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Grade 7 History  

 

8 Lessons 

 

Irish Immigration to Canada till 1850 

 

 

By Leah Evans and Renee Faubert  

 

Irish Immigration to Canada  

 

These 8 lessons will consist of a brief history of Irish Immigration to Canada, as a means for 

students to understand the themes of immigration as a whole in Canada in the 19th century. 

Using the Big Six Historical Thinking Concepts, it will begin with an examination of the conflict 

within Ireland and move forward to the potato famine that caused emigration from the country. 

The lessons will continue touching on the conditions of the ships, and the sickness and death that 

came with their arrival. The lessons will end with a summative assignment on commemoration 

and celebration of these groups, that is introduced in the third lesson and presented to the class in 

the last. The end lessons will also consist of how the Irish in Canada are celebrated today and 

where students can go to find out more information.  

 

 

 

 

 

 

 

 

 

 

 

 

 



Curriculum: 

Grade 7 History, Strand B: Canada, 1800-1850: Conflict and Challenges  

 

Expectation: B1. Application: Change and Challenges  

 

Specific Expectations: 

 

B1.1, Analyse social and political values and significant aspects of life for some different groups 

in Canada between 1800 and 1850 (e.g., ways of life in frontier forts, in some new settlements in 

the bush, on First Nations reserve; living conditions for different classes in industrializing cities; 

attitudes towards Irish immigrants, African Canadians, Metis; attitudes of political elites and 

groups seeking political reform), and assess similarities and differences between these values 

and aspects of life and those in eighteenth century Canada (e.g., with reference to improvements 

in access to education; changes in attitudes towards slavery or political elites; changes resulting 

from political reform; changes in ways of life of First Nations on reserves). 

 

B1.2 Analyse some of the challenges facing individuals and/or groups in Canada between 1800 

and 1850 (e.g., war with the United States, industrialization, poor wages and working 

conditions, rigid class structure, limited political rights,  discrimination and 

segregation,religious conflict, limited access to education, influx of new immigrants, epidemics, 

transportation challenges, harshness of life on the western frontier, continuing competition for 

land and resources between First Nations/Metis and settlers) and ways in which people 

responded to those challenges (e.g., strikes, rebellion, legislation to expand access to education, 

treaties, construction of canals, mutual aid societies, work bees, quarantining immigrants).  

 

Source: The Ontario Curriculum: Social Studies Grades 1 to 6, History and Geography, Grades 7 

and 8. Ontario: Ministry of Education, 2013. pg. 135-144. www.ontario.ca/edu 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Lesson Titles: 

 

1) An Introduction to Irish History 

 

2) Should I Stay or Should I Go? A Look at Cause and Consequence 

 

3) A Rat Ran Over My Toe: Conditions of the Irish passenger ships and Starting a New Life in a 

New World (Ethical Dimensions) 

 

4) I Survived: Letters Home (Perspective)  

 

5) Doctors Report: Quarantine of Grosse Isle (Evidence)  

 

6) Art, Culture and Language: Understanding the Irish People (Significance) 

 

7) Immigrants Then and Now (Continuity and Change) 

 

8) Luck of the Irish: St. Patrick’s Day Celebrations of Now (Conclusion)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Lesson 1: Introduction 

Title:  

An Introduction to Irish History 

Time: 50 minutes 

 

Overview: 

This lesson serves as an introduction to the Irish in Canada by providing background 

information on Irish history, introducing the conflict between the Irish and the British and 

between Catholics and Protestants. This will give students a context for which to study the 

Irish in Canada. 
           

 

Learning Goal:  

 

➔ By the end of this 

lesson, students will 

be able to identify the 

differences and 

similarities between 

Catholic and 

Protestant beliefs, and 

imagine themselves in 

the shoes of an Irish 

immigrant. 

 

Curriculum Expectations:  

 

➔ B1.1 analyse social 

and political values 

and significant 

aspects of life for 

some different groups 

in Canada between 

1800 and 1850 

 

Materials:  

 

Picture of the Irish flag (1.1) 

YouTube video on Irish 

history 

http://www.youtube.com/watc

h?v=WIo3vHmWjI8 (1.2) 

Map of Ireland today (1.3) 

definition: “diaspora,” 

merriam-webster. (1.4) 

Chart: Catholics and 

Protestants (1.5) 

Book: You Wouldn’t want to 

Sail on an Irish Famine Ship! 

A Trip Across the Atlantic 

You’d Rather Not Make, pg. 1 

(1.6) 

Exit card sheet (1.7) 

 

Plan of Instruction  

Step 1: Warm Up                                                            Time Needed: 2 Minutes 
 

Display the picture of the Irish flag (1.1) for the class to see, but give no indication of what it 

is. Ask students to consider what this image might be, if they’ve seen it before and what it 

might mean. What might the colours represent? What does it remind you of? Students can take 

jot notes of first ideas or associations. 

Step 2: Discussion                                                           Time Needed: 5 Minutes  

 

http://www.youtube.com/watch?v=WIo3vHmWjI8
http://www.youtube.com/watch?v=WIo3vHmWjI8


Ask the students to share their answers with the class, and after they have identified this as the 

Irish flag, create a mind map on the board of what the image means to them, what they know 

about it, Irish history, or Irish Canadians. Explain that the orange represents Protestantism, 

while the green represents Catholicism: two important religious and political groups in Ireland, 

and the white represents the quest for peace between the two. 

 

Step 3: Modeling                                                           Time Needed: 15 Minutes  
 

10 minutes: Play the YouTube video (a background to Irish history, 1.2) and discuss what 

recurring themes the students noticed about Irish history (religion, violence, oppression, pride 

etc), and what events stood out from this overview. 

5 minutes: show the map of Ireland today (1.3) and explain the separation between Northern 

and Southern Ireland in regards to government, religion, etc. Display the online definition of 

“Diaspora” (1.4) and explain how this relates to Irish immigrants in Canada. Write this 

definition on chart paper, and keep it up in your classroom as a reminder. 

Step 4: Guided Practice                                                Time Needed: 15 Minutes 
 

Similarities/differences activity. In groups of 4 or 5, have students take a look at the chart 

which outlines the beliefs of Catholics and Protestants (1.5). Have the groups create a T-chart 

of similarities and differences among the two religions. Are there more similarities or 

differences? Each group presents findings to the class. Why is it surprising that there is such a 

history of violence between these two groups in Ireland (and elsewhere)? 

Step 5: Independent Activity.                                      Time Needed: 10 Minutes 
 

Provide students with their own copy of the introduction from You Wouldn’t Want to Sail on 

an Irish Famine Ship! (1.6) and the exit card question (1.7).  Read both out loud, and then have 

students answer individually on their exit card. 

Step 6: Sharing/Discussing/Teaching                            Time Needed: 3 Minutes 
 

Students may volunteer their answers: how would they feel if they had to emigrate? What did 

they learn about Irish history? 

 

Assessment  

Assessment for learning: Flag discussion 

Assessment as learning: Group t-chart 

Assessment of learning: Exit card 

 

 



Lesson 2: Cause and Consequence 

Title:  
Should I Stay or Should I Go?: A Look at Cause and Consequence 

Time: 50 minutes 

 

Overview: 

This lesson will examine the causes for Irish emigration from Ireland and why these 

immigrants came to North America. This lesson will also introduce the consequences for the 

immigrants once they arrived in Canada, and the consequences for Canadians.  
           

 

Learning Goal:  

 

➔ By the end of this 

class, students will be 

able to explain what 

life was like for Irish 

people in the 19th 

century, and provide 

reasons for why they 

might have emigrated. 

 

Curriculum Expectations:  

 

➔ B1.2 Analyse some of 

the challenges facing 

individuals and/or 

groups in Canada 

between 1800 and 

1850  

 

Materials:  

 

website:Workhouse website 

info (2.1) 

photo: Workhouse photo (2.2) 

graph of immigration (2.3) 

book: pg 60 from Beckwith: 

Irish and Scottish Identities 

(2.4) 

book: pg 8 and 9 from You 

Wouldn’t Want to Sail on an 

Irish Famine Ship! (2.5) 

book: pg. 83 from Beckwith: 

Irish and Scottish Identities 

(2.6) 

book: quotes from pg 70 of 

Beckwith (2.7) 

 

Plan of Instruction  

Step 1: Warm Up                                                            Time Needed: 5 Minutes 

Brainstorm as a group: why might people leave their country and move overseas? (Today, or in the 
past.) Consider push and pull factors. Might it be forced or by choice? Discuss. 

Step 2: Discussion                                                                         Time Needed: 5 Minutes  
As a class, create a T-Chart of causes and consequences for Irish immigration to Canada. Why might 

they leave Ireland? Why might they choose Canada? What might be the consequences of their move 

for: themselves? for Canada? for Ireland? 

