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Lesson 1: (p.1-11) The History of Canadian Hockey and its Reflection of Canadian Nationalism and Identity.   
(Students will develop an understanding of the relationship between monumental historical hockey events and the greater Nationalistic 
representation reflected at the time: politics, culture, war, public image, etc. In addition, students will review the consequences for excessive 
nationalism through hockey and how it reflects a challenge of identity for those who don't connect with hockey. ) 
Lesson 2: (p.12- 39) The Canadian History of Immigration Policies 
(Students will develop an understanding of the hardships immigrants have faced in Canadian policy, and still face today. The lesson will 
guide students in creating connections between past political policies and how they have evolved over time.) 
Lesson 3: (p.40-47) Canada and the Over-Exploitation of Resources 
(Students will reflect on the current environmental crisis of the Albertan tar-sands. In addition, students should compare this contemporary issue 
with the history of excessive resource exploitations of the timber industries and will develop skills in understanding a limited resource industry.) 

Lesson 4: (p.48- 63The Alberta Pipeline: A Link to Exploring First Nations Treaties and Land Rights- Past 
and Present.   
(Students will learn about the proposed Albertan Pipeline and its link to First Nations Peoples. This will provide a point of departure for 
discussing historic treaties, the Indian Act, and other current comprehensive and specific land claim issues arising in Canada. Students will 
consider the ethical dimension of appropriation of First Nations land and will explore the consequences of that past in relation to the 
proposed Albertan pipeline of today.) 
Lesson 5: (p. 64-91) Exploring the Changing Gender and Parental Roles as Represented in the Media since 
World War I 
(Students will gain an understanding of modern day gender/parental roles by exploring the continuity and change as represented in media 
sources since WWI.) 
Lesson 6: (p. 92-105) Understanding Canada’s Military Involvement against ISIS through Exploring Canada’s 
Past Military Roles.  
(Students will explore Canada’s combat and peacekeeping heritage since WW1 and will examine the current state of the Canadian military 
and how it has responded to budget cuts over the years. This historical perspective will give students a better understanding of the role Canada 
is currently able to play in international conflicts and students will engage in a debate over the future direction of Canada’s military.  
 

KEYWORDS:  (Historical Perspective; Historical Significance; Historical Evidence; Ethical Dimension; 

Continuity and Change; Cause and Consequence; Hockey; Nationalism; Identity; Immigration Policy; 

Environment; Exploitation; Natural Resources; Tar-sands; Forestry; Gender and Media;  Alberta Pipeline; 

First Nations; Colonialism; Treaties; Land Claims; ISIS; Canadian Military; Peacekeeping) 

AUTHOR(S):  Maria J. Bartholomew, John D. Howes 

 

COPYRIGHT:       

This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 

International License. 

 

 

http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/
http://creativecommons.org/licenses/by-nc-sa/4.0/


1 
 

COURSE:  Canadian History Since World War I, Grade 10 Academic.  
 

SPECIFIC EXPECTATION(S): A2.3 - Apply the knowledge and skills developed in the study of 
Canadian history when analyzing current social economic, and/or political issues, in order to enhance their 
understanding of these events and their role as informed citizens.  
 

Ontario Ministry of Education. (2013). The Ontario curriculum grades 9 and 10: Canadian and World 

Studies [Geography, History, and Civics ]. Retrieved from 

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf 
 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Cause and Consequence 
 

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Historical Significance 
Evidence 
 

LESSON #: 1  
 

TITLE: The History of Canadian Hockey and its reflection of Canadian Nationalism and Identity.  
 

OVERVIEW:  The lesson attempts to have students understand the relationship of monumental historical 
hockey events and the greater 
Nationalistic representation 
reflected at the time: politics, 
culture, war, public image, 
etc. In addition, students are to review the consequences for excessive nationalism through hockey and how 
it reflects a challenge of identity for those who don't connect with hockey.  
 

MATERIALS: 
 

1. Primary Source Documents (PSD 1.1 / PSD 1.2) 
2. Prepared Tim Horton Video (https://www.youtube.com/watch?v=hTrmIJ7SkC0)  
3. PowerPoint slide with worksheet (BLM 1.3) 
4. Black Line Masters (BLM 1.1 / BLM 1.2 / BLM 1.3) 

 

PLAN OF INSTRUCTION:  

Step 1: Warm up (5 minutes) 
 

Display the YouTube video: Sidney Crosby Tim Horton's Commercial (2010) 
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 https://www.youtube.com/watch?v=hTrmIJ7SkC0  
 

Step 2: Discussion (10 minutes) 
 

After the video ask students a variety of inquiry questions that lead into the realization of Hockey as a 
element of Canadian identity.  
"Describe what you observed in this video?"  
"What message do you believe Sidney Crosby and Tim Horton's was trying to tell viewers?" 
 "As a Canadians how does this commercial make you feel?  
   "How would you feel seeing this commercial if you didn't play or like hockey?" 
 "Who do you think would struggle in connecting to this type of commercial? and what would they feel?" 
 

(How many questions is time dependant) 
 

Questions are to lead students into the idea that these types of commercials and advertisements are to reflect 
values Canadian's deem important. However, also understanding the issue that demographics of people in 
Canada might not reflect this Nationalistic view of Hockey as a required element to being Canadian.  
 

The next step is to ask students if they can: 
"Think of reasons for why Hockey has grown into such an apparent part of Canadian identity?  
 "Think back on some monumental hockey events in Canadian history, what made these events so important?"  
 

After a short discussion, the teacher will transition into the instructions of the activity of the class.  

Step 3: Modeling (5 minutes) 
 

Inform students they will be taking on the role of hockey historians. They will be reviewing two monumental 
Canadian hockey events and discover why these events were significant to Canadian identity and/or Nationalism. 
The two events are: Toronto Maple Leafs vs. Montreal Canadiens rivalry  (1940s-1960s), and the 1972 summit 
series.   

 

The Teacher should demonstrate the different sources and illustrate that students should be sorting and reviewing 
the work.  

Step 4: Guided Practice (5 minutes) 
 

The class is broken into pairs. Students are to either read the titles or quickly scan the handed information. 
Students are to sort the sources into categories that reflect the two different historical events. After the data has 
been sorted, students are then to choose one of the events and take on the responsibility to research further into 
the sources.    
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Sources: 
 

Toronto Maple Leafs vs. Montreal Canadiens rivalry: 
The Hockey Sweater- story 
"Rome's Canadiens versus Canterbury's Maple Leafs"  
 

1972 Summit Series: 
Propaganda Poster 
Hockey Put Canada's Cold War Perceptions on Ice  

 

Step 5: Independent Activity (30 minutes) 

Students are to analyze the data sources and answer the questions on the worksheet (BLM 1.3). Students are to 
share their analysis with their partner and share what they had learned from the sources. 
 

Worksheet questions: 

Toronto Maple Leafs vs. Montreal Canadiens Rivalry: 

"After reading Buma's piece, what makes you think is the heart of the rivalry?" (Culture? Politics?)  

"The Hockey Sweater story is reflected on our $5 bill. What do you think this says about the way Canada values 
hockey?" 
"What are the root factors according to Buma for the rivalry of Toronto and Montreal?"  
"How did the rivalry contribute to an overall Canadian nationalistic identity?"  
 

1972 Summit Series: 
"Looking at the propaganda poster, what do you think the message of the poster is trying to project? What gives 
you these conclusions?"  
"What does the article tell you about events at the time of the Series?" 
"What does the Summit Series represent to Canadians?" 
"How did this even shape Canadian nationalism?"  
 

"After reviewing these historical hockey moments, what can you say makes these events more significant than a 
regular hockey game?"  

Step 6: Sharing / Discussing / Teaching (10 minutes) 
Students are to pair up with another person in the class who had accomplished the same hockey event. Students 
are to go through the same questions together and learn from each other's findings and answers. 
In addition, as students are discussing the teacher should hand out posted notes. The teacher is to write the 
question on the board:  
 

"After reviewing these historical hockey moments, what can you say makes these events more significant than a 
regular hockey game?"  
Have students write their answer on the posted note and hand it in as an exit card before leaving.  



4 
 

 

ASSESSMENT: 
Initial discussion component of the lesson is to stimulate the students understanding for the prevalence  of 
Canadian hockey nationalism. Guided questions is an assessment (for) learning, by observing their responses and 
reviewing their thinking/inquiry skills for those who don't connect with stereotypical qualities of Canadian 
identity.  
 

The pair and share activities after their analysis is an assessment (as) learning, allowing students to determining the 
consistency or understanding of a topic through comparison and discussion. 
 

Exit cards are a Formative assessment of student learning, to determine if they attained the core idea of the lesson: 
"Canadian Hockey events can reflect greater political, cultural, and ideological events, creating stronger 
Nationalistic feelings among Canadians." 
 

APPENDICES: 
 

PSD 1.1  
 

The Hockey Sweater  - Story 
by Roch Carrier 

I remember very well the winter of 1946. We all wore the same uniform as Maurice Richard, the red, white, and 

blue uniform of the Montréal Canadiens, the best hockey team in the world. We all combed our hair like 

Maurice Richard, and, to keep it in place we used a kind of glue - a great deal of glue. We laced our skates like 
Maurice Richard, we taped our sticks like Maurice Richard. We cut his pictures out of all the newspapers. Truly, 
we knew everything there was to know about him. 

On the ice, when the referee blew his whistle, the two teams would rush at the puck. We were five Maurice 
Richards against five other Maurice Richards, throwing themselves on the puck. We were ten players all 
wearing the uniform of the Montréal Canadiens, all with the same burning enthusiasm. We all wore the famous 
number 9 on our backs. 

How could we forget that? 

One day, my Montréal Canadiens sweater was too small for me and it was ripped in several places. My mother 
said, "If you wear that old sweater, people are going to think we are poor." 

Then she did what she did whenever we needed new clothes. She started to look through the catalogue that 
the Eaton Company in Montreal sent us in the mail every year. My mother was proud. She never wanted to buy 
our clothes at the general store. The only clothes that were good enough for us were the latest styles from 
Eaton's catalogue. My mother did not like the order forms included in the catalogue. They were written in 

English and she did not understand a single word of it. To order my hockey sweater, she did what she always 
did. She took out her writing pad and wrote in her fine schoolteacher's hand, "Dear Monsieur Eaton, Would you 
be so kind as to send me a Canadiens' hockey sweater for my son Roch who is ten years old and a little bit tall 
for his age? Docteur Robitaille thinks he is a little too thin. I'm sending you three dollars. Please send me the 
change if there is any. I hope your packing will be better than it was last time." 

Monsieur Eaton answered my mother's letter promptly. Two weeks later, we received the sweater. 

That day I had one of the greatest disappointments of my life! Instead of the red, white, and blue Montréal 
Canadiens sweater, Monsieur Eaton had sent the blue-and-white sweater of the Toronto Maple Leafs. I had 
always worn the red, white, and blue sweater of the Montréal Canadiens. All my friends wore the red, white, 
and blue sweater. Never had anyone in my village worn the Toronto sweater. Besides, the Toronto team was 
always being beaten by the Canadiens. 
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With tears in my eyes, I found the strength to say: "I'll never wear that uniform." 

"My boy," said my mother. "first you're going to try it on! If you make up your mind about something before 
you try it, you won't go very far in this life." 

My mother had pulled the blue and white Toronto Maple Leafs sweater over my head and put my arms into the 
sleeves. She pulled the sweater down and carefully smoothed the maple leaf right in the middle of my chest. 

I was crying: "I can't wear that." 

"Why not? This sweater is a perfect fit." 

"Maurice Richard would never wear it." 

"You're not Maurice Richard! Besides, it's not what you put on your back that matters. It's what you put inside 
your head." 

"You'll never make me put in my head to wear a Toronto Maple Leafs sweater." 

My mother sighed in despair and explained to me: "If you don't keep this sweater which fits you perfectly I will 

have to write to Monsieur Eaton and explain that you don't want to wear the Toronto sweater. Mr Eaton 
understands French perfectly but he's English and he's going to be insulted because he likes the Maple Leafs. If 
he's insulted, do you think he'll be in a hurry to answer us? Spring will come before you play a single game, 
just because you don't want to wear that nice blue sweater." 

So I had to wear the Toronto Maple Leafs sweater. 

