Eight Lessons Assignment: CHY4U Exploration and Encounter
Created by Cathleen Clark and Jennifer Freele
Developed for CURR 335

Introduction:
Using the Resource Toolkit:
This resource toolkit is intended to be used with the Gr. 12 West and the World History Course
(CHY4U). The toolkit provides a sequence of eight lessons that include lesson plans, primary
resources, PowerPoint presentations, and BLMs and is structured around the Big Six Historical
Thinking Concepts (Seixas). The lesson sequence will be on Exploration and Encounters with a
focus on early European exploration in Southern America. Teachers should adapt the materials
of the toolkit to best suit the needs of their own students. All lessons are modeled on the basis of
75 minute class periods.
Overall Curriculum Expectations:
The resource toolkit targets the following overall expectation from the Ontario Ministry of
Education Grade 12 University Preparation World History Curriculum Document:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Sequence of Lessons:
1.
2.
3.
4.
5.
6.
7.
8.

Introduction: Setting the Spanish Context
Significance: Exploration and Technology
Continuity and Change: Setting the South American Context
Evidence: First Encounters: Columbus and the Taino
Cause and Consequence: Colonization and Slavery
Perspective: Cortés and Cordoba and Discovery
Ethical Dimensions: Tribes Activity
Conclusion: The World Opens
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Lesson One – Introduction & Setting the Spanish Context
Overview:
As the introduction, this lesson will open up the topic for the students and break down what they
will be learning over the following eight lessons. The focus, however, will be on setting the
European context of the late 15th century when these explorers made their mark. The intent is to
outline the major political, social, religious and economic structure at the time in Europe so that,
for lesson 3, and it can be paralleled to the Americas.
Learning Goal:
The students will begin to try and see things from the perspective of the late 15th century. They
will also begin to understand the dominate ways of life and ideas in Europe, mostly Spain, during
the time that Columbus set sail.
Overall Curriculum Expectation:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Specific Curriculum Expectations:


Communities: analyze the roots and nature of a variety of communities and groups
founded on religious, ethnic, and/or intellectual principles;



Communities: describe factors that have prompted and facilitated increasing interaction
between peoples since the sixteenth century;

Materials:
i.

ii.

Primary Source Documents (Appendix):


1.1 Photo of Asaro tribe



1.2 Map of Ptolemy 1482



More found on BLMs

Instructions for Teacher:

Before the class arrives, sketch out a large outline of Canada on a board/Smart Board with the
question “What Makes Our Country Great?” written above it. Once the class settles in, get them
to go up and write their answer on the board, if necessary giving them the prompt – what makes
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Canada better than other countries? Once all the students have answered, engage in a brief
discussion and be sure that students, in general, agree that Canada is a great country.
Then, set the scene for a story. Have the students imagine that they are on a family trip to a
remote, mostly uninhabited part of Canada. Upon a daily hike one day, they come across these
people in the woods. Have the students look at the photo in Appendix 1.1 and engage in
discussion.
iii.

Prompts for Students:


BLM 1.1 Chart for Students



BLM 1.2 Handouts for each student jigsaw group

Plan of Instruction:
1. Warm Up (10 Minutes):
Upon entering the class, there will be the outline of Canada drawn on the board/Smart Board
with the question “What Makes Our Country Great?” written across the top. Students will have
the chance to come up to the board and write something that they think makes Canada a great
country. Once the class arrives at a general consensus that Canada has many great things to offer
students will be shown a picture of a remote tribe that currently exist in this world and they will
be asked the following question:
“If you came across this group of people in the woods one day, what would your reaction be?”
“What would you think of the people?” What would you do?”
Through discussion the class may find that some people want to change the people and some
would prefer to leave them alone.
2. Discussion (15 Minutes):
After the warm up activity the new unit (Exploration and Encounters) should be introduced.
Discuss what the following 8 lesson sequence will be about, and introduce today’s lesson on the
Spanish context of the late 1400s. To assess the students’ background knowledge on the subject,
ask students what they know about that time period and record their answers on the board.
3. Modeling (Throughout)
Throughout this lesson, the teacher will try and incorporate historical thinking and try and get the
students in the mindset of the Spanish people in the 1400s. The teacher should also be
conscientious of the language and terminology that they employ (i.e. Columbus did not
‘discover’ the New World he ‘encountered’ already well-established civilizations. Model this
consciousness to students through using appropriate language).
4. Guided Practice (35 Minutes):
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At this point in the lesson the class will participate in a jigsaw activity so that students can begin
to understand the political, economic, social, and religious structures in place in Spain at the
time.
The class will be divided into four groups and each group will be given a different information
sheet from which to pull ideas and discuss (BLM 1.2). The students will all receive a chart (BLM
1.1) on which they will record the main ideas from their information.
Once they have pulled the main points and become ‘experts’ in their subject area they will split
off into new groups. There should be one representative or ‘expert’ from each of the initial
groups in each of the new groups. Together they will all work on filling out their personal charts.
Be sure to explain that they need to read their paragraphs and other information entirely before
making notes. It is their prerogative what they choose to pull out of the information, and be sure
that they understand that the learning is being directed by themselves and by the group.
5. Sharing/Discussion/Teaching (10 Minutes):
The next phase of the lesson involves a Spanish Inquisition activity. To further explore one of
the major defining elements of 15th century Spain, the Spanish Inquisition and religious
persecution, the class will have a mini Inquisition in the classroom.
The teacher should ensure that students understand that the activity is simply an exercise and that
the point is not to attempt to discredit other religions but rather to demonstrate how strong the
Christian faith was in Spain at this time.
Assign various roles to student volunteers: two students as guards/oversee-ers, a student
defendant, and the teacher can conduct the interrogation or entrust it to a student. The main goal
is to try and make the person being questioned confess to believing in another religion (have then
establish a belief before questioning), but obviously without use of force. Tie in the elements of
spying, suspicion, threating your families, deportation, punishment, etc.
6. Assessment (5 Minutes):
Employ the use of discussion and debrief the Inquisition activity as a way of formatively
assessing students and their understandings of the content delivered in the lesson. Possible
discussion questions could include: “What was the main concern of the rulers of Spain in the late
1400s?” and “How is their religious ways of life different from ours in modern day society?”
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Lesson Two—Significance: Exploration and Technology
Overview:
This lesson will encourage students to think critically about why early European exploration is
taught in schools and to apply the criteria of the historical thinking concept of ‘significance’ to
European exploration and encounters in the New World. The lesson will provide some
background knowledge on the conditions that allowed for Western European exploration and
conquest in the ‘New World.’
Learning Goal:
At the end of the lesson, students will be able to explain whether exploration and Columbus’
1492 voyage to the New World fulfills the definition/criteria of historical significance. They will
also be able to identify the three main reasons that allowed for successful Western European
exploration.
Overall Curriculum Expectation:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Specific Curriculum Expectations:


Communities: describe factors that have prompted and facilitated increasing interaction
between peoples since the sixteenth century;

Historical Thinking Concept:
Historical Significance (also touches on Continuity and Change and Perspectives)
Materials:
i.

ii.

Primary Source Documents (Appendices):
 2.1 Claudius Ptolemy’s 1482 Map of the World
 2.2 Sebastian Munster’s 1504 Map
 2.3 Abraham Ortelius’1570 Map
 2.4 Anthanasius Kircher’s 1665 Map
 2.5 Present Day Map of the World
Instructions for Teacher:

The teacher should be familiar with the material covered in the PowerPoint presentation (PP
Lesson 2) and have access to a laptop, Smart Board or projector. The PowerPoint is intended to
be a guide only and should be supplemented with additional content at the teacher’s discretion.
Additionally, the teacher will need to make plastic overhead sheets of the five maps to show
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students. Students will also all require a blank sheet of paper to make their own maps. Students
may also require the use of rulers and pencil crayons if they do not have their own. The structure
of the lesson will proceed in the manner outlined in the section below.
iii.

Prompts for Students (BLMs)
 N/A

Plan of Instruction:
1. Warm Up (5 Minutes):
Teacher should open the class with the thought-provoking question: “In this unit we study
exploration and encounters. Why do we learn about this subject in schools?”
The intent is to get students questioning their learning and preparing for more critical thinking
about this era in history. The teacher should not provide any answers to the question at this point.
The question will be revisited at the end of the period so, after some class discussion, the
conclusion can be left open-ended and students should be told to keep it in their minds as they
participate in the day’s lesson.
2. Discussion (10 Minutes):
Revisit the major points learned in the previous lesson and make sure that the Spanish context for
this era is fresh in the students’ minds. The teacher should employ guided questioning to engage
in an open class discussion (e.g. “What did we talk about in class yesterday? What was one of
Spain’s primary concerns at this time? What was the role of the Spanish Inquisition? Etc.)
To prepare students for the topic of today’s lesson the teacher should pose the following
questions to the class: “What happened in 1492?” (Columbus’ first voyage) “Why did Western
European countries go off exploring distant and unknown lands while other civilizations did
not?” “Was the ‘discovery’ of the New World inevitable?’
3. Modeling (20 Minutes):
The teacher will go through the PowerPoint presentation (PP Lesson 2) with students. Students
should take notes from the lecture.
The teacher will reveal that the next activity will involve using maps. Maps are windows into the
past. They quite literally represent how people in the past viewed the world.
4-5. Guided Practice/Independent Activity (25 Minutes):
Hand out a blank sheet of paper to students. Explain that this activity will require them to
become cartographers.
Ask students to draw a map to their house from the school. For this phase they are not allowed to
use street names, labels, or colour to help illustrate their maps.
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When students have finished their initial sketch, ask them to share their map with a partner. The
partners should offer suggestions on how to revise and improve their map so that it is easier to
understand.
Students should make the suggested changes to their map before finding a different partner to
pair up with. Students will repeat the same process of sharing their maps with their new partner
and offering suggestions for improvement.
Students will then have some time to go back to revise their map one last time. They should use
the suggestions of their latest partner and also add colour, street names, and labels to their map to
turn it in to a finished product.
This activity is a slight adaptation of Activity 2: Historical Maps as a Window into the Past
found at the Digital History Website. The original activity can be accessed via the following link:
http://www.digitalhistory.uh.edu/learning_history/columbus/columbus_teacher.cfm

6. Sharing/Discussion/Teaching (15 Minutes):
The teacher should lead a class discussion on the map-making process. Potential questions could
include:
“What did you think of the activity?”
“Was it harder or easier to design a map than you expected?”
“Did you find the suggestions that your partners made helpful? Why? Why do you think your
partners made the suggestions that they did?”
“After completing this activity, do you agree or disagree with this statement: Map making is a
reflection of the cartographer that made the map. Why?”
The teacher should then show the students the primary source documents 2.1., 2.2., 2.3., 2.4, and
2.5 to show the progression of maps from the pre-Columbus era to the present day. The teacher
can ask:
“What do the maps tell us about the people who made them?”
“How accurate are the early maps?”
“How has the world changed since Columbus’ first voyage to the New World?”
7. Assessment (5 Minutes):
The teacher should restate the opening question for the lesson (“Why do we study Western
European exploration?”). After seeing the progression of maps the students should understand
on some level that it is because exploration and Columbus’ voyages changed the way that the
world was perceived. It made the world bigger. It is ‘important’/’significant’.
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Students should the answer the following question on an exit card before leaving class: Does
Columbus’ 1492 voyage to the New World fulfill the criteria for being historically significant?
Why or why not?
*This activity assumes the students are familiar with the criterion for historical significance but
the teacher can also prompt students: Did it result in change? Is it revealing?
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Lesson Three – Continuity and Change in South America
Overview:
This lesson will focus on the culture that was present in the Americas before the explorers
arrived. In an effort to somewhat mirror the first lesson, the focus will be on the political, social,
religious and economic structures present at the end of the 15th century.
Learning Goals:
This lesson is intended to educate students on some facts surrounding the ancient civilizations.
Students are also expected to begin to work with timelines and to consider what outside and
foreign elements can impact a civilization.
Overall Curriculum Expectation:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Specific Curriculum Expectations:


Community: compare diverse rural communities that have developed in the West and the
rest of the world;

Historical Thinking Concept:
Continuity and Change
Materials:
i.

ii.

Primary Source Documents (Appendix):


3.1 Mayan Vessel with Sacrifice Scene, c. 600-850 CE



Others are found in the Lesson 3 Power Point

Instructions for Teacher:

The teacher will need to acquire several items in preparation for this lesson. One of the activities
in the lesson requires some kind of ball for the students to play with as in ancient Maya. The
teacher will also need to find several dolls that can easily be cut open (so with fabric bellies).
These items may be procured at local thrift shops. You will need some sharp scissors for the
sacrifice, too.
Mystery of the Maya is an excellent documentary on Mayan culture. There is no time allotted in
this sequence of lessons to watch the documentary but if the teacher has extra time it can be
found online here: http://topdocumentaryfilms.com/mystery-of-the-maya/
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Another great extension off of this lesson is exploring some of the Indigenous cultures in present
day. Teachers are encouraged to read the following two articles and share with students if time
allows.
http://www.smithsonianmag.com/people-places/What-Became-of-theTaino.html?c=y&story=fullstory
http://www.civilization.ca/cmc/exhibitions/civil/maya/mmc08eng.shtml
iii.

Prompts for Students (BLMs):


BLM 3.1 Life of Ancient Mayans and Aztecs Fill-in-the-Blank Sheet that
corresponds to Lesson 3 – Life of Ancient Mayan and Aztec Civilizations
Power Point



BLM 3.2 Life of Ancient Mayan and Aztecs Fill-in-the-Blank Sheet Teacher
Copy



BLM 3.3 Timeline of Ancient Aztecs

Plan of Instruction:
1. Warm Up (20 Minutes):
The class will begin with a “human” sacrifice. Both the Mayan and the Aztec ways of sacrifice
will be demonstrated. The teacher should introduce the activity to make sure that students
understand the seriousness of human sacrifices and that they treat the exercise with proper
respect.
First, the class should be split up into two teams. Each team will receive one doll and they
become a part of their group, or team, or community. The students should name their doll.
Next, the teacher will introduce the ball game. To play the ball game the students have to bounce
the ball, back and forth from one team to the other, hitting it with any part of their bodies
EXCEPT their hands, until it hits the ground.
The team whose fault it is that the ball touches the ground has to give up their doll as human
sacrifice. The winning team will set up a sacrifice podium, based on an image of a Mayan
sacrifice, 3.1, and the following description:
In an effort to appease their gods and maintain a sense of balance in their lives, the Mayan and
Aztec civilizations performed human ritual sacrifice. There were several reasons for sacrifice to
take place, and the Aztecs performed far more ceremonies than the Mayans. Some reasons could
have been to celebrate a win at battle, or of a game; if there was drought or illness in the region;
to punish their enemies; and to carry out an established, periodical killing, just to please the gods.
Aztec killings would traditionally take place on top of a pyramid, on a kind of sacrificial stone,
and the person to be sacrificed was held down by locals, one per limb, so keep them steady. The
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priest would cut into the live person’s chest and pull out their still-beating heart, offering it up to
the sky. Then the body was rolled down the pyramid steps where it was often dismembered or
just taken away. The Mayans would often perform this act somewhat differently, where they
would tie the person down, disembowel the person and behead them, rather than remove their
heart. The Mayans often performed these rituals on fixed days of the year based on their
calendar.
Have the students on the winning side decide what ritual they want to perform, and have them
carry it out with the doll similar to how the ancient Mayans and Aztecs would have.
This activity has been developed from the following sources:
Mayan Ball Game Activity:
http://www.socialstudiesforkids.com/articles/worldhistory/mayanballgame.htm
Human Sacrifice Information: http://anthropology.msu.edu/anp264-ss13/2013/04/25/aztechuman-sacrifice/
http://www.aztec-history.com/aztec-sacrifice.html;
http://latinamericanhistory.about.com/od/Maya/p/The-Ancient-Maya-And-Human-Sacrifice.htm.
2. Discussion (10 Minutes):
Following the sacrifice activity the teacher should engage students in a discussion about the
various religious practises that they have seen from both the Spanish Inquisition and the Mayan
and Aztec sacrifices. Students should understand that different religious practises, although not
considered acceptable by today’s standards, do not reflect one society as being less civilized than
another. After the sacrifice and the class is reorganized, prompt the students to tell you some of
the main points for each of the categories of life in 15th century Spain. The teacher can write the
categories on the board to help focus the students. Focus especially on the religious aspect and
compare the banality of human sacrifices to that of the Inquisition. Explain that today they will
be learning about the Aztec and Mayan empires.
3. Guided Practice (20 Minutes):
See Power Point Lesson Three and BLM 3.1 and 3.3. The students should receive a page each,
with the two BLMs double-sided, and they will be asked to fill in BLM 3.1 as the teacher
proceeds through the slideshow.
4. Independent Activity (12 Minutes):
Once their sheets have been completed, the students should look at the flip-side, BLM 3.3. Based
on the timeline that was explained in the Power Point, and considering some of the factors that
may have led to the decline of the Mayan empire, get students to construct a timeline with some
events that may have led to the decline. Keeping in mind that this is somewhat speculative, have
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students gauge the time of certain events that would have led to the Mayan decline of power,
using the year 700 CE as the time period when things started to go wrong.
5. Sharing/Discussion/Teaching (8 Minutes):
Get students volunteers to share their timelines with the class.
6. Assessment (5 Minutes):
Have the students complete an exit slip with the following questions:
1) What did you find the most surprising about ancient Mayan and Aztec civilization?
2) What do you think was the most significant change in history that you indicated on your
timelines that brought the Aztec civilization to current day Mexico?
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Lesson Four—Examining the Evidence: First Encounters Between Columbus
and the Taino
Overview:
This lesson will have student begin to explore the complexity of Columbus as a historical figure
and the challenges of studying this area of history. The focus of the lesson will be using primary
(and secondary) source evidence to examine the first encounters between Columbus and the
Indigenous people of the land. As with the other lessons in this resource package, the intention is
to get students using the Big 6 Historical Thinking Concepts and applying them to understand
the complexities and controversies of studying this particular historical period.
Learning Goal:
Students will be able to explain the problem’s facing historians when trying to construct a
historical narrative of Columbus’ first encounters with the Taino people. Students will also be
able to apply the sourcing and contextualizing strategy to a variety of primary sources.
Overall Curriculum Expectation:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Specific Curriculum Expectations:




Communities: Describe factors that have prompted and facilitated increasing interaction
between peoples since the sixteenth century;
Methods of Historical Inquiry & Communication: evaluate the credibility of sources and
information;
Methods of Historical Inquiry & Communication: analyse historical events and issues
from the perspectives of different participants in those events and issues.

