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Lesson Plan Assignment: Introduction 

Date: Nov. 2013   

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minutes   

 

Learning Goal Success Criteria Curriculum 

Expectations 

- To introduce the topic of 

Canada in WWII and the 

effects that different 

Canadian groups 

experienced. 

 

 

 

- Students will be able to compile 

and analyse their initial ideas of the 

topic 

- Students will create a picture 

illustrating the experience of a 

Canadian in the brink of war. 

- Describe some 

ways in which 

World War Two 

changed the lives 

of different groups 

in Canada. 

- Introduction 

 

Learning Skills: 

 

 Responsibility    

 Organization 

 Independent work  

 Collaboration 

 Initiative 

 Self-Regulation 

 

Overview of Lesson: 

 

- “World War II Part 2 – The Homefront: Crash Course US History” 

- Silent Brainstorm Race 

- “1939: Canada Declares War on Germany” radio broadcast 

- Time Machine Activity 

- Wrap-up 

 

Materials:  

 

-  “1939: Canada Declares War on Germany,” retrieved from: 

http://www.cbc.ca/archives/categories/politics/federal-politics/addressing-the-nation-

prime-ministers-of-canada/canada-declares-war-on-germany.html. 

- 1.1 Time Machine Activity Example 

- 1.2 Time Machine Activity Handout 

 

 

http://www.cbc.ca/archives/categories/politics/federal-politics/addressing-the-nation-prime-ministers-of-canada/canada-declares-war-on-germany.html
http://www.cbc.ca/archives/categories/politics/federal-politics/addressing-the-nation-prime-ministers-of-canada/canada-declares-war-on-germany.html


Warm-up/Hook: (15min) 

 

Tell students that you will be exploring some ways in which World War Two changed the lives 

of different groups in Canada. Play the video “World War II Part 2 – The Homefront: Crash 

Course US History” retrieved from: 

http://www.youtube.com/watch?v=HofnGQwPgqs&feature=c4overview&list=UUX6b17PVsYB

Q0ip5gyeme-Q 

 

Explain that this is a video that focuses on the United States home front, but much of the 

information discussed directly reflects what Canadians experienced during this time.  

 

Group Activity/Discussion: (30min) 

 

Put your students into four or five groups and give a large piece of chart paper with markers on 

each table. Write a question, statement, or topic on the board. Students will be given 3 minutes to 

brainstorm as many topics that they can think of within that time.  There is one important 

constraint, they cannot speak! Groups can only write their ideas; the team with the most ideas 

once time is up wins that round. Ask the winning team to present their ideas to the class, and 

encourage the other teams to make any additions or corrections. 

  

Questions to post on board (Encourage students to think about the video in order to stimulate 

ideas): 

- What are some ways Canada has experienced continuity or change since WWII? 

- What were some of the causes and consequences of Canada joining WWII? 

- Did Canada face any ethical issues during WWII? 

- Who in Canada was most significantly shaped or affected by the war? 

 

Independent Activity: (25min) 

 

Time Machine Activity: 

 

Students will be drawing a picture based on the radio broadcast “1939: Canada Declares War on 

Germany,” retrieved from: http://www.cbc.ca/archives/categories/politics/federal-

politics/addressing-the-nation-prime-ministers-of-canada/canada-declares-war-on-germany.html.   

Before they get started, ask students to think, pair, and then draw. 

  

Students have to imagine that they are in Canada on September 10, 1939 on the day that Canada 

entered the war.  They will listen to Prime Minister Mackenzie King's request that Canada join 

the war in Europe and create a picture and caption that reflects what you may be thinking or 

feeling.  Students should be prepared to discuss their picture and caption.  

 

http://www.youtube.com/watch?v=HofnGQwPgqs&feature=c4-overview&list=UUX6b17PVsYBQ0ip5gyeme-Q
http://www.youtube.com/watch?v=HofnGQwPgqs&feature=c4-overview&list=UUX6b17PVsYBQ0ip5gyeme-Q
http://www.cbc.ca/archives/categories/politics/federal-politics/addressing-the-nation-prime-ministers-of-canada/canada-declares-war-on-germany.html
http://www.cbc.ca/archives/categories/politics/federal-politics/addressing-the-nation-prime-ministers-of-canada/canada-declares-war-on-germany.html


Wrap up/Discussion: (5min) 

 

Ask students if they would like to share their work with the class. Let them know that for the 

next 7 lessons we will be exploring some ways in which World War Two changed the lives of 

different groups in Canada.   

 

Assessment: 

 

Assessment for/as Learning: You can gauge the student’s previous/ongoing learning during the 

brainstorming activity. Provide useful feedback as students are discussing each question. 

 

Assessment of Learning: assess the student’s picture, caption, and if possible, their informal oral 

presentation at the end of the class.  

 

Instructional Strategies: 

  

       Think/pair/draw        think/pair/share 

 Four corners 

 Graphic organizers 

 Placemat 

 Jigsaw 

 Gallery walk 

 Graffiti 

 Learning centres 

 Demonstration 

 

 Debate 

 Coding for importance 

 Inside/outside circles 

 Rapid writing 

        Individual/pair/group work 

 Numbered heads 

       Direct teaching 

 Role playing 

 Seminar panel 

 Hands-on activity 

 

Differentiated Instruction and/or Accommodations: 

  

 Adjust the scope of the task: you can change the task and expectations for the 

independent activity (e.g. instead of drawing a picture with a caption, write point form 

notes).  

 Adjust the complexity of the task and the level of support provided: Provide extra support 

during the brainstorming and independent activity. Have student work with a partner. 

 Adjust the constraints/limits placed on the task: give extra time for student to create 

picture. 

 Adjust the assessment criteria or type of assessment for the task: assess orally, in a 

written or media form. 

 Provide alternate medium or location for student to demonstrate learning: Suggest a 

quieter location for students such as a resource room 

 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 



Lesson Plan Assignment: Historical Significance 

 

Date: Nov. 2013  

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minutes   

 

Learning Goal Success Criteria Curriculum 

Expectations 

- Students will learn which 

groups of individuals within 

Canada were the most 

influenced by the Second 

World War, specifically 

those who were involved on 

the warfront and on the 

homefront.   

- The intention is that 

students will understand the 

importance of ‘historical 

significance’ and why we 

learn this historical thinking 

concept in a history 

classroom.   

- Students will be given an opportunity 

to apply and discuss what they 

already know about how groups on 

the warfront and homefront were 

impacted over the course of WWII.   

- As a class, we will review the 

experiences of groups over course of 

the war and have a discussion on 

which group of individuals was most 

influenced by war.   

- Students will be assessed on their 

ability to explain and defend why the 

group they choose best represents 

one that was influenced the most by 

WWII.   

 

- Specific 

Expectation C2.3.  

- Describe ways in 

which WWII 

changed the lives 

of all the 

Canadians on the 

war and 

homefronts. 

 

- Historical 

Significance    

 

Learning Skills: 

 

        Responsibility    

        Organization 

        Independent work  

        Collaboration 

        Initiative 

        Self-Regulation 

 

Overview of Lesson: 

- Interactive Matching Activity 

- Reflective Paragraph 

- Discussion/Group Work 

- Tableaus 

 



Materials: 

 2.1 PowerPoint Matching Game 

 Chart Paper 

 Markers 

 2.2 Handout for independent assignment  

 Smartboard 

Primary sources (images):  

-  Canadian Army: http://www.collectionscanada.gc.ca/faces-of-war/025014-2000-e.html 

-  Canadian Navy: http://www.collectionscanada.gc.ca/faces-of-war/025014-2100-e.html  

-  Canadian Airforce: http://www.collectionscanada.gc.ca/faces-of-war/025014-2200-e.html 

Warm-up/Hook: (10min) 

This is an interactive activity that will be completed with the entire class.  On the Smartboard 

through PowerPoint there will be series of primary sources (images of groups of different 

Canadians or a specific individual from the war).  As well, on the Smartboard there will be a list 

of names of groups of Canadians that were influenced by WWII.  By taking turns, students will 

have to match the primary source (image) with the group name.  Students who are called upon to 

participate must only complete one matching.   

As students match the images with the group, they must describe the image and explain its 

historical significance in Canadian history. For instance, teacher may pose the following 

questions to the class:  

- What is taking place in this picture?  

- How did this person or people contribute to the war effort?  

- How significant was their role to the war effort?  

- Why are they important to study in Canadian history?    

Independent Work: (20min) 

Have students work independently and ask them to answer the following question in proper 

paragraph form: 

Whose life was the MOST greatly affected by WWII? Explain your reasoning with 

evidence and examples.   

A handout will be provided for students that will explain the expectations of the assignment and 

guide them towards writing a structured and well-organized paragraph.  Students can only 

answer this question by arguing for one group of Canadians (that has already been covered in 

class or in the textbook).   

http://www.collectionscanada.gc.ca/faces-of-war/025014-2000-e.html
http://www.collectionscanada.gc.ca/faces-of-war/025014-2100-e.html
http://www.collectionscanada.gc.ca/faces-of-war/025014-2200-e.html


Note: Students must answer the question in paragraph form, 1 page double-spaced.  They can 

use their textbook to gather information or refer to past notes taken in class. 

After students have completed their write-ups, have them hand it in to be graded.  Assignments 

will be marked using a rubric.  Specific expectations for the students must be identified clearly 

by the teacher.  If some students need more time, they can finish it at home. 