From The Hockey Sweater by Roch Carrier, illustrated by Sheldon Cohen. Montréal: Tundra Books, 1984, 
©House of Anansi Press, 1979. 
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PSD 1.2 

 
Team Canada vs. Soviet Union 1972. 1972. Photograph. Edmonton Journal, Edmonton. Web. 2 Dec 

2014. <http://blogs.edmontonjournal.com/2012/10/05/bobby-clarke-was-the-villain-of-1972-but-was-he-

also-team-canadas-mvp/pix-002/>. 
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BLM 1.1 

 

"Rome's Canadiens versus Canterbury's Maple Leafs" 

By Michael Buma 

 

 

    One of the central claims of the "unity-by-hockey" component of the myth is that the game works in the 

service of cultural identity by unifying Canadians who may be otherwise separated by language, culture, 

religion, ethnic background, class, etc. Hockey purports to be a great leveler, a bringer of unity where none 

would exist otherwise, and this idea is conveyed in Canadian hockey novels primarily through the space of the 

rink and the technology of radio. What the representations or radio discussed earlier don't reveal, however, is 

the reality that broadcasting has been culturally divisive at least as often as it has worked in the service of 

national unity. This was especially true during the Original Sex era of the NHL, when only two Canadian 

teams battled for their country's sympathies. Throughout the 1930s, 40s, 50s and 60s, Canada was divided into 

two large broadcast regions: those who received the Montreal Canadiens games and those who received the 

Toronto Maple Leafs. These broadcast zones were largely drawns along cultural and linguistic lines, and as 

such, between the Leafs and the Habs became symbolic enactments of the larger conflicts between the English 

and French - and Protestant and Catholic - elements of Canadian society. It should be no surprise, then, that 

French-English relations are an important aspect of the unity-by-hockey component of the myth. According to 

Francis, "Hockey's special contribution (to Canadian society) is that it brings together French and English 

in  mutual recognition of something that unifies rather than separates" (1997, 168). As MacGregor puts it in 

one of the Screech Owls novels through the perspective of the narrator, Travis Lindsay, "what a strange, 

wonderful country Canada was, he thought. People who can't even talk to each other have a game that does it 

for them. From coast to coast they skate and play hockey, from the time they learn to walk until they're older 

than Travis's own father" (The Quebec City Crisis, 18) 
 The Screech Owl novels of coarse are aimed at young children, and in several passages such as this 

are openly didactic about their nationalist myth making. Generally speaking, however, adult-oriented hockey 

novels are significantly more invested in the hockey myth than their second-wave children's counterparts. It is 

perhaps surprising, then, that adult-oriented hockey novels are relatively disinterested in the question of 

French-English unity. Only two English-Canadian hockey novels address this issue on any significant level, 

Hockey Night int he Dominion of Canada and Johnston's The Divine Ryans. The Divine Ryans is the story of a 

nine-year-old Draper Doyle Ryan, a member of a prominent St John's Catholic family, "the Divine Ryans," 

who are so kown because many of them have been priests and nuns. Set int he 1960's, The Divine Ryans 

portrays hockey as a site of religious conflict that emblematizes the larger cultural tensions in Canadian 

society during that time: the Catholic Canadiens are pitted against the Protestant Maple leafs. 
 

Buma, Michael. "Rome's Canadiens versus Canterbury's Maple Leafs." In Refereeing Identity: The Cultural Work 
of Canadian Hockey Novels, 113-114. Montreal: McGill-Queen's University Press, 2012.  
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BLM 1.2 
 

ROY MACSKIMMING 

Hockey put Canada’s Cold War perceptions on ice 
 

It was the greatest hockey series ever played. But from the start, the 1972 Summit Series was all about 
politics. 

Mostly we remember the eight bitter battles between Team Canada and the former Soviet Union, fought with 
more grit, guts and glory than any Stanley Cup final. And as we prepare to celebrate its 40th anniversary, we 

revel in our last-minute triumph, our sense of vindication that Canadians were still supreme at playing a game 
we invented. 

Four decades later, we acknowledge more gracefully the razor-thin margin of victory. We can also appreciate 
how profoundly the series changed the sport itself and – since hockey is central to our national identity – how 
political the changes were. 

Before 1972, it galled us that Canada couldn’t send its best to the Olympics or world championships. A phony 
amateurism barred National Hockey League players from competing internationally, yet Russians playing full-
time for the state were perennial champions of the world. 

Canadians were sick of it. In 1971, prime minister Pierre Trudeau raised the issue with Soviet premier Alexei 
Kosygin. Soon afterward, a Canadian diplomat in Moscow picked up signals that the Russians were finally ready 
to test themselves against the NHL. Official talks ensued: a “best versus best” series of “friendly matches,” four 

in each country. No cup was at stake – just global hockey supremacy. 

In the Canadian mind, the teams also represented their societies’ conflicting political systems. Our guys were 
rugged, free-enterprising individualists. Their guys were robots, cogs in the communist machine. Media experts 
picked Canada to win all eight games. 

As the Soviets stepped onto the ice in the Montreal Forum wearing their red cosmonaut helmets, faces 
expressionless, names unpronounceable, they seemed like robots indeed. The bareheaded Canadians scored 
two quick goals. Moments later, we discovered how brilliantly, how creatively, the Soviets could play. We 

learned to pronounce Valeri Kharlamov and Vladislav Tretiak. When Game 1 ended, a heavy mist rising off the 
ice, it was Soviet Union 7, Team Canada 3. 

Canadians experienced collective trauma. The dawning awareness that we could lose posed humiliating 
consequences. A national myth would perish. The communist system would triumph, however symbolically. 

Suddenly, a hockey series prefigured the long-feared climax of the Cold War. 

The Canadian players took it all on themselves. Captain Phil Esposito said afterwards he’d “have killed to win.” 
Bobby Clarke clearly agreed, to judge by the two-handed slash he used to fracture Mr. Kharlamov’s ankle in 

Moscow. The Canadians were convinced that the KGB had bugged their hotel rooms, that Soviet apparatchiks 
had fixed the officiating. 

Paul Henderson’s iconic series-winning goal with 34 seconds remaining averted disaster. Meanwhile, something 
else had happened. 

The crowds on both sides had become an integral part of the drama. In Vancouver, fans booed Canada’s loss, 
triggering Mr. Esposito’s passionate, sweat-drenched defence of his team. In Moscow, fans observed the stoic 
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decorum decreed by their rulers, yet were astonished by the raucous contingent of Canadian visitors who blew 

trumpets and shouted opinions. 

Millions of Russians and North Americans watched on television, getting a glimpse into each other’s society. We 
beheld the enemy face to face, and what we saw weren’t nuclear missiles but other human beings devoted to 

hockey. 

Afterward, the sport changed radically. Shaken by the Soviets’ excellence, we revolutionized our game. Our 
reliance on grinding physical play and sheer heart was no longer enough. We put new emphasis on skating, 
passing and teamwork, moving to the faster, more skilled, more sophisticated style now played everywhere. 

The cross-fertilization process advanced with the opening up of the NHL to Europeans: Swedes, Finns and 
Czechs at first, eventually Russians. The Canada Cup series pitted professionals of several countries against 
each other: Canada won often, but not always. Finally, in 1998, NHL players were allowed to play for their 

country in the Olympics. The Canadians’ debut was a disaster on the ice, but we survived it. 

We’ve learned to share our game with the world, just as we’ve learned to share our country with people from 
many cultures. The globalization of our national sport has become a key aspect of our multiculturalism. 

That’s the real legacy of 1972. At first a proxy for war, the Summit Series evolved into a paradigm of 
coexistence. Today, Mr. Tretiak calls Canada his “second home.” The surviving Russian and Canadian warriors 
get together for reunions and ask after each other’s wives and grandchildren. 

In 1972, neither side lost it all. The Cold War lost. 

Macskimming, Roy. "Hockey Put Canada’s Cold War Perceptions on Ice." The Globe and Mail, August 31, 2012. 
Accessed December 2, 2014. http://www.theglobeandmail.com/globe-debate/hockey-put-canadas-cold-war-
perceptions-on-ice/article4510769/. 
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BLM 1.3  
 

Toronto Maple Leafs vs. Montreal Canadiens Rivalry: 
 

"After reading Buma's piece, what makes you think is the heart of the rivalry?"  
 

 

 

 

 

 

 

 

 

 

"The Hockey Sweater story is reflected on our $5 bill. What do you think this says about the way Canada 
values hockey?" 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

"How did the rivalry contribute to an overall Canadian nationalistic identity?"  
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1972 Summit Series: 
 

"Looking at the propaganda poster, what do you think the message of the poster is trying to project? What gives 
you these conclusions?"  
 

 

 

 

 

 

 

 

 

 

 

 

 

"What does the article tell you about the events at the time of the Series?" 
 

 

 

 

 

 

 

 

 

 

 

 

"What does you think the Summit Series represented to Canadians?" 
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COURSE:  Canadian History Since World War I, Grade 10 Academic.  

 
SPECIFIC EXPECTATION(S): A2.3 - Apply the knowledge and skills developed in the study of 
Canadian history when analyzing current social economic, and/or political issues, in order to enhance their 
understanding of these events and their role as informed citizens.  

 
Ontario Ministry of Education. (2013). The Ontario curriculum grades 9 and 10: Canadian and World Studies 

[Geography, History, and Civics ]. Retrieved from 

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf 

 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Evidence  

 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Historical Significance 
Change and Continuity 

 
LESSON #: 2  

 
TITLE: The Canadian History of Immigration Policies 

 

OVERVIEW:  The overall learning criteria of the lesson is to have students demonstrate an understanding for 
the hardship immigrants faced in Canadian policy, and still face today. The lesson will guide students in creating 
connections between past political policies and how they have evolved over time.  

 
MATERIALS: 

 
1. Primary Source Document page details prepped on the board 
2. Devices booked and ready for students to access 
3. Website prepped to model for students 
4. Instructions for teacher 
5. Black Line Masters - BLM 1.1  

 

PLAN OF INSTRUCTION:  

Step 1: Warm up (5 minutes) 
Students are to take the initial period of the class to obtain a research type device (ie. Chrome book, laptop, net 
book, Ipad, tablet ect.)  

 
Students are to log onto their devices and go to the site: 
http://www.workpermit.com/canada/points_calculator.htm 

 
Students are to be frontloaded immigrants undergo a required assessment called the point system, prior to being 
reviewed for permission into Canada. This involves reaching a score of at least 67points based on factors that 
measure an immigrants level for education, work experience, family members, job security ect.  

Step 2: Discussion (5 minutes) 
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Ask students:  
"Do you think this a fair system in allowing immigrants into the country?"  
"Why do you think that?"  
"What do you think immigrants should do to be accepted into Canada, if not the point system?" 

Step 3: Modeling (10 minutes) 
 
After the short discussion students will have the opportunity to see if they qualify for immigration under the point 
system. The point of this activity is to suggest the point system is a very limiting system, which should lead to the 
conclusion that very few of the students qualify to be accepted into Canada, even though they're Canadians 
themselves.  

 
The instructor should have opened the site on a 
projector:  (http://www.workpermit.com/canada/points_calculator.htm) 

 
The instructor should quickly demonstrate how to properly use the website and go through the different 
categories of the point system in order to reduce confusion of instruction.  

 
Students are to follow the steps, answer the applicable questions and see if they qualify. The instructor should 
predict very few of the students should pass the point system. This should lead to further discussion: 

 
"What kind of questions does the point system ask?" 
"How would this system restrict immigrants from coming to Canada?" 
"Does having money play a factor in coming to Canada? How is that represented in the point system?"  
"What does that say about the type of people the government wants into Canada?"   

Step 4: Guided Practice (5 minutes) 
In groups of 5-6 students are to review and research a specific piece of immigration policy in history. The teacher 
can either assign students to groups or allow students to choose their own groups. The instructor is to then assign 
each group with a specific historical policy: 
1. The Chinese Immigration Act, 1885 (plus amendments: 1887, 1892, 1900, 1903) 
2. Immigration Act, 1910 
3. Canadian Citizenship Act 1947 
4. White paper on Immigration, 1966 
5. Immigration Act, 1976 (depending on student classroom size) 

 
Using the provided devices students are to begin their research on the Canadian Museum of Immigration:  
http://www.pier21.ca/research/immigration-history/canadian-immigration-acts-and-legislation 

 
Students are to review the primary documents and read the summaries to obtain a grasp on the material. In 
addition, students will be provided a research guideline sheet to help review and think on the important factors of 
the research. Students are encouraged to take on a specific responsibilities in their group: summarize the page, 
review primary document #1, review primary document #2.   

Step 5: Independent Activity (30 minutes) 

Students use this time researching the necessary information listed on the handout  
 
"What does this piece of legislation discuss?" 
"What can you determine to be valuable in the eyes of the government?" 
"What did the legislation deem to be undervalued in Canadian acceptance of immigrants?" 
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Student groups are to read the webpage description and the specific listed primary source listed on the board:  

 
Students are encouraged to taken on roles in their group and divide up sources to scan and read. The groups 
should then discuss their findings as a group to have all questions answered to the fullest.  

 

Step 6: Sharing / Discussing / Teaching (20 minutes) 
 
Students should have the sheets completed and groups should present their findings to the class from the earliest 
piece of historical immigration legislation, towards the most recent. Presentations should only be about 3-min 
max. 

 
THE CHINNESSE IMMIGRATION ACT, 1885 (pgs 208-212) 
THE IMMIGRATION ACT 1910 (pgs 27 - 28) 
THE CANADIAN CITIZIENSHIP ACT 1947 (pgs 68-71) 
THE WHITE PAGES (pgs 5-11) 
THE IMMIGRATION ACT 1976 (pgs 1197-1200) 
 
After all presentations have gone, the teacher should debrief the activity by asking students how they felt in the 
legislation.  