Historical Thinking Concept:
Evidence (also touches on Perspectives)
Materials:
i.


Primary Sources (Appendices):
4.1 Dióscoro Teófilo Puebla Tolín Painting of Columbus
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4.2 José Garnelo y Alda Painting of Coloumbus



4.3 Excerpts from Columbus’ Journal



4.4 Taino Heart Vessel



4.5 Taino Amulet

ii.

Instructions for Teacher:

The teacher should be familiar with the content of the PowerPoint Presentation (PP Lesson 4)
and have access to a laptop, Smart Board, or projector. Additionally, the teacher will need to
make photocopies of the Excerpts from Columbus’ Journal (4.3) and the Taino article (BLM
4.1), and BLM 4.2 for the students to do concept maps.
iii.

Prompts for Students (BLMs)



BLM 4.1 Taino Article



BLM 4.2 Concept Maps



Plan of Instruction:

1. Warm Up (5 Minutes):
The teacher should show a painting of Columbus and ask students: “Is this a ‘true’ representation
of Columbus? Why do you think so?”
2. Discussion (5 Minutes):
The teacher should then ask “How do we approach using primary sources?” This question is
intended as a lead up into the focus of the lesson (using primary sources as evidence). The
question will get students in the mindset of critically analyzing and interpreting primary sources
and the problems of relying on certain types of evidence to construct a historical narrative. This
lesson assumes that, at a grade 12 level, students have worked with primary sources before and
should just need a ‘refresher’ to effectively engage with them.
3. Modelling (10 Minutes):
The teacher will model how to approach primary sources using the opening painting of
Columbus (4.1). The teacher will use the sourcing and contextualizing strategy outlined in The
Big 6 Historical Thinking Concepts by Seixas on pages 47-48.
Sourcing: What kind of source is this? When and where was this made? Who made it? What was
their purpose? What was the maker’s attitude toward the subject?
Contextualizing: What was going on in this society at the time that this source was made? How
does the context help us understanding this source?
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4. Guided Practise (10 Minutes):
The teacher will hand out image 4.2 to the class. Students will apply the sourcing and
contextualizing strategy to the image with the help of a partner and with supervision and help
from the teacher.
When students have had time to write down some of their thoughts in point form, the teacher will
open a class discussion to take up the analysis.
5. Independent Activity (20 Minutes):
The teacher will hand out Excerpts from Columbus’s Journal (4.3), the Taino Article (BLM 4.1),
and BLM 4.2 for concept maps.
Students will individually read the Columbus and Taino excerpts while taking notes and
underlining/highlighting things that they find interesting or think are important.
When the students have finished reading the text selections they will share their ideas and
findings with a partner and, together, fill in the concept map sheets (they can do the activity
together but each student should fill out their own sheet so they have it as a note).
6. Sharing/Discussing/Teaching (10 Minutes):
The teacher will invite students to their findings with the class and make a large concept map on
board. The teacher can supplement further information about the Columbus and the Taino as
needed (see PP Lesson 4). Students should add to their own concept map notes.
The teacher will then ask students which side (Columbus vs. Taino) they felt they had more
information on. Highlight the fact that although there is primary evidence from the Taino
(artefacts) that challenges the account by Columbus, there is no primary source account by the
Taino of what the first encounters were like. Ask students why this is a problem.
7. Assessment (Remainder of Class—to be completed as homework):
The teacher should ask students to answer the following as a journal entry: “What is the
challenge we, as historians, face when trying to construct a historical narrative of the first
encounters between Columbus and the Taino people? How does this shape/affect our
understanding of the events and of our history?”
The teacher will read journal entries to assess student’s understanding of the challenges of using
evidence to construct historical narratives and how the study of exploration and encounters in the
New World are often one-sided or incomplete. Students will only be marked for completion of
the activity.
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Lesson Five—Cause and Consequence: Colonization and Slavery
Overview:
This lesson will provide students with some knowledge of Spanish settlement and colonization
on the island of Hispaniola. It will show how relations with the Indigenous people of the area
rapidly deteriorated and how the Spanish imposition of slavery, violence, and disease devastated
the Indigenous populations of the island. Students will be introduced to the idea of the
‘Columbian Exchange’ and the notion of whether Columbus can be held accountable for the
devastation of the Taino people following European contact or not.
Learning Goal:
At the end of the lesson students should be able to identify at least three factors that contributed
to the ruin of the Taino people following contact with Columbus and the settlement of
Hispaniola. Students should also be able to defend their opinion of whether or not Columbus was
responsible for the destruction of the Taino people.
Overall Curriculum Expectation:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Specific Curriculum Expectations:



Communities: Analyse the impact of Western colonization on both the colonizer and the
colonized;
Methods of Historical Inquiry: Draw conclusions based on supporting evidence, effective
analysis of information, and awareness of diverse historical interpretations;

Historical Thinking Concept:
Cause and Consequence (also touches on the Ethical Dimension and perspectives)
Materials:
i.

Primary Source Documents (Appendices):



5.1 Map of Hispaniola



5.2 Columbus Sketch of Hispaniola



5.3 Excerpt from Las Casas’ A Short Account of the Destruction of the Indies (1552)

ii.

Instructions for the Teacher:
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The teacher should be familiar with the content of the PowerPoint (PP Lesson 5) and have access
to a laptop, Smart Board, or projector. The teacher should also make arrangements to have the
library computers or a laptop cart booked so that students can begin their research in class. The
teacher should make copies of the Las Casas text selection (5.2).
Prompts for Students (BLMs):


BLM 5.1 List of foods and their origins (for teacher use only)

Plan of Instruction:
1. Warm Up (5 Minutes):
Teacher should open up class discussion with the thought-provoking question: “Were the
Spanish able to conquer Hispaniola and destroy the Taino people because they were superior
beings?”
2. Discussion (5 Minutes):
Teacher should show the list of foods and commodities on the board and ask students where each
item originally came from. After some ideas and discussion the teacher should reveal that they
which ones came from the ‘Old World’ and which ones were only available in other parts of the
world after trade was established between Europe and the New World.
3. Modeling (10 Minutes):
Teacher should take students through PP Lesson 5 and allow students time to take down notes.
Teacher should emphasize that the devastation of the Taino people was not the result of
European superiority but because of a number of other factors. Connections should also be made
to the beginning of the Atlantic Slave Trade.
4. Guided Practise (15 Minutes):
Teacher should hand out the 5.2 Las Casas excerpts to students and ask them to take notes and
highlight/underline important lines as they read the text.
When the students have finished reading the excerpts they should compare this account of life on
Hispaniola to the one described in Columbus’ journal entries (covered in previous lesson). What
do they think changed in the time between both accounts?
The teacher should take up the activity orally with the class.
5. Independent Activity (35 Minutes):
Students will be numbered off 1-2. Number ones will research and argue that Columbus should
be held responsible for the death and abuses of the Taino people. Number twos will research and
argue that Columbus should not be held responsible.
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Students will have the opportunity to use laptops or library computers to research some of the
different interpretations of Columbus.
Students will write a short 1 page journal entry arguing their assigned position.
6. Sharing/Discussing/Teaching (5 Minutes):
Students will find a partner who was assigned to argue the opposite position that they did. Each
partner will read/share their ideas from their journal entry to the other and discuss.
7. Assessment:
Students will be assessed via their submitted journal responses. Students will be assessed based
on whether or not they are able to effectively defend their assigned position and if they
demonstrate an understanding of the negative impact of the Taino’s interaction with Columbus
and his men.
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Lesson Six – Exploring Perspectives Through Cortés and Cordoba
Overview:
Students will learn about Hernan Cortés and Francisco Cordoba and about their discovery of
Mexico and surrounding areas and the civilizations that were in existence. The focus will be on
understanding perspectives and prompting the students to see a different side than what may be
immediately given to them. They will also learn knowledge content on the explorers and their
encounters.
Learning Goals:
Students will be using mainly primary source documents to try and envision and analyse the first
encounters between Cortés and the Aztecs. Hernan Cortés and Francisco Cordoba will be
introduced. They should be able to recognize different perspectives of the encounters and to be
able to consider a conflict from opposing angles.
Overall Curriculum Expectation:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Specific Curriculum Expectations:


Communities: describe factors that have prompted and facilitated increasing interaction
between peoples since the sixteenth century;



Citizenship and Heritage: explain how European imperialism affected values, practices,
and traditions in the non-West world;



Citizenship and Human Rights: describe a variety of forms of human servitude.

Historical Thinking Concept:
Perspectives
Materials:
i.

ii.

Primary Source Documents (Appendix):


6.1 Photo of Elisha Cuthbert and April Reimer (May 8 2013)



Lesson 6 – Cortes and Cordoba Power Point

Instructions for Teacher:
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Have students follow the instructions of the warm up and then explain how it relates to the idea
of perspectives. The teacher should see if any other students have examples of how different
perspectives can change how people perceive things.
The teacher should have students brainstorm ways that people perceive things. Students should
begin to ask questions of themselves and how they perceive things.
iii.

Prompts for students


BLM 6.1 Cortés destroys Aztec Idols, from his letters to Charles V, 1520



BLM 6.2 Aztec Accounts of the Spanish Conquest, C. 1578. PDF found
at:
http://nationalhumanitiescenter.org/pds/amerbegin/contact/text6/mexica_tl
axcala.pdf



BLM 6.3 Mayan Account of the Spanish Conquest, 1540-1546. PDF
found
at:
http://nationalhumanitiescenter.org/pds/amerbegin/contact/text6/maya.pdf



BLM 6.4 First Encounter: Primary Source Document Worksheet

Plan of Instruction:
1. Warm Up (10 Minutes):
Have some kind of popular culture example of when a situation usually gets confused based on
context. An example can be the photo in Appendix 6.1, of Elisha Cuthbert giving a dirty look to
April Reimer after April’s husband, Toronto Maple Leafs goaltender James Reimer let in a
critical goal. The teacher should have students state their observations based on the context of the
goal being let in and who these two women are. Then ask the students to consider another
perspective: What if there was a man nearby the women who made a really rude comment just as
the goal was being let in. What if these two friends were, in fact, rolling their eyes at that and
were not upset at one another? Have the students engage in discussion about which example they
find more believable. Would they have continued to think ill of Elisha Cuthbert had they not
received the full explanation?
2. Discussion (10 Minutes):
Brainstorm a list of factors that affect how people perceive things and why their perception can
differ. Ask students to consider the following question (taken from The Big Six Historical
Thinking Concepts by Seixas on page 153): If in 80 years all people on the earth are vegetarian
because it has been proven and supported that a vegetarian diet is the most sustainable, would
people look back on us now as barbarians? Is it right for them to judge us for what we are doing
now?
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3. Guided Practice (40 Minutes):
Introduce Cortés and Cordova with the Lesson 6 Power Point (it is very brief). Then divide the
students into pairs. Each pair will receive one of the primary source accounts of an encounter
(BLM 6.1-6.3) which they will read over together. They then will each receive a copy of BLM
6.4, which they can brainstorm and fill out together.
4. Independent Activity (15 Minutes, can be completed as homework if needed):
Assign students different writing prompts that they can use to write a 1-2 page journal entry. The
scenario is when Cortés first lands in a new land.
Prompts: compose a journal entry as if you were a 10 year old Mayan; compose a ship’s log as a
Spanish crew member after the first day of encounter; write down how an elder from a local
community who saw the events of the first day, and who believes that Cortés could be a god
fulfilling a prophecy, would share an oral account of the story to local peoples.
5. Assessment:
The students will take home their independent writing activity and bring it back the following
day completed and to be used as an assessment. They will spend a few minutes exchanging their
journal entries with a peer in class, who will read it as though reading a primary source from the
time period. They will provide some feedback about the impressions that they had based solely
on what they read.
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Lesson Seven – Tribes Activity: Exploring Ethical Dimensions
Overview:
This lesson will be mostly comprised of an activity. Through the activity’s sequence, and the
debrief that will come at the end of it, students will be able to see not only different perspectives
of one conflict, but they will begin to see the complex ethical dimensions that encompasses any
issue. This activity would be ideally done over the course of 2 periods so the amount of time
dedicated to this activity will remain at the teacher’s discretion. This activity is self-created, but
it is inspired by the game RISK, and the camp game Stock Market.
Learning Goals:
This is an interactive lesson where students will have the opportunity to participate in a
competitive game. The outcome of the game is determined by the accumulation of life points.It
also returns to the categories of politics, religion, economic, and society, as students have seen in
previous lessons.
Overall Curriculum Expecation:


Communities: Local, National, and Global—Assess various types of interactions that
have occurred among diverse peoples and cultures, and the impact of these interactions,
since the sixteenth century

Specific Curriculum Expectations:


Communities: analyse the impact of Western colonization on both the colonizer and the
colonized;



Communities: analyse the process and implications of imperialism, decolonization, and
nation building in various parts of the world;



Conflict and Cooperation: analyse key factors that have led to conflict and war.

Historical Thinking Concept:
Ethical Dimensions
Materials:
i.

Primary Source Documents (Appendix):

The focus of this lesson is an activity and so no primary sources have been allotted to this lesson.
However, teachers are welcome to adapt the activity to incorporate primary sources.
ii.

Instructions for Teacher:
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The teacher should make copies of the 3 BLMs for the start of class. To save time the teacher
should have the warm up discussion question up on the board as the students enter the classroom.
The teacher will also need as many 6-sided dice, as possible (around 20). In addition, the teacher
will need to write a script to be read aloud with the activity. The following section will describe
the intention and structure of the activity but it is up to each individual teacher do design the
activity script so that it is suited to the learning goals of each class.
iii.

Prompts for students (BLMs):


BLM 6.1 Group One Handout Sheet – 20 Points



BLM 6.2 Group Two Handout Sheet – 25 Points



BLM 6.3 Group Three Handout Sheet – 30 Points

Plan of Instruction:
1. Warm Up (5 Minutes):
The warm up will be a simple discussion based on one question: “Did the European conquerors
have the right to take over, enslave and commit genocide on the Indigenous peoples of South
America?” Then the teacher should introduce the idea of ethical dimension and see if the class
can give examples of having good ethics and bad ethics.
2. Guided Practice (55 Minutes):
The bulk of the class will be spent doing the tribes activity. The instructions are as follows:


Divide the class into 3 groups. Have the students find their own space in the
classroom and arrange the desk/chairs in a manner that they see fit. This is their land
for the duration of the activity.



Once they are in their groups, briefly explain that they are to become 3 separate
communities, and that they are the leaders within their communities. It is up to them
to design their ideal community.



Hand out the BLMs 6.1, 6.2, 6.3 – one per group – and have them read the
instructions aloud and fill out their chart.



Once the charts have been completed, have the group leader/chief from each
community quickly share the name of their group, and the main focus that they took
when designating their life points (i.e. if they focused on military over religion, etc).



This is when the game really begins. Basically it is a guided story where each group’s
fate gets decided in some way at the end of each turn. The main objective is to be the
group that has the most life points in the end. Based on whichever conflict is at hand,
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and how many life points each group has, they will be given dice to roll and to win
out against other groups. For example, if there is a military clash between 2 groups,
and one group has allotted 10 points for military and the other has allotted only 5
points, the first group will get to roll 10 dice and count all those points, and the
second group can only roll 5. Whichever group has accumulated the most points off
those dice wins the conflict.


The teacher will be the narrator of the story, and represent Mother Nature/Life’s
Unexpected Ways when necessary. The game will go through a series of “rounds”,
which can be seen as weeks or months of these peoples’ lives in their separate
communities.



The first round or two can be spent with some simple conflicts between each group
and the narrator (as Mother Nature) to get students into the mood of the activity. An
example can be: In week 2 the main agricultural center of group 1’s community gets
hit hard with a flood. Mother Nature comes at it with a force of 5 life points. Have the
agricultural representative of that group come forward and they get to roll as many
dice as the points they have allotted for agriculture, and Mother Nature gets to roll 5
in this situation. If Mother Nature wins, group 1 has to knock down 1 life point from
their agricultural category. Explain the cause and effect relationship of this event. Do
a similar thing for each group, whether it be that the main area of worship
accidentally burns down and the community is feeling a religious loss, or that a major
illness goes around amongst the lower class and several people are dying off.



Once you have challenged each group separately once or twice, explain how they all
come together. You can first introduce the two tribes during a round, and then group
3 later, or you can introduce them all at once.



You will continue to go through different rounds with the story of these three groups
progressing. So for example, when they first meet, you can ask if they want to engage
in battle. If they do, then the assigned military person from the groups will come
together and roll the allotted amount of dice, and whichever group loses gets a life
point knocked out from the assigned life category.



Progress like this, with storylines changing and progressing in each round. Be sure
that you also touch on each category at least once. For each life category that is in
question, have the leader for that category be the one rolling the dice. If at any point a
group has 0 life points in a given life category, they have to have 2 taken away from
another category, that they get to choose.



Examples of scenarios involving each category. Again, be sure to create your own
fluid storyline for you class, but feel free to pull from some of these examples:
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Political: If you are seeking to wage war against another group, your people
are protesting it and want to seek peace. The roll outcome determines whether
or not you keep control of these uprisings; An attacking group takes your
leader hostage. The roll outcome determines if that leader lives or dies.



Religious: Foretold in your legends are stories of a foreigner coming to your
land that looks a lot like a certain group. The roll determines if you lose some
people as they join the opposing force and faith; There is the execution of a
religious tradition in one group that another group witnesses and is appalled
by. That group can then decide if they want to go in and try to teach the first
group about their own religion. The roll determines whose religious
determination is stronger.



