts included 743 articles. After examining the abstracts, we 

found that 113 were relevant, 4 possibly relevant, and 626 irrelevant references. Full texts of 

abstracts that met the criteria were retrieved for further review and assessment. Eleven articles 

were excluded later for the following reasons: the studies were either conducted outside the U.S. 

and Canada (except for international studies that included the U.S./Canada or both in the study; 

n=3 ), or the researcher could not access the full text (n= 8). The remaining 102 articles were all 

included in the final analysis. 
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Figure 1. Flow chart for the research methodology showing the data sources used and the 

number of articles remaining after each filtering process. 
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2.1 Data Sources 

To foster physical and mental well-being among students, educational efforts need to 

focus on teaching students how to cope in the online world by increasing their awareness of 

cyberbullying. For this reason, the researcher selected databases that were closely related to the 

fields of education, humanities, and psychology. Articles for the current review were located 

through three electronic databases: PsychINFO, ERIC, and Web of Science Core Collection. 

Articles published on the database Web of Science Core Collection are all peer-reviewed, which 

is one of the inclusion criteria established for this review. The search was restricted to include 

peer-reviewed English articles published between 2008 and 2018 and set in the U.S. and Canada 

only to focus on publications during the last decade because the electronically mediated 

communication tools have evolved and initiated a new variation in cyber-harassment.  

Following initial search efforts to determine the range of terminology used within this 

narrow field of focus, the researcher identified a collection of terms for each variable that is of 

importance to the present study: “cyber OR online OR electronic OR techno* OR mobile” was 

used to capture electronic device-related activities such as the use of the internet, AND “bully* 

OR aggress* OR harass* OR victim*” to detect harmful, abusive, and violent behaviors and 

attitudes, AND “university* OR college* OR “post-secondary” OR “postsecondary” OR “higher 

education” OR tertiary” to locate highest levels of educational qualification beyond high school. 

Within each database, the researcher elected to search all abstracts and titles for the terms 

outlined above. The PsychINFO database search identified 243 articles, the ERIC database 

identified 80 articles, and Web of Science Core Collection database identified 654 articles—

altogether providing a total of 977 articles. The articles were entered into Covidence, a software 

that screens abstracts/full articles and reduces effort by managing duplicated articles 
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(Kellermeyer, Harnke, & Knight, 2018). A total of 743 non-duplicate articles remained following 

the initial screening by Covidence. 

2.2 Inclusion and Exclusion Criteria 

Papers selected for the initial review had to meet the following inclusion criteria:  

conducted in a context or setting of higher education; involved college and university students as 

participants; and examined cyberbullying behaviors (e.g., stalking, aggression, harassment, 

victimization, abuse, exclusion, sexual violence, trolling, racialism, despotism, humiliation, and 

hostility) that were carried out using electronic devices (e.g., cell phones, computers) to send 

content (e.g., photos, videos, posts, comments, and messages) through internet websites or 

emails.  

Since the focus of the study is on the U.S. and Canadian higher education, international 

studies were excluded from the review, unless the U.S. or Canada, or both were part of the study. 

Workplace cyberbullying studies were excluded if college/university students were not addressed 

as victims, bullies, bully-victims, or bystanders in the study. Full texts of the articles that met the 

criteria were retrieved to determine further eligibility. 

Given these inclusion and exclusion criteria, a final sample of 102 studies was included 

in this systematic review.  

2.3 Data Analysis 

To gain a deeper understanding of the current phenomenon in this context, several 

elements of the 102 articles were reviewed. These elements included the participants of the 

studies, research methodology and data collection method, role of participants, the content of 

cyberbullying, and country, year, and Journal of the study. Below are the elements for data 

analysis:  
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2.3.1 Participants. Participants for each study were described as the following: 

college/university students, and non-college/university (school students, adults, faculty and/or 

administrative and/or staff).  

2.3.2 Research methodology and data collection method. Articles were categorized as 

quantitative, qualitative, mixed-method, systematic review, literature review, or other. Articles 

were also classified based on the data collection method employed, including survey, focus 

group, interview, and mixed if more than one of the previous methods were combined in the 

study, and other for non-data-based studies (e.g., examining documents). 

2.3.3 Role of participants. One element of analysis was the role of participants in 

instances of bullying: victims, perpetrators, or both, and others (e.g., bystanders). Victims’ and 

perpetrators’ roles were identified in each study based on the instrument used to capture the 

perception of the sample of the study.  

2.3.4 Content of cyberbullying. The content of cyberbullying behaviors included the 

following: offensive texts such as threats and humiliating comments, and pictures/videos. 

Offensive texts include chat room messages, messenger messages and text posts on social 

networks. While pictures and videos include posting an embarrassing or any personal appearance 

of the victims without consent or knowledge. Studies with content combining the 

aforementioned two types were coded by a third description called mixed, and they were coded 

as other or not specified if different or no details were provided in the study. 

2.3.5 Country of the study. Articles were categorized based on the country of study as 

the following: USA, Canada, USA & Canada, international studies that included the USA and/or 

Canada, or as not specified.  
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2.3.6 Year and journal of the study. The year of each study and the journal of 

publication were also presented in the table of categories. 

2.4 Interrater Reliability 

Following the establishment of inclusionary and exclusionary criteria for the present 

systematic review, two researchers independently applied the criteria to 32% (n=238) of the 

included articles. Interrater reliability was calculated by Prof. Jordan Shurr and Prof Ian 

Matheson. The independent review resulted in an interrater agreement 91% indicating acceptable 

reliability for application of the inclusion/ exclusion criteria (e.g. Hancock, 2017, Leisring, 2014 

and Melander, 2018). 
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Chapter 3  

Results 

This chapter compiles the findings from the articles understudy to characterize the 

quantity of research performed. It also represents a tool that can be utilized to identify the need 

for a primary or secondary research area. The sections in this chapter are designed to facilitate 

the data extraction and to provide findings for a better understanding of the variables in each 

study.  

The first section of this chapter focuses on the participant’s role as one of the variables 

and tabulates the various reported forms (content) of cyberbullying. The second section provides 

information about the participants involved in these studies and the third one tabulates the data 

collection methodology followed. Section 3.4, focuses on the country at which the studies were 

performed and the following section shows the number of relevant publications each year. The 

last section of this chapter, section 3.6, investigates the relationship between the different 

variables and provides a cross-tabulated data to further study relationships between different 

variables.  

3.1 Role of Participants and the Content of Cyberbullying 

The roles of participants involved in cyberbullying were identified as victims, 

perpetrators, or others. The number of participants and the corresponding role is summarized in 

Table 1 below, where the remaining (3%) discussed either bystanders’ perceptions or college and 

university students’ perceptions of cyberbullying in their social environments. 
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Table 1 

Role of Study Participants 

Participant Role N Percentage 

Victims’ Perspective 45 44% 

Perpetrators’ Perspective 17 17% 

Both (Victim & Perpetrator) 37 36% 

Other 3 3% 

Note. N = number of studies; Percentage = N divided by total number of studies. 
 

This data shows a clear trend, that mainly cyberbullying victims tend to participate in 

studies related to what they have experienced. This is considered as a positive attitude and one 

step forward towards expressing their feelings and trying to end such behavior. 

The largest portion of the 102 studies specified the content of cyberbullying behavior as 

being a mixture of offensive texts and pictures/videos, followed by offensive text only then 

pictures and videos as quantified in Table 2.  
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Table 2. 

Content of Cyberbullying 

Content Type 
 

N 
 

Percentage 
 

Offensive Text 13 13% 

Pictures/ Videos 7 7% 

Mixed 46 45% 

Other 4 4% 

Not Specified 32 31% 

Note. N = number of studies; Percentage = N divided by total number of studies. 
 

By looking at the ratio of cyberbullying content for the articles under study, we can 

conclude that the ease in obtaining offensive text, photos and videos then, sharing such material 

though social media forms a major factor in increasing cyberbullying among college and 

university students. 

3.2 Participants  

In all 102 articles, students remained the primary participants while other populations 

(e.g., middle school students or adults from the community of the study) were also used in some 

of the studies. Of the studies included in this review, 5% (n=5) included additional participants 

from faculty and staff in addition to the sample of students, and one study included faculty and 

adult individuals from the community in addition to college and university students. Middle and 

high school students were also part of the sample in two studies, and one study examined middle 

and high school students, community adults, and college/university students. Among the 102 

studies, only one included a variety of participants (general public) in the final sample differing 
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from the categories of participants mentioned earlier. A full list of articles and included 

participants are tabulated in the Appendix. A. 