 
"What did they notices in the work they found most interesting?"  

 
ASSESSMENT: 

 
The lesson is predominantly a formative assessment; assessment (for) learning. These are best represented 
through the discussions and presentations as measurements of what they have learned.   

 
The initial point system test is a good assessment (as) learning, for students to self learn the difficulty that 
immigrants face difficult steps in being accepted to Canada.  
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APPENDICES: 

 
PSD 1.1 - THE CHINNESSE IMMIGRATION ACT, 1885 (pgs 208-212) 
Statutes of Canada. An Act of Respecting and Regulating Chinese Immigration into Canada, 1885. Ottawa: SC 48-
49 Victoria, Chapter 71.  
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PSD 1.2 - THE IMMIGRATION ACT 1910. (pg 27 - 28) 

Library and Archives Canada. Statutes of Canada. An Act Respecting Immigration, 1910. Ottawa: SC 9-10 Edward 
VII, Chapter 27 
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PSD 1.3 - CANADIAN CITIZIENSHIP ACT 1947 (pgs 68-71) 
Library and Archives Canada. Statutes of Canada. An Act Respecting Citizenship, Nationality, Naturalization and 
Status of Aliens, 1946. Ottawa: SC 10 George VI, Chapter 15 
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PSD 1.4 - THE WHITE PAGES (pgs 5-11) 
Library and Archives Canada. White Paper on Immigration, 1966 
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PSD 1.5 - IMMIGRATION ACT 1976 (pgs 1197-1200) 
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Library and Archives Canada. Statutes of Canada. An Act Respecting Immigration to Canada, 1976. Ottawa: SC 
25-26 Elizabeth II, Chapter 52 
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BLM 1.1 

 
"What does this piece of legislation discuss?" 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

"What can you determine to be valuable in the eyes of the government?" 

 

 

 

 

 

 

 

 

 

 

 

"What did the legislation deem to be undervalued in Canadian acceptance of immigrants?" 
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COURSE:  Canadian History Since World War I, Grade 10.  

 
SPECIFIC EXPECTATION(S): A2.3 - Apply the knowledge and skills developed in the study of 
Canadian history when analyzing current social economic, and/or political issues, in order to enhance their 
understanding of these events and their role as informed citizens.  

 
Ontario Ministry of Education. (2013). The Ontario curriculum grades 9 and 10: Canadian and World Studies 

[Geography, History, and Civics]. Retrieved from 

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf 

 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  
Historical Significance  

 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Ethical Dimension 

 
LESSON #: 3  

 
TITLE: Canada and the over-exploitation of Resources 

 
OVERVIEW:  The lesson is to have students reflect on the current environmental crisis of the Albertan tar-
sands. In addition, students should compare this contemporary issue with the history of excessive resource 
exploitations of the timber industries and develop skills in understanding a limited resource industry.  

 
MATERIALS: 

 
1. Primary Source Documents (PSD 1.1 / PSD 1.2 / PSD 1.3 
2. Instructions for teacher 
3. Black Line Masters (BLM 1.1 / BLM 1.2) 

 
PLAN OF INSTRUCTION:  

 
Step 1: Warm up (5 minutes) 
Display the picture of the Albertan Tar sands on the board, demonstrating the environmental destruction of the 
current resource exploitation.  

Step 2: Discussion (15 minutes) 

Ask students: 
 
"What do you think you're looking at?" 
"Describe the image." 
"What do you believe is the consequence for what is occurring in this image?" 
"What beneficial things are occurring in this picture?"  
"What makes you come to these conclusions?"  
"What other ways does Canada utilize natural resources? and What resources?"  

Step 4: Guided Practice (10 minutes) 
Explain to the class we will be exploring the timber industry in British Colombia.  
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We will be observing images depicting moments in the timber industry and attempt to draw on inferences based 
on the time, people, environmental consequences, and changes of those images. 

 
Students are encouraged to first describe the factual content of what they see and then develop inferences 
afterwards. Students are broken into groups and record their observations and discuss idea's.  

Step 5: Independent Activity (30 minute) 
Each group is given a variety of different photo's, they need to describe what is happening in the image and 
develop inferences about the context of natural resource usage.  

 

Step 6: Sharing / Discussing / Teaching (15 minutes) 
 
The teacher should address each picture and discuss with students what they observed in the pictures.  
 

1. Ask students what they could infer from these pictures? Ask students how they felt after they reviewed 
and discussed all the images. 

 
2. Ask students if there is a connection that can be made between the first image of the Alberta Tar sands 

and the last image of Vancouver island.  

 
3. Ask students what kind of action should be made. Why? or why not?  

 
The point of these questions is to have students contemplate the impact of over-exploitive resource usage in the 
past and the current tar-sand exploitation.  

 
Exit Card: Is there a lesson that can be understood from Canada's lumber industry?  

 

ASSESSMENT: 
Most of the lesson is Formative assessment. The discussion piece is a means for the instructor to measure if 
students are able to grasp the key concepts of the lesson. In addition, reviewing the images provides new insight 
for students to assess themselves (assessment as learning) by reviewing other students inferences of the pictures. 

 
Exit cards are also alternative means of formative assessment.  
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APPENDICES: 

 

 

 

 

BLM 1.1 

 
 
Gillespie, Curtis. "Alberta's Oil-sands." Canadian Geographic, June 1, 2008. 
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PSD 1.1 

 
Loggers squaring a pine at Jocko River, Ontario, 1890 (courtesy Public Archives of Ontario). 

 

Describe what is happening in the image:  
 

 

 

 

Who are the people in this picture? 
 

 

 

 

Where are these people?  
 

 

 

 

What do you think this work is for?  
 

 

 

 

What is the environmental impact?  

PSD 1.2 
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Loggers squaring a pine at Jocko River, Ontario, 1890 (courtesy Public Archives of Ontario). 

 

Describe the picture. 
 

 

 

 

Why do you think there is a train in the forest?  
 

 

 

 

 

 

What does a train imply about the industry?  
 

 

 

 

 

 

What environmental effect is there?  
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PSD 1.3 

 
Loggers squaring a pine at Jocko River, Ontario, 1890 (courtesy Public Archives of Ontario). 

 

Describe the image. 
 

 

 

 

What can you infer about this image?  
 

 

 

 

 

 

What can you infer about the land in this image? 
 

 

 

 

 

 

 

How is this different from the first picture? 

BLM 1.2 



46 
 

 
 

 
"Forest History - Traditional Forestry on Vancouver Island." RainforestMovie.ca. http://rainforestmovie.ca/w1/forest-
history/. 
 
What are you looking at?  
 

 

 

 

 

 

 

 

What do you think this suggests?  
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COURSE:  Canadian History Since World War I, Grade 10 Academic.  
 

SPECIFIC EXPECTATION(S): A2.3 - Apply the knowledge and skills developed in the study of 
Canadian history when analyzing current social economic, and/or political issues, in order to enhance their 
understanding of these events and their role as informed citizens.  
 

Ontario Ministry of Education. (2013). The Ontario curriculum grades 9 and 10: Canadian and World 

Studies [Geography, History, and Civics ]. Retrieved from 

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf 
 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  

Ethical Dimension 

 

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  
Cause and Consequence 
Continuity and Change 
Historical Perspective 

 

LESSON #: 4 (*NOTE: IDEALLY THIS LESSON TAKES THREE 75 MINUTE CLASSES) 
 

TITLE: The Albertan Pipeline: A link to Exploring First Nations Treaties and Land Rights- past 

and present.   

 

OVERVIEW:  Students will learn about the proposed Albertan Pipeline and its link to First Nations. 

This will provide a point of departure to talk about historic treaties, the Indian Act, as well as other 

current comprehensive and specific land claim issues arising in Canada. Students will consider the 

ethical dimension of appropriation of First Nations land and will explore the consequences of that 

past in relation to the proposed Albertan pipeline of today.  

 

MATERIALS: 

 

1. Primary Source Documents (PSD 1.1 PSD 1.2, PSD 1.3, PSD 1.4) 
2. Instructions for teacher 
3. Black Line Masters (BLM 1.1, BLM 1.2, BLM 1.3, BLM 1.4) 

 

 

PLAN OF INSTRUCTION: 

Step 1: Warm Up Discussion (15 minutes): 
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 Discuss: 

1. “What is colonialism?” 

2. “What are some aspects of society today that are evidence of our colonial past?” Students will hopefully 

come up with many examples. Some of which could be: 

- Street signs of King and Queen in every city 

- Provinces named Nova Scotia, Prince Edward Island, British Colombia, New Brunswick 

- First Nations reserves etc.  

 

Step 2: Exploring a current issue:  What is the Albertan Pipeline Project (35 minutes); (BLM 1.1, BLM 

1.2) 

As a class the teacher will read aloud the article “Northern Gateway pipeline: benefits vs. concerns” and students 

will follow along with their own copy (BLM 1.1) (10 minutes) 

Students will then take 15 minutes completing worksheet (BLM 1.2)  

The teacher will take up the answers as a class (10 minutes) 

  

Step 3: Making Connections: What does the Albertan Pipeline have to do with First Nations? (10 

minutes) 

Show image (PSD 1.1) to demonstrate the impact of oil spills on the environment  

If there is access to internet in the classroom explore the site http://www.holdthewall.ca/ 

If there is no internet access you can read the outline of holdthewall.ca’s position in (BLM 1.3) 

 

DAY 2 

Step 4: Simulation to Demonstrate First Nation Treaties and the Indian Act: (20 minutes): (BLM 1.4) 

Before starting define the term Indian vs. First Nation (PSD 1.2) (5 minutes) 

 

Simulation 1: Breakdown of Simulations of Treaty First Nations: 

1. Explain to the students that they are First Nation’s people living on their traditional land before treaties 

have been signed. The teacher represents the British Crown.  

2. The British Crown has been settling the area and requires more land so they would like to make an 

arrangement with you. In exchange for your land they will give you a little bit of money, and the right to 

hunt and fish where you like, and they will give you a patch of land called reserves.  

3. As First Nations people you know that the British Crown is very powerful and has lots of weapons so 

your best option is to sign the treaty and get some compensation in return.  

4. The teacher asks a representative of the First Nation’s community (the class) to come to the blackboard 

and sign the treaty. 

http://www.holdthewall.ca/
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5. After the Treaty has been signed the teacher then asks all the students to physically move to an area in ¼ 

of the classroom. The rest now belongs to the British crown.  

It is now 1876 and the Indian Act has been passed:  

6. This now makes all First Nations people wards of the state and they have a STATUS INDIAN card. Give 

all students a card- this is their identity card (BLM 1.4) Explain to the students that they need this card to 

be able to have the rights of the treaties. This includes: 

a. The right to hunt and fish,  

b. no tax,  

c. they need this card to live on the reserve (where they can speak their language and live with their 

family) 

But this card also gives them restrictions. It means they: 

d. can’t vote 

e. their reserves are technically under the dominion of the government 

f. the government has a right to education their children so the children are taken away to go to 

residential schools.  

7. Explain to one female student that that she has met a non-Indian man and would like to marry.  If she 

does she will have to give up her Status as Indian and all her children will no longer have Indian status as 

well. Would she still like to marry a non- Indian if it means giving up her status? 

8. Explain to one male student that he has met a non-Indian woman and would like to marry. If he does she 

will immediately become a status Indian and so will all their children. Would he still like to marry?  

9. Explain that increasingly there are not many jobs or economic opportunities on the reserves. Some Status 

Indians want to go live in the city. To do this they must give up their Indian Status and can’t live on 

reserves. Would they still like to go? 

End of Simulation of Treaty First Nations 

 

DEBRIEF OF FIRST SIMULATION 

Give a little break and tell students to return to their seats.  

Ask students to write a written reflection on how they are feeling about the simulation. How would they feel as a 

First Nations person in these circumstances? (5 minutes) 

 

Step 5: Further Understanding and Simulation 2 (15 minutes) 

As a class read the background information provided in PSD 1.3 

Define Treaty, Comprehensive Land Claim, Specific Land Claim PSD 1.2 

Simulation 2: Breakdown Simulation for British Columbia (areas where no treaties were signed): 

1. Explain that there have been many treaties signed all over Canada but in British Columbia the British 

crown is acting like they have entered into treaties even though they have not. The British Crown decides 

they will put the Indians onto reserves with no compensation and without officially asking for permission 

to take the land. There has been no formal consent.  
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2. The class is again moved to ¼ of the classroom. All the same rights under the Indian Act still apply, but 

they haven’t given permission for the land.  

NOW IN MODERN DAY:  

3. The government sees the land that no one is occupying (the Indians are on reserves and the government 

just holds a lot of “crown land” and they decide they will use it for its resources and run a pipeline right 

through Fist Nation’s traditional land. The government has not consulted you and is reaping the 

economic benefits of the land and is not being environmentally cautions.  

Step 6: Discussion (10 minutes) 

Question to the class: 

1.  How do you feel? 

2. Should the government allow corporations to build a pipeline without consulting you as First Nations 

people?  