Societal: An illness brought over from group 3 infects many of your people.
The roll determines if the society is able to fight against it.



Agricultural: There is an ecological disaster – flood, drought, pestilence. Roll
to see who will recover.



Economic: An opposing group blocks major trade routes. The roll determines
if you are able to defend that route. If you lose you not only lose an economic
point but the other team gains one.



Military: Different battles between certain tribes and the roll determines who
wins; Two different groups can team up against another if they like.

Once you have completed as many rounds as you see fit, have the groups tally their new
life point scores. The group with the most life points is the winner.

3. Sharing/Discussion/Teaching (15 Minutes):
The teacher should allot some class time to debrief the activity and help students to consolidate
their learning. Students should engage in class discussion through guiding questioning from the
teacher. The teacher should give each group/tribe the opportunity to answer from their own
perspectives. The following questions can be used by the teacher:
1. Share how many life points each group had at the beginning of the activity. Why were
some groups given more than others? How do you think that affected the outcome of
the game?
2. In which life category did each group put the most focus when assigning points? Do
you wish you could have reorganized your priorities if you knew what you were up
against?
3. In our life, what do you think those life points could represent?
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4. To group 3, the most privileged group, do you think you were justified to attack the
other groups even if you had more strength and power than they did? What do the
other groups think?
5. In the context of the Indigenous South American people and the Spanish conquerors,
who would fit into which group? Why?
6. If you could choose what group to be with, which one would you choose? To the ones
who would change, why? To the ones who wanted to stay, why?
4. Assessment (Take the last few minutes of class to explain):
Students should go home and think about a conflict, either current or from the past, in whichever
context they like (news, books, articles, video games, characters, etc) where, in their opinion,
there is injustice being done and good ethics are being ignored. Students should come to the next
class prepared to share their thoughts and explain why they believed it was an ethical dilemma.
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Lesson Eight—The World Opens
Overview:
This lesson is intended to provide some concluding information in the lesson series. It will
provide students with an at-a-glance depiction of what the world looked like in the 16th Century
after travel between Europe and the New World became commonplace. Students will also be
given an opportunity to examine two of the predominant perspectives on Spanish conquest and
colonization in the New World through the different perspectives of scholars Bartolomé de las
Casas and Juan Ginés de Sepúlveda. Students will also be assigned their summative assessment
for this unit.
Learning Goal:
At the end of the lesson students will be able to identify the main arguments of scholars
Bartolomé de las Casas and Juan Ginés de Sepúlveda on the issue of Spanish conquest in the
New World. Students will also have a clear understanding of the expectations for their
summative assignment.
Curriculum Expectations:
The summative requires students to engage primarily with the overall curriculum expectations of
Change and Continuity and also Methods of Historical Inquiry and Communication.
Historical Thinking Concept(s):
The las Casas vs. Sepúlveda section of the lesson focuses on Perspective and the Ethical
Dimension. However, the summative assessment requires students to apply all six Historical
Thinking Concepts.
Materials:
i.

Primary Source Documents (Appendices):



8.1 las Casas Excerpt.



8.2 Sepúlveda Excerpt.

ii.

Instructions for Teacher:

The teacher should be familiar with the content of the PowerPoint presentation (PP Lesson 8)
and have access to a laptop, SmartBoard, or projector. The teacher will also need to make copies
of the text excerpts for students (8.1 and 8.2). Additionally, the teacher will need to make copies
of the assignment outline (BLM 8.1). The lesson is designed to allow students some in class time
to begin researching for images and information for their summative assignment. The teacher
should book a library computer period or laptop, iPad cart if available.
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iii.

Prompts for Students (BLMs):


BLM 8.1 Assignment Outline

Plan of Instruction:
1. Warm Up (5 Minutes):
Teacher should begin the class by telling students that this will be the last class on this subject
and most of the day’s period will be dedicated to explaining their summative assignment and
allowing them time to get started with research. To get students reflecting on what they have
learned in the lesson sequence ask one or more of the following questions:
“What part of the Exploration and Encounters unit did you find most interesting?” “What aspect
of the unit did you find most surprising?”
2. Summary/Conclusion of Unit (10 Minutes):
The teacher should go through the PowerPoint presentation with students to review the major
events and ideas that were covered in the lesson sequence and establish a view of the world in
the 16th Century.
3. Activity (15 Minutes):
The teacher should provide students with the text handouts of las Casas (8.1) and Sepúlveda
(8.2). Students should read over the excerpts and make notes. The teacher should take up the
activity by making a large comparative chart on the board. Students should understand that this
debate reflected two of the common attitudes toward Spanish conquest in the New World and the
treatment of the Indigenous people.
4. Looking Forward (2 Minutes):
The teacher should briefly tell the students what new unit/subject the class will be covering after
this one. The teacher should try to make some kind of connection between the Exploration and
Encounters unit and the next unit so students have a sense of how the subjects relate to one
another.
5. Summative Assessment (Remainder of Period):
The teacher should provide the Assignment Outline (BLM 8.1) to students and review the
expectations of the assignment with them as a class.
The teacher should then provide students with the remainder of the period to get started on the
assignment (they can use the computers to collect research or images to use on their timeline or
they can review their notes to extract relevant information, etc.
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BLM 1.1 Life in 15th Century Europe
Name: ________________________

Political

Economic

Social

Religious
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BLM 1.2 Jigsaw Activity Handouts
POLITICAL CLIMATE IN SPAIN IN 15th CENTURY
During this period, Spain was a collection of separate principalities and not a united country,
with the strongest cities being Aragon in the West and Castile in the East. But in 1469 Ferdinand
of Aragon and Isabel of Castile were married, bringing together the nation under one power.
They exerted their control over the nobility in order to secure their position on the throne. In
1478, Isabel and Ferdinand began the Spanish Inquisition, which looked to convert all people to
Christianity. It became a crime to practice any non-Christian religion, and the Spanish
Inquisition encouraged people to spy on their neighbours and report any suspicions. The land
was being controlled by fear.
Timeline of Major Political Events in Spain:
1000s - 1400s










(1013) Spain separated into small kingdoms
(1085) Christian kingdom took over Toledo
(1137) Kingdom of Aragon formed
(1160-63) Muslim sect took control of Al-Andalus
(1212) Reconquista eliminated Moorish rule
(1248) Fernando III of Castille captured Seville
(1469) Ferdinand of Aragon and Isabella of Castile marry, brought much needed stability
(1478) The Catholic Spanish Inquisition began
(1492) Granada captured, Moors defeated; Christopher Columbus began voyages of discovery
SOURCES: www.education.com/study-help/article/european-history-16th-century-spain-1400s/
The West and the World Textbook, p 7-8
http://www.worldatlas.com/webimage/countrys/europe/spain/estimeln.htm
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RELIGIOUS CLIMATE IN SPAIN IN 15th CENTURY
Spain was overwhelmingly Catholic, which was a public religion and was celebrated with
festivals and parades on holy occasions. Catholicism had only recently begun to take hold;
however, because the Muslim Moors had been the rulers of much of Spain before it was taken
back from them by the Catholics. That meant that there were many people of different faiths who
lived in Spain. To try and combat, for the consolidation of the state and its people, this the King
and Queen of Spain passed laws to force the city’s Jews and Muslims to convert to Christianity.
This climaxed with the reinstating of the Spanish Inquisition, where people were forced to give
up their religion for Christianity, under threat of expulsion or even death.

SOURCES: The West and the World Textbook
http://www.education.com/study-help/article/european-history-16th-century-spain-1400s/
http://www.ihr.org/jhr/v16/v16n1p-2_Chalmers.html
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Source: The Edict of the Expulsion of
the Jews, April 29 1492.
Translated from Castille by Edward
Peters
http://www.sephardicstudies.org/dec
ree.html

EXCERPT:
“You know well or ought to know, that whereas we have
been informed that in these our kingdoms there were some
wicked Christians who Judaized and apostatized from our
holy Catholic faith, the great cause of which was interaction
between the Jews and these Christians, in the courts which
we held in the city of Toledo in the past year of one
thousand, four hundred and eighty, we ordered the
separation of the said Jews in all the cities, towns and
villages of our kingdoms and lordships and [commanded]
that they be given Jewish quarters and separated places
where they should live, hoping that by their separation the
situation would remedy itself… Through interaction and
communication they have had means and ways they can to
subvert and to steal faithful Christians from our holy
Catholic faith and to separate them from it, and to draw
them to themselves and subvert them to their own wicked
belief and conviction, instructing them in the ceremonies
and observances of their law, holding meetings at which
they read and teach that which people must hold and
believe according to their law, achieving that the Christians
and their children be circumcised, and giving them books
from which they may read their prayers and declaring to
them the fasts that they must keep, and joining with them
to read and teach them the history of their law, indicating
to them the festivals before they occur, advising them of
what in them they are to hold and observe, carrying to
them and giving to them from their houses unleavened
bread and meats ritually slaughtered, instructing them
about the things from which they must refrain, as much in
eating as in other things in order to observe their law, and
persuading them as much as they can to hold and observe
the law of Moses, convincing them that there is no other
law or truth except for that one. This proved by many
statements and confessions, both from these same Jews
and from those who have been perverted and enticed by
them, which has redounded to the great injury, detriment,
and opprobrium of our holy Catholic faith.”

Clark&Freele32

ECONOMIC CLIMATE IN SPAIN IN 15th CENTURY
In the mid-1400s, the Ottomans controlled much of the trade routes from Europe to Asia. This
prompted Spain to find new routes, which led to them to fund the explorers like Columbus that
were to encounter South American and North America. The aristocracy in Spain were attracted
to the beautiful fabrics, jewels, gold, and spices that being created or grown in Asia, and that
Spain contained many great shipping ports, which would become very important once they
encountered South America. Much of their internal industry was based on farming, agriculture,
and livestock.
SOURCES:
http://www.history.org.uk/resources/secondary_resource_4152,4159_123.html
The West and the World Textbook
http://www.learnnc.org/lp/editions/nchist-twoworlds/1677
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SOCIAL CLIMATE IN SPAIN IN 15th CENTURY
Spain was composed of a relatively diverse group of people because it had been conquered by
many cultures throughout history. The Spanish writer Miguel de Cervantes (1547-161) described
Seville, a major city in Spain, as “the asylum of the poor and the refuge of the outcasts.” There
was still a social hierarchy in place, and slavery was common. Often slaves were Muslims or
their descendants that had been defeated in previous wars or African slaves brought in through
the trans-Sahatan trade. There were many established cities within Spain, but most of the
population still dwelled in rural areas.
SOURCES:
The West and the World Textbook, p 7-8.
http://www.education.com/study-help/article/european-history-16th-century-spain-1400s/
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BLM 3.1 Life in Ancient Mayan and Aztec Civilizations
The Aztecs’ empire was located in modern day ___________________, while the Mayans were
spread across much of modern day ___________________________ and
____________________.
In terms of politics, the Aztec empire was united under
___________________________________, with the capital city of Tenochtitlan; whereas the
Mayans were divided into independent ____________________. The leader of Tenochtitlan
when Cortés arrived was _____________________________.
The Aztecs and Mayans had a religion that was _____________________, with the Sun god
considered the most important of all. They had different names for their gods. Both cultures
made ___________________ in order to appease their gods and maintain prosperity in times of
drought and illness.
The Aztec people were a part of a ________________-state, and the Mayans are known for their
advanced _________________ & _________________ & ______________ especially their
Mayan calendar that remains extremely accurate to this day.
There were many established languages in both civilizations, with the Aztecs speaking mainly
___________________ and the Mayans speaking Maya.
The economy was most shaped by _________________________ and farming. There were
markets in the cities where trading occurred.
The _____________ civilization was older, having existed for about 1000 years before the
____________, but it had mysteriously deteriorated by the 15th century, perhaps due to
__________________________, _____________________________ and
__________________________________.
At this time, in the Western part of South America, there was also the __Inca__ civilization that
was encountered by Francisco __Pizarro__ in 1526 under the funding of the Spanish crown. He
and his men systematically attacked and defeated the Incas, and by _______ the last Inca stronghold had fallen to the conquering Spanish.
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BLM 3.2 Life in Ancient Mayan and Aztec Civilizations Teacher Copy
The Aztecs’ empire was located in modern day ___Mexico______, while the Mayans were
spread across much of modern day __Central America__ and ___Mexico___.
In terms of politics, the Aztec empire was united under __one supreme ruler____, with the
capital city of Tenochtitlan; whereas the Mayans were divided into independent _city states___.
The leader of Tenochtitlan when Cortés arrived was __Montezuma II___.
The Aztecs and Mayans had a religion that was _polytheistic_, with the Sun god considered the
most important of all. They had different names for their gods. Both cultures made _sacrifices__
in order to appease their gods and maintain prosperity in times of drought and illness.
The Aztec people were a part of a _warrior_-state, and the Mayans are known for their advanced
_science__ & _mathematics__ & astrology, especially their Mayan calendar that remains
extremely accurate even today.
There were many established languages in both civilizations, with the Aztecs speaking mainly
__Nahuan___ and the Mayans speaking Maya.
The economy was most shaped by _agriculture_ and farming. There were markets in the cities
where trading occurred.
The __Mayan__ civilization was older, having existed for about 1000 years before the _Aztecs_,
but it had mysteriously deteriorated by the 15th century, perhaps due to __wars__,
___droughts___ and

_ overpopulation___.

At this time, in the Western part of South America, there was also the __Inca__ civilization that
was encountered by Francisco __Pizarro__ in 1526 under the funding of the Spanish crown. He
and his men systematically attacked and defeated the Incas, and by _1572_ the last Inca stronghold had fallen to the conquering Spanish.
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BLM 3.3 Timeline of the Mayan Civilization

600 CE

700 CE

1500 CE
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BLM 4.1 Taino Article

Christopher Columbus and the Taino People

The voyages of Christopher Columbus have traditionally been acknowledged by many
Americans when they celebrate Columbus Day. But even though millions know of the exploits
of Columbus, few people are knowledgeable of the indigenous peoples he encountered when he
first set foot in the islands of the Bahamas archipelago in the Caribbean Sea. Despite Columbus’
notoriety in naming these unique human beings as “Indians” (believing he was in the vicinity of
the Indies near to his intended destination of Cathay (China), many people today are often as
ignorant about the indigenous peoples with which he made initial contact. In fact, academics
have virtually ignored these island people when compared to the studies of other scholarly “New
World” civilizations.
For quite a long time, scholars seemed indifferent toward these peoples and differed in defining
exactly the identity of such people that first met Columbus on his initial visit to the Caribbean.
Some historians still consider the Tainos primarily as Arawaks because they spoke the Arawakan
language and even today there are two predominant theories regarding the origin of these island
peoples. Eventually the academics came to distinguish between these two primary tribes as
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island Arawak peoples and the Carib peoples. But scholars now refer the island Arawaks as the
Taino people. Taino is translated as “good and noble” and represents how Columbus experienced
them initially, a culture that seemed friendly, humble, and peaceful. However, he mistakenly
wrote in his journal of the voyage that: "… I think they can very easily be made Christians, for
they seem to have no religion."
It really wasn’t until the 1900s that a more appropriate scholarly approach to the Tainos entailed,
and not until the 1950s that scientists were capable of tracing their unique white-on-red pottery
to the Orinico and Amazon River basins in Northeastern South America to discover their origins.
And, through excavation of previous Taino communities, much has been learned by
archeologists about the Taino lifestyle. But an even earlier source of information originated from
a young Spanish friar named Ramón Pané who had been appointed by Columbus to document
the Taino customs by living among the native people, observing their way of life and recording
what he learned of the people.
On the second voyage to the “East Indies” in 1493, Columbus had captivated the interest and
thus the favor of the Spanish crown by returning with a fleet of 17 ships bringing 1,200 various
people with intent to colonize the New World. These colonists included priests, farmers, and
soldiers of the crown. This entourage intended to create permanent settlements and included the
various representatives of the Church determined to launch missions to convert the natives to
Christianity. Fray Ramón Pané was among this group and actually lived with the Taino native
peoples for four years. In about 1498 he completed and presented to Columbus his Relación
acerca de las antigüedades de los indios ("An Account of the antiquities of the Indians").
Unfortunately, this original manuscript was lost. But, an incomplete Italian translation written in
1571 had survived. Pané's writings have more recently been reconstructed and re-translated back
to Spanish, and edited by the scholar, José Juan Arrom, and subsequently translated to English.
Pané’s written “Account of the Indians” is more than likely the first known book of research
written in a European language in the newly discovered continent. This original account was
believed to have contained accurate and unbiased descriptions and quite valuable observations
recorded regarding Taino language, music, religion, and the worship of their deities called
“zemi.”
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Pané’s writings include descriptions of the Taíno people’s stories of creation and their beliefs
about the soul after death. The friar also provided documentation of the various names and
functions of native deities and their rituals for healing as well as the usage of idols and the
hallucinogenic substance of “cohoba” in their ritual ceremonies. His effort represents the earliest
attempt at understanding the native deities from a European and Roman Catholic perspective. It
conjures up images of Bishop Patrick in Ireland as he learned the religious beliefs of the Druids
while a slave of the Irish raiders who had taken him captive as a boy from his home in Scotland.
On the very first page of Pané's “Account,” he mentions the primary Taino god or zemí: "They
call him Yúcahu Bagua Maórocoti." Since the Taíno did not have a written language, the name is
simply the phonetic spelling as recorded by the early Spanish missionaries. Pané explained that
“Yúcahu Bagua Maórocoti" was considered the “Great Spirit” or one of the supreme gods of the
many zemis that the Taino worshipped. He represented the masculine spirit of fertility or god of
agriculture in the Taino culture. Each of the three names is believed to indicate his stature and
significance to the Taino. Yúcahu means spirit or giver of cassava (source of food ). Bagua is
interpreted to mean "master of the sea" or possibly the “sea" by itself. Maórocoti is indicative
that he was born without a father or without male interaction with his mother and allows for his
mother, Atabey, to be his feminine counterpart.
Yúcahu Bagua Maórocoti also later became known as "the Sleeping Giant" (“El Gigante
Dormido") and the people believed he sat on a throne and lived in the mountains of the tropical
rainforest of 'El Yunque', or what is now known as El Yunque National Forest (in northeastern
Puerto Rico). This depiction is reminiscent of Zeus amongst the clouds up on Mt. Olympus in
Greek mythology. But, Yúcahu was seemingly more peaceful and less influenced by mood
swings. It is understood that he was most protective of the people. Legends explained that
Yúcahu lived on top of El Yunque which is a large mountain located at the Puerto Rican reserve
and that he diverted the hurricanes from hitting the island. The religious perspective is that
Yúcahu fought with his brother Huracán, the wind or god of hurricanes in order to protect his
people from the wrath of Huracán.
Yúcahu was also considered the god of peace and tranquility, and represented goodness. On the
other hand, his evil brother, Huracán, was responsible for bad crops, earthquakes, and violent
storms. Actually, it is not well known, but the word "hurricane" is a direct translation from
Spanish to English, and this Spanish word originated with Spanish explorers who first picked up
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the word from the Taino people as in the Arawak language the word huracan meant "storm,"
although the formal reference was to Huracán, the god of storms.
So, in the end, Columbus was not capable of discerning that the Taino maintained a more
integrated religious culture. However, he was not even aware of whom these people were and he
was not clear about where he was. Until the day he died in 1506, he believed that he had opened
a new trade route to Cathay. Nevertheless, he was the one who initiated the extensive study of
Fray Ramón Pané, and without it, the rest of us would not be able to learn more about the Taino
people.
Article found at: http://www.examiner.com/article/christopher-columbus-and-the-taino-people
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Columbus