Step 3: Modeling                                                                         Time Needed: 10 Minutes  

Read the paragraph (2.1) as a group, and explain that some poor people in Europe at this time 



were forced to live in Workhouses. The paragraph demonstrates what the conditions might 

have been like. Also show the photo of a Workhouse to give a visual (2.2). Ask students: why 

might workhouses have been a reason to emigrate? 

Show the graph (2.3). Look at it in detail and explain that the massive spike in emigration 

shown on the graph was a result of the potato famine. Note the years. Why might immigration 

have declined afterwards? 

Also read the quote on the bottom of pg. 60 from the Irish Protestant to demonstrate how 

religion played a role in making Ireland an undesirable place to be. (2.4) 

Step 4: Guided Practice                                               Time Needed: 15 Minutes 

Put students into groups of 3 or 4 and provide the pages from the books (2.5) and (2.6). Read 

(2.5) out loud as a group, and then have the groups of students discuss whether they would 

choose to stay in Ireland, or make the journey to North America, based on what they know 

about conditions in Ireland, and from the drawing and caption in (2.6) of a Canadian 

settlement. They will come to a consensus in small groups and record their answers and 

reasoning’s in jot notes. Each group will present their answers. Did everyone make the same 

choice? Provide feedback regarding the groups’ reasoning. Now the lesson will turn to life in 

Canada for the Irish immigrants: explain that this may have been a “lesser of two evils.” 

Step 5: Independent Activity.                                      Time Needed: 10 Minutes 

 

Provide the students with a copy of pg. 70 from the Beckwith book (2.7). Have them read, 

individually, the two quotes on the bottom of the page that tell the story of a family of Irish 

immigrants. The first paragraph explains these immigrants’ hopes of Canada, and the second 

shows the actual consequences of their emigration. Have them then take a piece of paper and 

draw a line down the middle separating the page in half. On one side they will either draw a 

picture or write a poem/short narrative to depict the “ideal” Canada in the minds of Irish 

immigrants, and on the other they will draw/write about the “true” Canadian experience for 

immigrants once they arrived. This can be given for homework if more detail is desired.  

Step 6: Sharing/Discussing/Teaching                                 Time Needed: 5 Minutes 

 

Share/discuss the student drawings/poems etc. Ask students if their answer to the question 

posed in the group assignment remains the same: Stay in Ireland or move to Canada? 

 

Assessment  
assessment for learning: group t-chart and opening discussion: what do the students already 

know about causes and consequences for Irish emigration? 

assessment as learning: written and oral communication during the group activity.  

assessment of learning: Collect the independent drawing/writing activity to evaluate the 

students understanding of cause and consequence.  

 



Lesson 3: Ethical Dimension 

Title:  
A Rat Ran Over My Toe: Conditions of Irish Passenger Ships and Starting a New Life in a New World 

Time: 50 minutes 

 

Overview: 

           In this lesson students will become acquainted with life on board an Irish passenger ship 
destined for the British colonies of Upper and Lower Canada. They will be introduced to the Passengers 

Act as well as the importance of the Irish Immigrants keeping their heritage alive as they begin to settle 

into a new life.  

 

Learning Goal:  

 

➔ Students will learn 

what it was like for a 

poor Irish immigrant 

on a ship destined for 

the New World and 

understand how 

important it was for 

them to maintain their 

heritage as they began 

a new life in an 

unfamiliar place. 

Curriculum Expectations:  

 

➔ B1.2: Analyse some 

challenges facing 

individuals/groups in 

Canada between 1800 

and 1850. 

Specifically looking 

at influx of 

immigrants and 

epidemics.  

Materials:  

 

Picture: Ship Conditions 

(London Illustrated Times) 

(3.1) 

Video: Heritage Minute- Part 

of our Heritage: Irish Names 

(3.2)  

Book: You Wouldn’t want to 

Sail on an Irish Famine Ship! 

A Trip Across the Atlantic 

You’d Rather Not Make.    

pg. 14- 25 (3.3) 

Letter: H. Perley, “To Sir 

William Colebrooke, 

Lieutenant-Governor of the 

Province of New Brunswick,” 

December 31st, 1847 (3.4) 

Summative assignment 

instructions (3.5) 

Rubric (3.6)  

sheet (3.7) 

 

Plan of Instruction  

Step 1: Warm Up                                                            Time Needed: 5 minutes 

 

Using the drawing of the Ship Conditions (London Illustrated Times) (3.1) ask the students 

what they see. Example: How many people do you see? Do they look clean? Dirty? Would you 

like to be on a ship with that many people? Write key words on a piece of chart paper. Keep 

this chart paper in the classroom for the rest of the lessons so that the class can be continually 



reminded of their thoughts. This will help them for their projects throughout the 8 lessons.  

Step 2: Discussion                                                                        Time Needed: 10 minutes 

 

Using the Book “You Wouldn’t Want to Sail on an Irish Famine Ship! A Trip Across the 

Atlantic You’d Rather Not Make” (3.3) Read aloud to the class pages 14-17. From this they 

will begin to understand the conditions that accompanied them on their journey across the 

ocean. Question the students on how they felt during the reading. Ask them to put themselves 

in the shoes of an Irish Immigrant and consider what might have happened to them if they had 

to travel across the ocean around 1850.  

Step 3: Modeling                                                                          Time Needed: 10 minutes  

 

Show Heritage minute (3.2). Ask the students what their heritage means to them. How would 

they feel if they had to give up everything they knew to make a new life for themselves? Do 

you think after the journey across the ocean and the trials and tribulations associated with a 

new life it is important not to forget where one comes from? Do experiences make you an 

individual?  

Step 4: Guided Practice                                                Time Needed: 10 minutes 

 

Hand out the H. Perley Letter (3.4). Ask the students to read the letter as a class, asking the 

students to take turns reading. Discuss. 

Step 5: Independent Activity.                                        Time Needed: 5 minutes 

 

Hand out a question sheet asking the students how they felt about death aboard an Irish Famine 

Ship and what they think could have been done to prevent so many deaths. (3.7)  

Step 6: Sharing/Discussing/Teaching                          Time Needed: 10 minutes 

 

Introduce summative assignment (3.5) (optional: can also hand out rubric at this time (3.6))  

 

Assessment  
assessment for learning: discussion of photograph 

assessment as learning: discussion of the book and the letter 

assessment of learning: Written responses (3.7) 
  

 

 

 

 

 

 

 



Lesson 4: Perspective  

Title:  
 I Survived: Letters Home  

Time: 50 Minutes  

 

Overview:  
This lesson will draw from the experiences learned in the previous lesson (A Rat Ran Over My Toe: 
Conditions of Irish Passenger Ships and Starting a New Life in a New World) Using their previous 

knowledge of ship conditions students will now move further and read first hand accounts from 

different people who settled in Canada, or witnessed the Irish in Ireland. Students will look at the Irish 
through the perspective of an English woman, an Irish man and an American. They will use these first 

hand accounts to create a perspective of Irish immigrants of their own. They will show their learning 

through writing a letter home in the Irish or English perspective.  

 

 

Learning Goal: 
 

➔ Students will read and 

analyse the different 
experiences of settlers 

so that they may develop 

an understanding of 

prejudice against Irish 
immigrants at the time 

Curriculum Expectations: 
 

➔ B1.2: Analyse some 
challenges facing 

individuals/groups in 

Canada between 1800 
and 1850. Specifically 

looking at influx of 

immigrants and 

epidemics. 

Materials: 
 

Document: An Irish Wake (4.1) 

Diary Entry: Susanna Moodie, 
Roughing it in the Bush (4.2) 

Letter: Letter from Joseph 

Carrothers to William 

Carrothers, October 18, 1847 
(4.3)  

Eye Witness Account: An 

American In Ireland (4.4)  

 

Plan of Instruction   
Step 1: Warm up                                                                          Time Needed: 4 Minutes 

 

Mind map of previous days’ lessons. This can be done on the board or with chart paper. The 

theme should be based on ship conditions and Irish hardships. Example: Irish Ship Conditions, 

Irish Famine, Protestant vs. Catholic 

Step 2: Discussion                                                                          Time Needed: 9 Minutes 

Introduce the idea of opinions and how one person’s idea of something/someone may vary 

depending on who you ask or even when you ask.  

Read “An Irish Wake” (4.1) aloud to your class or ask a student to read the passage. Using this 

perspective as a base, question the students on who it was written by and when it was written. 

Also ask how they felt about the passage and if it brought forth any memories.  
  