Step 7: Broadening Historical Understanding- Group Research and Presentations (30 minutes) 

This is a time for students to research to broaden their depth of understanding of the impact of treaties, the 

Indian Act and land claims over the course of Canadian history. Have students form groups of 3 and let them 

pick a topic, ensuring that there is diversity in the class and there is a breadth of topics covered including the 

OKA crisis, Caledonia land dispute, and the Indian Act.  Students will prepare their event/issue and will prepare 

to present their topic to the class (max 5-7 minute presentation).   

Topics may include but are not limited to:  

1. What are some negative effects of the Indian Act? 

2. What areas in BC are not under treaty and describe some of the First Nations communities that live? 

3. Explain the legal process of Land Claims 

4. Oka crisis 1990 

5. Caledonia land dispute 2006 

6. New Brunswick fracking protests 2014 

7. Cheslatta First Nation and the Kenney Dam 1952 

 

 

DAY 3:  

Step 8: Presentations (60 minutes) 

Step 9: Conclusions: Current Update on the Alberta Pipeline and First Nations Involvement (15 minutes) 

PSD 1.4 

As a class read the latest update on the current situation and discuss as a class 

 

ASSESSMENT 
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Worksheet BLM 1.2 would be completed as assessment (for) learning. The reflection of the simulation would also 

be an assessment (for) learning. The presentation research and presentation can be used as assessment (for) 

learning, or if the teacher wishes the presentation can be used as a summative assessment (of) learning.  

 

APPENDICES: 

PRIMARY SOURCE DOCUMENTS 
PSD 1.1 

http://science.howstuffworks.com/environmental/green-science/cleaning-oil-spill1.htm 

  

http://science.howstuffworks.com/environmental/green-science/cleaning-oil-spill1.htm
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PSD 1.2: "Treaties with Aboriginal People in Canada." Government of Canada; Aboriginal Affairs and Northern 

Development Canada; Communications Branch. September 15, 2010. Accessed December 9, 2014. 

http://www.aadnc-aandc.gc.ca/eng/1100100032291/1100100032292. 

Terminology:  

First Nation: A term that came into common usage in the 1970s to replace the word “Indian,” 

which some people found offensive. Although the term First Nation is widely used, no legal definition 

of it exists. Among its uses, the term “First Nations peoples” refers to the Indian peoples in Canada, 

both Status and non-Status. Some Indian peoples have also adopted the term “First Nation” to 

replace the word “band” in the name of their community. 

Land claims: In 1973, the federal government recognized two broad classes of claims — 

comprehensive and specific.Comprehensive claims are based on the recognition that there are 

continuing Aboriginal rights to lands and natural resources. These kinds of claims come up in those 

parts of Canada where Aboriginal title has not been previously dealt with by treaty and other legal 

means. The claims are called “comprehensive” because of their wide scope. They include such 

things as land title, fishing and trapping rights and financial compensation. Specific claims deal 

with specific grievances that First Nations may have regarding the fulfillment of treaties. Specific 

claims also cover grievances relating to the administration of First Nations lands and assets under 

the Indian Act. 

Reserve: Area of land, the legal title to which is held by the Crown, set apart for the use and 

benefit of an Indian band. 
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PSD 1.3: "Native Land Claims - Backgrounder." Legal Issues for Teachers and Students. January 1, 2012. Accessed 

December 4, 2014. http://www.lawconnection.ca/content/native-land-claims-backgrounder. 

Legal and historical basis for negotiating treaties 

Colonial history 

Compared to land title that derives from Crown grant—which is how most privately held land is owned—

Aboriginal title is sui generis, that is, it is unique, of its own kind. Instead of deriving from grant by the 

sovereign Crown, as all title in fee simple does, Aboriginal title derives from the Aboriginal peoples’ original 

possession and occupation of the land before the assertion of British sovereignty over the land. 

 

British colonial policy recognized that Aboriginal tribes were sovereign nations whose title to the land was 

recognized by English law and international law. Treaties were made in Canada and the United States with First 

Nations because under international law they were sovereign nations which owned the land they occupied, and 

treaties were a lawful means of extinguishing that ownership so that it could transfer to the British Crown. 

 

However, while treaties were negotiated throughout Canada and the United States in the eighteenth, 

nineteenth and early twentieth centuries, this was not the case in the territory that is now British Columbia. 

Contrary to international and British law (as well as Dominion Indian policy), the government of British 

Columbia took possession of most of its lands without entering into treaties with the owners of the lands. This 

was in sharp contrast with how colonial settlement proceeded in the rest of Canada. In fact, the Governor 

General of Canada, Lord Dufferin, made an official tour of British Columbia in 1876, and in his departing speech 

said: 

Now we must all admit that the condition of the Indian question in British Columbia is not 

satisfactory. Most unfortunately, as I think, there has been an initial error ever since Sir James 

Douglas quitted office, in the Government of British Columbia neglecting to recognize what is 

known as the Indian title. In Canada this has always been done; no Government, whether 

provincial or central, has failed to acknowledge that the original title to the land existed in the 

Indian nations and communities that hunted or wandered over it. Before we touch an acre we 

make a treaty with the chiefs representing the bands we are dealing with, and having agreed 

upon and paid the stipulated price, oftentimes arrived at after a great deal of haggling and 

difficulty, we enter into possession, but not until then do we consider that we are entitled to 

deal with an acre.[i] 

Despite this, only a few treaties which covered a limited area of British Columbia were made during the colonial 

settlement of this province.  

  

http://www.lawconnection.ca/index.php?q=content/native-land-claims-backgrounder#i
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PSD 1.4: ryderman, Kelly, and Brent Jang. "Supreme Court Ruling on Native Land Claims Adds to Uncertainty for 
Pipelines." The Globe and Mail, June 26, 2014. Accessed December 4, 2014. 
http://www.theglobeandmail.com/report-on-business/industry-news/energy-and-resources/supreme-court-
ruling-on-native-land-claims-adds-to-uncertainty-for-pipelines/article19356432/. 

 

Supreme Court ruling on native land claims adds to 

uncertainty for pipelines 
KELLY CRYDERMAN AND BRENT JANG 
CALGARY and VANCOUVER — The Globe and Mail 
Published Thursday, Jun. 26 2014, 7:43 PM EDT 
Last updated Friday, Jun. 27 2014, 9:58 AM EDT 

A Supreme Court ruling on aboriginal land rights welcomed by First Nations ratchets up uncertainty for 

Canada’s oil and gas industry and its quest to build pipelines to get more Canadian products to foreign 
markets. 

“The climax of native empowerment has arrived,” said Bill Gallagher, a lawyer who examines conflicts between 
First Nations and energy developers. 

 “It’s not going to be business- as-usual for [energy] proponents.” 

The ruling gives aboriginal groups greater control over ancestral lands they claim, and requires their consent to 
be given for how those lands are used. Mr. Gallagher said it gives B.C. aboriginal communities opposed to 
Enbridge Inc.’s Northern Gateway project the power to say: “We don’t have to talk to you until the province 
comes along and asks for our consent.” 

The ruling will apply mostly to British Columbia, where there are almost no treaties and where the concept of 

aboriginal titles plays a key role. 

Former B.C. Attorney-General Geoff Plant, now counsel in Vancouver at law firm Gall Legge Grant & Munroe 
LLP, called the court’s decision “transformative” for the province. 

Mr. Plant, also a board member at Steelhead LNG Corp., emphasized that resource extraction remains viable in 
British Columbia, but governments and businesses need to take aboriginal interests more seriously. 

“The aboriginal owners of those lands need to be included in the arrangements because without their consent, 
it’s going to be very difficult to develop aboriginal title lands,” he said. “If First Nations decide that they don’t 

want a certain type of economic development activity on their lands because they don’t want the impact from 
that activity, this case makes it pretty close to impossible to imagine a situation where that activity will be 
permitted.” 

However, aboriginal lawyer Thomas Isaac, a partner with Osler Hoskin & Harcourt LLP, said the ruling is 
significant in that it is the first on established aboriginal title, but is site-specific and won’t affect projects such 
as Northern Gateway. “It’s not a game changer. It doesn’t change the law. It does give further insight, though, 
into the law.” 

The Lubicon Lake First Nation in northern Alberta, which has also never signed a treaty with the crown, has 
been fighting a number of energy projects in what it describes as 10,000 square kilometres of traditional 
territory, including fracking operations near local lakes. It has filed a lawsuit against the province and Ottawa 
seeking compensation for oil and gas already extracted, and has also told seven energy companies with 
projects in the area that plans will be opposed until they have the First Nation’s consent. 
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“This is an absolute affirmation of the position the Lubicon have held all along,” said Lubicon communications 

co-ordinator Garrett Tomlinson. “We’re hopeful and we’re confident that this ruling will allow First Nations to 
protect their lands and to protect their interest in those lands with a lot more authority.” 

Alex Ferguson, vice-president of policy and performance at the Canadian Association of Petroleum Producers, 

expressed optimism about the document, saying it “speaks for the need for governments working together to 
come forward and fulfill those obligations.” He said he still hopes that most energy projects and land issues will 
be worked out through relationship building rather than in the courts. 

“The only thing I would worry about is unnecessary overreaction,” he noted, saying that an aboriginal 
community or government could seize on the ruling to stop a project. 

Enbridge Inc. didn’t return requests for comment on the potential impact to the Northern Gateway project. 
TransCanada Corp., the pipeline company behind the proposed Energy East project –expected to bring 1.1 

million barrels per day of western crude to refineries and export terminals – said it is reviewing the Supreme 

Court decision. If built, Energy East would traverse the traditional territory of 180 Canadian aboriginal 
communities. 

“We will continue to act pro-actively on our responsibility to consult and build relationships with aboriginal 
communities near our proposed projects,” said the statement from spokesman Davis Sheremata. “This decision 
will not change that commitment.” 

Other industry groups said the court’s decision provides much-needed clarity for aboriginal title. 

Intervenors in the court case, including the Business Council of British Columbia, issued statements Thursday 
to emphasize engagement and reconciliation with First Nations. “The business council notes that our member 
companies have, for the past two decades, negotiated and implemented hundreds of agreements that seek to 
provide investment certainty and shared benefits with First Nations,” said council president Greg D’Avignon. “In 
addition, the government of British Columbia has a significant number of economic reconciliation tools, 

including revenue sharing.” 

The Mining Association of B.C. and the Council of Forest Industries also said they recognize the importance of 
working closely with First Nations. British Columbia will still be an attractive jurisdiction for miners, said Karina 
Brino, president of the Mining Association of B.C. 
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BLACK LINE MASTERS 

 

BLM 1.1 "Northern Gateway Pipeline: Benefits vs. Concerns." CBC NEWS, January 10, 2014. Accessed December 4, 
2014. http://www.cbc.ca/news/canada/northern-gateway-pipeline-benefits-vs-concerns-1.1135312. 

 

Northern Gateway pipeline: benefits vs. concerns 

Debate on Enbridge's proposed pipeline from oilsands to B.C. coast pits jobs against 

environment 

CBC News Posted: Jan 10, 2012 6:07 PM ET Last Updated: Jan 11, 2012 8:27 PM ET 

What is the Northern Gateway? 

The Northern Gateway project is a proposal by Canadian oil and gas company Enbridge to build two pipelines 

stretching 1,177-km between the Alberta oilsands and the West Coast. The Northern Gateway would have the capacity to 

transport 525,000 barrels of oil per day. 

The $5.5-billion project would consist of two pipelines: one transporting oil in a westerly direction from Bruderheim, Alta., to the 

port of Kitimat, B.C., from where it would be shipped to international markets in Asia and the northwestern United States; and 

another carrying imported natural-gas condensate in the opposite direction. The condensate is a toxic mix of liquid 

hydrocarbons that forms during the extraction of natural gas and is used as a thinning agent to dilute and help transport heavy 

oils like bitumen. 

The majority of the pipeline would be buried underground, with the exception of a few water crossings where it is deemed safer 

to run the pipes above water. 

The project would also include the building of a new marine terminal in Kitimat. 

Where do things stand on approval of the project? 

A joint review panel of experts established by the minister of the environment and the National Energy Board is 

currently studying the environmental impact of the Enbridge proposal. Public hearings on the pipeline project began Jan. 10 in 

Kitimat. Additional hearings will be held in several locations in B.C. and Alberta through to the end of March. 

That part of the process is expected to take until early 2013, with the panel's report expected by the end of that year. 

The panel will submit a final report to the government and once it receives a response will decide whether or not to approve the 

project. 

If the panel rules that the project may proceed, they will set "conditions that Northern Gateway must meet." According to the 

panel's website, then the cabinet "can either accept or reject the decision, but cannot modify it." 

http://www.cbc.ca/news/cbc-news-online-news-staff-list-1.1294364
http://www.northerngateway.ca/
http://gatewaypanel.review-examen.gc.ca/clf-nsi/hm-eng.html
http://www.cbc.ca/news/canada/calgary/story/2012/01/10/bc-northern-gateway-enbridge-kitimat.html
http://gatewaypanel.review-examen.gc.ca/clf-nsi/prtcptngprcss/hrng-eng.html
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If the panel rules that the project should not proceed, then there is nothing for the cabinet to decide, said Annie Roy, the panel's 

spokesperson. 