3.3 Research Methodology and Data Collection Method 

The method of data collection for the 102 articles understudy has included quantitative, 

qualitative, mixed, literature and systematic reviews. The number and percentage of each of 

those methods included in this study are summarized in Table 3, and the full list of articles with 

the corresponding research method is listed in Appendix B.  

Table 3  

Data collection Methodology 

Study Methodology 
 

N 
 

Percentage 
 

Quantitative Studies 79 77% 

Qualitative Studies 6 6% 

Mixed Method Studies 4 4% 

Literature Review Studies 2 2% 

Systematic Review Studies 1 1% 

Other 10 10% 

Note. N = number of studies; Percentage = N divided by total number of studies. 
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3.4 Country, Year, and Journal of the Articles Reviewed 

Articles for this review were published between 2008 and 2018. This review indicated 

that 58 studies (57%) were conducted between 2016 and 2018 as follows: 16 studies in 2016, 23 

in 2017, and 19 in 2018. The remaining 44 studies were moderately distributed over the years 

2015 (25%), 2014 (23%), and 2013 (20%), with lesser numbers in the years of 2012 (11%), 2011 

(9%), and 2010 (7%). Only one study was conducted in 2009 and one in 2008. 

The analysis revealed significant attention paid to cyberbullying in contexts of higher 

education in the U.S. compared to Canada. Of the total studies reviewed, 85% (n=87) were 

conducted in the U.S., while only 8% (n=8) investigated cyberbullying in the Canadian higher 

education setting. One study combined both the U.S. and the Canadian context, and 4% (n=4) 

were international studies that included both U.S. and Canada’s college and university students 

in the sample. 

Articles included in the review were published in 62 journals. Of the articles examined, 

11% (n = 11) were published in Computers in Human Behavior, 5% (n=5) of the articles were 

published in The Journal of Interpersonal Violence and in The Partner Abuse each, 12% (n=12) 

were published in The International Journal of Cyber Criminology, Cyberpsychology, Behavior, 

and Social Networking, and in Aggressive Behavior (4 in each), and 9% (n=9)  in the American 

Journal of Criminal Justice, Deviant Behavior, and The Journal of School Violence (3in each). 

The remaining articles were published in 53 distinct journals including psychology journals and 

journals of violence and trauma. 
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3.5 Year of the Study and the Data Collection Methods Employed Through 2008–2018 

The reviewed articles published in 2008, 2009, and 2011 used only quantitative methods 

to investigate cyberbullying in higher education. All these studies were based in the U.S. (e.g., 

Reyns, Henson, & Fisher, 2011). No data-based studies were published in 2012 through 2016 

besides quantitative research, with a minimal focus on qualitative research (e.g., Watt et al., 

2017). In 2017 and 2018, more quantitative, qualitative, and mixed-methods data collection 

measures were employed to investigate the phenomena in both the U.S. and Canada (e.g., 

Mishna et al., 2018). 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. The number publications per year and the data collection method followed in the 

reviewed studies. 
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3.6 Cross-tabulated Data 

3.6.1 Evolution of cyberbullying content with time  

From the content of cyberbullying over the year’s perspective, we are exploring the 

evolution and the change in offense type, as social media and communication tools evolve. In the 

first five years, there was no indication of any offense in a form of pictures of videos, while this 

type has slightly increased (on average) in the following years, as seen in Figure 3. It is evident 

that a mixture of text and pictures/ videos has always existed as a major offense type, and a 

significant number of studies have not specified the type of offense. 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3. A bar graph showing the evolution of cyberbullying content through the years 2008 – 

2018. 
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This indicates that creative preventive measures need to be considered in order to limit 

the ease of sharing offensive content. This could include – and not limited to – better filtering for 

social media content, improving the privacy settings or maybe the use of Artificial Intelligence 

technology to trace and block offensive content. 

 
3.6.2 Content of cyberbullying as reported by participants  

From a different perspective, we review the articles by collecting data on the content of 

cyberbullying as stated by the participants as shown in Figure 4. This shows that the majority of 

articles have included victims of cyberbullying, and all participants have reported that a mixture 

of offensive text, pictures and videos were the major harassment content. 

  

 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 4. A bar graph showing the cyberbullying content as stated by the participants.  
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There is also a significant number of publications that did not specify the content of 

harassment, while the perpetrator’s most reported content was a mix of text and pictures or 

video.   

3.6.3 Participant’s Role Over Time 

By looking at the census of the participant’s role in Figure 5, we can clearly notice the 

significant increase in the number of publications where more cyberbullying victims have 

participated in surveys. Consequently, this could have several indications: the number of victims 

of cyberbullying victims has increased, more victims are willing to report their case, or maybe 

due to the increase in a number of studies, victims now have more opportunities to report abuse.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 5. A bar chart showing the categories of the participant’s overtime 

One finding out of compiling articles from participant role's perspective clearly shows 

that most participants who are willing to undertake the survey are victims of cyberbullying. This 
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could be a result of the psychological impact of cyberbullying and they might find that 

participating in surveys could help in ht the prevention of such acts. Another interesting finding 

is that in Canada, none of the participants of the eight surveys was categorized as the perpetrator. 
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Chapter 4 

Discussion 

This systematic review included research articles that were published in a wide variety of 

journals between 2008 and 2018 in the U.S. and Canada, and investigated cyberbullying of 

students in contexts of higher education. The review explored the research about the prevalence 

of cyberbullying among college/university students (e.g., Lee, 2017; Lindsay & Krysik, 2012; 

O’Connor et al., 2018; Schenk & Fremouw, 2012), the content of cyberbullying, and the research 

methodology in the literature reviewed. The main focus of the studies was on victims of 

cyberbullying, while the content of cyberbullying was indicated as being a combination of 

offensive texts and pictures/videos. Reviewed studies were generally quantitative-based 

examinations that accumulated data through the years 2016 to 2018, with a noticeable lack in 

research about the Canadian context of higher education. 

4.1 Role of Participants and the Content of Cyberbullying 

4.1.1 Victims and perpetrators. Participants’ roles were investigated in this review. 

These roles included victims, perpetrators, and other groups such as bully-victims and 

bystanders. While both victims’ and perpetrators’ perspectives were investigated within the same 

study (e.g., Branch et al., 2017; Margolin et al., 2013), about half of the studies focused solely on 

victims of cyberbullying. Students who were victims of cyberbullying mainly suffered from 

visual assaults such as posted photos and aggressive text messages that were sent in different 

settings and according to different timings (e.g., McGinley, 2016; Perkins, 2013; Reed, Tolman, 

& Ward, 2016). On the whole, the results of these articles highlighted the posting of degrading 

comments, hate speech, and pornography and the prevalence of stalking through the internet as 

the most frequent cyberbullying behaviors among college/university students (e.g., Donner, 
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2016; Schroeder, 2013). Fewer studies focused on other contents of cyberbullying such as 

tracking victims electronically (electronic leash) (e.g., Marcum, Higgins, & Poff, 2016). 

Another interesting point resulted from this review: It was not mentioned if people who 

share what others post are to be termed perpetrators or not. It was clear among all reviewed 

studies that the person to initiate such behavior is the perpetrator. There is no indication as to 

whether individuals who copy posts and share them should be called perpetrators or not. This 

group of people might not know the victims personally, so the motive could be just having fun. 

However, the actions of such people can still be considered as harmful. 

4.1.2 Bully-victims. Aricak (2009), Chapell et al. (2004), and Warren (2011) found that 

poor interpersonal relationships and past victimization may affect individuals’ attitudes and 

prompt them to respond to being victims of cyberbullying by becoming perpetrators themselves. 

Such people are referred to as bully-victims. Although the bully-victims group is part of a higher 

education context, few studies in this review have examined this case (Cunningham, 2014). 

Literature indicated that bully-victims have been found to be at greater risk of having emotional 

and behavioral problems compared to bullies only and victims only and at risk of engaging in 

immoral and anti-social acts such carrying weapons (Dukes, Stein, & Zane, 2009; Menesini, 

Modena, & Tani, 2009; Ragatz et al., 2011). Menesini, Modena, and Tani (2009) showed that 

bully-victims tend to socialize through the internet because they feel socially rejected and 

excluded from peer groups, this was in agreement with Dilmac (2009) who indicated that 

affiliation through the internet predicts engaging in cyberbullying and victimization at the same 

time since this website satisfies the need of bully-victims for affiliation.  

