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COURSE: Canadian History, Grade 10 Academic (CHC2D)

SPECIFIC EXPECTATION(S):

B2.3: Communities, Conflict, and Cooperation
- Describe some major instances of social and/or political conflict in Canada during this period with specific

relation to labour unrest and the Winnipeg General Strike

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Evidence

LESSON #: 1

TITLE: Thinking Out Loud – What do the sources tell us?

OVERVIEW:

This utilizes primary (and minimal secondary) sources of evidence to apply our knowledge and understanding of the
events of the Winnipeg General Strike. Students will analyze and evaluate pictures, movie clips, newspaper articles and
the process of solving puzzles will all be integrated into the historical thinking processes of using evidence to foster
engaged learning. Students will in essence teach themselves and learn through the real-life process of sifting through
information, using historical thinking skills and prior knowledge.

LESSON GOAL:
1. Proper assessment of primary and secondary documents for research purposes
2. How to ask relevant questions to analyze sources and documents

MATERIALS:

1. Primary Source Documents
o PSD 1.1: Silent Video Clip of the Winnipeg Labour Troublei

o PSD 1.2: Mix of Mounties and Military on the Streetii

o PSD 1.3: Strikebreakers Committee of 1, 000 take over the Fire Departmentiii

o PSD 1.4: Special Forces Riding Horseback Surrounded by Angry Crowdiv

o PSD 1.5: 1919 Strike crowd Gathers at Victoria Parkv

o PSD 1.6: Strikers use Banners to show their Discontent with the state of Labour Conditionsvi

o PSD 1.7: Streetcar Overturned by angry Strikersvii

o PSD 1.8: The New York Times newspaper article on the Winnipeg General Strike on-goingsviii

o PSD 1.9: The Morning Bulletin Newspaper Article on the Labour Union’s Vote to Strikeix

o PSD 1.10: The New York Times Newspaper Article Detailing the events of Bloody Saturdayx

o PSD 1.11: Strike Committee Permission Signxi

o PSD 1.12: Poster Call to Farm Labourers to join the Strikexii

o PSD 1.13: One Big Union (also known as the giant fist) Political Posterxiii

o PSD 1.14: Industrial Workers of the World Song Bookxiv

2. Instructions for teacher
o Print out sufficient copies of all primary source documents and black line masters
o Load video before class and ensure access to computer, tv or projector to play it on

3. Black Line Masters
o BLM 1.1: Puzzle Sitesxvxvi

o BLM 1.2: Evaluating Historical Sourcesxvii

o BLM 1.3: Strengths and Weaknesses of Various Sourcesxviii

o BLM 1.4: Evaluating Conflicting Evidencexix
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PLAN OF INSTRUCTION:

Step 1: Warm up Time: 10 minutes

Have tables set up so that students will be seated in groups when they arrive. Using the BLM 1.1, place a variety of
riddles, jig-saw puzzles, Sudokus, etc. in the middle of the tables and as students arrive instruct them to chose whichever
they would like and complete a couple until you give the signal that this activity is finished.
- Discuss as a class how easy/difficult the task(s) were to complete – leads into a discussion of the skills that were

used to solve the puzzles. Notion of historians as detectives to solve disparities, gaps in knowledge and evidence,
etc. via the use of primary evidence, background knowledge, and other resources to uncover answers

Step 2: Discussion Time: 20 minutes

Discuss important questions when analyzing primary evidence and/or secondary evidence:
- Hand out “Evaluating Historical Sources” sheet (BLM 1.2) and go over it as a class – this sheet will provide

students with specific questions to ask, and processes required in analyzing source reliability
o Sourcing: who made this source? Where did it come from? When was it made?
o Contextualizing: imagine the setting surrounding this source – how was the world that made this source

different than our own? Why was it made?
o Corroborating: what do other sources say about the information in this document? Do they agree with

what is said? What discrepancies, if any, are there?
o Close Reading: what does the document say? Is it biased? What is the tone? What does it tell us about the

historical era in general?
o Further: what questions does this source leave unanswered?

- Provide students with “Strengths & Weaknesses” chart (BLM 1.3) and go over it as a class. This is to ensure that
students have the proper resources in judging evidence and resources

Step 3: Modeling Time: 12 minutes

As a class play a silent clip (PSD 1.1) that depicts various short images of different scenes throughout the Winnipeg
General Strike.
- Play the film through once
- While playing the clip through a second time, pause it every so often to ask the questions provided below (and

others) to encourage class thinking/discussion
- The objective of this activity is to get students thinking about the various skills needed in evaluating sources and

drawing information from any type of evidence
- As a class, discuss what information was gained; what we can infer from the film, what we know about the film

itself, and it’s strengths/weaknesses as a reliable source of information regarding the Winnipeg General Strike
o What do we think is happening?
o Who created the film? For what audience? For what purpose?
o What affect does its silence have on its validity and usefulness as a source?
o Does everyone agree/have the same perspectives on each aspect?