If they win approval, Enbridge expects the pipelines to be operational in 2017. 

What are the benefits of the project? 

Enbridge claims the project would generate about 3,000 construction jobs and 560 longer-term positions, as well as an 

additional 1,150 manufacturing and maintenance jobs to keep the lines in operation. 

 

Enbridge's proposal to build a pipeline that would carry petroleum from the Alberta oilsands to the West Coast has communities 

arguing over potential benefits and environmental risks. Enbridge, whose Hardisty, Alta., storage facility is shown above, is 

Canada's largest transporter of crude oil. (Larry MacDougal/Canadian Press ) 

The company says the Northern Gateway would produce approximately $2.6 billion in total local, provincial and federal tax 

revenues during 30 years of operation. Through an ownership stake and contributions to a community trust, Enbridge has 

offered an estimated $380 million over the life of the project to aboriginal communities on whose land the pipeline would be 

built. 

In addition to the jobs, tax revenue and local investment the pipelines would generate, supporters point to the value of 

diversifying markets for Canadian energy resources. Here's how Enbridge makes the argument: 

"It's clearly in our national interest to have competition for our resources, in the same way that it is important for B.C.'s forest 

and mining industries to access markets outside North America." 

Federal Natural Resources Minister Joe Oliver also claims that pipelines are "the safest form" of transporting oil and that 

"technology is improving the safety of tankers." 
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What are the concerns about the project? 

Environmental groups and some fishermen, municipalities and aboriginal communities oppose the pipeline. 

Environmentalists' first objection is with the oilsands themselves and with the increased extraction of oil from the oilsands that 

the pipeline would bring. They argue that the process pollutes the air and nearby lakes, rivers and watersheds, destroys wildlife 

habitats, releases large amounts of greenhouse gases and threatens the health of surrounding communities. 

They and some of the communities that would be affected by the pipelines, which will run through the Mackenzie, Fraser and 

Skeena watersheds, are also concerned about the possibility of a large oil spill or leak. 

According to the Pembina Institute, the Natural Resources Defense Council and the Living Oceans Society, which issued a 

joint report on the impact of the proposed pipeline in November 2011, "diluted bitumen may weaken pipelines at a faster 

rate than conventional oil due to its acidic, sulphuric, abrasive and viscous nature." 

The three groups also claim that if a spill were to occur, it would be "especially hazardous due to the explosive properties of 

diluted bitumen and the concentration of toxins." 

Should a pipeline spill occur in a remote area, which much of the proposed pipeline route is, detection and cleanup would be 

difficult, especially in winter, the environmentalists worry. 

What are the concerns about shipping the petroleum from Kitimat? 

From Kitimat, oil tankers transport the bitumen though 185 km of inner coastal waters, a route that the environmentalists claim 

poses navigational challenges. 

That route also passes through the Great Bear Rainforest, which the federal and B.C. governments have pledged will be a 

protected area. 

Because bitumen can sink in water, a cleanup would be "very challenging," say the three environmental groups, and Canada's 

pipeline regulations do not specifically address shipping bitumen. 

Other critics claim that exporting the petroleum from the oilsands rather than refining it in Canada amounts to exporting jobs, as 

well. 

The imbalance between those who stand to benefit from the pipeline (Enbridge; federal, provincial and local recipients of tax 

revenue; and native groups that have bought into the project) and  those who face the greatest environmental risks (aboriginal 

and other northern B.C. residents) has also been raised. 

  

http://www.livingoceans.org/sites/default/files/media/uploads/pipeline-tanker-trouble.pdf?utm_medium=email&utm_campaign=Pipeline+and+tanker+trouble+news+release++29112011&utm_content=Pipeline+and+tanker+trouble+news+release++29112011+CID_e12ee5dd5714c321361cb44d89e42199&utm_source=Email+marketing+software&utm_term=Download+the+report
http://www.nrdc.org/international/files/PipelineandTankerFS.pdf
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BLM 1.2 Work sheet on article about the pipeline 

ALBERTAN PIPELINE RESPONSE QUESTIONS 
1. What is the Northern Gateway 

 

 

 

 

 

2. Where do things stand on approval for the project 

 

 

 

 

 

3. What are the benefits of the project 

 

 

 

 

4. What are some concerns of the project 
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BLM 1.3 "Hold the Wall." Hold the Wall. January 1, 2010. Accessed December 4, 2014. 
http://www.holdthewall.ca/. 
 

PETITION FROM HOLD THE WALL.ca 

 

We, the First Nations of the Yinka Dene Alliance, have acted on our laws to ban 

Enbridge’s Northern Gateway and similar tar sands projects from our territories, and 

we are committed to using all lawful means to stop this devastating project from ever 

being built through our lands and waters. The federal government has approved 

Enbridge’s Northern Gateway project, attempting to ignore the First Nations that 

have joined together to create a powerful and unbroken wall of opposition. At this 

critical time, we are asking you to stand with us to Hold the Wall. 
In December 2010, First Nations across BC and Alberta came 

together in a show of unprecedented solidarity to stop the 

Enbridge Northern Gateway pipeline by signing the Save the 

Fraser Declaration. 

Representatives of well over 100 First Nations throughout BC and Canada are now signatories to 

this powerful legal document that protects the lands and waters we all rely on from devastating oil 

spills for all people and all generations. 

This is the critical time to show that citizens of British Columbia and Canada stand with First 

Nations to hold this wall. 

The First Nations of the Yinka Dene Alliance continue to steward the lands and waters in our 

territories according to our ancestral laws.  We have used those laws, expressed in the Save the 

Fraser Declaration, to ban Enbridge’s Northern Gateway and similar tar sands projects from our 

territories. Our laws require that we do this to defend the lands and waters we rely on: 

A threat to the Fraser and its headwaters is a threat to all who depend on its health. We will not allow our fish, 

animals, plants, people and ways of life to be placed at risk. 

We have come together to defend these lands and waters from a grave threat: the Enbridge Northern 

Gateway Pipelines project. 

This project, which would link the Tar Sands to Asia through our territories and the headwaters of this great 

river, and the federal process to approve it, violate our laws, traditions, values and our inherent rights as 

Indigenous Peoples under international law…. 

http://www.holdthewall.ca/
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Therefore, in upholding our ancestral laws, Title, Rights and responsibilities, we declare: We will not allow the 

proposed Enbridge Northern Gateway Pipelines, or similar Tar Sands projects, to cross our lands, territories 

and watersheds, or the ocean migration routes of Fraser River salmon. Save the Fraser Declaration, 2010 

We and other First Nations are using our lawful authority to protect the land and water from 

dangerous tar sands projects like Enbridge’s that threaten our way of life and that of future 

generations. But the federal government’s decision to approve the project keeps our collective 

future on a knife’s edge. 

The time is now when First Nations call on all Canadians to stand with us, in whatever way 

you can: with your voice, in the streets, or on the land. Can we count on you?  

Click below to if you are ready to make a pledge to stand with First Nations in opposition to 

Enbridge’s Northern Gateway pipelines and tankers project.     

Let’s show that whatever it takes, people of all backgrounds will 

Hold The Wall along with our First Nations allies. Whatever it 

takes, we will stop this project from ever being built, together. 
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BLM 1.4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STATUS INDIAN 

STATUS INDIAN 

STATUS INDIAN 

STATUS INDIAN 
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COURSE:  Canadian History Since World War I, Grade 10 Academic.  
 

SPECIFIC EXPECTATION(S): A2.3 - Apply the knowledge and skills developed in the study of 
Canadian history when analyzing current social economic, and/or political issues, in order to enhance their 
understanding of these events and their role as informed citizens.  
 

Ontario Ministry of Education. (2013). The Ontario curriculum grades 9 and 10: Canadian and World Studies 
[Geography, History, and Civics ]. Retrieved from 
http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf 
 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspective 

 

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: (If Appropriate) 

Continuity and Change 

Historical Evidence 

 

LESSON #: 5 

 

TITLE: Exploring the changing gender and parental roles, as represented in the media since World 

War 1 

 

OVERVIEW:  Students will gain an understanding of modern day gender/parental roles by 

exploring the continuity and change as represented in media sources since WW1.  

MATERIALS: 

 

4. Primary Source Documents (PSD 1.1, PSD 1.2 , PSD 1.3 PSD 1.4, PSD 1.5, PSD 1.6, PSD 1.7, PSD 
1.8, PSD 1.9, PSD 1.10, PSD 1.11, PSD 1.12, PSD 1.13, PSD 1.14, PSD 1.15, PSD 1.16, PSD 1.17, 
PSD 1.18, PSD 1.19, PSD 1.20, PSD 1.21, PSD 1.22, PSD 1.23) 

5. Instructions for teacher 
6. Black Line Masters (BLM 1.1 / BLM 1.2)  

 

 

PLAN OF INSTRUCTION: 

Step 1: Warm up (7 minutes) (PSD1.1 and PSD 1.2) 
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Videos on the changing roles of mothers and fathers in society. While watching the video prompt students to be 

thinking of: 

“What roles and responsibilities did the father and mother have in the video?” 

https://www.youtube.com/watch?v=FhQpN07cJeY 

https://www.youtube.com/watch?v=hIPhH1Jp9V8 

 

Step 2: Discussion (10 minutes):  

Ask students: 

1. “Have you heard of more Dad’s staying at home to raise children?”  

2. “What might be some factors that have led to this shift?” 

3. “What roles did the mother seem to have in the video?” 

4. “What do you know about the traditional family unit from the 1950’s and in what ways do these videos 

portray a different reality now?” 

 

Step 3 Guided Practice- Pair and Share (20 minutes): Have students get into pairs: Each student will read one 

of the two articles and make notes. Then students will each present their article to their partner explaining the 

main points. Allow 5 minutes at the end of the “pair and share” for students to read the full text of the second 

article  

BLM 1.1: Read Article: Stay-at-home dads on the rise – increasingly because they want to be 

 

BLM 1.2: Read Article: Women in Canada: A Gender-based Statistical Report  

 

Step 4: Interactive Class Activity (30-50 minutes):  

This activity will be an interactive class discussion in response to the media images presented. The goal is not to 

rush through the images but to take time understanding and discussing the messages presented in each image. At 

each photo have students try to identify the following: 

1. Have students state what they notice/observe about the photo 

2. What roles and characteristics of roles are being promoted in the photos? 

3. Have students make inferences about the message sent to women or men by what is represented.  

4. How does the image make you feel? 

5. Can you think of images that counter this representation or do you feel this image is accurately 

representative 

   

Areas to discuss and cover (see also notes attached to each PSD image): 

1. Women in the war time: How were women viewed in WW2: PSD 1.3, PSD 1.4, PSD 1.5 

a. Needed for employment and to contribution to the war effort 

b. Economic contribution 

https://www.youtube.com/watch?v=FhQpN07cJeY
https://www.youtube.com/watch?v=hIPhH1Jp9V8
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2. Women in 1950 returned to the home and domestic obligations PSD 1.6, PSD 1.7, PSD 1.8 

a. Responsibility of childbearing and domestic work 

b. Needed to serve men 

c. Emotionally fragile and dependent on men  

3. Men post-war PSD 1.9, PSD 1.10, PSD 1.11 

a. Businessman, breadwinner 

b. Detached from family- not affection towards children  

c. Traditional family unit 

4. Modern Working Women and Men: PSD 1.13, PSD 1.14, PSD 1.15, PSD 1.16, PSD 1.17 

a. Women still portrayed as submissive and men as dominant.  

b. Women still in domestic role- still pressures of idealistic beauty  

c. Women in business role- still pressures of idealistic beauty 

5. Modern Mothers and Fathers:  

a. Fathers closer and more affection with their children 

b. Fathers seen care-taking 

c. Mothers balancing domestic and work life  

6. Changing family unit 

a. Blending of traditional roles as women work outside the home more, and fathers participate 

more in childcare and housework 

 

 

Step 5: Independent Activity (10 minutes) 

 

Have students write a journal entry answering the following two questions: 

1. What did you learn today that made the greatest impression on you? 

2. How does understanding some of the history of women and men’s traditional work and parental roles 

give you an appreciation for the changes being made today (ie. the changes represented in the two articles 

about more stay-at-home dads, and more women completing higher education and working outside of the 

home? ) 

 

ASSESSMENT: 

The pair and share activity would be an example of assessment (as) learning. The students learn the material on 

their own and have to present to a peer, and then assess whether their peer presented them with all the relevant 

facts when they read the second article themselves. The classroom discussion and the journal entry are both 

examples of assessment (for) learning. By listening to the students during the activity and reading the journal 

entries after, the teacher can assess how much the students are learning. .  
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APPENDICES 

BLACK LINE MASTERS 

BLM 1.1: Bielsky, Zosia. "Stay-at-home Dads on the Rise – Increasingly Because They Want to Be." The Globe and 

Mail, June 5, 2014. Accessed December 4, 2014. http://www.theglobeandmail.com/life/parenting/stay-at-home-

dads-on-the-rise-increasingly-because-they-want-to-be/article19014624/. 