Discussion: (20min) 

Ask the students which groups of Canadians they thought was most significant, in terms of 

which one was influenced the greatest by the war.  Have students raise their hands (a show of 

hands), as you ask them which group they supported/defended in their individual written analysis 

(that they just handed in).   

Then, ask students to form groups with the people that have their same opinion as them- as to 

which group of Canadians they believe was the MOST influenced by the war. Some groups may 

be larger than others, and that is fine.  Have students, within their groups, share and compare the 

arguments that they have gathered.  

In their groups, students will have to brainstorm and write-down their main arguments (4 or 5 

preferably) on chart paper, as to why their particular group was influenced the greatest by WWII.  

Their arguments must be convincing and relate to the course-work that has already been covered 

so far in class. 

After students have written down their points on chart paper, have them post their chart papers 

on the walls within the classroom.  Make sure chart papers are spread apart far across the walls. 

Sharing: (5min)  

Have students walk around the classroom and look at other groups chart papers, which should 

have their main arguments as to why they believe the group of Canadians they had to make a 

mind-map for was the most influenced by the Second World War.   

This quick sharing/gallery instructional method allows students to examine and consider other 

groups arguments and compare those ideas with what they had come up with in their individual 

group. 

Wrap-up: (15min) 

Gather the class for the last 15 minutes.  Have the class work together to come up with only three 

Canadian groups that were the most impacted/shaped by the war.  For instance, students may 

argue that the soldiers fighting on the fronts, the aboriginals, and the Asian Canadians were most 

impacted by war because they saw and experienced death and various kinds of brutalities.   



This short discussion/wrap-up will help students in understanding the importance of ‘historical 

significance’ and why we study such a concept in history class. 

Assessment: 

Assessment for Learning: Students will be revisiting information that they have already 

studied/covered in class, regarding what Canadian groups experienced during WWII.  This 

particular lesson will assess how well students are able to portray and reveal a perspective that 

accurately depicts real Canadian experiences. 

Assessment as Learning: Teacher will be assessing how well students have grasped previous 

information and their ability to communicate their thoughts and opinions individually and in 

group settings, including discussions.  For the matching activity, assessment will be based on 

recollection of previous information and also participation.  In small groups, students will have 

to brainstorm ways in which a specific group of Canadians was influenced by the war.  Feedback 

will be given by teacher on how well students grasped the subject matter and if the brainstorming 

on their chart papers and discussions are reflective of accurate depictions, experiences, and 

events.   

Assessment of Learning: Students will be required to submit a short written component about 

what a particular group of Canadians experienced during WWII and how important their 

contributions were to the war effort.  This written assignment will be marked using a rubric 

scheme.   

Instructional Strategies: 

  

 Think/Pair/Share 

 Four corners 

 Graphic organizers 

 Placemat 

 Jigsaw 

        Gallery walk 

 Graffiti 

 Learning centres 

 Demonstration 

 

 Debate 

        Coding for importance 

 Inside/outside circles 

 Rapid writing 

   Individual/pair/group work 

 Numbered heads 

 Direct teaching 

 Role playing 

 Seminar panel 

        Hands-on activity 

 

Differentiated Instruction/Accommodations: 

Adjust constraints/limits on the task: If students need more time to complete the individual 

assignment, then they need to communicate that with the teacher and an appropriate due date can 

be negotiated.  Students who are signed up for laptops or use laptops in class can type their 

write-ups on the computer. 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 



Lesson Plan Assignment: Evidence 

Date:  Nov. 2013 

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minutes 

 

Learning Goal Success Criteria Curriculum 

Expectations 

- Students will be able to 

answer the question: What 

can primary sources from 

Canada during World War 

Two tell us about Canadian 

experiences and attitudes 

regarding rationing in 

wartime? 

- They will evaluate and 

analyze evidence in order 

to form an opinion and 

defend it. 

- - Students will analyze various primary 

sources then complete the “Evidence: 

Primary Source Research and Analysis” 

and “Assessing Two Interpretations of 

Canadian Rationing in WWII” handouts 

- - They will also evaluate their evidence 

and interpret it by creating a comic strip. 

- Specific 

Expectation 

C2.3 

- Describe some 

ways in which 

WWII changed 

the lives of 

different groups 

in Canada 

- Evidence 

 

Learning Skills: 

 

         Responsibility    

         Organization 

         Independent work  

         Collaboration 

         Initiative 

         Self-Regulation 

 

Overview of Lesson: *Computers, ipads or phones are needed to perform online research* 

 

- Hook 

- Canadian Rationing during WWII Introduction 

- Modelling Handouts 

o Evidence: Primary Source Research and Analysis 

o Assessing Two Interpretations of Canadian Rationing in WWII Handout 

- Independent/Paired Research and Analysis 

- Comic Strip 

- Wrap-up 

 

 

 



Materials: 

  

-  “Food, weapon of Conquest” retrieved from: http://www.nfb.ca/film/food_weapon_of_conquest 

- 3.1 Evidence: Primary Source Research and Analysis 

- 3.2 Assessing Two Interpretations of Canadian Rationing in WWII Handout 

- 3.3 Comic Strip Example 

- 3.4 Blank Comic Template 

 

Warm-up/Hook: (3min) 

 

Take a chocolate bar and cut it into very small pieces. As it is handed around the class, ask your 

students to explain why it has been cut up so small. Ask them if they can connect it to a historical 

period and why. (Activity from: BBC WWII People’s War 

http://www.bbc.co.uk/history/ww2peopleswar/about/lzone_school_youngpeople.shtml). 

 

Discussion: (12min) 

 

Ask students to think, pair share the following discussion questions: 

- What do you think is rationing? 

- Who did rationing affect? 

- Was it a positive or negative experience for Canadian citizens on the homefront? 

 

Now, introduce the topic of rationing to students. Play the first five or so minutes of the video: 

“Food, weapon of Conquest” retrieved from: http://www.nfb.ca/film/food_weapon_of_conquest 

Next, play the “WWII Propaganda Disney Pluto Bacon Grease” retrieved from: 

http://www.youtube.com/watch?v=Z4497GEGOOg 

 

After the video, ask students to imagine that Canada was rationing for wartime efforts, how 

would this make you feel? 

 

Modelling/Guided Practice: (10min) 

 

Students will be researching various online primary resources in order to answer the following 

question:  

- What can primary sources from Canada during World War Two tell us about Canadian 

experiences and attitudes regarding rationing in wartime? 

 

Give each student a copy of the handouts  

- 2.1 Evidence: Primary Source Research and Analysis 

- 2.2 Assessing Two Interpretations of Canadian Rationing in WWII   

http://www.nfb.ca/film/food_weapon_of_conquest
http://www.bbc.co.uk/history/ww2peopleswar/about/lzone_school_youngpeople.shtml
http://www.nfb.ca/film/food_weapon_of_conquest
http://www.youtube.com/watch?v=Z4497GEGOOg


Go through the task with your students emphasizing a thorough analysis of several primary 

sources to gain an in depth understanding of the topic. Go to the website: Canadian Letters 

http://www.canadianletters.ca/index.php.  

Go to the Search tab and insert “rationing” and “WWII”.  Choose one of the documents and 

examine it closely with your students.  Use the questions in the handout as a guide.  Once you 

believe students have a thorough understanding of this task, introduce the second activity, which 

is to create a comic strip either online or on a piece of paper (Appendix 2.3).  Their comic strip 

should clearly answer the main question and incorporate primary evidence. Provide an example 

for students (e.g. a woman  is talking to her neighbour about the food rationing that is occurring, 

the neighbor complains about a lack of sugar, they both feel deprived etc.). 

Students can work individually or as pairs. 

Independent/Paired Activity: (40min) 

 

Students will now complete their research and analysis of primary documents in order to 

determine what primary sources from Canada during World War Two tell us about Canadian 

experiences and attitudes regarding rationing in wartime? 

Circulate the room offering your support to students. Monitor their progress and ask each student 

what they are thinking of doing for their comic strip.  Offer meaningful feedback and assistance 

where needed. 

 

Sharing/Discussing/Teaching: (10min) 

 

Once they have completed the Assessing Two Interpretations of Canadian Rationing in WWII 

handout as well as their comic strip, ask students to share with a partner the information they 

have gathered. Circulate the room and engage in their discussion, offering feedback to students.  

After a few minutes, ask if anyone would like to present to the class their evidence, as well as 

their comic strip.  

 

Assessment: 

 

Assessment for Learning: Students will be assessed for learning during the Hook.  The activity 

stimulates discussion of their prior knowledge of food shortages and rationing. 

  

Assessment as Learning:  You will be assessing students throughout their independent/paired 

activity. As you circulate the room, you will be asking students questions about their evidence 

and analysis, and offering meaningful feedback. 

 

Assessment of Learning: students will demonstrate this through their completion of the 

Assessing Two Interpretations of Canadian Rationing in WWII handout, and their comic strip. 

