
  

 

i 
 

DEVELOPMENT OF EVIDENCE-INFORMED RECOMMENDATIONS FOR 

TRAINING DISABILITY SPORT EVENT VOLUNTEERS 

 

 

 

by 

Alyssa Catherine Grimes 

 

 

A thesis submitted to the School of Kinesiology and Health Studies 

In conformity with the requirements for the  

Degree of Master of Science 

 

 

 

  Queen’s University 

Kingston, Ontario, Canada 

November 2022 

 

 

 

 

Copyright © Alyssa Catherine Grimes, 2022 



  

 

ii 
 

Abstract 

Volunteers are essential for the successful delivery of disability sport events such as the 

Ontario Para Sport Games. Every year disability sport organizations recruit and train thousands 

of volunteers to assist with the delivery of both small and large-scale sport events. However, 

retaining volunteers for future events and ongoing community level programs continues to 

challenge the disability sport sector. Delivering effective yet enjoyable training to volunteers is a 

promising avenue to assist in facilitating the retention of volunteers for ongoing community 

engagement. According to published evidence, volunteer training programs frequently lack the 

efficient planning and management necessary to produce satisfactory program outcomes. In 

addition, much of the extant literature related to sport event volunteerism is concentrated on non-

disability sport events wherein volunteers’ experiences are investigated as they assume their 

specific role during the event. As such, there is a dearth of evidence exploring the volunteer 

experience within the context of disability sport events and pre-event training. Given training is 

often the first experience volunteers have within an event; it is truly central to the overall 

volunteer experience. This research, therefore, sought to enhance the volunteer training 

experience and equip sport administrators with tools to successfully implement a volunteer 

training program within the context of a disability sport event. The purpose of this thesis is to 

describe the application of the Appraisal of Guidelines Research and Evaluation II (AGREE II) 

instrument to formulate evidence-informed recommendations for training disability sport event 

volunteers. Specially, the AGREE II was used as a systematic guide for the recommendation 

development process. Methods included (a) review of existing training resources (b) rapid 

evidence review, (c) qualitative inquiry, and (d) consensus panel deliberations with knowledge 

users in the disability sport community.  Pilot tests with relevant knowledge users were 
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conducted throughout. Results provide specific recommendations to inform the planning and 

delivery of a volunteer training program to assist in enhancing volunteer experiences and 

ultimately, the retention of volunteers following a disability sport event. This project provides 

support for the application of the AGREE II in formulating evidence-informed recommendations 

for practical use among disability sport organizations. 
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Chapter 1 

Introduction 

1.1 General Overview 

Sport participation for persons with a disability offers a plethora of physical and 

psychosocial benefits (Martin Ginis et al., 2021; World Health Organization [WHO], 2020) and 

yet 68% of individuals with a disability participate in no weekly sporting activities 

(Volksgezondheidenz, 2016). Lack of quality sport opportunities serves as a key barrier that 

significantly influences sport participation among disabled people (Evans et al., 2018). As the 

awareness of and participation in disability sport continues to grow (Aitchison et al., 2022; 

Martin Ginis et al., 2021), it is essential to develop evidence-based strategies to increase the 

quality of sporting opportunities for individuals within this population.  

Volunteers have become an essential part of the success of both small-sale and larger-

scale disability sport events (Du, 2009; Kumnig et al., 2015; Strigas and Jackson, 2003). A 

disability sport event encompasses any event held for athletes with physical, sensory, or 

intellectual disabilities where organized sporting activity or competition is the primary focus. 

Each year sport organizations recruit thousands of volunteers to assist with the delivery of major 

sporting events (e.g., Para Pan American Games, Invictus Games, Ontario Para Sport Games; 

Doherty, 2009; Cunningham & Mahoney, 2003; Parent et al., 2014; Slaughter, 2002; Wicker & 

Breuer, 2011). Disability sport events specifically, require a high ratio of volunteers to 

participants to ensure meaningful and safe participation (Evans et al., 2018). As such, volunteers 

represent key figures who have the potential to influence the athlete sporting experience (Evans 

et al., 2018; Mackintosh & Parent, 2017; Man et al., 2021). Regrettably, volunteer resources are 
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becoming more limited and sport organizations are challenged with high rates of volunteer 

turnover (Pauline, 2011; Wong et al., 2011). Recent data from Statistics Canada suggests the 

number of hours volunteers contribute to sport and recreation has declined by 12.5% from 2010-

2018 (Statistics Canada, 2012; Statistics Canada, 2020). In addition, researchers postulate the 

decline in rates of volunteering has only been exacerbated by the Covid-19 pandemic (Sheptak & 

Menaker, 2020).  

Furthermore, research from the UK indicates that sport volunteers who are contemplating 

quitting or reducing their services are less likely to have received training, made new friends, or 

been supported throughout their volunteer journey (Sport England, 2019). Under these 

circumstances sport organizations need to provide more training and support and look to foster 

more rewarding and sociable experiences for their volunteers (Sport England, 2019). As such, 

providing volunteers with an enjoyable training experience will offer an opportunity to enhance 

commitment and retain volunteers for future events and ongoing community programs (e.g., 

coaching in a local league). In turn, providing volunteers with a high-quality training program 

will likely enhance the positive experiences of athletes participating at the event.  

The long-term retention of volunteers is often associated with what scholars and 

practitioners term a ‘volunteer legacy’. According to Lynch (2001), a volunteer legacy can be 

defined as the carryover effect of ongoing community support post-Games (Lynch, 2001, as 

cited in Doherty, 2009). Thus, the overarching purpose of a volunteer legacy is to sustain or 

expand the quantity, quality, and diversity of event volunteers to better support community level 

programs and organizations beyond the event setting (Strigas & Newton-Jackson Jr, 2003). To 

date, numerous research studies have been conducted in both the context of disability and non-

disability sport to investigate the factors that influence a sport event volunteers’ motives, 
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commitment, and satisfaction in volunteering, with the purpose of developing strategies to 

enhance volunteer retention (Ahn, 2018; Costa et al., 2006; Du, 2009; Khoo et al., 2011; Kumnig 

et al., 2015; Lachance & Parent, 2020; Pate et al.,2017). However, there is little empirical 

evidence to support how volunteers’ overall satisfaction with an event is influenced by their 

training experience and how training programs can be improved to support the retention of 

volunteers. More specifically, the literature is unclear on whether volunteer training is designed 

to support the creation of a volunteer legacy or rather to facilitate the delivery of the event 

(Benson et al., 2013; Dickson et al., 2011).  As noted by Benson et al. (2013), the lack of 

research related to volunteer training has resulted in a paucity of knowledge and application with 

respect to the development a volunteer legacy. Therefore, there is a crucial need to develop 

strategic, evidence-informed tools that assist disability sport organizations in the training of 

volunteers for the promotion of a volunteer legacy.  

Evidence-informed recommendations can serve as an important tool to support the uptake 

of research evidence among sport organizations (Rycroft-Malone, 2008; Yost et al., 2014). 

Specifically, evidence-informed recommendations can address the basic informational needs 

regarding the best practices sport administrators should take into consideration when planning 

and implementing a volunteer training program. However, organizations responsible for 

promoting sport participation among Canadians with disabilities report they lack organizational 

capacity and resources to implement evidence into practice (Holt et al., 2018). Consequently, if 

disability sport organizations are not equipped or do not have access to evidence-informed 

recommendations and resources, then it is difficult for them to integrate evidence into practice 

(Holt et al., 2018; Latimer-Cheung et al., 2013). Therefore, to implement research into practice 

successfully, engaging knowledge users throughout the guideline development process is critical 
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to ensure the preferences, concerns, and feedback from relevant knowledge users are being 

addressed (Hoekstra et al., 2020). Adopting such a partner-engaged approach will result in 

meaningful tools for the potential end users and aid in their utilization and uptake in practice 

(Gagliardi et al., 2014; Harrison et al., 2010).  

Given the importance of creating quality volunteer experiences and in turn, positive sport 

experiences for athletes, the disability sport sector would benefit from a systematic approach 

used to underpin the development of capacity-strengthening knowledge tools such as evidence-

informed recommendations. The Appraisal of Guidelines Research and Evaluation II (AGREE 

II) instrument is particularly valuable for ensuring rigour and transparency in the 

recommendation development process (Brouwers et al., 2010).  Previous research has used the 

AGREE II to guide the development of evidence-informed guidelines, recommendations, and 

knowledge translation tools to support health promotion initiatives among persons with 

disabilities (Arbour-Nicitopoulos et al., 2013; Hoekstra et al., 2020; Martin Ginis et al., 2017). 

However, this process has not yet been applied in the context of sport or leadership training, let 

alone for volunteer training within the disability sport context. Accordingly, researchers and 

sport organizations must work together to develop evidence-informed recommendations and 

resources that enhance the quality of disability sport events and programming. Furthermore, a 

delineated systematized approach is needed to assist future researchers’ development of 

evidence-informed recommendations that satisfy the organizational needs of disability sport 

organizations. 

1.2 Thesis Objectives  

The purpose of this thesis is to describe the systematic process used to develop evidence-

informed recommendations for training event volunteers in the context of disability sport. 
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Guided by the AGREE II protocol, the process involved a series of research projects and 

consultation with an expert consensus panel. Specifically, our research team partnered with the 

Ontario Para sport Collective (OPC) and relevant knowledge users in the disability sport 

community to formulate the content of the recommendations and develop strategies for its 

dissemination.  

1.3 Thesis Organization 

This thesis has been written in conformity with the Queen’s University’s School of 

Graduate Studies’ ‘General Forms of Theses’ and the School of Kinesiology and Health Studies’ 

‘Traditional Style Thesis Requirements’ guidelines. The succeeding chapters comprise of an 

overview of relevant literature (Chapter 2), the study context (Chapter 3), a description of the 

methods used in the development process (Chapter 4), results (Chapter 5), and finally, a 

discussion of the final recommendations including strengths and limitations, contributions, and 

next steps (Chapter 6).  
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Chapter 2 

Overview of the Literature 

2.1 Sport Participation among Persons with a Disability 

Engaging in regular physical activity is an essential behaviour to combat chronic disease, 

promote overall health and maintain functional independence (Martin Ginis et al., 2021; WHO, 

2020). Regardless of the well-known health benefits of physical activity, persons with disabilities 

are considerably less likely to participate in physical activity than those without a disability 

(Hoekstra et al., 2019; Martin Ginis et al., 2010). Accordingly, rates of participation in sport are 

much lower among disabled people (Hoekstra et al., 2019). To illustrate, recent data from the 

Netherlands suggests 32% of people with a physical disability participate in weekly sporting 

activities compared to 59% of people without a disability (Volksgezondheidenz, 2016). These 

lower levels of participation in physical activity and sport among persons with disabilities are 

often a due to a variety of physical, psychological, social, and environmental barriers that make it 

exceedingly difficult for disabled people to be active on a regular basis (Martin, 2013). For 

example, common barriers to physical activity participation among persons with disabilities 

include chronic pain, a lack of opportunity and knowledge about where to participate in 

inclusive, adapted programs, negative societal attitudes towards persons with disabilities, 

inaccessible transportation and facilities, and a lack of educated instructors (Martin, 2013). 

What is more, due to service and program closures caused by the Covid-19 pandemic, the 

decline in movement behaviours among individuals with disabilities has notably worsened 

(Stockwell et al., 2021; Sport England, 2021). In Canada, 59% of adults and 63% of children 

with disabilities reported doing less physical activity since the beginning of the pandemic 
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(Abilities Centre & Canadian Disability Participation Project, 2021) and a mere 1.3% of children 

with disabilities have been meeting the combined 24-hour movement guidelines inclusive of 

sleep, physical activity, and sedentary time (Moore et al., 2021). Given the challenges people 

with disabilities already face in accessing safe, inclusive services that promote healthy 

behaviours (Wilhite & Shank, 2009), it is imperative for sport and recreation programs to 

implement and tailor strategies to mitigate the negative effects of the pandemic and provide 

additional support to ensure individuals with disabilities return to play.  

The term disability sport is commonly used synonymously with adaptive sport or Para 

sport (Disabled World, 2015). Therefore, disability sport will be used throughout this paper to 

encompass sport participation among persons with diverse disabilities, including physical, 

sensory, and intellectual disabilities. Although disability sport has seen major growth in the past 

decade (Dehghansai et al., 2020), enhancing both the quantity and quality of sport participation 

among persons with disabilities are important for a plethora of reasons. Most notably, 

participating in physical activity through sport provides a unique opportunity for persons with a 

disability to foster physical and emotional health and mitigate potential secondary health 

complications (Shapiro & Martin, 2014; Silva & Howe, 2018; Wilhite & Shank, 2009). Through 

sport, persons with disabilities acquire physical and social skills that can help enhance functional 

capacity and promote feelings of self-efficacy, empowerment, and community (Martin Ginis & 

Hicks, 2007; Roberts et al., 2021; Shapiro & Martin, 2014). For example, Aitchison and 

colleagues (2022) conducted a systematic review and narrative synthesis of the lived experiences 

and perceived health benefits of disabled people participating in sport. Their findings elucidate 

the importance of sport in offering an opportunity for persons with a disability to socialize and 

develop a sense of belonging, purpose, and liberation. Specifically, the participants of this study 
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reported the integral role of sport in allowing them to accept their disability and gain confidence 

in their bodies (Aitchison et al., 2022). Along the same vein, additional studies have found sport 

to be beneficial in enhancing mental health, musculoskeletal strength and endurance, functional 

capacity, and cardiorespiratory fitness among individuals with disabilities (Lai et al., 2017; 

Roberts et al., 2021). Taken as a whole, sport participation among people with disabilities offers 

a plethora of benefits ranging from physical and emotional wellbeing to psychological growth 

and development.  

 Despite the benefits of participating in sport, the sporting environment has not always 

been accessible or safe for persons with disabilities. Prior to the mid-twentieth century, 

individuals with physical and developmental disabilities were excluded from participating in 

formal physical activity programmes, including physical education and organized sport 

competition (DePauw & Gavron, 2005). It wasn’t until after the first world war that individuals 

with physical disabilities were granted access to sporting opportunities (Shapiro, 1993). While 

disability sport services and programs have advanced tremendously since, the struggle to obtain 

access to safe sporting opportunities remains an ongoing issue for members of the disability 

community today. For instance, evidence from a recent study suggests that over 25% of 

Paralympic athletes are subject to abuse and discrimination, leading to negative sport 

experiences (Wilson et al., 2021). It is not yet known if these findings are generalizable to 

athletes participating in lower levels or sport or whether athletes leave sport prior to the elite 

level as a result of maltreatment (Wilson et al., 2021).  

 Furthermore, participating in sport places athletes at higher risk for injury which could 

result in more serious consequences for athletes with disabilities compared to non-disabled 

athletes (Fagher & Laxell, 2014). To give an example, if both a disabled and non-disabled javelin 
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thrower sustain a muscle strain affecting their upper limb, a non-disabled athletes throwing 

capacity is likely to be hindered, whereas a wheelchair athlete may experience consequences to 

both their ability to participate in sport and activities of daily living (Vanlandewijck & 

Thompson, 2011). As such, disability sport athletes are not being safeguarded to the same extent 

as non-disability sport athletes. This inequity within the sport domain exemplifies the urgent 

need for quality sport programming for persons with disabilities to ensure their participation in 

sport is both safe and enjoyable. Specifically, researchers and disability sport organizations need 

to work together to ensure disability sport providers are adequately equipped with the knowledge 

and resources to execute successful programs and events that promote engagement by fostering 

safe, meaningful, and enjoyable experiences for their athletes. To achieve this goal, the quality 

experiences athletes have within the sport environment and those who may influence their 

experience needs to be taken into consideration.  

2.2. Quality Sport Participation among Persons with a Disability 

 In recent years, efforts to conceptualize participation in the exercise and sport domain for 

persons with disabilities has emerged. Earlier work exploring participation among disabled 

people has largely quantified participation in terms of an individual’s extent of involvement in a 

given activity, such as physical activity and sport (Barclay et al., 2015; Carpenter et al., 2007). 

However, conceptualizing participation solely on the grounds of quantity of involvement 

neglects to consider the subjective experiences and the multivariate factors that may influence 

one’s participatory experiences in physical activity and sport (Dijkers, 2010). As such, scholars 

suggest both quantity and quality of participation must be taken into consideration in order to 

critically analyze participation among persons with disabilities (Dijkers, 2010; Imms & 

Grandlund, 2014).  
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To fill this gap, Martin Ginis and colleagues (2017) conducted a systematic, configurative 

review to identify the experiential elements that lead to quality participation for persons with a 

physical disability in the exercise domain. This research led to the development of the quality 

participation framework which posits six building blocks essential for full and effective 

participation: (1) autonomy: having independence, choice, and control; (2) belongingness: 

perceiving a sense of acceptance and connection; (3) challenge: feeling appropriately tested; (4) 

engagement: feeling focused, immersed in the moment; (5) mastery: feeling a sense of 

accomplishment and competence; (6) meaning: perceiving a sense of purpose. These building 

blocks form the core of the framework and through repeated exposure will result in quality 

participation and in turn, promote long-term exercise participation (Martin Ginis et al., 2017). 

 To further conceptualize quality participation and understand the meanings and 

satisfaction one derives from sport, Evans et al. (2018) extended the quality participation 

framework to the Para sport setting leading to the development of the quality Para sport 

participation framework (see Figure 1). In recognizing that quality experiences are highly 

variable depending on the individual and context, Evans and colleagues (2018) suggest four key 

factors to consider when sport organizations are assessing or aiming to foster quality experiences 

among their athletes: (1) varied value (i.e., various aspects of quality participation may differ 

among individuals); (2) varied means of achievement (i.e., individuals may use alternative 

strategies to achieve an aspect of quality participation); (3) variation over time (i.e., the value an 

individual places on each quality participation aspect may change over time); (4) interrelatedness 

(i.e., the aspects are highly correlated, meaning a specific event or experience may foster more 

than one aspect). In addition, the framework identifies conditions within the physical 

environment (e.g., accessibility of facilities, access to equipment), activity environment (e.g., 
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program size, funding and cost), and social environment (e.g., coaches role, societal attitudes 

towards sport) that act as precursors to quality sport experiences, and in turn, quality 

participation (Evans et al., 2018). Specifically, 25 conditions within the three categories were 

identified to support the six experiential building blocks (e.g., accessible facilities, funding/cost, 

supportive attitudes, social influences, availability of equipment). While several conditions are 

necessary to facilitate participation among athletes with disabilities (e.g., accessible facilities), 

others explicitly enhance the quality of athletes’ participation in disability sport.  

Figure 1. 

Quality Participation Framework (Canadian Disability Participation Project, 2020) 

 

 The quality Para sport participation framework extends beyond the individual athlete and 

recognizes the role of support figures (e.g., coaches and volunteers) in fostering quality sport 

experiences. Moreover, Jackson and colleagues (2019) explored the experiences of adults with 

physical disabilities in a community-based exercise program from the perspectives of program 
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providers and program members to establish whether the experiences of adults with physical 

disabilities could be understood through the quality participation framework. Indeed, their results 

supported the six experiential aspects outlined by Martin Ginis et al. (2017). Notably, volunteers 

were identified as a key contributor to the quality of participants’ exercise experiences. Given 

that community-based exercise programs are often run and coordinated by volunteers, Jackson 

and colleagues (2019) postulate that like coaches, volunteers tend to adopt supportive roles and 

aid in promoting positive experiences for the participating members (Evans et al., 2018; Jackson 

et al., 2019). Although focused more generally on exercise among persons with physical 

disabilities, Jackson and colleagues (2019) have laid an important foundation for how quality 

participation is shaped and have provided additional strategies for facilitating quality 

participation in physical activity contexts such as sport. However, more work is needed to inform 

our understanding of quality participation among volunteers and how that influences the quality 

experiences of individuals with a disability. 

2.2.1 Extending Quality Participation to Volunteers 

 In an aim to address the knowledge gap concerning quality participation among 

volunteers, Man et al. (2021) applied insight from the quality participation framework to explore 

quality participation among non-disabled volunteers and how their participation impacts the 

quality of participation among individuals with a disability participating in a community-based 

exercise program. Their findings suggest that the quality experiences of participants enrolled in a 

community-based exercise program are highly influenced by the subjective experiences of 

program volunteers, therefore signifying volunteers’ role in supporting the quality experiences of 

program participants. Further, Man and colleagues (2021) provide a model to support the process 

of developing quality participation over time and the conditions supporting the access to quality 
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participation for volunteers (see Figure 2). The model suggests five subthemes responsible for 

developing quality participation among volunteers: (1) purpose; (2) motivation; (3) progression; 

(4) validation; and (5) outcomes; wherein each subtheme unravels over three categories – 

knowledge, relationships, and confidence. Parallel to the work conducted by Evans and 

colleagues (2018), the model also illustrates how conditions within the personal, social, and 

physical and program environment influences quality participation. Specifically, the model 

suggests that conditions exist within the intrapersonal, interpersonal, and organizational levels 

which support a volunteer’s access to quality participation respectively. For example, 

components of the social environment (interpersonal level) that supported quality participation 

for volunteers included characteristics of the members (i.e., willingness to exercise) and 

characteristics of the supervisors (i.e., having knowledgeable instructors). As a result, volunteers’ 

quality experiences were bolstered when the members and supervisors elicited certain behaviours 

or traits that supported volunteers’ access to quality experiences. 
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Figure 2. 

Process of Developing Quality Participation among Volunteers (Adapted from Man et al., 2021) 

 

While these findings and the conditions outlined by Man and colleagues (2021) provide 

preliminary support for the relationship between volunteers’ quality experiences and the quality 

of persons with a disability participating in a community-based exercise program, the nature of 

this relationship remains unexplored in the sport setting. Based on Man and colleagues’ (2021) 

and Evans and colleagues’ (2018) conceptualizations, we know that volunteers play an important 

role in supporting the quality experiences of athletes and individuals with disabilities 

participating in sport and exercise; however, we know little about how volunteers create quality 

experiences for disability sport athletes, or what this looks like in practice. Exploring this 

phenomenon further in the sport setting will allow us to develop additional strategies to support 

the quality experiences of athletes with disabilities in sport. Given that volunteers are crucial for 

the functioning of the Canadian sport sector, the disability sport context represents an important 

avenue to further investigate quality participation among volunteers and athletes in order to 

Knowledge, Confidence, 

Relationships 
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maintain volunteer services and keep members of our disability community active. To further 

establish a need for this research, the following sections outline the current body of literature 

examining volunteerism at disability sport events. 

2.3 The Volunteer Experience at Sport Events 

Major sport events (e.g., Canada Summer Games, Invictus Games, Para Pan-American 

Games) mark a pinnacle moment in an athlete’s competitive career. Like the competing athletes, 

organizing committees go through an extensive process to prepare for an event. The intricacies 

of organizing a major sport event, often coupled with a short time frame, requires a significant 

workforce, including volunteers to assist in its design and delivery (Doherty, 2009; Cunningham 

& Mahoney, 2003; Parent et al., 2014; Slaughter, 2002; Wicker & Breuer, 2011). Each year, 

organizations set out to recruit thousands of volunteers to support the successful delivery of 

major sport competitions (Doherty, 2009). However, there are considerable costs associated with 

the recruitment and training of skillful volunteers (Cunningham & Mahoney, 2003; Slaughter, 

2002; Wicker & Breuer, 2011). A fundamental way to reduce these costs is by retaining 

volunteer services for future events and sport programming (Cunningham & Mahoney, 2003; 

Slaughter, 2002; Wicker & Breuer, 2011).  

 Given major sport events typically occur every couple of years, maintaining trained 

volunteers offers an attractive approach to developing a strong national volunteer pool not only 

for future events, but for community level sport and recreation programs and events as well. To 

encourage volunteers to continue volunteering post-event, it is critical that volunteers’ evaluation 

of their experience at the event is positive (Holmes et al., 2018; Lachance & Parent, 2020). 

Through exploring the experience of volunteers at sport events (disability and non-disability), 

researchers have highlighted four interrelated variables integral to a volunteer’s experience: (1) 
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satisfaction, (2) motivation, (3) commitment, and (4) sense of community (Farrell et al., 1998; 

Kerwin et al., 2015; MacLean & Hamm, 2007). These variables are important antecedents in 

both the positive and negative experiences volunteers encounter during their involvement in 

sport events (Lachance & Parent, 2020). For example, studies in both the disability and non-

disability sport event context claim volunteers are more likely to feel satisfied with their event 

experience if they are assigned to roles that are of interest and provide transferable skills (Benson 

et al., 2013; Lachance & Parent, 2020; Wu et al., 2015). Along the same vein, providing a sense 

of community among sport event volunteers has been found to elicit a positive effect on 

volunteer commitment and job satisfaction (Costa et al., 2006). Further, interacting with athletes 

at any point in the event process can evoke motivation among volunteers, which can in turn, 

increase their commitment and desire to be involved in the event (Potwarka et al., 2018). An 

example of this could be a former event athlete leading an activity during volunteer training 

sessions to increase the excitement among volunteers (Lachance et al., 2021). To that end, in 

order to promote positive experiences among volunteers and retain their services, it is critical to 

target the four aforementioned variables during the planning and preparation phases leading up 

to the event. This process includes the recruitment and training of volunteers.  

 Training is often the first experience volunteers have within an event and is therefore 

central to the overall volunteer experience. Accordingly, volunteers tend to evaluate their 

experience in relation to two domains: (1) the quality of their training and (2) the satisfaction 

they obtain while assuming their job-specific role (Wisner et al., 2005). As such, volunteer 

training serves as an initial point for sport event organizers to foster satisfaction, motivation, 

commitment, and sense of community among volunteers. To illustrate, Costa and colleagues 

(2006) explored the role of training in relation to sport event volunteers’ satisfaction; findings 
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suggest the enjoyment sport event volunteers derive from their experience will depend on their 

sense of competency in their assigned role. If a volunteer is not trained adequately for their 

specific role, then they are more likely to experience dissatisfaction with the event; therefore, 

comprising their volunteer experience and likelihood of volunteering at future events. This 

notion is consistent with the sport psychology literature on group dynamics which has illustrated 

that a lack of knowledge regarding the duties and responsibilities of a particular organizational 

role increases role ambiguity (Kahn et al., 1964). Consequently, individuals’ satisfaction with 

their role and intentions to return decline when they experience role ambiguity (i.e., lack of clear 

information; Beauchamp et al., 2003; 2005; Bosselut et al., 2010).   

 Further, Costa and colleagues’ (2006) research suggests that volunteers are more likely 

to rate their training more favorably and become more committed to an event/organization if they 

are provided the opportunity to contribute to their training sessions (e.g., opportunities to share 

their opinions and experiences). As a result, engaging volunteers more meaningfully throughout 

training will foster a greater sense of community among volunteers. Similar notions have been 

echoed in the disability sport event literature wherein a strong sense of community and job 

satisfaction has been found to positively impact volunteers’ commitment, motivation, and overall 

experience with volunteering (Lachance & Parent, 2020). However, these constructs have not 

been studied specifically in the context of volunteer training for disability sport events. 

Therefore, additional research is needed to understand the factors that contribute to volunteers’ 

negative and positive experiences while engaging in pre-event training for a disability sport 

event.  

 Despite the knowledge regarding the volunteer experience and the recognized importance 

of pre-event training, evidence to support best practices for training volunteers for a sport event 
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is empirically absent from the literature. In fact, results from two recent reviews suggest that the 

utility of the volunteer management literature is limited for practical use among sport event 

organizers as researchers neglect to provide actionable strategies to implement scientific 

knowledge (Einolf, 2018; Kim, 2018). Given that the disability sport sector is greatly 

underfunded and relies heavily on volunteers (Cunningham & Mahoney, 2003; Slaughter, 2002; 

Wicker & Breuer, 2011), it is critical to develop practical evidence-informed strategies for 

training disability sport volunteers that aid in the development of a provincial and national 

volunteer pool to further support disability sport and recreation programs. 

2.4 Volunteerism and Training at Disability Sport Events 

 In Canada, volunteers fuel the disability sport sector. As a sport sector sorely 

underfunded, disability sport organizations are especially reliant on volunteer support to 

supplement their labour force (Cunningham & Mahoney, 2003; Slaughter, 2002; Wicker & 

Breuer, 2011). In addition to contributing to the logistical execution of the games, volunteers 

constitute a key member of the social environment with potential to influence the athlete 

experience (Mackintosh & Parent, 2017; Man et al., 2021). Volunteers provide sport event 

management with a wide knowledge base and range of skills to assist with tasks such as running 

competitions and programs and providing services for athletes and spectators (Gray et al., 2008). 

Most, if not all, recreational inclusive/disability sport programs require a high ratio of volunteers 

to participants to ensure meaningful and safe participation (Evans et al., 2018). However, 

according to recent data, volunteer engagement in sports and recreation declined from an average 

of 120 hours per year in 2010 to an average of 105 hours per year in 2018 (Statistics Canada, 

2012; Statistics Canada, 2020). What is more, these hours are expected to have dropped 

significantly in the past two years given the Covid-19 lockdowns (Power & Nedvetskaya, 2022). 
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In recognizing the importance of volunteers for the continuation and success of disability sport 

events and programs, creating an enjoyable volunteer experience and in turn, sustaining event 

volunteers’ services for programming beyond the event (i.e., volunteer legacy) is a critical 

component for keeping the disability sport sector operating as we transition into post-pandemic 

life.   

 In recent years, the notion of a volunteer legacy has captured the attention of scholars and 

sport organizations alike. According to Lynch (2001), a volunteer legacy can be defined as the 

carryover effect of ongoing community support post-Games (Lynch, 2001). Thus, the 

overarching purpose of a volunteer legacy is to sustain or expand the quantity, quality, and 

diversity of event volunteers to better support community level programs and organizations 

beyond the event setting (Strigas & Newton-Jackson Jr, 2003). As noted by Costa and colleagues 

(2006), volunteers’ commitment to, and satisfaction with, a sport event is highly influenced by 

the training they receive. Therefore, to prepare volunteers for a sport event and facilitate a 

volunteer legacy, pre-event training is critical to developing adequate knowledge and skill 

among volunteers (Dickson et al., 2011). For this reason, training should be designed to support 

both quality experiences and the creation of a legacy among skilled volunteers to ensure ongoing 

community involvement.  

 Unfortunately, much of the current body of research concerning volunteerism at both 

disability and non-disability sport events neglects to consider the significance of volunteer 

training and the development and transfer of knowledge and skills for the purpose of a volunteer 

legacy (Benson et al., 2013). In turn, the potential of a volunteer legacy following a sports event 

is not being leveraged to its full capacity. By enhancing the experiences volunteers have when 

participating at a disability sport event, volunteers may be motivated to seek additional 
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opportunities to volunteer in disability sport long-term (MacLean & Hamm, 2007), and therefore 

contribute to the growth of a strong volunteer base for the disability sport and recreation sector. 

To accomplish this goal successfully, disability sport event researchers and knowledge users 

must work together to transform the volunteer experience and create strategies that promote the 

value of volunteering within the disability sport sector. Integrated knowledge translation offers 

an approach to address this need. 

2.5 Integrated Knowledge Translation 

 Collaborative scholarship between researchers and knowledge users serves as a critical 

component in implementing knowledge into practice and provides an opportunity to enhance 

research relevancy and impact both empirically and practically (Nguyen et al., 2020; Van de Ven 

& Johnson, 2006). Historically, scholars have used multiple terms, concepts, and frameworks to 

help support collaborative research efforts (Nguyen et al., 2020). For example, traditional 

participatory models of research, such as community-based participatory research and 

participatory action research, have been widely used in the public health domain to better 

develop, implement, and evaluate research initiatives and translate results into practice (Nguyen 

et al., 2020). Moreover, these methods have been utilized in community-based research and 

public health initiatives to generate knowledge that can be leveraged for social change and 

emancipation of knowledge users (Nguyen et al., 2020). In recognizing the importance of 

collaborative approaches for generating and translating knowledge in the healthcare setting, the 

Canadian Institutes for Health Research (CIHR; 2016) coined the term integrated knowledge 

translation (iKT) in an aim to improve health outcomes by enhancing the use of high-quality 

research evidence in practice. According to Kothari et al. (2017) iKT is “a model of collaborative 
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research, wherein researchers work with knowledge users who identify a problem and have the 

authority to implement the research recommendations” (p. 299).  

 Although iKT shares common principles with other collaborative research approaches 

(e.g., community-based participatory research, engaged scholarship, co-production), it is 

important to recognize its novelty. Distinct from participatory models of research, iKT focuses 

on increasing knowledge use, implementation, and impact by engaging decision-

makers/policymakers throughout the entirety of the research process (Graham et al., 2006; Jull et 

al., 2017). As such, iKT provides an option for shared power between the researchers and 

knowledge users wherein equal and equitable power is most desired (Nguyen et al., 2020). This 

approach differs from other collaborative methods such as participatory action research which 

frequently focuses on the emancipation or empowerment of knowledge users throughout the 

research process and thus, grants the participants more power than the researchers (Jull et al., 

2017; Nguyen et al., 2020).  

 IKT makes another unique contribution by adding the term ‘knowledge users’ to its 

approach, expanding inclusivity to multi-sectoral stakeholders (Graham et al., 2006; Nguyen et 

al., 2020). The inclusion of diverse knowledge users drives researchers to think proactively about 

how change is made and who is needed to influence this change. Further, iKT promotes the 

inclusion of knowledge users for the purpose of shaping the research, its interpretation and 

execution, in addition to the use of its end products into practice (Graham et al., 2018). 

Ultimately, while there are similarities among approaches that value co-creation, shared-decision 

making, collaboration, trust, and respect, iKT is particularly unique in that its primary purpose is 

to bridge to knowledge-practice gap and work with multiple knowledge users who can enact 
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change in practice or policy (Graham et al., 2020). Thus, sport science researchers must prioritize 

iKT approaches to drive implementation efforts and ensure practical and meaningful impact. 

2.6 Integrated Knowledge Translation in Sport 

 The research-practice gap is an ongoing concern among sport science researchers. Both 

scholars and members of national sport organizations have noted the disconnect between 

research and practice which has subsequently resulted in a lack of evidence-informed policies 

among sporting bodies (Holt et al., 2018). This issue is commonly attributed to a lack of research 

relevance (Winter & Collins, 2015; Jones et al., 2017) and limited considerations for the utility 

of research in practice settings (Keegan et al., 2017). More explicitly, Malone and colleagues 

(2019) suggest that these problems often arise due to inadequate dissemination of research 

stemming from the contradictory standards of scholarly excellence in academia. As a result, 

researchers predominantly focus on publications and conference presentations as outlets for their 

work, rather than practical evidence-based tools that can be used in real-world settings (Harvey 

et al., 2015). Therefore, scholars tend to lack consideration of the utility of their knowledge for 

end-users when beginning a research project (Harvey et al., 2015).  

 To address this concern, sport and exercise scholars have recently turned to iKT as an 

approach to mitigate the knowledge-to-practice gap between researchers and sport knowledge 

users. For instance, Richmond and colleagues (2021) developed an injury prevention resource for 

coaches using an iKT approach. In an evaluation of their resource, their knowledge users found it 

to be favorable with over 90% of participants (parents, coaches, and athletes) agreeing that the 

resource was educational, useful, and easy to use. Likewise, Bruno (2021) documented the lack 

of empirical evidence and guidance for disability sport organizations to enable quality 

participation among children with an intellectual and developmental disabilities. Drawing upon 
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their findings, the researchers utilized iKT techniques to develop evidence-informed strategies to 

enhance program providers’ knowledge and ability to promote quality experiences in sport 

among children with intellectual and developmental disabilities. While their final blueprint was 

recognized as a valuable resource by key knowledge users, Bruno (2021) noted an important 

barrier to the practical use of evidence-based tools within the sport environment; that is, a lack of 

organizational capacity to implement research initiatives even in the presence of applicable 

knowledge tools. Therefore, researchers must consider how to condense knowledge tools to 

ensure they are feasible to implement in its context of use. 