Step 3: Modeling                                                                           Time Needed: 15 Minutes 



 

Using the previous discussion as a starting point, use the description of “An Irish Wake” to 

step into the perspective of an Irish immigrant and have the class write a collaborative diary 

entry of someone witnessing the wake. Use this as an introduction and model for a formative 

assessment.  

Step 4: Guided Practice                                                            Time Needed: 15 Minutes 

 

Have the students separate into three different groups. Give each group a copy of a different 

perspective on the Irish. (One group will receive Susanna Moodie’s diary entry, one group will 

receive the letter by Joseph Carruthers and one group will receive the Eyewitness account of 

“An American In Ireland”) Have them read the passage in their groups and write down the 

Who/What/When/Where/Why and any other thoughts they might have on the passage. They 

will use this activity as a starting point for their assignment.  

Step 5: Independent Activity                                         Time Needed: 5 Minutes 

 
Introduce formative assessment “‘I Survived’ Letters Home to Ireland”   
Students should write a one page letter home in the Irish perspective explaining their trials and 

tribulations throughout their journey to British North America. They may choose to write in the 
perspective of an adult or child and demonstrate their understanding by explaining events that occurred 

on the ship and in quarantine. Students should complete “‘I Survived’ Letters Home to Ireland” as 

homework and hand in the following day. The teacher will use these letters to assess how much 
understanding the students have gained since the beginning of the lessons until this point. The letters 

should be handed in by the next lesson.  

Step 6: Sharing/Discussing/Teaching                                  Time Needed: 2 Minutes 

 

Questions pertaining to assignment can be answered in this time.  

 

Assessment 

assessment for learning: group discussion, practice journal entry 

assessment as learning: group work 
assessment of learning: written letter 

 

 

 

 

 

 

 

 

 



Lesson 5 (Evidence)  

Title: 

Doctors Report: Quarantine of Grosse Isle 

Time: approx 50 Minutes  
 

Overview:  
This lesson will introduce students to the conditions on Grosse Isle, Quebec after the ship 

landed on British North American soil. They will learn which illnesses the Irish immigrants 

suffered from and the loss of family that the Irish experienced. They will become aware of 

how it affected the doctors that helped them. This lesson will tie into the lesson on Ethical 

dimension as the students will need to remember the Heritage minute shown in the lesson and 

tie it into what they will learn about Grosse Isle.  

 

Prepare for this lesson by reading about Grosse Isle on the website: 

http://www.pc.gc.ca/lhn-nhs/qc/grosseile/natcul/natcul1/b.aspx (5.1a) 

 

Learning Goal: 
 

➔ By the end of this lesson 

students will be aware of 
the sickness that ravaged 

Grosse Isle and become 

familiar with 
Immigration rules of the 

early 20th century.  

Curriculum Expectations:  
 

➔ B1.2 Analyse some of 

the challenges facing 
individuals and/or 

groups in Canada 

between 1800 and 1850  

Materials:  
 

Letter: Dr. G. Douglas, “To 

Hon. D. Daly,” December 27th 
1847 (5.1) 

Newspaper: Grosse Isle Death 

Report (5.2) 
Picture: Grosse Isle Monument 

from pg. 17 of The Irish (5.3) 

Website: Parks Canada: Grosse 
Isle Monument (5.4)  

 

Plan of Instruction 

 

Step 1: Warm Up                                                            Time Needed: 5 Minutes 

 

Show statistic of how many Irish Immigrants died at Grosse Isle in quarantine (from the 

website provided in this lesson, 5.1a). Write on the board the year 1847 followed by the 

number of 5 424, which was the amount of people that were buried on the Island. Have the 

students ponder the numbers for a minute and ask them what they think they mean. After the 

students have had a chance to guess what the numbers mean read a brief history of Grosse Isle 

found on the Parks Canada website (5.4) 

Step 2: Discussion                                                          Time Needed: 10 Minutes  
Show picture of the crosses at Grosse Isle (5.3). Ask your students if they think that the 

amount of deaths that occurred on the island deserves to be commemorated, and compare this 

http://www.pc.gc.ca/lhn-nhs/qc/grosseile/natcul/natcul1/b.aspx


to War Monuments (Cenotaphs) and ask the students why Irish monuments exist in areas in 

Ontario and Quebec. Do these Irish monuments compare to the Irish Monument at Grosse Isle?  

Step 3: Modeling                                                           Time Needed: 10 Minutes 

 

Hand out letter written by Dr. G. Douglas (5.1). Read aloud to the class or ask a student to 

read.  

Step 4: Guided Practice                                                Time Needed: 10 Minutes 

 

In Groups of 4 or 5 ask the students to discuss why so many people were sick on the island and 

after reading the Doctor’s account of the sickness establish why a monument is important to 

remembering the ones that died and how tragic it was. They can also take this time to research 

an Irish monument in their area or a nearby area and find the reason why it was erected if 

different from the monument at Grosse Isle.  

Step 5: Independent practice                                      Time Needed: 10 Minutes 

 

Ask the students to write down their feelings from this lesson knowing what conditions people 

were kept in on Grosse Isle and how many lives were lost during the Typhoid epidemic. Get 

them to create a chart that allows them to compare medical technologies/aids of then and now 

and write what might have been done differently to save the lives that were lost during this 

time.  

Step 6: Sharing/Discussing/Teaching                         Time Needed: 5 Minutes 

 
Take this time to ask the students what they might have done to commemorate the deaths of 

the Irish immigrants on Grosse Isle.  

 

Assessment:  
assessment for learning: opening discussions 

assessment as learning: group discussions  

assessment of learning: medical comparison chart 

 

 

 

 

 

 

 

 

 

 

 



Lesson 6: Significance 

Title:  
Art, Culture and Language: Understanding the Irish People 

Time: 50 minutes 

 

Overview: 

This lesson will examine how the art, music and language of a particular social group can 

teach historians about their values, beliefs and struggles. Students will gain an idea of how 

important their own culture is to themselves, and how it was important to immigrants.           

 

Learning Goal:  

 

➔ By the end of this 

lesson, students will 

be able to identify 

how 

music/art/language 

defines their own 

identity and how this 

relates to Irish 

immigrants in Canada, 

then and now 

Curriculum Expectations:  
 

➔ B1.1 analyse social 

and political values 

and significant 

aspects of life for 

some different groups 

in Canada between 

1800 and 1850 

 

Materials:  
 

drawing: Skibbereen by James 

Mahony (6.1) 
youtube video: Danny Boy 

audio (6.2) 

lyrics: Danny Boy lyrics (6.3) 

book: “The Irish Language” in 
The Irish, pg. 29 (6.4) 

computer and internet access: 
to research for the independent 
activity 

 

Plan of Instruction  

Step 1: Warm Up                                                            Time Needed: 5 Minutes 

 

Display the drawing of potato famine victims by James Mahony (6.1). Do not tell the class 

anything about the sketch, including the topic of the image or the heritage of the artist. Give a 

few minutes for “free writing;” students will write down any associations, feelings, images or 

ideas the drawing creates in their mind, in jot notes, images or a creative writing format. 

Discuss what they came up with. How does the drawing make them feel? How do they view 

the subjects in the drawing? Disclose the year, artist, and subject. 

Step 2: Discussion                                                             Time Needed: 2 Minutes  
 

Now that the students know the context of the photo, discuss what they believe the artist is 

trying to get across. Why would he portray his own people that way? Why would the London 

Illustrated Times commission this photo for publication? 



Step 3: Modeling                                                                     Time Needed: 15 Minutes  

 

Play “Danny Boy” (6.2) and display the lyrics for the class to follow along with (6.3). Explain 

that this traditional Irish song is considered an “anthem” for some Irish-North Americans in the 

20th century and beyond.Why might this be? Highlight a few key lyrics from the song and 

explain their meaning and significance to Irish immigrants. Also read the section on Gaelic 

language in our culture (6.4) and discuss why their traditional language might be important for 

them to preserve. Practice saying some of the words out loud.  

Step 4: Guided Practice                                                Time Needed: 10 Minutes 

 

In partners, students are to choose one line from the song (6.3)  that they believe is the most 

significant to Irish culture and experience. They will defend their choice to the rest of the class. 

The class will then consider a song/painting/poem etc. that best defines Canada as a nation. 

(ex. Group of Seven artwork, “In Flander’s Fields”, etc.) 

Step 5: Independent Activity                                       Time Needed: 15 Minutes 

 

Students will be given time to consider and/or research a song, piece of art, poem or story that 

already exists that best defines their own culture and identity, OR create a piece of art/poem 

etc. that defines them. The teacher may give an example of a song/painting etc. that they relate 

to best. The students will write a short explanation of how/why this defines them. 