This limitation of the current research suggests that more research should examine the 

lack of knowledge about bully-victims. Although some of the included studies advocated 
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anonymous online prevention approaches to support victims and perpetrators of this group of 

bully-victims. Still, more research needs to look at factors contributing to becoming a bully-

victim in this context.  

4.2 Participants, Research Methodology, and Data Collection 

4.2.1 Participants. Apart from college and university students, some studies employed 

faculty staff and/or adults from the community (e.g., Cassidy, Faucher, & Jackson, 2017; Wolfer, 

2017) to measure differences and similarities in perceptions of online inappropriateness and 

cyberbullying among the hired groups with respect to age, culture, and social positions, and to 

examine the impact of cyberbullying on the mental and physical health and the personal life of 

the participants.  The input from participants of different perspectives provides diverse feedback 

on cyberbullying, it can also lead to unveiling some behavioral trends that victims may have 

unconsciously engaged in, which could make them vulnerable to cyber harassment. Regardless 

of the outcome of cyberbullying among these diverse groups of participants, calls were made for 

the development of consistent research-based national regulations to assist authorities in 

handling cyberbullying; these regulations are currently not in high demand. 

Many of the reviewed studies surveyed first-year undergraduate students and younger 

students. The findings suggested that younger students were more likely to be cyberbullied, 

which was in agreement with the findings of Kraft and Wang’s (2010) study. Unlike older 

students, first-year students usually remain attached to their families during their first year in 

college/university. Another reason is that students who were bullied or cyberbullied in high 

school may be at risk of being cyberbullied during their early adulthood in a college/university 

environment. One suggestion for future research is including parents/guardians in this area of 

research to examine in greater depth cyberbullying involvements in high school. If there are 
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mentoring programs for first-year students, then mentors could help in identifying issues related 

to the emotional and psychological states of their mentees, and their participation may contribute 

significantly to such research.  

4.2.2 Quantitative and qualitative research designs. The research method designs 

employed to collect data from participants were explored in this review. Most of the reviewed 

studies used quantitative research to measure the prevalence of and examine the contents of 

cyberbullying in higher education. All quantitative designs utilized surveys as the primary data 

collection tool. Studies queried the occurrence of cyberbullying over different timeframes. For 

example, participants who were currently in a relationship (Leisring & Giumetti, 2014), or 

participants who had ever received threatening or aggressive e-mails or instant messages in the 

past five years (Kim et al., 2017) were studied. Self-report surveys with one-item or multi-item 

evaluations were used to measure the prevalence of cyberbullying. However, scholars have had 

difficulty in defining cyberbullying, one explanation being its rapid development, which makes 

conceptualizing its components challenging. In general, cyberbullying refers to any form of 

technology-related form of aggression. Moreover, scholars have shown that not all aggressive 

behaviors use technology, cyberbullies may also bully in more traditional ways (Chisholm & 

Day, 2013). A sample of the different cyberbullying definitions is listed in Table 5. 

 

 

Table 5   

Sample for the variation in Cyberbullying definition  

Article Definition 

Aricak, 2009 The harmful consequences of one type of misuse of online technology 
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Barlett, 2017 A behavior performed through electronic or digital media by 

individuals or groups that repeatedly communicates hostile or 

aggressive messages intended to inflict harm or discomfort on others 

Bauman, 2015 Bullying perpetrated via digital technology 

Beran, 2012 It occurs through communication devices such as cell phones and the 

internet where threatening or excluding messages are sent as emails, 

text messages, or posted on social media or other websites. 

Branch, 2017 Negative outcomes associated with using some type of digital media 

and/ or electronic device to harass, control, manipulate or habitually 

disparage an individual 

Burt, 2018 Digitally aggressive acts that involve an observed or perceived 

imbalance of power between the aggressor and the victim and 

repetition 

Doane, 2016 A form of aggression, involving the internet or related technologies 

Mishna, 2018 Intentional harm carried out through electronic means to an individual 

or a group of individuals of any age, who perceive(s) such acts as 

offensive, derogatory, harmful or unwanted 

Smith, 2013 Is repeated use of technology to harass, humiliate or threaten  

Washington, 2015 Mobile technologies such as wireless telephones, tablet devices, and 

personal computers accessing the Internet and communication systems 

provide the bully with the ability to contact the victim without having a 

face-to-face encounter 
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On the other hand, qualitative studies used focus groups (Melander, 2010; White & 

Carmody, 2016) and interviews (Bonomi, 2018; Gin et al., 2017) to explore perceptions about 

prevalence and the experiences of cyberbullying. Cyberbullying victimization has been identified 

as being associated with mental and physical health issues such as sleeplessness, decreased well-

being, fear, anxiety, and increased negative psychological states such as anger, loneliness, and 

suicidal thoughts, which affect both victims and perpetrators (Cassidy et al., 2017; Smith & 

Yoon, 2013; Warren, 2011; Watts et al., 2017; Zalaquett & Chatters, 2014). Furthermore, 

individuals with cyberbullying experiences (bullies, bully-victims, and victims) have increased 

chances of meeting the criteria for depression when compared to those with no cyberbullying 

experience (Selkie et al., 2015). These effects could be a motive for on-campus counselors and 

mental health promoters to inquire about cyberbullying experienced by college/university 

students diagnosed with depression. Their significant role needs to be considered in future 

research as their attentiveness could offer a new dimension in dealing with the consequences of 

cyberbullying. This finding also suggests that more in-depth qualitative research is required to 

study participants’ relationships, interactions and practices in the setting, as this cannot be 

completely investigated using quantitative research methods. 

 

 

4.3 Country and Year of the Study 

Based on the current review, the field of research regarding cyberbullying is still 

developing as indicated by the considerable number of studies conducted in the past three years. 

In addition, most of the reviewed articles examined cyberbullying in the context of the U.S. (e.g., 

Chapin, 2014; Selkie et al., 2015). 
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Since cyberbullying has been examined in the literature recently, very little empirical 

research exists about the cyberbullying of students in the Canadian higher education context. 

Cunningham et al. (2015) were the first to examine cyberbullying among Canadian university 

students. The variation in the number of students enrolled in colleges and universities in Canada 

and the U.S. may explain the difference in the amount of research dedicated to study 

cyberbullying in higher education in these two countries: 2 million studies (Duffin, 2019, 

Education in Canada) and 20 million studies (“Higher,” 2019, Higher education in the United 

States) in 2016/2017, respectively. Out of the eight studies conducted in Canada, seven studies 

were quantitative (e.g., Ramsey, DiLalla, & McCrary, 2016), while only one study employed a 

qualitative data collection method (Bonomi et al., 2018). More research is necessary to reveal in-

depth the reality of cyberbullying among college/university students in the Canadian context 

given the potentially unique contexts of higher education in Canada versus the US. 

Limitations and Implications for Future Research 
 

The following are the limitations of this systematic review: Since the systematic review 

was restricted to investigating cyberbullying in the context of higher education in the U.S. and 

Canada, this could have limited the findings as cultural norms varying across countries could 

affect what is considered cyberbullying behavior and what is not (Craig, Henderson, & Murphy, 

2000). A study conducted by Barlett et al. (2014) to test the relationship between cyberbullying 

behaviors and cultural norms of a sample of undergraduate students gathered from both the U.S. 

and Japan showed that learned cultural attitudes such as interdependent self-construal are related 

to the reduction of cyberbullying behaviors and may help in protecting students from being 

involved in such behaviors.  
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Furthermore, the different measurements used to evaluate the prevalence of 

cyberbullying were dependent on the researchers’ objectives, which may have impacted the 

results. In their study, Sargent et al. (2016) used Partner Cyber-Abuse Questionnaire (PCAQ), 

Center for Epidemiological Studies-Depression Scale (CES-D), and the Honest Conduct Scale 

(HCS) to measure the psychological and mental health outcomes of intimate partner violence 

among college students. However, Weingarten et al. (2018) used edited measures from Safe 

Dates (Foshee et al., 1996) and Zweig et al. (2013) to measure the same outcomes as those of the 

Sargent et al. study. Thus, standardizing measures are highly recommended in the near future. 