You can also assess the final discussion, as students talk with their partners and exchange their 

findings. 

http://www.canadianletters.ca/index.php


Instructional Strategies: 

  

        Think/pair/share        think/pair/draw 

 Four corners 

 Graphic organizers 

 Placemat 

 Jigsaw 

 Gallery walk 

 Graffiti 

 Learning centres 

        Demonstration 

 

 Debate 

 Coding for importance 

 Inside/outside circles 

 Rapid writing 

         Individual/pair/group work 

 Numbered heads 

         Direct teaching 

 Role playing 

 Seminar panel 

 Hands-on activity 

 

 

Differentiated Instruction and/or Accommodations: 

  

 Adjust the scope of the task: have students find and examine one source and create point 

form notes of their findings.  

 Adjust the complexity of the task and the level of support provided: pair with another 

student, instead of making a comic strip, students could create a poem, paragraph, 

PowerPoint, draw a picture with a caption, write a song, etc.  

 Adjust the constraints/limits placed on the task: instead of a comic strip students could 

write a poem, paragraph, draw a picture with a caption, write a song, etc. 

 Adjust the assessment criteria or type of assessment for the task: assess orally, in a 

written or media form. 

 Provide alternate medium or location for student to demonstrate learning: Suggest a 

quieter location for students if they have a portable device or resource room available.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Lesson Plan Assignment: Continuity and Change 

 

Date: Nov. 2013  

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minutes   

  

Learning Goal Success Criteria Curriculum 

Expectations 

- Students will be able to 

identify and examine the 

continuity and change 

Canadian women have 

experienced since WWII to 

the present. 

 

- Students will demonstrate this by 

creating a mind map in groups 

- Analyze various primary sources 

documenting the lives of Canadian 

women during WWII 

- Create a postcard examining one 

of the women the class explored, 

documenting the continuity and 

changes that occurred in her life, 

and if possible, after WWII.  

- Describe some 

ways in which 

World War Two 

affected the lives 

of different 

groups in 

Canada (C2-3). 

- Continuity and 

Change 

 

 

Learning Skills: 

 

        Responsibility    

        Organization 

        Independent work  

        Collaboration 

        Initiative 

        Self-Regulation 

 

Overview of Lesson: 

 

1. “Bomb Girls Trailer” hook 

2. Think, pair, share/discussion about what effects World War II had on the lives of women 

in Canada.  

3. Modelling and guided practice of mind map  

4. Mind map group work and discussion 

5. Watch and discuss primary video and audio clips 

6. Continuity and Change Postcard  

7. Wrap-up 

 

 

 

http://answers.yahoo.com/question/index?qid=20080609134347AA0F9kS


Materials: 

  

- 4.1 Mind Map Example 

- 4.2 Postcard Example  

- 4.3 Postcard Template 

-  “War Brides A Way to a New Life - Liverpool to Canada”: 

http://www.youtube.com/watch?v=X6VCbLYiyR8 

- “Women of WWII: Canada's own 'Rosie'”: http://www.cbc.ca/archives/categories/war-

conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-

war/canadas-own-rosie.html 

- CBC Audio clips: http://www.cbc.ca/archives/categories/war-conflict/second-world-

war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-

canadian-women-in-the-second-world-war.html 

- Isabella MacDougall: http://www.thememoryproject.com/stories/924:isabella-

macdougall/ 

- “To the Ladies”: http://www.canadaatwar.ca/view-footage/68/to-the-ladies/ 

 

Warm-up/Hook: (3min) 

 

Before playing the video, explain that Bomb Girls is a show that follows four women who are 

working at a Canadian munitions factory during WWII. 

 

Play the “Bomb Girls Trailer” clip found here: http://www.youtube.com/watch?v=7xkj8CXmHh0 

 

Discussion: (7min) 

 

- After the short clip, ask students what their initial thoughts were.  

- Ask students to think, pair, share about what effects World War II had on the lives 

of Canadian women. 

- Introduce the concept of “continuity and change” and define these terms.  Use the “Bomb 

Girls Trailer” as a reference or starting point, ask students to think about your previous 

question: What effects did World War II have on the lives of Canadian women? 

- Have your students think aloud in groups about the lives of Canadian women from 1935-

present.  What has stayed the same? What is different?  

- State that this is a complex issue, but by exploring this topic students will be able to 

examine what aspects of Canadian women’s lives have stayed the same, or changed since 

the beginning of WWII.  

 

 

 

 

http://www.youtube.com/watch?v=X6VCbLYiyR8
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/canadas-own-rosie.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/canadas-own-rosie.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/canadas-own-rosie.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-canadian-women-in-the-second-world-war.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-canadian-women-in-the-second-world-war.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-canadian-women-in-the-second-world-war.html
http://www.thememoryproject.com/stories/924:isabella-macdougall/
http://www.thememoryproject.com/stories/924:isabella-macdougall/
http://www.canadaatwar.ca/view-footage/68/to-the-ladies/
http://www.youtube.com/watch?v=7xkj8CXmHh0
http://answers.yahoo.com/question/index?qid=20080609134347AA0F9kS
http://answers.yahoo.com/question/index?qid=20080609134347AA0F9kS
http://answers.yahoo.com/question/index?qid=20080609134347AA0F9kS


Modelling: (5min) 

 

In groups, students will create mind maps, using chart paper, in order to conduct an assessment 

for their prior knowledge of women from the 1939 to the present.  

 

Model your mind map and a few ideas on the board so students can use it as a possible starting 

point and reference. Here is an example: 

  
 

Guided Practice: (5min) 

 

After you have asked your students for their ideas about the continuity and change of Canadian 

women since 1935 and added them to your mind map, you can provide prompting questions.  

These are particularly important if students are having difficulty getting started. Here are some 

suggestions:  

- What was the home experience like for women during World War II?  

- Who were the main caregivers at home during WWII?  

- Who are the main caregivers at home now? 

- What was the work experiences like for women working in factories during WWII?  

- Have women always had the same rights as men (in general or in the workplace)? 

 



Group Activity: (15min) 

 

In groups or independently, students will create their own mind maps on chart paper. They can 

use your example or create their own mind map. Remind students of prompting questions.  

 

Sharing/Discussing/Teaching: (20min) 

 

After students create their mind maps, take some time to go through each group’s and discuss 

their similarities and differences. Continue adding their suggestions to your example on the 

board and encourage discussion. 

 

Choose some of the following clips to show your class: 

- “War Brides A Way to a New Life - Liverpool to Canada”: 

http://www.youtube.com/watch?v=X6VCbLYiyR8 

- “To the Ladies”: http://www.canadaatwar.ca/view-footage/68/to-the-ladies/ 

- “Women of WWII: Canada's own 'Rosie'”: http://www.cbc.ca/archives/categories/war-

conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-

war/canadas-own-rosie.html 

- CBC Audio clips: http://www.cbc.ca/archives/categories/war-conflict/second-world-

war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-

canadian-women-in-the-second-world-war.html 

- Isabella MacDougall: http://www.thememoryproject.com/stories/924:isabella-

macdougall/ 

 

Think, Pair, Share: How did WWII change the lives of these Canadian women? 

 

Individual Activity: (15min) 

 

After watching the various audio and video clips about Canadian women during WWII have 

students write on the postcard you handout to them. Students will choose one of the women and 

write a post card from their perspective about how WWII has changed their life. Encourage 

students to describe how their lives have changed or stayed the same since the war.  If students 

would prefer, using the postcard template, they can create a poem, song, short paragraph, free 

write, or picture with point form notes.     

 

Wrap Up/End of class: (5min) 

 

Ask students to share their postcards with a partner.  After, see if they would like to share their 

postcard with the class. Encourage positive comments and questions about their work.  

Discussion questions: 

 

http://www.youtube.com/watch?v=X6VCbLYiyR8
http://www.canadaatwar.ca/view-footage/68/to-the-ladies/
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/canadas-own-rosie.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/canadas-own-rosie.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/canadas-own-rosie.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-canadian-women-in-the-second-world-war.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-canadian-women-in-the-second-world-war.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/on-every-front-canadian-women-in-the-second-world-war/topic---on-every-front-canadian-women-in-the-second-world-war.html
http://www.thememoryproject.com/stories/924:isabella-macdougall/
http://www.thememoryproject.com/stories/924:isabella-macdougall/


- Describe what is on your postcard. 

- Why did you choose this woman? 

- How was her life affected by the war, and what has changed or stayed the same in her life 

today? 

 

Assessment: 

 

Assessment for Learning: In groups, students will create mind maps, using chart paper, in order 

to conduct an assessment for their prior knowledge of women from the 1939 to the present. You 

can assess their brainstorming, conversations and mind maps. 

 

Assessment as Learning: As you discuss your students mind maps and add their ideas to your 

model, conduct an assessment as learning by providing useful feedback to them and encouraging 

discussion. 

 

Assessment of Learning: Assess the postcards students created as described in the Individual 

Activity, their paired discussions, and if possible, their whole class presentation. Once these have 

been assessed, try to display them in your classroom so students can be reminded of continuity 

and change and refer to them as a writing model.  

 

Instructional Strategies: 

  

     Think/pair/share 

 Four corners 

   Graphic organizers 

 Placemat 

 Jigsaw 

 Gallery walk 

 Graffiti 

 Learning centres 

 Demonstration 

 

 Debate 

 Coding for importance 

 Inside/outside circles 

 Rapid writing 

   Individual/pair/group work 

 Numbered heads 

   Direct teaching 

 Role playing 

 Seminar panel 

 Hands-on activity 

 

Differentiated Instruction and/or Accommodations: 

  

   Adjust the scope of the task: instead of a mind map write point form notes, modify the 

postcard assignment 

   Adjust the complexity of the task and the level of support provided: provide extra 

support, strategically create partners and groups, offer more support in a small group, and 

modify the mind map and postcard activities 



   Adjust the constraints/limits placed on the task: provide extra time for student to complete 

work, offer modifications by suggesting different questions, or media forms. 