Step 6: Sharing/Discussing/Teaching                            Time Needed: 3 Minutes 

 

Students may share their personal choice of song/piece of art/poem with the rest of the class. 

How can one piece of art define a person’s identity? Can it define a whole culture? 

 

Assessment  
assessment for learning: discussion of the drawing 

assessment as learning: examination of “Danny Boy” 

assessment of learning: independent art choice with a written explanation. 

 

 

 

 

 

 

 

 

 

 



Lesson 7: Continuity and Change 

Title:  
Immigrants Then and Now 

Time: 50 minutes 

 

Overview: 

This lesson will compare the treatment and experience of immigrants in Canada today, with 

the experience of immigrants in Canada in the 19th century, by looking at continuity and 

change for those groups as well as for Canada as a country. For example, there will be an 

examination of how technology aids immigrants in today’s world. 

 

Learning Goal:  

 

By the end of this class, 

students will be able to 

identify the changes brought 

about by immigration in 

Canada, as well as the 

continuity of the Irish culture 

in Canada. Students will be 

able to identify the positives 

and negatives of continuity 

and change in Canada in 

regards to immigration. 

Curriculum Expectations:  

 

➔  B1.2 Analyse some 

of the challenges 

facing individuals 

and/or groups in 

Canada between 1800 

and 1850  

 

 

Materials:  

 

website: Irish Canadian 

Immigration Centre (7.1) 

government document: “The 

Poor in Ireland” (7.2) 

book: You Wouldn’t Want to 

Sail on an Irish Famine Ship! 

pgs. 28 and 29. 

chart: 4 Corners of Change 

and Continuity (7.4) 

 

Plan of Instruction  

Step 1: Warm Up                                                            Time Needed: 5 Minutes 

 

Ask students to write some notes on how they think immigrants are treated in Canada today. 

What jobs do they have? Does Canada accept all immigrants? How does the media portray 

them? Do stereotypes and racism still exist? 

Step 2: Discussion                                                                   Time Needed: 3 Minutes  
 

Discuss answers. How might this be similar to or different from the experience of the Irish in 

Canada in the 1800s? 

Step 3: Modeling                                                                    Time Needed: 15 Minutes  

 

Show students the website that is available for Irish immigrants in Canada today (7.1). 

Examine the many resources the site offers. Is it welcoming to Irish immigrants? Would it be 



useful? Also show the primary source document (7.2) to demonstrate how the British 

government attempted to help Irish people at that time. How do these two things vary? How 

are they the same? How does technology today make a difference? As a class, use the 4 

corners chart (7.4) to consider continuity and change for all immigrants in present-day North 

America (ex. multiculturalism is growing strong, yet debates remain over immigrants’ rights in 

North America) 

Step 4: Guided Practice                                                Time Needed: 15 Minutes 

 

In small groups, students will read pgs. 28 and 29 (7.3) to examine how the effects of Irish 

immigrants in North America are still felt. The groups will use the chart (7.4) but this time fill 

it in according to the reading, examining continuity and change in the 1800s for Irish 

immigrants. 

Step 5: Independent Activity.                                      Time Needed: 10 Minutes 

 

Using the same chart format (7.4) students will independently fill in their ideas about positive 

and negative changes and continuity for the Irish community in present-day North America. 

(ex. Irish culture remains strong, but prejudice still exists to an extent.) 

Step 6: Sharing/Discussing/Teaching                                         Time: 2 Minutes 

 

As a class, discuss the group findings as well as the charts the students completed 

independently. 

 

Assessment  
assessment for learning: discussion of immigrants today 

assessment as learning: group chart 

assessment of learning: independent chart 

 

 

 

 

 

 

 

 

 

 

 

 



Lesson 8 (Conclusion)  

Title:  
Luck of the Irish: St. Patrick’s Day Celebrations of Now  

Time:  
50 Minutes  

 

Overview: 

This lesson will be the concluding lesson on Irish Immigration from 1800-1850. It will look at the Irish 

people of today and the heritage that is still celebrated in Canada including the celebrations of St. 

Patricks Day. Students will also use this lesson to present their summative project which was 
introduced in the introductory lesson. They are to create a piece of art commemorating the Irish in 

Canada today and in the past. (This lesson could take place over several days and if planned properly 

end on March 17th and the students could plan their own St. Patricks Day celebrations)  

 

Learning Goal: 

 

➔ By the end of this lesson 

students will be able to 

identify signs of Irish heritage 

within Canada and will be 

able to express their feelings 

and attitudes towards the 

treatment of immigrants 

between 1800 and 1850 

Curriculum Expectations:   

 

➔ B1.1 Analyse social and 

political values and 

significant aspects of life for 

some different groups in 

Canada between 1800 and 

1850, and assess similarities 

and differences between these 

values and aspects of life and 

those in eighteenth century 

Canada  

Materials: 

 

Photos: St Patrick’s Day 

Celebrations (McCord 

Museum) (8.1, 8.2, 8.3)  

Newspaper article: The 

Kingston Whig Standard 

“Irish Eyes are Smiling” (8.4) 

Rubric: For assessment (3.6) 

 

Plan of Instruction 

 

Step 1: Warm up                                                             Time Needed: 5 Minutes  
 

Move the classroom tables to the sides of the room and ask the students to arrange their chairs 

in a large circle. Play some traditional Irish music as the students move the tables and chairs.  

Step 2: Discussion                                                          Time Needed: 10 Minutes  
 

Show photographs of past St. Patricks Day Celebrations (8.1, 8.2, 8.3) and ask the students 

what they see. Ask them to compare and contrast the photos to what they know of St. Patricks 

Day today.  

Step 3 and Step 4: Modeling, Guided Practice             Time Needed: 5 Minutes  
 



Share with the students who St. Patrick was and why the people of Irish Heritage celebrate 

him. Also show newspaper article to show a local perspective on celebrating Irish heritage. 

(8.4) 

Step 5: Independent practice                                       Time Needed: 30 Minutes  

Step 6: Sharing   
Ask students to share their assignments with the rest of the class.  

 

See rubric in appendix to assess the artwork and presentation.  
 

 

Assessment:  

 

Use the rubric to mark student’s projects. Consider participation in discussion, and active 
listening. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix: 

 

1.1 Flag of Ireland 

http://www.google.ca/imgres?imgurl=http://1.bp.blogspot.com/-

p_dSTcAj5T4/T1aVy4XJBKI/AAAAAAAAANM/JwXUba0r9BY/s1600/irishflht.gif&imgrefur

l=http://libraryquestions.blogspot.com/2012/03/normal-0-false-false-

false.html&h=788&w=1181&sz=10&tbnid=wVMtGfNiaix0BM:&tbnh=90&tbnw=135&zoom=

1&usg=__vt7W_CB2083Qc-

94pHZ8MDJoPTI=&docid=CNIUB36Xw8mgiM&sa=X&ei=mf6DUuDjDcKi2wXMwYCwDA

&ved=0CEAQ9QEwBA 

 
 

1.2 “Irish History in Six Minutes” - a YouTube video 

http://www.youtube.com/watch?v=WIo3vHmWjI8 

 

1.3 Map of Ireland Today 

http://www.google.ca/imgres?client=firefox-a&hs=zQG&sa=X&rls=org.mozilla:en-

US:official&biw=1366&bih=619&tbm=isch&tbnid=BjFtCwwIbtYI5M:&imgrefurl=http://ulsterprojec

tcincinnati.org/overview/&docid=Li2KtpuphOq62M&imgurl=http://ulsterprojectcincinnati.org/wp-

content/uploads/2011/01/overview_map1.jpg&w=300&h=415&ei=2sx_Ur6lIKfl4APMx4CADg&z

oom=1&iact=rc&page=1&tbnh=176&tbnw=127&start=0&ndsp=17&ved=1t:429,r:5,s:0&tx=1278