Also, information about the items included in the quantitative-based research was not fully clear 

in terms of whether they were open-ended or closed questions, which may have affected the 

overall results in terms of the consistency of items and languages used to pose questions and 

provide answers regarding the cyberbullying experience. 

Since cyberbullying is a new trend in the literature, many search terms were used to 

express the concept of “cyber” such as “electronic” and “techno”, which resulted in the 

evaluation of 102 articles; this may have altered the findings derived from the initial articles 

included in the current review.  

The term “content” is used in the present review to refer to the form that is used for 

cyberbuylling (e.g., text messages, pictures, videos), with no information included that details the 

nature of the information that is communicated (e.g., threats, insults). McGinley and colleagues 

(2016) referred to cyberbullying behaviors as cyberbullying experiences that are performed 

through e-mail, social media networks, and text messages, and then these experiences were 

described as offensive e-mail or offensive text messages. Therefore, no detailed description of 

the nature of cyberbullying was included in this study.  
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 Although there have been some successful technological developments in terms of 

minimizing cyberbullying and online harassment, such as filtering software (e.g., Lindsay & 

Krysik, 2012), further studies need to consider some, if not all of the following points: 

• Type of participants: only 6% of the studies included faculty and staff.  An 

increase to this percentage is a must because the more diverse the participants 

from higher education environments are, the faster we can understand what 

students are going through to eventually set the rules and regulation to prevent 

future incidents.   

• Content of cyberbullying: table 2 of this study shows that almost 30% of the 

included studies did not specify the content of cyberbullying. So, future studies 

are advised to have a clear description and a range of content for survey 

participants to choose from to have better feedback on the existence or content of 

cyberbullying.    

• Methodology: in the past decade, 7% of the surveys were based on the qualitative 

review. So, more work needs to be in this direction as it could provide vital 

information and a deeper understanding of the cyberbullying incidents.  

• Role of participants: 17% of participants were perpetrators. This might be an 

indication that students are mostly cyberbullied by someone who is not in the 

education system. So, including participants from different environments and 

directing the survey towards cyberbullying in higher education, might increase the 

number of participants as the perpetrator. This might uncover some facts that 

could be helpful in designing future surveys.  
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• Cyberbully prevention: future surveys should be more consistent in categorizing 

and identifying cyberbullying content to help in developing some tools (software 

and applications) which in turn can protect possible targets from cyber 

harassment.  

Location of the survey: 8% of the studies were performed in Canada only. So, more 

studies and research is required to better understand the aspects of cyberbullying at Canadian 

institutions. 

Finally, most quantitative studies have focused on samples from one university; a 

collective sample from different universities in distinctive locations could be more representative 

of the issue discussed. 

 
Conclusion 

More research on developing anti-cyberbullying interventions and programs is strongly 

required. Colleges/universities currently handle cyberbullying incidents internally, and there is a 

need for evident on-campus anti-bullying policies and anonymous reporting systems, especially 

in Canada. More focus has been put on quantitative approaches to data collection in higher 

education research on cyberbullying. Further emphasis on qualitative methods, including focus 

groups and interviews, may supplant quantitative research results by contextualizing the 

interactions between victim and perpetrator and the form of cyberbullying.  

Although studies of this review focused on victims of cyberbullying, significant groups 

of reference (e.g., LGTBQ communities, students with disabilities, racial groups) are also targets 

of cyberbullying, and the impact of cyberbullying on the involvement of these groups needs to be 

discovered. This systematic review demonstrates that there are high prevalence rates in the lack 

of awareness about cyberbullying and its definition. A more developed curriculum that educates 
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students regarding digital space is essential in such contexts. In addition, more in-depth 

qualitative research can help in identifying students’ specific opinions and needs about what 

helps in controlling cyberbullying prevalence in the higher education context.  
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Appendix A 

Appendix. A includes a list of articles used in this study and the corresponding participant type. 

All surveys have included college or university students. Some other surveys also included 

faculty and staff as shown in Table. Appendix A. 

Appendix A  

Types of participants in each of the 102 articles 

Article 

College/ 

University 

Student 

Other Article 

College/ 

University 

Student 

Other 

Asher, 2017 ✓ - Marcum, 2017 ✓ - 
Bannett, 2011 ✓ - Marganski, 2018 ✓ - 
Barlett, 2017 ✓ Adults Margolin, 2013 ✓ - 
Bauman, 2015 ✓ - Martin-Storey, 2018 ✓ - 
Beran, 2012 ✓ - McGinley, 2016 ✓ - 
Bonomi, 2018 ✓ - Melander, 2010 ✓ - 
Bonomin, 2013 ✓ - Melander, 2018 ✓ - 
Brady, 2017 ✓ Other Menard, 2012 ✓ - 
Branch, 2017 ✓ - Mishna, 2018 ✓ - 
Burt, 2018 ✓ - Moran, 2018 ✓ - 

Cassidy, 2017 ✓ Faculty 
& Staff Myers, 2017 ✓ - 

Chapin, 2014 ✓ - Nick, 2018 ✓ Adults 

Chapin, 2016 ✓ School 
students O’Connor, 2018 ✓ - 

Charmaraman, 2018 ✓ - Oravec, 2012 ✓ Faculty & 
Staff 

Cho, 2017 ✓ - Perkins, 2014 ✓ - 
Choi, 2017 ✓ - Rafferty, 2012 ✓ - 
Cripps, 2018 ✓ - Ramsey, 2016 ✓ - 
Crosslin, 2014 ✓ - Reed, 2015 ✓ - 
Cunningham, 2015 ✓ - Reed, 2016 ✓ - 
DeKeseredy, 2014 ✓ - Reyns, 2011 ✓ - 
Doane, 2014 ✓ - Reyns, 2014 ✓ - 
Doane, 2016 ✓ - Reyns, 2015 ✓ - 
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Doane, Boothe, 2016 ✓ - Reyns, 20183 ✓ - 
Donner, 2016 ✓ - Reyns, 20184 ✓ - 

Dowdell, 2011 ✓ 
School 
students 
& Adults 

Rivituso, 2014 ✓ - 

Englande, 2018 ✓ School 
Students Sargent, 2016 ✓ - 

Faucher, 2015 ✓ Faculty 
& Staff Savage, 2017 ✓ - 

Feinstein, 2014 ✓ - Schenk, 2012 ✓ - 
Fritz, 2018 ✓ - Schenk, 2013 ✓ - 
Gibb, 2016 ✓ - Schroeder, 2013 ✓ - 

Gin, 2016 ✓ Faculty 
& Staff Selkie, 2015 ✓ - 

Gin, 2017 ✓ - Selkie, 2016 ✓ - 
Green, 2018 ✓ - Smith, 2013 ✓ - 
Hancock, 2017 ✓ - Sobba, 2017 ✓ - 

Henson, 20131 
✓ - Swan, 2015 ✓ 

School 
students & 

Adults 
Henson, 20132 ✓ - Tennant, 2015 ✓ - 

Higgins, 2008 ✓ - Tofler, 2016 ✓ 
School 

students & 
Adults 

Holt, 2008 ✓ - Tynes, 2013 ✓ - 

Jenaro, 2018 ✓ Faculty 
& Adults Varghese, 2017 ✓ - 

Kamali, 2015 ✓ - Washington, 2015 ✓ - 
Kraft, 2010 ✓ - Watt, 2017 ✓ - 

Lee, 2017 ✓ - Webber, 2017 ✓ School 
students 

Lee, 2018 ✓ - Weingarten, 2018 ✓ - 
Leisring, 2014 ✓ - White, 2018 ✓ - 
Li, 2017 ✓ - Whittaker, 2015 ✓ - 
Lindsay, 2012 ✓ - Wick, 2017 ✓  

Lindsay, 2015 ✓ - Wolfer, 2017 ✓ Faculty & 
Staff 

Lund, 2016 ✓ - Wolford-Clevenger, 
2016 ✓ - 

Lyndon, 211 ✓ - Wright, 2013 ✓ - 
Marcum, 2009 ✓ - Zapor, 2017 ✓ - 
Marcum, 2016 ✓ - Zemmels, 2015 ✓ - 
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Note. Articles are in alphabetical order. To distinguish similar citations in this table, the title of 
similar ones is listed below: 
1. Title: Fear of crime online? Examining the effect of risk, previous victimization, and 

exposure on fear of online interpersonal victimization. 
2. Title: Does gender matter in the virtual world? Examining the effect of gender on the link 

between online social network activity, security, and interpersonal victimization. 
3. Title: The relationship between offline and online stalking victimization: A gender-specific 

analysis. 
4. Title: Explaining cyberbullying victimization against college women using a multi-

theoretical approach: Self-control, opportunity, and control balance. 
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Appendix B 

Appendix. B includes a list of articles used in this study and the corresponding research 

methodology.  