 In recognizing the functional implications associated with knowledge implementation in 

the sport setting, it is important to clarify that the iKT process is both complex and demanding 

(Hoekstra et al., 2020). However, engaging in iKT practices provides great value to ensure that 

knowledge is produced to meet the practical and contextual needs of sport organizations and 

knowledge users (Leggat et al., 2021). In other words, the use of iKT techniques can ensure 

future research is more relevant to meet the needs of the end-users and are disseminated into 

practical and accessible knowledge products (Lawrence et al., 2019; Gagliardi et al., 2016). 

Given the prominent shortage of organizational capacity among many disability sport 

organizations (Wicker & Breuer, 2013), applying iKT strategies to develop knowledge and 

facilitate uptake through strategic partnerships can ultimately help create sustainable, inclusive 

impact (Vanderbom et al., 2018).   

2.7 Guiding Framework: The AGREE II Instrument 

 This thesis will be guided by the Appraisal of Guidelines for Research and Evaluation 

(AGREE; Brouwers et al., 2010) Instrument to ensure methodological rigour during the 

recommendation development. The AGREE II Instrument is an internationally accepted, 
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consensus-based approach most frequented by scholars to critically appraise guideline quality 

(Dans & Dans, 2010). However, the tool can also provide a methodological strategy for the 

development of guidelines and recommend how and what information should be included in the 

final resource (Dans & Dans, 2010).  

 The AGREE II instrument outlines six distinct domains essential to the reporting criteria 

of high quality guidelines: (1) scope and purpose: the overall objectives of the guideline, the 

health questions addressed by the guideline, and the target population; (2) knowledge user 

involvement: the extent of inclusion of all relevant knowledge users and end-users in the 

development and finalization of the recommendations; (3) rigor of development: the process of 

gathering and synthesizing evidence to inform the recommendations; (4) clarity and presentation: 

the language, structure, and format of the recommendations; (5) applicability: the implications 

associated with implementing the recommendations and strategies to improve uptake; and (6) 

editorial independence: to acknowledgement of potential biases of individuals who participated 

in the recommendation development process. Altogether, there are 23 items grouped within the 6 

domains, wherein a minimum of 2 independent observers rates each individual item. The items 

are scored on a 7-point Likert scale from strongly disagree to strongly agree (1-7 respectively; 

Brouwers et al., 2010).  

 While different approaches to guideline/recommendation development have been 

proposed (e.g., ADAPTE process, Knowledge-to-Action Framework, GRADE-ADOPLMENT; 

Graham et al., 2006; Fervers et al., 2011; Schünemann et al., 2016), these approaches are often 

best suited where high-quality research already exist wherein existing literature can then be 

contextualized to make recommendations relevant to a local context (McCaul et al., 2020). Given 

that much of the development or adaptation process in these alternative approaches occur by 
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appraising existing guidelines and evidence, they do not provide a rigorous, systematic approach 

for developing guidelines de novo (new) when there is a lack of evidence or existing guidelines 

to draw from (McCaul et al., 2020).  As such, utilizing the AGREE II Instrument to develop 

guidelines de novo ensures that our guideline recommendations are created using systematic 

methods that combine both knowledge user involvement and rigorous methodology (Brouwers et 

al., 2010). Furthermore, the AGREE II has been previously applied to formulate health 

promotion guidelines and resources for persons with disabilities (Arbour-Nicitopoulos et al., 

2013; Hoekstra et al., 2019). Therefore, the AGREE II offers a well-suited approach to 

recommendation development given the context of this study. 

2.8 Statement of the Problem 

There are three stratified issues within the context of this investigation (see Figure 3). At 

large, there is a lack of quality sport opportunities for persons with a disability, including quality 

sport events. Given the reliance disability sport organizations have on volunteers to ensure the 

successful execution of sport events, the aforementioned issue is then exacerbated by the 

shortage of well-trained, long-term volunteers to support the disability sport sector efficiently in 

both the context of sport events and community level programs. Thus, to better retain volunteers 

and create enjoyable sport experiences for both athletes and volunteers, researchers and disability 

sport organizations need to understand the optimal methods to deliver volunteer training in a 

manner that fosters quality experiences among volunteers and athletes and in turn, cultivate a 

lasting volunteer legacy. However, contemporary evidence-based knowledge related to volunteer 

training at disability sport events is wholly absent from the literature. As such, there is a dearth 

of evidence to support disability sport organizations’ capacity to deliver volunteer training that 

fosters quality experiences among volunteers.  
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Figure 3 

Challenges Faced by the Disability Sport Sector 

 

 Therefore, enhancing experiences among volunteers is essential to improving the quality 

of sport event experiences for athletes. In order to accomplish this, volunteer training must be 

optimized to foster quality experiences among volunteers and equip them with the tools to 

execute their tasks during the event effectively. By providing positive opportunities for 

volunteers during training and the event, in turn, volunteers may be enticed to continue serving 

organizations within the disability sport sector. Moreover, despite there being existing volunteer 

training programs for disability sport events (e.g., Para Pan Am Games [2015], Invictus Games 

[2017]), there is little, if any, continuity of training material/resources between events. As such, 

to avoid duplication efforts and optimize use of resources among Canadian disability sporting 

bodies, we must develop recommendations for training disability sport event volunteers in an 

aim to support Canada’s volunteer legacy and increase quality sport opportunities for persons 

with disabilities. 

Lack of quality sport 
opportunities

Shortage of long-term 
volunteers

No current best practices 
for training volunteers 
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2.9 Rationale 

 In recognizing the important role volunteers play in supporting the quality experiences of 

disability sport athletes, this project seeks to enhance the quality experiences sport event 

volunteers have within the sport event context to sequentially bolster the quality experiences of 

athletes with disabilities. Specifically, the overarching objective of this thesis is to provide an 

overview of the iKT process for developing best practice recommendations for training 

volunteers in the context of disability sport events. In doing so, this thesis aims to strengthen 

Canada’s supply of highly trained, quality event volunteers for disability sport and recreation by 

developing a set of best practice recommendations that will guide event organizers on how to 

develop and deliver effective and enjoyable volunteer training for disability sport events. To 

achieve this goal, our research team, in partnership with the Ontario Para sport Collective and 

various disability sport knowledge users, engaged in an iKT, consensus-based process 

underpinned by the AGREE II Instrument to identify the best practices for training disability 

sport event volunteers. As a result, we hope to create a knowledge product that can be widely 

used by sport organizations across disability sport event contexts and ultimately enhance the 

potential of a volunteer legacy across Canada. Furthermore, the results of this study will help 

inform the development of a standardized volunteer training program for disability sport events. 
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Chapter 3 

Study Context 

3.1 The Ontario Para Sport Collective  

 With a mission to mobilize a cohesive strategy to enhance access and engagement in 

quality sport programming among Canadians with a disability, in 2016 the Canadian Paralympic 

Committee (CPC) facilitated the organization of the Ontario Para sport Collective (OPC). The 

collective is comprised of a network of disability sport organizations, researchers, and provincial 

and national sport organizations who share a unified vision to create and promote equitable, 

inclusive, and quality sport participation among Ontarians living with a disability (McReynolds 

& Bruce, n.d.). The OPC’s mission is to enhance participation, excellence, awareness, system 

development, collaboration, and funding within the Ontario Para sport sector. To achieve this 

goal, the collective proposed a Para sport strategy framework underpinned by five core pillars 

that will support their mission. Embedded within each of these pillars are foundations for 

business development, strategy, implementation and evaluation, research and marketing and 

communications to better support their overall goal (see Figure 4). 

 Through a process of discussion and consensus, the OPC identified quality volunteer 

training as a priority area that warrants further investigation. In February 2019, the OPC 

developed and delivered inclusive pilot training to volunteers at the 2019 Durham Para sport 

Games. While this training represents an important starting point towards developing effective 

and standardized volunteer training within the Ontario Para sport sector, the training delivered at 

the Durham Games was developed in a short period of time and neglected to consider evidence-

informed best practices for optimal volunteer training. Recognizing the importance of providing 
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volunteers with a quality experience, Dr. Latimer-Cheung – a member of the OPC and research 

lead for the Canadian Disability Participation Project – proposed a research initiative in 

partnership with the OPC to capture the best practices for training quality volunteers and develop 

and implement a resource to mitigate duplication efforts across the Canadian disability sport 

sector.  

 As a second year Master’s student in Dr. Latimer-Cheung’s research lab at Queen’s 

University with a keen interest in Para sport, I was fortunate to have the opportunity to be 

brought onto this project as a co-investigator. With an aim to address the need for quality 

volunteer training identified by the OPC, our team in collaboration with disability sport 

knowledge users developed a set of evidence-informed recommendations for training disability 

sport event volunteers. Guided by the AGREE II, our research team comprised of investigators 

from Queen’s University and Western University who engaged in a series of projects to inform 

the recommendations, including literature and rapid reviews, resource collection, original data 

collection with disability sport athletes, volunteers, and sport event organizers, as well as 

deliberations with key disability sport knowledge users. 

Figure 4 

OPCs Five Pillars and Supports (McReynolds & Bruce, n.d.) 
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3.2 Positionality  

 Within the broader social context, I situate myself as an educated, white, cis-gender 

woman. In order to position myself as both an insider and an outsider within the context of this 

investigation, I have had to critically examine and come to an understanding of the ontological 

privileges and realities that shape the social realms I navigate as an individual in my day-to-day 

life (Shah, 2006). As someone who has participated in sport my entire life, I understand the 

unique benefits sport can offer, such as improved confidence, social connections, and a sense of 

empowerment and achievement. Conversely, I also understand what it is like have negative 

experiences in sport due to a functional limitation.  

During childbirth, I suffered a major injury to my brachial plexus nerves causing 

temporary paralysis to my left arm – a condition known as Erb’s Palsy. While I regained 

movement in my left arm during my first year of life, I was never able to restore complete 

function of my arm, and to this day my range of motion and strength are still somewhat limited. 

Although the functionality of my arm does not significantly affect my activities of daily living, 

the sport and exercise environment are settings where my injury is often recognizably evident 

and where I must modify movements in order to perform certain skills. Despite the need for 

adaptation, I never looked at myself as any different than my peers and I grew up playing sports 

– both recreational and competitive – my whole life. However, it wasn’t until I was a teen that I 

began to experience ableism in sport. Ultimately, after numerous unpleasant sporting experiences 

this led to my complete cessation from competitive sports. Reflecting on my experiences in the 

sport and exercise domains now that I have cultivated a deeper understanding of disability 

through my studies is a driving factor for why I am motivated to conduct research that aims to 

improve the quality of sport experiences among athletes participating in Para/adaptive sport 
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programs. While my relationship with disability is one that is personal and complex, I hope to 

further elucidate my lived experience with disability in the following paragraph. 

 To date, there are varying definitions of the term disability, depending on the context in 

which it is used. For instance, the definition of disability from legal and legislative perspectives 

may differ from corporate policies or union provisions. According to the Centers for Disease 

Control and Prevention (CDC), “a disability is any condition of the body or mind that makes it 

more difficult for the person with the condition to do certain activities and interact with the world 

around them” (CDC, n.d.). Conversely, under the Ontario Disability Support Plan (ODSP) Act a 

person with a disability “is a person with a substantial physical or mental impairment that is 

continuous or recurrent and is expected to last a year or more. In addition, the physical or mental 

impairment must directly result in a substantial restriction in the persons ability to: work, take 

care of him or herself, or take part in community life” (Government of Ontario, n.d.). Finally, the 

Canadian federal government describes disability as more of a universal phenomenon stating that 

disability reflects:  

An interaction between features of a person’s body and mind and features of the society 

in which they live. A disability can occur at any time in a person’s life…it can be 

permanent, temporary, or episodic. Disability can steadily worsen, remain the same, or 

improve. It can be very mild to very severe. It can be the cause, as well as the result, of 

disease, illness, injury, or substance abuse. (Federal Disability Reference Guide, 2013). 

 If referring to the CDC’s definition of disability, yes, I fit within their version of the 

disability category. However, according to the ODSP Act, I do not as my injury does not limit by 

ability to work, care for myself, or participate in my community. Finally, the last definition 

suggests that we all, at some point in our lives, experience disability, meaning that me as well as 



  

 

32 
 

you (the individual reading this thesis) has likely experienced disability at some point in our 

lives. These discrepancies among definitions illuminate the fluidity of the disability category – 

one that I seem to sometimes fit and other times do not. Thus, the disability category is not as 

clear cut as one may assume, rather it is complex and fluid. Although I have experienced 

negative attitudes towards my functional limitation in sport, it is important to highlight that I 

have only ever participated in non-disability sport and am therefore, not able to fully understand 

the experiences of Para/adaptive sport athletes. More eminently, I have never faced barriers in 

accessing physical activity and sporting opportunities and therefore, do not have a profound 

personal understanding of the challenges certain individuals with disabilities face in order to 

access inclusive and accessible services. In recognizing that I fall somewhere along the 

abled/disabled binary has allowed me to uniquely relate to my research participants and 

collaborators with a disability, while simultaneously recognizing my privilege and interrogate 

my own potential biases related to disability. Nonetheless, I am aware that every individual's 

experience with disability and in sport are unique. As a researcher in the field of disability and 

sport, I am committed to creating actionable change within the disability sport sector by working 

in partnership with persons with disabilities and uplifting those whose voices are often supressed.  
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Chapter 4 

Methods 

4.1 Overview of Recommendation Development 

 This project was guided by the six steps outlined in the AGREE II protocol: (1) scope and 

purpose; (2) knowledge user involvement; (3) rigor of development; (4) clarity and presentation; 

(5) applicability; (6) editorial independence, including the steps within each. The AGREE II 

instrument was used as a step-by-step guide in the development process. Similar to previous 

research (Arbour-Nicitopoulos et al., 2013; Latimer-Cheung et al., 2012), the wording of the 

items was modified to suit the broader organizational context of this investigation rather than for 

the purpose of formulating clinical practice guidelines (see Table 1). 

In brief, the OPC and the project lead (AELC) determined the general scope and purpose 

of the project which was then followed by a series of evidence collection projects, including a 

systematic rapid review of evidence, a review of available resources and qualitative inquiry with 

disability sport athletes, volunteers, and sport event management. A consensus panel of 

knowledge users with diverse experience in disability sport was organized to further refine the 

scope and purpose of the project, review the evidence, make recommendations for the guideline 

content, and consider the potential implications regarding implementation and uptake. Finally, a 

draft of the guideline recommendations was assembled and circulated to a set of external 

knowledge users for feedback. Figure 5 provides an overview of the events leading to the 

development of the recommendations.  
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Table 1 

Modifications to the AGREE II Items and their Application to the Recommendations 

AGREE II item Modified AGREE II item Application to the recommendations 

Domain 1: Scope and purpose 

1. The overall objective of the guideline is 

specifically described. 

 

Original AGREE item retained. 

 

To develop evidence-informed 

recommendations that will guide sport 

administrators on how to create and deliver 

volunteer training that is effective and 

inclusive to individuals of all abilities. 

 

2. The health question covered by the guideline 

is specifically described. 

The practical questions covered by 

the recommendations as specifically 

described. 

a) What information/strategies should be 

included to help volunteers facilitate 

quality participation for athletes at 

disability sport events?  

b) What information/strategies should be 

included to help facilitate quality 

participation among volunteers during 

training?  

c) What information/strategies should be 

included to help facilitate quality 

participation throughout the event?  

d) What information/strategies should be 

included to help facilitate the transfer of 

volunteers to long-term members of 

community-level sport? 
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3. The population to whom the guideline is 

meant to apply is specifically described. 

The population to whom the 

recommendations are targeted 

towards is specifically described.  

Disability sport event volunteers. 

Domain 2 – Knowledge user involvement 

4. The guideline development group includes 

individuals from all relevant professional 

groups. 

 

The consensus panel includes 

individuals from all relevant 

professional groups. 

 

Representatives from disability sport 

organizations, long-term volunteers, 

athletes, knowledge transition expert, 

major sport event consultant. 

5. The views and preferences of the target 

population have been sought. 

Original AGREE item retained. Panel included end users of the 

recommendations. 

 

 

6. The target users of the guidelines are clearly 

defined. 

Original AGREE item retained. Disability sport event 

administration/management. 

 

Domain 3: Rigour of development 

7. Systematic methods were used to search for 

evidence. 

 

Original AGREE item retained. 

 

Evidence review strategies were 

determined in consultation with a librarian. 

Original qualitative data collection was 

also conducted. 

 

8. The criteria for selecting the evidence as 

clearly described.  

Original AGREE item retained. (1) Specific to sport events; (2) Reported 

on the evaluation, comparison, 

implementation, or provided a description 

of a sport event volunteer training program. 

 



  

 

36 
 

9. The strengths and limitations of the body of 

evidence are clearly described.  

Original AGREE item retained. A description of the strengths and 

limitations of the current body of literature 

is outlined in the results. 

 

10. The methods for formulating the 

recommendations are clearly described.  

Original AGREE item retained. A multistep process was used: (1) panel 

members were presented with evidence and 

reviewed content; (2) a summary of key 

points from evidence was described; (3) 

rough draft of recommendations was 

disseminated based on evidence; (4) 

working group discussions; (5) external 

feedback from knowledge users; (6) review 

and revision of recommendations. 

11. The health benefits, side effects and risks 

have been considered in formulating the 

recommendations. 

The practical implications have 

been considered in developing the 

recommendations.  

Increased knowledge on how to deliver 

inclusive, enjoyable, and effective 

volunteer training. 

 

12. There is an explicit link between the 

recommendations and the supporting evidence. 

Original AGREE item retained. The evidence base is provided in the results 

section. 

 

 

13. The guideline has been externally reviewed 

by experts before its publication. 

The recommendations have been 

externally reviewed by experts 

before its publication. 

Clarity and content of the 

recommendations were reviewed by panel 

members and ⁓40 external knowledge 

users. 
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14. A procedure for updating  

the guideline is provided. 

 

Original AGREE item retained. Step is forthcoming. 

Domain 4: Clarity of presentation 

15. The recommendations are specific and 

unambiguous.  

 

Original AGREE item retained. 

 

Recommendations were considered clear in 

pilot studies with external knowledge 

users. 

 

16. The different options for management of the 

condition or health issue are clearly presented. 

The different options for developing 

and disseminating the 

recommendations are clearly 

presented. 

Step is forthcoming. 

 

 

 

 

 

17. Key recommendations are easily 

identifiable.  

 

 

Domain 5: Applicability 

Original AGREE item retained. Recommendations were considered clear in 

pilot studies with external knowledge 

users. 

18. The guideline described facilitators and 

barriers to its application.  

Facilitators and barriers to 

recommendation dissemination 

were discussed. 

Step is forthcoming. 

 

 

 

 

19. The guideline provides advice and/or tools 

on how the recommendations can be put into 

practice. 

Original AGREE item retained. The recommendations provide details on 

who should deliver the information in the 

recommendation, when to deliver the 

information, information to include and 

example content. 
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20. The potential resource implications of 

applying the recommendations have been 

considered. 

 

Original AGREE item retained. Step is forthcoming. 

21. The guideline presents monitoring and/or 

auditing criteria.  

 

Strategies for monitoring and/or 

auditing the uptake of the 

recommendations have been 

considered. 

Step is forthcoming.  

Domain 6: Editorial independence 

22. The views of the funding body have not 

influenced the content of the guideline. 

 

 

Original AGREE item retained. 

 

 

Neither funding organizations influenced 

the direction or content of the project. 

 

23. Competing interests of guideline 

development group have been recorded and 

addressed. 

Original AGREE item retained. None of the panel members reported 

concerning conflicts of interest. 
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Figure 5 

Timeline of Recommendation Development Process 
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4.2 Procedure 

4.2.1. Scope and Purpose 

 To define the scope and purpose of our initiative, members of the OPC - including the 

project chair Dr. Latimer-Cheung and me - determined the general objectives, practical questions 

addressed by our initiative, the target population, and end users for the training materials. The 

original scope and purpose of the project were to create a standardized training curriculum for 

disability sport volunteers. However, following the first consensus panel meeting, review of the 

existing literature and interviews with knowledge users in disability sport (e.g., athletes, 

volunteers, sport administrators), the need to alter our objective and first formulate a set of best 

practice recommendations for training disability sport volunteers was evident. As such, the 

objectives and questions addressed by our iKT initiative were further refined through 

deliberations with knowledge users during our second consensus panel meeting (see rigour of 

development). The descriptions outlined below reflect the updated objectives and questions 

formulated in collaboration with the consensus panel.   

Overall objective of the guideline: To develop a set of best practice recommendations that will 

guide event organizers on how to conduct volunteer training effectively for major disability sport 

events. 

• Questions addressed by the guideline: a) What information/strategies should be included 

to help volunteers facilitate quality participation for athletes at disability sport events?  

b) What information/strategies should be included to help facilitate quality participation 

among volunteers during training?  

c) What information/strategies should be included to help facilitate quality participation 

throughout the event?  
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d) What information/strategies should be included to help facilitate the transfer of 

volunteers to long-term members of community-level sport? 

For each question consider: Who should deliver this information? How should it be 

delivered? What information should be included? 

• Target population of the guideline: Volunteers at disability/Para sport events. 

• Potential users of the guideline: Disability sport organizations and event organizers. 

4.2.2 Knowledge User Involvement 

 Our project team comprised of eight researchers from Queen’s University and Western 

University who oversaw the project initiative (see Table 2). The project team at Queen’s was 

responsible for coordinating the majority of the project including but not limited to the drafting 

of the interview guides and questionnaires, planning and coordination of panel meetings, and 

guideline revisions, whereas the Western team provided strong support throughout the evidence 

collection phase of the project (i.e., resource and evidence reviews, qualitative interviews, and 

consensus panel meetings). Together, our project team determined the expertise and skills 

needed on the consensus panel, including: a knowledge translation expert, disability sport 

athletes, long-term volunteers, and sport event management. Potential panel members were 

contacted via email by the project leads and were invited to participate in a series of three 

meetings via Microsoft Teams over a 15-month period. Those who were not actively working for 

a sport organization (e.g., athletes and volunteers) were offered a $50 honorarium per meeting 

for their time and expertise. To ensure ongoing collaboration with the OPC, the project lead 

(AELC) attended bi-weekly to monthly meetings with the OPC to seek input and feedback 

regarding the project progress. 
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Table 2 

Project Team 

Name Affiliation Role(s) 

Dr. Amy E. Latimer-Cheung Professor, Queen’s University Principal investigator, disability 

and physical activity expert 

Dr. Laura Misener Associate Professor, Western 

University 

Co-principal investigator, sport 

management expert 

Alyssa Grimes Master’s student, Queen’s 

University 

Co-principal investigator 

Megan Kalbfleisch Master’s student, Western 

University 

Interviewer, draft 

recommendation development 

Sarah Matiello Master’s student, Western 

University 

Interviewer, draft 

recommendation development 

Sarah Shepperdson Undergraduate student, 

Queen’s University 

Interviewer, draft 

recommendation development 

Avery O’Niel Undergraduate student, 

Western University 

Rapid review data extraction 

Evelyn Poole Undergraduate student, 

Queen’s University 

Rapid review data extraction 

  

In total, the consensus panel consisted of 13 additional members, of which six worked 

within a disability sport organization and had experience with training event volunteers, three 

were disability sport athletes, two had extensive experience volunteering at disability sport 

events, one individual with expertise in knowledge transition, and lastly an event consultant was 

commissioned to provide their expert advice (see Table 3). Athletes with disabilities were 

involved to ensure the lived experiences of athletes participating in sport events were captured. 

Likewise, volunteers who have worked at a major disability sport event and have undergone 

volunteer training were included to provide feedback based on their experiences. Members from 
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disability sport organizations were invited to collaborate to ensure our project was meeting the 

organizational needs of the disability sport sector within Canada. In addition, we sought the 

inclusion of a knowledge translation expert to inform the knowledge creation and 

implementation process of the recommendations. Finally, a highly skilled sport event consultant 

who has extensive experience organizing the volunteer workforce for major sport events globally 

was identified and invited to participate in the project as a consultant and collaborator. Their role 

included providing expert opinions, strategies, and resource templates to assist with the 

development of the guideline recommendations and supplemental resources. Table 3 lists panel 

members, their expertise, and roles.  

Table 3  

Members of Consensus Panel 

Name Affiliation Role 

Archie Allison 

 

Variety Village Sport Administrator 

Barb King 

 

N/A Champion volunteer 

Candice Combdon 

 

N/A Athlete 

Dave Sora 

 

 

 

Centre for Accessible Sport and 

Play; Ontario Para sport 

Collective 

Sport administrator 

Dr. Jennifer Tomasone 

 

Revved Up Knowledge translation expert 

Gwen Binsfeld 

 

 

 

Canadian Adaptive Snowsport 

Association; Alpine Ontario 

Sport Administrator 

Hellaina Rothenburg 

 

Special Olympics Ontario Sport Administrator 

James Palmeter 

 

N/A Event consultant 

Jeff Tiessen 

 

ParaSport Ontario Sport Administrator 

Katie Kranenburg Special Olympics Athlete representative 
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Lois Gilbert 

 

N/A Champion volunteer 

Michelle McDonnell 

 

 

British Colombia Wheelchair 

Sports Association 

Sport administrator 

Robert Hampson Variety Village Athlete 

 

Knowledge users played a critical role in the development and refinement of the 

recommendations and were involved at multiple points throughout the development process. 

During the consensus meetings, panel members were invited to ask questions, voice their expert 

opinions, and provide feedback on the project progress and the development of the 

recommendations. Following the third consensus meeting, the recommendation draft resulting 

from the meeting was circulated to the panel members for feedback via survey. For each 

recommendation, members of the panel selected whether they agree, disagree, or somewhat 

agree that the recommendation is a best practice and should be included in the final guideline. 

Additionally, they were asked to provide feedback on whether the recommendations 

incorporated all important aspects of information and delivery. In Fall of 2022, the panel 

members will be invited to reconvene for a fourth and final meeting to discuss implications for 

the implementation and uptake of the recommendations.  

4.2.3 Rigour of Development 

 This section provides a description of the development process and the evidence collected 

to inform the recommendations. Each subsection denotes a key step in the development process.   

 4.2.3.1 Sources of Evidence. A series of projects were conducted to provide an evidence 

base for the recommendations. Specifically, our project team engaged in four projects that served 
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as the evidence base including a grey literature search, a systematic rapid evidence review, 

qualitative interviews and consensus panel meetings. 

  4.2.3.2 Grey Literature Search. To identify existing volunteer training resources, a 

search plan was developed in consultation with a librarian to incorporate three different 

searching strategies: (1) grey literature databases, (2) customized Google search engines, and (3) 

targeted websites. An appropriate search strategy for each database was employed (Godin et al., 

2015). The grey literature search was conducted by two independent reviewers (EP and AO). My 

role was to develop the data extraction sheet and resolve any discrepancies between the 

reviewers. The first search strategy included a search of one grey literature database (i.e., 

ProQuest theses and dissertations). The subject heading “sport event” was used in combination 

with several other key search terms: “volunteer” or “volunteering” or “training” or “education” 

or “development” or “learning” or “disability” or “special events”. The titles of relevant search 

hits were recorded and reviewed in Excel (Godin et al., 2015). Titles that appeared relevant were 

highlighted and kept for further screening. No restrictions were placed in terms of date of 

publication, provided they were available in English. 

 The second search strategy involved conducting Google searches for published 

documents on the internet. The following two Google search protocols were adopted from a 

previous search method presented by Godin et al. (2015), minus the inclusion of consultation 

with content experts. Different strings of the keywords used in the grey literature database search 

were employed again for the Google search strings. Programs were included if they met the 

following criteria: (a) were specific to a disability sport event or organization, (b) included 

content used for volunteer training, and (c) were available in English. Consistent with previous 
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research utilizing google searches, only the first 5 pages of each search’s hits were reviewed 

(Basset-Gunter et al., 2019; Godin et al., 2015). 

 The third search strategy involved browsing targeted websites of relevant sport 

organizations on Google. A filter was applied to each search to capture sport organizations 

within Canada, Australia, New Zealand and the United Kingston. This process included 

identifying relevant sport organizations and websites publishing documents on volunteer training 

and then hand searching the websites’ homepages to identify any potentially relevant material 

(Godin et al., 2015). In addition, email addresses were recorded and contacted to request any 

resources relevant to volunteer training if not provided on the sport organizations website. 

 Data regarding resource characteristics were summarized quantitatively using frequency 

counts and percentages. Finally, a thematic analysis of the resources was conducted using NVivo 

12 software to identify the main themes of the resources’ contents.  

 4.2.3.3 Systematic, Rapid Evidence Review. To capture best practices for training 

volunteers at sport events, a systematic, rapid review of the academic literature was conducted. 

Rapid reviews have recently emerged as an approach to provide actionable and relevant evidence 

in a timely and cost-effective manner (Tricco et al., 2015). As such, to inform our guideline 

recommendations in a timely manner our team undertook a streamlined review process. The 

overall objective of this review was to capture the best practices for training sport event 

volunteers. Specifically, our review sought to answer the following questions: (1) What 

components make up a sport event volunteer training program? (2) What strategies have been 

used for training sport event volunteers? (3) Of the strategies that have been used, how have they 

been evaluated? 



  

 

47 
 

 Appropriate databases were identified in consultation with a librarian and included five 

peer-reviewed databases: SportDiscus, Sports Medicine, Education Index, APA PsycInfo, and 

Academic Search Complete. The search was conducted between June 2021 and November 2021 

by two undergraduate research assistants (AO, EP). In addition, I conducted an updated search 

independently in February 2022 to account for any newly published articles. Studies were 

included if they reported on the evaluation, comparison, implementation, or provided a 

description of a sport event volunteer training program in both disability and non-disability sport 

contexts. Studies employing both qualitative and quantitative methodologies were included. No 

restrictions were placed in terms of date of publication, provided they were available in English 

and open access or available for free to the reviewers. Reports on the training of specialized 

volunteers (e.g., medical personnel) were excluded. The same search terms used in the grey 

literature search were applied. An example of a database search would be: “Sport event*" AND 

volunteer* AND training or education or development or learning AND disability or special 

events. Filters were applied to ensure that only peer-reviewed material written in English were 

retrieved in the search.  

Articles identified through the databases were uploaded to the Covidence software 

program where any duplicates were removed. Records identified in the first search were 

independently examined by two reviewers (AO, EP) throughout the title, abstract, and full-text 

screening stages. Discrepancies between the two reviewed were resolved by me. Data extraction 

was undertaken by two reviewers to ensure agreement was met. This process with led 

predominantly by me and a research assistant (AO). However, any new records I identified in the 

updated search conducted in February 2022 were only reviewed and extracted by myself. Details 

such as the study characteristics, volunteer training protocols and training strategies were 
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extracted from the included records. Finally, results were qualitatively summarized and grouped 

into three categories: (a) volunteer training protocols, (b) volunteer perceptions of training, and 

(c) strategies for training sport event volunteers. This process was led by me in ongoing 

consultation with the project lead (AELC). 

 Articles identified through the databases were uploaded to the Covidence software 

program where any duplicates were removed. All records were independently examined by two 

reviewers (AO, EP, or AG) throughout the title, abstract, and full-text screening stages. 

Discrepancies between the two reviewers were resolved by me. Details such as the study 

characteristics and volunteer training protocols or strategies were extracted from the included 

records. Data extraction was undertaken by two reviewers to ensure agreement was met. To 

assist with the streamlined process of this review, the quality of the studies selected for 

extraction was not assessed. A thematic summary of the body of evidence is presented in the 

results. 

4.2.3.4 Qualitative Inquiry. To date, qualitative inquiry into the best practices to support 

the training of disability sport event volunteers is empirically absent from the literature. As such, 

our team engaged in our own process of original data collection. Specifically, three project team 

members (MK, SM, & SS) conducted semi-structured interviews with disability sport event 

volunteers, athletes, and organizers to gain insight into factors that influence a quality event 

experience for volunteers and athletes. Each research assistant was assigned to one of the three 

interview cohorts and was responsible for independently conducting interviews with their 

designated participants. Interviews were conducted online via Zoom (n = 24; Zoom Video 

Communications Inc., San Jose, CA, 2020) due to the dispersion of participant locations and the 

state of the pandemic at the time of the interviews. Previous research has found that Zoom is a 
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useful method for conducting qualitative interviews, with favourable preference over telephone 

interviews among participants (Archibald et al., 2019). While the interviewers encountered a 

couple technical challenges, Zoom allowed the interviewers to better connect and understand 

their participants through body language and facial expressions. However, it is important to 

highlight that video recordings were not used in the analysis of data.  

As a co-investigator, I was responsible for overseeing the project to ensure our team was 

prepared for the interviews and appropriate ethical protocols were followed.  More specifically, 

my role included developing the interview guides, pre-screening, and demographic 

questionnaires, overseeing ethics approval at Queen’s, disseminating recruitment material, 

managing incoming participants, and assisting with the written findings of the results. 

Additionally, I also served as a critical friend for the research assistants conducting the 

interviews to reflect on their interview findings. 

Once ethics was approved (see Appendix A), participants were recruited using purposive 

sampling techniques, specifically criterion-based sampling techniques (Smith & Sparkes, 2014). 

Criterion sampling is widely used in qualitative research and involves selecting information-rich 

cases based on specific criteria (Patton, 1990; Palinkas et al., 2015). As such, participants were 

recruited across municipal, provincial, and national disability sport organizations across Canada. 

Social media was also used in the process of recruiting participants, specifically the Twitter 

account for the Canadian Disability Participation Project. Additionally, we leveraged existing 

relationships with the OPC and panel members involved in the current project to disseminate 

recruitment materials. This process was facilitated by me and Dr. Latimer-Cheung who holds 

strong relationships with the Para sport community. 
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To be eligible to participant in the study, all participants had to live in Canada, be at least 

18 years of age or older, and have had to participate or been involved in a disability sport event 

within the last five years. Additionally, participants in the athlete cohort had to identify as living 

with a disability to partake in an interview (see Appendix C for pre-screening questionnaires). In 

total, our team interviewed five athletes, 14 volunteers, and five sport administrators. All 

participants participated in a single semi-structured interview, apart from individuals in the 

volunteer cohort who participated in a series of two timeline interviews. Eligible participants 

were contacted individually via email to schedule a Zoom interview and complete a brief 

demographic questionnaire (see Appendix D). Participant demographic characteristics can be 

found in Tables 4-6.  