&ty=224 

http://www.youtube.com/watch?v=WIo3vHmWjI8
http://www.youtube.com/watch?v=WIo3vHmWjI8
http://www.youtube.com/watch?v=WIo3vHmWjI8
http://www.google.ca/imgres?client=firefox-a&hs=zQG&sa=X&rls=org.mozilla:en-US:official&biw=1366&bih=619&tbm=isch&tbnid=BjFtCwwIbtYI5M:&imgrefurl=http://ulsterprojectcincinnati.org/overview/&docid=Li2KtpuphOq62M&imgurl=http://ulsterprojectcincinnati.org/wp-content/uploads/2011/01/overview_map1.jpg&w=300&h=415&ei=2sx_Ur6lIKfl4APMx4CADg&zoom=1&iact=rc&page=1&tbnh=176&tbnw=127&start=0&ndsp=17&ved=1t:429,r:5,s:0&tx=1278&ty=224
http://www.google.ca/imgres?client=firefox-a&hs=zQG&sa=X&rls=org.mozilla:en-US:official&biw=1366&bih=619&tbm=isch&tbnid=BjFtCwwIbtYI5M:&imgrefurl=http://ulsterprojectcincinnati.org/overview/&docid=Li2KtpuphOq62M&imgurl=http://ulsterprojectcincinnati.org/wp-content/uploads/2011/01/overview_map1.jpg&w=300&h=415&ei=2sx_Ur6lIKfl4APMx4CADg&zoom=1&iact=rc&page=1&tbnh=176&tbnw=127&start=0&ndsp=17&ved=1t:429,r:5,s:0&tx=1278&ty=224
http://www.google.ca/imgres?client=firefox-a&hs=zQG&sa=X&rls=org.mozilla:en-US:official&biw=1366&bih=619&tbm=isch&tbnid=BjFtCwwIbtYI5M:&imgrefurl=http://ulsterprojectcincinnati.org/overview/&docid=Li2KtpuphOq62M&imgurl=http://ulsterprojectcincinnati.org/wp-content/uploads/2011/01/overview_map1.jpg&w=300&h=415&ei=2sx_Ur6lIKfl4APMx4CADg&zoom=1&iact=rc&page=1&tbnh=176&tbnw=127&start=0&ndsp=17&ved=1t:429,r:5,s:0&tx=1278&ty=224
http://www.google.ca/imgres?client=firefox-a&hs=zQG&sa=X&rls=org.mozilla:en-US:official&biw=1366&bih=619&tbm=isch&tbnid=BjFtCwwIbtYI5M:&imgrefurl=http://ulsterprojectcincinnati.org/overview/&docid=Li2KtpuphOq62M&imgurl=http://ulsterprojectcincinnati.org/wp-content/uploads/2011/01/overview_map1.jpg&w=300&h=415&ei=2sx_Ur6lIKfl4APMx4CADg&zoom=1&iact=rc&page=1&tbnh=176&tbnw=127&start=0&ndsp=17&ved=1t:429,r:5,s:0&tx=1278&ty=224
http://www.google.ca/imgres?client=firefox-a&hs=zQG&sa=X&rls=org.mozilla:en-US:official&biw=1366&bih=619&tbm=isch&tbnid=BjFtCwwIbtYI5M:&imgrefurl=http://ulsterprojectcincinnati.org/overview/&docid=Li2KtpuphOq62M&imgurl=http://ulsterprojectcincinnati.org/wp-content/uploads/2011/01/overview_map1.jpg&w=300&h=415&ei=2sx_Ur6lIKfl4APMx4CADg&zoom=1&iact=rc&page=1&tbnh=176&tbnw=127&start=0&ndsp=17&ved=1t:429,r:5,s:0&tx=1278&ty=224
http://www.google.ca/imgres?client=firefox-a&hs=zQG&sa=X&rls=org.mozilla:en-US:official&biw=1366&bih=619&tbm=isch&tbnid=BjFtCwwIbtYI5M:&imgrefurl=http://ulsterprojectcincinnati.org/overview/&docid=Li2KtpuphOq62M&imgurl=http://ulsterprojectcincinnati.org/wp-content/uploads/2011/01/overview_map1.jpg&w=300&h=415&ei=2sx_Ur6lIKfl4APMx4CADg&zoom=1&iact=rc&page=1&tbnh=176&tbnw=127&start=0&ndsp=17&ved=1t:429,r:5,s:0&tx=1278&ty=224


 
 

1.4   

di·as·po·ra 

noun \dī-ˈas-p(ə-)rə, dē-\ 

: a group of people who live outside the area in which they had lived for a long time or in which their 

ancestors lived 

http://www.merriam-webster.com/dictionary/diaspora 

 

1.5 Catholic vs Protestant Chart 

http://www.diffen.com/difference/Catholic_vs_Protestant 

 

 

 

 

 

 

 

 

http://www.merriam-webster.com/dictionary/diaspora
http://www.merriam-webster.com/dictionary/diaspora
http://www.diffen.com/difference/Catholic_vs_Protestant
http://www.diffen.com/difference/Catholic_vs_Protestant


1.6 

Pipe, Jim, writer.  You Wouldn’t Want to Sail on an Irish Famine Ship!: A Trip Across the 

Atlantic You’d Rather Not Make. pg. 1. Illustrated by David Antram.  Created by David Salariya. 

Edited by Stephen Haynes. New York: Franklin Watts, 2008. Print. 

 

 
 

   

 

 

 

 

 

 

 

 

 

 

 

 



1.7  

Exit Card: Putting Yourself in Their Shoes 

 

After reading and thinking about the excerpt from You Wouldn’t Want to Sail on an Irish 

Famine Ship, answer the following question: 

 

Imagine that the only food available in your town is potatoes, and your family is used to eating 

them every day. All of a sudden, potatoes are impossible to get and your family has gone weeks 

without eating. Your father tells you that you have a few hours to pack a few belongings, and 

then your family will be getting on a ship to a new country-an uncomfortable and dangerous 

voyage that could take months. You do not know anything about this new country. How would 

you feel/react? What would be scary about that experience? Have you ever experienced a similar 

event? Would you still have hope? Put yourself in the shoes of Irish immigrants and try to 

imagine what you would do/say/feel/think. Answer below. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



2.1  http://www.irishfamilyresearch.co.uk/EssentialResource8.htm  

Life in the Workhouse, 1839-45 

Admission to the local Workhouse was based on very strict criteria. Priority went to the old 

and/or infirm, and destitute children who were unable to support themselves. The Guardians 

were also given discretion to admit the destitute poor. 

People entered the Workhouse for a variety of reasons - unemployment and the famine were the 

main reasons for admittance in the 19th Century, however the Workhouse also provided a safe-

haven for unmarried pregnant girls, married women whose husbands had deserted them, and 

Orphaned Children whose relatives were too old or too poor to care for them. 

The Workhouse was a last resort for most people, who would take on any work, rather than face 

the gruelling Workhouse regime. The Guardians also applied the strictest of Work regimes to 

ensure that only the desperately poor would seek admission. 

Upon Admission what few personal effects and clothing the inmates came in with, were washed 

and put into storage, and Inmates were given a Standard Issue Workhouse Uniform to wear. 

Inmates were then categorized into male/female, able-bodied, old/infirm, infants/children. All 

Classes of Inmates were separated from each other, and communication between Classes was 

strictly forbidden. In the case of Families having been admitted, this meant that husbands and 

wives were banned from seeing each other, and mothers were banned from seeing their children 

(although this latter prohibition was later relaxed so that mothers were able to book appointments 

to see their children on a weekly basis). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.irishfamilyresearch.co.uk/EssentialResource8.htm


2.2 

 

Londonderry attic ward. 

© Peter Higginbotham. 

The inmates' toilet facilities were often a simple privy — a cess-pit with a simple cover having a 

hole in it on which to sit — shared perhaps by as many as 100 inmates. Dormitories were usually 

provided with chamber pots, or a communal 'tub'. After 1860, some workhouses experimented 

with earth closets — boxes containing dry soil which could afterwards be used as fertiliser. They 

were mostly used by rural workhouses where there was a ready supply of soil and there the spent 

soil could be usefully disposed of. 

 

Once a week, the inmates were bathed (usually superintended — another assault on their 

dignity) and the men shaved 

 

from: http://workhouses.org.uk/life/inside.shtml 

http://workhouses.org.uk/Londonderry/
http://workhouses.org.uk/life/inside.shtml


2.3 

 
 

 

2.4 Lockwood, Glenn J. Beckwith: Irish and Scottish Identities in a Canadian Community. 

Carleton Place, 1991. from www.ourroots.ca, University of Calgary, 2008. pg. 60. e-book. 

http://ourroots.ca/page.aspx?id=1057676&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-

ee3007b9e42a 

http://www.ourroots.ca/
http://ourroots.ca/page.aspx?id=1057676&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-ee3007b9e42a
http://ourroots.ca/page.aspx?id=1057676&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-ee3007b9e42a


 
 

 

 

 

 

 

 

 

 

 

 

 

 



 

2.5 Pipe, Jim, writer.  You Wouldn’t Want to Sail on an Irish Famine Ship!: A Trip Across the 

Atlantic You’d Rather Not Make. pg. 8-9. Illustrated by David Antram.  Created by David 

Salariya. Edited by Stephen Haynes. New York: Franklin Watts, 2008. Print. 