 

 

Stay-at-home dads on the rise – increasingly because 

they want to be 
ZOSIA BIELSKI 
The Globe and Mail 
Published Thursday, Jun. 05 2014, 5:52 PM EDT 
Last updated Thursday, Jun. 05 2014, 5:54 PM EDT 

 
The number of American fathers staying at home with their children has doubled since 1989, and the fastest 

growing segment of these men are staying home because they’ve chosen to take care of their kids, according 
to a new report from the Pew Research Center. 

Two million American fathers stayed at home with their brood in 2012, with dads now making up 16 per cent of 
parents who remain home with children. Although the recession played a role in the recent surge, Pew found 
that the “biggest contributor to long-term growth” in stay-at-home dads was a large group of men who simply 
want to serve as primary caregivers. 

 “Fully one-fifth (21 per cent) of stay-at-home dads say that they are at home primarily to care for their family; 
a fourfold increase since 1989 when just 5 per cent of at-home fathers said as much,” writes Gretchen 
Livingston, the author of the report. 

It’s “a sign not only of the power of economics in reshaping traditional family structures, but of shifting gender 
norms,” writes The Washington Post’s Brigid Schulte, who touched on the demographic in her recent book 
Overwhelmed: Work, Love, and Play When No One Has the Time. 
In Canada in 2011, 12 per cent of fathers stayed home with children while mothers earned money, up from just 
1 per cent in 1976, according to Statistics Canada. 

The Pew survey, which pulled from American census data, looked at fathers aged 18 to 69 who reported living 

with at least one child younger than 18, biological, step or adopted. These were dads who had not worked for 
pay the year prior. This means the number of fathers actually staying at home with children could be much 
higher, explains Schulte, since men who were primary caretakers but also worked from home part-time weren’t 
included as stay-at-home fathers. (In the census data, men who worked part-time and those who worked from 
home were grouped under “working fathers,” not “stay-at-home fathers.”) 

Pew’s Livingston also pointed to the stigma that men still face when they stay home to nurture their kids. A 
2013 Pew survey found 51 per cent of respondents said children are better off if their mother is at home 

without a job. Just 8 per cent said the same of fathers home without paid employment. 

http://www.pewsocialtrends.org/2014/06/05/growing-number-of-dads-home-with-the-kids/
http://www.pewsocialtrends.org/2014/06/05/chapter-2-why-are-dads-staying-home/
http://www.pewsocialtrends.org/2014/06/05/chapter-2-why-are-dads-staying-home/
http://www.washingtonpost.com/news/parenting/wp/2014/06/05/dads-who-stay-home-because-they-want-to-has-increased-four-fold/
http://www.theglobeandmail.com/life/parenting/daddy-issues-why-does-it-still-feel-wrong-to-be-a-hands-on-dad/article9480380/#dashboard/alerts
http://www.pewsocialtrends.org/2013/05/29/breadwinner-moms/
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Although the number of American men staying at home because they want to has steadily increased over the 

decades, more of them are home not by choice: 23 per cent of stay-at-home fathers reported being there 
because they cannot find a job; 35 per cent were home because of illness or disability. Consider the contrast 
with stay-at-home mothers: 73 per cent said they were there for the sole purpose of caring for their families or 

their homes. 
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BLM 1.2: Canada. Statistics Canada. Women in Canada: A Gender-based Statistical Report. 89-503-X. Ottawa 

2012 http://www.statcan.gc.ca/pub/89-503-x/2010001/article/11546-eng.htm 

 

Women in Canada: A Gender-based Statistical Report 

Introduction 

Women have progressed considerably in terms of education and schooling over the past few 

decades. Just 20 years ago, a smaller percentage of women than men aged 25 to 54 had a 

postsecondary education. Today, the situation is completely different. Education indicators show 

that women generally do better than men. This gap in favour of women is even noticeable at a 

young age, since girls often get better marks than boys in elementary and secondary school. 

As well, more girls than boys earn their high school diploma within the expected timeframe and 

girls are less likely to drop out. More women than men enrol in college and university programs 

after completing their high school education. A greater percentage of women leave these 

programs with a diploma or degree. Despite all that, certain challenges persist: women's 

employment earnings are on average still lower than men's, even when they have the same 

education level (see the chapter on the economic well-being of women). 

Employment earnings of women and men by level of schooling 

Even though women are more likely than men to go to college or university, they do not 

necessarily end up with higher employment earnings than men when they enter the job market. 

In 2005, young women aged 25 to 29 with full-year, full-time work were earning 85 cents for 

each dollar earned by their male counterparts (Table 11). 

Women spend more time on care of children in the household than 

men 

One major type of activity performed in the home is the care of children.29 When respondents 

were asked to report the number of hours spent on unpaid child care in the household,30 women 

generally reported a higher number of hours per week than men. In 2010, women spent an 

average of 50.1 hours per week on child care, more than double the average time (24.4 hours) 

spent by men (Table 6).  

Women who were the sole wage earner in a couple, spent more time on child care—50.8 hours 

per week. A similar amount of time (49.8 hours per week) was spent on child care by women 

who were part of a dual-earner couple and worked full-time. If they worked part-time, women 

who were part of a dual-earner couple spent an average of 59.4 hours per week on unpaid child 

care. 

http://www.statcan.gc.ca/pub/89-503-x/2010001/article/11546-eng.htm#n29
http://www.statcan.gc.ca/pub/89-503-x/2010001/article/11546-eng.htm#n30
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Women who were part of a couple where the other partner was the sole wage earner spent the 

most time caring for household children—an average of 81.3 hours per week. 

Fewer children and older mothers 

The total fertility rate—that is, the average number of children a woman would bear during her 

reproductive lifetime if she experienced the age-specific fertility rates of a given calendar year—

was 1.68 in 2008. This indicator allows for annual comparisons over time as it is not affected by 

changes in population size or age structure. 

The total fertility rate in Canada has changed during the past century. From 3.36 children per 

woman in 1926, it declined during the years of the Great Depression and the Second World War 

to fewer than three children per woman. The following period of prosperity and optimism 

contributed to the baby boom phenomenon, that is, the relatively high fertility rate during the 

years 1946 to 1965, which peaked in 1959 at almost four children per woman. Fertility rates 

subsequently declined, and since 1972 the total fertility rate has remained below the replacement 

level of 2.1—the level needed in order to replace the population in the absence of migration. In 

the latter part of the 2000s, fertility rates have edged up slightly.  

Women are having fewer children overall and they are having them at older ages. In 2008, the 

average age of women at childbirth was 29.8 years; for first-time mothers, it was 28.1 years. 

The shift to childbearing at older ages that began more than forty years ago—the average age of 

first birth was 23.5 years in the mid 1960s—has continued into the late 2000s. 

There is an increasing compression of childbearing as more women have their first child at older 

ages and then complete their childbearing in a relatively shorter period of time than in the past. 

Among the reasons which account for the delay in childbearing are the pursuit of higher levels of 

education, labour force participation, and delayed union formation. Half (50%) of all births in 

2008 were to women aged 30 and over, more than double the percentage in 1981 (24%). In 

2008, 4.1% of births occurred among young women aged 15 to 19, down from about 8% in the 

early 1980s.10 

Women in same-sex couples a growing minority 

The majority of women living in couples are in opposite-sex couples.  

Women living in a same-sex union represented 0.6% of all women in couples in Canada in 2006 

(or 41,200), while the 49,500 men living in a same-sex union accounted for 0.7% of all men in 

couples. In 2006, 16% of women in same-sex couples had children aged 24 and under present in 

the home, a smaller share than for women in opposite-sex unions (49%) but a much higher 

percentage than for men in same-sex couples (2.9%). 

 

http://www.statcan.gc.ca/pub/89-503-x/2010001/article/11542/c-g/c-g001-eng.htm 

  

http://www.statcan.gc.ca/pub/89-503-x/2010001/article/11546-eng.htm#n10
http://www.statcan.gc.ca/pub/89-503-x/2010001/article/11542/c-g/c-g001-eng.htm
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PRIMARY SOURCE DOCUMENTS 

PSD 1.1 “Tribute to Modern Women- A Perfect Busy Day.” YouTube video, 2:24. Posted by “Vanaia,” June 29, 

2014. https://www.youtube.com/watch?v=FhQpN07cJeY 

PSD 1.2 “2012/06/25, Stay At Home Dads- Global Toronto” YouTube video, 3:02. Posted by “Canadian Family,” 

January 29, 2013.  https://www.youtube.com/watch?v=hIPhH1Jp9V8 

 

IMAGES: 

WOMEN IN WARTIME: 

PSD1.3: Canadian War Museum, Handout Images. "Photos: Canadian Propaganda Posters from the First World 

War." World War I. January 1, 2014. Accessed December 4, 2014. http://ww1.canada.com/home-front/images-

canadian-propaganda-posters-from-the-first-world-war. 

 

Recruitment poster seeking women for Great Britain’s Voluntary Aid Detachment (VAD). While VADs lacked the formal 

medical training of nurses, they provided medical assistance to countless patients during the war. By the end of 1917, 

more than 1,800 Canadian women had become VADs, and at least 500 were sent overseas. This image shows women 

actively sought after for a number of jobs- even though they are still mostly traditional roles for women (other than 

motor-drivers) 

https://www.youtube.com/watch?v=hIPhH1Jp9V8
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SD 1.4: "I'm Making Bombs and Buying Bonds. Buy Victory Bonds." Canadian War Poster Collection. January 1, 

2005. Accessed December 9, 2014. 

http://digital.library.mcgill.ca/warposters/search/searchdetail.php?ID=13837&version=e. 

 

This image from WWII shows women actually employed in ammunition factories, directly contributing to the war 

effort by making weapons. It also shows women with economic power and autonomy as they are encouraged to 

buy victory bonds as well.  
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PSD1.5: Palmer, Alfred. "The More Women at Work, the Sooner We Win! 1943." World War II Posters. Prints and 

Photographs Division. LC-USZC4-5600. January 1, 1943. Accessed December 4, 2014. 

http://memory.loc.gov/ammem/awhhtml/awpnp6/d13.html. 

  

Here it is emphasized that by being employed and working outside the home women have a direct impact on how 

quickly the war is won. However it offers very little visual information about the war worker’s actual job. The 

poster focuses on the women’s attractive features and clearly shows her wedding ring.  However it does 

demonstrate the vital contribution women made and need for women to help win the war.  
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POST WAR 

PSD 1.6: "10 Most Sexist Print Ads from the 1950's." Business Pundit RSS. Accessed December 4, 2014. 

http://www.businesspundit.com/10-most-sexist-print-ads-from-the-1950s/?img=21450. 

 

Again this add highlights that women are responsible for cooking and domestic skills and that men certainly 

wouldn’t know how to cook- “That’s what wives are for”.  
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PSD 1.7: "10 Most Sexist Print Ads from the 1950's." Business Pundit RSS. Accessed December 4, 2014. 

http://www.businesspundit.com/10-most-sexist-print-ads-from-the-1950s/?img=21450. 

 

This ad presumes that of course women would only want a Christmas gift that pertains to housekeeping. 
Secondly it is very paternalistic in that it suggests that a woman could never buy such an item for herself, but 
would have to rely on her husband. And thirdly, it insinuates that women are so emotionally fragile that not 
getting such a gift would cause them to burst into tear. 
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PSD1.8: "10 Most Sexist Print Ads from the 1950's." Business Pundit RSS. Accessed December 4, 2014. 

http://www.businesspundit.com/10-most-sexist-print-ads-from-the-1950s/?img=21450. 

 

 

This add from the 1950’s shows that women were responsible for two main things: childbearing and housework. 

It also implies that her husband wouldn’t be able to help out if she couldn’t cook because she was sick. Instead 

there is a drug Mornidine, designed to combat morning sickness, and so women could continue to make 

breakfast for the family even while pregnant. 
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PSD 1.9: Parker, George. "Ad Agencies Have Outpaced The Audience That Matters Most." Business Insider. 

December 11, 2012. Accessed December 4, 2014. http://www.businessinsider.com/ad-agencies-have-outpaced-

the-audience-that-matters-most-2012-12. 

 

Again this ad shows male dependence on women for anything domestic (ie. grocery shopping) It also shows the 

limited taste the man has- canned soup. It also implies that it is important for women to be able to read their 

husband’s minds to make him happy.  
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PSD 1.10: "New Hampshire's Fathers' Day History." Cow Hampshire. June 16, 2013. Accessed December 4, 2014. 

http://www.cowhampshireblog.com/2013/06/16/new-hampshires-fathers-day-history/. 