Table 4 

Demographics of Athlete Cohort 

Characteristic  Total Mean ± SD or n 

(%)  

(N = 5)  

Age   35.40 ± 7.91  

Gender    

     Men  1 (20)  

     Women  4 (80)  

Ancestry    

     African/Black  1 (20)  

     European/White  3 (60)  

     Indigenous  1 (20)  

Geographic Location    

     Outside Ontario  1 (20)  

     Ontario  4 (80)  

Nature of Disability      

     Congenital  4 (80)  

     Acquired  1 (20)  

Type of Disability    

      Muscular Dystrophy  1 (20)  

      Spina Bifida  1 (20)  

      Down Syndrome  1 (20)  

      T9 Complete Spinal Fusion  1 (20)  

      Arthrogryposis   1 (20)  
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Sport Competition Level    

     Recreational  1 (20)  

     Provincial  2 (40)  

     International  2 (40)  

    

 

Table 5 

Demographics of Volunteer Cohort 

Characteristic  Total Mean ± SD or n 

(%)  

(N = 14)  

Age   50.00 ± 12.61  

Gender    

     Men  5 (36)  

     Women  9 (64)  

Ancestry    

     African/Black  1 (7)  

     East Asian  1 (7)  

     European/White  9 (64)  

     Latin, South, or Central American  1 (7)  

     Arab-European White  

     Prefer not to answer  

1 (7)  

1 (7)  

Geographic Location    

     Outside Ontario  2 (14)  

     Ontario  12 (86)  

Living with a disability     

     Yes  2 (14)  

     No  

Nature of disability   

12 (86)  

     Congenital  0 (0)  

     Acquired   2 (100)  

Living with an impairment, functional restriction, limitation, and/or 

barrier  

  

     Physical Impairment  2 (14)  

     Invisible Impairment  2 (14)  

     Ongoing Medical Condition  

     No Disability Disclosed 

1 (7)  

9 (65) 

Level of Educational Attainment    

     High School  1 (7)  

     Some College (No degree)  1 (7)  

     College Degree   4 (29)  

     Some University (No degree)  2 (14)  

     University – Bachelor’s Degree  3 (21)  

     University – Master’s Degree  3 (21)  

Household Income    
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     $65,000 - $74,000  1 (7)  

     $75,000 - $99,999  2 (14)  

     $100,000 - $149,999  4 (29)  

     $150,000 or more  3 (21)  

     Prefer not to answer  4 (29)  

Number of years involved in disability sport    

     1-4  6 (43)  

     5-9  2 (14)  

     10+  6 (43)  

Number of disability sport events involved in   

     1  4 (29)  

     2  2 (14)  

     4  2 (14)  

     5  1 (7)  

     6 or more  5 (36)  

    

Note. All characteristics are self-identified. Participants could select more than one type of 

disability. 

 

Table 6  

Demographics of Sport Organizer Representatives 

Characteristic  Total Mean ± SD or n 

(%)  

(N = 5)  

Age   48.40 ± 10.69  

Gender    

     Men  2 (40)  

     Women  3 (60)  

Ancestry    

     African/Black  1 (20)  

     European/White  4 (80)  

Geographic Location    

     Outside Ontario 3 (60)  

     Ontario  2 (40)  

Living with a Disability    

     No  5 (100)  

Level of Educational Attainment    

     University – Bachelor’s Degree  4 (80)  

     University – Master’s Degree  1 (20)  

Number of years involved in disability sport    

    <5 years  1 (20)  

     10 years +  4 (80)  

Organization Type    

     Non-for-profit  5 (100)  
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Level of Organization    

     Provincial  2 (40)  

     National  2 (40)  

     International  1 (20)  

Number of years organization has promoted disability sport    

     < 5 years  1 (20)  

     5-10 years  1 (20)  

     11-15 years  1 (20)  

     20 + years  2 (40)  

Target population of organization’s work    

     Early years (0-4 years)  1 (20)  

     School-aged youth (5-17 years)  2 (40)  

     Adults (18-64)  4 (80)  

     Older adults (65+ years)  1 (20)  

     Other  1 (20)  

Note. Participants could select multiple target populations of their organizations work; thus, the 

percentages may exceed one hundred. 

  

    

Semi-structured interviews were chosen for the purpose of this investigation due to their 

versatile nature. Through the use of this method, participants were allotted greater control over 

the interview, enabling them to share any thoughts, behaviours, and feelings they felt were 

pertinent to the conversation (Smith & Sparkes, 2014). As the conversation unfolded, the semi-

structured interviews allowed each interviewer to probe further questions and generate novel 

insights about the topics of interest (Smith, 2019).  

The interview guides (see Appendix E) were designed to elucidate the experiences of 

volunteers and athletes at disability sport events as well as delineate the process of volunteer 

training among disability sport organizations. All interviews began with a verbal consent script 

(see Appendix F) and introductory questions to build rapport with the participants. At the end of 

the interview participants were given the opportunity to share additional thoughts or insight that 

were not previously discussed. As formerly mentioned, participants in the volunteer cohort were 

invited to participate in two semi-structured interviews rather than a single interview. This 
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approach was taken because we wanted to capture the specific factors that were related to 

volunteer dropout and retention. As such, the first interview focused on developing a timeline of 

the volunteers’ experiences at sport events from the beginning of their involvement to their 

present-day activity as volunteers, whereas the second set of interviews focused on revealing 

more in-depth information concerning their experiences, with a particular focus on the events in 

the timeline that led to their continued or discontinued involvement in Para sport (Adriansen, 

2012). 

Interviews ranged from approximately 15-60 minutes in duration. More brief interview 

times were observed only for the first interviews involving sport event volunteers. In general, 

participants in the volunteer cohort were asked questions about their training and overall 

experience (e.g., “what activities in your training were you most satisfied with?”; What 

challenges, barriers, or negative experiences have you perceived with volunteering in sport?”). 

Conversely, athlete participants were asked questions to highlight their experiences with 

volunteers at sport events (e.g., “How did volunteers build a positive sport experience for you? 

Did they contribute to your overall experience at an event?”). Lastly, participants in the sport 

organizer cohort were asked more logistical questions pertaining to their organizations volunteer 

training practices and how they foster satisfying and enjoyable participation among their 

volunteers (e.g., “Can you please describe what your organizations current volunteer training 

looks like?”; “How does your organization build positive experiences for volunteers?”). As 

interviews drew to a close, participants in the athlete and sport event management cohorts were 

compensated $20 for their participation and individuals in the volunteer cohort were 

compensated $30 given the extra time they took to participate in a second interview.  
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All interviews were digitally recorded to the Zoom cloud. Following the completion of 

the interviews, audio recordings were transcribed verbatim by the delegated research assistants 

(MK, SM, & SS). The data were examined thematically using the six-phase model presented by 

Braun and Clarke (2006). To ensure transparency and reflexivity, the research assistants were 

encouraged to use a self-reflective journal during data collection to record potential biases, 

thoughts, and experiences. Results for each interview cohort are presented in themes, followed 

by a brief limitation section. 

4.2.3.5 Consensus Panel Meetings. Over the course of six months, consensus panel 

members participated in a total of three online meetings. Across the three meetings, panel 

members were introduced to the project, the evidence collected through interviews and literature 

reviews, and provided with a presentation from the project consultant (JP) regarding volunteer 

training for major disability sport events (see Appendix G for meeting agendas). The first panel 

meeting took place in July 2021 wherein the original intent of the consensus panel was to 

develop a standardized volunteer training curriculum for disability sport events. During this 

preliminary meeting, Dr. Latimer-Cheung, the meeting chair, provided an overview of the 

project, the quality participation framework and deliberations regarding the strengths and 

limitations of current training practices were discussed as a collective group. The consensus 

panel, which included both the target users (e.g., sport event organizers/management) and target 

population (e.g., volunteers) agreed that a standardized volunteer training program would be 

advantageous to the Canadian disability sport sector. However, several concerns were raised, 

specifically around the scalability of a standardized volunteer training program between smaller-

scale and larger-scale sport events. 
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In January 2022, the consensus panel gathered for two 2-hour meetings on MS Teams to 

review all the collected evidence and begin the recommendation development process. During 

our second panel meeting, the project team delivered the findings collected through interviews 

with disability sport event athletes, volunteers, and organizers. Further, the panel members were 

introduced to the breakdown of volunteer training at major sport and Para sport events. This 

information was presented by the project’s event consultant (JP) whose expertise involves 

organizing the workforce for major disability and non-disability sport events. Following each 

presentation, panel members were offered the opportunity to share any comments or questions. 

Further, deliberations regarding key information for training disability sport event volunteers 

took place. The meeting chair, Dr. Latimer-Cheung facilitated conversation through questions 

which provoked active participation among panel members. Finally, the idea of shifting the 

project objective to develop a set of best practice recommendations for training disability sport 

event volunteers was pitched to the consensus panel.  

As mentioned previously, the original intent of this iKT initiative was to collaboratively 

develop a standardized volunteer training program/curriculum for disability sport events. 

However, given the lack of empirical research to support this initiative along with the panel 

members’ concerns regarding the scalability of a standardized volunteer training program, we 

suggested the idea of first developing a set of best practice recommendations for training 

disability sport event volunteers. This idea was presented to the panel members during our 

second meeting wherein all members mutually agreed upon this shift. 

To assist in formulating the recommendations, consensus panel members were provided a 

draft of the recommendations prior to the third online meeting to serve as a starting point. This 

protocol has been used previously in the development of guidelines for persons with disabilities 
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(see Latimer-Cheung et al., 2013). The draft recommendations were constructed by me following 

the second panel meeting. Within the document, each recommendation was accompanied by a 

table that included empirical research to support the recommendation, as well as specific 

statements or feedback provided by consensus panel members (see Appendix H). Therefore, to 

situate the third meeting accordingly, the meeting began with a brief overview of the evidence 

we had collected thus far (i.e., interview data, literature review, and rapid review results). After 

conclusion of this presentation, the consensus panel divided into four working groups to discuss 

the main questions to be addressed by the recommendations (see Scope and purpose). The 

working groups were facilitated by Dr. Latimer-Cheung, me, and three research assistants (MK, 

SM, & SS). Each group was assigned one of the four questions our guideline sought to address 

and together, the groups revised and developed new content to be included in the 

recommendations. The panel group then reconvened as a full group and the team leaders 

presented their new and/or revised recommendations. To ensure all members agreed on the 

recommendations and the associated content, members were prompted to vote using the raise 

hand feature on MS Teams. Panel members voiced no discrepancies during this meeting.  
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Chapter 5 

Results 

5.1 Grey Literature Search   

5.1.1 Resource Characteristics 

A total of 16 training resources were reviewed, five of which were later excluded as it 

was unclear whether the target audience of these resources was paid sport instructors rather than 

event volunteers. Of the 11 volunteer training resources included in the review, all were available 

as a PDF document except one which was available in PowerPoint Slides. Many of the resources 

were developed by large sport organizations including Special Olympics International and 

Special Olympics USA (36%) and Adaptive Sports Connection (36%).  Many of the volunteer 

training resources were tailored to volunteering in a single-sport program or event (55%), while 

the remainder were not sport-specific. Non-sport specific resources included general volunteer 

training for organizations that offered a variety of volunteer opportunities in different programs. 

Of the training resources, only one organization included a citation for their disability awareness 

training to indicate where information was obtained. Within the resources reviewed, there was 

also limited opportunity for volunteers to check their knowledge or practically apply what they 

were learning as only two training resources included quizzes or practice scenarios.   

5.1.2 Resource Content 

An inductive thematic analysis of current volunteer training resources was completed 

using NVivo. Results of the thematic analysis have been divided into six themes that were 

generated across the volunteer training resource content. These themes describe the information 

most frequently included within volunteer training to support volunteers in their roles.      
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5.1.2.1 General Volunteer Expectations. Majority of the training resources (82%) 

outlined general volunteer expectations for participating with an organization or at a disability 

sport event. Volunteer expectations were often presented as a volunteer code of conduct or set of 

guidelines that volunteers were expected to follow. These expectations included things such as 

the volunteer dress code, appropriate behavior, and training or certifications requirements. In 

some cases, volunteers were asked to sign off on these terms within the training document (e.g., 

handbook).  

5.1.2.2 Safety Information. Many of the training resources (63%) included information 

to address any safety concerns applicable to volunteers and their role. For example, some 

resources included emergency protocols instructing volunteers on what to do should an 

emergency arise. Others included information that would equip volunteers with knowledge 

needed to ensure participants and themselves were safe during a program. For example, Adaptive 

Sports Connection’s cycling training included a list of rules that volunteers must share with 

participants before riding (e.g., keep both hands on the handlebars). Further, some resources 

covered steps to take after an incident has occurred to ensure it is properly documented within 

the organization (e.g., fill out incident report form).   

5.1.2.3 Knowledge and Awareness of Disability. Most training resources included 

information about disability to increase volunteers’ knowledge and awareness (63%). The 

majority of the resources moved beyond solely defining different types of disabilities and 

provided volunteers with information about how to communicate with athletes with disabilities 

effectively and respectfully in their role. This included information such as person-first language, 

appropriate terminology, and respecting assistive devices.   



  

 

60 
 

5.1.2.4 Sport-Specific Information. Many of the training resources were focused on 

single sports rather than multi-sport events or programs. However, within the training resources, 

many touched on adaptive sport-specific information (55%). Information included: adaptive 

equipment used in the sport, sport procedures, sport-specific terminology, and 

divisioning/classification. Some resources included images of the adaptive equipment to 

supplement written information (e.g., ski equipment).  

5.1.2.5 Volunteer Recognition. Almost all training resources recognized the important 

role that volunteers play in supporting inclusive sport opportunities for persons with disabilities 

(91%). Volunteer recognition was frequently done through a thank you note to volunteers at the 

start or end of the training document. Some resources went beyond a simple thank you and 

described the importance of volunteers within their organization and for facilitating inclusive 

sport programming.   

5.1.2.6 General Event or Program Information. Some training resources also included 

general information regarding the program or event that volunteers were being trained for (73%). 

For events, several resources included information such as the event schedule, event parking, and 

a venue map to help prepare volunteers. Within programs, information about the organization, 

program, or the venue was often included at the beginning of the training resource. Information 

commonly included the organization’s mission statement and history, programs/sports offered, 

and benefits of the program. 

5.1.3 Limitations 

Current volunteer training resources for disability sport events and programs are not 

without limitations. Currently, these resources lack an evidence-base as noted by limited 

references or citations found within training resources. Further, many failed to describe in-depth 
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how volunteers can create positive experiences for athletes at these events or within programs. 

Future resources should include this information to ensure that volunteers are adequately 

equipped to foster positive experiences for athletes.   

5.2 Rapid Evidence Review   

5.2.1 Study Selection  

The results of our database search are depicted in Figure 6. The search yielded a total of 

445 records in which 31 were imported into Covidence for initial abstract screening. Accounting 

for the removal of duplicate articles (n = 7), 13 articles underwent full-text review. Of these, a 

total of nine studies were included in the final sample. 
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Figure 6. 

Adapted PRISMA (2020) Flow Diagram of Search Results 
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5.2.2 Study Characteristics  

Amongst the nine included studies, eight articles explored volunteer training in the 

context of non-disability sport events and only one study involved volunteer training at a 

disability sport event. Studies mainly concerned volunteers at major sport events (e.g., Olympic 

Games, New Zealand Master Games, FIFA, Commonwealth Games; n = 8). However, one study 

included volunteers for a small-scale local sport event. The selected studies were published 

between 2004 and 2018, across several different countries of origin (see Table 7 for study 

characteristics). In total, the experiences of 1,455 sport event volunteers were included in this 

review.  

The methodologies applied across the studies varied. Of the nine included articles six 

were qualitative, two were quantitative, and one study utilized a mixed-methods approach. The 

objectives of the studies ranged from examining training satisfaction to providing insight into the 

training and developmental strategies required to achieve organizational success and event 

legacy.   

Table 7  

Study Characteristics  

Author, year, country      Scale of event Context  Study Design  

Benson et al., 2013, 

Canada  

Major Mixed  Mixed Methods  

Chanavat & Ferrand, 2010, 

Italy  

Major  Non-disability sport  Qualitative  

Costa et al., 2006, 

Australia  

Major  Non-disability sport  Quantitative  

Human & van Graan, 2013, 

South Africa  

Major   Non-disability sport  Qualitative  
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Kodama et al., 2012, 

Canada  

Major  Non-disability sport  Qualitative  

Ralston et al., 2004, UK  Major  Non-disability sport  Qualitative  

Sand et al., 2017, Norway  Major  Non-disability sport  Quantitative  

Shaw, 2009, New Zealand  Major  Non-disability sport  Qualitative  

Storch et al., 2018, Brazil  Small  Disability sport  Qualitative  

  

The subsequent sections provide a synthesis of elements of volunteer training programs 

and volunteers’ evaluation of training. Following each synthesis, key strategies sport organizers 

should consider when implementing a volunteer training program in order to optimize the 

volunteer training experience and aid in the retention of volunteers are discussed. Finally, the 

section concludes with the limitations of the body of evidence. 

5.2.3 Elements of Volunteer Training Programs  

Elements of volunteer training programs were highlighted in four studies, three of which 

were conducted in the context of non-disability sport. The training modules outlined in each 

study can be found in Table 8. In general, the training programs employed at major multisport 

events (e.g., Olympics) differed from events that required fewer volunteers. For example, the 

volunteer training program at the New Zealand Masters Games – an annual multi-sport event 

with over 6000 competing athletes – consisted of a short two-hour training session about 

customer service along with a brief overview of volunteer roles and expectations (Shaw, 2009). 

Conversely, the training volunteer received for both the Torino and Vancouver Winter Olympic 

Games were much more extensive. Specifically, training was divided into three main 

components: general training, job-specific training, and venue-specific training (Benson et al., 

2013; Chavanat & Ferrand, 2009). In addition, the organizing committees for each of the events 

held a specific training session for team leaders (e.g., experienced, or highly qualified 



  

 

65 
 

volunteers) who were responsible for the day-to-day management of volunteers. The duration of 

the training sessions was about four hours each. At the Vancouver Winter Olympics an online 

module was also included as a part of volunteer training which included accessibility and 

disability awareness (see Figure 2 in Benson et al., 2013); however, the authors did not report 

any details on the content or evaluation of this training.  

Table 8  

Elements of Volunteer Training Programs   

Authors, year  Volunteer Training Elements  

Benson et al., 2013  General training; Job-Specific training; Venue-Specific training; 

Team leader training  

Chavanat & Ferrand, 2009  General training; Operational (specialist) training; On-site 

training; Team leader training  

Shaw, 2009  General orientation training; Brief demonstration of job task(s)  

Storch et al., 2018  Paralympic sports; The athlete with disability; Support, 

assistance and adaptation  

  

Within our search we identified one paper concerning a volunteer training program for a 

disability sport event (Storch et al., 2018). The training was concentrated exclusively on 

disability awareness and providing appropriate modes of support for persons with a disability. 

Specifically, the volunteer program consisted of three modules: (1) Paralympic sports 

(presentation of paralympic sports and its modalities; sports classification), (2) The athlete with 

disability (presentation of the concepts of disability and impairment, including information about 

athletes with visual, physical, intellectual and hearing disabilities), and (3) Support, assistance, 

and adaptation (forms of approach, communication, support and assistance; structural 

adaptations to enable the participation of athletes with disabilities). All modules were presented 



  

 

66 
 

in a single training session; however, details regarding the duration of training are unclear. On 

the day of the event, volunteers were provided with a brief tour of the venue and were then 

divided into three groups, each responsible for different tasks. Unfortunately, this study did not 

evaluate their training program among volunteers or the participating athletes. As such, the 

efficacy of the volunteer training program is unknown. 

5.2.4 Training Evaluation  

Volunteers’ evaluation of their training was reported in eight studies despite only four 

articles providing detail about a volunteer training program. One study used surveys as an 

evaluation method, while six studies provided qualitative accounts of the volunteer training 

experience and one study utilized both qualitative and quantitative methods.  In general, 

volunteers had mixed reports about their training. While some survey data suggests volunteers 

felt generally satisfied with their training, certain qualitative accounts from volunteers suggest 

otherwise. To illustrate, survey data from the Vancouver 2010 Winter Olympics suggests 

volunteers felt a high level of satisfaction across all areas of training (general orientation, job-

specific, and venue-specific training). However, when volunteers participated in semi-structured 

interviews, they indicated that their training was not necessarily effective or considered useful. 

Specifically, volunteers expressed negative experiences stating training was a “waste of time”, 

had “no flexibility”; and was “not relevant” (Benson et al., 2013, p. 217). This duality between 

responses highlights the value of utilizing both quantitative and qualitative methods to collect 

information regarding volunteers’ experiences to gauge their satisfaction with training and the 

collective event accurately. Moreover, similar views were also noted by Shaw (2009) who 

emphasized that learning opportunities were not explicitly offered through training, rather 

training was simply a formality volunteers had to go through in order to be involved in the event. 
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As such, the training session provided to volunteers did not adequately equip them with new 

skills which led to negative perceptions of training. Therefore, it is important sport event 

organizers create a training program that offers learning opportunities wherein volunteers can 

transfer their knowledge and skills to other contexts. 

5.2.5 Strategies for Training Sport Event Volunteers  

A total of 5 strategies were generated specific to the training of sport event volunteers. 

The following section highlights each strategy with supporting evidence and our 

recommendations for how to utilize these strategies in practice.   

5.2.5.1 Determine volunteer workforce requirements. Of the nine studies included, 

two studies mentioned the need to evaluate the human resource requirements prior to the event. 

In doing so, sport organizers will aid in the functional organization of the event and in turn, 

bolster volunteers’ commitment to and satisfaction with the event. For example, through a case 

study of the 2006 Winter Olympic Games, Chanavat and Ferrand (2010) outline the key strategic 

factors of the event from an organizational perspective. Notably, they suggest that during the pre-

planning phase, before volunteer recruitment, the organizing committee should analyze volunteer 

requirements including number of jobs and volunteers needed, period of involvement, shift 

times, and training dates (Lechat, 2006, as cited in Chanavat & Ferrand, 2010). As such, it is 

recommended that sport event organizers conduct a needs analysis of their volunteer 

requirements prior to recruitment to determine how many volunteers are needed to fulfill each 

role and their associated training needs.  

5.2.5.2 Communicate effectively. The importance of effective communication between 

the organizing committee and volunteers was highlighted in six studies. Frequently used modes 

of communication utilized at sport events included a Games website with access to training 
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materials, venue guide and role assignment, as well as daily newsletters, radios, email, and text 

messages (Chanavat & Ferrand, 2010). Without effective communication regarding schedules, 

role specific tasks, and volunteer expectations, studies suggest volunteers may be deterred from 

seeking out future volunteer opportunities. For instance, studies that reported on the relationships 

between volunteers and management personnel found that volunteers who felt positively about 

their interactions with the organizing committee and their supervisor in turn, expressed higher 

levels of satisfaction with their training. These findings are consistent with other studies that 

claimed a breakdown in communication between volunteers and the organizers resulted in 

volunteer dissatisfaction. For example, Ralston and colleagues (2004) explored the expectations 

of volunteers prior to the 2002 Commonwealth Games and indicated communication from the 

organizing committee about training was disorganized. This lack of communication made 

volunteers feel undervalued and apprehensive about the event. As such, we recommend that 

sport organizers communicate regularly with volunteers and clearly convey event information 

and scheduling early on to ensure volunteers feel their time is being respected and valued. 

Moreover, to ensure volunteers are communicated with effectively, Chavanat and Ferrand (2010) 

suggest organizing committees should develop a strategic communication plan from the outset of 

recruitment to post-event in order to build volunteer loyalty.   

5.2.5.3 Ensure volunteers are trained for their role. Ensuring volunteers are well-

trained to execute their specific tasks was mentioned in seven studies. Specifically, all studies 

acknowledged the importance in providing adequate training on role-specific tasks to ensure 

volunteers have a positive event experience. For example, Costa and colleagues (2006) suggest 

that volunteers are more satisfied with an event if they feel they were successful in their roles 

(Costa et al., 2006). However, to be successful in their roles volunteers must feel confident in 
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executing their assigned tasks. As such, training content needs to be tailored to volunteers’ actual 

job duties (Benson et al., 2013). 

Three studies reported that volunteers felt role-specific training was lacking and did not 

adequately prepare them for their assigned tasks. Insufficient role-specific training resulted in 

negative event experiences and in some cases, volunteer drop-out. Notably, Shaw (2009) 

explored the training and learning experiences of event coordinators and volunteers training for 

the 2006 New Zealand Masters Games; findings demonstrated that a lack of sufficient job-

specific training and ability for volunteers to practice their job-specific skills resulted in negative 

event experiences for volunteers. Conversely, in an autoethnography of the Vancouver 2010 

volunteer experience, Kodama and colleagues (2012) note that despite feeling certain about their 

ability to execute any assigned tasks, role-specific training instilled greater confidence and a 

sense of meaning within the broader organization of the event. This notion is echoed by Sand 

and colleagues (2017) who found proper training and introduction to role-specific tasks can 

make volunteers feel more valued. Thus, ensuring volunteers are adequately trained on their role-

specific tasks and feel confident to execute these tasks is critical in necessitating positive 

volunteer experiences and retaining volunteers for future events.   

5.2.5.4 Foster a sense of community among volunteers. Sense of community was 

presented as a major theme in many of the studies. Specifically, volunteers’ satisfaction with 

their event experience was frequently associated with their opportunity to interact with new 

individuals including other volunteers, staff, and spectators, in addition to connecting with other 

volunteers during training sessions (Costa et al., 2013). To illustrate, Benson and colleagues 

(2013) report that 77% of volunteers considered a sense of community to be the most important 

factor for increasing their future level of volunteering. In addition, Costa and colleagues (2006) 
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explored the role of training in relation to sport event volunteers’ satisfaction; findings illustrate 

the more opportunities volunteers have to contribute their opinions and experiences at training 

sessions, the more positive they will evaluate their training experience. It is recommended that 

sport event organizers included interactive activities such as role playing to integrate with one 

another (Chanavat & Ferrand, 2010). Therefore, it is critical sport event organizers cultivate a 

sense of community among volunteers and provide opportunities for engagement during 

training.  

5.2.5.5 Evaluate Training Effectiveness. The significance of conducting an evaluation 

of volunteer training was highlighted in three studies. One study suggested training evaluation is 

necessary for two main reasons: (1) the enjoyment volunteers derive from their experience will 

depend on how competent they feel in their specific roles, and (2) training is the first experience 

volunteers have with an event and is therefore central to their overall experience (Costa et al., 

2006). Moreover, the objectives of a training evaluation should focus on operational efficiency, 

perceived quality, and volunteers’ satisfaction with the training (Chanavat & Ferrand, 2010). As 

previously mentioned, it is important both qualitative and quantitative methods are used when 

evaluating a training program (cf. Benson et al., 2013; Chanavat & Ferrand, 2010). Thus, 

training evaluation reflects a best practice if an organization is seeking to measure learning 

outcomes and training transfer (Benson et al., 2013) and should be carried out after all events.  

5.2.5.6 Limitations of Body of Evidence  

Volunteer training is an essential component of the volunteer experience. However, how 

to best create and deliver an optimal sport event volunteer training program is less clear, 

especially within the disability sport context, which may attract a wider range of individuals with 

diverse needs and accessibility considerations. Although this review identified elements of a 
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volunteer training program and strategies to enhance the experiences of volunteers during 

training, the literature within the sport event context is limited. The very few studies that outlined 

components of a volunteer training program seldom included details regarding the development 

of the training program, training content, learning outcomes, who delivered the training or the 

timing of the training in relation to the event start date. As such, it would be challenging to 

replicate the training programs for another event based off the current literature. Exploring this 

key information is essential in order to assist future sport organizers develop a volunteer training 

program de novo.  

Moreover, studies that included an evaluation of volunteer training often overlooked the 

evaluation of practical learning outcomes and behaviour changes in the context of volunteering 

(i.e., increased levels of volunteering post-event). Assessing these outcomes are important to 

assess the practical utility of training and its ability to be transferred to other roles within the 

sport context (i.e., to cultivate a volunteer legacy). Through the literature included in this review, 

it is clear sport event organizers have missed the opportunity to develop a strong volunteer pool 

at previous sport events due to poor pre-and-post legacy planning. In order for events to result in 

a volunteer legacy, sport event organizers must focus their training on event legacy, rather than 

solely upon event delivery (Benson et al., 2013). In addition, opinions of the organizers hosting 

the events were rarely inquired. Further insight from the organizing staff would likely provide a 

deeper understanding of the training development process and whether the goals of their training 

program were met.  

Nevertheless, it is important for sport event organizers to understand factors that can 

enhance the volunteer training experience and in turn, support the retention of volunteers for 

future events and programs. This review has provided insight into some elements of extant 
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volunteer training programs, along with strategies that may enhance a volunteers’ training 

experience and satisfaction with an event. However, it is evident more research is needed to 

determine how to best implement these training strategies into practice.  

5.3 Qualitative Inquiry   

5.3.1 Athlete Interviews  

 Interviews with athletes were conducted to gain an understanding of how sport event 

volunteers influence the experiences of athletes at disability sport events. Specifically, the 

purpose of the athlete interviews was to explore athletes’ experiences with sport event volunteers 

and to understand how volunteers can better support athletes with disabilities at sport events. The 

overarching theme of the volunteer-athlete relationship was identified through an inductive 

thematic analysis. Results are presented as one overarching theme with four sub-themes.  

5.3.1.1 Volunteer-Athlete Relationship. Overall, the relationship between athletes and 

volunteers was generally positive and was further related to four sub-themes: (1) knowledge and 

attitudes, (2) awareness of disability, (3) the athlete before disability, and (4) sense of 

community.  

5.3.1.1.1 Knowledge & Attitudes. Volunteers’ role competency was identified by athletes 

as central to their experiences within sport events and competition. Specifically, event 

knowledge and volunteer attitudes contributed to both positive and negative experiences for 

athletes. Across interviews, participants noted the various roles volunteers held at sporting events 

including registering and welcoming athletes, directing athletes during competition, and 

providing athletes with guidance throughout the event. Volunteers’ knowledge regarding event 

details and competency in their role directly influenced participants experiences at sport events 

in various ways. For instance, positive experiences were discussed by participants when 
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volunteers were knowledgeable about the event venue and offered a warm welcome to athletes. 

Jordan recalled: 

There’s one race [name of race] in Michigan…and it’s a fairly large race…we have 

 volunteers directing you where you need to go and stuff like that…it just makes it a lot 

 less stressful. I might not read the full race packet and what you need to do…so   

 volunteers are vital for me. 

Volunteers who were knowledgeable about the event contributed to a positive event experience 

by minimizing stress and directing athletes to their designated area when arriving to the event. 

This comment ultimately highlights the importance of having volunteers who are familiar with 

the event venue to assist athletes in navigating the event and competition. 

Athletes also highlighted volunteers’ attitudes within the disability sport event context as 

a contributor to their event experience. For example, Rebecca felt that volunteers who were 

“friendly” and “helpful” enabled a positive environment and event experience for athletes. More 

specifically, she went on explain it is volunteers who “encourage everyone to do their best” that 

foster positive experiences for athletes. Further, volunteers contributed to positive athlete 

experiences by making the sport event context judgement free. For instance, Madeline recounted 

an experience where she required assistance from volunteers to help her get changed, stating: “It 

wasn’t body shaming…. they just made me feel so good.” 

 In general, participants described volunteers as helpful, specifically in terms of 

navigating accessibility at sport events and encouraging athletes. However, some negative 

experiences occurred when volunteers were not adequately knowledgeable about the event venue 

and specific Para sports. For example, Jordan recalled a time a volunteer’s lack of knowledge 

about the event venue hindered their participating during a race:   
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They [volunteers] need to be aware of the course…I was making a turn, and the 

 [volunteer] didn’t know which way to send me, and I ended up flipping my bike. He had 

 to help me get back up it was great that he was there, but again he had no idea what’s 

 going on…. [They] need to pay attention and know what’s going on at the venue 

 facility… just even  the events timing of things that are going on and [where] 

 washrooms [are], all that stuff – the basics. 

In this case, the volunteer not knowing where to direct the athlete during their race led to a 

negative event experience and limited the athlete’s participation at the event. As such, it is 

important that volunteers are trained on the specifics of the event and any role specific 

knowledge they may need to adequately assist athletes. 

5.3.1.1.2 Awareness of Disability. Another component of role competency athletes 

identified was volunteers’ awareness and understanding of disability. Many participants noted 

volunteers must have a general understanding of disability and disability etiquette within the 

sport setting in order to promote positive experiences among athletes. As described by 

participants, knowledge of disability encompassed a general understanding of different types of 

disabilities, possible needs of persons with disabilities, and appropriate etiquette/respect when 

interacting with persons with disabilities. Participants noted that volunteers’ knowledge and 

understanding of disability could promote positive experiences and conversely, a lack of 

awareness often led to uncomfortable or negative experiences. For example, when asked to share 

advice for future volunteers, Awnonna expressed previous education on disability was beneficial 

for allowing athletes to focus and participate fully within their sport:  
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Probably educate yourself at the beginning, don’t put the onus on the Para athlete to 

 educate you on the sport or their disability. Of course, you can ask questions, 100%, but 

 [recognize] the athlete’s there to perform. 

Awnonna’s comment illustrates the importance of training volunteers about disability and 

adaptive sports prior to the event to ensure volunteers have adequate knowledge to assist athletes 

when needed. Although Awnonna expressed that it is not the role of the competing athletes to 

inform and educate volunteers about disability, she also noted the importance of volunteers 

asking questions rather than making assumptions when providing assistance: 

Asking what we need, be like ‘hey how can I help you,’ as opposed to overstepping and 

 immediately jumping in and immediately grabbing bags or grabbing sticks or pushing 

 someone’s wheelchair…I use a power wheelchair, but I’ve seen some Para 

 athletes who use manual wheelchairs and the volunteer jumping in and push the chair 

 right away but…you can’t just jump in and start doing things without being asked and 

 getting consent. 

Volunteers who have an awareness of disability and understand how to be respectful of mobility 

aids and other disability-related equipment are important for fostering autonomy among athletes 

at sport events. Awnonna’s comments also highlight the importance of volunteers asking 

questions rather than making assumptions, a notion echoed by other participants. For example, 

Madeline suggested that future volunteers should “have an open mind” and “ask questions” to 

understand how to make a positive experience for athletes. Further Danielle stated:   

I would just say [volunteers] you want to be open to anything and any opportunities…

 don’t go in with predetermined prejudice against anything that [athletes] might not be 
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 able to do…they probably will surprise you and they will be able to do more than you 

 think. 

These comments highlight the importance of asking questions as a volunteer rather than making 

assumptions to help support positive experiences for athletes. They also highlight the importance 

of challenging inherent biases towards disability.  

Disability etiquette, specifically regarding communication with athletes, was also stressed 

by participants. For example, Danielle shared:  

For me it’s the biggest thing ever is how somebody approaches you and how they 

 communicate with you…you don’t want to have somebody coming in and talking down 

 to you, basically crouching down to your level…especially if you’re in a wheelchair that 

 can be very offensive. Right, so it’s having that consciousness of not doing the little 

 things that may be offensive to that person and just talking to them like a normal human 

 being, basically. 

Here, Danielle’s comments emphasize how limited understanding of disability etiquette could 

contribute to negative experiences for athletes at sport events when individuals are not treated 

respectfully.   