Step 4: Guided Practice Time: 20 minutes

Decoding an Image Puzzle Activityxx

- The object of this activity is to get students to practice close observation, to make inferences, and generate further
questions. You reveal the puzzle pieces of an image (PSD1.2) one by one, asking students to make inferences, ask
questions and make predictions about the missing element(s) as you go. This exercise also illustrates the need for
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context to interpret sources.
1. Show the first puzzle piece: have students list details they observe in this piece of the puzzle and predict

what the rest will be. You could have the students draw the rest of the image
 Describe the arrangement of the people/items in the picture
 What actions are shown?
 What can you infer about the relationships between people, between people and things, between

settings? What details enable you to make these inferences?
 Based on your observations, where do you think this image/scene took place?

2. Show the second piece: have students check their predictions, list details from the second piece, and draw
or describe what they think will be the third element
 Describe the arrangement of the people/items in the picture
 What actions are shown?
 What can you infer about the relationships between people, between people and things, between

settings? What details enable you to make these inferences?
 Based on your observations, where do you think this image/scene took place?

3. Show the complete image: students will check their predictions. Continue with the following questioning
procedure
 Describe the arrangement of the people/items in the picture
 What actions are shown?
 What can you infer about the relationships between people, between people and things, between

settings? What details enable you to make these inferences?
 Based on your observations, where do you think this image/scene took place?
 Make an inference as to what you think took place after the moment shown in the picture

- Further Questioning:
o How did your thinking change as you studied this source?
o What changed when you read/heard the description?
o What did this source not tell us?
o What are its limitations into the past?
o How might the context help us understand what life was like for the people in the photograph?
o What impression about this [event in time] might you be left with if your only piece of evidence about the

Winnipeg General Strike was this?
o What decisions has the photographer made in creating this image?
o How does this image make you feel?
o Why are good questions important?
o What do we need to do next to find the answer to our questions?
o What does this activity suggest about how historians use evidence to learn about the past?

Step 5: Independent Activity Time: 25 minutes

Hand out “Evaluating Conflicting Evidences” sheet (BLM 1.4), as a resource for students to use during the interpretation
of primary sources in the following activity.

Keeping students in their table groups, give each table distribute 1-3 primary sources to each table for analysis
- Have students reflect back to the Evaluating Historical Sources sheet (BLM 1.2) that was distributed in Step 2

while they review each of the primary sources provided (PSD 1.3, PSD 1.4, PSD 1.5, PSD 1.6, PSD 1.7, PSD 1.8,
PSD 1.9, PSD 1.10, PSD 1.11, PSD 1.12, PSD 1.13, PSD 1.14)

- Have students fill out the associated chart sections as they discover and evaluate sources, abstracting information,
asking questions about the sources, etc.



6

Step 6: Sharing/Discussing/Teaching Time: 15 minutes

Piecing the Winnipeg General Strike Together
- Place 5 pieces of chart paper around the room with the following titles & multiple markers on the students’ desks

o Causes
o Organizations/sides/those involved
o Location
o Outcomes
o Anything else you would like to include

- Have students choose one primary source that they studied, and stick it on the chart paper with the heading that
they think it best represents/aligns with

- Compare and discuss this information as a class
o Can you tease out a general theme under each title? Do any sources not fit with the rest?
o Did everyone come to the same conclusion by analyzing different sources? Did everyone have a full idea

of the occurrences?

ASSESSMENT:

Students will be assessed based on observation and class participation during this lesson. Discussions and activities will
provide ample time for students to showcase their knowledge and understanding, while leaving time for questions to gain
clarification. This lesson will focus on assessment FOR as it will be the first lesson encompassing notions of the Winnipeg
General Strike, and assessment AS via the use of informal discussions and activities.
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COURSE: Canadian History, Grade 10 Academic (CHC2D)

SPECIFIC EXPECTATION(S):

B2.3: Communities, Conflict, and Cooperation
- Describe some major instances of social and/or political conflict in Canada during this period with specific

relation to labour unrest and the Winnipeg General Strike

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence/Continuity
and Change

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence, Historical Significance

LESSON #: 2

TITLE: Solidarity is Strength: Cause & Consequences of the Winnipeg General Strike

OVERVIEW:

Students begin their investigation into the factors and atmosphere of 1919 leading up to the General Strike in
Winnipeg looking at a variety of primary sources. The lesson will progress and lead the students to compare and
analyze the consequences of the strike.