 

 

This shows father in the role of business man- reading a newspaper. He is not portrayed with his family, but with 

his work. The gifts suggested for father or those that also pertain to work- shifts, ties etc.  
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PSD 1.11: "The Post-nuclear Age." The Economist. March 16, 2013. Accessed December 9, 2014. 

http://www.economist.com/news/britain/21573548-forget-traditional-family-there-are-now-three-distinct-

models-associated. 

 

The traditional family unit- mother engaged with the children and performing domestic tasks like cooking. Father 

is in his work suit and looking on from above.  
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PSD1.12: "Is Work-Life Balance Really a Woman's Issue?" The Political Carnival. April 18, 2012. Accessed 

December 4, 2014. http://thepoliticalcarnival.net/2012/04/18/is-work-life-balance-really-a-womans-issue-most-

business-people-want-to-keep-people-wanting-more-money-to-buy-more-things/. 

 

For the women that did work- typewriters specifically designed in colours for women (because they couldn’t use 

the normal typewriters?) Also it is interesting to note how polished and dainty these working women look in 

comparison to PSD 1.4 where the women was making bombs for the war effort.  
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MODERN WOMEN- BOTH WORKING AND DOMESTIC 

1.13: "Maca Grant - AS/A2 Media Studies." : Representation of Women in the Media. February 2, 2014. 

Accessed December 4, 2014. http://maca77.blogspot.ca/2014/02/representation-of-women-in-media.html. 

 

This ad from the television show Desperate Housewives highlights the glamourization of domestic 

life. The show portrays all the women as housewives which are traditional roles with traditional 

values - mainly dependent on their husbands for income for their lavish lifestyles. This ad would 

perhaps indicate that perhaps little has changed since the 1950’s where women are expected to be 

domestic while maintain an idealized beauty.  
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PSD 1.14: "Suits | Donna Paulsen." USA Network. January 1, 2014. Accessed December 9, 2014. 

http://www.usanetwork.com/suits/photos/donna-paulsen. 

 

This ad from the television show SUITS shows women in business but still sexualized and emphasis placed on 

beauty.  
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PSD 1.15: "Suits Wallpaper: Suits Wallpaper." Suits Wallpaper. January 1, 2014. Accessed December 9, 2014. 

http://www.fanpop.com/clubs/suits/images/36344323/title/suits-wallpaper-wallpaper. 

 

This image highlights the still dominant stereotypes of powerful businessmen in suits 
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PSD 1.16: "Success Themes Emerge for 2013." Working Women of Tampa Bay. April 9, 2013. Accessed December 

9, 2014. http://www.workingwomenoftampabay.com/blog. 

 

 

Women more readily portrayed in business.  
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PSD 1.17: "Homage to Mother-Work." New Clear Vision RSS. March 6, 2014. Accessed December 9, 2014. 

  

 

Shows the struggle of juggling children, cooking, groceries work and personal time.  
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PSD 1.18: "Balancing Career And Family Working Women S Dilemma." Lifestyle.sulekha.com. January 1, 2011. 

Accessed December 9, 2014. http://lifestyle.sulekha.com/balancing-career-and-family-working-women-s-

dilemma_97982_blog. 
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PSD 1.19: Splash News. "23 Best Celebrity Fathers." Parenting. January 1, 2014. Accessed December 9, 2014. 

http://www.parenting.com/gallery/best-celebrity-fathers?page=8. 

 

 

This image shows the increase of fathers in child care- and that it has become socially acceptable to do so- as 

celebrities are now often spotted out with their children in public.  
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PSD 1.20: Splash News. "23 Best Celebrity Fathers." Parenting. January 1, 2014. Accessed December 9, 2014. 

http://www.parenting.com/gallery/best-celebrity-fathers?page=8. 

 

This image portrays fathers taking a closer and more affection relationship with their children than was seen in 

the post-war years.  
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PSD 1.21: "Our Working Nation: How Working Women Are Reshaping America’s Families and Economy and What 

It Means for Policymakers." Centre for American Progress. March 8, 2010. Accessed December 4, 2014. 

https://www.americanprogress.org/issues/labor/report/2010/03/08/7383/our-working-nation/  . 

 

This image shows men more frequently helping out with domestic tasks.  
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PSD 1.22: "The Working Parent Dilemma." Playful Early Learners RSS. January 1, 2014. Accessed December 9, 

2014. http://playfulearlylearners.com/2011/10/05/the-working-parent-dilemma/. 

 

PSD 1.23: "Modern Family Wallpaper." Entertainment Wallpaper. November 6, 2010. Accessed December 4, 

2014. http://www.entertainmentwallpaper.com/tv/modern_family/. 

 

This image shows the prevalence of the changing family unit- as demonstrated in the television show Modern 

Family   

  

http://playfulearlylearners.com/2011/10/05/the-working-parent-dilemma/
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COURSE:  Canadian History Since World War I, Grade 10 Academic.  
 
 
SPECIFIC EXPECTATION(S): A2.3 - Apply the knowledge and skills developed in the study of 
Canadian history when analyzing current social economic, and/or political issues, in order to enhance their 
understanding of these events and their role as informed citizens.  
 

Ontario Ministry of Education. (2013). The Ontario curriculum grades 9 and 10: Canadian and World 

Studies [Geography, History, and Civics ]. Retrieved from 

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf 
 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  

Continuity and Change 

 

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED:  

Cause and Consequence 

Historical Significance 

 

LESSON # 6 (*NOTE: IDEALLY THIS LESSON WOULD TAKE THREE 75 MINUTE CLASSES) 

 

TITLE: Understanding Canada’s Military Involvement against ISIS by exploring Canada’s Military past.  

 

OVERVIEW:  Students will examine the ISIS situation and Canada’s decision to become militarily involved. 

Students will explore Canada’s combat and peacekeeping roles since WW1 and will examine the current state 

of Canadian Military and how it has responded to budget cuts over the years. This historical learning will give 

students a better understanding of the role Canada is currently able to play in international conflicts and 

students will engage in a debate over the future direction of Canada’s Military.  

 

MATERIALS: 

 

7. Primary Source Documents (PSD 1.1, PSD 1.2.) 
8. Instructions for teacher 
9. Black Line Masters (BLM 1.1, BLM 1.2, BLM 1.3, BLM 1.4, BLM 1.5, BLM 1.6) 

 

PLAN OF INSTRUCTION: 

Step 1: Warm up (10 minutes); (PSD 1.1) 
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1. What do you know about ISIS? (5 minute class discussion)  

2. Show video on ISIS https://www.youtube.com/watch?v=AQPlREDW-Ro (5 minutes):  

 

Step 2: Broadening Understanding of Current Situation (15 minutes); (BLM 1.1) 

Give students time to read the article independently, then read the article out loud as a class for repetition and for 

enhanced understanding.  

 

Step 3:  Discussion (15 minutes) 

Ask students the following questions: 

1. Is ISIS a real threat?  

2. Is this an important conflict globally or is it limited to this region? Why or why not? 

3. Should Western Nations get involved? Why or why not? (Students may add points that ISIS has directly 

threatened Western nations like Canada- if not the teacher can add this point)  

 

Step 4: Understanding Canada’s role in the conflict (15 minutes); (BLM 1.2, BLM 1.3) 

Have students read the article on Canada’s military contribution to the fight against ISIS (BLM 1.2), and then 
discuss in group the questions in BLM 1.3.  

Have students work independently to complete BLM 1.3 

 

Step 5: Independent Activity (25 minutes) 

Have students complete research on Canada’s other military involvements since World War 1, filling out the 

worksheet (BLM 1.4) 

 

DAY 2 

Step 6: Pair and Share (15 minutes) 

Give students 20 minutes to work collaboratively and to compare answers and fill in any missing, or incorrect 
research. 

 

https://www.youtube.com/watch?v=AQPlREDW-Ro
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Step 7: Discussion of Research (15 minutes) 

Provide time for an interactive time of taking up the answers. Guide students to recognize the difference between 
Canada’s peacekeeping missions and combat roles.  

At this point after independent, collaborative and class room discussion of answers students should have a 
thoroughly completed worksheet and a thorough understanding of Canada’s past military roles and involvement 
internationally.  

 

Step 8: Video and Instruction on Canada’s Military Cuts and how this impacts our international missions 
(20 minutes): (PSD 1.2) 

Have students watch the curio video “Canadian Military: Too Many Cut’s”   

http://curio.ca/en/canadian-military-too-many-cuts/s/2126/. 
 

Step 9: Independent Work and Debate Preparation: (30 minutes); (BLM 1.5, BLM 1.6) 

Students should work through BLM 1.5 and BLM 1.6, to gain better understanding of Canada’s Economic Cuts 
to the Military. Students will then use this information as well as other notes, worksheets and discussions from 
this lesson to prepare for one of three sides in the debate. These positions are:  

1. Canada should focus more resources on combat missions with ISIS 
2. Canada should not be involved in a combat mission with ISIS and should focus more resources on 

peacekeeping missions 
3. Canada should continue to decrease its spending and neither focus on ISIS or peacekeeping missions and 

should direct its efforts to domestic affairs (such as flood, emergency management etc. )  

Give students time to prepare for their debate, and remind them to research the other points of view so they will 
know how to respond to others points.  

 

DAY 3 

Step 10: Debate and Assessment (45 minutes) 

Class debate on the Canada’s involvement in ISIS and on where Canada’s military should be prioritized (ie. 
combat roles, peacekeeping roles, or domestic roles). This debate will be moderated by the teacher.  

After 30 minutes, have students change to a different debate sides and continue the debate for another 15 
minutes.  

 

Step 11: Debate Paper (20 minutes to work on and then to be handed in as a good copy at a later date) 

http://curio.ca/en/canadian-military-too-many-cuts/s/2126/
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Have Students write a page arguing one of the three debate sides. Using materials and learning from this lesson, 
students should thoroughly explain and defend their position using at least three arguments.  

 

ASSESSMENT: 

Worksheets completed in class would be an assessment (for) learning. The worksheet BLM 1.4 will be an 

assessment (as) learning because students have time to research themselves and time to collaborate with peers and 

as a class. The debate itself would be an example of assessment (for) learning and the teacher will be able to gauge 

how much content students are retaining and grasping. Finally the Debate Paper offers the opportunity for a 

summative assessment, should the teacher choose to assign this task and follow up with a rubric.  

 

APPENDICES:  

PRIMARY SOURCE DOCUMENTS 

PSM 1.1 

“Iraq Explained—ISIS, Syria and War” YouTube video, 4.35. Posted by “Kurzgesagt- In a Nutshell,” June 19, 2014. 

https://www.youtube.com/watch?v=AQPlREDW-Ro 

 

PSM 1.2 "Curio News in Review- CANADIAN MILITARY: TOO MANY CUTS?" Curio.ca. December 31, 2002. Accessed 

December 4, 2014. http://curio.ca/en/canadian-military-too-many-cuts/s/2126/. 

 

BLACK LINE MASTERS 

BLM 1.1: Graphics, GMI. "Explained: Everything You Need to Know about ISIS." Toronto Sun, October 23, 2014. 

Accessed December 4, 2014. http://www.torontosun.com/2014/10/23/explained-everything-you-need-to-know-

about-isis. 

  

https://www.youtube.com/watch?v=AQPlREDW-Ro
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Explained: Everything you need to know about ISIS 

QMI GRAPHICS 

FIRST POSTED: THURSDAY, OCTOBER 23, 2014 03:51 PM EDT | UPDATED: FRIDAY, OCTOBER 

24, 2014 08:37 AM EDT 

A member loyal to the Islamic State in Iraq and the Levant 

(ISIL, also known as ISIS) waves an ISIL flag in Raqqa on June 29, 2014. (REUTERS/Stringer) 

The new public enemy #1 

Abu Bakr al-Baghdadi, the leader of ISIS, is being described as the most powerful terrorist in the world. He wants an Islamic 
empire, and he’s ruthlessly leading from the frontlines to achieve his goals. 

What is ISIS? 

 The Islamic State of Iraq and the Levant (ISIS) (The last “S” of “ISIS” comes from the Arabic word “al-Sham”, referring to 
Levant. 

 An extremely violent Sunni jihadist group in Iraq; now the most powerful and effective extreme jihadi group in the world. 

 Want to redraw Middle East borders in order to create an Islamic state governed by an extremist interpretation of Islamic 
law. 

 Exact size is unclear, thought to include thousands of fighters. 

 Known for making surprise attacks, inflicting maximum casualties, then withdrawing without suffering heavy losses. 

 Were kicked out of al-Qaida in Feb. 2014 for being too violent. 

 

Abu Bakr al Baghdadi 

 Also known as Abu Dua 
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 Leader of ISIS since 2010 

 Has become the most powerful jihadi leader in the world. 

 Born Awwad Ibrahim al-Badri al-Samarri in 1971 in Samarra, a largely Sunni city north of Baghdad. 

 Has degrees in Islamic studies, including poetry, history and genealogy, from the Islamic University of Baghdad. 

 Was arrested in 2006 by U.S. forces during an armed rebellion in Iraq. 

 Rejoined al-Qaida affiliates in Iraq after his release in 2009. 