5.3.1.1.3 Athlete before Disability. Not only was an understanding of disability important 

for athletes’ experiences but being treated as an athlete first was frequently stressed by 

participants. It was important to athletes that volunteers recognized their role as an athlete within 

the sport event context. Awnonna stated: 

Yeah, so I think it is really people who kind of see the athleticism that we bring to the 

 table as Para athletes, people who see us as people first not you know, people with  

 disabilities….and [recognize] that we’re there for a serious competition. 
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Awnonna’s comments highlight the importance of volunteers recognizing the athleticism 

required for competing as a Para athlete. When individuals in the sport environment viewed 

athletes as persons with disabilities and not serious athletes, negative experiences were discussed 

by participants:  

What bothers me if when people come up to me and I’m sitting in the sit ski, I’m like in 

 a sled near the ground, and people come up to me and they’re like ‘are you having a good 

 time?’ I’m like ‘yeah, I’m having a great time, are you?’ I’m skiing just like everybody 

 else but sometimes people don’t know how to treat people with disabilities. (Madeline) 

Additionally, the issue of inspiration porn within the disability sport event context was raised by 

another participant. Inspiration porn is when people with disabilities are viewed as inspirational 

to persons without disabilities (Grue, 2016). As Awnonna described, inspiration porn contributed 

to negative experiences at sport events:  

As I kind of went to competitions we kind of looked for volunteers who don't like see 

 people with disability or see Para athletes, as inspirational, that's kind of one of the  

 biggest pet peeves of mine I've had when I've gone to sporting competition is people just 

 saying, ‘Oh, it's so amazing that you're here’ like you can see they have a stigma in their 

 heads around disability, that they don't see us as athletes. 

Being treated as an athlete regardless of ability was seen as important among participants. It was 

also important for athletes to be treated the same as others within the sport environment, as one 

participant provided advice for volunteers, sharing, “When you’re interacting with the athletes 

you just treat them like they were anybody else” (Danielle).  

5.3.1.1.4 Sense of Community. A sense of community encompasses the relationships 

developed between participants and volunteers within sport that contribute to a positive social 
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environment for athletes. Participants within the current study identified the role of positive 

relationships with volunteers for satisfying or ideal volunteer-athlete interactions in sport. For 

Madeline, a sense of community emerged through the development of lasting relationships with 

volunteers during and after participation in disability sport events, “So, like the camaraderie is 

there, and you know I become friends with some of the water skiers that are teenagers…we just 

stay in touch.” Madeline’s comments highlight how the volunteer-athlete relationship goes 

beyond ensuring accessibility and participation in sport through the development of friendships. 

The importance of social relationships in disability sport between volunteers and athletes was 

further echoed by Danielle who shared, “You want to be able to create those relationships, that's 

a good thing for the athletes, the athletes go there to be athletes and to get the social aspect of 

things.” 

Positive relationships with volunteers are important within the social environment to 

contribute to positive experiences for athletes through developing friendships and engaging in 

social activities. Personal relationships with volunteers also contributed to positive experiences 

by putting some athletes at ease within the sport environment as Awnonna noted, “And [the 

volunteer] really became part of our delegation like she, we all like just got to know more on a 

personal level as well and so we just kind of felt really comfortable with her.” This participant 

highlights the ways in which volunteers become part of athletes’ support system within the sport 

setting. Overall, a sense of community fostered positive experiences for athletes by making them 

comfortable and by contributing to social interactions within disability sport.  

5.3.1.2 Limitations of Findings. The results indicate that volunteers play a significant 

role in supporting athletes’ experiences at sport events. More specifically, several factors were 

identified for how volunteers support athletes’ experiences within the disability sport event 
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context, including volunteers’ knowledge and attitudes, awareness of disability, recognizing the 

athlete before their disability, and the sense of community they foster. However, it is important 

to note the transferability of findings from this study are limited by the small sample size. Due to 

the pandemic, we received a small response rate and struggled to recruit eligible participants. 

Relatedly, at the time of the interview's athletes would not have participated in a sport event for 

at least 8-months. As such, their recollection of interactions with volunteers may have been 

limited. Future research should aim to evaluate athletes’ satisfaction with volunteers directly 

after the event only to help inform volunteer training for subsequent events.  

  Moreover, within the sample, one participant competed solely in Special Olympic 

events. When discussing their experiences with sport event volunteers, they mainly noted the 

relationships they formed with volunteer coaches rather than one-time event volunteers. Given 

that some of these relationships extended over a longer period, their experience with their 

volunteer coaches was likely different as they got to know them more than they would a one-

time event volunteer. Accordingly, more research is still needed to explore how one-time 

disability sport event volunteers can better support the experiences of the participating athletes. 

Overall, study findings provide insight into the factors sport event management can use and 

leverage to better equip volunteers to support the positive experiences athletes with disabilities 

derive from participating in a sport event.  

5.3.2 Volunteer Interviews  

The purpose of the interviews with sport event volunteers was to gain insight on the 

positive and negative experiences that shape the overall volunteer experience. More specifically, 

these interviews aimed to understand how sport organizations can better equip volunteers with 

the skills to execute their roles and enhance their volunteering experience. From the inductive 



  

 

80 
 

thematic analysis of the interviews, two major themes have been identified and can be 

summarized as the following: (a) factors motivating volunteer participation and (b) 

organizational factors impacting volunteer satisfaction. 

5.3.2.1 Factors Motivating Volunteer Participation. The first theme highlights factors 

that motivate volunteers to get involved with volunteering at disability sporting events and why 

they continue to volunteer their time. There are three sub-themes that contribute to volunteer 

participation: (1) intrapersonal factors, (2) social factors, and (3) learning experience.  

5.3.2.1.1 Intrapersonal Factors. Intrapersonal factors are internal factors that motivated 

initial volunteer involvement. These factors stemmed from personal knowledge, attitudes, and 

beliefs of volunteers and contributed to the participants seeking volunteer opportunities. Across 

interviews, there was a general desire to be involved within the volunteer’s local community 

with the main goal of being involved and to “give back to the community.” For example, 

Roberto mentioned how their personal experiences and interests led to their desire to get 

involved in local Para sport opportunities:    

I’ve always wanted to give back. Number one rule, [at school] it’s always just give back 

to community, always do something more. Then for myself, I wanted to know more 

about accessible soccer and how we can…make it more accessible to everyone, because I 

love soccer and I want everyone to enjoy the game. When I found out [location of 

organization] was doing this, that really motivated me to really use my full potential and 

give back to the community. 

For Roberto, their personal experiences led them to get involved with volunteering because they 

had the internal desire and motivation to get involved locally and give back to others. The 
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motivation of giving back to the community was demonstrated further by Carlos who noted why 

they believe most volunteers get involved in disability sporting events and organizations:    

They were doing it [volunteering] strictly because they have their belief system and they 

wanted to do something good for a change…something that they could look back in their 

lives and say ‘I did this and I’m proud of it.’ No monetary related element, it was all 

about giving back to the community of giving back in some way to others. 

From this information, it is important to recognize that community involvement is important to 

volunteers, and therefore events and organizations need to direct their recruiting strategies to the 

local community hosting the event prior to looking elsewhere.   

Aside from wanting to give back to the community, volunteer motivation also originated 

from personal experiences with disability. Specifically, volunteers were likely to have a personal 

connection to someone with a disability, such as a family member or friend, or their field of 

work is associated with individuals with impairments. For example, Carlos explains how he 

involvement in disability sport began because his daughter is on the autism spectrum: “Well, it 

starts with my daughter. My daughter is on the autism spectrum. She’s an adult, but from the 

time she was young, we were sort of drawn into activities that related to individuals with 

challenges.” In this case, Carlos was motivated to volunteer specifically with disability sporting 

events because of his daughter’s disability. Personal experience with disability allowed 

participants to be more aware of the opportunities and facilitated their motivation for getting 

involved.     

5.3.2.1.2 Social Factors. The second component of factors motivating volunteer 

participation is social factors. These are factors that allowed volunteers to connect with other 

people who have similar interests and interact with athletes and spectators during events. Social 
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factors motivated volunteer participation as it contributed to a positive experience while 

volunteering, and it was an opportunity to meet new people or volunteer alongside friends. There 

are two separate social connections that contributed to volunteer motivation; the first being 

interacting with athletes and spectators during the event. This was highlighted by Maryam as she 

recounted her favorite volunteer memory:    

I think my favorite experience or moment – was volunteering at [venue] for the cycling 

day…we were working in the athletes’ area…They told us a lot of people with prosthetic 

limbs can’t cool their bodies easily so there was a cooling station and we had to bring wet 

towels and things. That was really satisfying to me because there was a lot of interaction 

with the athletes and your kind of [often] behind the scenes, and yet there were times 

where we had a break, and we go out of the athletes’ area and we just go cheer people on. 

You just didn’t want to miss a moment; it was just amazing. 

This participant emphasized the value in interacting with athletes as it provided them a chance to 

learn something new. Social interaction with athletes and spectators made the volunteer 

experience more enjoyable for participants and was a major contributor to participants staying 

involved with volunteering for many years. Another example of how interacting with athletes 

and spectators was enjoyable and can contribute to volunteer motivation can be seen again from 

one of Maryam’s volunteer memories: 

There’s so much to admire about these events because you’ve got that sense of 

community between the athletes and other athletes with their family members there… I 

think it’s just the sense of community and as a volunteer, the families and friends would 

thank you for helping and you thank them, and it just felt like a really positive experience 

all around. 
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Having an opportunity to socially connect with other individuals made for a more personal and 

enjoyable experience with further motivated volunteers to seek more opportunities within 

disability sporting events and organizations.    

The second social connection that majority of the participants made came from working 

with other volunteers. Volunteering is an opportunity for individuals to make friends and connect 

with other people who have similar interests. It was noted that the participants often recognized 

one another from previous volunteer opportunities and working alongside one another 

contributed to the overall volunteer experience. For example, Maryam stated:  

There is such a sense of community among the volunteers because everybody was so 

keen to help…The community among the volunteers was really quite remarkable. In fact, 

I keep in contact with a few people that I met there, and we don’t live anywhere near 

each other, but those friendships were built through [volunteering]. 

Maryam’s volunteer experience was made more enjoyable by the relationships they were able to 

make during the event. Connecting with other volunteers and working alongside individuals with 

similar motivations made for a positive volunteer experience that further motivated future 

involvement with disability sporting events.    

5.3.2.1.3 Learning Experience. The final factor that contributed to volunteer motivation 

to participate in disability sporting events, was the opportunity to learn something new. Whether 

it was learning about Parasport or an opportunity to learn about and apply leadership skills, 

volunteers enjoyed having a sense of responsibility and improving their understanding of 

disability. Being able to apply previous skills such as leadership to a volunteer role improved 

participants experience while volunteering. This can be seen in the following excerpt regarding a 

participant’s motivation for volunteering:    
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I then decided to basically spend my time volunteering for things, so I became a 

‘professional volunteer’ so to speak. And I took up a number of leadership roles. I like 

personally being as close to the center of decision making as I can be, but still have my 

feet on the ground when the event comes. (Laila)   

Through personal work experience, this participant possessed strong leadership skills and 

enjoyed applying these skills to volunteering. It was an opportunity to learn and grow as a leader 

while volunteering. Across the interviews, participants emphasized the importance of learning 

about disabilities and understanding the appropriate terms/language to use surrounding disability. 

For most volunteers, the disability awareness/sensitivity training was new information that 

helped them become more aware and sensitive to individuals of all abilities. For example, 

Maryam stated:    

I think the part about – as an able-bodied person, [I learned] how people with disabilities 

feel that they’re perceived or what sort of things to be conscious of. I found that really 

helpful because it’s not something you think about and even now, sometimes I’ll go into 

a store, and I’ll be like ‘there’s a big bump there’ which I never would have ever looked 

at before and now I think about it because there’s a step there so nobody’s going to get in 

if they have a wheelchair or a scooter. I didn’t ever think about it before the training. 

Having the opportunity to learn about different disabilities and barriers individuals face allowed 

volunteers to appreciate the everyday experiences of individuals with disabilities. As seen in the 

following quote, learning about disabilities appeared to some participants favorite part of the 

training for events:    

…they had different athletes from different sports who were communicating to us and I 

thought this was my favorite part of the training, it really stuck with me… it was the best 
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part of the whole training to be honest… because unless you have a disability, I feel that 

you can never really truly understand and experience the same emotions that they’re 

going through… so it was great to learn from the athletes who are in the competition. 

(Natalia)   

By learning about disability from an athlete with lived experience volunteers were motivated to 

stay involved. It encouraged them to make a difference in their community and played a large 

role in volunteer retention.    

5.3.2.2 Organization Factors Impacting Volunteer Quality of Participation. 

Organization factors refer to the support offered by the organizers and leaders of the event and 

volunteer participant pool. These factors contributed to the overall volunteer experience and are 

needed for volunteers to feel comfortable in their role and stay involved with volunteering. 

Volunteers agreed that these factors need to be provided by the volunteer organizing committee 

for an ideal experience. There are four sub-themes that represent organizational factors: (a) 

adequate training; (b) communicating with volunteers; (c) role accessibility; and (d) respecting 

volunteers.    

5.3.2.2.1 Adequate Training. Volunteers need training that is tailored to the event, their 

role, and the location they are working in order to feel confident and effective in their position. If 

these topics are not covered in training properly, it leads to a negative experience that could 

potentially prevent them from volunteering at future events with that organization, or with 

disability sporting events in general. As mentioned by participants, for training to be effective, it 

is important that the information is delivered in a way that accommodates diverse learners, for 

example Maria explained:    
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I find I’m more of a visual learner, so I think a lot of people like to have the paper [copy]. 

And given the fact that volunteers have a limited amount of time, you just try to be 

efficient in allowing them to understand the environment that they’re going to be 

volunteering in. I would have a mix of modules, face to face, video talks if that helps. I 

find what we do now [with training] is we just find who wants to be a volunteer and 

throw them into it without giving them adequate volunteer information for them to be 

able to do their job properly. 

Accommodating diverse learners is also emphasized by the following participant who 

encourages organizations to have training that is accessible to all individuals, regardless of their 

backgrounds:    

…for volunteers, you’re dealing with younger people, older people, people from all over 

the world. Different backgrounds, different cultural ways, you’ve got to get to the 

different modalities of how they learn. Are they visual or auditory? How maybe their 

English as a second language? So maybe it’s better if they can watch a video, or maybe 

it’s better if they have a handbook to refer to after. So, for all those reasons, it’s good to 

be across the board, not just delivering the training one way. (Ryan)   

Among all participants, having accessible training that was available and interesting to all 

experience levels was an important piece towards improving the quality of their volunteer 

experience. Additionally, volunteers also emphasized the importance of being given proper 

resources during training to ensure they know how to solve problems that arise during the event. 

It was important to feel prepared as a volunteer, otherwise they are likely unable to assist athletes 

and spectators at the event, which can lead to a poor volunteer experience. An example of a poor 

experience was recounted by Maryam in the following excerpt:    



  

 

87 
 

We had one or two guys who were the actual paid employees of [the event] who were 

running the hospitality, but it would have been really good if those people had two or 

three volunteers’ underneath them who were available on site to lead everybody. There 

were times where those people were not on site [and] we’d run into a scenario where we 

weren’t sure what to do. You’re trying to text them and call them, but we didn’t’ have all 

the authorization to or the knowledge to be able to make some of the decisions that we 

were faced with. 

Having support structures in place during the event is very important for volunteers and can 

influence whether individuals have a positive or negative volunteer experience. Finally, 

participants emphasized the importance of knowing information about the event and the venue 

prior to the start of the event. It was important for volunteers to have a tour of the venue and do 

‘walk-throughs’ of their role and expectations during the event. For example, Caleb said their 

least satisfying experience while volunteering was due to lack of information about the venue, 

stating “once I got there that morning it was like a sweat test… we got to start setting up and 

trying to find things… we’re like scrambling to get set up, not knowing where things are.”  

Based on this information, it is important for sport event organizers to recognize that 

even though some local volunteers may be knowledgeable about venues and information, there 

are likely volunteers who are new to the event and will need proper training and guidance to feel 

comfortable in their roles.  If it is not possible to train volunteers on venue-specific information, 

one participant suggested the following idea:    

I think as a volunteer you need to be able to either direct to someone who does know the 

answer or know the answer because it’s very unhelpful to just say ‘I’m sorry, I don’t 
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know anything.’ There should perhaps be a booth that is permanent that does not move 

that has the answers to questions. (Natalia)   

If volunteers do not have the answers themselves, there needs to be something they can do to 

find the answer, or somewhere to direct individuals who are asking questions. This will allow 

volunteers to feel competent and improve their overall experience.    

Additionally, participants highlighted the importance of the organizers training volunteers 

on their role-specific tasks prior to the event. Without it, volunteers felt unprepared which often 

led to a poor volunteer experience. For example, Maria reiterated the importance of role-specific 

training by explaining for some volunteers its often “on the job training and I would have to 

guess that if they saw a module or two of what some swimming volunteers have to do and here's 

that goal ball, and this is the different kinds of things you have to look for [so volunteers are 

prepared]. But I think volunteers get thrown into it and it's difficult.” Being properly trained and 

having role expectations and duties conveyed to volunteers is a key contributing factor in 

volunteers feeling prepared for their role.  

5.3.2.2.2 Communicating with Volunteers. Another factor that contributed to a positive 

volunteer experience was the level of communication needed from the organizers. 

Communication was important for volunteers as it improved their level of competence and 

comfort with their volunteer roles. In many interviews, volunteers mentioned the need to have 

their schedules and time commitment communicated to them. Without communication, 

volunteers often didn’t know where they needed to be, and how much time they were required to 

commit to volunteering which impacted the overall quality of their experience. For example, 

Maryam said:    
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I feel like there could have been a little bit more contact with the volunteers in terms of 

‘this is where you need to be, this is what you're going to be doing, and this is how long 

you're going to be needed for’ because as a volunteer and coming from out of town, I 

have to book accommodations. A lot of us were left wondering up until the last 

minute…It wasn't very clear about that part, and I think that would have made it 

better…Just the communication of the expectations and that kind of thing I think could 

have been improved.  

There are many layers of detail when hosting a sporting event. Things can change on the fly 

depending on volunteer availability. Therefore, it is important for organizers to have effective 

communication strategies to coordinate schedules and updates with their volunteers. Without 

communication, it is likely that volunteers will not be confident in their role and can lead to a 

negative experience that prevents future involvement with disability sporting events.    

5.3.2.2.3 Accessibility. Often, accessibility barriers can prevent volunteers from giving 

their time. Making sure the role they are given has accessible transportation available so they can 

travel to and from the event is one way to improve the positive experiences of volunteers. Natalia 

explained:  

Not everyone might be able to drive to the event or to training. So, if you’re able to save 

them [time and money] and able to provide transportation – you know a bus pass for 

people who can’t always afford to get to these events, I think that would remove some of 

those obstacles that people might face and barriers to be able to attend these events.  

It's important to recognize barriers that can prevent volunteers from participating, but also 

important to recognize barriers for everyone at the event. One way to improve this among 

organizations is to have individuals with disabilities in leadership positions, particularly board 
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members, so that they can provide ongoing insight and experience throughout event planning and 

volunteer training. This will not only make the event more accessible for volunteers, but for 

athletes and spectators alike who are at the event. For example, Maria says she “find[s] that it's 

the boards that don't have that training in disability to understand how they've got to make sure 

that their games are accessible and it's accessible for everybody…put a person with a disability 

on your board. 

It should not be solely the volunteer committee’s responsibility to ensure events are 

accessible for everyone. Leadership at all levels must have the resources and information to 

ensure accessibility. Furthermore, it is important to seek and value the perspective of individuals 

living with disabilities on the organizing committee.    

5.3.2.2.4 Respect Volunteers. The final piece to organizational factors that can impact a 

volunteers’ positive experience is respect. Participants mentioned that they are not required to be 

there, but it is their free time and energy being spent to help run events. Without respect and 

acknowledgement from the organizing committee and staff, volunteers are likely to feel 

undervalued and may not return to volunteering. Specifically, participants believe that it is 

important for their opinions to be heard as volunteers. For instance, Natalia recounted a time 

during training where she felt she was unable to contribute to the session:    

Because we didn't really have a voice, it was more of a listening component which I think 

is important, though, with the athletes, but perhaps maybe at the end or at some point we 

could have talked to I don't know be involved, somehow, instead of just listening, the 

whole time but I mean I would rather always hear from someone who has like the athlete 

than myself, but I know you know… we want to bring everyone's voice to be included in 
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the event of volunteers, because we all have, you know, a different life journey, and so I 

think that volunteer voice to be very important… 

As organizers, it is important to recognize that volunteers do have experiences that could be 

beneficial to their role and the event. Providing opportunities for volunteers to speak and be 

listened to can help create a better overall experience for volunteers.    

The following excerpt exemplifies how to include the volunteer voice and make sure they 

feel comfortable with their role:    

We tried different things, but it doesn't happen all the time, but when it does, we always 

tell our volunteers, we have post sessions where we’ll say to our volunteers: Hey, how 

did it go? Was there anything wrong? Most of them stay quiet, but we always try and 

provide that support for them, and we always say if you guys have any questions, we're 

here. If they said I feel unprepared for this, we could have reached out said what 

specifically do you need supporting? Because we're willing to help you. It's a difficult 

question. There are so many things we could do and pinpointing what works is hard. 

(Roberto)   

Roberto recognized that other volunteers were not always confident in their role and explained 

the importance of communicating with volunteers to see what works best for them. For both 

current and future volunteers, having the opportunity to have their voice heard, ask questions, 

and provide feedback about their experience can enhance the quality of their experience.   

Another way in which the organizers can ensure they are showing respect for their 

volunteers is by valuing their time. Having the appropriate number of volunteers to fulfill event 

tasks is central to ensuring volunteer time is valued. Volunteer saturation (e.g., enough people to 

fulfill each role) allows for flexibility in scheduling volunteers, ensures availability of tasks for 
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all volunteers, and most importantly, prevents volunteers from being overworked. Participants 

summarize the importance of volunteer saturation in the following excerpt:    

Well, I think one, is having the number of volunteers that you truly need for an event. 

Recruiting people is always the biggest and first challenge. That kind of details into being 

able to give people the proper breaks or not having them doing four days of 14 hours or 

12-14 hours a day, so that you can actually have a schedule. People can come for four 

hours this day, or four hours this day. It just boils down to the number of people that you 

can recruit. (Janice) 

Not having enough volunteers can lead to people working long hours for multiple days, which 

can ultimately cause individuals to be worn out and tired. This was often a root cause of a poor 

volunteer experience as volunteers often mentioned they have a life outside of the sporting event 

and it can be difficult to commit to an event from start to finish.   

5.3.2.3 Limitations of Findings. There are many aspects of the volunteer journey that 

influence whether volunteers wish to continue volunteering at disability sport events. When 

considering what makes a positive volunteer experience, participants noted the importance of 

social connections and community, utilizing and developing valuable skills, feeling adequately 

prepared, and being supported by the organization they are volunteering with. That being said, 

we must acknowledge the limitations of this study and how such limitations may influence the 

interpretation of this work. First, the vast majority of individuals who participated in this study 

had an overall positive experience as a disability sport event volunteer and intended to continue 

volunteering their time at future events. Consequently, our results do not accurately depict the 

negative or challenging experiences some volunteers may have had that led to their 

discontinuation as a disability sport event volunteer. It would be valuable for future researchers 
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to engage with ex-volunteers to gain insight on the factors that led to their cessation of 

volunteering.  

Next, one of the aims of this project was to create inclusive training for volunteers with 

disabilities. However, only two of the participants identified as a person living with a disability. 

As such, our findings tend to reflect the volunteer experience through the lens of non-disabled 

volunteers. It is important for future studies to consider the implications of volunteering among 

persons with a disability and how sport organizations can better foster inclusion in their 

volunteer programs. In sum, this study provided novel insights into the importance of strong 

communication, support, and accessibility throughout volunteer training and the event for 

promoting an enjoyable volunteer experience.   

5.3.3 Sport Event Organizer Interviews   

The purpose of the interviews with sport organizers was to gain insight on how disability 

sport organizations currently train their event volunteers and how they facilitate positive 

experiences among volunteers in an aim to retain their services. Results from interviews with 

sport organizers cover three overarching themes: (1) training protocols, (2) community and 

belonging, and (3) volunteer respect and appreciation. Together, these themes illuminate the 

strategies disability sport organizations can utilize to support their event volunteers. 

5.3.3.1 Training Protocols. Within the disability sport event setting, training protocols 

refer to the logistical components of a volunteer training program. When asked to describe what 

their organizations event training protocols encompassed, training practices varied between 

organizers, largely due to the level of the organization or event (e.g., grassroots programs vs. 

Paralympic events). Both similarities and differences were seen among volunteer training 
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programs, specifically in the training content, mode of training delivery, and measures of training 

effectiveness.  

5.3.3.1.1 Training Content and Delivery. All of the event organizers indicated that their 

events offered some sort of volunteer training; however, training content and delivery varied 

among sport event organizers considerably. In general, larger events carried out more formalized 

training procedures. For example, at the Paralympic level Jason described four components of 

training including: (1) general orientation training (e.g., background information of the event), 

(2) role specific training (e.g., provide volunteers with information to be able to complete their 

role), (3) venue training (e.g., overview of the event venue and safety/accessibility of the venue), 

and (4) leadership training (e.g., training for volunteers responsible for overseeing a team). Such 

training sessions often took place over multiple sessions over the course of the months leading 

up to the event. Conversely, smaller events had less structured training or included a mix of 

formal and informal training wherein training was often delivered to volunteers on-the-job or in a 

shorter amount of time, over the course of a few hours to a day. For example, Aisha mentioned 

their organization has volunteers attend a practice with athletes so that “volunteers have a better 

idea about what they’re doing.” In addition, some smaller events would also outsource their 

training to third-party specialists as their organization was not equipped with the resources to 

deliver certain training (e.g., diversity and inclusion training). Thus, the scope of training was 

often dependent on the size of the event (i.e., not as many volunteers to train).   

Despite differences in the duration and formality of training across organizations, there 

were similarities in the content and training strategies sport organizers utilized to train 

volunteers. Specifically, most organizers noted safety procedures as a crucial component of 
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volunteer training. For example, when delivering training to individuals in an adaptive outdoor 

program, Devon noted:  

I always do a safety talk...we go over what we do in the event of encountering bears, we 

 go over what we do in the event of somebody getting injured, we show people where all 

 the safety equipment is in case it’s one of us that gets injured.  

Similarly, Jason noted that larger-scale events typically include training at the event venue so 

that volunteers are “aware of any hazards or any potential risks associated with working in that 

particular environment.” In relation to assisting disability sport athletes, Nadine added that safety 

concerns are often activity specific and hands-on training for tasks such as wheelchair transfers is 

needed to ensure the safety of the athletes.   

Among organizers, adaptive sport specific information was also a key component of 

volunteer training (e.g., classification, rules of the adaptive sport event, adaptive sport 

equipment). Additionally, some organizers noted reviewing information about disability 

within their volunteer training programs. For example, Nadine shared that their training 

programs include a “general introduction to disability, disability issues and politically correct 

terminology.” Further, Devon noted that a key component of his organizations volunteers 

training program included information about how to interact appropriately with individuals with 

disabilities. Indeed, while teaching volunteers how to interact respectfully with athletes with a 

disability was mentioned by a couple organizers, it was not highlighted as large of a component 

of the overall training programs.   

Several sport organizers also noted their reliance on others to assist in in the delivery of 

volunteer training. In addition to outsourcing training to third party specialists, several event 

organizers highlighted the value of leveraging volunteers with previous experience, and/or 
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certifications/skills. For example, Jason noted that when recruiting volunteers, he is often 

“looking for people that have certain skills.” Building on Jason’s comment, Aisha explained 

how partnering newer volunteers with experienced volunteers is a valuable strategy to enhance 

the transfer of knowledge among volunteers. She stated, “We want to make sure that there’s 

some older volunteers that have been with us for a while, that are mixed with the new volunteers 

so that continuity of knowledge isn’t lost.” Likewise, Jason also saw the value in having 

experienced volunteers “relay their experience on other volunteers who may be new,” 

recognizing “there could potentially be an existing knowledge base” to draw on and benefit 

from. Both Aisha’s and Jason’s comments highlight how valuable long-term volunteers’ 

knowledge is for supporting organizers in training and developing new volunteer knowledge.   

Overall, most sport organizers considered training to be an important facilitator for the 

success of their events.  Not only was training important for event success, but training also 

contributed to positive experiences for volunteers. This was evident when Kayla shared:   

Providing proper training to them so they understand what will be expected of them and 

 then just preparing, giving them their uniform, their little volunteer kits, telling them who 

 their supervisor is, and what they’re going to be able to do, all those things, make up a 

 great volunteer experience for someone working at an event.  

Here it is evident that adequate preparation and training plays an important role in facilitating an 

overall positive experience for volunteers. Nonetheless, despite the event organizers’ 

endorsement of training as an effective means to prepare their volunteers for an event, financial 

resources were highlighted across interviews as a key factor that shaped volunteer training 

programs. More specifically, due to a to a lack of funding, smaller disability sport 

organizations often had a reduced capacity to design and deliver a comprehensive volunteer 
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training program for their events. As noted by Devon, a lack of financial resources was a large 

barrier to developing a comprehensive training program, “...that's one of our biggest challenges 

is getting enough money for staff, getting enough money for the training of our staff and our 

volunteers... we're completely underfunded under-supported.”  

Organizers of larger-scale events suggested they can provide such comprehensive 

training because of the larger budget often associated with major sport events.  Conversely, 

smaller organizations recognized the limitations associated with a restricted budget, but desired 

to implement more comprehensive training in the future should they have the financial capacity. 

For example, Devon shared, “In terms of other training, we’re hoping to get a training budget in 

place so we can have trauma informed care training for all of our volunteers.” These findings 

suggest smaller disability sport organizations are less equipped to deliver effective volunteer 

training for their events.   

5.3.3.1.2 Training Evaluation. Organizations differed in how they evaluated their 

volunteer training programs; however, all organizers recognized the importance of gaining 

feedback from volunteers following a training session or event. For example, Kayla noted that 

soliciting feedback was key “to grow[ing] and to get[ting] better”. Feedback from volunteers was 

also beneficial for making improvements and adjustments to volunteer training for future training 

sessions. For instance, Jason recounted the training for a large-scale event he organized and 

stated that during training his team of organizers “made some adjustments in the delivery of the 

training as the first cohort and second cohort went through providing/receiving feedback from 

the volunteers in terms of what worked well.” For large-scale events that run multiple training 

sessions for volunteers, feedback is an extremely important component for evaluating and 

improving upon each session to make future ones better for volunteers. Other sport organizers 
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also valued training evaluation as a means of assessing the overall impact of their work on both 

volunteers and athletes. This was evident in Devon’s description of his organization’s evaluation 

survey, “We’ve partnered with [University] to scientifically track how our program impacts 

health, quality of life, and well-being of our clients, the family members, and the caregivers that 

joined us on the activity and the volunteers that help us deliver it.”   

In Devon’s case, a key to the success of the assessment was in his organization’s 

partnership with experts in program evaluation. For others, however, generating useful feedback 

was not always an easy task. While surveys were reported as a common method of generating 

feedback, without external help and expertise, developing an appropriate feedback survey was 

seen as a challenge. For example, Aisha shared her experience developing a volunteer evaluation 

survey stating, “I have done a survey in the past, but I don’t think my questions were right. I 

struggle with how to create a survey and having effective, non-leading questions.” Taken 

together, this highlights that organizations may face challenges when creating surveys that will 

provide them with useful and honest feedback. As such, there is a need to provide sport 

organizers with more support to ascertain useful information and feedback from volunteers. 

Unfortunately, the information included on post-event and volunteer training surveys 

aimed to solicit feedback on certain aspects of the event and training was less clear. Kayla noted 

that their post-event survey aims to gather feedback on “facilitators, on the course itself, on the 

content.” For Jason, information included in the survey aimed to solicit feedback on “what can 

be improved on, what [volunteers] need more clarification on.” While Jason and Kayla’s 

comments highlight that survey content may be tailored towards the purpose of the survey, more 

information regarding the specific evaluation questions is needed. 
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5.3.3.2 Community and Belonging. Within the disability sport event setting, sport 

organizers spoke at length about the importance of relationships among volunteers. A 

fundamental way sport organizers fostered positive experiences among volunteers was by 

promoting a sense of community and a “team” mindset. Organizers achieved this through various 

methods such as supplying volunteers with event “swag” such as t-shirts, using social media or 

newsletters to keep volunteers engaged leading up to and after the event, as well as hosting social 

events to facilitate connections among volunteers. For example, Jason shared:  

One of the things that we try and do is foster community within the group of volunteers, 

so people are having fun right, I mean at the end of the day, people are giving up their 

time and we want to ensure that they’re enjoying themselves, meeting new people, 

getting new experiences, and ultimately making new friends that they could potentially 

have for a lifetime.   

Aisha added to Jason’s statement by highlighting the importance of a team mindset and the 

relationship volunteers build with athletes as they offer their support during an event:   

I really do think that messaging about how the volunteers are part of the team [is   

 important]. And that really the athlete a cannot do all of these things without said  

 volunteer. I really think that the volunteer and the athlete, create some strong  

 relationships.  

In addition to fostering friendships and a team mentality, developing a sense of community and 

belonging was important for volunteers to feel valued. Organizers described similar ways of 

fostering meaning for volunteers. Many organizers emphasized allowing volunteers to connect 

“with the overarching mission of the event” (Jason) and developing a “shared vision” (Aisha) 

among volunteers. This notion was echoed by Devon who felt that a key strategy to retaining 
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volunteers for future events is through “highlighting to the volunteer the impact that it's [the 

event is] having.” Accordingly, enabling volunteers to recognize the greater influence of the 

event on the lives of the participating athletes, disability community and their role in cultivating 

that task was critical to fostering meaningful experiences among volunteers. Devon further 

explains, “making it [the event] a real fun day and making people realize that you know, this isn't 

something that should be taken lightly. It has a huge impact on people's lives.” Some event 

organizers were even advocates for allowing their volunteers to engage in the event outside of 

their volunteer role as a way to foster positive experiences and give back to their volunteers. 

Below, Kayla’s statement reflects this sentiment:   

It’s also making sure that the volunteers are taking that time to soak it in and they’re 

 getting to experience what they worked so hard on, in some cases for years, to prepare for 

 and so they’re actually getting to see it.  

This quote speaks to the one-off nature of major sport events, wherein volunteers often prepare 

far in advance to assist with the delivery of an event. As Kayla stated, ensuring volunteers are 

afforded the opportunity to enjoy the event outside of their volunteer role can be an important 

factor in maintaining volunteer engagement with an organization and enhancing the overall 

volunteer experience. Taken together, fostering a sense of community was an important strategy 

many organizers used to facilitate a meaningful and rewarding volunteer experience.  

5.3.3.3 Volunteer Respect and Appreciation. When discussing how positive and 

negative experiences are formed while volunteering at disability sport events, there was a 

widespread understanding among the event organizers regarding the importance of volunteer 

respect and recognition. For instance, Aisha stated that as an event organizer, it is critical to 

“watch out for burnout” to avoid “volunteer fatigue.” Similarly, when prompted to think of how 
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potentially negative volunteer experiences arise, Kayla noted the possibility of volunteers being 

overwhelmed if their time commitment was not respected:   

I think it’s just being mindful that they’re volunteers. You know a lot of them are doing 

this outside of a job, their family life, whatever it is so it’s being mindful of that and 

ensuring we’re providing the right support, so they can still do what they love and 

volunteer their time.  