 

 

 
 

 



 

 

 

 

 

 

 



2.6  Lockwood, Glenn J. Beckwith: Irish and Scottish Identities in a Canadian Community. 

Carleton Place, 1991. from www.ourroots.ca, University of Calgary, 2008. pg. 83. e-book. 

http://ourroots.ca/page.aspx?id=1057699&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-

ee3007b9e42a 

 
 

 

 

 

 

 

 

 

http://www.ourroots.ca/
http://ourroots.ca/page.aspx?id=1057699&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-ee3007b9e42a
http://ourroots.ca/page.aspx?id=1057699&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-ee3007b9e42a


2.7 pg 70 from Beckwith 

http://ourroots.ca/page.aspx?id=1057686&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-

ee3007b9e42a 

 
 

 

 

 

 

 

 

 

 

 

http://ourroots.ca/page.aspx?id=1057686&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-ee3007b9e42a
http://ourroots.ca/page.aspx?id=1057686&amp;&amp;qryID=953b24ae-0687-4dc2-b10b-ee3007b9e42a


3.1

 
 Crowded passenger ship. London Illustrated News. May 10th 1851 

http://amhistory.si.edu/onthewater/exhibition/2_3.html 

  

3.2 Heritage Minute- Part of Our Heritage: Irish Names. YouTube. 

http://www.youtube.com/watch?v=JXyfPJKWqig 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://amhistory.si.edu/onthewater/exhibition/2_3.html
http://www.youtube.com/watch?v=JXyfPJKWqig


3.3 Pipe, Jim, writer.  You Wouldn’t Want to Sail on an Irish Famine Ship!: A Trip Across 

the Atlantic You’d Rather Not Make. pg. 14-25. Illustrated by David Antram.  Created by 

David Salariya. Edited by Stephen Haynes. New York: Franklin Watts, 2008. Print. 

 

 
 

 

 



 
 

 

 

 

 

 

 



 
 

 

 

 

 

 

 



 
 

 

 

 



 
 

 

 

 

 

 

 

 





 
 

 

 

 



 
 

 

 

 

 

 



 

 

 

 

 

 



3.4 "Chapter 12 ‘Most Horrible and Heartless’ Irish Immigration." “A Few Acres of Snow": 

Documents in Canadian History, 1577-1867. Ed. Thomas Thorner and Thor Frohn-Nielsen. 

Peterborough, Ont.: Broadview, 1997. N. pag. Print.  

 

 

 

 

 



 



3.5  

Luck of the Irish: Sharing Irish Heritage with the Community 

 

For this assignment you are to imagine that you are the mayor of the city/town in which 

you live and you are creating something for the St. Patrick’s Day celebration, to commemorate 

the Irish Heritage in your community. Working individually or in pairs you will create something 

that can be presented in front of the class.  As an important figure in your city/town you want to 

show the people in your community how important the Irish were to your city’s history. Create 

something that educates your society and commemorates the past immigrants, as well as 

celebrates the present Irish community. You many choose to do one of the following: a poem, 

small memorial, video, piece of art, public service announcement, heritage minute (like the one 

we viewed in class), song, tableau or poster. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



3.6 

 Level 4 Level 3 Level 2 Level 1 

Knowledge and 
Understanding: 
The students 
understands the 
importance of Irish 
history in Canada 
and how it pertains 
to our culture 
today.They 
understand the facts 
presented in the 
lesson 

Exceptional 
understanding of 
the topic. 

Good 
understanding of 
the topic.  

Some 
understanding of 
the topic.  

Limited 
understanding of 
the topic.  

Thinking 
The student 
thoughtfully creates 
a relevant product 
that relates the 
knowledge of the 
past to the present.  
The student makes 
connections to their 
own individual 
community and 
heritage.    
 

Makes an 
extremely relevant 
product. 
Makes strong 
connections. 

Makes a relevant 
product.  
Makes clear 
connections 

Makes a product 
with some 
relevancy to the 
topic of the unit.  
Uses some 
connections to 
themselves. 

Makes an 
irrelevant product.  
Creates no 
connections.  

Communication 
The student creates 
a clear presentable 
presentation, that is 
visually 
appealing/grammatic
ally sound. Speaks 
clearly in front of the 
class 

Student gives a 
clear presentation 
free of 
grammatical 
errors.  
Final product is 
neat and 
appealing and 
goes beyond 
expectations. 

Student gives a 
good presentation 
with few 
grammatical 
errors. 
Final product is 
neat and 
appealing.  

Student gives a 
satisfactory 
presentation with 
some grammatical 
errors. 
Final product is 
somewhat 
appealing. 

Student gives an 
unclear 
presentation with 
many grammatical 
errors. 
Final product is 
put together with 
little care.  

Application: 
Students are able to 
take their knowledge 
of Irish immigration 
and relate to the 
present day in a 
creative fashion 

Final product is 
interesting and 
shows extensive 
applied 
knowledge.  

Final product is 
interesting and 
shows applied 
knowledge 

Final product 
shows some 
applied 
knowledge.  

Final product 
shows little 
applied 
knowledge.  

 

 

 

 

 

 

 



3.7  

 

After reading the letter written by H. Perley, what do you think could have been done to prevent 

so many deaths of the Irish aboard the ship and once they landed on dry land?  

 

4.1  “An Irish Wake Described,” The Lady’s Monthly Museum, London England, Feb 01, 1800 

pg 94-95. 19
th
 Century U.K. Periodicals. 

http://find.galegroup.com.proxy.queensu.ca/ukpc/retrieve.do?sgHitCountType=None&sort=Date