BLM 4.2 Concept Map
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Taino
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BLM 5.1 Food Origins (Teacher-Use Only)
New World crops

Old World crops

maize (corn)
white potatoes
sweet potatoes
manioc
peanuts
tomatoes
squash (incl. pumpkin)
pineapples
papaya
avocados

rice
wheat
barley
oats
rye
turnips
onions
cabbage
lettuce
peaches
pears
sugar

Found At: http://nationalhumanitiescenter.org/tserve/nattrans/ntecoindian/essays/columbianb.htm
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BLM 6.1
Cortés Destroys the Idols and Instructs the Aztec in the Christian Religion
From Cortés, Second Letter to Charles V, 1520
This great city contains a large number of temples, or houses, for their idols, very handsome
edifices, which are situated in the different districts and the suburbs; in the principal ones
religious persons of each particular sect are constantly residing, for whose use, besides the
houses containing the idols, there are other convenient habitations. All these persons dress in
black, and never cut or comb their hair from the time they enter the priesthood until they leave it;
and all the sons of the principal inhabitants, both nobles and respectable citizens, are placed in
the temples and wear the same dress from the age of seven or eight years until they are taken out
to be married; which occurs more frequently with the first-born who inherit estates than with the
others. The priests are debarred from female society, nor is any woman permitted to enter the
religious houses. They also abstain from eating certain kinds of food, more at some seasons of
the year than others.
Among these temples there is one which far surpasses all the rest, whose grandeur of
architectural details no human tongue is able to describe; for within its precincts, surrounded by a
lofty wall, there is room enough for a town of five hundred families. Around the interior of the
enclosure there are handsome edifices, containing large halls and corridors, in which the
religious persons attached to the temple reside. There are fully forty towers, which are lofty and
well built, the largest of which has fifty steps leading to its main body, and is higher than the
tower of the principal tower of the church at Seville. The stone and wood of which they are
constructed are so well wrought in every part, that nothing could be better done, for the interior
of the chapels containing the idols consists of curious imagery, wrought in stone, with plaster
ceilings, and wood-work carved in relief, and painted with figures of monsters and other objects.
All these towers are the burial places of the nobles, and every chapel in them is dedicated to a
particular idol, to which they pay their devotions.
Three halls are in this grand temple, which contain the principal idols; these are of wonderful
extent and height, and admirable workmanship, adorned with figures sculptured in stone and
wood; leading from the halls are chapels with very small doors, to which the light is not
admitted, nor are any persons except the priests, and not all of them. In these chapels are the
images of idols, although, as I have before said, many of them are also found on the outside; the
principal ones, in which the people have greatest faith and confidence, I precipitated from their
pedestals, and cast them down the steps of the temple, purifying the chapels in which they had
stood, as they were all polluted with human blood, shed ill the sacrifices. In the place of these I
put images of Our Lady and the Saints, which excited not a little feeling in Moctezuma and the
inhabitants, who at first remonstrated, declaring that if my proceedings were known throughout
the country, the people would rise against me; for they believed that their idols bestowed on
them all temporal good, and if they permitted them to be ill-treated, they would be angry and
without their gifts, and by this means the people would be deprived of the fruits of the earth and
perish with famine. I answered, through the interpreters, that they were deceived in expecting
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any favors from idols, the work of their own hands, formed of unclean things; and that they must
learn there was but one God, the universal Lord of all, who had created the heavens and earth,
and all things else, and had made them and us; that He was without beginning and immortal, and
they were bound to adore and believe Him, and no other creature or thing.
I said everything to them I could to divert them from their idolatries, and draw them to a
knowledge of God our Lord. Moctezuma replied, the others assenting to what he said, that they
had already informed me they were not the aborigines of the country, but that their ancestors had
emigrated to it many years ago; and they fully believed that after so long an absence from their
native land, they might have fallen into some errors; that I having more recently arrived must
know better than themselves what they ought to believe; and that if I would instruct them in
these matters, and make them understand the true faith, they would follow my directions, as
being for the best. Afterwards, Moctezuma and many of the principal citizens remained with me
until I had removed the idols, purified the chapels, and placed the images in them, manifesting
apparent pleasure; and I forbade them sacrificing human beings to their idols as they had been
accustomed to do; because, besides being abhorrent in the sight of God, your sacred Majesty had
prohibited it by law, and commanded to put to death whoever should take the life of another.
Thus, from that time, they refrained from the practice, and during the whole period of my abode
in that city, they were never seen to kill or sacrifice a human being.
Found at: http://www.fordham.edu/halsall/mod/1520cortes.asp
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BLMs 6.2 & 6.3
BLM 6.2 and 6.3 can be accessed as PDF files via the following links:
Aztecs Encounter Primary Source:
“Mexica (Aztec) & Tlaxcala Accounts of the Spanish Conquest, 1500s”
http://nationalhumanitiescenter.org/pds/amerbegin/contact/text6/mexica_tlaxcala.pdf

Mayan Encounter Primary Source:
“The Mayan Account of the Spanish Conquest (1540-1546) in the Chilam Balam of Chumayel.”
http://nationalhumanitiescenter.org/pds/amerbegin/contact/text6/maya.pdf
OR at the end of the resource package following the PowerPoint Presentations (merged PDF format)
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BLM 6.4

Name: ______________
First Encounter: Primary Source Document Worksheet

1) Who wrote this account, where was it written, and in what year?
______________________________________________________________________________
______________________________________________________________________________
________________________

2) Give a summary of the main conflict in this account:
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
_______________________________________________________
3) Does the writer of the account have any biases that may have affected the telling of
the account?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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________________________________________________________________________
____________________________________________
4) Put yourself in the mindset of the opponent in this account. What might be their
perspective on the situation?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
____________________________________________
________________________________________________________________________
___________
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BLM 7.1 Group One – 20 points
Instructions:
With the people in your group, you are going to form your own tribe and the group leaders will
become head members of the tribal community. You must decide altogether on the following:
- Your tribe leader
- Your tribe name
- How you will divide up your 20 life points
- A tribe member for each life category
Tribe Name ______________________

Life Categories and Descriptions

Tribe Leader ____________________________________

Points
Allotted

Tribe Member’s Name and Brief
Description of How Your Tribe Manages
This Life Category

POLITICAL STRENGTH: How able is your
tribe to control its people and keep order
in the land. If there is not enough political
strength, then there may be uprisings
amongst its people
RELIGIOUS STRENGTH: Do your people
have a unified religion that they can use to
seek out comfort in troubled times? As a
leader, when you want to rally your
people together for a cause, can you use
the strength of religion and your people’s
faith as support?
SOCIETAL STRENGTH: How unified or
distinct is your community? How much
investment do they have in your tribe
when they are called on in times of need?
AGRICULTURAL STRENGTH: How much
infrastructure your community has to
grow and farm food products to feed the
community, as well as ensures that you
have the manpower to cultivate that food.
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ECONOMIC STRENGTH: This determines
much money or valued goods your tribe
has to support themselves with. It also
includes the infrastructure needed to
produce military and building products, to
help defend your community and build it
up.

MILITARY STRENGTH: How strong your
community’s military is for defensive and
offensive purposes. Includes how many
trained militants you have as well as if you
have the weaponry needed to fight.

TOTAL POINTS:

**MUST EQUAL OUT TO 20**
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BLM 7.2 Group Two – 25 points
Instructions:
With the people in your group, you are going to form your own tribe and the group leaders will
become head members of the tribal community. You must decide altogether on the following:
- Your tribe leader
- Your tribe name
- How you will divide up your 25 life points
- A tribe member for each life category
Tribe Name ____________________________________ Tribe Leader
____________________________________

Life Categories and Descriptions

Points
Allotted

Tribe Member’s Name and Brief
Description of How Your Tribe Manages
This Life Category

POLITICAL STRENGTH: How able is your
tribe to control its people and keep order
in the land. If there is not enough political
strength, then there may be uprisings
amongst its people.

RELIGIOUS STRENGTH: Do your people
have a unified religion that they can use to
seek out comfort in troubled times? As a
leader, when you want to rally your
people together for a cause, can you use
the strength of religion and your people’s
faith as support?

SOCIETAL STRENGTH: How unified or
distinct is your community? How much
investment do they have in your tribe
when they are called on in times of
need?
AGRICULTURAL STRENGTH: How much
infrastructure your community has to
grow and farm food products to feed the
community, as well as ensures that you
have the manpower to cultivate that food.
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ECONOMIC STRENGTH: This determines
much money or valued goods your tribe
has to support themselves with. It also
includes the infrastructure needed to
produce military and building products, to
help defend your community and build it
up.

MILITARY STRENGTH: How strong your
community’s military is for defensive and
offensive purposes. Includes how many
trained militants you have as well as if you
have the weaponry needed to fight.

TOTAL POINTS:

**MUST EQUAL OUT TO 25**
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BLM 7.3 Group Three – 30 points
Instructions:
With the people in your group, you are going to form your own sophisticated city-state community,
where the group leaders are the head members. You must decide altogether on the following:
- Your city’s leader
- Your city’s name
- How you will divide up your 30 life points
- A group member for each life category
City Name ____________________________________ City Leader
____________________________________

Life Categories and Descriptions

Points
Allotted

Group Member’s Name and Brief
Description of How Your Group
Manages This Life Category

POLITICAL STRENGTH: How able is your
government to control its people and keep
order in the land. If there is not enough
political strength, then there may be
uprisings amongst its people.

RELIGIOUS STRENGTH: Do your people
have a unified religion that they can use to
seek out comfort in troubled times? As a
leader, when you want to rally your
people together for a cause, can you use
the strength of religion and your people’s
faith as support?

SOCIETAL STRENGTH: How unified or
distinct is your community? How much
investment does your people have in your
community when they are called on in
times of need?

AGRICULTURAL STRENGTH: How much
infrastructure your community has to
grow and farm food products to feed the
community, as well as ensures that you
have the manpower to cultivate that food.
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ECONOMIC STRENGTH: This determines
much money or valued goods your tribe
has to support themselves with. It also
includes the infrastructure needed to
produce military and building products, to
help defend your community and build it
up.

MILITARY STRENGTH: How strong your
community’s military is for defensive and
offensive purposes. Includes how many
trained militants you have as well as if you
have the weaponry needed to fight.

TOTAL POINTS:

**MUST EQUAL OUT TO 30**
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BLM 8.1 Assignment Outline (To be Modified by Teacher)

Part One:
For the summative assessment of this unit students must prepare an interactive
timeline of the exploration and encounters time period.
The timeline should include the pre-Contact civilizations to the late 16th Century
and should include the major historical figures and events discussed in class.
The following link has a list of some popular custom, interactive, and online
timelines:
http://www.edudemic.com/timeline-making-appsweb-tools/
Students should examine the different options and choose a program that they like
best (TimeToast, Meograph, Capzules, Dipity, XTimeline, etc.)

Part Two:
In addition to developing their interactive timeline, students must also write a short
essay (3-4 double spaced pages) answering the following questions:
What are some of the challenges that we, as historians, face when studying the
subject of exploration and encounters?
How does this shape our understanding of the past?
Students must refer to all six Historical Thinking Concepts in their essay and
should also include examples that were discussed in class.
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Appendices:
1.1

Photo of an Asaro tribe in Papua New Guinea. Photo by Jimmy Nelson. Found at
www.beforethey.com.
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1.2

Map of the World by Ptolemy, 1482. Found at www.raremaps.com.
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2.1

Map of the World by Ptolemy, 1482. Found at www.raremaps.com.
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2.2.

Sebastian Munster’s 1504 Map. Found at
http://www2.lib.virginia.edu/exhibits/lewis_clark/exploring/ch1-2.html
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2.3

Abraham Ortelius’ 1570 Map. Found at http://publications.newberry.org/aztecs/s2i2.html
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2.4

Athanasius Kircher’s 1665 Map. Found at
https://www.raremaps.com/gallery/detail/23387/Tabula_GeographicoHydrographica_Motus_Oceani_C
urrentes_Abyssos_Montes/Kircher.html
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2.5

Modern Map of the World. Found at http://geology.com/world/world-map.shtml
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3.1

Cylindrical Mayan vessel with sacrifice scene. Mayan – Guatemalan or Mexico c. 600-850 CE. Currently in
Dallas Museum of Art. Photo taken October 2009.
Photo found http://en.wikipedia.org/wiki/File:Maya_vessel_with_sacrificial_scene_DMA_2005-26.jpg.
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4.1

Dióscoro Teófilo Puebla Tolín - The First Landing of Christopher Columbus in America
(1862) Found at http://www.loc.gov/pictures/resource/pga.00710/
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4.2

José Garnelo y Alda "The disembarkation of Christopher Colombus on the Island of Guanahani
in 1492" Found at: http://www.painting-history.com/columbus.htm
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4.3

Christopher Columbus: Extracts from Journal
This document is from the journal of Columbus in his voyage of 1492. The meaning of this
voyage is highly contested. On the one hand, it is witness to the tremendous vitality and verve of
late medieval and early modern Europe - which was on the verge of acquiring a world
hegemony. On the other hand, the direct result of this and later voyages was the virtual
extermination, by ill-treatment and disease, of the vast majority of the Native inhabitants, and
the enormous growth of the transatlantic slave trade. It might not be fair to lay the blame at
Columbus' feet, but since all sides treat him as a symbol, such questions cannot be avoided.
IN THE NAME OF OUR LORD JESUS CHRIST
Whereas, Most Christian, High, Excellent, and Powerful Princes, King and Queen of Spain and
of the Islands of the Sea, our Sovereigns, this present year 1492, after your Highnesses had
terminated the war with the Moors reigning in Europe, the same having been brought to an end
in the great city of Granada, where on the second day of January, this present year, I saw the
royal banners of your Highnesses planted by force of arms upon the towers of the Alhambra,
which is the fortress of that city, and saw the Moorish king come out at the gate of the city and
kiss the hands of your Highnesses, and of the Prince my Sovereign; and in the present month, in
consequence of the information which I had given your Highnesses respecting the countries of
India and of a Prince, called Great Can, which in our language signifies King of Kings, how, at
many times he, and his predecessors had sent to Rome soliciting instructors who might teach him
our holy faith, and the holy Father had never granted his request, whereby great numbers of
people were lost, believing in idolatry and doctrines of perdition. Your Highnesses, as Catholic
Christians, and princes who love and promote the holy Christian faith, and are enemies of the
doctrine of Mahomet, and of all idolatry and heresy, determined to send me, Christopher
Columbus, to the above-mentioned countries of India, to see the said princes, people, and
territories, and to learn their disposition and the proper method of converting them to our holy
faith; and furthermore directed that I should not proceed by land to the East, as is customary, but
by a Westerly route, in which direction we have hitherto no certain evidence that any one has
gone. So after having expelled the Jews from your dominions, your Highnesses, in the same
month of January, ordered me to proceed with a sufficient armament to the said regions of India,
and for that purpose granted me great favors, and ennobled me that thenceforth I might call
myself Don, and be High Admiral of the Sea, and perpetual Viceroy and Governor in all the
islands and continents which I might discover and acquire, or which may hereafter he discovered
and acquired in the ocean; and that this dignity should be inherited by my eldest son, and thus
descend from degree to degree forever. Hereupon I left the city of Granada, on Saturday, the
twelfth day of May, 1492, and proceeded to Palos, a seaport, where I armed three vessels, very
fit for such an enterprise, and having provided myself with abundance of stores and seamen, I set
sail from the port, on Friday, the third of August, half an hour before sunrise, and steered for the
Clark&Freele67