   Adjust the assessment criteria or type of assessment for the task: offer to assess students 

orally, or in a written or media form 

   Provide alternate medium or location for student to demonstrate learning: If a resource 

room is available, or a quiet space in the class 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 



Lesson Plan Assignment: Cause and Consequence 

WWII and its Impact on Young Canadian Men 

Date: Nov. 2013   

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minute 

Learning Goal Success Criteria Curriculum Expectations 

- Identify ways in 

which young 

Canadian men 

experienced war 

from the 

beginning of the 

war until its end 

- Provide students with various 

opportunities to learn how war 

progressed for Canadian 

combatants in different infantry 

forces. 

- Students must identify and describe 

the triggers (causes) and the 

consequences of the experiences of 

Canadian fighters (soldiers, 

marines, pilots etc.,) during WWII 

- Instruction will be differentiated, 

engaging, and visuals will be a 

huge component to this lesson.   

- Specific Expectation C2.3  

- To be able to describe ways in 

which WWII changed lives of 

different people.  For this 

lesson, focus will be the 

experiences of various types of 

Canadian fighters (soldiers, 

pilots, marines etc.,) 

- Cause and Consequence 

 

Learning Skills: 

 

         Responsibility    

         Organization 

         Independent work  

         Collaboration 

         Initiative 

         Self-Regulation 

 

Overview of lesson: 

- Lecture on Powerpoint 

- Share personal and first-hand accounts (poems, letters etc.,) with the class 

- Think, Pair, Share 

- Timeline activity 

- Wrap-up/sharing 

 

 



Materials: 

 Smartboard 

 Websites: http://www.timetoast.com/ and http://timerime.com/ 

 5.1 Teacher example of timeline: http://www.timetoast.com/timelines/canadian-soldiers-

during-wwii-causes-and-consequence 

 Computer Lab: Consult resource librarian to book computer lab for the day  

Primary Documents:  

First-hand accounts from Canadian soldiers on experiences during the war.  These documents 

consider how their attitudes and experiences were shaped over the course of the war. 

- Poem about Dieppe by Gordon Barnes 

http://www.canadianletters.ca/letters.php?letterid=2636&warid=4&docid=4&collectionid

=168  

- A letter from George Creswell 

http://www.canadianletters.ca/letters.php?letterid=11153&warid=4&docid=1&collectioni

d=430 

- A letter from Edward Brock 

http://www.canadianletters.ca/letters.php?letterid=17727&warid=4&docid=1&collectioni

d=539  

- A letter from Harvey Simion Burnard 

http://www.canadianletters.ca/letters.php?letterid=10642&warid=4&docid=1&collectioni

d=406 

 

Previous knowledge: Students should be familiar with the terms ‘enlistment’ and ‘conscription’; 

and should already know all the different divisions within the military during WWII (air forces, 

navy etc.,) and most of the responsibilities these fighters within the infantries had. 

Warm-up/Hook: (20 minutes) 

1. Give a lecture to students about the attitudes of young Canadian men who left for the 

war. Some of these men were willing to go to war, while others were forced to do so 

(Max of 10 minutes)  

2. Shares some personal accounts with the students.  Primary sources (poems and letters) 

from soldiers themselves during the war are included in the ‘Materials’ section.   

Critical Thinking Questions for Discussion: (5 minutes)  

Have student’s think/pair/share the following questions after the PowerPoint presentation and the 

personal stories of the Canadian combatants. These questions can be displayed on the 

PowerPoint.    

http://www.timetoast.com/
http://timerime.com/
http://www.canadianletters.ca/letters.php?letterid=2636&warid=4&docid=4&collectionid=168
http://www.canadianletters.ca/letters.php?letterid=2636&warid=4&docid=4&collectionid=168
http://www.canadianletters.ca/letters.php?letterid=11153&warid=4&docid=1&collectionid=430
http://www.canadianletters.ca/letters.php?letterid=11153&warid=4&docid=1&collectionid=430
http://www.canadianletters.ca/letters.php?letterid=17727&warid=4&docid=1&collectionid=539
http://www.canadianletters.ca/letters.php?letterid=17727&warid=4&docid=1&collectionid=539
http://www.canadianletters.ca/letters.php?letterid=10642&warid=4&docid=1&collectionid=406
http://www.canadianletters.ca/letters.php?letterid=10642&warid=4&docid=1&collectionid=406


- Why were these young men so eager to go to war?   

- What do you think they expected when they enlisted/arrived overseas?   

- Did they realize the consequences of going to war?   

- Do you think some of them questioned being at war when they saw all the brutality, 

despair, and death?   

- Do you think their opinions of the war changed? Why or why not?  

Modelling: (10 minutes) 

Have students find a partner that they will work with for the rest of the period.  To complete the 

required activity they will need use the computers.  The computer lab should be booked ahead of 

time. 

Before students head to the computer lab to work on their timelines, run a quick tutorial of how 

to use the ‘timeline’ programs that students will be required to access.  Show students an 

example of a timeline and what their finished product should look like. Explain to students why 

they are using the ‘timeline’ programs to display war experiences of Canadian men.  

Individual/Paired Activity: (35 minutes) 

*Students will first need to create an account for either the http://www.timetoast.com/ or 

http://timerime.com/ websites.  Both of these sites allow students to make timelines, but one 

might work better than the other depending on the internet connectivity.  

Timeline Activity: Students will use the timeline program available online to show how the war 

shaped the lives of Canadian soldiers.  These progressions/stages of these soldiers’ experiences 

should be illustrated using the ‘timeline’ and be as historically accurate as possible. Students can 

use their textbooks or the internet to complete research because they will need to provide factual 

information within their timeline.  The timelines are to be indicative of what Canadian fighters 

experienced over the course of the war, whether this was positive or negative.  Think of the 

timeline as a series of progressions, displaying what happened to a specific group from the start 

of the war to its finish.  

Example: A ‘cause’ could be the involvement Canadian soldiers had in the war and enlistment. 

And the ‘consequence’ could be negative such as, shell-shock, disease, or death.  Therefore, 

Canada’s involvement in the war and the enlistment program would be the ‘cause’ plotted at the 

beginning of the timeline and the ‘consequence’ would be plotted at the end of the timeline. 

Quick example: http://www.timetoast.com/timelines/canadian-soldiers-and-enlistment  

Wrap-Up/Sharing of work: (5 minutes)  

Make sure that students have saved their completed work.  If there is a bit of time at the 

end of the class, have students present their timelines to the class.  If there is limited time, 

http://www.timetoast.com/
http://timerime.com/
http://www.timetoast.com/timelines/canadian-soldiers-and-enlistment


then have students share their timelines with the class the following day.  Partners can 

present their timelines on the Smartboard. 

Assessment: 

Assessment for Learning: Use students previous knowledge on soldiers leaving (voluntarily or 

forced) for the war.  Help them in recalling the Canadian fighters in the frontlines, navy, marine, 

and airforce and their responsibilities/duties.  What did these fighters experience over the course 

of the war? 

Assessment as Learning: There is a class discussion component to this lesson.  Students will be 

given a chance to complete the main activity with a partner. Assessment will be based on how 

much the class participated in the discussion, how well they worked in partners, and how much 

progress they made on their ‘timeline’.  Feedback and guidance will be given throughout the 

lesson.  

Assessment of Learning: Have students (in their pairs) present their timelines to the class.  This 

type of assessment will be indicative of how well they understand the experiences of Canadian 

soldiers and fighters during the war, as well as how well they grasped the historical concept 

‘cause and consequence’. 

Instructional Strategies:  

      

 Think/pair/share  

 Four corners 

 Graphic organizers 

 Placemat 

 Jigsaw 

 Gallery walk 

 Graffiti 

 Learning centres 

       Demonstration 

 

 Debate 

 Coding for importance 

 Inside/outside circles 

 Rapid writing 

   Individual/pair/group work 

 Numbered heads 

   Direct teaching 

 Role playing 

 Seminar panel 

 Hands-on activity 

 

Differentiated Instruction and/or Accommodations:  

   Adjust the scope of the task: If students need more time to complete the ‘timeline’ 

activity, then they can take time to finish it at home.  This extension must be 

communicated and understood by the student and teacher. If students wish to work 

individually, then that is fine.  They will need to communicate this change with the 

teacher, so that he/she can arrange for enough computers in the computer lab. 

   Adjust the complexity of the task and the level of support provided: If the student has an 

IEP, feel free to send him/her to the Special Education department and have them 

complete their assignment there or have them complete the ‘timeline’ on their own laptop 

(which should have already been supplied to them). 



   Adjust the constraints/limits placed on the task: provide extra time for student to complete 

work, offer modifications by suggesting different questions, or media forms. 