Ascend&prodId=NCUK&tabID=T012&subjectParam=Locale%2528en%252C%252C%2529%2

53AFQE%253D%2528ke%252CNone%252C10%2529irish%2Bwake%2524&resultListType=

RESULT_LIST&searchId=R1&displaySubject=&searchType=AdvancedSearchForm&currentP

osition=1&qrySerId=Locale%28en%2C%2C%29%3AFQE%3D%28ke%2CNone%2C10%29iri

sh+wake%3AAnd%3ALQE%3D%28MB%2CNone%2C16%29NCUK-1+OR+NCUK-

2%24&retrieveFormat=MULTIPAGE_DOCUMENT&subjectAction=DISPLAY_SUBJECTS&

inPS=true&userGroupName=queensulaw&sgCurrentPosition=0&contentSet=LTO&&docId=&d

ocLevel=FASCIMILE&workId=&relevancePageBatch=DX1901241589&contentSet=NCUP&c

allistoContentSet=NCUP&docPage=article&hilite=y 

http://find.galegroup.com.proxy.queensu.ca/ukpc/retrieve.do?sgHitCountType=None&sort=DateAscend&prodId=NCUK&tabID=T012&subjectParam=Locale%2528en%252C%252C%2529%253AFQE%253D%2528ke%252CNone%252C10%2529irish%2Bwake%2524&resultListType=RESULT_LIST&searchId=R1&displaySubject=&searchType=AdvancedSearchForm&currentPosition=1&qrySerId=Locale%28en%2C%2C%29%3AFQE%3D%28ke%2CNone%2C10%29irish+wake%3AAnd%3ALQE%3D%28MB%2CNone%2C16%29NCUK-1+OR+NCUK-2%24&retrieveFormat=MULTIPAGE_DOCUMENT&subjectAction=DISPLAY_SUBJECTS&inPS=true&userGroupName=queensulaw&sgCurrentPosition=0&contentSet=LTO&&docId=&docLevel=FASCIMILE&workId=&relevancePageBatch=DX1901241589&contentSet=NCUP&callistoContentSet=NCUP&docPage=article&hilite=y
http://find.galegroup.com.proxy.queensu.ca/ukpc/retrieve.do?sgHitCountType=None&sort=DateAscend&prodId=NCUK&tabID=T012&subjectParam=Locale%2528en%252C%252C%2529%253AFQE%253D%2528ke%252CNone%252C10%2529irish%2Bwake%2524&resultListType=RESULT_LIST&searchId=R1&displaySubject=&searchType=AdvancedSearchForm&currentPosition=1&qrySerId=Locale%28en%2C%2C%29%3AFQE%3D%28ke%2CNone%2C10%29irish+wake%3AAnd%3ALQE%3D%28MB%2CNone%2C16%29NCUK-1+OR+NCUK-2%24&retrieveFormat=MULTIPAGE_DOCUMENT&subjectAction=DISPLAY_SUBJECTS&inPS=true&userGroupName=queensulaw&sgCurrentPosition=0&contentSet=LTO&&docId=&docLevel=FASCIMILE&workId=&relevancePageBatch=DX1901241589&contentSet=NCUP&callistoContentSet=NCUP&docPage=article&hilite=y
http://find.galegroup.com.proxy.queensu.ca/ukpc/retrieve.do?sgHitCountType=None&sort=DateAscend&prodId=NCUK&tabID=T012&subjectParam=Locale%2528en%252C%252C%2529%253AFQE%253D%2528ke%252CNone%252C10%2529irish%2Bwake%2524&resultListType=RESULT_LIST&searchId=R1&displaySubject=&searchType=AdvancedSearchForm&currentPosition=1&qrySerId=Locale%28en%2C%2C%29%3AFQE%3D%28ke%2CNone%2C10%29irish+wake%3AAnd%3ALQE%3D%28MB%2CNone%2C16%29NCUK-1+OR+NCUK-2%24&retrieveFormat=MULTIPAGE_DOCUMENT&subjectAction=DISPLAY_SUBJECTS&inPS=true&userGroupName=queensulaw&sgCurrentPosition=0&contentSet=LTO&&docId=&docLevel=FASCIMILE&workId=&relevancePageBatch=DX1901241589&contentSet=NCUP&callistoContentSet=NCUP&docPage=article&hilite=y
http://find.galegroup.com.proxy.queensu.ca/ukpc/retrieve.do?sgHitCountType=None&sort=DateAscend&prodId=NCUK&tabID=T012&subjectParam=Locale%2528en%252C%252C%2529%253AFQE%253D%2528ke%252CNone%252C10%2529irish%2Bwake%2524&resultListType=RESULT_LIST&searchId=R1&displaySubject=&searchType=AdvancedSearchForm&currentPosition=1&qrySerId=Locale%28en%2C%2C%29%3AFQE%3D%28ke%2CNone%2C10%29irish+wake%3AAnd%3ALQE%3D%28MB%2CNone%2C16%29NCUK-1+OR+NCUK-2%24&retrieveFormat=MULTIPAGE_DOCUMENT&subjectAction=DISPLAY_SUBJECTS&inPS=true&userGroupName=queensulaw&sgCurrentPosition=0&contentSet=LTO&&docId=&docLevel=FASCIMILE&workId=&relevancePageBatch=DX1901241589&contentSet=NCUP&callistoContentSet=NCUP&docPage=article&hilite=y
http://find.galegroup.com.proxy.queensu.ca/ukpc/retrieve.do?sgHitCountType=None&sort=DateAscend&prodId=NCUK&tabID=T012&subjectParam=Locale%2528en%252C%252C%2529%253AFQE%253D%2528ke%252CNone%252C10%2529irish%2Bwake%2524&resultListType=RESULT_LIST&searchId=R1&displaySubject=&searchType=AdvancedSearchForm&currentPosition=1&qrySerId=Locale%28en%2C%2C%29%3AFQE%3D%28ke%2CNone%2C10%29irish+wake%3AAnd%3ALQE%3D%28MB%2CNone%2C16%29NCUK-1+OR+NCUK-2%24&retrieveFormat=MULTIPAGE_DOCUMENT&subjectAction=DISPLAY_SUBJECTS&inPS=true&userGroupName=queensulaw&sgCurrentPosition=0&contentSet=LTO&&docId=&docLevel=FASCIMILE&workId=&relevancePageBatch=DX1901241589&contentSet=NCUP&callistoContentSet=NCUP&docPage=article&hilite=y
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4.2 From: Susanna Moodie, Roughing it in the Bush; Or, Life in Canada (London, England: 

Richard Bently, 1852) and 3
rd

 ed. (1854).  

http://www.canadianpoetry.ca/eng%20274e/moodie.htm  

 

  It was four o’clock when we landed on the rocks, which the rays of an intensely scorching sun 

had rendered so hot that I could scarcely place my foot upon them. How the people without shoess bore 

it, I cannot imagine. Never shall I forget the extraordinary spectacle that met our sight the moment we 

passed the low range of bushes which formed a screen in front of the river. A crowd of many hundred 

Irish emigrants had been landed during the present and former day; and all this motley crew — men, 

women, and children, who were not confined by sickness to the sheds (which greatly resembled cattle-

pens) — were employed in washing clothes, or spreading them out on the rocks and bushes to dry. 

  The men and boys were in the water, while the women, with their scanty garments tucked above 

their knees, were trampling their bedding in tubs or in holes in the rocks, which the retiring tide had left 

half full of water. Those who did not possess washing-tubs, pails, or iron pots, or could not obtain access 

to a hole in the rocks, were running to and fro, screaming and scolding in no measured terms. The 

confusion of Babel was among them. All talkers and no hearers — each shouting and yelling in his or her 

uncouth dialect, and all accompanying their vociferations with violent and extraordinary gestures, quite 

incomprehensible to the uninitiated. We were literally stunned by the strife of tongues. I shrank, with 

feelings almost akin to fear, from the hard-featured, sun-burnt harpies as they elbowed rudely past me. 

  I had heard and read much of savages, and have since seen, during my long residence in the 

bush, somewhat uncivilised life; but the Indian is one of Nature’s gentlemen — he never says or does a 

rude or vulgar thing. The vicious, uneducated barbarians who form the surplus of over-populous 

European countries, are far behind the wild man in delicacy of feeling or natural courtesy. The people 

who covered the island appeared perfectly destitute of shame, or even a sense of common decency. 

Many were almost naked, still more partially clothed. We turned in disgust from the revolting scene, but 

were unable to leave the spot until the captain had satisfied a noisy group of his own people, who were 

demanding a supply of stores. 

  And here I must observe that our passengers, who were chiefly honest Scotch labourers and 

mechanics from the vicinity of Edinburgh, and who while on board ship had conducted themselves with 

the greatest propriety, and appeared the most quiet, orderly set of people in the world, no sooner set foot 

upon the island than they became infected by the same spirit of insubordination and misrule, and were 

just as insolent and noisy as the rest. 

  While our captain was vainly endeavouring to satisfy the unreasonable demands of his rebellious 

people, Moodie had discovered a woodland path that led to the back of the island. Sheltered by some 

hazel-bushes from the intense heat of the sun, we sat down by the cool, gushing river, out of sight, but, 

alas! not out of hearing of the noisy, riotous crowd. Could we have shut out the profane sounds which 

came to us on every breeze, how deeply should we have enjoyed an hour amid the tranquil beauties of 

that retired and lovely spot! 

  The rocky banks of the island were adorned with beautiful evergreens, which sprang up 

spontaneously in every nook and crevice. I remarked many of our favourite garden shrubs among these 

wildings of nature. The fillagree, with its narrow, dark glossy-green leaves; the privet, with its modest 

white blossoms and purple berries; the lignum-vitæ, with its strong resinous odour; the burnet-rose; and a 

great variety of elegant unknowns. 
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4.3, Carrothers, Joseph, 1793(?)-, Letter from Joseph Carrothers to William Carrothers, October 

18, 1847, in Irish Emigration and Canadian Settlement: Patterns, Links, and Letters. Houston, 

Cecil J. and Smyth, William J., University of Toronto Press, Toronto, ON, 1990, pp. 370. 

[Bibliographic Details] [10-18-1847] [View Full Text] 

Letter from Joseph Carrothers to William Carrothers, October 18, 1847 

October 18th 1847 
Dear Brother, 
I am yet spared to send you a few lines hoping they will find you and family in good health as the leave me and family 

in at present thank 
-- 269 -- 
God for his preserving mercy and care in our perilous journey which was a tedious one. We went on board on 

Saturday 12th June and sailed down the river that evening sd off on the 14th and after 8 weeks arrived at Quebeck 

on 6th of August took the steam Boat for Montreal at 4 o'clock that evening and from thence to Hamilton. We took a 

team on the 12 and at 10 o'clock started for London 90 miles and reached Brothers on the 14th at 4 o'clock in the 

evening. Brother and cousins was rejoiced to see us all living; but on the 17th the child Margaret died been worn out 

on the journey and up the country in the boats and the waggon the most fatigueing of all. James was the stoutest of 

us we were worn to perfect weakness I was sea sick all the way, but my health is as good as ever and we are all 

doing well. I thank you and Mr Copeland forwarding Pauls letter it was before me Nat got it, in your answer you will let 

me know if any word from him since and you will let me know how the crops has done with you and if any changes in 

my old friends by sickness as it did prevail. Sister Jane Died at Lashine 9 miles from Montreal and Thomas Stuart 

Died since he came to Godrich Brother Thomas's eldest son Died 28th of last month of croop children are subject to it 

and it is generally fatal George Scott was sent to hospital from the ship and some others and I heard no word of him 

since. Our Captain was very good to the passengers, and was very kind to me and family. Brother Nathaniel and 

family is well so is Thomas and family and is well off. I am in a house of Thomas's. Br Samuel and family is well and 

is in a fine way of doing for his time, has crop and stock that I wondered to see. Next comes the Breaky cousins the 

are well and well settled, the are in a fine way of doing so far as the are cleared. It was good hit the left Breaky. C. 