Canary Islands of your Highnesses which are in the said ocean, thence to take my departure and
proceed till I arrived at the Indies, and perform the embassy of your Highnesses to the Princes
there, and discharge the orders given me. For this purpose I determined to keep an account of the
voyage, and to write down punctually every thing we performed or saw from day to day, as will
hereafter appear. Moreover, Sovereign Princes, besides describing every night the occurrences of
the day, and every day those of the preceding night, I intend to draw up a nautical chart, which
shall contain the several parts of the ocean and land in their proper situations; and also to
compose a book to represent the whole by picture with latitudes and longitudes, on all which
accounts it behooves me to abstain from my sleep, and make many trials in navigation, which
things will demand much labor.
Thursday, 11 October. Steered west-southwest; and encountered a heavier sea than they had met
with before in the whole voyage. Saw pardelas and a green rush near the vessel. The crew of the
Pinta saw a cane and a log; they also picked up a stick which appeared to have been carved with
an iron tool, a piece of cane, a plant which grows on land, and a board. The crew of the Nina saw
other signs of land, and a stalk loaded with rose berries. These signs encouraged them, and they
all grew cheerful. Sailed this day till sunset, twenty-seven leagues.
After sunset steered their original course west and sailed twelve miles an hour till two hours after
midnight, going ninety miles, which are twenty-two leagues and a half; and as the Pinta was the
swiftest sailer, and kept ahead of the Admiral, she discovered land and made the signals which
had been ordered. The land was first seen by a sailor called Rodrigo de Triana, although the
Admiral at ten o'clock that evening standing on the quarter-deck saw a light, but so small a body
that he could not affirm it to be land; calling to Pero Gutierrez, groom of the King's wardrobe, he
told him he saw a light, and bid him look that way, which he did and saw it; he did the same to
Rodrigo Sanchez of Segovia, whom the King and Queen had sent with the squadron as
comptroller, but he was unable to see it from his situation. The Admiral again perceived it once
or twice, appearing like the light of a wax candle moving up and down, which some thought an
indication of land. But the Admiral held it for certain that land was near; for which reason, after
they had said the Salve which the seamen are accustomed to repeat and chant after their fashion,
the Admiral directed them to keep a strict watch upon the forecastle and look out diligently for
land, and to him who should first discover it he promised a silken jacket, besides the reward
which the King and Queen had offered, which was an annuity of ten thousand maravedis. At two
o'clock in the morning the land was discovered, at two leagues' distance; they took in sail and
remained under the square-sail lying to till day, which was Friday, when they found themselves
near a small island, one of the Lucayos, called in the Indian language Guanahani. Presently they
descried people, naked, and the Admiral landed in the boat, which was armed, along with Martin
Alonzo Pinzon, and Vincent Yanez his brother, captain of the Nina. The Admiral bore the royal
standard, and the two captains each a banner of the Green Cross, which all the ships had carried;
this contained the initials of the names of the King and Queen each side of the cross, and a crown
over each letter Arrived on shore, they saw trees very green many streams of water, and diverse
sorts of fruits. The Admiral called upon the two Captains, and the rest of the crew who landed, as
also to Rodrigo de Escovedo notary of the fleet, and Rodrigo Sanchez, of Segovia, to bear
witness that he before all others took possession (as in fact he did) of that island for the King and
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Queen his sovereigns, making the requisite declarations, which are more at large set down here
in writing. Numbers of the people of the island straightway collected together. Here follow the
precise words of the Admiral: "As I saw that they were very friendly to us, and perceived that
they could be much more easily converted to our holy faith by gentle means than by force, I
presented them with some red caps, and strings of beads to wear upon the neck, and many other
trifles of small value, wherewith they were much delighted, and became wonderfully attached to
us. Afterwards they came swimming to the boats, bringing parrots, balls of cotton thread,
javelins, and many other things which they exchanged for articles we gave them, such as glass
beads, and hawk's bells; which trade was carried on with the utmost good will. But they seemed
on the whole to me, to be a very poor people. They all go completely naked, even the women,
though I saw but one girl. All whom I saw were young, not above thirty years of age, well made,
with fine shapes and faces; their hair short, and coarse like that of a horse's tail, combed toward
the forehead, except a small portion which they suffer to hang down behind, and never cut. Some
paint themselves with black, which makes them appear like those of the Canaries, neither black
nor white; others with white, others with red, and others with such colors as they can find. Some
paint the face, and some the whole body; others only the eyes, and others the nose. Weapons they
have none, nor are acquainted with them, for I showed them swords which they grasped by the
blades, and cut themselves through ignorance. They have no iron, their javelins being without it,
and nothing more than sticks, though some have fish-bones or other things at the ends. They are
all of a good size and stature, and handsomely formed. I saw some with scars of wounds upon
their bodies, and demanded by signs the of them; they answered me in the same way, that there
came people from the other islands in the neighborhood who endeavored to make prisoners of
them, and they defended themselves. I thought then, and still believe, that these were from the
continent. It appears to me, that the people are ingenious, and would be good servants and I am
of opinion that they would very readily become Christians, as they appear to have no religion.
They very quickly learn such words as are spoken to them. If it please our Lord, I intend at my
return to carry home six of them to your Highnesses, that they may learn our language. I saw no
beasts in the island, nor any sort of animals except parrots." These are the words of the Admiral.
Saturday, 13 October. "At daybreak great multitudes of men came to the shore, all young and of
fine shapes, very handsome; their hair not curled but straight and coarse like horse-hair, and all
with foreheads and heads much broader than any people I had hitherto seen; their eyes were large
and very beautiful; they were not black, but the color of the inhabitants of the Canaries, which is
a very natural circumstance, they being in the same latitude with the island of Ferro in the
Canaries. They were straight-limbed without exception, and not with prominent bellies but
handsomely shaped. They came to the ship in canoes, made of a single trunk of a tree, wrought
in a wonderful manner considering the country; some of them large enough to contain forty or
forty-five men, others of different sizes down to those fitted to hold but a single person. They
rowed with an oar like a baker's peel, and wonderfully swift. If they happen to upset, they all
jump into the sea, and swim till they have righted their canoe and emptied it with the calabashes
they carry with them. They came loaded with balls of cotton, parrots, javelins, and other things
too numerous to mention; these they exchanged for whatever we chose to give them. I was very
attentive to them, and strove to learn if they had any gold. Seeing some of them with little bits of
this metal hanging at their noses, I gathered from them by signs that by going southward or
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steering round the island in that direction, there would be found a king who possessed large
vessels of gold, and in great quantities. I endeavored to procure them to lead the way thither, but
found they were unacquainted with the route. I determined to stay here till the evening of the
next day, and then sail for the southwest; for according to what I could learn from them, there
was land at the south as well as at the southwest and northwest and those from the northwest
came many times and fought with them and proceeded on to the southwest in search of gold and
precious stones. This is a large and level island, with trees extremely flourishing, and streams of
water; there is a large lake in the middle of the island, but no mountains: the whole is completely
covered with verdure and delightful to behold. The natives are an inoffensive people, and so
desirous to possess any thing they saw with us, that they kept swimming off to the ships with
whatever they could find, and readily bartered for any article we saw fit to give them in return,
even such as broken platters and fragments of glass. I saw in this manner sixteen balls of cotton
thread which weighed above twenty-five pounds, given for three Portuguese ceutis. This traffic I
forbade, and suffered no one to take their cotton from them, unless I should order it to be
procured for your Highnesses, if proper quantities could be met with. It grows in this island, but
from my short stay here I could not satisfy myself fully concerning it; the gold, also, which they
wear in their noses, is found here, but not to lose time, I am determined to proceed onward and
ascertain whether I can reach Cipango. At night they all went on shore with their canoes.
Sunday, 14 October. In the morning, I ordered the boats to be got ready, and coasted along the
island toward the north- northeast to examine that part of it, we having landed first at the eastern
part. Presently we discovered two or three villages, and the people all came down to the shore,
calling out to us, and giving thanks to God. Some brought us water, and others victuals: others
seeing that I was not disposed to land, plunged into the sea and swam out to us, and we perceived
that they interrogated us if we had come from heaven. An old man came on board my boat; the
others, both men and women cried with loud voices--"Come and see the men who have come
from heavens. Bring them victuals and drink." There came many of both sexes, every one
bringing something, giving thanks to God, prostrating themselves on the earth, and lifting up
their hands to heaven. They called out to us loudly to come to land, but I was apprehensive on
account of a reef of rocks, which surrounds the whole island, although within there is depth of
water and room sufficient for all the ships of Christendom, with a very narrow entrance. There
are some shoals withinside, but the water is as smooth as a pond. It was to view these parts that I
set out in the morning, for I wished to give a complete relation to your Highnesses, as also to
find where a fort might be built. I discovered a tongue of land which appeared like an island
though it was not, but might be cut through and made so in two days; it contained six houses. I
do not, however, see the necessity of fortifying the place, as the people here are simple in warlike matters, as your Highnesses will see by those seven which I have ordered to be taken and
carried to Spain in order to learn our language and return, unless your Highnesses should choose
to have them all transported to Castile, or held captive in the island. I could conquer the whole of
them with fifty men, and govern them as I pleased. Near the islet I have mentioned were groves
of trees, the most beautiful I have ever seen, with their foliage as verdant as we see in Castile in
April and May. There were also many streams. After having taken a survey of these parts, I
returned to the ship, and setting sail, discovered such a number of islands that I knew not which
first to visit; the natives whom I had taken on board informed me by signs that there were so
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many of them that they could not be numbered; they repeated the names of more than a hundred.
I determined to steer for the largest, which is about five leagues from San Salvador; the others
were some at a greater, and some at a less distance from that island. They are all very level,
without mountains, exceedingly fertile and populous, the inhabitants living at war with one
another, although a simple race, and with delicate bodies.

Selections of Columbus’ Journal, 1492. Found at:
http://www.fordham.edu/halsall/source/columbus1.asp
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4.4.

Heart Shaped Vessel. Taino. AD 1000-1500. This intact pottery container is a heart-shaped bottle
covered with complex iconography. Scholars believe the vessels were water containers used in
rituals and ceremonies. Found at:
http://myloc.gov/Exhibitions/EarlyAmericas/ExplorationsandEncounters/ColumbusandtheTaino/Pages/
SlObjectList.aspx
Clark&Freele72

4.5

Taino Amulet. AD 700-1500. The Taino had a complicated religious system that included a
hierarchy of deities. The Taino believed that zemis, gods of both sexes, represented by both
human and animals forms, provided protection. Found at:
http://myloc.gov/Exhibitions/EarlyAmericas/ExplorationsandEncounters/ColumbusandtheTaino/Pages/
SlObjectList.aspx
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5.1

Early Map of Hispaniola by Giacomo Gastaldi, 1556. Found at:
http://digitalgallery.nypl.org/nypldigital/dgkeysearchdetail.cfm?trg=1&strucID=1906855&imageID=1812
154&word=Hispaniola&s=1&notword=&d=&c=&f=&k=1&lWord=&lField=&sScope=&sLevel=&sLabel=&s
ort=&total=14&num=0&imgs=20&pNum=&pos=4
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5.2

Dicovery of Santo Domingo by Columbus. 1499. Found at:
http://digitalgallery.nypl.org/nypldigital/dgkeysearchdetail.cfm?trg=1&strucID=713666&imageID=81457
9&total=1292&num=0&word=Columbus&s=1&notword=&d=&c=&f=&k=1&lWord=&lField=&sScope=&s
Level=&sLabel=&sort=&imgs=20&pos=1&e=w
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5.3 Access Excerpts from las Casas’ A Short Account of the Destruction of the Indes via the
link:
http://nationalhumanitiescenter.org/pds/amerbegin/contact/text7/casas_destruction.pdf

OR at the end of this resource package following the Power Point presentations (merged PDF
format)
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6.1

Photo from sports.nationalpost.com. May 8 2013.
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8.1
Even before the Laws of Burgos, clergy in the Americas protested the cruel treatment of the
Indians. As each new reform failed to improve the situation, some reformers reached the
conclusion that conquest and colonizsation themselves were at the root of the problem, that no
reform could be effective as long as Spanish colonists had access to indigenous labor. Among the
reformers was Bartolome de Las Casas, whose history of the conquest of Cuba publicized the
excesses to the world. The protests of Las Casas and others precipitated widespread debate in
Spain over the very morality of the Conquest itself, a debate waged in terms of the Catholic
Aristotelian philosophical legacy of the time. Although all opposed excessive cruelty,
philosophers disagreed widely on the nature of the indigenous people and the possible
justification for waging war upon them and compelling them to become Christians. The moral
clash culminated in 1550 when Emperor Charles V convened his Royal Council, which included
prominent lawyers and theologians, to hear a formal debate on the question, "Is it lawful for the
king of Spain to wage war on the Indians?" The sessions lasted for more than a month.
The Spanish right of conquest was defended by Juan Ginés de Sepúlveda, one of the most
renowned philosophers of his day. Sepúlveda argued that the barbarism of the Indians mandated
force to liberate them from their condition. Las Casas based his argument on the Indians'
humanity. The following two selections are from that debate later published.
Las Casas, Apologetic History of the Indies
The Indians are so skilled in every mechanical art that with every right they should be far ahead
of all the nations of the known world. In the liberal arts which they have been taught up to now,
such as grammar and logic, they are remarkably adept. With every kind of music they charm the
ears of the audience with wonderful sweetness.
They have important kingdoms, large numbers of people who live settled lives in a society, great
cities, kings, judges and laws, persons who engage in commerce, buying, selling, lending, and
other contracts of the law of nations....
From the fact that the Indians are barbarians it does not necessarily follow that they are incapable
of government and have to be ruled by others, except to be taught about the Catholic faith and
admitted to the hold sacraments. They are not ignorant, inhuman, or bestial. Rather, long before
they had heard the word Spaniard, they had properly organized states, wisely ordered by
excellent laws, religion, and custom. They cultivated friendship and bound together in common
fellowship, lived in populous cities in which they wisely administered the affairs of both peace
and war justly and equitably, truly governed by laws which at very many point surpass ours.
The Indians are our brothers, and Christ has given his life for them. Why, then, do we persecute
them with such inhuman savagery?... They will embrace the teaching of the Gospel, as well I
know, for they are not stupid or barbarous but have a native sincerity and are simple, moderate,
and meek.... Once they have embraced it, it is marvelous with what piety, eagerness, faith, and
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charity they obey Christ's precepts and venerate the sacraments. For they are docile and clever,
and in their diligence and gifts of nature, they excel most peoples of the known world.
***
From examples both ancient and modern, it is clear that no nation exists, no matter how rude and
uncivilized, barbarous, gross, savage or almost brutal it may be, that cannot be persuaded into a
good way of life and made domestic, mild, and tractable -- provided that diligence and skill are
employed, and provided that the method that is proper and natural to men is used: namely, love
and gentleness and kindness....
For all the peoples of the world are men, and the definition of all men, collectively and severally,
is one: that they are rational beings. All possess understanding and volition, being formed in the
image and likeness of God; all have the five exterior senses and the four interior senses, and are
moved by the objects of these; all have the natural capacity or faculties to understand and master
the knowledge that they do not have; and this is true not only of those that are inclined toward
good but of those that by reason of their depraved customs are bad; ail take pleasure in goodness
and in happy, and pleasant things; and all abhor evil and reject what offends or grieves them....
Thus all mankind is one, and all men are alike in what concerns their creation and all natural
things, and no one is born enlightened. From this it follows that all of us must be guided and
aided at first by those who were born before us. And the savage peoples of the earth may be
compared to uncultivated soil that readily brings forth weeds and useless thorns, but has within
itself such natural virtue that by labor and cultivation it may be made to yield sound and
beneficial fruits.

Las Casas. Apologetic History of the Indies. Found at:
http://cassian.memphis.edu/history/dunowsky/worldcivdocs/sepulveda.html
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8.2
Sepúlveda, Treatise on the Just Causes of War Against the Indians
In prudence, talent, virtue, and humanity they are as inferior to the Spaniards as children to
adults, women to men, as the wild and cruel to the most meek, as the prodigiously intemperate to
the continent and temperate, that I have almost said, as monkeys to men.
Now compare the [Spanish] traits of prudence, intelligence, magnanimity, moderation, humanity,
and religion with the qualities of these little men in whom you will scarcely, find even vestiges
of humanity; who not only are devoid of learning but do not even have a written language; who
preserve no monuments of their history, aside from some vague and obscure reminiscence of
past events, represented by means of certain paintings; and who have no written laws but only
barbaric customs and institutions. And if we are to speak of virtues, what moderation or mildness
can you expect of men who are given to all kinds of intemperance and wicked lusts, and who eat
human flesh?
And do not believe that before the coming of the Christians they lived in that peaceful reign of
Saturn that the poets describe; on the contrary, they waged continuous and ferocious war against
each other, with such fury that they considered a victory hardly worth while if they did not glut
their monstrous hunger with the flesh of their enemies, a ferocity all the more repellent since it
was not joined to the invincible valor of the Scythians, who also ate human flesh. For the rest,
these Indians are so cowardly that they almost run at the sight of our soldiers, and frequently
thousands of them have fled like women before a very few Spaniards, numbering less than a
hundred....
Could one give more convincing proof of the superiority of some men to others in intelligence,
spirit, and valor, and of the fact that such people are slaves by nature? For although some of them
display a certain talent for craftsmanship, this is not proof of human intelligence, for we know
that animals, birds, and spiders do certain work that no human industry can completely imitate.
And as regards the mode of life of the inhabitants of New Spain and the province of Mexico, I
have already said that they are considered thee most civilized of all. They themselves boast of
their public institutions, for they have cities constructed in an orderly fashion, and kings, not
hereditary but elected by popular vote; and they carry on commerce among, themselves in thee
manner of civilized people.
But see how they deceive themselves, and how much I disagree with their opinion, for in these
same institutions I see proof on the contrary of the rudeness, the barbarism, and the inherently
slavish nature of these people. For the possession of habitations, of a fairly rational mode of life,
and of a kind of commerce is something that natural necessity itself induces, and only serves to
prove that they are not bears or monkeys and are not completely devoid of reason. But on the
other hand, they have no private property in their state, and they cannot dispose of or bequeath to
their heirs their houses or fields, since they are all in the power of their lords, whom then
improperly call kings, at whose pleasure, rather than at their on, they live, attentive to their will
and caprice rather than to their own freedom. And the fact that they do all this in a voluntary and
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spontaneous manner and are not constrained by force of arms is certain proof of the servile and
abased spirit of these barbarians....
Such, in sum, are the disposition and customs of these little men -- barbarous, uncivilized, and
inhumane; and we know that they were like this before the coming of the Spaniards. We have not
yet spoken of their impious religion and of the wicked sacrifices in which they worshipped the
devil as their God, believing that they could offer no better tribute than human hearts.... How can
we doubt that these peoples, so uncivilized, so barbarous, contaminated with so many infidelities
and vices, have been justly conquered by such an excellent, pious, and just king as the late
Ferdinand the Catholic, and by a nation that is most humane and excels in every kind of virtue?