 

Appendix B  

The method of study in each of the 102 articles 

Article Method Article Method Article Method 
Asher, 2017 Quantitative  Henson, 20131 Quantitative  Reed, 2015 Quantitative  
Bannett, 2011 Quantitative  Henson, 20132 Quantitative  Reed, 2016 Quantitative  
Barlett, 2017 Quantitative  Higgins, 2008 Quantitative  Reyns, 2011 Quantitative  
Bauman, 2015 Quantitative  Holt, 2008 Quantitative  Reyns, 2014 Quantitative  

Beran, 2012 Quantitative  Jenaro, 2018 
Systematic 
Review Reyns, 2015 Quantitative  

Bonomi, 2018 Qualitative  Kamali, 2015 Quantitative  Reyns, 20183 Quantitative  
Bonomin, 
2013 Quantitative  Kraft, 2010 Quantitative  Reyns, 20184 Quantitative  

Brady, 2017 Quantitative  Lee, 2017 Quantitative  Rivituso, 2014 Qualitative  
Branch, 2017 Quantitative  Lee, 2018 Quantitative  Sargent, 2016 Quantitative  
Burt, 2018 Quantitative  Leisring, 2014 Quantitative  Savage, 2017 Quantitative  
Cassidy, 2017 Mixed  Li, 2017 Quantitative  Schenk, 2012 Quantitative  
Chapin, 2014 Quantitative  Lindsay, 2012 Quantitative  Schenk, 2013 Quantitative  

Chapin, 2016 Quantitative  Lindsay, 2015 Quantitative  Schroeder, 
2013 Other 

Charmaraman, 
2018 Mixed  Lund, 2016 Literature 

Review Selkie, 2015 Quantitative  

Cho, 2017 Quantitative  Lyndon, 211 Quantitative  Selkie, 2016 Quantitative  
Choi, 2017 Quantitative  Marcum, 2009 Quantitative  Smith, 2013 Mixed  
Cripps, 2018 Quantitative  Marcum, 2016 Quantitative  Sobba, 2017 Quantitative  
Crosslin, 2014 Qualitative  Marcum, 2017 Quantitative  Swan, 2015 Other 
Cunningham, 
2015 Quantitative  Marganski, 

2018 Quantitative  Tennant, 2015 Quantitative  

DeKeseredy, 
2014 Other Margolin, 

2013 Quantitative  Tofler, 2016 Other 

Doane, 2014 Quantitative  Martin-Storey, 
2018 Quantitative  Tynes, 2013 Quantitative  

Doane, 2016 Quantitative  McGinley, 
2016 Quantitative  Varghese, 

2017 Quantitative  

Doane, 2016 Quantitative  Melander, 
2010 Qualitative  Washington, 

2015 Other 
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Donner, 2016 Quantitative  Melander, 
2018 Quantitative  Watt, 2017 Literature 

Review 
Dowdell, 2011 Quantitative  Menard, 2012 Quantitative  Webber, 2017 Other 
Englande, 
2018 Quantitative  Mishna, 2018 Mixed 

Method 
Weingarten, 
2018 Quantitative  

Faucher, 2015 Other Moran, 2018 Quantitative  White, 2018 Qualitative  

Feinstein, 2014 Quantitative  Myers, 2017 Other Whittaker, 
2015 Quantitative  

Fritz, 2018 Quantitative  Nick, 2018 Quantitative  Wick, 2017 Quantitative  

Gibb, 2016 Quantitative  O’Connor, 
2018 Quantitative  Wolfer, 2017 Quantitative  

Gin, 2016 Other Oravec, 2012 Other 
Wolford-
Clevenger, 
2016 

Quantitative  

Gin, 2017 Qualitative  Perkins, 2014 Quantitative  Wright, 2013 Quantitative  
Green, 2018 Quantitative  Rafferty, 2012 Quantitative  Zapor, 2017 Quantitative  

Hancock, 2017 Quantitative  Ramsey, 2016 Quantitative  Zemmels, 
2015 Quantitative  

Note. Articles are in alphabetical order. To distinguish similar citations in this table, the title of 
similar ones is listed below: 
1. Title: Fear of crime online? Examining the effect of risk, previous victimization, and 

exposure on fear of online interpersonal victimization. 
2. Title: Does gender matter in the virtual world? Examining the effect of gender on the link 

between online social network activity, security, and interpersonal victimization. 
3. Title: The relationship between offline and online stalking victimization: A gender-specific 

analysis. 
4. Title: Explaining cyberbullying victimization against college women using a multi-

theoretical approach: Self-control, opportunity, and control balance. 
 
  



 

 39 

References 

Note: * indicates that the study was used in the systemic review. 

 

*Aricak, O., T. (2009). Psychiatric symptomatology as a predictor of cyberbullying among 

university students. Eurasian Journal of Educational Research, 34, 167-184.  

*Asher, Y., Stark, A., & Fireman, G. D. (2017). Comparing electronic and traditional bullying in 

embarrassment and exclusion scenarios. Computers in Human Behavior, 76, 26-34.  

Baldasare, A., Bauman, S., Goldman, L., & Robie, A. (2012). Cyberbullying? Voices of college 

students. In Wankel, L. & Wankel, C. (Ed.), Misbehavior online in higher education 

(127-155). https://doi.org/10.1108/S2044-9968(2012)0000005010 

*Bannett, D. C., Guran, E. L., Ramos, M. C., & Margolin, G. (2011). College students’ 

electronic victimization in friendship and dating relationships: Anticipated distress and 

associations with risky behaviors. Violence and Victims, 26(4), 410-429.  

Barlett, C. P., Gentile, D. A., Anderson, C. A., Suzuki, K., Sakamoto, A., Yamaoka, A., & 

Katsura, R. (2014). Cross-cultural differences in cyberbullying behavior: A short-term 

longitudinal study. Journal of Cross-Cultural Psychology, 54(2), 300-313.  

*Barlett, C. P., Prot, S., Anderson, C. A., & Gentile, D. A. (2017). An empirical examination of 

the strength differential hypothesis in cyberbullying behavior. Psychology of Violence, 

7(1), 22-32.  

Barr, J., & Lugus, E. (2011). Digital threats on campus: Examining the duty of colleges to 

protect their social networking students. Western New England Law Review, 33(3), 757-

788.  



 

 40 

*Bauman, S., & Baldasare, A. (2015). Cyber aggression among college students: Demographic 

differences, predictors of distress, and the role of the university. Journal of College 

Student Development, 56(4), 317-330.  

*Beran, T.,  Rinaldi, C., Bickham, D., & Rich, M. (2012). Evidence for the need to support 

adolescents dealing with harassment and cyber-harassment: Prevalence, progression, and 

impact. School Psychology International, 33(5), 562-576. 

*Bonomi, A., Nichols, E., Kammes, R., & Green, T. (2018). Sexual violence and intimate 

partner violence in college women with mental health and/or behavior disability. Journal 

of Women’s Health, 27(3), 359-368.  

*Bonomin, A. E., Anderson, M. L., Nemeth, J., Rivara, F. P., & Buettner, C. (2013). History of 

dating violence and the association with late adolescent health. BMC Public Health, 

13(1), 1-12.  

*Brady, P. Q., Nobles, M. R., & Bouffard, L. A. (2017). Are college students really at a higher 

risk for stalking?: Exploring the generalizability of student samples in victimization 

research. Journal of Criminal Justice, 52, 12-21. 

*Branch, K., Hilinski-Rosick, C. M., Johnson, E., & Solano, G. (2017). Revenge porn 

victimization of college students in the United States: An exploratory analysis. 

International Journal of Cyber Criminology, 11(1), 128-142.  

*Burt, S. A., & Alhabash, S. (2018). Illuminating the nomological network of digital aggression: 

Results from two studies. Aggressive Behavior, 44(2), 125-135.  

*Cassidy, W., Faucher, C., & Jackson, M. (2017). Adversity in university: Cyberbullying and its 

impact on students, faculty and administrators. International Journal of Environmental 

Research and Public Health, 14(8), 888.  