   Adjust the assessment criteria or type of assessment for the task: offer to assess students 

orally, or in a written or media form 

   Provide alternate medium or location for student to demonstrate learning: If a resource 

room is available, or a quiet space in the class 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

    

 

 

 

 

 

 

 

 

 

 

 



Lesson Plan Assignment: Ethical Dimensions 

Date: Nov. 2013 

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minutes   

 

Learning Goal Success Criteria Curriculum 

Expectations 

- Students will analyze and 

evaluate the ethical 

dimensions surrounding 

Canada’s internment camps 

and treatment of certain 

minority groups during 

WWII. 

 

- Student applies knowledge of 

ethical dimensions and is able to 

make and defend their views based 

on evidence and opinion during 

debate and independent activity. 

- Describe some 

ways in which 

World War Two 

affected the lives of 

different groups in 

Canada (C2-3). 

- Ethical Dimensions 

 

Learning Skills: 

 

         Responsibility    

         Organization 

         Independent work  

         Collaboration 

         Initiative 

         Self-Regulation 

 

Overview of Lesson: 

 

- Hook 

- Discussion/Direct Teaching 

- Four Corners Debate 

- Independent Activity, Letter to the Government of Canada 

- Wrap-up 

 

Materials: 

  

- 6.1 Japanese Canadian Couple 

- 6.2 Japanese Canadian Women 

- 6.3 Japanese Canadian Women II 

- 6.4 Canadian Internment Camp 

- 6.5 Canadian Internment Camp, Italians 

- 6.6 Canadian Racism against Japanese 

- 6.7 Japanese Internment Camps in Canada 

http://www.yesnet.yk.ca/schools/projects/canadianhistory/camps/internment1.html


- 6.8 Independent Writing Activity Model 

 

Warm-up/Hook: (10min) 

 

Separate your students into 6 groups.  Give each group a photograph (Appendix 6.1-6.6) 

documenting WWII Japanese-Canadians, Italian-Canadians, Canadian racism, and internment 

camps. Ask your students to consider the following questions: 

 Who is in the picture?  

 What are they doing?  

 Where does the drawing take place?  

 When did it take place?  

 Why was the picture taken? 

 Is there anything surprising in the photos? If so, what? 

 

Sharing/Discussing/Teaching: (20min) 

 

Enlarge the pictures and put them on the board or projector, and work through the questions as a 

class.  Once you have gone through all of the answers, reveal to students that these are all 

pictures taken during WWII in Canada.  Ask if students are surprised by this and why? 

 

Introduce the topic of Canadian internment camps and the ethical dimensions surrounding them. 

Show them the “Japanese Internment Camps in Canada” poster (Appendix 6.7) and play the 

“Japanese Internment Camps WWII” short video clip found here as an introduction: 

http://www.youtube.com/watch?v=WiOSUN4EgVQ 

 

Below are a few websites you may also want to use: 

- **“From Racism to Redress: The Japanese Canadian Experience” 

http://www.crr.ca/divers-files/en/pub/faSh/ePubFaShRacRedJap.pdf (contains many 

quotes revealing internees experience. 

- Mavericks: An Incorrigible History of Alberta - Character Biographies and Online 

Artifacts http://www.glenbow.org/mavericks 

- HISTOR!CA - The Internment of the Japanese During the Second World War 

http://www.histori.ca/peace/page.do?pageID=279 

- Japanese Internment Camps 

http://www.yesnet.yk.ca/schools/projects/canadianhistory/camps/internment1. 

- CBC Archives –The Internment of Japanese Canadians http://archives.cbc.ca/IDD-1-71-

568/conflict_war/internment/ 

- World War II and Italian Internment in Alberta 

http://www.albertasource.ca/abitalian/lifeways/excerpt_carbone_internment.html 

 

As you discuss Canadian internment camps and their ethical dimension, make sure you are 

exploring these questions with your students: 

http://www.yesnet.yk.ca/schools/projects/canadianhistory/camps/internment1.html
http://www.youtube.com/watch?v=WiOSUN4EgVQ
http://www.crr.ca/divers-files/en/pub/faSh/ePubFaShRacRedJap.pdf


• Why did Canada have internment camps during World War Two? 

• Did Canada have the right to imprison innocent immigrants during WWII? 

• How should the situation have been handled by Canada? 

• What are the alternatives to internment? 

• How would you feel living in these people’s place? 

 

Modelling/Guided Practice/Group Activity: (20min) 

 

As a class you will be doing a Four Corners Debate:  

Post four pieces of paper in the four corners of the classroom with Strongly Agree, Somewhat 

Agree, Strongly Disagree, and Somewhat Disagree written on them. Write a statement on the 

board.  Have students move to the corner that best matches their position. If students are hesitant 

to participate, have students write their choice on a card first in order to ensure honest reactions.  

 

Each corner will have 3 minutes to discuss and solidify their reasoning/logic. Each group selects 

a spokesperson to express the group’s position. He/she has 30 seconds to express thoughts 

concisely and persuade their classmates. Other groups must listen intently. After the first corner 

presents, invite those who have been persuaded to move to the appropriate corner. Direct each 

group to present their group's position in turn. Allow students to move to the appropriate corners 

if they have changed their minds. 

 

Model and guide your students through this activity by putting a couple practice statements on 

the board (e.g. plastic water bottles should be banned). Once you think your students understand 

the activity consider the following questions and statements: 

- The internment of possible enemies during the Second World War was a correct and 

justified government action.  

- Internees or their families should receive compensation from the Federal Government. 

- If we enter into war now, internment camps are justifiable and necessary for the 

protection of Canadian citizens? 

 

Independent Activity: (20min) 

 

Write a letter, poem, song, persuasive paragraph, or email to the Government of Canada that 

explores one of the three questions posed during the Four Corners debate. Students can either 

support or oppose their chosen statement, but must discuss the ethical dimensions surrounding in 

detail. Encourage students to think about the arguments made during the debate, and to form 

other opinions as well. You can model an example on the board if students need some guidance. 

 

 

 



Wrap Up/End of class: (5min) 

 

If students have not finished their letters to the Government of Canada, they should take it home 

and have it completed for the next day.  

If there are a few minutes of class left, open the floor for discussion and ask students what they 

were most surprised about in this lesson and what they would like to learn more about. 

 

Assessment: 

 

Assessment for Learning: During the hook students will use their prior knowledge to try and 

answer the provided questions.  Assess their conversations and answers in order to establish what 

students know about Canadian Internment camps and racism during WWII. 

 

Assessment as Learning: Assess students during the Four Corners Debate activity and provide 

useful feedback as you circulate the classroom and listen to their remarks. 

 

Assessment of Learning: Using their independent writing activity, assess how the student applies 

knowledge of ethical dimensions and is able to make and defend their views based on evidence 

and opinion.  

 

Instructional Strategies:  

 Think/pair/share        think/pair/draw 

         Four corners 

 Graphic organizers 

 Placemat 

 Jigsaw 

 Gallery walk 

 Graffiti 

 Learning centres 

        Demonstration 

 

         Debate 

 Coding for importance 

 Inside/outside circles 

 Rapid writing 

        Individual/pair/group work 

 Numbered heads 

        Direct teaching 

 Role playing 

 Seminar panel 

 Hands-on activity 

 

Differentiated Instruction and/or Accommodations: 

 

 Adjust the scope of the task: Students can provide point form notes or present their 

analysis and evaluation orally or by using different media forms. 

 Adjust the complexity of the task and the level of support provided: Pair the student with 

a partner during the Four Corners Debate as well as their letter to the Canadian 

Government.  

 Adjust the constraints/limits placed on the task: Offer extra time and support for activities 

 Adjust the assessment criteria or type of assessment for the task: students have the option 

to be assessed orally, in written or media form. 



 Provide alternate medium or location for student to demonstrate learning: if possible, 

send student to the resource room or find a quiet space in the classroom. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 



Lesson Plan Assignment: Perspectives 

 

Date: Nov. 2013  

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minutes   

 

Learning Goal Success Criteria Curriculum Expectations 

- Students will examine 

different perspectives 

of groups of 

individuals during the 

war.   

- The varying 

perspectives include: 

young Canadian 

soldiers, munitions 

works, minorities, and 

women  

 

- Students will be given 

opportunities to read some first-

hand accounts of Canadians who 

lived and experienced WWII.  As 

well, they will be given a chance 

to display different peoples’ 

perspective of the war in ‘tableau’ 

style.  Students will be assessed 

based on their understanding and 

knowledge of how people’s lives 

changed because of the war and 

also their ability to communicate 

these perspectives for the rest of 

the class.     

- Specific Expectation C2.3. 

To be able to describe ways 

in which WWII changed 

lives of different people.  