Sepúlveda, Treatise on the Just Causes of War Against the Indians. Found at:
http://cassian.memphis.edu/history/dunowsky/worldcivdocs/sepulveda.html
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Exploration &
Technology

Exploration
• From ancient times, Europeans had wondered about distant
lands.
• By 1500, the Atlantic Ocean was no longer seen as the border
at the end of the world. Rather, it was seen as a bridge
between masses.

Major Players in Exploration
• Portugal
• Spain
• And later…
• England
• France

Why did they go?
• Wanted to expand their empires and gain power
• Wanted to lead a religious crusade and spread
Christianity
• Wanted to seek wealth through trade and
unknown treasures

Portugal
• In the 15th C, Portuguese explorers ventured farther south
than Europeans had ever gone before…to Africa.
• In 1414 Portugal captured the North African city of Ceuta (a
major aspect of the Muslim trading network). This capture
ignited further European exploration of the continent.
• Portuguese exploration was funded primarily through the
government (Prince Henry)
• The voyage of Vasco da Gama in 1497 opened the sea route to
India led to a trading boom in Portugal and the rest of
Europe

Spain
• King Ferdinand and Queen Isabella sponsored Christopher
Columbus’ first voyage in 1492.
• Columbus wanted to find a new route to Indian but instead
came across the “New World”
• He made several more voyages over the years
• His contact with the “New World” in 1492 marked the
beginnings of the extension of European culture to other parts
of the world
• Papal Bull

European Conquest
• Was European conquest in the New World
inevitable or due to their superiority over
the Indigenous peoples?
• No

Factors
• Rise of capitalism (more $ to invest in
exploration)
• Improved technology (caravel and carrack
ships, improved navigational devices)

The Three ‘Fs’
• Fate (geography)
• Faith (Religion)
• Fortune (Search for wealth)

ANCIENT MAYAN AND AZTEC CIVILIZATIONS
LESSON 3

POLITICAL STRUCTURE

 The Aztec empire was run under one supreme

leader
 The capital city was Tenochtitlan, and the leader of it

when Cortés arrived was a young Montezuma II

 The Mayan empire was a collection of city states, and

each had their own independent ruler
 The empire was mainly composed of agricultural

land, along with large city centers

TENOCHTITLAN


"This great city of Tenochtitlán is built on the salt lake, and no matter by
what road you travel there are two leagues from the main body of the
city to the mainland. There are four artificial causeways leading to it, and
each is as wide as two cavalry lances. The city itself is as big as Seville or
Córdoba. The main streets are very wide and very straight; some of these
are on the land, but the rest and all the smaller ones are half on land, half
canals where they paddle their canoes. All the streets have openings in
places so that the water may pass from one canal to another. Over all
these openings, and some of them are very wide, there are bridges. . . .
There are, in all districts of this great city, many temples or houses for
their idols. They are all very beautiful buildings. . . . Amongst these temples
there is one, the principal one, whose great size and magnificence no
human tongue could describe, for it is so large that within the precincts,
which are surrounded by very high wall, a town of some five hundred
inhabitants could easily be built. All round inside this wall there are very
elegant quarters with very large rooms and corridors where their priests
live. There are as many as forty towers, all of which are so high that in the
case of the largest there are fifty steps leading up to the main part of it
and the most important of these towers is higher than that of the
cathedral of Seville. . . .“ – Cortés, 1522 CE

RELIGION

The Aztec and Mayan people were polytheistic, meaning that they believed in
multiple gods. They would often perform human and animal sacrifices as a way
of pleasing their gods and ensuring future prosperity

SOCIETY
 The Aztec people were often at war with the local

tribes around them, and as such were considered a
warrior-state

 The Mayans, although they did engage in conflict with

surrounding communities, their society is definitively
marked by their great progress of science,
mathematics, and astrology. They created the Mayan
calendar, based on the lunar calendar and the earth’s
rotation, which remains very accurate to this day

 Slavery existed in both societies, but it was not

racially-based. Often slaves were prisoners of war or
criminals

LANGUAGES

 The Aztec and Mayan people spoke many languages across their empires. However, the most widely-spoken Aztec

language was Nahuan, and the most commonly-spoken language in the Mayan empire was Maya
 Listen to Nahuan

ECONOMY
 The economy was most shaped by agriculture and farming. In the city of Tenochtitlan, they relied on trade from

the rural communities to support the urban dwellers
 Along with extensive crop-growing practices, such as irrigation and terracing, the Mayan civilization is known for

their advanced skills at pyramid-building and construction
 There were bustling markets in the city centers, and luxury items were traded among the most wealthy citizens,

along with food and other necessities

Chichen Itza, Mexico

DECLINE OF MAYAN EMPIRE

 The Mayan civilization was much older than the Aztecs, having existed for at least 1000 years before the Aztecs
 At the end of the 8th century, or the 700s, the empire had experienced the start of a great decline
 By the time it was encountered by the Spanish, the Mayan civilization had deteriorated dramatically from its

previous glory. The reasons for this rapid decline remain a mystery, however scholars think that it might be due to
long-term wars, environmental issues such as wide-spread drought, and overpopulation of land

INCAS
 It is important to note that at the time of the Aztecs and Mayans, there was

another major civilization in Western South America – the Incas. They were
the largest pre-Columbian (meaning, before Columbus landed) empire in all of
South America
 The Incas were encountered by an Italian explorer under Spanish funding,

Francisco Pizarro, in 1526
 Through a series of wars, kidnappings and executions, in 1572 the Spaniards

had taken over the last Incas strong-hold, putting an end to the great empire

Machu Picchu in Peru

SOURCES
Slide 2 Photograph: http://myweb.unomaha.edu/~jchadwick/Latin_America/MapsPage.html
Slide 4 Image and Quotation: Hernando Cortés, 1522 CE, http://www.wdl.org/en/item/7335/
Slide 5 Image: Aztec ritual human sacrifice portrayed on page 141 of the Codex Magliabechiano. 16th CE. Found at
http://en.wikipedia.org/wiki/File:Codex_Magliabechiano_(141_cropped).jpg
Slide 6 Image: Photograph taken by Olga Utlyakova. Original artifact date unknown.
Slide 7 Audio: Language spoke – Nahuatl. Found at http://globalrecordings.net/en/program/C04461
Slide 8 Image: http://www.chichenitza.com/
Slide 10 Image: Photograph taken by Martin St. Amant
http://en.wikipedia.org/wiki/File:80_-_Machu_Picchu_-_Juin_2009_-_edit.2.jpg
Informational Content:
http://www.history.com/topics/maya ; http://aztec.com/page.php?page=economy ;
http://www.civilization.ca/cmc/exhibitions/civil/maya/mmc08eng.shtml ;
http://www.historyworld.net/wrldhis/plaintexthistories.asp?historyid=ac84

DIÓSCORO TEÓFILO PUEBLA TOLÍN - THE FIRST
LANDING OF CHRISTOPHER COLUMBUS IN
AMERICA (1862)

JOSÉ GARNELO Y ALDA "THE DISEMBARKATION
OF CHRISTOPHER COLOMBUS ON THE ISLAND
OF GUANAHANI IN 1492"

COLUMBUS
• Born in 1451 in Genoa (present day Itally)
• Learned to navigate on the sea as a boy
• Mastered sea navigation as a young man in Portugal
• Dreamed of finding a new route to Asia, motivated by the
promise of wealth and his desire to spread Christianity

• Tried to arouse interest in his idea for almost ten years
• In 1492 the Spanish King and Queen finally agreed to
Columbus’ plan

COLUMBUS
• On the 70th day of the voyage land was spotted. Columbus
did not arrive in India but rather on one of the islands of
what is today the Bahamas.
• Celebrated back in Europe as the ‘discoverer’ of the New
World
• Between 1493 and 1504 he made 3 more trips to the
Americas
• In 1500, following reports of chaotic conditions in the
colonies, Columbus was sent back to Spain in chains.
• He died a mostly forgotten man in Spain in 1506.

THE TAINO

THE TAINO
•

Taíno Indians, a subgroup of the Arawakan Indians (a group of American Indians
in northeastern South America), inhabited the Greater Antilles (comprising Cuba,
Jamaica, Hispaniola [Haiti and the Dominican Republic], and Puerto Rico) in the
Caribbean Sea at the time when Christopher Columbus' arrived to the New World.

•

The precontact Taíno culture occupying the island of Haiti (also indigenously
referred to as Quisqueya or Bohio) was a well-organized communal society
divided among fivecaciquats or “kingdoms.”

•

It is uncertain how many Taíno were living in Hispaniola at first contact. Estimates
of the population range from several hundred thousand to over a million.

•

Complex religious belief sysytem

•

Skilled at agriculture and hunting, then Taínos were also good sailors, fishermen,
canoe makers, and navigators. Their main crops were cassava, garlic,
potatoes, yautías, mamey, guava, and anón.

COLONIZATION AND SLAVERY

HISPANIOLA

HISPANIOLA

•

On his second voyage Columbus found that the men he had left on
Hispaniola had all been killed by the Indians. Apparently, as soon as
Columbus left, the Spanish had begun to quarrel and fight among
themselves. They had made no common effort to build a lasting
community. Bands of Spanish thieves roved the countryside, plundering
native villages. They forced the Indians to hunt for gold and took women
as their prisoners. The Indians, obliged to defend themselves, had killed
the intruders.
• Disintegration of relations between the explorers and the Indigenous
populations

COLONIZATION

•
•
•
•

Quest for gold
Forced labour, slavery, violence
Encomienda System
Beginning of Trans-Atlantic Slave trade (1501 African slaves introduced to
Hispaniola
• Devastation to the Taino people

ENCOMIENDA SYSTEM

A system used by the Spanish to colonize parts of Mexico and Central and
South America. Under this system the King granted a person, usually a
conquistador or colonist, a specific number of natives whom they were to
instruct in the Catholic faith. In return, the grant holder could extract
payment from the natives in the form of labor, gold, crops, and livestock.
Essentially, conquistadors were granted trusteeship over the indigenous people
they conquered. Although the New Laws of 1542 sought to abolish the
system after a few generations, in parts of Spanish America, the encomienda
persisted well into the eighteenth century.

COLUMBIAN EXHANGE

New World crops Old World crops
maize (corn)
white potatoes
sweet potatoes
manioc
peanuts
tomatoes
squash (incl.
pumpkin)
pineapples
papaya
avocados

rice
wheat
barley
oats
rye
turnips
onions
cabbage
lettuce
peaches
pears
sugar

Diseases New to Indigenous People: Smallpox,
malaria, yellow fever, measles, cholera, typhoid,
and bubonic plague.

New World
domesticated
animals

Old World
domesticated
animals

dogs
llamas
guinea pigs
fowl (a few species)

dogs
horses
donkeys
pigs
cattle
goats
sheep
barnyard fowl

DEVASTATION OF THE TAINO

• Bartolome de las Casas’ A Short Account of the Destruction of the Indies

GENOCIDE?

Is Columbus responsible?

Francisco Hernandez de Cordoba (d. 1517)

Hernan Cortés
(1485-1547)

• As these conquests continued, so did the arbitrary and cruel acts of
the conquistadors
• An estimated 20 million indigenous people died, most from
disease brought over from the Europeans, as well as from violence,
and slavery
• Many native people resisted these attacks, leaving their
homelands, fighting in battle against the Europeans and
undermining Spanish authority

http://af.wikipedia.org/wiki/L%C3%AAer:Hernan1.jpg
http://www.nichbelize.org/ia-archaeology/the-spanishconquest-and-its-aftermath.html
http://www.wayeb.org/download/resources/landa.pdf

http://en.wikipedia.org/wiki/File:Francisco_Hern%C3%A1ndez_de_
C%C3%B3rdoba.jpg

THE WORLD
OPENS
Conclusions

A CHANGED WORLD
 By 1500 the world was a completely different place than it had been

when Columbus embarked on his first voyage
 And by the latter part of the 16th Century it had changed even more

A CHANGED WORLD

Changed World Views

A CHANGED WORLD
 Trade Explodes
 Diets change
 Spread of languages and religions
 Influence of cultures on one another

 Slavery
 Continued Empire Building

THE COLUMBIAN EXCHANGE
PLANTS
ANIMALS
DISEASES

A CHANGED WORLD

Glasgow University Library

MEXICA (AZTEC) &
TLAXCALA
ACCOUNTS OF THE
SPANISH
CONQUEST, 1500s
1519

Attack of the Spanish on the Mixtón town of Nochistlan, 1541, in Diego Muñoz Camargo, Historia de
Tlaxcala, ca. 1581-1584

Miguel León-Portilla,
a Mexican anthropologist, compiled
*
native accounts of the Spanish conquest of Mexico, publishing
them in Visión de los Vencidos (Vision of the Vanquished,
1959) to present a chronological account from the perspective
of the Indians of Mexico, including the Mexica (Aztec) and the
Tlaxcala.

Adapted from the Cronica Mexicana, accounts compiled by Fernando Alvarado Tezozomoc,
the grandson of Motecuhzoma, ca. 1578

Motecuhzoma summoned the chief officials of all the villages. He told them to search their villages for
magicians and to bring him any they found. The officials returned with a number of these wizards, who
were announced and then brought into the king’s presence. They knelt before him, and with one knee to
the floor, and did him the greatest reverence. He asked them: “Have you not seen strange omens in the
sky or on the earth? In the cases under the earth, or in the lakes and streams? A weeping woman, or
strange men? Visions, or phantasms, or other such things?” But the magicians had not seen any of the
omens that Motecuhzoma sought to understand, and therefore could not advise him. . . .
“What can we say? The future has already been determined and decreed in heaven, and
Motecuhzoma will behold and suffer a great mystery which must come to pass in his land. If our king
wishes to know more about it, he will know soon enough, for it comes swiftly. This is what we predict,
since he demands that we speak, and since it must surely take place, he can only wait for it.” . . .
A few days later a macehual [common man] came to the city from Mictlancuauhtla. No one had
sent him, none of the officials; he came of his own accord. he went directly to the palace of Motecuhzoma
and said to him: “Our lord and king, forgive my boldness. I am from Mictlancuauhtla. When I went to the
shore of the great sea, there was a mountain range or small mountain floating in the midst of the water,
and moving here and there without touching the shore. My lord, we have never seen the like of this,
although we guard the coast and are always on watch.” . . .
*

Excerpted, and images and asterisked footnotes added, by the National Humanities Center, 2006: www.nhc.rtp.nc.us/pds/pds.htm. In Miguel LeónPortilla, ed., The Broken Spears: The Aztec Account of the Conquest of Mexico (translated from the Nahuatl into Spanish by Angel Maria Garibay K.;
English translation by Lysander Kemp), Beacon Press, 1962, pp. 14-16, 22-31, 33-34, 38-49. Reproduced by permission. Originally published in
Spanish as Visión de los Vencidos: Relaciones indígenas de la Conquista [Vision of the Vanquished: Indigenous Accounts of the Conquest], Universidad Nacional Autónoma de México, 1959. Complete image credits at www.nhc.rtp.nc.us/pds/amerbegin/imagecredits.htm.

Adapted from the Codex Florentino, accounts compiled by the Benedectine priest Bernardino
de Sahagún, with drawings by Indian and mestizo artists, compiled ca. 1555, publ. 1585

Motecuhzoma then gave orders to Pinotl of Cuetlaxtlan and to other officials. He said to them: “Give out
this order: a watch is to be kept along all the shores at Nauhtla, Tuztlan, Mictlancauhtla, wherever the
strangers appear.” The officials left at once and gave orders for the watch to be kept. . . .
The year 13-Rabbit now approached its end. And when it was about to end, they appeared, they
were seen again. The report of their coming was brought to Motecuhzoma, who immediately sent out
messengers. It was as if he thought the new arrival was our prince Quetzalcoatl.*
This is what he felt in his heart: He has appeared! He has come back! He will come here, to the
place ofthis throne and canopy, for that is what he
Museo del Templo Mayor, Mexico
promised when he departed!
Motecuhzoma sent five messengers to greet the
strangers and to bring them gifts. . . He said to them:
“Come forward, my Jaguar Knights, come forward. It is
said that our lord has returned to this land. Go to meet
him. Go to hear him. Listen well to what he tells you;
listen and remember.”
Motecuhzoma also said to the messengers: “Here is
what you are to bring our lord. This is the treasure of
Quetzalcoatl.” This treasure was the god’s finery: a
serpent mask inlaid with turquoise, a decoration for the
breast made of quetzal feathers [tropical bird], a collar
woven in the petatillo style with a gold disk in the center,
and a shield decorated with gold and mother-of-pearl and
bordered with quetzal feathers with a pendant of the same
feathers. . . .
Motecuhzoma also gave them the finery of
Tezcatlipoca [chief god of the pantheon]. This finery
was: a helmet in the shape of a cone, yellow with gold
and set with many stars, a number of earrings adorned
Quetzalcoatl, the “Feathered Serpent,” Aztec creator
god, from the Codex Barbonicus, ca. 1507
with little gold bells, a fringed and painted vest with
feathers as delicate as foam and a blue cloak known as
“the ringing bell,” which reached to the ears and was fastened with a knot. . . .
[The list of items to be presented to the returned Quetzalcoatl continues. It includes jewelry and symbols of royalty symbols such as
a feather head-dress, golden shield, a turquoise-inlaid wand, and a stone-decorated staff.]

These were the many kinds of adornments that were known as “divine adornments.” They were
placed in the possession of the messengers to be taken as gifts of welcome along with many other objects,
such as a golden snail shell and a golden diadem. All these objects were packed into great baskets; they
were loaded into panniers for the long journey.
Then Motecuhzoma gave the messengers his final orders. He said to them: “Go now, without delay.
Do reverence to our lord the god. Say to him: ‘Your deputy, Motecuhzoma, has sent us to you. Here are
the presents with which he welcomes you home to Mexico.’”