Kayla’s comments highlight the value of recognizing the role of volunteers and setting realistic 

expectations for the amount of time volunteers are asked to commit to the event. Likewise, Jason 

also noted the importance of respecting volunteers time specifically within the training 

setting: “[it is] critically important is to be respectful of the volunteers’ time. So, if you invite 

them to an event that’s scheduled to start at 9am, you better be ready to start at 8:45.” Given 

volunteers donate their time to an event, these quotes highlight the need to be well prepared and 

coordinated as an event organizer as it is essential to making sure volunteers feel respected and, 

as a result, have a positive volunteer experience. In an aim to respect volunteers’ time and 

commitment, event organizers also discussed the importance of keeping volunteers engaged 

throughout the event by providing meaningful work and assigning them specific daily tasks to 

ensure volunteers are constantly kept busy.  For example, Jason shared in the following 

statement:   

I’m an advocate for volunteer shifts being minimum four to six hours because I think that 

 if you're going to give up your day, it should be pretty substantial [but] not too 

 much...you know, don’t ask me to give up a day of work or my day on Saturday to come 

 on down for a 10-minute engagement or to come on down and have really nothing 
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 meaningful [for me] to do...that is the absolute worst. Make sure it’s [volunteering is] 

 meaningful and ask them [volunteers] if there's something they're not happy about.  

Several organizers also noted the importance of strong communication between management and 

volunteers, suggesting that a lack of organization and communication can serve as a major 

deterrent for volunteers to return for future events. This sentiment is featured in Jason’s 

following statement: “It really comes down to effective communication. So again, it's ultimately 

providing people with the information that they need to be successful... giving them [volunteers] 

different conflicting messages certainly can be a very disengaging thing for a volunteer.”  

In addition to respecting volunteers' commitment to the event, many organizers agreed 

appreciating volunteers for their work was an important factor to foster positive experiences 

among volunteers and in turn, retain their services. This was accomplished through various 

methods such as providing volunteers with event “swag”, sending thank you cards, expressing 

gratitude through high-fives, and even hosting a volunteer recognition event post-Games. While 

some organizers solely mentioned providing tangible rewards to thank their volunteers, other 

organizers found value in displaying their gratitude through verbal feedback and support:   

Providing that positive feedback, I think that all helps for us. You know, at the national 

 level we're always asking them [volunteers], what can we do to support you? What tools 

 or resources do you need to excel in what you do? So, I think it's just really just showing 

 them that we care which we do, we cannot, we would not function without our volunteers 

 they're the ones that are making our programs happen. (Kayla)  

As Kayla highlighted, showing appreciation for volunteers can also come in the form of positive 

reinforcement and nurturing volunteers by having staff show they care and appreciate their 

volunteers. Jason supported this view by clarifying that volunteer recognition does not 
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necessarily have to be costly and can also come in other forms such as peer recognition: “[there 

are] different ways to recognize people for doing a good job. You know, we have things like 

volunteer of the day, or peer-to-peer nomination of different volunteers who have gone above 

and beyond. We can do things on a really shoestring budget.” Moreover, the notion of constant 

reinforcement and appreciation was acknowledged by some organizers, suggesting volunteer 

appreciation is not a one-time occurrence, rather volunteers’ contributions to the event should be 

recognized throughout the volunteers’ journey. This was evident when Kayla explained:  

You know, [we] say thank you, like they were incredible, and we couldn't have done 

 this, without them. So certainly, that's something we do, but I think it's more important 

 than that. I think it's the constant reinforcement to them that they're doing a great job and 

 [that] they're invaluable. So, we absolutely do the recognition events and they're  

 important.  

5.3.3.4 Limitations of Findings. Volunteers’ perceived satisfaction with their experience 

at an event is dependent on effective management practices. The primary responsibilities of 

event organizers include pre-event training, supervision, and evaluation of volunteer outcomes. 

This study provides a nuanced understanding of volunteer training protocols among disability 

sport event organizers. In addition, our findings illuminate important strategies sport organizers 

employ to foster positive experiences among their volunteers. Nonetheless, given the exploratory 

nature of this investigation, it is important to recognize the limitations of our findings. To begin, 

the sample size was limited to five disability sport event organizers within Canada, and although 

our investigation aimed to collect information about training in the context of large-scale 

disability sport events, due to the low frequency of such events in Canada, some participants 

represented smaller disability sport event organizations. As such, the training protocols some 
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organizers described were often synonymous with the training they provided their program 

volunteers. With that said, this study does provide useful insight into some of the differences and 

similarities of volunteer programs between small and larger disability sport event organizations. 

Specifically, this study illuminated the need to invest more into smaller disability sport 

organizations to ensure they have the resources to employ a comprehensive volunteer training 

program. 

5.4 Clarity & Presentation   

5.4.1 Pilot test 1 - Panel Members   

In recognizing panel members may have been reluctant to voice their opinions during the 

online panel discussions and in an effort to reduce time spent on Zoom, a draft of the 

recommendations accounting for the changes made during the third meeting was circulated to 

panel members via a survey for additional feedback and review (see Appendix I for survey). This 

survey provided another opportunity for panel members to provide critical feedback and to 

ensure full consensus had been reached. Consensus panel members were provided with one 

recommendation at a time and were asked to rate their level of agreement on a three-point scale 

(from 1 = Disagree to 3 = Agree) to determine if: (1) the recommendation is a best practice, (2) 

the recommendation is clearly written, and (3) the recommendation contains all necessary 

content. During the third meeting, panel discussion led to the removal of two recommendations. 

The survey probed panel members’ agreement with the removal of the specific recommendations 

on a 3-point agreement scale. Throughout the survey, panel members were given the option to 

provide their feedback in open-ended comment boxes. For consensus to be reached, 80% of 

panel members must have selected that they agree or somewhat agree (e.g., ranking or 2 or 3) to 
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each of the three statements provided for every individual recommendation (Dalkey & 

Helmer.,1963; Ma et al., 2020).  

Overall, the panel was unanimous in rating the recommendations as representing best 

practice and being clear and comprehensive.  All consensus members, apart from one member 

provided their critical feedback. Several unique suggestions and concerns from panel members 

were identified through the open-ended text responses. These comments were discussed among 

the project team, a knowledge translation expert (JT), and an athlete representative (RH) to 

determine appropriate revisions. In general, the panel’s feedback resulted in minor word 

changes, additional supporting information, changes to the order of the recommendations, as 

well as the addition of a twelfth and final recommendation. The addition this final 

recommendation was added as training evaluation was recognized dually as a best practice 

through the literature and panel discussions/feedback. No recommendations were omitted or 

significantly altered following consensus panel feedback.   

5.4.2 Pilot test 2 - External Knowledge Users  

To gain additional insight regarding the clarity of the recommendations, external 

feedback was sought among an additional sample of knowledge users. Participants were 

recruited using convenience sampling and snowball techniques. Specifically, we leveraged 

existing relations with consensus panel members and sport organizations to disseminate 

recruitment information. Beginning in May 2022, four mini surveys (one survey per week for 

four weeks) were administered to relevant knowledge users in the disability sport community in 

Canada (i.e., coaches, sport event managers, volunteers, and athletes; see Table 9 for participant 

demographics; see Appendix J for administered surveys). The surveys collected basic 

demographic information (e.g., age, gender) and knowledge users’ feedback on the 



  

 

106 
 

recommendations (see Table 10). To reduce participant demand, each weekly survey included 

only three recommendations for evaluation (e.g., the Week 1 survey included recommendations 

1-3; Week 2 included recommendations 4-6 etc.). Within the survey participants were shown one 

recommendation at a time and asked to rate each recommendation on a five-point scale (from 1= 

strongly disagree to 5 = strongly agree) for clarity and content (Tomasone et al., 2020). 

Additionally, participants were asked to provide any open comments they have about each 

recommendation and the overall set of recommendations. Descriptive statistics were calculated 

for ratings of recommendation clarity and content.  Recommendation feedback was consolidated 

and summarized into a word document. The project team as well as a knowledge translation 

expert (JT) and athlete representative (RH) reviewed and deliberated on this evidence. Results 

pertaining to the results, feedback and how our team addressed the feedback is presented in 

Table 10. 

Table 9 

Knowledge User Demographics 

Characteristic  Total Mean ± SD or n (%)  

(N = 51)  

Age   43 ± 13  

Participant Type    

     Athlete  6 (10)  

     Researcher  3 (5)  

     Sport Administrator  30 (48)  

     Sport event/Program Volunteer  13 (21)  

     Parent  1 (2)  

     Former Sport Administrator  1 (2)  

     Para Sport Employee  1 (2)  

     Sport Developer  1 (2)  

     Physical Activity Promotion/Recreation  1 (2)  

     PSO Representative  1 (2)  

     Coach and Program Manager  1 (2)  

     Sport Event Host Community Staff  1 (2)  

     Practitioner, Professor, Parasport Advocate  1 (2)  
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Gender    

     Men  23 (43)  

     Women  30 (57)  

Ancestry    

     African/Black  1 (2)  

     East Asian  1 (2)  

     European/White  46 (85)  

     Filipino/Filipina  1 (2)  

     Canadian  

     Jewish  

1 (2)  

1 (2)  

     Prefer not to answer  3 (6)  

Geographic Location    

     British Columbia  6 (11)  

     Ontario  39 (74)  

     Alberta  4 (8)  

     Quebec  1 (2)  

     Northwest Territories  1 (2)  

     Prefer not to answer  2 (4)  

Living with a disability     

     Yes  8 (15)  

     No  44 (83)  

     Prefer not to answer  1 (2)  

Level of Educational Attainment    

     High School  2 (4)  

     Some College (No degree)  1 (2)  

     College Degree   6 (11)  

     Some University (No degree)  2 (4)  

     University – Bachelor’s Degree  23 (43)  

     University – Master’s Degree  13 (25)  

     University – Doctorate-level degree  4 (8)  

     University – Professional Post-Graduate  1 (2)  

     Prefer not to answer  1 (2)  
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Table 10 

Results, Feedback, and Response to Feedback obtained from External Knowledge Users 

Item  Mean (SD)  Range  Area(s) of concern  Response to feedback  

Recommendation #1  

(a) This recommendation is 

clearly stated.  

 

4.51 (0.72)  

 

2-5  

 

Phrase “deliver the information” does 

not address who should perform the 

analysis.  

 

Changed wording to 

“Who should put the 

recommendation into 

action”.   

 

(b) I agree with all the content 

provided in this 

recommendation.  

  

 

4.63 (0.52)    

 

3-5   

 

More detail about what to include in the 

analysis is needed.  

Persons with disabilities should be 

included in determining the 

accommodation process.  

   

 

 Broke down the analysis 

content to include into 

different sections and 

provided examples.  

Added a statement 

recommending that 

persons with disabilities 

co-develop workforce 

and training 

accommodations. 

   

Recommendation #2  

(a) This recommendation is 

clearly stated.  

    

 4.59 (0.53)  

 

3-5   

  

Online cannot be the only platform due 

to various barriers.  

  

 Suggested alternate 

formats for putting the 

recommendation into 

action.  
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(b) I agree with all the content 

provided in this 

recommendation.  

  

    4.46 (0.57)            3-5   Open-ended questions can be a burden 

for administrative committee.  

 Noted challenges with 

asking too many open-

ended questions.  

Recommendation #3  

(a) This recommendation is 

clearly stated.  

    4.75 (0.48)   3-5  Need to consider the mode of 

communication to make it accessible.   

Suggested multiple 

methods of 

communication.  

 

(b) I agree with all the content 

provided in this 

recommendation.  

  

 

4.61 (0.53)   

 

3-5   

 

Additional information should be 

provided (e.g., parking, transport, etc.)   

  

 Included transportation 

and food services as 

recommended content to 

cover.  

  

Recommendation #4  

(a) This recommendation is 

clearly stated.  

 

 4.68 (0.59)  

  

2-5  

 

Recommendation is wordy. Content to 

include could be more specific (e.g., 

“general knowledge about disability”)  

  

Included examples of 

content to cover as part 

of “general knowledge 

about disability” (e.g., 

Models of disability)  

(b) I agree with all the content 

provided in this 

recommendation.  

4.66 (0.52)    3-5   Important to consult persons with 

disabilities but they do not necessarily 

need to deliver the information.  

Included former 

competitors, volunteers, 

and spectators as 

individuals to put the 

recommendation into 

action.   
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Recommendation #5  

(a) This recommendation is 

clearly stated.  

     

 4.67 (0.64)  

   

2-5   

 

 Wording ‘others’ persons with 

disabilities.  

Change the word “competent” to 

“prepared”  

 

 Left the wording of who 

should put the 

recommendation into 

action as it is important 

persons with disabilities 

are given leadership roles 

in training.  

Changed the wording of 

“competent” to 

“confident”  

  
(b) I agree with all the content 

provided in this 

recommendation.  

  

     4.66 (0.57)   3-5  Scenarios could be more specific (e.g., 

role playing, table-top exercises).  

Should include organization expectations 

and risks in example content to include.   

  Included facilitated 

group discussion and 

linked this to 

Recommendation #8 to 

assist with activities. 

Added volunteer code of 

conduct and emergency 

procedures under 

‘information to include’. 

Recommendation #6  

(a) This recommendation is 

clearly stated.  

  

4.76 (0.48)  

  

3-5  

 

The content to include also needs to be 

inclusive (e.g., gender neutral 

washrooms). Areas that volunteers can 

use should also be highlighted.   

  

Included gender-neutral      

washrooms in the list of 

places to cover in 

training. 

 

(b) I agree with all the content 

provided in this 

recommendation.  

  

 

4.71 (0.51)   

 

 3-5  

  

May need an accessibility audit before 

delivering the training.  

Should also have visible signage for all 

attendees.  

 

Added a note about the 

possible need for an 

accessibility audit before 

training.  
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Recommendation #7  

(a) This recommendation is 

clearly stated.  

  

4.57 (0.79)  

 

 2-5  

  

Avoid using acronyms.  

It is not clear who “experts” are.  

Learning styles may not be the correct 

term to use.  

 

Removed the acronym.  

 Consult individuals with 

expertise in creating 

accessible documents 

replaced “experts”.  

Learning styles was 

removed due to a lack of 

research evidence 

supporting the term. 

  

(b) I agree with all the content 

provided in this 

recommendation.  

  

 4.43 (0.55)   3-5   Creating documents in braille may not 

be attainable for all organizations.  

Should include asynchronous and 

synchronous learning options.  

  Added synchronous and 

asynchronous learning 

opportunities. Included 

described audio as a 

format delivery option. 

Kept braille as an option 

as this is a format to 

strive for. 

Recommendation #8  

(a) This recommendation is 

clearly stated.  

 

 4.73 (0.55)  

 

3-5   

  

Need information on how to create 

accessible activities.  

 

Linked this 

recommendation to 

number 7 to assist with 

developing accessible 

activities.   

(b) I agree with all the content 

provided in this 

recommendation.  

  

 4.62 (0.63)   3-5  Interactive activities may not be 

accessible for everyone.    

Team-building activities could be 

included as examples.  

  

Interactive activities 

were kept within the 

recommendation due to 

discussions among the 

project team.   
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Recommendation #9  

(a) This recommendation is 

clearly stated.  

  

4.76 (0.63)  

 

 2-5  

 

Accessibility must be considered for the 

mode of communication.  

Can include these within the volunteer 

handbook.  

  

Included various 

methods of 

communication (e.g., 

online, text, in-person, 

handbook, etc.)  

(b) I agree with all the content 

provided in this 

recommendation.  

  

 4.67 (0.58)   3-5  Suggest Whats App as a possible method 

of communication.  

 Suggested an online 

method.  

Recommendation #10  

(a) This recommendation is 

clearly stated.  

  

4.90 (0.30)  

  

4-5  

 

Should note it is important to have senior 

event organizers also thank volunteers.  

Important to complete in person thank-

you’s that are genuine.  

Another strategy could include making 

public statements about the crucial role 

of volunteers.  

  

  

Suggested event leaders  

 prioritize volunteer 

appreciation in their 

schedule.  

Suggested making public 

statements of 

recognition.  

(b) I agree with all the content 

provided in this 

recommendation.  

  

 4.82 (0.38)   4-5       

Recommendation #11  

(a) This recommendation is 

clearly stated  

 

4.68 (0.57)   

 

 3-5  

 

 Need more specific examples of 

activities so it is clear.  
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(b) I agree with all the content 

provided in this 

recommendation.  

  

 

4.57 (0.68)   

 

2-5   

  

Could include other organizations or 

agencies at the final volunteer 

recognition celebration.  

Suggestion to also look to work with 

sport organizations to create new 

adaptive sport opportunities and engage 

already involved volunteers.  

 

Added to the list of 

strategies suggesting 

including local 

organizations within the 

final volunteer 

recognition event.   

Recommendation #12  

(a) This recommendation is 

clearly stated.  

  

4.76 (0.59)  

 

2-5   

 

Example questions need to match the use 

of a Likert scale.   

 

Changed the example 

questions to match a 5-

point scale.  

  

(b) I agree with all the content 

provided in this 

recommendation. 

  

 4.70 (0.46)   4-5   Ask open-ended questions about 

strengths, weaknesses, and 

recommendations for training.  

Useful to consider alternate ways of 

gathering feedback as well other than 

just a survey.  

Time after event to gather feedback is 

too late as it should not be more than 5-7 

days.  

Added sample open-

ended questions.  

Changed the timing of 

collecting feedback to be 

within 5-7 days instead 

of 2 weeks.  

Note. Items were ranked on a 5-point scale from 1 = strongly disagree to 5 = strongly agree
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5.5 The Recommendations 

Overall, we developed 12 recommendations (see below). Each recommendation provides 

insight into who, what, where, when and/or how to employ the recommendation. Furthermore, 

the recommendations extend beyond simply the volunteer training itself and instead, provide 

insight on how to develop and implement a comprehensive volunteer training program that seeks 

to cultivate a positive volunteer experience as well as a lasting volunteer legacy. 

Recommendation #1: During event planning, conduct a needs analysis of the volunteer 

workforce and training requirements.   

Who should put the recommendation into action:   

• Organizing committee including persons with disabilities  

• Persons with disabilities should be consulted to co-develop individual workforce and 

training accommodations when assessing accommodation needs  

When to put the recommendation into action:   

• Before volunteer recruitment begins during the initial event planning phase  

Example content to include:   

• Volunteer information  

o Number of volunteers needed for the event  

o Hours of commitment  

o Certifications or parameters (e.g., vulnerable sector check, driver’s license)  

• Role-specific information  

o Roles that need to be filled  

o Job descriptions/expectations  

o Potential accommodations for each role  
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o Volunteers who could potentially serve as team leaders (e.g., past sport event 

volunteers with experience)  

o Contingency plans to prepare for scenarios such as event delays, volunteer illness, 

absence and/or injury  

• Training information  

o Mode of delivering accessible training (e.g., in-person/classroom, online, or a 

blended-approach)  

o Training requirements for each volunteer role  

o Athletes or former competitors who can assist with training  

Recommendation #2: Prior to training, ask volunteers their preferred roles and why they 

would enjoy and succeed in these roles.   

Who should put the recommendation into action:   

• Organizing committee including persons with disabilities   

Where to put the recommendation into action:   

• Electronically via an online application portal   

• Alternate response formats (e.g., in-person, telephone, Zoom/MS Teams contact)  

When to put the recommendation into action:   

• During volunteer recruitment  

Information to include:   

• Volunteer skills  

• Specific certifications required  

• Potential areas volunteers would be interested in (e.g., customer service, transportation 

etc.)  
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• Intentions to volunteer  

• Accessibility/accommodation needs 

Example Questions:  

• What motivated you to volunteer for this event?  

• If you could do any role, where do you see yourself?  

• Do you require any accommodations (e.g., wheelchair accessibility, onsite access to 

screen reading software, personal support worker etc.) to support you in fulfilling your 

preferred roles?  

Note: It is important to consider volunteers with diverse needs and experiences (i.e., disability 

status, accommodations). Be mindful of the types of questions you ask. Multiple choice and yes 

or no questions are quick to analyze, whereas open comment questions will take longer to answer 

and to sort through.   

Recommendation #3: Clearly communicate the event schedule, assigned roles, and 

expectations to volunteers.   

Who should put the recommendation into action:   

• Organizing committee and team leaders including persons with disabilities  

Where to put the recommendation into action:   

• Online using plain language   

• Alternate accessible mediums (e.g., email, texts, chats, print, telephone, American Sign 

Language (ASL)  

When to put the recommendation into action:   

• As early as possible  

Information to include:  
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• Role and responsibilities  

• When/where volunteers are needed  

• Work timetable  

Example strategies:  

• Provide an information sheet with role descriptions and event schedule  

• Supply volunteers with their work timetable via an online portal  

• Post daily competition schedule in volunteer work-break area  

• Additional information regarding transportation services (e.g., parking, public transport), 

meals and more should also be communicated  

Note: If multiple mediums are used for communication, ensure consistency in messaging across 

all platforms (e.g., scheduling updates need to be broadcasted across all mediums).  

Recommendation #4: Educate volunteers about disability and how to respectfully interact 

and communicate with persons with a disability, including but not limited to diverse 

athletes, spectators, coaches, and other volunteers.  

Who should put the recommendation into action:   

• Persons with lived experience of disability (e.g., athlete or formed competitors, volunteer, 

spectator)   

Where to put the recommendation into action:   

• In-person  

• Online module  

• Provide a summary handout for volunteers to review on their own time  

When to put the recommendation into action:   

• During general orientation training  
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• More in-depth training may be provided during role-specific training for volunteers that 

primarily interact with athletes and spectators  

Information to include:  

• General knowledge about disability   

o Models of disability (e.g., social model, biopsychosocial model, medical model)  

o Different types of disabilities  

o Sources of stigma and stereotypes  

• How to respectfully communicate with athletes, spectators, volunteers, staff, and coaches 

with diverse needs  

o Use person-first language  

o Challenge assumptions  

o Ask individuals their preferences for assistance and support  

• Tailored sport-specific/event-specific information   

• Overview of classification process  

• How to assist athletes with diverse needs  

• How to be respectful of service animals and equipment  

• How to be accommodating of support persons  

Note: It is important to tailor the content to represent the athlete demographic participating at 

your event.  

Recommendation #5: Provide accessible role-specific training to ensure volunteers are 

confident in their roles.  

Who should put the recommendation into action:  

• Team leaders including persons with disabilities  
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Where to put the recommendation into action:   

• On-site  

When to put the recommendation into action:   

• Pre-event during role-specific training  

• Facilitated small group discussion (see Recommendation #8)  

Information to include:  

• General information about their role  

• Specific role duties  

• Role expectations  

• Code of conduct  

• Emergency procedures  

Recommendation #6: Provide accessible on-site venue training to ensure volunteers have 

adequate knowledge about the venue and its accessibility.   

Who should put the recommendation into action:   

• Organizing committee and team leaders including persons with disabilities  

• Knowledgeable venue staff member(s)  

Where to put the recommendation into action:   

• On-site  

• Provide an additional hard copy of the venue map for volunteers to utilize during the 

event  

When to put the recommendation into action:   

• Pre-event  

Information to include:  
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• Components of the venue that are accessible and which are not (e.g., ramps vs. stairs, 

accessible and gender-neutral washrooms, elevators, braille signage)   

• Registration   

• Washrooms   

• Medical stations   

• Parking   

• Service animal relief areas   

• Athlete areas  

• Volunteer break areas  

• Concession areas  

• Evacuation procedures/emergency protocols   

• Venue specific hazards   

Note: An accessibility audit of the venue may be needed to ascertain this information.  

Recommendation #7: Create and deliver training through various modes to support 

diverse learners.  

How to put the recommendation into action:  

• Consult existing resources and individuals with expertise in creating accessible 

documents and learning activities  

• Offer a variety of formats for:  

o Training delivery (e.g., availability of American Sign Language [ASL] 

translator)   

o Resources and documents (e.g., paper handouts, documents in braille, described 

audio)  
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• Offer opportunities for both asynchronous and synchronous learning  

Recommendation #8: Include accessible interactive activities throughout training to 

encourage collaboration and shared learning among volunteers.   

Who should put the recommendation into action:   

• Organizing committee and team leaders including persons with disabilities  

• See Recommendation #7 for activity design considerations  

Where to put the recommendation into action:   

• In-person  

• Live online session  

When to put the recommendation into action:   

• During role-specific training  

Information to include:  

• Problem-solving activities  

• Potential scenarios that may occur during the event  

• Group activities  

• Activity variations to ensure accessibility   

Example strategies:  

• Icebreaker activities  

• Team building activities  

• Have athletes or experienced volunteers present at the training session(s), leaving time 

for questions and discussion   

• Group experienced volunteers with new volunteers and provide role-specific or event-

specific scenarios for them to solve together   
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• Check volunteers' understanding of training material after a learned task (e.g., trivia)  

Recommendation #9: Inform volunteers of who to contact for questions or concerns during 

the event.  

Who should put the recommendation into action:   

• Organizing committee and team leaders including persons with disabilities  

• Accessibility committee  

Where to put the recommendation into action:   

• In-person  

• Online  

When to put the recommendation into action:   

• Prior to event  

• During training  

How to put the recommendation into action:   

• Online via event portal or email  

• Text (e.g., WhatsApp)  

• Post in the volunteer work-break area  

• Hard copy contact list  

• Volunteer handbook  

• Accessibility considerations:  

o Ensure contact information is shared using accessible formats  

o Ensure all contacts can be reached through accessible communication channels 

(e.g., phone, text, in-person)  

Information to include:  
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• Organization pyramid of who to contact for different situations  

• Names and contact information for venue team members/team leaders  

• Who to contact in cases of illness, absence, emergencies, accessibility-related concerns, 

and/or role-specific or venue-specific questions  

Recommendation #10: Frequently show volunteers they are appreciated and valued.   

Who should put the recommendation into action:   

• Event CEO   

• Organizing committee and team leaders, including persons with disabilities   

• Staff  

• Athletes   

• Sponsors   

• Mascots   

• Coaches   

Where to put the recommendation into action:   

• Any mode possible, including in-person and through electronic communications  

When to put the recommendation into action:   

• Throughout all components of the event, including pre-event, during, and post-event    

• ALWAYS 

Information to include/how to disseminate the information:  

• Ask general interest questions about the volunteers' experience/day   

• Provide information about future volunteer opportunities   

• Recognize the volunteers' dedication and hard work   

• Provide opportunities for volunteers to network with one another  
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Example strategies:  

• Include appreciating volunteers as an expectation in the code of conduct for athletes and 

coaches   

• Make public statements during the event about the critical role volunteers play to 

encourage fans and spectators to thank volunteers   

• Prioritize time in event leaders’ schedules (e.g., CEO, organizing committee) to 

informally interact with volunteers  

• Provide volunteers with an accredited name tag, event swag and/or pins for exchange 

between volunteers and staff (e.g., use pins to make a special note of accomplishments)   

• Provide other functional rewards (e.g., uniforms, food, coffee, opportunity to attend 

events on their off time)   

• Give high fives at the end of a volunteer's shift   

• Have a "volunteer only" space where volunteers can take meals and breaks   

• Hold a social event for team leaders to show appreciation and recognition of their hard 

work and dedication to the event   

Example statements:   

• Thank you for all your hard work and dedication    

• You are doing an excellent job   

• We could not do this without you   

Example questions to ask:   

• Tell me about your day.   

• What do you think about the event?   

• How can I make your event experience better?   
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• Tell me about any new connections you have made with other volunteers.   

• How do you feel about volunteering at future events? 

Recommendation #11: Seize the moment - cultivate a volunteer legacy by offering 

networking opportunities throughout the event.   

(A) Engage organizations who may benefit from a volunteer legacy in advance of the event.   

Who should put the recommendation into action:   

• The organizing committee should communicate with local organizations with the 

expectation that these organizations will be responsive and engaged in the event   

Where to put the recommendation into action:   

• Contact local organizations via email or telephone   

When to put the recommendation into action:   

• Coordinate with other organizations prior to the event to see who would benefit from a 

trained volunteer pool   

Information to include:   

• Offer the opportunity for local sport organizations to recruit volunteers through the 

event   

Example strategies:   

• Event organizers can coordinate network opportunities for organizations to meet 

volunteers and invite them to engage (e.g., meet and greet)   

• Event organizers can invite organizations to be present at the event to meet volunteers   

• Organizers and local organizations can develop a communal calendar of future events and 

refer volunteers as needed   
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 (B) Work collaboratively to create opportunities for local organizations to interact with 

volunteers during the event.   

Who should put the recommendation into action:   

• A local representative or knowledgeable member of the event organizing committee 

should communicate with volunteers about future opportunities   

Where to put the recommendation into action:   

• Interact with volunteers in person at the event and follow up with potential opportunities 

electronically (e.g., email)   

When to put the recommendation into action:   

• Provide opportunities to volunteers during the event   

• Follow-up with interested volunteer’s post-event   

Information to include:   

• Information about local opportunities and how to get involved (e.g., organization contact 

form)   

Example strategies:   

• Organizers and team leads can facilitate discussion about future opportunities and 

encourage volunteers during volunteer interaction   

• Designate a knowledgeable workforce member who knows the local landscape to refer to 

throughout the event   

• Include local organizations in the final volunteer recognition event   

  Note: Master databases are not recommended as the primary means for a volunteer legacy 

because:   
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1. Need a provincial database to house information - it can be difficult to effectively transfer 

knowledge from event to event   

2. A designated organization is required to oversee the database   

3. Must be mindful of collecting such data as it must be used appropriately   

Instead, you can leverage social media networks; however, they likely need to be volunteer-led 

and supervised by the organizing committee to ensure accurate information is being conveyed.   

Recommendation #12: Follow-up with volunteers’ post-event to assess their satisfaction 

with training and their overall experience with the event.    

Who should put the recommendation into action:   

• Organizing committee and team leaders, including persons with disabilities   

Where to put the recommendation into action:   

• In-person (e.g., on site)  

• Online   

When to put the recommendation into action:   

• At the end of a volunteer’s last shift   

• Within 5-7 days after the completion of the event   

Questions to include:    

• Volunteers' reaction or satisfaction with training   

• Volunteers' skills and/or knowledge acquired   

• Volunteers' integration with others/social aspects associated with volunteering (e.g., 

building relationships with other volunteers or staff, sense of community at the event)   

• Volunteers' sense of support   

• Volunteers' intent to volunteer at future events   
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Example questions:  

• Sample open comment questions  

o How was your volunteer experience different from what you expected?  

o How could the event team have made your experience better?  

• Sample multiple choice questions (rated on a 5-point scale from 1 = strongly disagree to 

5 = strongly agree)  

o Volunteer training was enjoyable.  

o Training prepared me for my volunteer role.  

o Volunteer training was relevant to the event and/or your role.  

o Volunteer training made me feel excited about the event.  

o I made positive connections with others at the event.   

o I felt supported in my volunteer role.   

o I intend to continue volunteering at disability sport events.   

o Overall, I was satisfied with my volunteer experience. 

Note: Ensure survey results/feedback are included in a post-event report so future organizers 

know how to improve the volunteer experience.  

 

5.6 Editorial Independence 

 This initiative was funded by the Ontario Trillium Foundation and MITACS. Views of 

the funding body did not influence the content of the resource. The project team and consensus 

panel members have no conflicts of interests to report.  
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Chapter 6 

Discussion 

 The purpose of this thesis was to describe how the internationally recognized AGREE II 

instrument was operationalized to systematically develop evidence-informed recommendations 

to assist disability sport organizations with training volunteers for major disability sport events. 

Given the many disability sport events that take place every year, coupled with the critical 

importance of volunteers for the functioning of sport events and the central role of training on 

volunteer satisfaction and retention, the dearth of evidence exploring the best practices for 

training sport event volunteers is startling. What is more, the lack of documented knowledge 

translation efforts within sport management exemplifies the need to conceptualize a systematic 

approach to increase the utilization and uptake of research in practice (Schaillee et al., 2019; Holt 

et al., 2018). To address this concern, we collaborated with an expert consensus panel and 

knowledge users in the disability sport community (e.g., athletes, volunteers, sport 

administrators, parents, and coaches) to formulate a set of evidence-informed recommendations 

utilizing a rigorous, partner-engaged systematic approach (i.e., the AGREE II protocol). 

In total, we developed a set of 12 recommendations sport event organizers can employ to 

successfully implement a training program for disability sport event volunteers. Specifically, the 

recommendations were developed to provide sport event organizers with direction on how to 

create and execute an effective and inclusive volunteer training program. The recommendations 

provide insight starting from the pre-event planning phase (e.g., volunteer recruitment strategies) 

to during and post-event follow-up (e.g., volunteer recognition). While some of the 

recommendations are informed by published evidence, due to the small body of research on 
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volunteer training in the sport event context, several of our recommendations and the contents 

within each were informed by expert opinion (Schünemann, et al., 2019). For instance, the sport 

event management literature was not comprehensive in describing the full breakdown of how to 

implement certain training strategies (e.g., when certain strategies should be put into action; what 

is included in venue or role-specific training; how to ensure training is inclusive to persons with 

disabilities). As such, we relied on our expert panel and their experiences to fill these gaps. 

According to Schünemann and colleagues (2019) in the case where evidence may be 

unpublished, contextual information is missing, and resources are limited, experts can serve as a 

main source of evidence for guideline development. Thus, we leveraged the expertise of our 

diverse consensus panel to formulate the content for several recommendations. Consequently, 

our recommendations reflect an evidence-informed approach (i.e., inclusive of research, expert 

opinion, and lived experience) rather than an evidence-based approach (i.e., limited to peer-

reviewed research) to training volunteers for disability sport events (Rycroft-Malone, 2008). 

Although the recommendations are specifically targeted towards creating a satisfying 

experience for volunteers, they are dually important for creating positive experiences for the 

athletes competing at the events. In particular, the recommendations aim to cultivate a lasting 

volunteer legacy to support the growing opportunities in sport for persons with disabilities (Pitts 

& Shapiro, 2017). Therefore, it is important to consider the implications of the recommendations 

on smaller disability sport events and programming. Consequently, the content of the 

recommendations was formulated with the notion of scalability, meaning sport event organizers 

can adapt the recommendations to better suit the size and organizational capacity of their event. 

6.1 Applicability 
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We anticipate that these recommendations will have important implications for both 

research and practice by providing motivation for enhancing the training experience for disability 

sport event volunteers and promoting a volunteer legacy to better support the disability sport 

sector and their athletes. To address future implications of the recommendations, deliberations 

with our expert panel will address (1) barriers and facilitators of use, (2) dissemination strategies, 

(3) potential real-world implications of the recommendations and (4) approaches for the review 

and monitoring of the recommendations. This discussion will take place during a fourth and final 

consensus panel meeting in November 2022 prior to the official release of the recommendations.  

6.2 Strengths and Limitations 

 The primary strength of this thesis lies in the rigorous, systematic process used to develop 

the recommendations and the diverse background of our consensus panel, which included 

experts from a variety of sports-related roles and organizations. Notably, the AGREE II protocol 

offered a valuable systematic approach that combines both knowledge user involvement and 

rigorous methodology. By engaging in several evidence-based projects to inform the 

recommendations, we were able to address the significant knowledge gaps in the sport event 

volunteerism literature. For example, prior to the work presented in this thesis, we are not aware 

of any studies having examined the volunteer-athlete relationship or explored in-depth the 

volunteer experience within the context of volunteer training. Furthermore, to our knowledge, 

this is the first volunteer training resource that is both supported by evidence and developed in 

partnership with knowledge users. The iKT approach that was utilized to formulate the 

recommendations provides a template future researchers can use to mobilize research into 

practice. Nonetheless, there are several important limitations to address within each phase of this 

project. 
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6.2.1 Resource Review 

 The first step in our series of evidence collection was to collect and analyze existing 

volunteer training resources specific to disability sport organizations. While it is important to 

recognize it is impossible to retrieve every single resource available to sport event organizers and 

volunteers, this particularly held true for the current investigation. Unfortunately, many volunteer 

training resources are housed individually by sporting organizations and therefore, much of them 

were inaccessible. In addition, due to the short nature of major sport events and the dissolution of 

organizing committees post-event, all volunteer training resources from such events were 

virtually abandoned. Although we did retrieve several training handbooks through direct contact 

with sport organizations, we did not always receive a response and many local organizations did 

not have any training resources for their volunteers. As such, our understanding of the sources of 

information used to train disability sport event volunteers is limited. However, the ecological 

validity is strong given that training resources are not readily accessible to sport event organizers 

unless their specific organization already houses an existing volunteer training program. There is 

also a risk that our search was limited by not exploring non-text-based training materials, such as 

YouTube content. In fact, two of the sport organizations we contacted responded with 

instructional YouTube videos for volunteer training; however, the content of these videos was 

not included in this review. The use of instructional videos for training sport event volunteers 

may be a popular means of conveying event-specific information to volunteers, especially given 

some volunteers travel from outside their region to volunteer at the event and therefore, may be 

unable to attend in-person training. It would be of value to evaluate other possible existing 

resources such as training videos.  