For this lesson, students will 

consider perspectives of 

men who fought in the 

armed forces, people who 

stayed on the homefront 

(women, children, elders), 

minorities, and other 

workers 

 

- Historical Perspectives 

 

Learning Skills: 

        Responsibility    

        Organization 

        Independent work  

        Collaboration 

        Initiative 

        Self-Regulation 

 

Overview of the lesson: 

- Mind Maps 

- Film Clips 

- Tableaus 

- Discussion 

- Exit Slips 

 

 



Materials: 

 PowerPoint 

 Chart Paper 

 Markers 

 7.1 Mind-maps 

Primary sources: Choose only a couple clips 

-   Canada at War:  http://www3.nfb.ca/enclasse/dday/dday.html 

-   Rosies at North: http://www3.nfb.ca/ww2/home-front/women-and-the-

war.htm?autoplay=1&view=694097&subtype=extraits&pext=1#aPlayback 

- Rosies of the North: http://www3.nfb.ca/ww2/home-front/women-and-the-

war.htm?autoplay=1&view=694123&subtype=extraits&pext=1#aPlayback 

- Women are Warriors: http://www3.nfb.ca/ww2/home-front/women-and-the-

war.htm?autoplay=1&view=694560&subtype=extraits&pext=2#aPlayback 

- Japanese internment: Arthur Tateishi remembers: 

http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-to-

redress-the-internment-of-the-japanese-canadians/after-the-war-arthur-tateishi.html 

- Japanese Canadians: The relocation experience: 
  http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-to-redress-

japanese-canadians-extra-clips/the-relocation-experience.html 

 

Warm-up/Hook: (15 minutes) 

Explain the importance of historical perspectives to students and why they are studying that 

particular historical concept for the day’s lesson.  Have students create mind maps on chart paper 

for groups of Canadians that were impacted by the WWII.  Divide the class in groups of 5.  

Assign each group pick a particular group (young soldiers, munitions workers, women, Japanese 

Canadians, etc). Have each group brainstorm ways in which their particular group was affected 

by the war. 

*Mind-map templates http://www.mymindmap.net/Mind_Map_Templates.html  It may 

be a good idea to draw a template like this on the board, so that students can use it as a 

starting-point. 

Have students consider guided and critical questions of how the war changed lives for each 

group they have been assigned to.  Some of these questions that they can examine when 

completing their mind-maps include:  

- What did this group experience in the war?   

- Were these experiences positive or negative?  

http://www3.nfb.ca/enclasse/dday/dday.html
http://www3.nfb.ca/ww2/home-front/women-and-the-war.htm?autoplay=1&view=694097&subtype=extraits&pext=1#aPlayback
http://www3.nfb.ca/ww2/home-front/women-and-the-war.htm?autoplay=1&view=694097&subtype=extraits&pext=1#aPlayback
http://www3.nfb.ca/ww2/home-front/women-and-the-war.htm?autoplay=1&view=694123&subtype=extraits&pext=1#aPlayback
http://www3.nfb.ca/ww2/home-front/women-and-the-war.htm?autoplay=1&view=694123&subtype=extraits&pext=1#aPlayback
http://www3.nfb.ca/ww2/home-front/women-and-the-war.htm?autoplay=1&view=694560&subtype=extraits&pext=2#aPlayback
http://www3.nfb.ca/ww2/home-front/women-and-the-war.htm?autoplay=1&view=694560&subtype=extraits&pext=2#aPlayback
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-to-redress-the-internment-of-the-japanese-canadians/after-the-war-arthur-tateishi.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-to-redress-the-internment-of-the-japanese-canadians/after-the-war-arthur-tateishi.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-to-redress-japanese-canadians-extra-clips/the-relocation-experience.html
http://www.cbc.ca/archives/categories/war-conflict/second-world-war/relocation-to-redress-japanese-canadians-extra-clips/the-relocation-experience.html
http://www.mymindmap.net/Mind_Map_Templates.html


- How did their experience in the war differ from others?  

 

Once each group has created a mind map of their assigned ‘perspective’ have each group present 

their findings to the class.  

Interactive Activity: (15 minutes)  

Show clips of personal accounts/experiences of Canadians whose lives were impacted 

substantially from the war.  Listed in the ‘Materials’ section. 

Have students remain in their same groups.  This next activity will require students to use some 

drama skills.  Students will have to create tableaus, within their current groups, of a particular 

perspective of a group of Canadians whose lives changed during and after WWII.  They can 

choose to create a scene/tableau/perspective of whatever group they want. 

Groups have 15 minutes to pick a group and scene for their tableau, displaying a perspective of a 

group whose lives were impacted by the war. 

Modelling:    

Teacher must explain what a ‘tableau’ in drama is: In a tableau, participants make immobile 

images with their bodies to represent a scene. A tableau can be used to quickly establish a scene 

that involves a large number of characters. Because there is no movement, a tableau is easier to 

manage than a whole-group improvisation (from: http://dramaresource.com/strategies/tableaux). 

Teacher should show students what a tableau looks like in case there is any confusion.     

Once groups have their scene/tableau decided upon they can present their tableau to the class, 

one at a time. 

Sharing/Discussing: (30 minutes) 

After each group presents their tableau, they must explain why they felt the scene they chose 

conveys a true/realistic perspective of what took place for Canadians during the war.  Have 

students answer the following questions, after they present their tableau:  

- Why did you choose to present a tableau from the perspective of this particular group of 

individuals?   

- What did they experience during the war?  

- Did something about their experience catch your attention or interest you?    

All the other groups waiting to present must identify the perspective that the current tableau is 

trying to portray.  Every group will get an opportunity to present their tableau and to share with 

the rest of the class. 

http://dramaresource.com/strategies/still-images-a-freeze-frames
http://dramaresource.com/strategies/still-images-a-freeze-frames
http://dramaresource.com/strategies/tableaux


 

Wrap-up: (5 minutes) 

Hand-out ‘exit slips’ to the class and have students write down one thing that they learned about 

‘historical perspective’ and ask them to provide an example of a perspective during WWII that 

has been discussed in class.  Have students consider the following question: Why is historical 

perspective important to learn in a history classroom? Have students write their names on the 

‘exit slips’.  They can drop their card into the ‘exit slip’ box at the end of the class. 

Assessment:  

Assessment for Learning: Students will recall experiences of individuals/groups in Canada that 

were impacted greatly from the war.  They will revisit issues and obstacles that these groups 

experienced during the war and why ‘historical perspective’ is important to know in a history 

classroom.  Students will be assessed in terms of their knowledge and understanding of these 

perspectives. 

Assessment as Learning: Students will be assessed based on how well they are able to accurately 

communicate and express the feelings, experiences, and perspectives of Canadians whose lives 

were immensely impacted by WWII. 

Assessment of Learning: Have students complete an ‘exit slip’ card, indicating something that 

they learned in the lesson.  This will help the teacher assess what information and subject matter 

in the lesson made an impact on the students’ learning. 

Instructional Strategies: 

 

Instructional Strategies:  

     Think/pair/share 

 Four corners 

        Graphic organizers 

 Placemat 

 Jigsaw 

 Gallery walk 

 Graffiti 

 Learning centres 

 Demonstration 

 

 Debate 

        Coding for importance 

 Inside/outside circles 

 Rapid writing 

   Individual/pair/group work 

 Numbered heads 

   Direct teaching 

 Role playing 

 Seminar panel 

  Hands-on activity 

 

Differentiated Instruction and Accommodations: 

Adjust the complexity of the task and the level of support provided: For students who have 

IEPs and also have a difficult time in writing and taking notes, allow them to use their laptops.  



Or, provide them with a typed-out/complete version of the graphic organizer that is to be 

completed for the warm-up component of the lesson.     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 



Lesson Plan Assignment: Conclusion 

 

Date: Nov. 2013  

Class/ Grade: Grade 10 Applied History 

Length of Class: 75 minutes   

 

Learning Goal Success Criteria Curriculum Expectations 

- To revisit and 

analyze previous 

knowledge on what 

groups in Canada 

experienced during 

WWII.   

- Students will have to complete a 

major assignment that will be 

reflective of what they already 

learned throughout lessons 1-7 

- Students will be assessed on 

their ability to connect historical 

thinking concepts with course 

content 

- Specific Expectation C2.3.  

- To be able to describe ways in 

which WWII changed lives of 

different people.   

- Conclusion 

 

 

 

Learning Skills: 

 

        Responsibility    

        Organization 

        Independent work  

        Collaboration 

        Initiative 

        Self-Regulation 

 

Overview of the lesson: 

- 8.1 The “Guess Who” Game 

- Discussion 

- Major Assignment Work period 

Materials: 

 8.1 Flash cards for warm-up 

 Talk to Head of Special Education and ask if he/she would be free for the period to 

supervise students in the resource centre. 

 Bristol board for storyboard assignment option 

 Markers and pencil crayons for storyboard assignment 

 Book computer lab so that students can work on their bitstrips or blogs 

 Sign up list for assignments 



Warm-up/Hook: (10 minutes) 

Word association game called “Guess Who” that involves the entire class.  Teacher will design 

flash/cue cards that have one word, series of words, or phrases that give hints towards specific 

groups of Canadians that were influenced by the war.  Teacher will read out the first clue on the 

flash card and students will have to identify the group of Canadians the flash card is describing 

and explain how WWII impacted their lives.   

Students must raise their hands to answer and only one person can guess at a time.  If a student 

guesses/answers correctly, then they select the next flash card and read out the clue to the class.  

Identifying and explaining the historical importance of the groups of Canadians whose lives were 

shaped by WWII is the main learning objective for this activity.  This activity is designed to help 

students review content that has been covered in class so far in a fun and engaging manner. 

Discussion: (10 minutes) 

Teacher will discuss the major assignment to be completed, which covers all six big historical 

thinking concepts and requires students to describe the experiences of Canadians during WWII. 

Major assignment: 

Students can either work individually or in groups for the major assignment.  Students will select 

between 3 different assignments: storyboard, bitstrips, and blog entries.   