* Quetzalcoatl: the Aztec creator god.
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When they arrived at the shore of the sea, they were taken in canoes to Xicalanco. They placed the
baskets in the same canoes in which they rode, in order to keep them under their personal vigilance. From
Xizalanco they followed the coast until they sighted the ships of the strangers.
When they came up to the ships, the strangers asked them: “Who are you? Where are you from?”
“We have come from the City of Mexico.”1
The strangers said: “You may have come from there, or you may not have. Perhaps you are only
inventing it. Perhaps you are mocking us.” But their hearts were convinced; they were satisfied in their
hearts. They lowered a hook from the bow of the ship, and then a ladder, and the messengers came
aboard.
One by one they did reverence to Cortés by touching
Cleveland Museum of Art
the ground before him with their lips. They said to him: “If
the god will deign to hear us, your deputy Motecuhzoma
has sent us to render you homage. He has the City of
Mexico in his care. He says: ‘The god is weary.’”
Then they arrayed the Captain in the finery they had
brought him as presents. With great care they fastened the
turquoise mask in place, the mask of the god with its
crossband of quetzal feathers. A golden earring hung down
on either side of this mask. They dressed him in the
decorated vest and the collar woven in the petatillo style 
the collar of chalchihuites, with a disk of gold in the
center. . . . Finally they set before him the pair of black
sandals. As for the other objects of divine finery, they only
laid them out for him to see.
The Captain asked them: “And is this all? Is this
your gift of welcome? Is this how you greet people?”
They replied: “This is all, our lord. This is what we
have brought you.”
Then the Captain gave orders, and the messengers
Mexica (Aztec) pendant in the shape of a warrior
holding a serpent-headed spearthrower, a shield,
were chained by the feet and by the neck. When this had
darts, and a banner, cast gold-silver-copper alloy,
ca. 1450-1500
been done, the great cannon was fired off. The messengers
lost their senses and fainted away. They fell down side by
side and lay where they had fallen. But the Spaniards quickly revived them: they lifted them up, gave
them wine to drink and then offered them food.
The Captain said to them: “I have heard that the Mexicans are very great warriors, very brave and
terrible. If a Mexican is fighting alone, he knows how to retreat, turn back, rush forward and conquer,
even if his opponents are ten or even twenty. But my heart is not convinced. I want to see it for myself. I
want to find out if you are truly that strong and brave.”
Then he gave them swords, spears and leather shields. He said: “It will take place very early, at
daybreak. We are going to fight each other in pairs, and in this way we will learn the truth. We will see
who falls to the ground!”
1
“The Spaniards and the messengers could communicate because Cortés had brought with him La Malinche and Jeronimo de Aguilar. La Malinche
was a native of the Gulf coast who spoke both Nahuatl and Mayan. She joined the Spaniards (who called her Doña Marina) of her own free will and
served them faithfully as interpreter throughout the Conquest. Aguilar was a Spaniard who had been shipwrecked in Yucatan in 1511 during a voyage
from Darien [isthmus of Panama] to Hispaniola. By the time Cortés ransomed him from the natives eight years later, he spoke Mayan fluently. La
Malinche translated the Nahuatl of the messengers into Mayan for Aguilar, who then translated it into Spanish for the conquistadors.” [León-Portillo,
The Broken Spears, 1962, p. 31]
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They said to the Captain: “Our lord, we were not sent here for this by your deputy Motecuhzoma!
We have come on an exclusive mission, to offer you rest and repose and to bring you presents. What the
lord desires is not within our warrant. If we were to do this, it might anger Motecuhzoma, and he would
surely put us to death.”
The Captain replied: “No, it must take place. I want to see for myself, because even in Castile they
say you are famous as brave
Library of Congress
warriors. Therefore, eat an early
meal. I will eat too. Good cheer!”
With these words he sent
them away from the ship. They
were scarcely into their canoes
when they began to paddle
furiously. Some of them even
paddled with their hands, so fierce
was the anxiety burning in their
souls. They said to each other:
“My captains, paddle with all your
might! Faster, faster! Nothing must
happen to us here! Nothing must
happen . . . !” [ellipsis in original]
They arrived in great haste at
Xicalanco, took a hurried meal
Mexica (Aztec) priest performing the sacrificial offering of a living human's heart
there, and then pressed on until
to the war god Huitzilo-pochtli, illustration in Codex Magliabecchi, ca. 1529
they came to Tecpantlayacac.
From there they rushed ahead and
arrived in Cuetlaxtlan. As on the previous journey, they stopped there to rest. When they were about to
depart, the village official said to them: “Rest for at least a day! At least catch your breath!”
They said: “No, we must keep on! We must report to our king, Motecuhzoma. We will tell him
what we have seen, and it is a terrifying thing. Nothing like it has even been seen before!” Then they left
in great haste and continued to the City of Mexico. They entered the city at night, in the middle of the
night. . . .
The messengers went to the House of the Serpent, and Motecuhzoma arrived. The two captives
[ordered by Motecuhzoma to be brought from the prison] were then sacrificed before his eyes: their
breasts were torn open, and the messengers were sprinkled with their blood. This was done because the
messengers had completed a difficult mission: they had seen the gods, their eyes had looked on their
faces. They had even conversed with the gods!
When the sacrifice was finished, the messengers reported to the king. They told him how they had
made the journey, and what they had seen, and what food the strangers ate. Motecuhzoma was astonished
and terrified by their report, and the description of the strangers’ food astonished him above all else.
[below]

He was also terrified to learn how the cannon roared, how its noise resounded, how it caused one to
faint and grow deaf. The messengers told him: “A thing like a ball of stone comes out of its entrails: it
comes out shooting sparks and raining fire. The smoke that comes out with it has a pestilent odor, like
that of rotten mud. This odor penetrates even to the brain and causes the greatest discomfort. If the cannon
is aimed against a mountain, the mountain splits and cracks open. If it is aimed against a tree, it shatters
the tree into splinters. This is a most unnatural sight, as if the tree had exploded from within.”
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The messengers also said: “Their trappings and arms are all made of iron. They dress in iron and
wear iron casques on their heads. Their swords are iron; their bows are iron; their shields are iron; their
spears are iron. Their deer carry them on their backs wherever they wish to go. These deer, our lord, are
as tall as the roof of a house.
“The strangers’ bodies are completely covered, so that only their faces can be seen. Their skin is
white, as if it were made of lime. They have yellow hair, though some of them have black. Their beards
are long and yellow, and their moustaches are also yellow. Their hair is curly, with very fine stands.
“As for their food, it is like human food. It is large and white, and not heavy. It is something like
straw, but with the taste of a cornstalk, of the pith of a cornstalk. It is a little sweet, as if it were flavored
with honey; it tastes of honey, it is sweet-tasting food.
“Their dogs are enormous, with flat ears and long, dangling tongues. The color of their eyes is a
burning yellow; their eyes flash fire and shoot off sparks. Their bellies are hollow, their flanks long and
narrow. They are tireless and very powerful. They bound here and there, panting, with their tongues
hanging out. And they are spotted like an ocelot.”
When Motecuhzoma heard this report, he was filled with terror. It was as if his heart had fainted, as
it if had shriveled. It was as if he were conquered by despair. . . .
It was at this time that
Motecuhzoma sent out a deputation.
He sent out his most gifted men, his
prophets and wizards, as many as he
could gather. He also sent out his
noblest and bravest warriors. They
had to take their provisions with
them on the journey: live hens [small
native fowl] and hens’ eggs and
tortillas. They also took whatever the
strangers might request, or whatever
might please them.
Motecuhzoma also sent
captives to be sacrificed, because the
strangers might wish to drink their
blood. The envoys sacrificed these
captives in the presence of the
strangers, but when the white men
saw this done, they were filled with
disgust and loathing. They spat on
the ground, or wiped away their
tears, or closed their eyes and shook
City of Mexico (detail), engraving by Sebastian Münster, Von den newen
Inseln . . . , in Cosmographia Universalis, 1597
their heads in abhorrence. They
refused to eat the food that was
sprinkled with blood, because it reeked of it; it sickened them, as if the blood had rotted.
Motecuhzoma ordered the sacrifice because he took the Spaniards to be gods; he believed in them
and worshiped them as deities. That is why they were called “Gods who have come from heaven.” As for
the Negroes [who attended the Spaniards], they were called “soiled gods.”
Library of Congress
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Then the strangers ate the tortillas, the eggs and the hens, and fruit of every variety: guavas,
avocados, prickly pears and the many other kinds that grow here. There was food for the “deer” also: reed
shoots and green grasses.
Motecuhzoma had sent the magicians to learn what sort of people the strangers might be, but they
were also to see if they could work some charm against them, or do them some mischief. They might be
able to direct a harmful wind against them, or cause them to break out in sores, or injure them in some
way. Or they might be able to repeat some enchanted word, over and over, that would cause them to fall
sick, or die, or return to their own land.
The magicians carried out their mission against the Spaniards, but they failed completely. They
could not harm them in any way whatever.
Therefore they hastened back to the city, to tell Motecuhzoma what the strangers were like and how
invulnerable they were. They said to him: “Our lord, we are no match for them: we are mere nothings!”
Motecuhzoma at once gave out orders: he commanded the officials and all the chiefs and captains, under
the threat of death, to take the utmost pains to learn what the strangers needed and to provide it.
When the Spaniards left their ships and began to march here and were at last on the way, they were
served and attended as they came and great honors were done them. They marched forward under
protection, and everything possible was done to please them. . . .
At last they came. At last they began to march towards us.
A man from Cempoala, who was known as the Tlacochcalcatl [Chief of the House of Arrows], was
the first official to welcome them as they entered our lands and cities. This man spoke Nahuatl. He
showed them the best routes and the shortest
Glasgow University Library
ways; he guided and advised them, traveling at
the head of the party.
When they came to Tecoac, in the land of
the Tlaxcaltecas, they found it was inhabited by
Otomies.2 The Otomies came out to meet them
in battle array; they greeted the strangers with
their shields.
But the strangers conquered the Otomies
of Tecoac; they utterly destroyed them. They
divided their ranks, fired the cannons at them,
attacked them with their swords and shot them
with their crossbows. Not just a few, but all of
them, perished in the battle.
And when the Tecoac had been defeated,
the Tlaxcaltecas soon heard the news; they
learned what had taken place there. They felt
premonitions of death: terror overwhelmed
them, and they were filled with foreboding.
Therefore the chiefs assembled; the
Meeting of Cortés and the Tlaxcaltecas, in Diego Muñoz
Camargo, Historia de Tlaxcala, ca. 1581-1584
captains met together in a council. They talked
about what had happened, and said: “What shall
we do? Shall we go out to meet them? The Otomi is a brave warrior, but he was helpless against them:
they scorned him as a mere nothing! They destroyed the poor macehual with a look, with a glance of their
2

“One of the tribes that had settled in the Valley of Mexico (and elsewhere) long before the arrival of the Aztecs.” [León-Portillo, p. 49]
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eyes! We should go over to their side: we should make friends with them and be their allies. If not, they
will destroy us too . . . .” [ellipsis in original]
Therefore the lords of Tlaxcala went out to meet them, bringing many things to eat: hens and hens’
eggs and the finest tortillas. They said to the strangers: “Our lords, you are weary.”
The strangers replied: “Where do you live?” Where are you from?”
They said: “We are from Tlaxcala. You have come here, you have entered our land. We are from
Tlaxcala; our city is the City of the Eagle, Tlaxcala.” (For in ancient times it was called Texcala, and its
people were known as Texcaltecas.3)
Then they guided them to the city; they brought them there and invited them to enter. They paid
them great honors, attended to their every want, joined with them as allies and even gave them their
daughters.
The Spaniards asked: “Where is the City of Mexico? Is it far from here?”
They said: “No, it is not far, it is only a three-day march. And it is a great city. The Aztecs are very
brave. They are great warriors and conquerors and have defeated their neighbors on every side.”
At this time the Tlaxcaltecas were enemies of Cholula. They feared the Cholultecas; they envied
and cursed them; their souls burned with hatred for the people of Cholula. This is why they bought certain
rumors to Cortés, so that he would destroy them. They said to him: “Cholula is our enemy. It is an evil
city. The people are as brave as the Aztecs and they are the Aztecs’ friends.”
When the Spaniards heard this, they marched against Cholula. They were guided and accompanied
by the Tlaxcaltecas and the chiefs from Cempoala, and they all marched in battle array.4
When they arrived, the Tlaxcaltecas and the men
Univ. of Texas–Austin & Smith/Fordham
of Cholula called to each other and shouted greetings.
An assembly was held in the courtyard of the god, but
when they had all gathered together, the entrances were
closed, so that there was no way of escaping.
Then the sudden slaughter began: knife strokes,
and sword strokes, and death. The people of Cholula
had not foreseen it, had not suspected it. They faced the
Spaniards without weapons, without their swords or
their shields. The cause of the slaughter was treachery.
They died blindly, without knowing why, because of
the lies of the Tlaxcaltecas.
And when this had taken place, word of it was
brought to Motecuhzoma. The messengers came and
departed, journeying back and forth between
Tenochtitlán and Cholula. The common people were
terrified by the news; they could do nothing but tremble
with fright. It was as if the earth trembled beneath them,
or as if the world were spinning before their eyes, as it
spins during a fit of vertigo . . . . [ellipsis in original]
Meeting of Cortés and Xicotencatl, leader of Tlaxcala,
When the massacre at Cholula was complete, the
in El Lienzo de Tlaxcala, ca. 1550 (a separate text from
strangers set out again toward the City of Mexico. They
Historia de Tlaxcala by Camargo)
came in battle array, as conquerors, and the dust rose in
3
4

“Texcala: “’Where there are many rocks.’” The Aztecs explained the origin of the word Tlaxcala in this way, but to the Tlaxcaltecas it means ‘where
there were corn tortillas.’” [León-Portillo, p. 49]
“This was customary and therefore roused no suspicion among the Cholultecas.” [León-Portillo, p. 49]
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whirlwinds on the roads. Their spears glinted in the sun, and their pennons [pointed banners] fluttered like
bats. They made a loud clamor as they marched, for their coats of mail and their weapons clashed and
rattled. Some of them were dressed in glistening iron from head to foot; they terrified everyone who saw
them.
Their dogs came with them, running ahead of the column. They raised their muzzles high; they
lifted their muzzles to the wind. They raced on before with saliva dripping from their jaws.
Adapted from Historia de Tlaxcala, accounts compiled by Diego Muñoz Camargo, 1585

From this time forward, the Spaniards had no other purpose than to raise soldiers against the
Culhuas Mexicanos [Aztecs]. They did this within a very short time, so as to give them no opportunity to
form an alliance with the Tlaxcaltecas. And to avoid bad thoughts, as well as other new incidents and
proposals, Cortés saw to it that his new friends and confederates did not leave his side, using his wits as
always, as an astute leader, to take advantage of a favorable situation.
When the ranks were formed, the Spanish troops and the Tlaxcaltecas marched out in good military
order, with many important and famous captains, all skilled in warfare according to their ancient customs
and practices. These captains were Piltecuhtli, Acxoxecatl, Tecpanecatl, Cahuecahua, Cocomitecuhtli,
Quauhtotohua, Textlipitl and many others; but because they were so many, with such a variety of names,
the others are not set down here, only the most outstanding, who were always loyal to Cortés until the end
of his conquest.
The first invasion took place at Cholula, which was governed and ruled by two lords, Tlaquiach and
Tlalchiac (for the lords who succeeded to that command were always known by those names, which mean
“Lord of what is above” and “Lord of what is below”).
Once they entered the province of Cholula, the Spaniards quickly destroyed that city because of the
great provocations given by its inhabitants. So many Cholultecas were killed in this invasion that the
news raced through the land as far as the City of Mexico. There it caused the most horrible fright and
consternation, for it was
Library of Congress
also known that the
Tlaxcaltecas had allied
themselves with the
“gods” (as the Spaniards
were called in all parts of
this New World, for want
of another name).
The Cholultecas had
placed such confidence in
their idol Quetzalcoatl that
they believed no human
power could defeat or
harm them. They thought
Mexica Indians confront Spanish soldiers at Tenochtitlán, in Fr. Diego Durán, La Historia
antigua de la Nueva España, ca. 1585
they would be able to
vanquish us in a very short
time  first, because the Spaniards were so few, and second, because the Tlaxcaltecas had brought them
against Cholula by deceit. Their faith in the idol was so complete that they believed it would ravage their
enemies with the fire and thunder of heaven, and drown them in a vast flood of water.
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This is what they believed, and they proclaimed it in loud voices: “Let the strangers come! We will
see if they are so powerful! Our god Quetzalcoatl is here with us, and they can never defeat him. Let them
come, the weaklings: we are waiting to see them, and we laugh at their stupid delusions. They are fools or
madmen if they trust in these sodomites from Tlaxcala, who are nothing but their women. And let the
hirelings come, too: they have sold themselves in their terror. Look at the scum of Tlaxcala, the cowards
of Tlaxcala, the guilty ones! They were conquered by the City of Mexico, and now they bring strangers to
defend them! How could you change so soon? How could you put yourselves into the hands of these
foreign savages? Oh, you frightened beggars, you have lost the immortal glory that was won by your
heroes, who sprang from the pure blood of the ancient Teochichimecas, the founders of your nation. What
will become of you, you traitors? We are waiting, and you will see how our god Quetzalcoatl punishes his
foes!”
They shouted these and other similar insults, because they believed that the enemy would surely be
consumed by bolts of fire which would fall from heaven, and that great rivers of water would pour from
the temples of their idols to drown both the Tlaxcaltecas and the Spanish soldiers. This caused the
Tlaxcasltecas no little fear and concern, for they believed that all would happen as the Cholultecas
predicted, and the priests of the temple of Quetzalcoatl proclaimed it at the top of their voices.
But when the Tlaxcaltecas heard the Spaniards call out to St. James, and saw them burn the temples
and hurl the idols to the ground, profaning them with great zeal and determination, and when they also
saw that the idols were powerless, that no flames fell and no rivers poured out  then they understood the
deception and knew it was all falsehoods and lies.
Thus encouraged, they grew so brave that the slaughter and havoc increased beyond imagining. Our
friends also became well aware of the Spaniards’ courage; they never again plotted any crimes, but were
guided by the divine order, which was to serve Our Lord by conquering this land and rescuing it from the
power of the devil.
Univ. of Utah Library
Before the battle began, the
city of Tlaxcala sent messengers
and ambassadors to Cholula to
ask for peace and to say that they
were marching not against the
Cholutecas but against the
Culhuas, or Culhuacanenses
Mexicanos. (They were called
Culhuas, it is said, because they
had come from the region of
Culhuacan in the West; and
Mexicanos, because the city
which they founded and made
supreme was called Mexico.) The
envoys told the Cholultecas that
Memorial service in honor of a dead chieftain, in Codex Magliabecchi, ca. 1530
they were marching under the
command of Cortés and that they
came desiring peace. They said that the people of Cholula should fear no harm from the bearded
strangers, for these were a very great and noble people who only sought their friendship. Thus they
begged the Cholultecas as friends to receive the strangers in peace, because they would be well used by
them and suffer no ill treatment, but they also warned them not to anger the white men, for they were a
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very warlike, daring and valiant people, who carried superior weapons made of white metal. They said
this because there was no iron among the natives, only copper.
They also said that the strangers brought arms which could shoot fire, and wild animals on leashes;
that they were dressed and shod in iron, and had powerful crossbows, and lions and ounces so ferocious
that they ate people (meaning the fierce greyhounds and mastiffs which the Spaniards had brought with
them); and that against this might the Cholultecas could not prevail, or even defend themselves, if they
angered the “gods” and did not surrender peacefully, as they should do to avoid greater harm. And they
counseled them as friends to act in this manner.
But the Cholultecas paid no attention to these words, preferring to die rather than surrender.
Rejecting the good counsel of the Tlaxcaltecas, they flayed the face of Pahlahuatzin, the ambassador, a
man of great repute and valor. They did the same to his arms. which they flayed to the elbows, and they
cut his hands at the wrists so that they dangled. In this cruel fashion, they sent him away, saying: “Go
back, and tell the Tlaxcaltecas and those other beggars, or gods, or whatever they are, that this is how we
invite them to come. This is the answer we send them.”
The ambassador returned in great agony, victim of an outrage that caused much horror and grief in
the republic, because he was one of the worthiest and most handsome men of this land. He died in the
service of his homeland and republic, where his fame is eternal among his people, who keep his memory
alive in their songs and sayings.
The Tlaxcaltecas were enraged at this inhuman treatment of Patlahuatzin. They took such
unthinkable cruelty as a great affront, since all ambassadors were traditionally respected and honored by
foreign kings and lords, to whom they reported the treaties, wars and other events that took place in these
provinces and kingdoms. Therefore they said to Cortés: “Most valiant lord, we wish to accompany you, in
order to seek vengeance against Cholula for its insolent wickedness, and to conquer and destroy that city
and its province. A people so obstinate and vicious, so evil and tyrannous, should not remain alive. And if
there were no other cause than this, they would deserve eternal punishment, for they have not thanked us
for our good counsel, but have scorned and despised us because of our love for you.”
The valiant Cortés answered them with a stern face: “Have no fear. I promise you revenge.” And he
kept this promise, waging a cruel war in which vast multitudes were slaughtered, as is recorded in the
chronicles.
The Cholultecas said that their foes would all be drowned by their idol Quetzalcoatl. This was the
most venerated idol among the many that were worshipped in this land, and its temple at Cholula was
considered a shrine of the gods. They said that when the crust was scraped from a portion of the limed
surface of the temple, water gushed out. To save themselves from drowning, they sacrificed children of
two or three years of age and mixed their blood with lime to make a kind of cement with which to stop up
the springs and founts. They said that they if they were ever in danger during a war with the white gods
and the Tlaxcaltecas, they would break open all the mortared surfaces, from which a flood of water would
pour forth to drown their enemies. And when they saw how hard pressed they were, they set to work.
But none of their expectations was fulfilled, and they lost all hope. Of those who died in the battle
of Cholula, the greater number hurled themselves from the temple pyramid in their despair and they also
hurled the idol of Quetzalcoatl headfirst from the pyramid, for this form of suicide had always been a
custom among them. They were as rebellious and contemptuous as any stiff-necked, ungovernable
people, and it was their custom to die in a manner contrary to that of other nations  that is, to die
headlong. In the end, the greater part of them died in despair, by killing themselves.
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Univ. of Utah Library