Mark is well but has got no wife yet, David and family is well so is Mick and family, the have got good wives and is in 

a good way of Doing. C. Rebecca and husband (Wm Webster) is well, they have no children. All my friends has been 

friends to me, and mine. You will remember us to Mr and Mrs Tailor and Miss Armstrong. Margaret sends her word 

she met with friends she did not expect. Remember us to Mr Wm McMullen and all my old friends in Cloughcur and 

numerous friends in all the country 
Remember us to Mr and Mistress and Miss Collum and to Dr Dane, let me know if he has recovered his health. Give 

my respects to Dr Acheson and to Mr and Mistress Michell. I hope by next month to writ to those am under promise 

to. Let Robert Crawford know I 
-- 270 -- 
parted with A Crawford in Montreal I was 7s 6d out by brining her that far she promised to write to me but has not. 

Give my best respects to Mr Charles Little. As far as I have seen of this country it is very fine land but grown with 

immence timber. Those that is settled for some years is well off. Markets is cheap Flour is 7S shillings per hundred, 

beef and Mutton from 1 1/2d to 2d per lb Butter 6d pr lb and other produce equally cheap. There is some rot in the 

puttatose in some places in this country this season. I stoped a month in Brother Nats until I was restored to strength 

and I am with a waggonmaker learning to make waggons at 20 Dollars pr month, so you see I have some of my trade 

to learn. I had the Yanky part of it. Next week ends my month. Let Mr. Samuel Betty know I did not travel by Toronto 

and I got no word of Mr Wm his Brother the letters I posted for their places. I parted with John Hilliard and family in 

Montreal in good health. I remain Dear Brother Yours affectionally, 
Joseph Carrothers. 
My plants and roots a great many of them is succeeding very well and part of the seeds I sowed is growing very well. 

If you can get seed of ground Ivy send me a little in the crease of your letter, paste them in the fold. 
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4.4 We Came to North America: The Irish. Greg Nickles. St. Catharines: Crabtree, 2001. pg. 12. 

 
 



 

5.1 "Chapter 12 ‘Most Horrible and Heartless" Irish Immigration,’" in "A Few Acres of Snow": 

Documents in Canadian History, 1577-1867. Ed. Thomas Thorner and Thor Frohn-Nielsen. 

Peterborough, Ont.: Broadview, 1997. N. pag. Print. 
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5.3 We Came to North America: The Irish. Greg Nickles. St. Catharines: Crabtree, 2001. pg. 17.

 

5.4 http://www.pc.gc.ca/lhn-nhs/qc/grosseile/natcul/natcul1/b.aspx 

 

6.1 “Skibbereen” by James Mahony. Originally commissioned by the Illustrated London News, 

1847. Accessed from website: “Science Spinning,” by Sean Duke, blog at www.wordpress.com 

http://seanduke.com/2011/08/08/is-there-a-genetic-memory-of-the-irish-famine-the-holocaust/ 
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6.2 Danny Boy YouTube video 

http://www.youtube.com/watch?v=UJJd_3zvmd0 

 

6.3 Danny Boy lyrics 

http://www.ireland-information.com/irishmusic/dannyboy.shtml 
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7.2 extract from The Report of the Select Committee on the Employment of the Poor in Ireland, 

1823: Evidence on the subject of emigration, taken before the select committee, on the 

employment of the poor, in Ireland, in the session of 1823. Great Britain House of Commons. 

London: W. Clowes, 1823. pg. 48. Early Canadiana Online. 
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7.3 Pipe, Jim, writer.  You Wouldn’t Want to Sail on an Irish Famine Ship!: A Trip Across the 

Atlantic You’d Rather Not Make. pg. 28-29. Illustrated by David Antram.  Created by David 

Salariya. Edited by Stephen Haynes. New York: Franklin Watts, 2008. Print. 
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Photograph 

Watching the parade, St. Patrick's Day, Montreal 

Burt Covit 

1988, 20th century 

Silver salts on paper - Gelatin silver process 

30.5 x 45.5 cm 

Gift of Mr. Burt Covit 

M2006.80.1 

© McCord Museum 

http://www.mccord-

museum.qc.ca/en/collection/artifacts/M2006.80.1?Lang=1&accessnumber=M2006.80.1 
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Photograph 

Mounted policeman and official, St. Patrick's Day Parade(?), Montreal, QC, about 1930 

Anonyme - Anonymous 

About 1930, 20th century 

Silver salts on glass - Gelatin dry plate process 

12 x 17 cm 

Purchase from Napoleon Antiques 

MP-1978.107.85 

© McCord Museum 
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Print 

St. Patrick's Day Celebration, Montreal, QC 

James Weston 

March 29, 1879, 19th century 

Ink on paper - Photolithography 

39.6 x 28.3 cm 

M982.530.5379 

© McCord Museum 
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8.4 “Irish Eyes are Smiling at St. Patty’s Day Parade.” Ian Elliott. The Kingston Whig-Standard. 

Kingston, Ontario. March 15, 2010. web. 

http://www.thewhig.com/2010/03/15/irish-eyes-are-smiling-at-st-pattys-day-parade 

 

Irish Eyes are Smiling  
St. Patrick's Day may not officially arrive until Wednesday, but the weather got here a few days early. 

"This is real Irish weather isn't it?" asked Tony O'Loughlin of the Kingston Irish Folk Club on Saturday afternoon, 

smiling through the chilly downpour that greeted participants in the annual St. Patrick's Day parade. 

A few dozen participants braved the wind and the cold, many carrying flags or playing traditional instruments, in the 

annual parade that began at the Celtic Cross in the city's old burying ground in Skeleton Park and finished at City 

Hall, where the participants presented a letter of appreciation to Kingston residents on behalf of more than 50,000 

Irish workers who laboured on the Rideau Canal in the 19th century. 

With St. Patrick's Day falling mid-week this year, the preceding weekend became the unofficial celebration, and 

O'Loughlin noted that fact affected attendance at the Kingston parade. 

The Queen's bands that normally take part were in Boston, the site of one of the world's biggest St. Patrick's Day 

parade. So, too, were other regulars, and O'Loughlin said one of the things he wanted to do was form an Irish 

marching band based here. 

"That'll be one of the things I'll be trying to get going starting on Thursday," he said. 

"It needn't be large, just some bagpipes, drums, accordions ... whatever we can put together here." 

The parade marched down Princess Street with traditional accompaniment from bagpipes and other instruments, with 

an honour guard of sea cadets, some with decidedly non-issue green accoutrements on their uniforms, and featuring 

a cross-section of marchers with Irish blood and those who wish they did. 

It was led by Sabryna Wentworth, 11, an Irish dancer who has been at the head of the parade for several years and 

who said she didn't really mind the cold rain that was falling steadily on Saturday afternoon. 

"People always seem happy when they see the parade," she said. 

"They know what it is." 

The parade also drew a crowd of re-enactors from the Historical Costume Society of Kingston, who were outfitted in 

various types of 19th-century finery. 

There was also a representative of the Black Irish, so-called because of their dark hair as opposed to the lighter 

colour of the traditional Irish. 

That points to them being descended from Spanish sailors who came ashore in Ireland, perhaps after the destruction 

of the Spanish armada, although geneticists have yet to pinpoint their lineage. 

Anthea Morgan runs a Flamenco and Spanish dance studio in Kingston and said her partner is of Black Irish descent 

and she took part in a long black period dress representing the Black Irish. 

"There are a lot of people who don't know who the Black Irish were, but they're well known in Ireland and their names 

are derived from Spanish or Castillian last names," she said. 

http://www.thewhig.com/2010/03/15/irish-eyes-are-smiling-at-st-pattys-day-parade


"I just wanted to take part to represent the Black Irish” 

St. Patrick's Day may not officially arrive until Wednesday, but the weather got here a few days early. 

 

 

 

 

 

 

 

 

 

 



The teachers behind the lesson 

Leah Evans 

Leah Evans is a graduate of Trent University, where she was an English-History joint 

major. She aspires to teach English and History at the high school level. She also attended the 

University of Wales on an exchange, and has a passion for British, Irish and Canadian history, as 

well as children's' literature. 

 

 

 

 

 

Renee Faubert 

 

 

 

 
Renee Faubert is a graduate of Concordia University, where she studied Art History and 

Studio Art. She is currently studying to become an Art and History teacher at Queen’s 

University. Renee has always had a passion for history and living in Montreal during her 

undergrad gave her the chance to experience Irish Canadian heritage and its impact on society 

throughout history. 
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