Regardless of the assignment students choose, they will have to complete a visual as well as a 

written component.  The visual will either be a storyboard, bitstrips, or blogs.  The written 

component will be a maximum of 2 pages double-spaced, and will be reflective of the story or 

narrative being told in the storyboard, bitstrip, or blogs. 

Before students pick an assignment (out of the 3) they must decide which of the “Big 6 

Historical Thinking Concepts”, covered so far in class, they want to focus on for their 

assignment. They can only pick one of the “Big 6”.  Whichever of the “Big 6” they choose must 

correspond with the assignment. For instance, if a student chooses to concentrate on ethical 

dimensions (the last “Big 6”), they may choose to do a storyboard/create a visual story on what 

Canadians Asians experienced in the internment camps during WWII.   

*Whichever assignment-type students choose, they must write down their name and choice down 

on the ‘sign-up’ sheet list. Students must also record (on the ‘sign-up’ sheet) which historical 

thinking concept they are going to focus on specifically.  This is a list for the teacher’s records.  

Students must inform the teacher whether they want to work in pairs or individually. 

 Storyboard: Visual (commonly done with Bristol board or construction paper).  Students 

will design a realistic and accurate story/narrative of an individual or group of individuals 

(must be Canadian) during the war.  Along with the visual, students will have to write a 2 



page (double-spaced) reflection, describing the story or narrative being told on the 

storyboard. 

Storyboard template: http://www.knowledgeshift.net/tag/storyboard-template/ 

 

 Bitstrips: Students will have to use the computers in the resource centre or their own 

laptops, if they have one.  Students will create a comic story on bitstrips 

http://www.bitstrips.com/ that is reflective of an accurate/true experience of an individual 

or group of Canadians during WWII.  Students will have to write a 2 page (double-

spaced) reflection, describing the story or narrative being told in their bitstrip. 

 

 Blog Entries: Students will have to write 2 blog entries (total of 2 pages double spaced 

or 1 page for each entry) on an accurate/realistic experience of an individual or group of 

Canadians during WWII.  Blogs can be written in the first-person, in an informal style.  

For each blog entry, students will have to draw an image or create one using a computer 

program.  The images created must be reflective of what was described within the blog 

entries.  http://www.askdavetaylor.com/0-blog-pics/ebay-create-your-blog.png (blog 

template) 

 

Teacher will provide students with a rubric outlining the expectations for the assignment. 

Modelling: (5 minutes) 

Teacher will show examples of all three assignment types: story board, bit-strips, and blog 

entries so that the students have a clear understanding of what is expected from them.  If this 

assignment has been completed before, show the class examples from previous students. 

Guided Practice: (Ongoing for rest of the period) 

Guide students through the major assignment for the rest of the period.  Teacher needs to be 

available for the rest of the period for their students, in case they have questions or any 

difficulties.  As students work and make progress, give them constructive feedback.  Make sure 

they are adhering to the expectations outlined in the rubric. 

Independent or Group Activity: (45 minutes)   

 For those students who wish to create storyboards for their assignments or who have their 

laptops with them, they can remain in the classroom with the teacher and work either in 

pairs or individually. 

 For those students who need to use the computers for the bitstrips and blog entries, they 

can head to the resource centre with the Head of Special Education.  He/she will be able 

to supervise the students and help them use the on-line programs. 

http://www.knowledgeshift.net/tag/storyboard-template/
http://www.bitstrips.com/
http://www.askdavetaylor.com/0-blog-pics/ebay-create-your-blog.png


Wrap-up Activity: (5 minutes) 

Have students gather in the class at the end of the day for dismissal. 

Assessment: 

Assessment for Learning: Students will have to complete a major assignment that will be 

indicative of how much students learned and how well they are able to communicate/describe 

experiences of Canadians during WWII.  

Assessment as Learning: For the warm-up, students will be assessed on how well they can 

recall information already studied in an engaging game format.  As students work towards 

completing their major assignments, guide them and make sure that they are working at a 

reasonable pace.  If they have any questions or concerns regarding the assignment, make 

yourself available.  Provide as much feedback and guidance as possible.   

Assessment of Learning: Students will be assessed on their assignments with a rubric.  The 

final product of their assignment will be evaluated on how well they understood the content, 

how well they were able to apply course content, their ability to communicate their ideas 

effectively, and the quality of their work. 

Instructional Strategies:  

 Think/Pair/Share 

 Four corners 

 Graphic organizers 

 Placemat 

 Jigsaw 

 Gallery walk 

 Graffiti 

 Learning centres 

  Demonstration 

 

 Debate 

 Coding for importance 

 Inside/outside circles 

 Rapid writing 

   Individual/pair/group work 

 Numbered heads 

   Direct teaching 

 Role playing 

 Seminar panel 

  Hands-on activity 

Differentiated Instruction: 

Provide alternative location for student to demonstrate learning: This major assignment 

gives students the opportunity to work in 2 learning environments (normal classroom and 

resource centre). 

 

 

 

 



 Name: ______________________________                   

Rubric for Major Assignment 

Categories Level 1 

(50 - 59%) 

Level 2 

(60 - 69%) 

Level 3 

(70 - 79%) 

Level 4 

(80 - 100%) 

Knowledge and 

Understanding 

- Demonstrates 

understanding 

of experiences 

of Canadians 

during WWII 

- Demonstrates 

limited 

understanding 

of experiences 

of Canadians 

during WWII 

- Demonstrates 

some 

understanding 

of experiences 

of Canadians 

during WWII 

- Demonstrates 

considerable 

understanding of 

experiences of 

Canadians during 

WWII 

- Demonstrates 

thorough 

understanding of 

experiences of 

Canadians during 

WWII 

Thinking 

-Evaluate 

information 

using 

supporting 

factual details 

(accuracy 

-Uses 

critical/creative 

thinking 

processes with 

effectiveness in 

their writing 

and visual 

components 

-Evaluates 

information 

using 

supporting 

factual details 

with limited 

effectiveness 

-Uses 

critical/creative 

thinking 

processes with 

limited 

effectiveness in 

their writing 

and visual 

components  

-Evaluates 

information 

using 

supporting 

factual details 

with some 

effectiveness 

-Uses 

critical/creative 

thinking 

processes with 

some 

effectiveness in 

their writing 

and visual 

components 

-Evaluates 

information 

using supporting 

factual details 

with 

considerable 

effectiveness 

-Uses 

critical/creative 

thinking 

processes with 

considerable 

effectiveness in 

their writing and 

visual 

components 

-Evaluates 

information using 

supporting factual 

details with a high 

degree of 

effectiveness 

-Uses 

critical/creative 

thinking processes 

with thorough 

effectiveness in 

their writing and 

visual components 

Comments: 

 

 

 

 

 



 

 

 

 

 

Appendix: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



1.1 Time Machine Activity Example 

You will be drawing a picture based on the radio broadcast “1939: 

Canada Declares War on Germany”.  Try to imagine that you are in 

Canada on September 10, 1939 on the day that Canada entered the war.  

After you listen to Prime Minister Mackenzie King's request that Canada 

join the war in Europe create a picture that reflects your thoughts and 

feelings. Add a concise caption at the bottom of the page and be prepared 

to discuss your work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Caption: Since the announcement I have had many worries and I’m still not sure if I support joining          

.             this war. 



 

1.2 Time Machine Activity Handout 

You will be drawing a picture based on the radio broadcast “1939: 

Canada Declares War on Germany”.  Try to imagine that you are in 

Canada on September 10, 1939 on the day that Canada entered the war.  

After you listen to Prime Minister Mackenzie King's request that Canada 

join the war in Europe create a picture that reflects your thoughts and 

feelings. Add a concise caption at the bottom of the page and be prepared 

to discuss your work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



2.1 PowerPoint/Matching Game 



2.2 Historical Significance Reflective Paragraph 

Whose life was the MOST greatly affected by WWII? Explain your reasoning 

with evidence and examples. 

Please use proper form as you answer this question.  Begin your paragraph with a 

main topic sentence.  Your topic sentence will reveal which group of Canadians 

you believe was most influenced (in a positive or negative way) by the Second 

World War.  The next sentences within your paragraph will support your main 

argument.  Provide evidence and examples to defend your opinion.  The last 

sentence in your paragraph is the concluding sentence.  This last sentence will 

summarize your main argument.  For example, Therefore, Canadian soldiers in the 

front-lines were most affected by the war because...   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



3.1                               Evidence: Primary Source Research and Analysis 

Use the recommended sources to answer the following question:  

What can primary sources from Canada during World War Two tell us about Canadian attitudes 

towards rationing during wartime? 