 

 41 

Chapell, M., Casey, D., De la Cruz, C., & Ferrell, J., Forman, J., Lipkin, R., Newsham, M., 

Sterling, M., & Whittaker, S. (2004). Bullying in college by students and teachers. 

Adolescence, 39(153), 53-64.  

*Chapin, J. (2014). Third-person perception and Facebook. International Journal of Cyber 

Behavior, Psychology, and Learning, 4(3), 34-44.  

*Chapin, J. (2016). Adolescents and cyber bullying: The precaution adoption process model. 

Education and Information Technologies, 21(4), 719-728.  

*Charmaraman, L., Chan, H. B., Chen, S., Richer, A., & Ramanudom, B. (2018). Asian 

American social media use: From cyber dependence and cyber harassment to saving face. 

Asian American Journal of Psychology, 9(1), 72-86.  

*Cho, H., & Huang, L. (2017). Aspects of help seeking among collegiate victims of daring 

violence. Journal of Family Violence, 32(4), 409-417.   

*Choi, K., & Lee, J. R. (2017). Theoretical analysis of cyber-interpersonal violence victimization 

and offending using Cyber-Routine Activities Theory. Computers in Human Behavior, 

73, 394-402.  

Cismaru, M., & Cismaru, R. (2018). Protecting university students from bulling and harassment: 

A review of the initiatives at Canadian universities. Contemporary Issues in Education 

Research, 11(4), 145-152. 

*Cripps, J., & Stermac, L. (2018). Cyber-sexual violence and negative emotional states among 

women in a Canadian university. International Journal of Cyber Criminology, 12(1), 

171-186.  

*Crosslin, K., & Golman, M. (2014). Maybe you don’t want to face it - College students’ 

perspectives on cyberbullying. Computers in Human Behavior, 41, 14-20.  



 

 42 

*Cunningham, C. E., Chen, Y., Vaillancourt, T., Rimas, H., Deal, K., Cunningham, L. J., & 

Ratcliffe, J. (2015). Modeling the anti-cyberbullying preferences of university students: 

Adaptive choice-based conjoint analysis. Aggressive Behavior, 41(4), 369-385.   

*DeKeseredy, W. (2014). Thinking critically about campus-based self-defence programs: A 

response to Christine Gidycz. Trauma, Violence, & Abuse, 15(4), 334-338.  

Dilmac, B. (2009). Psychological needs as a predictor of cyberbullying: A preliminary report on 

college students. Educational Sciences: Theory and Practice, 9(3), 1307-1325.  

*Doane, A. N., Boothe, L. G., Pearson, M. R., & Kelley, M. L. (2016). Risky electronic 

communication behaviors and cyberbullying victimization: An application of Protection 

Motivation Theory. Computers in Human Behaviors, 60, 508-513. 

*Doane, A. N., Kelley, M. L., Pearson, M. R. (2016). Reducing cyberbullying: A theory of 

reasoned action-based video prevention program for college students. Aggressive 

Behavior, 42(2), 136-146.  

*Doane, A. N., Pearson, M. R., & Kelley, M. L. (2014). Predictors of cyberbullying perpetration 

among college students: An application of the Theory of Reasoned Action. Computers in 

Human Behavior, 36, 154-162.  

*Donner, C. M. (2016). The gender gap and cybercrime: An examination of college students’ 

online offending. Victims & Offenders, 11(4), 556-577.  

*Dowdell, E. B., Burgess, A. W., Flores, J. R. (2011). Online social networking patterns among 

adolescents, young adults, and sexual offenders. The American Journal of Nursing, 

111(7), 28-36. 

Duffin, E. (2019, April 29). Education in Canada. Retrieved from 

https://www.statista.com/topics/2863/education-in-canada/. 



 

 43 

Dukes, R. L., Stein, J. A., and Zane, J. I. (2009). Effect of the relational bullying on attitudes, 

behavior and injury among adolescent bullies, victims and bully-victims. The Social 

Science Journal, 46(4), 671-688.  

*Englande, E. K. (2018). Risky business: talking with your patients about cyberbullying and 

sexting. Child and Adolescent Psychiatric, 27(2), 287-305.  

Englander, E. K., & Muldowney, A. M. (2007, October). Just turn the darn thing off: 

Understanding cyberbullying. In D.L. White, B. C. Glenn, and A. Wimes (Eds.), 

Proceeding of Persistently Safe Schools: The 2007 National Conference on Safe Schools, 

, 83-92. Washington, DC: Hamilton Fish Institute, George Washington University.  

Eynon, R. (2005) ‘The Use of the Internet in Higher Education’, ASLIB Proceedings 57(2): 168–

80 

*Faucher, C., Jackson, M., & Cassidy, W. (2015). When online exchange byte: An examination 

of the policy environment governing cyberbullying at the university level. Canadian 

Journal of Higher Education, 45(1), 102-121. 

*Feinstein, B., Bhatia, V., & Davila, J. (2014). Rumination mediates the association between 

cyber-victimization and depressive symptoms. Journal of Interpersonal Violence, 29(9), 

1732-1746.  

Finn, J. (2004). A survey of online harassment at a university campus. Journal of Interpersonal 

Violence, 19(4), 468-483.  

*Fritz, P. A., Clark-Crumpton, J., Daskaluk, S., & Wilson, L. (2018). Electronic partner 

aggression victimization: Its frequency and relation to offline partner aggression and 

psychological functioning. Partner Abuse, 9(4), 421-438.  



 

 44 

*Gibb, Z. G., & Devereux, P. G. (2016). Missing link: Exploring repetition and internationality 

of distress in cyberbullying behaviors within a college population. Translational Issues in 

Psychological Science, 2(3), 313-322.  

*Gin, K. J., Martinez-Aleman, A. M., Knight, S., Radimer, S., Lewis, J., & Rowan-Kenyon, H. 

T. (2016). Democratic education online: Combating racialized aggressions on social 

media. Change: The Magazine of Higher Learning, 48(3), 28-35.  

*Gin, K. J., Martinez-Aleman, A. M., Rowan-Kenyon, H. T., & Hottell, D. (2017). Racialized 

aggression and social media on campus. Journal of College Student Development, 58(2), 

159-174.  

Grant MJ, Booth A. A ypology of reviews: an analysis of 14 review types and associated 

methodologies. Health Info Libr J. 2009 Jun;26(2):91-108. Doi: 10.1111/j.1471-

1842.2009.00848.x. 

*Green, J. g., Oblath, R., Felix, E. D., Furlong, M. J., Holt, M. K., & Sharkey, J. D. (2018). 

Initial evidence for the validity of the California Bullying Victimization Scale (CBVS-R) 

as a retrospective measure for adults. Psychological Assessment, 30(11), 1444-1453.  

*Hancock, K., Keast, H., & Ellis, W. (2017). The impact of cyber dating abuse on self-esteem: 

The mediating role of emotional distress. Cyberpsychology: Journal of Psychological 

Research on Cyberspace, 11(2). http://dx.doi.org/10.5817/CP2017-2-2. 

*Henson, B., Reyns, B. W, & Fisher, B. S. (2013). Fear of crime online? Examining the effect of 

risk, previous victimization, and exposure on fear of online interpersonal victimization. 

Journal of Contemporary Criminal Justice, 29(4), 1-23.  



 

 45 

*Henson, B., Reyns, B. W., & Fisher, B. S. (2013). Does gender matter in the virtual world? 

Examining the effect of gender on the link between online social network activity, 

security and interpersonal victimization. Security Journal, 26(4), 315-330.  

*Higgins, G. E., Ricketts, M. L., & Vegh, D. T. (2008). The role of self-control in college 

student’s perceived risk and fear of online victimization. American Journal of Criminal  

Justice, 33, 223-233.  

Higher education in the United States. (2019, July 21). Retrieved from 

https://en.wikipedia.org/wiki/Higher_education_in_the_United_States. 

*Holt, T. J., & Bossler, A. M. (2008). Examining the applicability of lifestyle-routine activities 

theory for cybercrime victimization. Deviant Behavior, 30(1), 1-25.  

*Jenaro, C., Flores, N., Frias, C. P. (2018). Systematic review of empirical studies on 

cyberbullying in adults: What we know and what we should investigate. Aggression and 

Violent Behavior, 38, 113-122. 

*Kamali, A. (2015). Assessing cyberbullying in higher education. Information Systems 

Education Journal, 13(6), 43-53. 