6.2.2 Rapid Evidence Review 
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A rapid evidence review was undertaken to ascertain elements and strategies used to train 

volunteers in the context of sport events. Whilst the strength of this rapid review is constrained 

by the lack of critical appraisal and a streamlined review process, the review provided insight 

into the extant literature pertaining to elements and strategies for training sport event volunteers. 

Moreover, our chosen methodology enabled a rapid synthesis of evidence with fewer resources 

needed in comparison to a systematic review. However, it is important to acknowledge this 

approach also narrowed the search parameters and the depth of analysis (Abrami et al., 2010). 

Due to this streamlined process, we did not include other review methods such as hand-searching 

as a part of our search process. Hand-searching includes the process of manually screening pre-

selected journals’ reference lists to identify further relevant studies (Richards, 2008). Although 

this methodology is not commonly utilized in rapid reviews, given the small body of literature 

we identified, hand-searching references lists may have increased the number of included 

studies. 

Another limitation of this review was the lack of quality assessment of the literature. The 

AGREE II process includes a criterion for assessment of evidence quality; however, because of 

time constraints and the small body of literature pertaining to volunteer training at sport events, 

the quality of evidence was not formally assessed. As such, included articles were not classified 

as “high quality” or “low quality” and no articles were omitted due to poor quality. As more 

research is developed, future reviews will be needed to develop or modify knowledge products 

that appropriately reflect the status of current research. To achieve this, more research is needed 

on the topic of volunteer training in the context of disability sport. Moreover, given the specific 

context of interest (i.e., sport events) training strategies provided in other settings (e.g., the 

workplace) were not considered. Perhaps if we had considered articles within the broader 



  

 

134 
 

volunteer management literature, more strategies and practices would have been identified 

through published work. Overall, this review illuminated the need for more research to be 

conducted to explore and evaluate volunteer training strategies in the context of sport events.  

6.2.3 Qualitative Inquiry 

 The original data collection for this project included a qualitative investigation into the 

experiences of volunteers at disability sport events, the relationship between athletes and 

volunteers, and current volunteer training practices in disability sport. Findings were represented 

primarily through the perspectives of athletes with disabilities and disability sport event 

volunteers and organizers. This exploration provided a strong knowledge base to assist in the 

development of the recommendations for training disability sport event volunteers. Nonetheless, 

there are some important methodological limitations to address within this phase of the project. 

 First, the primary method of data collection for this phase of the project was semi-

structured interviews. Although semi-structured interviews enable a flexible approach to data 

collection, all three interviewers lacked qualitative research experience. As novice qualitative 

researchers, the interviewers may have lacked the skills to elicit meaningful responses. 

According to Meadow and Gass (1963) novice interviewers commonly face eight major 

difficulties, that being: (1) they are too wordy, (2) they can not tolerate the lack of interview 

structure, (3) they challenge or comfort their respondent, (4) they ask irrelevant questions, (5)  

they impose personal value judgements, (6) they give insufficient time for answers, (7) they ask 

leading questions , and (8) they defend against feelings by asking practical questions. Taken 

together, such errors may result in superficial or bias results. For instance, the sport organizer 

results went through several iterations to capture accurately the main themes of the interviews. 

The original themes developed were directly related to the questions asked during the interviews. 



  

 

135 
 

As such, the previous results did not reflect an in-depth analysis of the data collected. Given the 

researchers’ lack of experience analyzing qualitative data, it was important to have more than 

one researcher review the interview transcripts and findings to ensure that the written results 

thoroughly captured the voices of the participants.  

Second, while the interview results have the capacity to provide naturalistic 

generalizations, the sample of participants represented across the three cohorts may limit the 

transferability of these findings. For instance, nearly all the participants included in the volunteer 

interviews self-identified as not living with a disability. Although this may reflect the broader 

pool of volunteers in Canada, our findings do not necessarily capture the experiences and 

barriers persons with disabilities may face when volunteering. Thus, more research is needed to 

support the social inclusion of persons with disability in volunteering activities within Canada. 

Furthermore, participants in the volunteer cohort may have self-selected into the study because 

their experiences volunteering at a disability sport event were relatively positive. Therefore, our 

findings neglect to include the critical perspectives of individuals who may have had negative 

experiences or who no longer volunteer in disability sport. In addition, disability sport was 

defined as sport for persons with physical, sensory, or intellectual disabilities; however, most 

participants in the athlete cohort lived with physical impairments. Although our consensus panel 

consisted of two disability sport athletes one of which who lives with an intellectual disability 

and the other with vision loss who helped to formulate and revise the recommendations, the 

results of the interviews with athletes may not be fully transferable beyond sport for persons with 

physical disabilities.  

6.2.4 The Knowledge Translation Process 
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With respect to the development process, there were some limitations, including the lack 

of AGREE II appraisal and frequent fluidity among members of our project team. Given that the 

aim of this project was to develop a set of recommendations, the development of a full guideline 

(e.g., inclusion of preamble etc.) was outside the scope of this thesis. As such, an AGREE II 

appraisal was not solicited because the knowledge product developed for this thesis does not 

satisfy all items within the AGREE II checklist. For example, the recommendation document 

does not explicitly state the overall objectives of the guideline or clearly describe the methods for 

formulating the recommendations (items #1 and #10 of the AGREE II checklist). Nevertheless, it 

is important to emphasize the recommendations were developed following the 23-items within 

the AGREE II, which were outlined throughout this thesis. Additionally, the development 

process may have been strengthened by engaging an AGREE II methodologist to ensure all 

AGREE II domains were properly addressed.  

Another limitation of the knowledge translation process was the frequent changes among 

members of our project team. Over the course of the project, several research assistants were 

engaged in the series of tasks. Not only was this a challenge from a project management 

perspective, but it also had potentially negative effects on the success of the project. For 

example, at times a research assistantship would end without a specific project being complete. 

Although transitional documents were often provided to assist the incoming researcher, this was 

often coupled with a learning curve that required much more time and effort. Had our project 

team remained the same throughout the development process, we may have been able to 

distribute tasks more effectively and ultimately, have been more efficient with our time and 

resources. Notably, managing a large team of researchers is also complex. As a co-investigator 

and novice researcher myself, this was a primary challenge I faced. When approached with 
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questions relating to certain tasks, I did not always know the answer nor was I necessarily an 

expert in all the research methods employed throughout this thesis (hence the re-analysis of the 

sport organizer interviews). As such, I put a lot of time and effort into developing my research 

skills and knowledge to communicate effectively to the research assistants and ensure all steps of 

the project were completed appropriately. Despite these challenges, working on this project has 

exposed me to a variety of research techniques and ultimately strengthened my research 

knowledge and skills. 

6.4 Contributions  

6.4.1 Empirical Contributions  

 Empirically, this thesis provides novel insight into volunteer training in the context of 

disability sport events from the perspectives of disability sport athletes, volunteers, and event 

organizers. This research contributes to limited body of literature pertaining to the volunteer 

experience and volunteer training in the context of disability sport events. The inclusion of 

multiple data sources and perspectives across the series of projects in this thesis is comparatively 

novel in the volunteerism and sport management literature. In particular, the inclusion of 

disability sport athletes’ perspectives regarding sport event volunteers offered an important 

contribution to integrate this work with the field of disability studies (Culver & Wethner 2018; 

Townsend et al., 2016). Finally, the application of the AGREE II instrument to guide the 

recommendation development process provides support for the use of rigorous, systematic 

methods to formulate guidelines for broader organizational use in the sport sector. 

6.4.2 Practical Contributions 

 The practical contributions of this thesis lie within the application of the AGREE II 

Instrument and the iKT approach. Most notably, the series of evidence synthesis and collection 
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projects were used to produce a knowledge product (i.e., recommendations). This product will be 

available for free use for disability sport organizations and event organizers across Canada. The 

strategies presented in the recommendations can be used by sport event organizers to enhance the 

experiences of volunteers in an aim to retain volunteer services for future events and 

programming.  

6.5 Next Steps 

 Members of our project team have developed supplemental training materials (e.g., 

templates, worksheets, PowerPoint slides etc.) to assist disability sport organizations with 

implementing the recommendations, including a standardized volunteer training PowerPoint. 

These materials will come available with the release of the official recommendations. 

Additionally, we have currently partnered with the 2023 Ontario Parasport Games hosted by 

Durham to pilot test the recommendations and the associated supplemental resources in a 

practical setting. An evaluation of the application of the recommendations and resources among 

the Games volunteer committee, as well as volunteers’ experience with their training will be 

assessed. Finally, the project leads are in discussion with the OPC to determine where the 

recommendations and resources will be housed for easy and accessible access. 

6.6 Conclusion 

 In conclusion, this thesis offers novel insights into the best practices sport administrators 

and event organizers can utilize when implementing a program to train volunteers for a disability 

sport event. While previous studies have alluded to the importance of volunteer training to 

support the retention of volunteers post-event, little attention has been given to practical 

strategies event manager can use to facilitate a positive training experience for volunteers and 

thus, promote a volunteer legacy. What is more, the volunteerism literature is extremely sparse in 
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the context of disability sport events. As such, this thesis provides a template of an iKT approach 

currently absent from the volunteerism literature and more specifically, in the context of 

disability sport and volunteer training. The supporting knowledge product – the Best Practice 

Recommendations for Training Disability Sport Event Volunteers – has direct practical 

implications for disability sport organizations with the potential to transform the Canadian 

volunteer landscape. 
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Appendix B  

Recritument Materials 

 

 

 

For organizations to send to athletes 

SUBJECT LINE: Make Para sport better - Share your experiences 

Hello, 

I am reaching out to you regarding an opportunity to participate in a project called Exploring 

Volunteerism in Disability Sport. This study is being run through Queen’s University and 

Western University. The project findings will contribute to our understanding of how to create 

quality experiences for volunteers and athletes involved in disability sport events in Canada. 

We are looking for participants who: (1) have a disability, (2) have participated in a Para sport 

event (e.g., Invictus games, Ontario Para sport Games), (3) currently live in Canada, (4) are 18 

years of age or older. If you meet these criteria, we hope that you will participate in our study.  

As a participant, you will be asked to participate in a one-time 60-minute interview via a 

videoconferencing platform (Zoom or Microsoft Teams) or telephone as well as complete a 
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demographic questionnaire. You will be compensated with $20 through an electronic money 

transfer directly after the interview.  

Before taking part in the study itself, we ask that you to review the project information and 

complete a brief screening survey to ensure that you are indeed eligible to participate in this 

study.  

Letter of Information and Screening Questionnaire:  

https://queensu.qualtrics.com/jfe/form/SV_6hybPQN2ZwMnWzs 

 

 If you are eligible, you will receive an email with a link to the demographic questionnaire. If 

you are not eligible, you will have the option to be contacted via email about future research 

opportunities conducted by our lab. Please do not hesitate to contact our team at this email 

address (cdpp.athletes@queensu.ca) if you have any questions. 

 

For organizations to send to volunteers  

  

SUBJECT LINE: Make Para sport better - Share your experiences 

 

Hello, 

I am reaching out to you regarding an opportunity to participate in a project called Exploring 

Volunteerism in Disability Sport. This study is being run through Queen’s University and 

Western University. The findings will contribute to our understanding of how to create quality 

experiences for volunteers and athletes involved in disability sport events in Canada. 

We are looking for participants who: (1) have volunteered at a disability sport event in the last 5 

years (e.g., Invictus games, Ontario Para sport Games, Special Olympics), (3) currently live in 

Canada, (4) are 18 years of age or older. If you meet these criteria, we hope that you will 

participate in our study.  

As a participant, you will be asked to participate in two interviews via a video conferencing 

platform (Zoom or Microsoft Teams) or telephone as well as complete a demographic 

questionnaire. The first interview will focus on developing a timeline of your involvement and 

experiences as a disability sport event volunteer as well as any specific influential events. Then 

the second interview we will go into more depth to examine the specific meanings and influential 

factors within your timeline. 

You will be compensated $15 through an electronic money transfer after participating in each 

interview, for a total of $30.  

https://queensu.qualtrics.com/jfe/form/SV_6hybPQN2ZwMnWzs
mailto:cdpp.athletes@queensu.ca
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Before taking part in the study itself, we ask that you to review the project information and 

complete a brief screening survey to ensure that you are indeed eligible to participate in this 

study.  

Letter of Information and screening Questionnaire: 

https://queensu.qualtrics.com/jfe/form/SV_88qNmAqP1f2Lg5o 

 

If you are eligible, you will receive an email with the link to the demographic 

questionnaire. If you are not eligible, you will have the option to be contacted via email about 

future research opportunities conducted by our lab. Please do not hesitate to contact our team at 

this email address (cdpp.volunteers@queensu.ca) if you have any questions. 

 

 For organizations to send to staff (Event organizers with experience in volunteer training) 

 SUBJECT LINE: Make Para sport better - Share your experiences 

Hello, 

I am reaching out to you regarding an opportunity to participate in a project called Exploring 

Volunteerism in Disability Sport. This study is being run through Queen’s University and 

Western University. The project findings will contribute to our understanding of how to create 

quality experiences for volunteers and athletes involved in disability sport events in Canada. 

The primary goal of this project is to strengthen and to grow the Para sport sector.  Your team 

plays a critical role in this sector.  We would be delighted to learn from your expertise and to 

support your important work.  

Ways for your team to engage: 

1. Share reports - we are looking to consolidate any and all available information about 

volunteerism at para sport events in Ontario.  If you happen to have any data or reports 

accordingly and they can be shared, your input would be welcome here. 

2. Share resources - we are also looking to consolidate any and all resources used to train 

event volunteers.  These will help us identify common practices and to create a library of 

resources for even planners. 

Additionally, we are looking for participants who: (1) have held a leadership/administrative 

/organizational role (paid or unpaid) in a disability sport event (e.g., Invictus games, Ontario Para 

sport Games, Special Olympics) in the past 5 years, (2) currently live in Canada, (3) are 18 years 

of age or older. If you meet these criteria, we hope that you will participate in our study.  

As a participant, you will be asked to engage in a one-time 60-minute interview via a 

videoconferencing platform or telephone as well as complete a demographic questionnaire. You 

will be compensated with $20 through an electronic money transfer directly after the interview.  

https://queensu.qualtrics.com/jfe/form/SV_88qNmAqP1f2Lg5o
mailto:cdpp.volunteers@queensu.ca
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Before taking part in the study itself, we ask that you to review the project information and 

complete a brief screening survey to ensure that you are indeed eligible to participate in this 

study.  

Letter of Information and Screening Questionnaire:  

https://queensu.qualtrics.com/jfe/form/SV_1RiclWGF68j2LC6  

 If you are eligible, you will receive an email with the link to the demographic 

questionnaire. If you are not eligible, you will have the option to be contacted via email about 

future research opportunities conducted by our lab. Please do not hesitate to contact our team at 

this email address (cdpp.management@queensu.ca) if you have any questions. 

 

  

https://queensu.qualtrics.com/jfe/form/SV_1RiclWGF68j2LC6
mailto:cdpp.management@queensu.ca
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Appendix C 

Letter of Information and Consent Forms 

 

 

 

 

 

 

 

LETTER OF INFORMATION & CONSENT FORM 

 

 

Exploring Volunteerism in Disability Sport  

 

Primary Investigator: 

Amy E. Latimer-Cheung, PhD 

Professor 

School of Kinesiology and Health Studies, Queen’s University 

amy.latimer@queensu.ca 

 

Co-Investigator(s):   

Laura Misener, PhD Alyssa Grimes, B.Sc  
Associate Professor 

School of Kinesiology, Western University 

lmisene@uwo.ca  

MSc student 

School of Kinesiology and Health Studies, 

Queen’s University 

mailto:amy.latimer@queensu.ca
mailto:lmisene@uwo.ca
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alyssa.grimes@queensu.ca 
 

             

(Athletes) 

We are inviting individuals ages 18 years + who have a self-identified disability and have competed in a 

disability sport event within the last 5 years to participate in a research study conducted by Dr. Amy 

Latimer-Cheung, in the School of Kinesiology and Health Studies at Queen’s University. A disability 

sport event is an event or competition drawing on athletes with physical, intellectual and sensory 

disabilities from outside a single local club (e.x., Ontario Para Sport Games, Invictus Games, Parapan-Am 

Games).  Results obtained from this research study will inform the practices and policies of disability 

sport organizations across Canada.  

 

 

 

What is this study about? 

The purpose of the study is to generate new knowledge of effective disability sport practice and to translate 

this knowledge into evidence-informed resources for sport administrators. These resources will equip sport 

administrators to build safe, welcoming and inclusive programs promoting quality experiences and long-

term participation among Canadians with a disability. 

 

What does participation in this study involve?  

To determine if you are eligible to participate in this project, you will be asked a few questions to ensure 

that this project is a good fit for you. If you are eligible, you will be contacted by a student researcher to 

schedule a one-time video or telephone chat. During this conversation, your consent will be obtained 

verbally at the beginning of the interview. 

 

As a participant, you will be asked to complete a demographic survey and participate in a one-time semi-

structured interview for about 45-60 minutes with one of the student investigators. During this interview, 

you will be asked questions regarding your experience with disability sport, volunteers, and suggestions for 

fostering positive athlete-volunteer interactions. 

 

Interviews completed via telephone or video conference will take approximately one hour to complete. 

Support persons (e.g., personal support workers) are welcome throughout the interview process. All support 

persons present will be required to sign a confidentiality agreement.  

 

By agreeing to participate in the study, you allow your responses to be compared to those of other 

participants. 

mailto:alyssa.grimes@queensu.ca
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Is my participation voluntary?  

Participation in this study is voluntary. You may withdraw from this study for any reason before December 

31, 2021 (approximately three months following the completion of data collection) without any 

consequences or loss of compensation by contacting  Amy Latimer-Cheung (Principal Investigator) at 

amy.latimer@queensu.ca or 613-533-6000 ext. 78773, or our project email at cdpp.athletes@queensu.ca. 

You may also refuse to answer any questions without penalty. Any information collected up to the time 

you withdraw from the study will be destroyed. 

 

What are the benefits of participating?  

While there are no direct benefits to your participation, this study will contribute to our understanding of 

high-quality disability sport events for volunteers. Insights gained may inform future policies and 

procedures relating to implementation of disability sport, thus having an impact on future disability sport 

volunteers and athletes.  

 

Potential Harms, Risks, or Discomforts 

Throughout the study, potentially sensitive personal questions may be asked. In the event that you 

experience psychological or emotional distress, you are encouraged to speak to a health professional such 

as your family physician. You may also reach out for support through the Canadian Sport Helpline also 

provides professional listening and referral services by phone or text at 1-888-83-SPORT (77678) or by 

email at info@abuse-free-sport.ca, from 8 a.m. to 8 p.m. Eastern Time, seven days a week. www.abuse-

free-sport.ca  

 

What will happen to the information that I provide?  

The data from this study will be published and presented at conferences. The data will be presented in a 

report to disability sport stakeholders. Your identity will be kept confidential to the greatest extent possible. 

Any personal information, such as your name or email address used to schedule the interview, will be kept 

private and never be revealed. Any potentially identifiable information disclosed during interviews will be 

coded during the transcription process and will not be revealed through the publication of the results of this 

study. Direct quotations from the interviews used during the presentation of results will be attributed to a 

pseudonym (i.e., a nickname) to conceal participants’ identities. Personal identifiable information and 

study data collected through the Qualtrics pre-screening and demographic questionnaires will be kept on a 

password-protected OneDrive cloud server. Qualtrics is a web-based survey software. The Qualtrics server 

is located in Montreal, Canada and meets all Canadian digital safety standards. The company does not have 

access to your data. A back-up of the data also will be stored on a password protected server housed in the 

School of Kinesiology and Health Studies at Queen’s University (Kingston, ON) for a minimum of five 

years. After this time, data will be securely destroyed. Data from this study will only be accessed by 

members of the investigation team. 

 

mailto:amy.latimer@queensu.ca
mailto:cdpp.athletes@queensu.ca
mailto:info@abuse-free-sport.ca
http://www.abuse-free-sport.ca/
http://www.abuse-free-sport.ca/
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The Queen's General Research Ethics Board (GREB) may request access to study data to ensure that the 

researcher(s) have or are meeting their ethical obligations in conducting this research. GREB is bound by 

confidentiality and will not disclose any personal information. 

 

Will I be compensated for participating? 

You will be provided with financial compensation for taking part in this study.  You will receive a $20 

electronic money transfer after completing the interview.  

 

Who is funding this study? 

This study is funded by a Social Sciences and Humanities Research Council Partnership Grant, an Ontario 

Trillium Foundation Grant, and a MITACS grant. 

 

Who do I contact if I have questions? 

If you have any questions or wish to receive any additional information regarding this research, please send 

an email to our project email at cdpp.athletes@queensu.ca or contact the principal investigator, Dr. Amy 

Latimer-Cheung, at amy.latimer@queensu.ca or 613-533-6000 x78773. Any ethical concerns about the 

study may be directed to the Chair of the General Research Ethics Board at chair.GREB@queensu.ca or 

1-844-535-2988 (Toll free). We encourage you to keep a copy of this form. 

 

(Volunteers) 

We are inviting individuals ages 18 years + who have volunteered at a disability sport event in the last 5 

years to participate in a research study conducted by Dr. Amy Latimer-Cheung, in the School of 

Kinesiology and Health Studies at Queen’s University. A disability sport event is an event or competition 

drawing on athletes with physical, intellectual and sensory disabilities from outside a single local club (e.x., 

Ontario Para Sport Games, Invictus Games, Parapan-Am Games). Results obtained from this research study 

will inform the practices and policies of disability sport organizations across Canada.  

 

What is this study about? 

The purpose of the study is to generate new knowledge of effective disability sport practice and to translate 

this knowledge into evidence-informed resources for sport administrators. These resources will equip sport 

administrators to build safe, welcoming and inclusive programs promoting quality experiences and long-

term participation among Canadians with a disability. 

 

What does participation in this study involve?  

To determine if you are eligible to participate in this project, you will be asked a few questions to ensure 

that this project is a good fit for you. If you are eligible, you will be contacted by a student researcher to 

mailto:cdpp.athletes@queensu.ca
mailto:amy.latimer@queensu.ca
mailto:chair.GREB@queensu.ca
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schedule two video chat sessions or telephone conversations. During these conversations, your consent 

will be obtained verbally at the beginning of each interview.  

 

As a participant, you will be asked to complete a demographic survey and participate in two semi-structured 

interviews for approximately 45-60 minutes each with one of the student investigators. During the first 

interview, you will be asked questions regarding how you got involved in Para sport, what your current 

involvement looks like, any significant experiences you had a disability sport event volunteer and how you 

think volunteer training could be improved. In the second interview, you and the student investigator will 

map all significant events onto a timeline. Each interview will take approximately one hour to complete.  

 

By agreeing to participate in the study, you allow your responses to be compared to those of other 

participants. 

 

Is my participation voluntary?  

Participation in this study is voluntary. You may withdraw from this study for any reason before December 

31, 2021 (approximately three months following the completion of data collection) without any 

consequences or loss of compensation by contacting  Amy Latimer-Cheung (Principal Investigator) at 

amy.latimer@queensu.ca or 613-533-6000 ext. 78773, or our project email at 

cdpp.volunteers@queensu.ca. You may also refuse to answer any questions without penalty. Any 

information collected up to the time you withdraw from the study will be destroyed. 

 

What are the benefits of participating?  

While there are no direct benefits to your participation, this study will contribute to our understanding of 

high-quality disability sport events for volunteers. Insights gained may inform future policies and 

procedures relating to implementation of disability sport, thus having an impact on future disability sport 

volunteers and athletes.  

 

Potential Harms, Risks, or Discomforts 

Throughout the study, potentially sensitive personal questions may be asked. In the event you experience 

psychological or emotional distress, you are encouraged to speak to a health professional such as your 

family physician. You may also reach out for support through the Canadian Sport Helpline also provides 

professional listening and referral services by phone or text at 1-888-83-SPORT (77678) or by email at 

info@abuse-free-sport.ca, from 8 a.m. to 8 p.m. Eastern Time, seven days a week. www.abuse-free-

sport.ca 

 

What will happen to the information that I provide?  

The data from this study will be published and presented at conferences. The data will be presented in a 

report to disability sport stakeholders. Your identity will be kept confidential to the greatest extent possible. 

mailto:amy.latimer@queensu.ca
mailto:cdpp.volunteers@queensu.ca
mailto:info@abuse-free-sport.ca
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Any personal information, such as your name or email address used to schedule the interview, will be kept 

private and never be revealed. Any potentially identifiable information disclosed during interviews will be 

coded during the transcription process and will not be revealed through the publication of the results of this 

study. Direct quotations from the interviews used during the presentation of results will be attributed to a 

pseudonym (i.e., a nickname) to conceal participants’ identities. Personal identifiable information and study 

data collected through the Qualtrics pre-screening and demographic questionnaires will be kept on a 

password-protected OneDrive cloud server. Qualtrics is a web-based survey software. The Qualtrics server 

is located in Montreal, Canada and meets all Canadian digital safety standards. A back-up of the data also 

will be stored on a password protected server housed in the School of Kinesiology and Health Studies at 

Queen’s University (Kingston, ON) for a minimum of five years. After this time, data will be securely 

destroyed. Data from this study will only be accessed by members of the investigation team. 

 

The Queen's General Research Ethics Board (GREB) may request access to study data to ensure that the 

researcher(s) have or are meeting their ethical obligations in conducting this research. GREB is bound by 

confidentiality and will not disclose any personal information. 

 

Will I be compensated for participating? 

You will be provided with financial compensation for taking part in this study.  You will receive a $15 

electronic money transfer after completing each interview for a total of $30. 

 

Who is funding this study? 

This study is funded by a Social Sciences and Humanities Research Council Partnership Grant, an Ontario 

Trillium Foundation Grant, and a MITACS grant. 

 

Who do I contact if I have questions? 

If you have any questions or wish to receive any additional information regarding this research, please send 

an email to our project email at cdpp.volunteers@queensu.ca or contact the principal investigator, Dr. Amy 

Latimer-Cheung, at amy.latimer@queensu.ca or 613-533-6000 x78773. Any ethical concerns about the 

study may be directed to the Chair of the General Research Ethics Board at chair.GREB@queensu.ca or 

1-844-535-2988 (Toll free). We encourage you to keep a copy of this form. 

 

(Sport Organizers) 

We are inviting individuals ages 18 years+ who have helped organize a disability sport event(s) in the last 

5 years to participate in a research study conducted by Dr. Amy Latimer-Cheung, in the School of 

Kinesiology and Health Studies at Queen’s University. A disability sport event is an event or competition 

drawing on athletes with physical, intellectual and sensory disabilities from outside a single local club (e.x., 

Ontario Para Sport Games, Invictus Games, Parapan-Am Games). Results obtained from this research study 

will inform the practices and policies of disability sport organizations across Canada.  

mailto:cdpp.volunteers@queensu.ca
mailto:amy.latimer@queensu.ca
mailto:chair.GREB@queensu.ca
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What is this study about? 

The purpose of the study is to generate new knowledge of effective disability sport practice and to translate 

this knowledge into evidence-informed resources for sport administrators. These resources will equip sport 

administrators to build safe, welcoming and inclusive programs promoting quality experiences and long-

term participation among Canadians with a disability. 

 

What does participation in this study involve?  

 

To determine if you are eligible to participate in this project, you will be asked a few questions to ensure 

that this project is a good fit for you. If you are eligible, you will be contacted by a student researcher to 

schedule a one-time video chat. During this conversation, your consent will be obtained verbally at the 

beginning of the interview. 

 

As a participant, you will be asked to complete a demographic survey and participate in a one-time semi-

structured interview for approximately 45-60 minutes with one of the student investigators. During this 

interview, you will be asked questions regarding elements of your events you perceived effective in 

fostering quality volunteer experience. During the interview, you will also be asked to explore effective 

volunteer training practices. Interviews completed via telephone or video conference will take 

approximately one hour to complete. 

 

By agreeing to participate in the study, you allow your responses to be compared to those of other 

participants. 

 

Is my participation voluntary?  

Participation in this study is voluntary. You may withdraw from this study for any reason before December 

31, 2021 (approximately three months following the completion of data collection) without any 

consequences or loss of compensation by contacting  Amy Latimer-Cheung (Principal Investigator) at 

amy.latimer@queensu.ca or 613-533-6000 ext. 78773, or our project email at 

cdpp.management@queensu.ca. You may also refuse to answer any questions without penalty. Any 

information collected up to the time you withdraw from the study will be destroyed. 

 

What are the benefits of participating?  

mailto:amy.latimer@queensu.ca
mailto:cdpp.management@queensu.ca
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While there are no direct benefits to your participation, this study will contribute to our understanding of 

high-quality disability sport events for volunteers. Insights gained may inform future policies and 

procedures relating to implementation of disability sport, thus having an impact on future disability sport 

volunteers and athletes.  

 

Potential Harms, Risks, or Discomforts 

Throughout the study, potentially sensitive personal questions may be asked. In the event that you 

experience psychological or emotional distress, you are encouraged to speak to a health professional such 

as your family physician. You may also reach out for support through the Canadian Sport Helpline also 

provides professional listening and referral services by phone or text at 1-888-83-SPORT (77678) or by 

email at info@abuse-free-sport.ca, from 8 a.m. to 8 p.m. Eastern Time, seven days a week. www.abuse-

free-sport.ca 

 

What will happen to the information that I provide?  

The data from this study will be published and presented at conferences. The data will be presented in a 

report to disability sport stakeholders. Your identity will be kept confidential to the greatest extent possible. 

Any personal information, such as your name or email address used to schedule the interview, will be kept 

private and never be revealed. Any potentially identifiable information disclosed during interviews will be 

coded during the transcription process and will not be revealed through the publication of the results of this 

study. Direct quotations from the interviews used during the presentation of results will be attributed to a 

pseudonym (i.e., a nickname) to conceal participants’ identities. Personal identifiable information and 

study data collected through the Qualtrics pre-screening and demographic questionnaires will be kept on a 

password-protected OneDrive cloud server. Qualtrics is a web-based survey software. The Qualtrics server 

is located in Montreal, Canada and meets all Canadian digital safety standards. The company does not have 

access to your data. A back-up of the data also will be stored on a password protected server housed in the 

School of Kinesiology and Health Studies at Queen’s University (Kingston, ON) for a minimum of five 

years. After this time, data will be securely destroyed. Data from this study will only be accessed by 

members of the investigation team. 

 

The Queen's General Research Ethics Board (GREB) may request access to study data to ensure that the 

researcher(s) have or are meeting their ethical obligations in conducting this research. GREB is bound by 

confidentiality and will not disclose any personal information. 

 

Will I be compensated for participating? 

You will be provided with financial compensation for taking part in this study.  You will receive a $20 

electronic money transfer after completing the interview.  

 

Who is funding this study? 

mailto:info@abuse-free-sport.ca
https://cac-word-edit.officeapps.live.com/we/www.abuse-free-sport.ca
https://cac-word-edit.officeapps.live.com/we/www.abuse-free-sport.ca
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This study is funded by a Social Sciences and Humanities Research Council Partnership Grant, an Ontario 

Trillium Foundation Grant, and a MITACS grant. 

 

Who do I contact if I have questions? 

If you have any questions or wish to receive any additional information regarding this research, please send 

an email to our project email at cdpp.management@queensu.ca or contact the principal investigator, Dr. 

Amy Latimer-Cheung, at amy.latimer@queensu.ca or 613-533-6000 x78773. Any ethical concerns about 

the study may be directed to the Chair of the General Research Ethics Board at chair.GREB@queensu.ca 

or 1-844-535-2988 (Toll free). We encourage you to keep a copy of this form. 

 

STATEMENT OF CONSENT (ALL) 

 

By clicking the checkboxes below, I am verifying that: I have read the Letter of Information and have 

had the opportunity to ask questions about my involvement in this research study, and to receive additional 

details that I requested. I have been adequately informed about the confidentiality and privacy measures 

that will be undertaken by the research team to protect my identity. I understand that if I provide consent to 

participate that I may withdraw from the study at any time within three months after the study is completed. 

I have been given a copy of this form.  

  

Consent to participate in the eligibility survey and if I am eligible, I consent to participate in two 

video or telephone chats  

☐   Yes, I provide consent to participate in the study.  

☐    No, I do not provide consent to participate in the study.  

If I am eligible to participate in the interviews, I will participate in two video or telephone chats.  

During the chats, I consent to: 

  

Consent for recording and quote use 

☐ Yes, I consent to being audio and video recorded 

☐ Yes, I consent to being audio recorded only 

☐ No, I do not consent to being recorded by video or audio  

 

☐ Yes, you may use audio recording 

☐ No,you may not use audio recording 

  

mailto:cdpp.management@queensu.ca
mailto:amy.latimer@queensu.ca
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☐ Yes, you may use anonymous quotes 

☐ No, you may not use anonymous quotes 

 

You have not waived any legal rights by consenting to participate in this study. 
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Appendix D 

Demographic Questionnaires 

Athletes’ Demographic Questionnaire 

So that we can link the information in this questionnaire to your interview responses 

while retaining your anonymity, please answer the following three questions. 

1. Please enter your initials. 

[textbox] 

2. Please enter the last four digits of your cell phone number. 

[textbox] 

3. What is your date of birth?  

[textbox: month/day/year] 

4. Which province/territory do you currently live in? 

a. Alberta  

b. British Columbia  

c. Manitoba 

d. New Brunswick  

e. Newfoundland and Labrador  

f. Northwest Territories  

g. Nova Scotia  

h. Nunavut  

i. Ontario  

j. Prince Edward Island  

k. Quebec  

l. Saskatchewan  

m. Yukon 

5. What is the nature of your disability?  

a. Congenital (i.e., I have had my disability since birth)  

b. Acquired  

c. I do not wish to answer  

6. Please indicate which of the following categories best describe any impairment, 

functional restriction, limitation, and/or barrier you are facing. 

[Please check all that apply] 

a. Physical impairment e.g., coordination/dexterity impairment (e.g., cerebral palsy), 

mobility impairment (e.g., need to use a wheelchair or other assistive device), 

speech impairment, hearing impairment: Deaf or hard of hearing, visual 

impairment: Partially sighted/low vision (excluding those corrected by 

prescription eyewear) or blind 
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b. Invisible impairment e.g., speech impairment, learning disability or 

comprehension impairment (e.g., dyslexia), psychiatric/mental illness (e.g., severe 

depression, addiction), non-visible physical impairment (e.g., head injury, 

hemophilia), developmental impairment (e.g., Down's Syndrome), 

neurodiverse/neurodevelopmental (e.g., Asperger syndrome, autism)  

c. Ongoing medical condition e.g., epilepsy, diabetes, diagnosed chronic pain  

d. None of the above  

e. Prefer not to disclose 

 

7. [If yes to Question 5] Please specify what disability diagnosis causes your impairment. 