 

The Canadian Letters and Images Project 

http://www.canadianletters.ca/index.php 

 

World War II on the Home Front: Rationing 

http://www.learnnc.org/lp/editions/ww2-rationing/contents 

 

BBC: Rationing in World War Two 

http://www.bbc.co.uk/history/topics/rationing_in_ww2 

 

Wartime Canada Rationing  

http://www.wartimecanada.ca/archive-categories/rationing 

 

The World War II Home Front in Summerside Prince Edward Island 

http://www.wyattheritage.com/homefront/main.asp%3Flevel1=government&level2=materials&level3=

food&level4=rationing.html 

 

The Home Front 

http://creatingcanada.ca/demo/StudentsEd/Unit3_ch10_r.pdf 

 

Canadian Military Heritage Project 

http://www.rootsweb.ancestry.com/~canmil/ww2/home/ration.htm 

 

Food, Weapon of Conquest 

http://www.nfb.ca/film/food_weapon_of_conquest 

 

CBC Digital Archives 

http://www.cbc.ca/archives/categories.html 

 

Suggested Online Comic Strip Websites:  

http://marvelkids.marvel.com/activities 

http://www.makebeliefscomix.com/Comix/ 

http://stripgenerator.com/strip/create/ 

http://www.comicmaster.org.uk/ 

http://disney.go.com/create/apps/comiccreator/manga 

http://www.canadianletters.ca/index.php
http://www.bbc.co.uk/history/topics/rationing_in_ww2
http://www.wartimecanada.ca/archive-categories/rationing
http://www.wyattheritage.com/homefront/main.asp%3Flevel1=government&level2=materials&level3=food&level4=rationing.html
http://www.wyattheritage.com/homefront/main.asp%3Flevel1=government&level2=materials&level3=food&level4=rationing.html
http://creatingcanada.ca/demo/StudentsEd/Unit3_ch10_r.pdf
http://www.rootsweb.ancestry.com/~canmil/ww2/home/ration.htm
http://www.nfb.ca/film/food_weapon_of_conquest
http://www.cbc.ca/archives/categories.html
http://marvelkids.marvel.com/activities
http://www.makebeliefscomix.com/Comix/
http://stripgenerator.com/strip/create/
http://www.comicmaster.org.uk/
http://disney.go.com/create/apps/comiccreator/manga


3.2    Assessing Two Interpretations of Canadian Rationing in WWII 

What can primary sources from Canada during 
World War Two tell us about Canadian attitudes 
towards rationing during wartime? 
 

In order to answer this, you must assess a minimum of two 
primary sources, and answer the questions below.  
Once you have completed these questions, create a comic 
strip either online or using a template.  Your comic strip should 
clearly answer this question and incorporate your evidence.  

 

1. Who wrote (or made) this source, and when, where, and why was it made (if you can tell 

from the information provided)? 

 

 

 

2. Does it help to support a positive or negative attitude toward rationing? How? 

 

 

 

3. Does this source confirm what you already know? If so, how? If not, does it challenge 

what you think you know about rationing in Canada? How? 

 

 

 

4. How does this source extend your understanding and tell you something new? 

 

 

 

Modified from: BLM 2.2c, The Big Six Historical Thinking Concepts Copyright © 2013 by Nelson Education Ltd. 

 

 



3.3 Comic Strip Example 

  



3.4 Blank Comic Template 

 

 

 



4.1 Mind Map Example  

 



4.2 Postcard Example

 

  



4.3 Postcard Template 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Modified from: www.zazzle.com - 512 × 512 - Search by image 

http://www.zazzle.com/vintage_women_woman_factory_worker_wwii_art_postcard-239608700424259943
http://www.google.ca/search?q=WWii%20postcards%20women&biw=1366&bih=667&tbm=isch&tbs=simg%3ACAQSEgmelXqyBToiliEoo4iBmXtQcg&ei=N0F-Ut6oDcHpqgGpiYCIAg&ved=0CAYQhxw
http://www.google.ca/search?tbs=sbi%3AAMhZZiv-uimYmjoq1bEqJi-EfiWBiZtwbLThQ-Yshd_1hdgc5UzJZ3-xQ4IYzgmiXXTsxFQtrm-ysE-bUBJ0Kn_1-nKH3XCaCxfU66fCzTrmQV-xFJPv3hQjCl1oQwYBgIRXI9vroGW-M4iHQCcG_1-IBIvxozLXPwzWB-S6jZq_1l_1nHi4ZfapI-pWEXiL7jFSC9mQHMvsN4siPzTDdOuKUuW-SH0gw3up8JVmbW6dCmVO83AbhIDNXa_17a2cFVxZbJat2uwJ_1croLaD0SZgQNgTno5A75sqWNE3Q&ei=N0F-Ut6oDcHpqgGpiYCIAg&ved=0CAcQiBw


5.1: Teacher Example of Timeline 

 

 

Canadian soldiers during WWII: Causes and 

Consequence 
 

Timeline Text view  

 

Event 

Date: 
Event Title: Event Description: 

 

10th 

Sep, 

1939 

Enlistment 

During 1939-45 hundreds of thousands of 

Canadians, more than 40 % of the male 

population between the ages of 18 and 

45,enlisted for the war. This representation 

shows that they voluntarily wanted to go to the 

war.  

 

15th 

Sep, 

1939 

Consequences of 

going to war 

-Canadian infantry divisions suffered huge 

casulty loses -Many men were wounded -These 

men were rushed back to the front after they 

had seen medical personnel -Lots of manpower 

shortages took place over course of the war  

Edit timeline This timeline is not published to the web and can't be embedded  

 

 

http://www.timetoast.com/timelines/canadian-soldiers-during-wwii-causes-and-consequence/edit
http://www.timetoast.com/


6.1 Japanese Canadian Couple 

Retrieved from: http://ww2db.com/image.php?image_id=13619 

 

6.2 Japanese Canadian Women       6.3 Japanese Canadian Women II 

          
Retrieved from: http://www.sansvoixsansvisage.net/rubrique9.html 

 

 

 

http://ww2db.com/image.php?image_id=13619
http://www.sansvoixsansvisage.net/rubrique9.html


6.4 Canadian Internment Camp 

  
Retrieved from: http://www.panoramitalia.com/en/arts-culture/history/tracing-forgotten-history-

italian-canadian-internment-camps/884/ 

 

6.5 Canadian Internment Camp, Italians                    6.6 Canadian Racism against Japanese 

 
Retrieved from: www.canadianimmigrant.ca             Retrieved from: http://www.bookmice.net/ 

darkchilde/japan/camp.html 

 

 

 

http://www.panoramitalia.com/en/arts-culture/history/tracing-forgotten-history-italian-canadian-internment-camps/884/
http://www.panoramitalia.com/en/arts-culture/history/tracing-forgotten-history-italian-canadian-internment-camps/884/
http://www.canadianimmigrant.ca/
http://www.bookmice.net/%20darkchilde/japan/camp.html
http://www.bookmice.net/%20darkchilde/japan/camp.html


6.7 Japanese Internment Camps in Canada 

 
Retrieved from: 

http://www.yesnet.yk.ca/schools/projects/canadianhistory/camps/internment1.html 

http://www.yesnet.yk.ca/schools/projects/canadianhistory/camps/internment1.html
http://www.yesnet.yk.ca/schools/projects/canadianhistory/camps/internment1.html


6.8 Independent Writing Activity Model 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



7.1 Mind-map template: 

 

 
 

 

 

 

 

 

http://www.mymindmap.net/pdf/Mind_Map_Template_Mulit_Nodes.pdf


8.1 Flash cards for “Guess Who” Game 

 

 

 

*These cards are a starting-point.  Feel free to add or modify them to accommodate needs in 

classroom. 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



8.2: Rubric for Major Assignment 

Name: ______________________________                   

Rubric for Major Assignment 

Categories Level 1 

(50 - 59%) 

Level 2 

(60 - 69%) 

Level 3 

(70 - 79%) 

Level 4 

(80 - 100%) 

Knowledge and 

Understanding 

- Demonstrates 

understanding 

of experiences 

of Canadians 

during WWII 

- Demonstrates 

limited 

understanding 

of experiences 

of Canadians 

during WWII 

- Demonstrates 

some 

understanding 

of experiences 

of Canadians 

during WWII 

- Demonstrates 

considerable 

understanding of 

experiences of 

Canadians during 

WWII 

- Demonstrates 

thorough 

understanding of 

experiences of 

Canadians during 

WWII 

Thinking 

-Evaluate 

information 

using 

supporting 

factual details 

(accuracy 

-Uses 

critical/creative 

thinking 

processes with 

effectiveness in 

their writing 

and visual 

components 

-Evaluates 

information 

using 

supporting 

factual details 

with limited 

effectiveness 

-Uses 

critical/creative 

thinking 

processes with 

limited 

effectiveness in 

their writing 

and visual 

components  

-Evaluates 

information 

using 

supporting 

factual details 

with some 

effectiveness 

-Uses 

critical/creative 

thinking 

processes with 

some 

effectiveness in 

their writing 

and visual 

components 

-Evaluates 

information 

using supporting 

factual details 

with 

considerable 

effectiveness 

-Uses 

critical/creative 

thinking 

processes with 

considerable 

effectiveness in 

their writing and 

visual 

components 

-Evaluates 

information using 

supporting factual 

details with a high 

degree of 

effectiveness 

-Uses 

critical/creative 

thinking processes 

with thorough 

effectiveness in 

their writing and 

visual components 

Comments: 

 

 

 

 



Use this rubric for assessment of Independent Activities Lessons 1-7 

 

INDEPENDENT ACTIVITY ASSESSMENT: 

Focus: 

- Establishes and maintains a clear purpose while exhibiting clarity of ideas.       

1     2     3     4     5 

Content: 

- Information and details are specific to the topic, relevant to focus, and ideas are fully 

developed.           

1     2     3     4     5 

Illustration: 

- Illustration is specific, creative and particularly well developed.           

1     2     3     4     5 

Comments  

______________________________________________________________________________ 

 

 

 

______________________________________________________________________________ 

 

 

 