Kaplan, A. M., & Haenlein, M. (2010). Users of the world, unite! The challenges and 

opportunities of social media. Business Horizons, 53, 59-68. 

Kellermeyer, L., Harnke, B., & Knight, S. (2018). Covidence and Rayyan. Journal of the 

Medical Library Association, 106(4), 580-583.  

Kim, S., Boyle, M. H., & Georgiades, K. (2017). Cyberbullying victimization and its association 

with health across the life course: A Canadian population study. Canadian Journal of 

Public Health, 108(5-6), 468-474.  



 

 46 

*Kraft, E. M., & Wang, J. (2010). An exploratory study of the cyberbullying and cyberstalking 

experiences and factors related to victimization of students at a public liberal arts college. 

International Journal of Technoethics, 1(4), 74-91.  

*Lee, E. B. (2017). Cyberbullying: Prevalence and predictors among African American young 

adults. Journal of Black Studies, 48(1), 57-73. 

*Lee, G., & Sanchez, M. (2018). Cyber bullying behaviors, anonymity, and general strain 

theory: A study of undergraduate students at a south eastern university in the United 

States. International Journal of Cyber Criminology, 12(1), 84-96.  

*Leisring, P. A., & Giumetti, G. W. (2014). Sticks and stones may break my bones, but abusive 

text messages also hurt: Development and validation of the Cyber Psychological Abuse 

scale. Partner Abuse, 5(3), 323-341. 

*Li, Q., & Pustaka, A. (2017). When cyberbullies meet gamers: What do young adults think? 

Educational Research, 59(4), 426-443.  

*Lindsay, M., & Krysik, J. (2012). Online harassment among college students. Information, 

Communication & Society, 15(5), 703-719.  

*Lindsay, M., Booth, J. M., Messing, J. T., & Thaller, J. (2015). Experiences on online 

harassment among American emerging adults: Emotional reactions and the mediating 

role of fear. Journal of Interpersonal Violence, 31(19), 1-22.  

*Lund, E. M., & Ross, S. W. (2016). Bullying perpetration, victimization, and demographic 

differences in college students: A review of the literature. Trauma, Violence, and Abuse, 

18(3), 348-360.  

*Lyndon, A., Bonds-Raacke, J., & Cratty, A. D. (2011). College students’ Facebook stalking of 

ex-partner. Cyberpsychology, Behavior, and Social Networking, 14(12), 711-716.  



 

 47 

*Marcum, C. D., Higgins, G. E., & Poff, B. (2016). Exploratory investigation on theoretical 

predictors of the electronic leash. Computers in Human Behavior, 61, 213-218.   

*Marcum, C. D., Higgins, G. E., Nicholson, J. (2017). I’m watching you: cyberbullying 

behaviors of university students in romantic relationships. American Journal of Criminal 

Justice, 42(2), 373-388. 

*Marcum, C. D., Higgins, G. E., Ricketts, M. L. (2009). Potential factors of online victimization 

of youth: An examination of adolescent online behaviors utilizing routine activity theory. 

Deviant Behavior, 31(5), 381-410. 

*Marganski, A., & Melander, L. (2018). Intimate partner violence victimization in the cyber and 

real world: Examining the extent of cyber aggression experiences and its association with 

in-person dating. Journal of Interpersonal Violence, 33(7), 1071-1095. 

*Margolin, G., Ramos, M., Baucom, B., Bennett, D., Guran, E. (2013). Substance use, 

aggression perpetration, and victimization: Temporal co-occur in college males and 

females. Journal of Interpersonal Violence, 28(14), 2849-2872. 

*Martin-Storey, A., Paquette, G., Bergeron, M., Dion, J., Daigneault, I., Hebert, M., & Ricci, S. 

(2018). Sexual violence on campus: Differences across gender and sexual minority status. 

Journal of Adolescent Health, 62(6), 701-707.  

*McGinley, M. M., Rospenda, K. M., Liu, L., & Richman, J. A. (2016). It isn’t all just fun and 

games: Collegiate participation in extracurricular activities and risk for generalized and 

sexual harassment, psychological distress, and alcohol use. Journal of Adolescence, 53, 

152-163.  

Mehri, K. R., Farrell, A. D., & Le, A. -T. H. (2014). Cyberbullying among adolescents: 

Measures in search of a construct. Psychology of Violence, 4(4), 399-415. 



 

 48 

*Melander, L. A. (2010). College students’ perception of intimate partner cyber harassment. 

Cyberpsychology, Behavior, and Social Networking, 13(3), 263-268. 

*Melander, L., & Hughes, V. (2018). College partner violence in the digital age: Explaining 

cyber aggression using routine activities theory. Partner Abuse, 9(2), 158-180. 

*Menard, K., & Pincus, A. (2012). Predicting overt and cyber stalking perpetration by male and 

female college students. Journal of Interpersonal Violence, 27(11), 2183-2207.  

Menesini, E., Modena, M., & Tani, F. (2009). Bullying and victimization in adolescence: 

Concurrent and stable roles and psychological health symptoms. The Journal of Genetic 

Psychology, 170(2), 115-133.  

Minor, M. A., Smith, G. S., & Brashen, H. (2013). Cyberbullying in higher education. Journal of 

Educational Research and Practice, 3(1), 15-29. 

*Mishna, F., Regehr, C., Lacombe-Duncan, A., Daciuk, J., Fearing, G., & Van Wert, M. (2018). 

Social media, cyber-aggression and student mental health on university campus. Journal 

of Mental Health, 27(3), 222-229.  

*Moran, T. E., Chen, C. Y-C., & Tryon, G. S. (2018). Bullying victimization, depression, and 

the role of protective factors among college LGBTQ students. Journal of Community 

Psychology, 46(7), 871-884.  

*Myers, C-A., & Cowie, H. (2017). Bullying at university: The social and legal contexts of 

cyberbullying among university students. Journal of Cross-Cultural Psychology, 48(8), 

1172-1182.  

*Nick, E. A., Cole, D. A., Cho, S., Smith, D. K., Carter, T. G., & Zelkowitz, R. L. (2018). The 

online social support scale: Measure development and validation. Psychological 

Assessment, 30(9), 1127-1143.  



 

 49 

*O’Connor, K., Drouin, M., Davis, J., & Thompson, H. (2018). Cyberbullying, revenge porn and 

the mid-sized university: Victim characteristics, prevalence and students’ knowledge of 

university policy and reporting procedures. Higher Education Quarterly, 72(4), 344-359. 

*Oravec, J. A. (2012). Bullying and mopping in academe: Challenges for distance education and 

social media applications. Journal of Academic Administration in Higher Education, 

8(1), 49-58. 

Osborne-Gowey, J. (2014). What is social media. Source Information, 39(2), 55-55. 

Pepler, D., Craig, W. M., Cummings, J., Petrunka, K., & Garwood, S. (2017). Mobilizing 

Canada to promote healthy relationships and prevent bullying among children and youth. 

The Wiley Handbook of Violence and Aggression, 3(123), 1-13. 

*Perkins, A. B., Becker, J. V., Tehee, M., & Mackelprang, E. (2014). Sexting behaviors among 

college students: Cause for concerns? International Journal of Sexual Health, 26(2), 79-

92.  

* Rafferty, R., & Ven, T. V. (2012). “I hate everything about you”: A qualitative examination of 

cyberbullying and online aggression on a college sample. Deviant Behavior, 53(5), 364-

377.  

Ragatz, L. L., Anderson, R. J., Fremouw, W., & Schwartz, R. (2011). Criminal thinking patterns, 

aggression styles, and the psychopathic traits of late high school bullies and bully-

victims. Aggressive Behavior, 37(2), 145-160.  

*Ramsey, J. L., DiLalla, L. F., & McCrary, M. K. (2016). Cyber victimization and depressive 

symptoms in sexual minority college students. Journal of School Violence, 15, 483-502.  



 

 50 

*Reed, L. A., Tolman, R. M., & Ward, L. M. (2016). Snooping and sexting: Digital media as a 

context for dating aggression and abuse among college students. Violence Against 

Women, 22(3), 1556-1576.  

*Reed, L. A., Tolman, R. M., Safyer, P. (2015). Too close from comfort: Attachment insecurity 

and electronic intrusion in college students’ dating relationships. Computers in Human 

Behavior, 50, 431-438.  