Quetzalcoatl

Codex Magliabecchi, ca. 1530

When the battle of Cholula was finished,
the Cholultecas understood and believed that
the God of the white men, who were His most
powerful sons, was more potent than their
own. Our friends the Tlaxcaltecas, seeing
themselves in the very thick of that battle and
massacre, called upon St. James the Apostle,
shouting his name in loud voices: “Santiago!”
And from that day to this, when they are in
some difficulty or danger, the Tlaxcaltecas
invoke the saint. . . .
When Cholula had been stormed and
destroyed, and a great host of people killed
and plundered, our armies marched forward
again, causing terror wherever they went, until
the news of the destruction spread through the
whole land. The people were astonished to
hear such strange reports, and to learn how the
Cholultecas were defeated and slain in so short
a time, and how their idol Quetzalcoatl had not
served them in any way.

Ritual human sacrifice
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Univ. of Texas-Austin

The Mayan Account of the Spanish Conquest
(1540-1546) in the

Chilam Balam of Chumayel
*

EXCERPTS

Homanno, Regni Mexicani . . . , ca. 1763 (detail)

The Chilam Balam are sacred texts of the Yucatan Maya that
record history, myth, religion, prophecies, medicine, and calendars.
Each town compiled its own texts; the excerpts here are from the
town of Chumayel.

La ix u katunil
Yax hulci ob españolessob
Uay
Tac lumil lae
T u uuc pis tun
Buluc ahau
U katunil
Ti ix hop’i xpnoil lae
T u habil quinientos dies y nuebe
años Do 1519. . . .

That then was the katun period1
When the Spaniards first arrived
Here
In these lands.
On the seventh measured tun
Of 11 Ahau
Was also the katun period that began
Christianity,
In the year or our lord fifteen nineteen,
1519 V [1546 M].2. . .

T u kin y an sulim chan
T u kin y an chikin putun
Uiilnom che
Uiilnom tunich
Ah satal uiil
Ychil ah buluuc ahau katun
Buluuc ahau u hop’ol u xocol
Y oklal lay katun y an ca uli tz’ulob

At that time there was Zulim Chan;
At that time there were western Chontal.3
Hungering were the trees;
Hungering were the rocks.4
The destroyer hunger
Was during the katun of the lord of 11 Ahau.
11 Ahau was the beginning of the count
Because this was the katun when the foreigners arrived.

Ti u talel ob
Ti likin ca uli ob e
Ti ix hop’i christianoil xan i
Ti lakin u tz’oc than
Ych can si hoo
U hetz’ katun
He u kahlay uchc i
Bal t u mentah ob . . .

When they came,
They arrived from the east.
When Christianity began also,
In the east was its word completed.
Heaven Born Merida
Was the seat of the katun.5
This is the account of what occurred,
Of what they did. . . .

Ca oci num ya
Ca oci christianoil
T u men lay hach christianoob

When misery came,
When Christianity came
From these many Christians

Excerpted by the National Humanities Center, 2006: www.nhc.rtp.nc.us/pds/pds.htm. From Munro S. Edmonson, ed., trans., Heaven
Born Merida and Its Destiny: The Book of Chilam Balam of Chumayel (Austin: University of Texas Press, 1986), pp. 63, 108, 109-111.
Reproduced by permission. Complete image credits at www.nhc.rtp.nc.us/pds/amerbegin/imagecredits.htm.
1

katun: a period of 7200 days, app. twenty years. Tun: 360 days. 11 Alau: Mayan calendar cycle beginning in 1539.
V/M: different Mayan calendars. Edmonson notes that the Franciscan missionaries reached the Yucatan in 1546, and Merida in 1549.
Zulim Chan: the rain god. Chontal: the Maya of Itzá, the last to be conquered by the Spanish in the late 1600s.
4
A serious drought afflicted the northern Yucatan during this period.
5
Merida: Mayan city captured and named by the Spanish in 1541. Most of the Yucatan Maya were defeated by the end of the decade.
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Ti ul i
Y etel hahal ku
Hahal Ds
He uac u chun num ya
T oon
U chun patan
U chun limosna
U chun hoc mucuuc tza
U chun tz’on bacal tza
U chun cumtan tza
U chun tocluksah
U chun tz’al pach p’ax
U chun pak pach p’ax
U chun caca tza
U chun numsah ya
U chun tocluksah
U chun u meyahtabal españolesob
Y etel ah kinob
U meyahtabal ba tabob
U meyahtabal camsahob
U meyahtabal fiscalob
T u men mehen palalob
U palil cahob
Ta muk uchac numsabal ti ya
Ah num yaob
Lay hach otzilob e
Lay hach otzilob ma likul ob i
Ti lic u mentic
Cij u tz’aal pach
Lay u antachristoil
Y okol cabob lae
Uh cab cohil cahob
U chamacil cahob
Uh picil cahob
Y ah tz’utz’il otzil maseualob lae
He uac bini to kuchuc
Carnegie Inst.
T u kin u kuchul
Y alil u u ichob
Y icnal ca
Ca yumil
Ti Ds.
Emon u justisia ca yumil
Ti Ds.
Hun yuk
Ti bal cah
Hach likul Ti Ds.
Bin tal bal
Ah kan tenal
Yx puc y ol a
Names and symbols of
U tz’utannilob
gods, illus. in Chilam
Y okol cab lae.
Balam of Chumayel
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Who arrived
With the true divinity,
The True God.
For this indeed was the beginning of misery
For us,
The beginning of tribute,
The beginning of tithes,
The beginning of strife over purse snatching,
The beginning of strife with blowguns,
The beginning of strife over promotions,
The beginning of the creation of many factions,
The beginning of forced seizure for debts,
The beginning of forced imprisonment for debts,
The beginning of village strife,
The beginning of misery and affliction,
The beginning of forcible separation,
The beginning of forced labor for the Spaniards
And the sun priests,
Forced labor for the town chiefs,
Forced labor for the teachers,
Forced labor for the public prosecutors,
By the boys,
The youths of the towns,
While the force of great suffering
Afflicted the suffering people.
These were the very poor,
These were the very poor who did not rebel
At the oppression
That was inflicted on them.
This was the Antichrist
Here on earth,
The Earth Lions of the towns,
The Foxes of the towns,
The Bedbugs of the towns
Are the bloodsuckers of the poor peasants here.
For indeed the time is coming soon
Of the day of the coming
Of tears to the eyes
And the presence
Of our Lord
Who is God.
The justice of our Lord
God will descend
Everywhere
In the world.
God will be very angry
And something will come
From Yellow Death
And the Destroying Spirit,
The oppressors
On the face of this earth.
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Bartolomé de las Casas

A SHORT ACCOUNT
OF THE DESTRUCTION
OF THE INDIES
written 1542, published 1552* [EXCERPTS]
_________________________________________

PRESENTATION by Bishop don Fray Bartolomé
de las Casas or Casaus, to the most high and potent
lord Prince of all the Spains don Felipe, our
lord_________
Most high and potent lord:
Because divine providence has ordered in this world
that for the direction and common utility of the human
lineage the world be constituted by Kingdoms and
peoples, with their kings like fathers and shepherds (as
Homer has called them) and therefore the most noble
and generous members of the republics, for that reason
no doubt of the rectitude of the royal spirits of those
kings may be held, or with right reason might be held.
And if any wrongs, failings, defects, or evils should be
suffered in those kingdoms, the only reason for that is
that the kings have no notice of them. For these wrongs
&c, if they be present and reported, it is the duty of the
king, with greatest study and vigilant industry, to root
them out. . . .
Considering, then, most potent lord, the evils
and harm, the perditions and ruin  the equals or likes
And thus pregnant and nursing women and children
of which, never were men imagined capable of doing
and old persons and any others they might take, they
would throw them into the holes until the pits were
 considering, as I say, those evils which as a man of
filled, the Indians being pierced through by the stakes,
fifty years’ and more experience, being in those lands
which was a sore thing to see, especially the women
present, I have seen committed upon those so many
with their children.
and such great kingdoms, or better said, that entire vast
and new world of the Indies  lands conceded and given in trust by God and His Church to the king and
queen of Castile, to rule and govern them, convert them to belief in Christ and the Holy Catholic Church,
and give them to prosper temporally and spiritually , this subject was not able to contain himself from
supplicating with Your Majesty, most importunely, that Your Majesty not concede such licence nor allow
those terrible things that the tyrants did invent, pursue, and have committed against those peaceable,
humble, and meek Indian peoples, who offend no person. . . .
Title page, 1598 edition [Frankfurt] published by
Theodore de Bry with his engravings

*

Excerpted by the National Humanities Center, 2006: www.nhc.rtp.nc.us/pds/pds.htm. From Bartolomé de las Casas, An Account, Much Abbreviated,
of the Destruction of the Indies, with Related Texts, ed. Franklin W. Knight, & tr. Andrew Hurley (Hackett Publ. Co., 2003), pp. 2-3, 6-8. Permission
pending. De Bry engravings in de Bry’s 1598 edition of Destruction; digital images reproduced by permission of the John Carter Brown Library, Brown
University.
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[INTRODUCTION]

. . . Into and among these gentle sheep,
endowed by their Maker and Creator with all
the qualities aforesaid, did creep the Spaniards,
who no sooner had knowledge of these people
than they became like fierce wolves and tigers
and lions who have gone many days without
food or nourishment. And no other thing have
they done for forty years until this day,1 and
still today see fit to do, but dismember, slay,
perturb, afflict, torment, and destroy the
Indians by all manner of cruelty  new and
divers and most singular manners such as
never before seen or read of heard of  some
few of which shall be recounted below, and
Ortelius, Americæ sive novi orbis, nova descriptio, Antwerp, 1570
they do this to such a degree that on the Island
(details)
of Hispaniola, of the above three millions souls
that we once saw, today there be no more than
two hundred of those native people remaining.
The island of Cuba is almost as long as from
Valladolid to Rome; today it is almost devoid
of population. The island of San Juan [Puerto
Rico] and that of Jamaica, large and wellfavoured and lovely islands both, have been
laid waste. On the Isles of the Lucayos
[Bahamas] . . . where there were once above
five hundred thousand souls, today there is not
a living creature. All were killed while being
brought, and because of being brought, to the
Island of Hispaniola where the Spaniards saw
that their stock of the natives of that latter
island had come to an end. . . .
Two principal and general customs have
been employed by those, calling themselves Christians, who have passed this way, in extirpating and
striking from the face of the earth those suffering nations. The first being unjust, cruel, bloody, and
tyrannical warfare. The other  after having slain all those who might yearn toward or suspire after or
think of freedom, or consider escaping from the torments that they are made to suffer, by which I mean all
the native-born lords and adult males, for it is the Spaniards’ custom in their wars to allow only young
boys and females to live  being to oppress them with the hardest, harshest, and most heinous bondage
to which men or beasts might ever be bound into. . . .
The cause for which the Christians have slain and destroyed so many and such infinite numbers of
souls, has been simply to get, as their ultimate end, the Indians’ gold of them, and to stuff themselves with
riches in a very few days, and to raise themselves to high estates  without proportion to their birth or
breeding, it should be noted  owing to the insatiable greed and ambition that they have had, which has
been greater than any the world has ever seen before. . . [A]ll the Indians of all the Indies never once did
1
I.e., since 1502, the year las Casas first went out to the Indies with the expedition led by Nicolás de Ovando. Las Casas is, then, implying that his
Brevísima Relación will be based on personal experience and observation. It should be noted that las Casas did not adopt the views expressed in this
account until 1514, twelve full years after he came to the Indies. He was, in fact, an encomendero at first, one of those who exploited the Indians, and it
was not until he was exposed to the ideas of Antonio de Montesinos, a Dominican who preached that the Indians were “men,” with souls, that las
Casas’ eyes were opened to the brutality of the Conquest. [Knight & Hurley, p. 6]
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aught hurt or wrong to Christians, but rather held them
to be descended from heaven, from the sky, until
many times they or their neighbours received from the
Christians many acts of wrongful harm, theft, murder,
violence, and vexation. . . .
Las Casas proceeds to recount specific acts of cruelty
perpetrated on the people of Hispaniola, San Juan (Puerto
Rico), Jamaica, Cuba, Nicaragua, New Spain (Mexico), the
Yucatan, Guatemala, Venezuela, Peru, Granada and other
small Caribbean islands, and “Florida,” referring to Spanish
claims north of Mexico in North America.

They would erect long gibbets . . . and bind thirteen of
the Indians at one time, in honour and reverence, they
said, of Our Redeemer and the twelve Apostles, and put
firewood around it and burn the Indians alive.

Another time, because the Indians did not give him a
coffer filled with gold, . . . they killed an infinite number
of souls, and cut off the hands and noses of countless
women and men, and others they threw to the savage
dogs, who ate them and tore them to pieces.

[T]he lord asked the holy father whether Christians went
to the sky. The priest replied that they did, but only
those who were good. And the cacique then said . . .
that he did not desire to go to the sky, but rather down
to hell, so that he would not be where they were and
would not see such cruel people.

National Humanities Center

TESTAMENT
I, Fray Bartolomé de las Casas, or Casaus, friar of the
order of Saint Dominic, who by the mercy of God am
here today in this court of Spain, was persuaded by
the same notable persons resident in this Court . . . to
set down an accounting of the hell that is the Indies,
so that those infinite masses of souls redeemed by the
blood of Jesus Christ may not die for all eternity
without any help for it, but rather know their Creator
and be saved. And by the compassion that I have for
my native land, which is Castile, I pray that God not
destroy it for the great sins committed against its faith
and honour. . . .
I have great hope that the emperor and king of
Spain, our lord Don Carlos, the fifth of that name,
may come to understand (for until now the truth has
always been most industriously covered over) the acts
of malice and treachery which have been and still are
being done upon those nations and lands, against the
will of God and his own, and that he may bring an end
to so many evils and bring relief to that New World
which God has given him, as the lover and cultivator,
as he is of justice.

For political as well as religious reasons, including the
evidence from las Casas, King Charles issued the “New
Laws of the Indies” in 1542 to moderate the treatment of the
Indians. The New Laws were opposed and ignored by most
colonial officials in Spanish America.
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