[textbox] 

The next set of questions ask you to disclose information about your racial background and 

gender identify (if you are comfortable). We are asking these questions so we can determine 

whether athletes from diverse groups have had similar or different experiences with volunteers to 

ensure equality and equity are being met. This information will help us improve volunteer 

training.  

8. How do you identify your ancestry?  

For the purpose of this survey, this self-identification is intended to capture your 

ancestry, which may be different from your citizenship, birthplace, language, or culture. 

If you are of mixed descent, please indicate this by checking off all that apply. If your 

self-identification (or part of it) does not appear in this list, please specify under “prefer 

to self-identify as”.  

a. African/Black (includes African-American, African-Canadian, Afro-Caribbean, etc.)  

b. Arab 

c. East Asian 

d. European/Non-white  

e. European/White 

f. Filipina/Filipino 

g. Indigenous from within North America (please select here if you answered “yes” to 

Indigenous in Question 1) 

h. Indigenous from outside North America 

i. Latin, South or Central American 

j. South Asian (including Indian sub-continent, Indo-Caribbean, Indo-African, Indo-

Fijian, West-Indian) 

k. Southeast Asian 

l. West Asian 

m. Prefer to self-identify as: [text box] 

n. Prefer not to disclose  

 

9. Do you identify as a woman, man, or non-binary person? 
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a. Woman  

b. Man  

c. Non-binary  

d. Other 

10. Do you identify as a person with trans experience?  

For the purpose of this survey, trans experience means that your gender identity does not  

align with your sex assigned at birth.  

a. Yes 

b. No 

c. Prefer not to disclose 

11. Do you identify as gay, lesbian, bisexual, queer, Two-spirit, or an analogous term? 

a. Yes 

b. No 

c. Prefer not to disclose  

12. What is your highest level of education completed?  

a. Less than high school 

b. High school 

c. Some college (no degree) 

d. College degree 

e. Some university (no degree) 

f. University – Bachelor-level Degree (BA, BSc, etc.) 

g. University – Master-level degree (MS, MA, etc.) 

h. University – Doctorate-level degree (Ph.D.) 

i. University – Professional Post-Graduate (M.D., etc.) 

j. I do not wish to answer 

 

We consider parasport to be any type of structured physical activity with a contest 

between two or more individuals to determine a winner. This can be in the form of a 

game, race, or other competitive event, or practice/training for such events. This activity 

is governed by an organization which determines the rules of play and determines the 

winners.  

Para sport Not Para sport 

Wheelchair basketball  

Sledge hockey  

Track and field  

Seated volleyball  

Swimming with a team 

Wheeling around the block 

Stretching 

Resistance training 

Physiotherapy 

Lifting weights 

 

13. Do you currently participate, or did you previously participate in Para sport prior to 

Covid-19? 

a. Yes 
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b. No 

c. I do not wish to answer   

14. [If YES to Question 13] What type of sport are/were you involved in? 

<<open ended>> 

15. What is the highest level of competition you have played in? 

a. Recreational (i.e., for fun and/or health)  

b. Local or Regional (i.e., compete against athletes from your city or region) 

c. Provincial (i.e., compete against athletes from across your home province) 

d. National (i.e., compete against athletes from provinces across the country) 

e. International (i.e, compete against athletes from other countries)  

  

16. How many years have you been involved in sport or Para sport?  

[drop-down menu 0-100, I do not wish to answer] 

17. Based on my experience, a volunteer…(Scale 1 Never to 7 Always) 

a. Shows understanding for me as a person 

b. Is a good listener 

c. Is easily approachable about personal problems I might have  

d. Demonstrates concern for my whole self (i.e., other parts of my life) 

e. Is trustworthy with my personal problems 
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Volunteers’ Demographic Questionnaire 

So that we can link the information in this questionnaire to your interview responses 

while retaining your anonymity, please answer the following three questions. 

1. Please enter your initials. 

[textbox] 

2. Please enter the last four digits of your cell phone number. 

[textbox] 

3. What is your date of birth?  

[textbox: month/day/year] 

 

4. Which province/territory do you currently live in? 

a. Alberta  

b. British Columbia  

c. Manitoba 

d. New Brunswick  

e. Newfoundland and Labrador  

f. Northwest Territories  

g. Nova Scotia  

h. Nunavut  

i. Ontario  

j. Prince Edward Island  

k. Quebec  

l. Saskatchewan  

m. Yukon 

5. Do you identify as a person living with a disability? That is a person living with a 

physical, intellectual, or developmental impairment that affects your ability to do 

activities or participate across different life situations.  

a. Yes 

b. No 

6. [If yes to Question 5] What is the nature of your disability?  

a. Congenital (i.e., I have had my disability since birth)  

b. Acquired  

c. I do not wish to answer 

7. [If yes to Question 5] Please indicate which of the following categories best describe any 

impairment, functional restriction, limitation, and/or barrier you are facing. 

[Please check all that apply] 

a. Physical impairment e.g., coordination/dexterity impairment (e.g., cerebral palsy), 

mobility impairment (e.g., need to use a wheelchair or other assistive device), 

speech impairment, hearing impairment: Deaf or hard of hearing, visual 
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impairment: Partially sighted/low vision (excluding those corrected by 

prescription eyewear) or blind 

b. Invisible impairment e.g., speech impairment, learning disability or 

comprehension impairment (e.g., dyslexia), psychiatric/mental illness (e.g., severe 

depression, addiction), non-visible physical impairment (e.g., head injury, 

hemophilia), developmental impairment (e.g., Down's Syndrome), 

neurodiverse/neurodevelopmental (e.g., Asperger syndrome, autism)  

c. Ongoing medical condition e.g., epilepsy, diabetes, diagnosed chronic pain  

d. None of the above  

e. Prefer not to disclose 

8. [If yes to Question 5] Please specify what disability diagnosis causes your impairment. 

[textbox] 

 

The next set of questions ask you to disclose personal information including your racial 

background, gender identify, education and income (if you are comfortable). We are 

asking these questions to ensure we have a diverse group of volunteers represented in 

this study. This information will help us improve volunteer training.  

9. How do you identify your ancestry?  

For the purpose of this survey, this self-identification is intended to capture your  

 ancestry, which may be different from your citizenship, birthplace, language, or culture. 

 If you are of mixed descent, please indicate this by checking off all that apply. If your 

 self-identification (or part of it) does not appear in this list, please specify under “prefer 

 to self-identify as”.  

a. African/Black (includes African-American, African-Canadian, Afro-Caribbean, 

etc.)  

b. Arab 

c. East Asian 

d. European/Non-white  

e. European/White 

f. Filipina/Filipino 

g. Indigenous from within North America (please select here if you answered “yes” 

to Indigenous in Question 1) 

h. Indigenous from outside North America 

i. Latin, South or Central American 

j. South Asian (including Indian sub-continent, Indo-Caribbean, Indo-African, Indo-

Fijian, West-Indian) 

k. Southeast Asian 

l. West Asian 

m. Prefer to self-identify as: [text box] 

n. Prefer not to disclose  

10. Do you identify as a woman, man, or non-binary person? 
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a. Woman  

b. Man  

c. Non-binary  

d. Prefer not to disclose. 

11. Do you identify as a person with trans experience?  

For the purpose of this survey, trans experience means that your gender identity does not  

align with your sex assigned at birth.  

a. Yes 

b. No 

c. Prefer not to disclose 

12. Do you identify as gay, lesbian, bisexual, queer, Two-spirit, or an analogous term? 

a. Yes 

b. No 

c. Prefer not to disclose 

13. What is your highest level of education completed?  

a. Less than high school 

b. High school 

c. Some college (no degree) 

d. College degree 

e. Some university (no degree) 

f. University – Bachelor-level Degree (BA, BSc, etc.) 

g. University – Master-level degree (MS, MA, etc.) 

h. University – Doctorate-level degree (Ph.D.) 

i. University – Professional Post-Graduate (M.D., etc.) 

j. I do not wish to answer 

14. What is your household income? 

a. $35,000 or less 

b. $35,000 - $49,999 

c. $50,000 - $64,999 

d. $65,000 - $74,999 

e. $75,000 - $99,999 

f. $100,000 - $149,999 

g. $150,000 or more 

h. I do not wish to answer 

15. How many years have you been involved in disability sport?  

[drop-down menu 0-100 years]  

16. Approximately how many disability sport events have you volunteered at?  

a. 1  

b. 2 

c. 3 

d. 4 

e. 5 
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f. 6 or more 

17. How would you best describe your volunteer experience? (5-point scale)  

a. Very Good  

b. Good  

c. Acceptable  

d. Poor  

e. Very poor 
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Sport Organizers’ Demographic Questionnaire 

So that we can link the information in this questionnaire to your interview responses 

while retaining your anonymity, please answer the following three questions. 

1. Please enter your initials. 

[textbox] 

2. Please enter the last four digits of your cell phone number. 

[textbox] 

3. What is your date of birth?  

[textbox: month/day/year] 

 

4. In which Province or Territory is your organization mainly based?  

a. Yukon 

b. Northwest Territories 

c. Nunavut 

d. British Columbia 

e. Alberta 

f. Saskatchewan 

g. Manitoba 

h. Ontario 

i. Quebec 

j. Newfoundland and Labrador 

k. New Brunswick 

l. Nova Scotia 

m. Prince Edward Island  

5. How many years have you been involved in disability sport?  

[drop-down menu 0-100 years] 

6. For how many years has your organization been involved in the promotion of sport for 

persons with disabilities?  

a. <5 years 

b. 5-10 years 

c. 11-15 years 

d. 16-20 years 

e. 20+ years 

7. Does your organization work mainly at the National, Provincial/Territorial, or Local 

level?  

a. National 

b. Provincial/Territorial 

c. Local 

d. Other (please specify) 

8. Is your organization part of the government, not-for-profit, private, or education sector? 
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a. Government 

b. Not-for-profit 

c. Private 

d. Education 

e. Other (please specify) 

9. What is the target population for your organization’s work related to sport? 

a. Early Years (0-4 years) 

b. School-Aged Youth (5-17 years) 

c. Adults (18-64 years) 

d. Older Adults (65+ years) 

e. Other (please specify) 

10. Do you identify as a person living with a disability? That is, a person living with a 

physical, intellectual, or developmental impairment that may affect your ability to do 

activities or participate across different life situations. 

a. Yes 

b. No 

11. [If yes to Question 10] What is the nature of your physical disability?  

a. Congenital (i.e., I have had my disability since birth)  

b. Acquired  

c. I do not wish to answer 

12. [If yes to Question 10] Please indicate which of the following categories best describe 

any impairment, functional restriction, limitation, and/or barrier you are facing. 

[Please check all that apply] 

a. Physical impairment e.g., coordination/dexterity impairment (e.g., cerebral palsy), 

mobility impairment (e.g., need to use a wheelchair or other assistive device), 

speech impairment, hearing impairment: Deaf or hard of hearing, visual 

impairment: Partially sighted/low vision (excluding those corrected by 

prescription eyewear) or blind 

b. Invisible impairment e.g., speech impairment, learning disability or 

comprehension impairment (e.g., dyslexia), psychiatric/mental illness (e.g., severe 

depression, addiction), non-visible physical impairment (e.g., head injury, 

hemophilia), developmental impairment (e.g., Down's Syndrome), 

neurodiverse/neurodevelopmental (e.g., Asperger syndrome, autism)  

c. Ongoing medical condition e.g., epilepsy, diabetes, diagnosed chronic pain  

d. None of the above  

e. Prefer not to disclose 

13. [If yes to Question 10] Please specify what disability diagnosis causes your impairment. 

[textbox] 
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The next set of questions ask you to disclose information about your racial background  and 

gender identify (if you are comfortable). We are asking these questions to ensure  we have a 

diverse group of participants in this study. This information will help us  improve volunteer 

training. 

14. How do you identify your ancestry?  

For the purpose of this survey, this self-identification is intended to capture your  

 ancestry, which may be different from your citizenship, birthplace, language, or culture. 

 If you are of mixed descent, please indicate this by checking off all that apply. If your 

 self-identification (or part of it) does not appear in this list, please specify under “prefer 

 to self-identify as”.  

a. African/Black (includes African-American, African-Canadian, Afro-Caribbean, 

etc.)  

b. Arab 

c. East Asian 

d. European/Non-white  

e. European/White 

f. Filipina/Filipino 

g. Indigenous from within North America (please select here if you answered “yes” 

to Indigenous in Question 1) 

h. Indigenous from outside North America 

i. Latin, South or Central American 

j. South Asian (including Indian sub-continent, Indo-Caribbean, Indo-African, Indo-

Fijian, West-Indian) 

k. Southeast Asian 

l. West Asian 

m. Prefer to self-identify as: [text box] 

n. Prefer not to disclose  

15. Do you identify as a woman, man, or non-binary person?  

a. Woman  

b. Man  

c. Non-binary  

d. Other 

16. Do you identify as a person with trans experience?  

For the purpose of this survey, trans experience means that your gender identity does not  

align with your sex assigned at birth.  

a. Yes 

b. No 

c. Prefer not to disclose 

17. Do you identify as gay, lesbian, bisexual, queer, Two-spirit, or an analogous term? 

a. Yes 

b. No 
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c. Prefer not to disclose 

18. What is your highest level of education completed?  

a. Less than high school 

b. High school 

c. Some college (no degree) 

d. College degree 

e. Some university (no degree) 

f. University – Bachelor-level Degree (BA, BSc, etc.) 

g. University – Master-level degree (MS, MA, etc.) 

h. University – Doctorate-level degree (Ph.D.) 

i. University – Professional Post-Graduate (M.D., etc.) 

j. I do not wish to answer 
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Appendix E 

Interview Guides 

Athletes’ Interview Guide 

Introductory script: To begin, I would just like to thank you for taking the time to participate in 

this study. The purpose of today’s interview is to discuss your experiences with event sport 

volunteers and how you think volunteers could be better equipped to provide exceptional 

services to you at future sport events. Just as a reminder, your video recording will not be used 

for anything, including in the review of data – only your audio recording will be accessed and 

transcribed. Before we begin, I am going to ask you a few questions to ensure I have your 

consent to participate in this interview [begin verbal consent]. 

 

Section 1: OPENING QUESTIONS 

1. To start, can you please describe your decision or motivation to participate in sport?  

a. How long have you participated in sport?  

b. What organization are you currently participating at? 

c. Have you been a part of other sport organizations?  

i. If yes: What organization and when? Why did you leave? 

 

Section 2: MAIN QUESTIONS 

2. Thinking back to before you became involved with sport: 

a. What did you expect when interacting with event volunteers? 
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b. How were your expectations similar to your experience? How were your 

expectations different from your experience? 

3. At the time of when you first got involved in sport, please tell me a little bit about your 

initial experiences with event volunteers:  

a. How did volunteers build positive experiences for you?  

i. If you can recall, tell me about a specific time this happened.  

b. Why do you think people volunteer at the sport organization you are involved 

with? 

c. How did volunteers create negative experiences for you? 

i. If you can recall, tell me about a specific time this happened.  

4. If you could give any advice to potential volunteers, what would you suggest? 

5. Thinking about your sport involvement and event volunteer interactions now, how have 

things changed?  

a. What skills do you think volunteers need? 

6. Thinking about your experience in sport as a whole, tell me how you would define an 

ideal or optimal athlete/volunteer interaction? 

a. Tell me a story about a time when you felt your interaction with an event 

volunteer was most satisfying or rewarding. 

b. Tell me a story about a time when you felt interaction with an event volunteer was 

least satisfying or rewarding. 

 

Section 3: CLOSING QUESTIONS 
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7. Let’s imagine you are given the opportunity to build an ideal athlete/volunteer experience 

with no limitations on what you could do. Please describe it to me. 

8. Are there any elements of your sport experience related to event volunteers that have not 

been covered in our interview today? 

a. Is there anything we touched upon that you would like to further discuss? 

9. Do you have any questions before we end the interview?  

 

Closing script: Thank you for your time today and for sharing your experiences and input with 

me. As a reminder, you have the right to withdraw at any point before publication. Feel free to 

contact me if you have any further questions or concerns.   
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Volunteers’ Interview Guides 

SESSION I 

Introductory script: To begin, I would just like to thank you for taking the time to participate in 

this study. The purpose of today’s interview is to construct a timeline of your experience as a 

disability sport volunteer. Throughout this process, I will ask you related questions that are 

relevant to the information you provide me. You ay add in any information that you think is 

important at any point in time. After this session, I will send you a copy of the timeline we create. 

Please feel free to make any additions or edits. We will then use this timeline in our second 

interview.  

Just as a reminder, your video recording will not be used for anything, including in the review of 

data – only your audio recording will be accessed and transcribed. Before we begin I am going 

to ask you a few questions to ensure I have your consent to participate in this interview [begin 

verbal consent]. 

Timeline  

 

1. To start, what sport organization you are/were involved with and what is/was your 

volunteer role.  

a. How long have you had this role?  

b. Have you had other roles within this organization? 

c. Have you been apart of other sport organizations?  

i. If yes: What organization and when? Why did you leave? 
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Interviewer will begin structuring timeline by placing key landmark points onto timeline. Key 

time-points include entry into disability sport realm, key volunteer-related experiences, as well 

as other important dates indentifed by participants. The timeline will begin with their first 

disability sport experience and end at the current day.  

 

2. Thinking back to before you became involved with sport events: 

a. When and how did you first hear or learn about the volunteer opportunity? 

 

For each volunteer role, the interviewer will ask the following questions:  

3. Can you tell me about your role?  

a. What were your tasks? 

b. At what level of sport were you volunteering at? (e.g. regional or competitive or 

national) 

c. What did your training involve? 

4. Considering the events we have discussed:  

a. What activities in your training were you most satisfied with?  

i. For each activity:  

1. What aspects made it satisfactory? 

2. Can you describe them? 

b. What activities in your training were you the least satisfied with? 

i. For each activity:  

1. What aspects made it unsatisfactory?  
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2. Can you describe them? 

c. What activities during the event were you most satisfied with your volunteer 

duties?  

i. For each activity:  

1. What aspects made it satisfactory? 

2. Can you describe them? 

d. What activities during the event were you least satisfied with your volunteer 

duties? 

i. For each activity:  

1. What aspects made it unsatisfactory? 

2. Can you describe them? 

5. Can you please tell me when you stopped participating as a volunteer at disability sport 

events?  

 

After this interview, the interviewer will construct a final version of the timeline and send it to 

the participant for editing. The interviewer will also analyze the responses to the questions to 

determine which volunteer activities were positiove and which were negative. This analysis will 

permit the interviewer to identify key volunteer activities to ask questions about in the second 

session. 

SESSION II 

Introductory script: The purpose of today’s interview is to dive deeper into the events that 

influenced your volunteer experiences on the timeline we created last session. Specifically, today 
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I am aiming to understand how sport organizations can better equip volunteers for sport events 

and enhance your overall experience. [Conduct verbal consent]. 

 

1. Thinking back to before you became involved with sport events: 

a. How did you first hear or learn about the volunteer opportunity? 

b. Were you very familiar with sport programs for athletes with disabilities?  

c. Is there anything you know now about volunteering that you wish you knew when 

you were first involved?  

2. Thinking back to when you first got involved in sport, please tell me a little bit more 

about your initial experiences: 

a. What were the reasons you got involved in volunteering?  

i. What are your reasons for continued involvement? 

ii. What are your reasons for discontinuing your involvement? 

3. Tell me about your training.  

i. How was your training delivered (in-person, online)?  

ii. How did your training equip you for your role?  

iii. How do you think training can be improved? 

4. How does your sport organization build positive experiences for volunteers? 

i. Can you think of specific strategies your organization employs to create 

high-quality volunteer environments? 

ii. Why do you think volunteers participate at your organization? 

iii. What transferrable skills did you learn? 
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6. What challenges, barriers, or negative experiences have you perceived when volunteering 

in sport? E.g. limited resources for education and training.  

a. If you could go back, what would you change to reduce these barriers or improve 

your organization's ability to facilitate positive volunteer experiences? 

7. Can you please describe the relationships that impacted your volunteer 

participantion/experience?  

8. Thinking about your involvement now, have things changed in terms of volunteering?  

a. Why do you still remain involved in sport?  

b. What challenges or facilitators impact your ongoing involvement?  

9. Thinking about your experience in sport, tell me how you would define an ideal or 

optimal volunteer experience. 

a. Tell me a story about a time when you felt your involvement was most satisfying 

or rewarding. 

b. Tell me a story about a time when you felt your involvement was least satisfying 

or rewarding. 

10. Looking at the activities on your timeline, is there one that stands out to you where you 

think “THAT was a peak experience for me”? 

a. Why do you consider it a peak experience?  

b. How did you feel during this experience?  

i. Physically, psychologically?  

c. How could the experience have been improved? 

11. How would you describe acceptance in a volunteer role?  
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a. Can you describe a time when you considered yourself to be accepted in your 

volunteer role?  

i. Why? 

ii. By whom?  

iii. How did this impact your participation?  

b. Can you describe a time when you did not consider yourself acceptabed in your 

volunteer role?  

i. Why? 

ii. By whom? 

iii. How did this impact your participation? 

 

Let’s consider the long-term outcomes of your participation. Therefore, considering the 

outcomes you experienced after volunteering at an event.  

 

12. If you were to consider the long-term outcomes of volunteering at a disability sport event, 

what would you consider to be ideal outcomes? 

13. Thinking about your positive volunteer experiences, what were the long-term outcomes? 

a. How do these compare to your ideal outcomes? 

14. Thinking about your negative volunteer experiences, what were the long-term outcomes? 

a. How do these compare to your ideal outcomes? 

 

CLOSING QUESTIONS 
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15. How would you define an ideal volunteer experience for a sport event? 

16. Let’s imagine you are given the opportunity to build an ideal volunteer experience with 

no limitations on what you could do. Please describe it to me. 

17. Are there any elements of your volunteer experience that have not been covered in our 

interview today? 

a. Is there anything we touched upon that you would like to further discuss? 

18. Do you have any questions before we end the interview?  

 

Closing script: Thank you for your time today and for sharing your experiences and input with 

me. As a reminder, you have the right to withdraw at any point before publication. Feel free to 

contact me if you have any further questions or concerns.   
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Sport Organizers’ Interview Guide 

Introductory script: To begin, I would just like to thank you for taking the time to participate in 

this study. The purpose of today’s interview is to discuss your organizations current volunteer 

training protocols. Specifically, I am aiming to understand how your organization prioritizes its 

volunteers and gain insight on how you feel your volunteer training could be improved. Just as a 

reminder, your video recording will not be used for anything, including in the review of data – 

only your audio recording will be accessed and transcribed. Before we begin I am going to ask 

you a few questions to ensure I have your consent to participate in this interview [begin verbal 

consent].  

 

Section 1: OPENING QUESTIONS 

1. To start with, can you please describe the sport organization you are involved with as 

well as your role.  

a. How long have you had this role?  

b. Have you had other roles within this organization? 

c. Have you been a part of other sport organizations?  

i. If yes: What organization and when? Why did you leave? 

 

Section 2: MAIN QUESTIONS 

 

2. Thinking about your organizations training practices: 

a. What does your organization’s volunteer training and education entail? 
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b. How long, when, where, what specific topics? Etc. 

c. How does your organization ensure volunteer training is effective? 

d. How often is volunteer training and education updated?  

e. Can you please describe what your organizations current volunteer training looks 

like? 

3. Tell me about how your training protocol facilitates volunteer transitions (e.g., transfer 

plans) in attempt to retain volunteer services. 

4. Thinking about your organization's volunteers: 

a. Why do you think people volunteer at the sport organization you participate at? 

i. What is your relationship with volunteers?  

b. How does your organization build positive experiences for volunteers? 

i. Can you elaborate with a specific example or story? 

c. How may your organization create negative experiences for volunteers? 

i. Can you elaborate with a specific example or story? 

d. Can you think of specific strategies your organization has used to create positive 

sport environments for volunteers? 

e. If you could give any advice to potential volunteers, what would you suggest? 

 

5. Thinking about satisfying and enjoyable participation:  

a. How does your organization foster autonomy – having a sense of choice and control – for 

volunteers? 

b. How does your organization foster belonging – feeling respected, accepted, and a sense 

of community – for volunteers? 
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c. How does your organization foster challenge – feeling appropriately tested – for 

volunteers? 

d. How does your organization foster engagement – feeling focused, in-the-moment, and a 

sense of flow – for volunteers? 

e. How does your organization foster mastery – feeling comptent, successful and a sense of 

accomplishment – for volunteers? 

f. How does your organization foster meaning – striving towards personally or socially 

meaningful goals and feeling a sense of responsibility towards others – for volunteers? 

 

Section 3: CLOSING QUESTIONS 

6. Let’s imagine you are given the opportunity to build an ideal volunteer experience with 

no limitations on what you could do. Please describe it to me. 

7. Can you tell me about any foreseeable problems your organization may have in adopting 

a standardized training program? 

8. Are there any elements of your experience related to volunteers and training that have not 

been covered in our interview today? 

9. Is there anything we touched upon that you would like to further discuss? 

10. Do you have any questions before we end the interview?  

 

Closing script: Thank you for your time today and for sharing your experiences and input with 

me. As a reminder, you have the right to withdraw at any point before publication. Feel free to 

contact me if you have any further questions or concerns.   
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Appendix F 

Verbal Consent Script 

Before beginning our interview today, I want to let you know that I am recording the audio of our 

conversation for a record of your consent to participate. If you do not wish to have the interview 

recorded, it does not need to be.  

First, can you confirm your name and initials for the record?  

[Participant response] 

Thank you, [participant name]. Next, can you please confirm the last four digits of your cellphone 

number and your age? 

[Participant response]  

Thank you, [participant name]. Next, I would like to confirm that you have read the letter of 

information for the research study entitled ‘Exploring Volunteerism in Disability Sport’ by Dr. 

Amy Latimer-Cheung, of Queen’s University and Dr. Laura Misener, of Western University.  

[Participant response] 

Do you have any questions about the study that were unanswered in the letter of information?  

[Participant response] 

Please confirm that you understand that you may stop participation at any time, even after the 

interview begins.  

[Participant response] 

And please confirm that you understand that the information that you provide will not be used in 

any other ways except this study.  

[Participant response] 

Thank you for agreeing to participate in this study. Moving forward, do I have your permission to 

audio and video record our conversation?   

 

[Participant response] 

Do I have your permission to use quotes in written materials resulting from this study?  

 

[Participant response] 

  

Thank you, [participant name]. Now we can begin the interview.  
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Appendix G 

Meeting Agendas 

Meeting #1 

Time Item Attachments 

 Meeting #2: January 10, 2022  

1:00 – 1:15 

1. Welcome Message, Brief Introduction of Project Team 

and Panel Members 

 

1:15 – 1:25 2. Overview of Project Goals  

1:25 – 1:45 

  

3. Whiteboard Activity 

- Strengths and Limitations of current volunteer training 

programs 

- Would your organization adopt a standardized volunteer 

training program? 

 

 

 

1:45 – 2:30 4. Group Panel Discussion   
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Meeting #2 and #3 

Time Item Attachments 

 Meeting #2: January 10, 2022  

3:00 – 3:15 1. Welcome, Meeting Objectives, Introduction 
• Meeting objectives 

(See above) 

3:15 – 3:45 

2. Overview of interview results  

• Athlete interviews  

• Volunteer interviews 

• Sport event management interviews 

 

3:45 – 4:30 

  

3. Overview of volunteer training at Invictus Games 

2017 

 

 

 

 

 

4:30 – 5:00 4. Whiteboard Activity  

 Meeting #3: January 17, 2022  

3:00 – 3:15 

1. Welcome, Overview of Meeting Objectives 

 

• Quality Participation 

Quick Reference 

(Attach # 1) 
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3:15 – 3:45 

2. Formulating the main objectives of the training 

material 

• Consensus decision 

 

3:45 – 4:15 

3. Formulating the recommendations for the format of 

deliverables (e.g., length, style) 

• Consensus decision 

 

4:15 – 4:45 

2. Formulating the recommendations for the content 

areas (i.e., topics covered in the training resource) 

• Consensus decision on content areas 

 

4:45 – 5:00 

5. Consensus discussion of resource content 

• Delegates will discuss recommendations until 

consensus reached 
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Appendix H 

Draft Recommendations with Supporting Evidence 

 

What information/strategies should be included to help volunteers facilitate quality participation for athletes at disability sport 

events? 

1.1 Screen volunteers prior to training to ensure they are placed in roles in which they will enjoy and succeed in 

 

- Who should deliver this information: Event organizers 

- Where should it be delivered: Electronically (e.g., online application portal) 

- When should it be delivered: During recruitment  

- What information should be included: Volunteer skills, certifications, potential roles in which they would be interested in, 

intentions to volunteer. Organizers can create a list of required skills within the volunteer application with a drop-down list for 

applicants to select three main skills they possess and can offer to the event. 

- Example Question(s): “What motivated you volunteer for this event?” 

Evidence from the literature 

 

Understanding volunteers’ 

motivations to participate can 

help organizers design training 

and induction sessions that 

address volunteer motivations 

(Ringuet, n.d.). 

Volunteers are more satisfied 

with their event experience if 

they feel confident and 

competent in their role 

(Lachance & Parent, 2020; Du, 

2009). 

Majority of volunteers who are 

dissatisfied with their event 

experience disliked their job-

specific role (Lachance & 

Parent, 2020) 

Evidence from interviews Having volunteers in roles they 

enjoy helps create positive 

experiences for athletes. 

Volunteers must have the 

required skills in order to be 

comfortable in their roles. 
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Recommendations provided 

by consensus panel members 

Ensure volunteers in forward-

facing roles are comfortable in 

those roles and have the skills 

necessary to execute them 

well. 

Some roles require 

certification – volunteers will 

need to show evidence they are 

capable of fulfilling certain 

requirements 

Utilize technology systems as 

it will conform to data privacy 

regulations and ensure 

individual consent to sharing 

personal information with the 

event organizers. Reduces 

paperwork and managing files 

etc. 

 

 

1.2 Provide disability etiquette training to volunteers to ensure effective communication with athletes 

 

- Who should deliver this information: Person with lived experience (e.g., athlete or former athlete) 

- Where should it be delivered: In-person 

- When should it be delivered: During general orientation training. More in depth training may be provided in job-specific 

training for volunteers that primarily interact with athletes 

- What information should be included: General knowledge about disability (e.g., how to approach, communicate and interact 

and with athletes, appropriate language (person-first), ask before providing assistance, adapted sport specific/event specific 

information, recognizing the athlete first). 

Evidence from the literature 

 

Volunteers who provide athletes with 

autonomy leads to better athlete 

satisfaction with the event (Alexander et 

al., 2020; Jackson et al., 2018). 

Special Olympic volunteers with more 

knowledge about disability tended to have 

higher satisfaction as a volunteer than 

those with limited knowledge (Du, 2009) 
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 Evidence from interviews  Volunteers must understand how to 

approach, communicate, and interact with 

persons with various disabilities. 

Volunteers must understand the 

dedication and skills athletes possess 

within disability sport (see them as 

athletes first). 

 Recommendations provided by 

consensus panel members 

Provide disability sensitivity or awareness 

training (general training on language and 

assistance) 

Provide disability specific training for 

volunteers as appropriate for the given 

event 

 

1.3 Provide on-site venue training to ensure volunteers have adequate knowledge about the venue to direct athletes and event 

goers to key locations  

 

- Who should deliver this information: Team leader 

- Where should it be delivered: At event venue 

- When should it be delivered: Pre-event during volunteer training 

- What information should be included: Registration, washrooms, medical stations, athlete areas, evacuation procedures, venue 

specific hazards, emergency protocols 

Evidence from the literature 

 

The goal of the on-site training 

sessions was to introduce the 

volunteers to the Venues in which 

 



  

 

208 
 

they would be working during the 

event. Unlike the other three types of 

training offered by TOROC’s 

Volunteer Department, these training 

sessions were run by the team 

managers for the venue concerned 

(Chanavat & Ferrand, 2010). 

Evidence from interviews Volunteers must have the knowledge 

of the venue to direct athletes to key 

locations (registration, washrooms, 

etc.). 

Volunteers need the knowledge to direct 

spectators at the venue and answer athlete 

questions. 

Recommendations provided by 

consensus panel 

On-site venue training ensures 

volunteers feel competent and 

confident in their assigned role. 

Venue training provides a dry run for the day of 

the event. This helps volunteers get acquainted 

with the venue, transit, where to park, where to 

enter and where to report on their first shift etc.. 

 

What information/strategies should be included to help facilitate quality participation for volunteers during training? 

 

2.1 Conduct a needs analysis prior to training to identify volunteer roles and how many volunteers need to be recruited 

 

- Who should deliver this information: Organizing committee  

- When to conduct: Before volunteer recritument begins during initial planning phase 

- What information should be included: Strategic decisions need to be made on the approach to training delivery for each of the 

modules that will be utilized (In person/classroom, online, or a blended approach), in addition to the number of volunteers 

needed for the event and the specific roles that need to be fulfilled 

Evidence from the literature 

 

Conduct a needs analysis prior to 

training commences, select learning 

objectives and learning strategies 

(Benson et al., 2013). 

Bowdin et al. (2012) suggest that a 

training needs analysis to be conducted 

in order to ‘determine the gap between 

the current performance of staff and 

volunteers and their desired 

performance [and then to] determine 
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whether the training taking place is 

adequate and whether any training 

needs are not being met. 

Evidence from interviews A surplus of volunteers can lead to 

volunteers feeling undervalued. 

Alternatively, too few volunteers can 

cause individuals to be overwhelmed 

with their roles. Therefore, important to 

know how many volunteers are needed 

for each role. 

 

Recommendations provided by 

consensus panel 

Conducting a needs analysis in the 

initial planning phase can enhance the 

success of the event and volunteer 

satisfaction if done strategically.  

 

Value volunteers’ time by ensuring that 

committee is organized, and training is 

concise. 

 

 

2.2. Deliver training through various modes to support a variety of learning styles 

 

- Who should deliver this information: Organizing committee/team leaders/athletes/sport officials 

- Where should it be delivered: Online/in-person hybrid → also provide training materials that can be reviewed after initial 

training sessions 

- When should it be delivered: General training, job-specific training, and venue-specific training 

- What information should be included: [breakdown of training specifics] 

Evidence from the literature 

 

Training should be flexible to adapt to 

each learners learning style/needs 

(Burke & Hutchins, 2008) 

 

Evidence from interviews Different modes of delivery to support 

a variety of learning styles. 

Provide resources that can be reviewed 

by volunteers after the training 

sessions. 
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Recommendations provided by 

consensus panel 

Social media a big driver so self-

directed modules including videos can 

be helpful for pre-event training. Allow 

volunteers to do the basics at their own 

pace. 

 

Having athletes or sport officials 

participate in the delivery of training 

may help motivate the volunteers and 

connects volunteers to the purpose of 

the event. 

 

2.3 Provide role-specific training to ensure volunteers are competent in their role 

 

- Who should deliver this information: Team leader 

- Where should it be delivered: In person 

- When should it be delivered: Pre-event during role-specific training 

- What information should be included: Job duties, expectations, problem solving scenario’s.  