*Reyns, B. W., & Fisher, B. S. (2018). The relationship between offline and online stalking 

vicitmization: A gender-specific analysis. Violence & Victims, 33(4), 769-786. 

*Reyns, B. W., Fisher, B. S., & Randa, R. (2018). Explaining cyberbullying victimization 

against college women using a multi-theoretical approach: Self-control, opportunity, and 

control balance. Crime & Delinquency, 64(13), 1742-1764.  

*Reyns, B. W., Henson, B., & Fisher, B. S. (2011). Being perused online: Applying cyber 

lifestyle routine activities theory to cyberstalking victimization. Criminal Justice and 

Behavior, 38(11), 1149-1169.  

*Reyns, B. W., Henson, B., & Fisher, B. S. (2014). Digital deviance: Low self-control and 

opportunity as explanations of sexting among college students. Sociological spectrum, 

34(3), 273-292.  

*Reyns, B. W., Henson, B., Fisher, B. S. (2015). Guardians of the cyber galaxy: An empirical 

and theoretical analysis of the guardianship concept from routine activity theory as it 

applies to online forms of victimization. Journal of Contemporary Criminal Justice, 

32(2), 1-21.  

*Rivituso, J. (2014). Cyberbullying victimization among college students: An interpretive 

phenomenological analysis. Journal of Information Systems Education, 25(1), 71-75. 



 

 51 

*Sargent, K. S., Krauss, A., Jouriles, E. N., & McDonald, R. (2016). Cyber victimization, 

psychological intimate partner violence, and problematic mental health outcomes among 

first-year college students. Cyberpsychology, Behavior, and Social Networking, 19(9), 

545-550.  

*Savage, M. W., & Tokunaga, R. S. (2017). Moving toward a theory: Testing an integrated 

model of cyberbullying perpetration, aggression, social skills, and internet self-efficacy. 

Computers in Human Behavior, 71, 353-361.  

*Schenk, A. M., & Fremouw, W. J.(2012). Prevalence, psychological impact, and coping of 

cyberbully victims among college students. Journal of School Violence, 11(1), 21-37.  

*Schenk, A. M., Fremouw, W. J., & Keelan, C. M. (2013). Characteristics of college 

cyberbullies. Computers in Human Behavior, 29(6), 2320-2327. 

*Schroeder, J. C. (2013). Electronically transmitted threats and higher education: Oppression, 

free speech, and Jake Baker. The Review of Higher Education, 36(3), 295-313.  

Selkie, E. M., Kota, R., & Moreno, M. (2016). Cyberbullying behaviors among female college 

students: Witnessing, perpetration, and victimization. College Student Journal, 50(2), 

278-287. 

*Selkie, E. M., Kota, R., Chan, Y., & Moreno, M. (2015). Cyberbullying, depression, and 

problem alcohol use in female college students: A multisite study. Cyberpsychology, 

Behavior, and Social Networking, 18(2), 79-86.  

Selwen, N. (2008). An investigation of differences in undergraduates’ academic use of the 

internet. Active Learning in Higher Education, 9(1), 11-22. 

*Smith, J.A., & Yoon, J. (2013). Cyberbullying presence, extent, & forms in a midwestern post-

secondary institutions. Information System Education Journal, 11(3), 52-78 



 

 52 

*Sobba, K. N., Paez, R. A., & Bensel, T. T.(2017). Perceptions of cyberbullying: An assessment 

of perceived severity among college students. Tech Trends, 61(6), 570-579.  

*Swan, S. L. (2015). Bystander interventions. HeinOnline, Wis. L. Rev. 975, 975-1047. 

*Tennant, J. E., Demaray, M. K., Coyle, S., & Malecki, C. K. (2015). The dangers of the web: 

Cybervictimization, depression, and social support in college students. Computers in 

Human Behavior, 50, 348-357. 

*Tofler, I. R. (2016). Bullying, hazing, and workplace harassment: the nexus in professional 

sports as exemplified by the first NFL wells report. International review of Psychiatry, 

28(6), 623-628.  

*Tynes, B. M., Rose, C. A., & Markoe, S. L. (2013). Extending campus life to the internet: 

Social media, discrimination, and perceptions of racial climate. Journal of Diversity in 

Higher Education, 6(2), 102-114. 

*Varghese, M. E., & Pistole, M. C. (2017). College students cyberbullying: Self-esteem, 

depression, loneliness, and attachment. Journal of College Counseling, 20(1), 7-21. 	

Walker, C. M. (2014). Cyberbullying redefined: An analysis of intent and repetition. 

International Journal of Education and Social Science, 1(5), 59-69.  

Warren, B. J. (2011). Two sides of the coin: The bully and the bullied. Journal of Psychosocial 

Nursing & Mental Health Services, 49(10), 22-29.  

*Washington, E. T. (2015). An overview of cyberbullying in higher education. Adult Learning, 

26(1), 21-27.  

*Watt, L. K., Wagner, J., Velasquez, B., Behrens, P. I. (2017). Cyberbullying in higher 

education: A literature review. Computers in Human Behavior, 69, 268-274.  



 

 53 

*Webber, M. A. (2017). Bullying: university students bring a moral perspective to middle school 

students. Journal of Education and Learning, 6(3), 157-168.  

*Weingarten, C., Wu, A., Gates, K., Carreno, P., & Baker, C. (2018). The association between 

electronic and in-person dating violence victimization, anxiety, and depression among 

college students in Hawaii. Partner Abuse, 9(4), 313-334.  

*White, W., & Carmody, D. (2018). Preventing online victimization: College students’ views on 

intervention and prevention. Journal of Interpersonal Violence, 33(14), 2291-2307.  

*Whittaker, E., & Kowalski, R. M. (2015). Cyberbullying via social media. Journal of School 

Violence, 14(1), 11-29.  

*Wick, S. E., Nagoshi, C., Basham, R., Jordan, C., Kim, Y. K., Nguyen, A. P., & Lehmann, P. 

(2017). Patterns of cyberbullying harassment and perpetration among college students in 

the United States: A test of routine activities theory. International Journal of Cyber 

Criminology, 11(1), 24-38. 

*Wolfer, L. (2017). Age differences in online communication: How college students and adults 

compare in their perceptions of offensive Facebook posts. Online Journal of 

Communication and Media Technologies, 7(4), 24-42. 

*Wolford-Clevenger, C., Zapor, H., Brasfield, H., Febres, J., Elmquist, J., Brem, M., Shorey, R. 

C., & Stuart, G. L. (2016). An examination of the partner cyber abuse questionnaire in a 

college student sample. Psychology of Violence, 6(1), 156-162.  

*Wright, M. F., & Li, Y. (2013). Normative beliefs about aggression and cyber aggression 

among young adults: A longitudinal investigation. Aggressive Behavior, 39(3), 161-170.  



 

 54 

Young-Jones, A., Fursa, S., Byrket, J., & Sly, J. (2015). Bullying affects more than feelings: The 

long-term implications of victimization on academic motivation in higher education, 

Social Psychology of Education, 18(1), 185-200.  

Yubero, S., Navarro, R., Elche, M., Larranaga, E., & Ovejero, A. (2017). Cyberbullying 

victimization in higher education: An exploratory analysis of its association with social 

and emotional factors among Spanish students. Computer in Human Behavior, 75, 439-

449. 

Zalaquett, C. P., & Chatters, S. J. (2014). Cyberbullying in College: Frequency, characterstics, 

and practical implications. SAGE Open, 4(1), 1-8 

*Zapor, H., Wolford-Clevenger, C., Elmquist, J., Febres, J., Shorey, R. C., Brasfield, H., 

Leisring, P. A., & Stuart, G. L. (2017). Psychological aggression committed through 

technology: A study with dating college students. Partner Abuse, 8(2), 127-145.  

*Zemmels, D. R., & Khey, D. N. (2015). Sharing of digital visual media: Privacy concerns and 

trust among young people. American Journal of Criminal Justice, 40(2), 285-302.  

Zhang, A. T., Land, LPW., & Dick, G. (2010). Key influences of cyberbullying for university 

students. PACIS 2010 Proceedings, 83, http://aisel.aisnet.org/pacis2010/83. 

Zych, I., Ortega-Ruiz, R., & Rey, R. D. (2015). Scientific research on bullying and  

cyberbullying: Where have we been and where are we going. Aggression and Violent 

Behavior, 24, 188-198.  

 