 Became leader of al-Qaida in Iraq (AQI) IN 2010. 

 Baghdadi's group has declared war on the Iraqi government, and imposed a harsh interpretation of Islamic law in every 
town it has overtaken. 

 The U.S. has put a $10-million bounty on his head. 

 

Islamist rules 

Imposed on residents of Mosul after being overtaken by ISIS. 

 No drugs, alcohol or cigarettes 

 No public gatherings 

 No guns (outside of ISIS) 

 Tribal leaders, sheikhs must not co-operate with the state 

 Warning to police, soldiers and other “kaffr” bodies: The choice is to repent or face the ultimate punishment 

 All shrines, graveyards and monuments will be destroyed. 

 All women must dress in concealing clothing. Females should only go outside “if necessary.” 
Money 

ISIS seized about $450 million during a bank heist in Mosul, making them the world’s richest terrorist group. 

Also fund themselves by running extortion rackets on commercial activities in towns they control in Iraq and Syria. Penalties 
including murder, abduction and the destruction of homes if people fall behind. 

Arms 

Iraqi bases seized by ISIS earlier this year provided the group with more heavy weapons, such as helicopters, humvees, cargo 
planes, heavy machine guns, along with body armor and uniforms. 
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BLM 1.2: Sagan, Aleksandra, and Kady O'Malley. "ISIS Mission: MPs Approve Canada's Air Combat Role." CBC 

NEWS, October 7, 2014. Accessed December 4, 2014. http://www.cbc.ca/news/politics/isis-mission-mps-

approve-canada-s-air-combat-role-1.2790189. 

ISIS mission: MPs approve Canada's air combat role 

157 vote in favour of motion in House of Commons, 134 against 

By Aleksandra Sagan, Kady O'Malley, CBC News Posted: Oct 07, 2014 11:53 AM ET Last Updated: Oct 08, 2014 10:57 AM ET 

A divided House of Commons voted Tuesday in favour of sending Canadian aircraft and personnel to join coalition airstrikes in 

Iraq against Islamic State of Iraq and Syria (ISIS) targets. 

"We do not take this step lightly. The threat posed by [ISIS] is real," said Prime Minister Stephen Harper in a statement released 

shortly after the motion passed 157-134. 

"If left unchecked, this terrorist organization will grow and grow quickly. They have already voiced their local and international 

terrorist intentions and identified Canada as a potential target." 

Six CF-18 fighter-bombers, two CP-140 surveillance planes, one aerial tanker aircraft and 600 personnel have been tapped to 

join coalition airstrikes in Iraq for up to six months, pursuant to the motion before the Commons. 

Harper stressed Canadian troops would not be involved in ground combat against ISIS, also known as ISIL. 

"I think this is absolutely the right thing to do, and the right time to do it," Justice Minister Peter MacKay told reporters on his way 

out of the vote in Ottawa, saying the government has "great confidence" in the ability of men and women in uniform. 

 

Canadian CF-18s, like the one pictured, will take part in airstrikes in the Middle East after MPs voted last Tuesday to launch a 

combat mission to help fight ISIS. Prime Minister Stephen Harper Harper stressed Canadian troops would not be involved in 

ground combat. (Sean Kilpatrick/The Canadian Press) 

That motion was defeated by a vote of 157 to 134, with all but two opposition MPs voting in favour, and the Conservatives 

voting against. 

http://www.cbc.ca/news/cbc-news-online-news-staff-list-1.1294364
http://www.cbc.ca/news/politics/isis-text-of-government-s-motion-on-canada-s-mission-1.2786745
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Green Party MP Bruce Hyer and Brent Rathgeber, an Independent who used to sit with the Conservatives, voted with the 

government on both the NDP amendment and the main motion. 

"In response to the Conservatives' ill-defined combat mission, New Democrats laid out a strong alternative action plan that 

would significantly increase Canada's humanitarian response to this crisis,"Mulcair said. 

"The Conservatives voted against smart and responsible measures that would save lives in Iraq right now." 

Moments after the vote, Liberal Leader Justin Trudeau took to Twitter to reaffirm that his party "disagrees with [the government] 

on how Canada can best help confront threat of ISIL." 

"Tonight we voted against motion to send our Forces to war," he noted. 

"The members of the Canadian Armed Forces who will now go into harm’s way have our full and unwavering support." 

"Now the six months begin," tweeted Liberal foreign affairs critic Marc Garneau.  
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BLM 1.3: "Curio News in Review- CANADA AND THE FIGHT AGAINST ISIS: Guide” curio.ca. October 1, 2014. 

Accessed December 4, 2014. http://curio.ca/en/isis/s/4677/ 

 

CANADA AND THE FIGHT AGAINST ISIS   

 

Many experts, including former high-ranking military officers Lewis MacKenzie and Romeo Dallaire, 

believe that Canada’s decision to join a U.S.-led coalition to launch air strikes against ISIS will not be 

enough to defeat the terrorist organization. 

 

Here’s what they say: 

1. Canada is sending six CF-18 jets and four other support and surveillance planes on a six-month 

mission to fight ISIS — not enough planes or a long enough commitment, the experts say. This is a 

fraction of what the U.S. plans to employ against ISIS. 

2. Canada has ruled out using ground troops against ISIS (as has the U.S. and other nations). The 

experts believe that ISIS can weather the bombardments and reorganize after the planes fly home. 

3. Prime Minister Stephen Harper says that Canada hopes to “significantly degrade the capabilities of 

ISIL.” This stands in contrast to U.S. President Barrack Obama’s hope to “ultimately destroy” the 

terrorist group. 

 

Combine these three points and you can see that Canada views ISIS as a serious enough threat to launch 

air strikes but perhaps not serious enough to do everything in its power to destroy the group. It appears 

possible that the goal of Prime Minister Harper’s government is, at best, to diminish the strength of ISIS 

and, at worst, to confine ISIS to the areas of northern Syria and Iraq it already controls. 

To consider 

1. Do you think Canada should do more to combat ISIS? 

 

2. Have you read or heard any arguments against Canada becoming involved in the conflict, even in a minor 

role? Did you agree with any part of those arguments, and if so, why? 
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BLM 1.4: CANADAS MILITARY INVOLVEMENT SINCE WWI 

Conflict 
Name 

When Where Was Canada’s 
role military or 
Peacekeeping) 

Results/Achievements (ie. were the Canadians 
successful in their mission? Did they make a 
memorable contribution?) 

WW1     
 
 
 
 
 
 

WW2     
 
 
 
 
 

 1950-1953    
 
 
 
 
 

Suez Crisis     
 
 
 
 
 

Cyprus     
 
 
 
 
 

Afghanistan     
 
 
 
 

ISIS     
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BLM 1.5: "Curio News in Review- CANADIAN MILITARY: TOO MANY CUTS?" Curio.ca. December 31, 2002. 

Accessed December 4, 2014. http://curio.ca/en/canadian-military-too-many-cuts/s/2126/. 

CURIO NEWS IN REVIEW- MILITARY TOO MANY CUTS VIDEO

THE CANADIAN MILITARY: TOO MANY CUTS? 

The State of the Forces 

Here are some of the basic statistics about 

Canada’s armed forces, and some comparisons 

with those of other nations. 

• Current Canadian Forces budget: $11.5-billion 

• United States military budget: $500- billion 

• New federal money committed to the military 

over the next six years: $5.1- billion 

• Decline in funding in real dollars since 1993: 

25 per cent 

• Percentage of the Gross Domestic Product 

(GDP) Canada spends on defence: 1.2 per cent 

• Percentage of the GDP Canada spent on 

defence before 1991: 2 per cent 

• Average GDP spent by other members of the 

North Atlantic Treaty Organization: 2.2 per cent 

• Members of NATO who spend a lower 

percentage of their GDP on defence than does 

Canada: Iceland and Luxembourg (neither has a 

military) 

• Percentage of GDP spent by the United States 

on defence: 3.5 per cent 

• Amount Canada spends per capita on 

defence: $265 

• Amount spent per capita on average on 

defence by NATO members: $589 

• Canada’s rank among all nations on per capita 

spending for defence: 50th 

• Number of Western nations that spend less 

per capita than Canada on defence: 1 (Portugal) 

• Rank in size of the Department of National 

Defence among all of Canada’s employers: 3rd 

• Approximate number of Regular Force 

members of the Canadian military: 60 000 

• Approximate number of Primary Reserve 

Force members: 20 000 

• Approximate number of public servants 

employed by the Department of National 

Defence: 20 000 

• Average cost per year for a member of the 

forces (for payroll, clothing and some 

allowances, but NOT including the costs of 

recruitment, training or equipment): $83 000 

• Amount of money taken from the forces’ 

equipment budget over the last three years to 

pay for improved salary and housing conditions 

for members of the military: $1.5-billion 

• Percentage of the military’s budget spent on 

maintaining, managing, and repairing 

equipment: 20 per cent 

• Number of operational aircraft owned by the 

military in 1993: 700:  

Number in 2002: Slightly more than 300 

• Number and location of Canadian troops 

currently deployed overseas: 

1400 on naval task force combat patrol in the 

Arabian Sea; 1700 with NATO in the Balkans; 

about 300 on peacekeeping missions with the 

United Nations in the Middle East and 

elsewhere 

• Number of peacekeeping operations since 

1948 to which Canada has contributed 

personnel: over 60 
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• Number of peacekeeping operations to 

which Canada is currently contributing 

personnel: 14 

• Canada’s rank in the group of nations 

currently supporting international peacekeeping 

efforts: 34th 

 

Discussion 

1. Based on the statistical material given in this section, how would you describe the current state of 

funding for the Canadian military? 

Why? 

 

 

 

 

 

2. From this information, can you draw any conclusions about the current priorities of the Department 

of National Defence? What appear to be the priorities of the government of Canada? 

 

 

 

 

 

3. Are there valid military reasons why Canada might choose to spend less of its GDP on defence than 

the other members of NATO (all of whom, except for the United States, are in Europe)? 

 

 

 

 

4. An editorial in The Calgary Sun recently stated: “Ottawa is basically making American and European 

taxpayers foot part of the bill for our own defence.” Do you feel this is a fair criticism? If this is true, why 

would it be a bad—or a good—thing? 
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BLM 1.6: "Curio News in Review- CANADIAN MILITARY: TOO MANY CUTS?" Curio.ca. December 31, 

2002. Accessed December 4, 2014. http://curio.ca/en/canadian-military-too-many-cuts/s/2126/. 

PREPARATION FOR FINAL DEBATE 

THE CANADIAN MILITARY: TOO MANY CUTS? 

The Expense of Canadian Defence For many 

members of Canada’s armed forces, it was both 

an embarrassment and a disappointment. The 

Canadian government, which had pleaded with 

the United States to include our forces as part 

of the coalition deployment in Afghanistan, was 

unable to replace those soldiers when it came 

time for the first units to return home from 

their rotation. The soldiers were keen to go, the 

U.S. was keen to have them, but other 

responsibilities—specifically, our commitment 

to the NATO Stabilization Force in Bosnia-

Herzegovina, meant that we could not provide 

any more troops for the war against terrorism. 

The Canadian military is unable to meet all of 

the requests to which it would like to respond 

and to which the government would like it to be 

able to respond. In light of the events of 

September 11 this failure has intensified the 

debate on the current state of the Canadian 

military. It has drawn attention to the dramatic 

effects of the funding cuts resulting from the 

1994 White Paper on defence policy, both on 

equipment and personnel. 

What We Expect from Our Military 

Despite the funding and personnel cutbacks of 

the last decade, Canadian expectations of the 

military have remained high. Canadian forces 

have been expected to be effective in three 

main areas: 

1. Domestically: protecting Canada from 

military threats; helping with disasters, civil 

emergencies, and survival services; assisting 

other government departments, such as 

fisheries and customs; and respondingto 

terrorist activities 

2. In North America: co-operating with the 

United States (especially as a member of 

NORAD, the North American Aerospace Defense 

Command) to guard continental bordersand 

provide Arctic security 

3. Internationally: participating in the 

multilateral operations of the United Nations, 

NATO (the North Atlantic Treaty Organization), 

and other international coalitions; and 

supporting humanitarian relief operations 

Canada’s forces have been active in all these 

areas, but increasing demands have begun to 

take their toll. The Afghan campaign was the 

breaking point that finally drew public attention 

to the real extent of the problem. 

Increased Funding? 

A popular response to the perception of the 

military’s being overextended, both from 

politicians and members of the public, has been 

the suggestion that dramatic increases in 

funding are an immediate requirement to 

ensure the military’s survival. Both the House of 

Commons and the Senate have received reports 

from committees recommending substantial 

increases in the budget for the Department of 

National Defence. A Senate Committee, under 

the leadership of Colin Kenny, has 

recommended an immediate increase in 

spending by about $2.5-billion per year. The aim 

is to raise the number of troops by 20 000 

regular soldiers as soon as possible. 

Definition: In Canadian politics a White Paper is 

an official report summarizing the results of an 

investigation of an issue and usually suggesting 

what the government intends to 
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