 

Evidence from the literature 

 

Training content needs to be relevant to 

actual job duties (Leigh et al., 2013; 

Benson et al., 2013) 

Volunteers are more satisfied with the 

event if they feel they were successful 

in their role (Costa et al., 2006) 

Evidence from interviews Provide job-specific training so 

volunteers know their role and are 

prepared for the event. 

Having practice situations during job-

specific training will allow volunteers 

to feel more confident in their role.  

 

Recommendations provided by 

consensus panel 

Value volunteers’ time by ensuring that 

training is relevant to the volunteer role. 

 

 

2.4 Engage volunteers in interactive activities with other volunteers throughout training 

 

- Who should deliver this information: Experienced volunteers (volunteer-led model) 

- Where should it be delivered: In-person 
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- When should it be delivered: During job-specific training 

- What information should be included: problem solving activities, going through potential scenario’s (Table top exercises) 

 

Evidence from the literature 

 

Use interactive activities 

during training to encourage 

participation and collaboration 

among volunteers and paid 

staff (Burke & Hutchins, 

2008, Costa et al., 2006) 

Costa et al. (2006) support 

volunteer led model --> 

opportunity to share past 

experiences and expertise as a 

volunteer 

Creating a sense of 

community among volunteers 

helps increase their 

satisfaction with the event 

(Wilks et al., 2015) 

Evidence from interviews Allows new and experienced 

volunteers a chance to share 

experiences and learning 

opportunities --> cater to 

spectrum of volunteers 

Having experienced 

volunteers lead training 

(volunteer led model) 

 

Practicing problem-solving 

situations during training 

without pressure of the event.   

Recommendations provided 

by consensus panel 

Provide interactive/situational 

learning activities during 

training to provide practical 

application of skills.  

 

“Table Top Exercises” -

simulate crisis type scenarios, 

and have the volunteers 

practice and demonstrate their 

knowledge of certain policies 

and procedures using realistic 

situations that will likely 

happen during the event. This 

will provide volunteers with 

the confidence to handle 

tougher situations on their 

own. 

 

Creating a “team” 

environment enhances sense 

of community among 

volunteers. It is important 

volunteers know who they are 

working with and who to turn 

to for direction. 

Group experienced athletes 

with first time athletes to help 

facilitate group learning.  

 

Acknowledge experienced 

volunteers as champions that 

can help the new volunteers 

get up to speed quickly and be 

a source of support if they 

have questions at event-time. 



  

 

212 
 

 

2.5 Show volunteers they are appreciated and valued 

 

- Who should deliver this information: Organizing committee, team leaders, athletes 

- How should it be delivered: High fives at the end of a volunteers shift, emphasize the importance of volunteers for the success 

of the event during training and in a post-event follow up message, provide functional rewards (e.g., uniforms, food, coffee, 

ability to attend events on their time off) 

- When should it be delivered: Throughout the event and post-event (Not time bound) 

Evidence from the literature 

 

When volunteers have an 

understanding of their impact and feel 

appreciated, they are more likely to 

continue volunteering in the future 

(Burks & Hutchins, 2008) 

 

Evidence from interviews It is important for athletes and event 

organizers members to verbalize their 

appreciation for volunteers.  

 

Can show appreciation by providing 

snacks/beverages during training 

sessions. 

Recommendations provided by 

consensus panel 

Show appreciation/recognition of 

volunteer efforts/services -- this can be 

done by providing ample food, coffee, 

water as well as uniforms for example. 

 

 

 

 

 

 

What information/strategies should be included to help facilitate quality participation for volunteers during the event? 
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3.1 Clearly communicate event schedule, assigned roles, and expectations to volunteers 

 

- Who should deliver this information: Organizing committee, team leaders 

- Where should it be delivered: Online 

- When should it be delivered: Day’s leading up to the event 

- What information should be included: When/where they are needed, role and responsibilities, work timetable 

 

Evidence from the literature 

 

Each department was responsible for 

drawing up work timetables for its 

volunteers, with the Volunteer 

Department playing a steering role. As 

well as managing the scheduling and 

rostering phase, each department was 

also responsible for their own 

communication policy and for 

managing any changes that became 

necessary (Chanavat & Ferrand, 2010) 

 

Evidence from interviews Knowing when and where volunteers 

need to be to help plan 

accommodations, travel, etc.  

 

Recommendations provided by 

consensus panel 

Provide a clear role and clear schedule 

for event days as early as possible. 

Develop volunteer job descriptions by 

role to outline what is expected at the 

time a volunteer offer is made. 
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3.2 Provide volunteers with a list of contacts to turn to for questions or concerns 

 

- Who should deliver this information: Organizing committee and team leaders 

- Where should it be delivered: Online/in-person.  

- When should it be delivered: Prior to event/during training 

- What information should be included: Organization pyramid of who to contact for different situations. This includes names 

and phone numbers for venue team members. 

 

Evidence from the literature 

 

Peer and supervisory support enhances 

volunteer satisfaction (Burks & 

Hutchins, 2008). 

 

Evidence from interviews Having a clear indication on who to go to 

for direction/clarification/or questions. 

 

Recommendations provided by 

consensus panel 

Provide volunteers with a list of contacts 

and contact phone numbers in case of 

emergencies or questions. 

Develop rapport between volunteers and 

those in charge during training and have 

a leader that is there to support them. 

 

 

What information/strategies should be included to help facilitate the transfer of volunteer services? 

4.1 Highlight the impact and value of volunteers for the success of the event 

 

- Who should deliver this information: Organizing committee, team leaders, and athletes 

- Where should it be delivered: In-person and through electronic communications 

- When should it be delivered: Throughout the entire event and post-event  

- What information should be included/how should it be disseminated: High fives at the end of a volunteers shift, emphasize the 

importance of volunteers for the success of the event during training and in a post-event follow up message, provide functional 

rewards (e.g., uniforms, food, coffee, ability to attend events on their time off) 
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Evidence from the 

literature 

 

Ensure volunteers are aware 

of their importance to the 

success of the event to aid 

in volunteer retention 

(Chanavat, 2010) 

Volunteers at the 2012 

Olympic and Paralympic 

games noted appreciation 

gifts and recognition 

contributed to positive 

experiences (Wilks, 2014). 

Volunteers must be nurtured 

after the event in order to 

ensure their skills and 

expertise can be called upon 

again in the future 

(Chanavat, 2010) 

Evidence from interviews Highlight impact and value 

of volunteers during 

volunteering. 

 

A chance to give feedback 

to event organizers and 

make connections for future 

events.  

 

 

Recommendations 

provided by consensus 

panel 

Appreciation of volunteers 

is critical for volunteers to 

return. 

Have an on-venue 

suggestion box for 

volunteers to provide 

anonymous feedback to the 

event organizers. 

 

 

4.2 Deliver training content in a manner that highlights learned skills as skills that can be transferable to other disciplines 

 

- Who should deliver this information: Event organizers, team leaders 

- Where should it be delivered: Online/in-person 

- When should it be delivered: Throughout all training, specifically during job-specific training 

- What information should be included: Place an emphasis on the transferrable skills taught during training/learned throughout 

the event (e.g., customer service skills etc.), provide certificates of completion, recommend volunteers to update their CV’s 

with their volunteer work 

 

Evidence from the literature 

 

Provide practical skills that can be utilized 

outside of specific volunteer experience. 

Developing a volunteer’s sense of worth 

and sense of responsibility are strategic 

ways in which managers can cultivate 
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Ex. Customer Service (Burke & Hutchins, 

2008) 

loyalty and thereby avoid having to repeat 

the recruitment process (Chamavat & 

Ferrand, 2010) 

Evidence from interviews Content should be delivered with potential 

to offer professional development 

opportunities --> in a manner that 

emphasizes skill transfer (Benson et al., 

2013) 

 

Recommendations provided by 

consensus panel 

Present training content as being valuable 

both during the event, and in their 

professional lives in the future.  Best 

practices can include certificates of 

completion provided to volunteers.  

Successful completion of all required 

training.  Successful completion of all 

scheduled shifts and recommend 

volunteers update their CVs with their 

volunteer work. 

Volunteer hours from the event can also 

credited to youth if they have a 

requirement for high school etc.    

 

4.3 Create a volunteer database that can be draw upon for future events 

 

- Who should deliver this information: Event organizers 

- How should this information be disseminated: Post-event follow-up email. Can conduct an evaluation of the volunteer 

experience including their training and have them consent to be contacted for future events if interested 

- Who should keep this information:  

- What information should be included: First and last names of volunteers, email addresses, intention to continue to volunteer for 

the organization and/or future sport events 

 

Evidence from the literature 

 

Training evaluation reflects best 

practice if one is seeking to measure 
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learning outcomes and training transfer 

(Benson et al., 2013) 

Recommendations provided by 

consensus panel 

A master list of previous volunteers can 

ease the recruitment process and 

contribute to a volunteer transfer/legacy 

 

 

4.4 Communicate with organizations who may benefit from a volunteer legacy 

 

- Who should deliver this information: Organizing committee 

- Where should it be delivered: Electronically (e.g., email) 

- When should it be delivered: Coordinate with other organizations prior and post-event to see who would benefit from a 

volunteer pool 

- What information should be included: Information about local opportunities and how to get involved (e.g., organization 

contact information) 

Evidence from the 

literature 

 

Pre-or post-event 

coordination and 

communication with 

organizations who may 

benefit most from a volunteer 

legacy (Benson et al., 2013) 

Lack of transfer planning (pre 

or post event) results in a 

missed legacy opportunity 

(Benson et al., 2013) 

 

Evidence from interviews Volunteers want to know 

about local opportunities so 

they can stay involved.  

Volunteer interviewees noted 

a lack of follow-up 

communicated from Games 

committee. 

 

Recommendations provided 

by consensus panel 

Follow-up post-Games to 

provide local or future 

volunteer opportunities. 

Distribute a post-event 

volunteer engagement survey 

and adjust accordingly based 

on feedback to improve 

future events. 

Event organizers could 

develop a volunteer 

newsletter to promote 

upcoming events and keep 
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volunteers engaged with the 

organization. 



1 
 

Appendix I 

Consensus Panel Feedback Survey 

Section 1 – Introduction and Consent 

This survey presents the first draft of the recommendations for training disability sport event 

volunteers. The following recommendations have been altered to reflect the discussions held in 

our last panel meeting. The purpose of this survey is to ensure we all agree on the set of 

recommendations and each recommendation contains the appropriate information. 

 

By clicking "Next" to begin the survey, you are consenting to participate. 

 

Thank you for your time! 

 

Section 2 – Name 

Please enter your first and last name. 

[textbox] 

Section 3 – Training Recommendations  

Recommendation #1: Screen volunteers prior to training to ensure they are placed in roles 

in which they will enjoy and succeed in. 

 

Who should deliver this information: Organizing committee.  

 

Where should it be delivered: Electronically (e.g., online application portal). 

 

When should it be delivered: During volunteer recruitment. 

 

What information should be included: Volunteer skills, certifications, potential roles in which 

they would be interested in, intentions to volunteer, accessibility needs. 

 

Example Question(s): What motivated you to volunteer for this event?; If you could do any role, 

where do you see yourself? 

 

Note: Important to consider volunteers with diverse needs and experiences (i.e., disability status, 

accommodations). 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 
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o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

Recommendation #2: Educate volunteers about disability and how to effectively interact and 

communicate with diverse athletes. 

 

Who should deliver this information: Persons with lived experience of disability (e.g., athlete or 

former athlete). 

 

Where should it be delivered: In-person or through an online module. Provide a summary 

handout for volunteers to review on their own time. 

 

When should it be delivered: During general orientation training. More in depth training may be 

provided during job-specific training for volunteers that primarily interact with athletes. 

 

What information should be included: General knowledge about disability (i.e., how to approach, 

communicate, address, and interact with athletes who have diverse needs; adapted sport 

specific/event specific information; how to assist athletes with diverse needs). 

 

Note: It is important to tailor the content to represent the athlete demographic participating at 

your event. 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 
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Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

Recommendation #3: Provide on-site venue training to ensure volunteers have adequate 

knowledge about the venue and its accessibility to direct athletes and event goers to key 

locations. 

 

Who should deliver this information: Organizing committee/team leads/knowledgeable venue 

staff member(s). 

 

Where should it be delivered: At event venue (provide additional hard copy of venue map for 

volunteers to utilize during the event). 

 

When should it be delivered: Pre-event. 

 

What information should be included: Registration, washrooms, medical stations, athlete areas, 

evacuation procedures/emergency protocols, venue specific hazards, what components of the 

venue are accessible and which are not (e.g., ramps vs. stairs, accessible washrooms, elevators, 

braille in certain areas). 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  
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[textbox] 

 

Recommendation #4: Conduct a needs analysis prior to training to identify volunteer 

workforce requirements. 

 

Who should deliver this information: Organizing committee. 

 

When should it be delivered: Before volunteer recruitment begins during the initial event 

planning phase. 

 

What information should be included: Strategic decisions need to made on the approach to 

training delivery for each of the modules that will be utilized (e.g., in-person/classroom, online, 

or a blended approach), in addition to the numbers of volunteers needed for the event and the 

specific roles that need to be fulfilled. 

 

Example content to include: Number of volunteers needed, roles that need to be fulfilled and job 

descriptions/expectations (identify who needs what training), hours of commitment needed, 

certifications or parameters for volunteers (e.g., vulnerable sector check, drivers license), past 

volunteers who can potentially serve as team leaders, athletes or former athlete representatives 

who can assist with training. Create an emergency plan in the event of volunteer illness, absence 

and/or injury.  

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 
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Recommendation #5: Deliver training through various modes to support a variety of 

learning styles. 

 

Who should deliver this information: Anyone responsible for delivering training (e.g., organizing 

committee/team leaders/athletes/sport officials/hired third party companies). 

 

Where should it be delivered: In-person or online. Provide training handouts that can be 

reviewed after initial training sessions. 

 

When should it be delivered: During general training, job-specific training, and venue-specific 

training. 

 

What information should be included: Elements of general training often include event history, 

sports included in the event, general information about disability and how to interact and 

communicate with athletes who have diverse needs, information about the venue/key sites, venue 

team structure, accreditation, policies, procedures and codes of conduct. Job specific training 

prepares each team member to perform their assigned task during the event. This training 

typically includes information about the job, specific duties, expectations, potential scenarios that 

may arise and practical skills training. Venue-specific training covers details on the venue site 

and layout, the venue team, key roles and responsibilities, safety and emergency procedures, and 

accessibility. Venue-specific training includes a tour of the venue highlighting accessible spaces, 

specific safety hazards, evacuation procedures etc. 

 

Note. Some volunteers may receive a combined session of job-specific training and venue-

specific training if they hold certain roles (e.g., field of play positions). 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 
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Recommendation #6: Provide job-specific training to ensure volunteers are competent in 

their roles. 

 

Who should deliver this information: Team leaders. 

 

Where should it be delivered: In-person. 

 

When should it be delivered: Pre-event during job-specific training. 

 

What information should be included: Job duties and expectations. Provide problem solving 

activities and go through potential scenario's that may arise on the job. 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

 

Recommendation #7: Include interactive activities throughout training to encourage 

collaboration and shared learning among volunteers.  

 

Who should deliver this information: Experienced volunteers (volunteer-led model). 

 

Where should it be delivered: In-person. 

 

When should it be delivered: During job-specific training. 

 

What information should be included: problem-solving activities, going through potential 

scenarios that may occur during the event. 
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Example(s): Partner experienced volunteers with newer volunteers, table-top exercises. 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

Recommendation #8: Frequently show volunteers they are appreciated and valued. 

 

Who should deliver this information: Event CEO, organizing committee, experienced volunteers 

(e.g., team leaders), athletes, sponsors, mascots, coaches. 

 

Where should it be delivered: Any mode possible, including in-person and through electronic 

communications. 

 

When should it be delivered: Throughout all components of the event, including pre-event, 

during, and post event - always! 

 

What information should be included/how should it be disseminated: Ask general interest 

questions about the volunteers' experience/day. Provide information about future volunteer 

opportunities. Recognize the volunteers' dedication and hard work. Provide things that encourage 

networking among volunteers. 

 

Example(s): Include appreciating volunteers as an expectation in the code of conduct for athletes 

and coaches. Provide volunteers with an accredited name tag, event swag and/or pins for 

exchange between volunteers and staff (e.g., use pins to make a special note of 

accomplishments). Provide other functional rewards (e.g., unifroms, food, coffee, opportunity to 

attend events on their off time). Give high fives at the end of a volunteers shift. Have a 
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"volunteer only" space where volunteers can take meals and breaks. Hold a social event for team 

leaders to show appreciation and recognition of their hard work and dedication to the event. 

 

Example statement: "Thank you! You are doing a great job. We couldn’t do this without you." 

 

Example questions to ask: How was your day?; Did you meet anybody new?; Would you like me 

to introduce you to anyone you haven't met yet?; Are you enjoying the event?; Are you 

interested in continuing to volunteer for these events? 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

Recommendation #9: Clearly communicate event schedule, assigned roles, and expectations 

to volunteers. 

 

Who should deliver this information: Organizing committee, team leaders. 

 

Where should it be delivered: Online. 

 

When should it be delivered: As early as possible. 

 

What information should be included: Role and responsibilities, when/where they are needed, 

work timetable. 

 

Example(s): Provide an information sheet with role descriptions, supply volunteers with their 

work timetable via an online portal, post daily competition schedule in volunteer work-break 

area. 
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This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

 

Recommendation #10: Provide volunteers with a list of contacts to turn to for questions or 

concerns during the event. 

 

Who should deliver this information: Organizing committee and team leaders. 

 

Where should it be delivered: In-person and/or online. 

 

How should it be delivered: In person by a team leader, online via event portal or email, in work-

break area, and hard copy call list for each individual volunteer (*accessible copy for diverse 

communication styles). 

 

When should it be delivered: Prior to event/during training. 

 

What information should be included: Organization pyramid of who to contact for different 

situations. This includes names and phone numbers for venue team members, who to contact in 

cases of illness, absence, emergencies, and/or job-specific or venue-specific questions. 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 
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o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

Recommendation #11: Seize the moment. (A) Engage organizations who may benefit from a 

volunteer legacy in advance of the event. (B) Work collaboratively to create opportunities 

for local organizations to interact with volunteers during the event. 

  

11.1(A) Who should deliver this information: The organizing committee should communicate 

with local organizations with the expectation that these organizations will be responsive and 

engaged in the event.  

  

11.2(A) Where should it be delivered: Contact local organizations via email or telephone.  

  

11.3(A) When should it be delivered: Coordinate with other organizations prior to the event to 

see who would benefit from a trained volunteer pool. 

  

11.4(A) What information should be included: Offer the opportunity for local sport organizations 

to recruit volunteers through the event. 

  

11.5(A) Example strategies: Event organizers can coordinate network opportunities for 

organizations to meet volunteers and invite them to engage (e.g., meet and greet);  Event 

organizers can invite organizations to be present at the event to meet volunteers; Organizers and 

local organizations can develop a communal calendar of future events and refer volunteers as 

needed 

  

11.1(B) Who should deliver this information: A local representative or knowledgeable member 

of the event organizing committee should communicate with volunteers about future 

opportunities. 

 

11.2(B) Where should it be delivered: Interact with volunteers in person at the event and follow-

up with potential opportunities electronically (e.g., email). 

  

11.3(B) When should it be delivered: Provide opportunities to volunteers during the event. 

Follow-up with interested volunteers with post-event. 
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11.4(B)What information should be included: Information about local opportunities and how to 

get involved (e.g., organization contact form). 

  

11.5(B) Example strategies: Organizers and team leads can facilitate discussion about future 

opportunities and encourage volunteers during volunteer interaction;Designate a knowledgeable 

workforce member who knows the local landscape to refer throughout the event. 

  

Note: Master databases are not recommended for the transfer of volunteers because:  

- Need a provincial database to house information which can be difficult to effectively transfer 

knowledge from event to event 

- A designated organization is required to oversee the database 

- Must be mindful of collecting such data as it must be use appropriately 

  

Instead, you can leverage social media networks; however, they likely need to be volunteer-led 

and supervised by the organizing committee to ensure accurate information is being conveyed. 

 

This recommendation is a best practice and should be included in the final guideline. 

o I agree 

o I somewhat agree 

o I disagree 

This recommendation is clearly stated 

o I agree 

o I somewhat agree 

o I disagree 

Do you agree with all of the content provided in this recommendation?  

o I agree 

o I somewhat agree 

o I disagree 

In the box below, please enter any comments you have/changes you think are necessary for this 

recommendation.  

[textbox] 

Do you like the formatting of this recommendation? How could it be improved? 

[textbox] 

Section 4 - Removed Recommendations 

The following section outlines the recommendations that have been removed from the guidelines 

based on consensus among panel members and the project team.  
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Recommendation removed: 

 

Create a volunteer database that can be drawn upon for future events 

 

Reasoning for exclusion: Panel members expressed this can be problematic for the following 

reasons: (1) need a provincial database to house this information which will most likely lead to 

difficulty when transferring knowledge from event to event, (2) need a designated organization 

to be in charge of this database, (3) must be mindful of collecting this data as full consent is 

required and it should be used appropriately. Ultimately it was noted that this approach 

complicates the process of transferring volunteers. 

 

Do you agree with the removal of this recommendation?  

o Yes 

o Somewhat 

o No 

Please provide any comments based on your answer. 

[textbox] 

 

Recommendation removed: 

 

Deliver training content in a manner that highlights learned skills as skills that can be 

transferable to other disciplines 

 

Reasoning for exclusion: Panel members expressed this is really only important for certain 

volunteers and not all (i.e., younger volunteers) 

 

Do you agree with the removal of this recommendation?  

o Yes 

o Somewhat 

o No 

Please provide any comments based on your answer. 

[textbox] 

 

Recommendation removed: 

 

Consult athletes' views and opinions in the planning and execution of volunteer training 

 



  

 

231 
 

Reasoning for exclusion: We incorporated this theme throughout components of other 

recommendations to ensure athletes are appropriately involved throughout the training process. 

For example, recommendation #2 (Educate volunteers about disability and how to effectively 

interact and communicate with diverse athletes.) and #5 (Deliver training through various modes 

to support a variety of learning styles.) both include athletes as key individuals to deliver the 

recommended information. 

 

Do you agree with the removal of this recommendation?  

o Yes 

o Somewhat 

o No 

Please provide any comments based on your answer. 

[textbox] 

 

Section 5 – Final remarks 

 

If you have any final comments about the recommendations, please provide them here. 

 

[textbox] 

 

 

Section 6 – Conflict of Interest 

 

When creating guidelines of any type, it is important to be open about the process. Therefore, we 

need to disclose information regarding any personal or professional benefit panel members may 

experience from developing and/or using the guidelines. Please select any of the following that 

may apply to you: 

o I will gain personally from the guidelines/being involved in its development (e.g., 

income, honorarium) 

o I will gain professionally from the guidelines/being involved in its development (e.g., my 

organization will gain credibility for using these guidelines, publications) 

o I will not benefit professionally or personally from these guidelines 
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Appendix J 

Knowledge-User Feedback Surveys 

Week 1 Survey 

Section 1 – Demographic Information 

1. Please indicate to which group you associate with in the disability sport sector. Select any 

that apply.  

o Athlete  

o Volunteer  

o Sport administrator  

o Researcher 

o Other [open textbox] 

2. What is your age in years? 

[drop down menu 0-100] 

3. What is your gender? 

o Woman  

o Man  

o Non-binary  

o Other  

o Prefer not to specify  

4. What are the ethnic or cultural origins on your ancestors?  

For the purpose of this survey, this self-identification is intended to capture your  

 ancestry, which may be different from your citizenship, birthplace, language, or culture. 

 If you are of mixed descent, please indicate this by checking off all that apply. If your 

 self-identification (or part of it) does not appear in this list, please specify under “prefer 

 to self-identify as”.  

o African/Black (includes African-American, African-Canadian, Afro-Caribbean, 

etc.)  

o Arab 

o East Asian 

o European/Non-white  

o European/White 

o Filipina/Filipino 

o Indigenous from within North America  

o Indigenous from outside North America 

o Latin, South or Central American 

o South Asian (including Indian sub-continent, Indo-Caribbean, Indo-African, Indo-

Fijian, West-Indian) 

o Southeast Asian 
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o West Asian 

o Prefer to self-identify as: [text box] 

o Prefer not to disclose  

5. Do you identify as a person living with a disability? That is, a person living with a 

physical, intellectual, or developmental impairment that may affect your ability to do 

activities or participate across different life situations. 

o Yes 

o No 

o Prefer not to disclose 

6. What is the highest level of education you have completed?  

o Less than high school 

o High school 

o Some college (no degree) 

o College degree 

o Some university (no degree) 

o University – Bachelor-level Degree (BA, BSc, etc.) 

o University – Master-level degree (MS, MA, etc.) 

o University – Doctorate-level degree (Ph.D.) 

o University – Professional Post-Graduate (M.D., etc.) 

o I do not wish to answer 

7. In which Province or Territory do you live? 

o Alberta 

o British Columbia 

o Manitoba 

o New Brunswick 

o Newfoundland and Labrador 

o Northwest Territories 

o Nova Scotia 

o Nunavut 

o Ontario 

o Prince Edward Island  

o Quebec 

o Saskatchewan 

o Yukon 

 

Section 2 – Recommendations  

You will now be asked questions about the recommendations for training disability sport event 

volunteers. The drafted recommendations are shown below.  

Recommendation: Conduct a needs analysis prior to training to identify volunteer 

workforce requirements. 
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Who should deliver this information: Organizing committee. 

 

When should it be delivered: Before volunteer recruitment begins during the initial event 

planning phase. 

 

What information should be included: Strategic decisions need to made on the approach to 

training delivery for each of the modules that will be utilized (e.g., in-person/classroom, online, 

or a blended approach), in addition to the numbers of volunteers needed for the event and the 

specific roles that need to be fulfilled. 

 

Example content to include: Number of volunteers needed, roles that need to be fulfilled and job 

descriptions/expectations (identify who needs what training), hours of commitment needed, 

certifications or parameters for volunteers (e.g., vulnerable sector check, drivers license), past 

volunteers who can potentially serve as team leaders, athletes or former athlete representatives 

who can assist with training. Create an emergency plan in the event of volunteer illness, absence 

and/or injury.  

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Recommendation: Screen volunteers prior to training to ensure they are placed in roles in 

which they will enjoy and succeed in. 

 

Who should deliver this information: Organizing committee.  

 

Where should it be delivered: Electronically (e.g., online application portal). 

 

When should it be delivered: During volunteer recruitment. 

 

What information should be included: Volunteer skills, certifications, potential roles in which 

they would be interested in, intentions to volunteer, accessibility needs. 
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Example Question(s): What motivated you to volunteer for this event?; If you could do any role, 

where do you see yourself? 

 

Note: Important to consider volunteers with diverse needs and experiences (i.e., disability status, 

accommodations). 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Recommendation: Clearly communicate event schedule, assigned roles, and expectations to 

volunteers. 

 

Who should deliver this information: Organizing committee, team leaders. 

 

Where should it be delivered: Online. 

 

When should it be delivered: As early as possible. 

 

What information should be included: Role and responsibilities, when/where they are needed, 

work timetable. 

 

Example(s): Provide an information sheet with role descriptions, supply volunteers with their 

work timetable via an online portal, post daily competition schedule in volunteer work-break 

area. 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 
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o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Open-ended question: How could these recommendations be improved?  

 

Thank you for taking the time to participate in this survey! 
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Week 2 Survey 

Recommendation: Educate volunteers about disability and how to effectively interact and 

communicate with diverse athletes. 

 

Who should deliver this information: Persons with lived experience of disability (e.g., athlete or 

former athlete). 

 

Where should it be delivered: In-person or through an online module. Provide a summary 

handout for volunteers to review on their own time. 

 

When should it be delivered: During general orientation training. More in depth training may be 

provided during job-specific training for volunteers that primarily interact with athletes. 

 

What information should be included: General knowledge about disability (i.e., how to approach, 

communicate, address, and interact with athletes who have diverse needs; adapted sport 

specific/event specific information; how to assist athletes with diverse needs). 

 

Note: It is important to tailor the content to represent the athlete demographic participating at 

your event. 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

 

Recommendation: Provide on-site venue training to ensure volunteers have adequate 

knowledge about the venue and its accessibility to direct athletes and event goers to key 

locations. 

 

Who should deliver this information: Organizing committee/team leads/knowledgeable venue 

staff member(s). 
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Where should it be delivered: At event venue (provide additional hard copy of venue map for 

volunteers to utilize during the event). 

 

When should it be delivered: Pre-event. 

 

What information should be included: Registration, washrooms, medical stations, athlete areas, 

evacuation procedures/emergency protocols, venue specific hazards, what components of the 

venue are accessible and which are not (e.g., ramps vs. stairs, accessible washrooms, elevators, 

braille in certain areas). 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

Recommendation: Provide job-specific training to ensure volunteers are competent in their 

roles. 

 

Who should deliver this information: Team leaders. 

 

Where should it be delivered: In-person. 

 

When should it be delivered: Pre-event during job-specific training. 

 

What information should be included: Job duties and expectations. Provide problem solving 

activities and go through potential scenario's that may arise on the job. 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 
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Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 
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Week 3 Survey 

Recommendation: Deliver training through various modes to support a variety of learning 

styles. 

 

Who should deliver this information: Anyone responsible for delivering training (e.g., organizing 

committee/team leaders/athletes/sport officials/hired third party companies). 

 

Where should it be delivered: In-person or online. Provide training handouts that can be 

reviewed after initial training sessions. 

 

When should it be delivered: During general training, job-specific training, and venue-specific 

training. 

 

What information should be included: Elements of general training often include event history, 

sports included in the event, general information about disability and how to interact and 

communicate with athletes who have diverse needs, information about the venue/key sites, venue 

team structure, accreditation, policies, procedures and codes of conduct. Job specific training 

prepares each team member to perform their assigned task during the event. This training 

typically includes information about the job, specific duties, expectations, potential scenarios that 

may arise and practical skills training. Venue-specific training covers details on the venue site 

and layout, the venue team, key roles and responsibilities, safety and emergency procedures, and 

accessibility. Venue-specific training includes a tour of the venue highlighting accessible spaces, 

specific safety hazards, evacuation procedures etc. 

 

Note. Some volunteers may receive a combined session of job-specific training and venue-

specific training if they hold certain roles (e.g., field of play positions). 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 
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Recommendation: Include interactive activities throughout training to encourage 

collaboration and shared learning among volunteers.  

 

Who should deliver this information: Experienced volunteers (volunteer-led model). 

 

Where should it be delivered: In-person. 

 

When should it be delivered: During job-specific training. 

 

What information should be included: problem-solving activities, going through potential 

scenarios that may occur during the event. 

 

Example(s): Partner experienced volunteers with newer volunteers, table-top exercises. 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Recommendation: Provide volunteers with a list of contacts to turn to for questions or 

concerns during the event. 

 

Who should deliver this information: Organizing committee and team leaders. 

 

Where should it be delivered: In-person and/or online. 

 

How should it be delivered: In person by a team leader, online via event portal or email, in work-

break area, and hard copy call list for each individual volunteer (*accessible copy for diverse 

communication styles). 

 

When should it be delivered: Prior to event/during training. 
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What information should be included: Organization pyramid of who to contact for different 

situations. This includes names and phone numbers for venue team members, who to contact in 

cases of illness, absence, emergencies, and/or job-specific or venue-specific questions. 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

 

Open-ended question: How could these recommendations be improved? 

 

Thank you for taking the time to participate in this survey! 
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Week 4 Survey 

 

Recommendation: Frequently show volunteers they are appreciated and valued. 

 

Who should deliver this information: Event CEO, organizing committee, experienced volunteers 

(e.g., team leaders), athletes, sponsors, mascots, coaches. 

 

Where should it be delivered: Any mode possible, including in-person and through electronic 

communications. 

 

When should it be delivered: Throughout all components of the event, including pre-event, 

during, and post event - always! 

 

What information should be included/how should it be disseminated: Ask general interest 

questions about the volunteers' experience/day. Provide information about future volunteer 

opportunities. Recognize the volunteers' dedication and hard work. Provide things that encourage 

networking among volunteers. 

 

Example(s): Include appreciating volunteers as an expectation in the code of conduct for athletes 

and coaches. Provide volunteers with an accredited name tag, event swag and/or pins for 

exchange between volunteers and staff (e.g., use pins to make a special note of 

accomplishments). Provide other functional rewards (e.g., unifroms, food, coffee, opportunity to 

attend events on their off time). Give high fives at the end of a volunteers shift. Have a 

"volunteer only" space where volunteers can take meals and breaks. Hold a social event for team 

leaders to show appreciation and recognition of their hard work and dedication to the event. 

 

Example statement: "Thank you! You are doing a great job. We couldnt do this without you." 

 

Example questions to ask: How was your day?; Did you meet anybody new?; Would you like me 

to introduce you to anyone you haven't met yet?; Are you enjoying the event?; Are you 

interested in continuing to volunteer for these events? 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 
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o Somewhat Disagree 

o Strongly Disagree 

 

 

Recommendation: Seize the moment.  

(A) Engage organizations who may benefit from a volunteer legacy in advance of the event.  

  

Who should deliver this information: The organizing committee should communicate with local 

organizations with the expectation that these organizations will be responsive and engaged in the 

event.  

  

Where should it be delivered: Contact local organizations via email or telephone.  

  

When should it be delivered: Coordinate with other organizations prior to the event to see who 

would benefit from a trained volunteer pool. 

  

What information should be included: Offer the opportunity for local sport organizations to 

recruit volunteers through the event. 

  

Example strategies: Event organizers can coordinate network opportunities for organizations to 

meet volunteers and invite them to engage (e.g., meet and greet);  Event organizers can invite 

organizations to be present at the event to meet volunteers; Organizers and local organizations 

can develop a communal calendar of future events and refer volunteers as needed 

  

(B) Work collaboratively to create opportunities for local organizations to interact with 

volunteers during the event. 

 

Who should deliver this information: A local representative or knowledgeable member of the 

event organizing committee should communicate with volunteers about future opportunities. 

 

Where should it be delivered: Interact with volunteers in person at the event and follow-up with 

potential opportunities electronically (e.g., email). 

 

When should it be delivered: Provide opportunities to volunteers during the event. Follow-up 

with interested volunteers with post-event. 

 What information should be included: Information about local opportunities and how to get 

involved (e.g., organization contact form). 

  

Example strategies: Organizers and team leads can facilitate discussion about future 

opportunities and encourage volunteers during volunteer interaction;Designate a knowledgeable 

workforce member who knows the local landscape to refer throughout the event. 

  

Note: Master databases are not recommended for the transfer of volunteers because:  

- Need a provincial database to house information which can be difficult to effectively transfer 

knowledge from event to event 

- A designated organization is required to oversee the database 
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- Must be mindful of collecting such data as it must be use appropriately 

  

Instead, you can leverage social media networks, however, they likely need to be volunteer-led 

and supervised by the organizing committee to ensure accurate information is being conveyed. 

 

This recommendation is clearly stated. 

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Do you agree with all of the content provided in this recommendation?  

o Strongly Agree 

o Somewhat Agree 

o Neither Agree nor Disagree 

o Somewhat Disagree 

o Strongly Disagree 

 

Open-ended question: How could these recommendations be improved? 

Thank you for taking the time to participate in this survey! 

 

  

  
  
 

 

 

 

 