LEARNING GOAL:

This lesson will focus on the various factors that lead to the outbreak of the strike in 1919; along with the
consequences of the strike. Students will develop an understanding of the atmosphere in Canada and
specifically in Winnipeg that lead to the strike; and the resulting atmosphere six weeks later.

MATERIALS:

4. Primary Source Documents
o PSD 2.1, Hugh Amos Robson Commission Report 1919xxi

o PSD 2.2, One Big Unionxxii,
o PSD 2.3, Political Cartoonxxiii

o PSD 2.4, Case of red Leadersxxiv

o PSD 2.5, Swearing in of Specials5xxv

o PSD 2.6, The Mounted Police charging down Main Street during the Winnipeg Strike June 21,
1919xxvi

5. Instructions for Teacher:
o The lesson is split in two parts, A and B. Part A explores the causes of the strike; Part B looks at

the immediate consequence of the strike (long term consequences will be explored in continuity
and change, lesson four). Prior to the lesson, have the BLM videos (BLM 2.4) loaded and ready

6. Black Line Masters
o BLM 2.1 The Winnipeg General Strike: Violence Erupts and a City Comes to a Standstill as

Thousands Demand Rights for Workersxxvii
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o BLM 2.2, Transcribed version of Robson Commission
o BLM 2.3, Jigsaw Worksheet
o BLM 2.4, Canada: A People’s History; Episode 12 Ordealxxviii

o BLM 2.5, 1919: Remembering the Winnipeg General Strike xxix

o BLM 2.6, CBC Worksheet
o BLM 2.7, Narrative Worksheet
o BLM 2.8, Summative Assignment
o BLM 2.9 Rubric

PLAN OF INSTRUCTION:

Part A: Causes of the Winnipeg General Strike

Step 1: Warm up Time: 10 minutes

Introduction to the General Strike:
Stage an argument to set the mood for the lesson of Cause and Consequence for the Winnipeg General Strike.

Have the Principle/Vice Principal “Drop in” on your class during the introduction/start of class. Have a dialogue
with the person of authority about how the conditions that you are working are unfair and that you, as a teacher
and the rest of the teachers are unhappy with not being listened to, being told what must be done, working long
days and not being paid enough. (Make sure to include the reasons that were behind the General strike)

The students having no prior knowledge to this being set up will be surprised that an argument such as this
would happen in a classroom environment in front of them. Use this as an introduction to the atmosphere and
attitudes of the workers and to give the class a boost of energy leading into the second lesson for the Winnipeg
General Strike.

This warm-up activity will generate opportunity to discuss why the argument started? Was your position
justified within the argument? Who would the students support and why? Have the students discuss what
reasons were given as why you were discontent with the working environment as a teacher.

With these reasons stated and discussed with the class, this will provide a gateway to introduce the General
Strike to the class.

PART A: Causes

Step 2 Discussion Background Knowledge Time: 25 minutes

As a class discuss the atmosphere that was prevalent in Canada, looking at Winnipeg as a case study. Using the
reading from CBC (BLM 2.1) to outline what the people of Winnipeg were facing, give a brief summary to the
class. This should be done in an informal lecture style at the front of the class. Moving to engage the students in
the lecture, use the quote from a First World Veteran outlines the discontent of the people;

In Germany, I fed on grass and rats. I would prefer going back to eating grass
than give up the freedom for which I fought so hard and suffered so much," a war
veteran wrote in the striking workers newspaper.
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Leading the discussion, ask the class questions to spur discussion between students and yourself. Suggestions
for questions to start the conversations;

- How does this quote make you feel?
- What is the person’s attitude towards the society he arrived home to?
- Would you want to live in such a society?

Step 3 Modelling Time: 20 Minutes

Using PSD 2.1 (or the transcribed version BLM 2.2), as a class read the first two paragraphs of the Robson
commission exert. Several methods of reading aloud could be used to engage the entire class in the reading. A
suggested type is Interruption Reading. This works by one person starting to read, and anyone is allowed to
interrupt, and continue to read. This will create a fun reading environment for the students who may not enjoy
reading out loud, or following along to readings.

The first two paragraphs introduce who the speaker was and the main points behind the strike in his
opinion. As a class discuss why the reasons that are listed (low wages, poor conditions, long hours,
unemployment, etc) would lead to discontent and strike.

Some questions to ask to class during this discussion and to link the informal lecture information to the
reading. While asking the students to answer, you can have the next student repeat, add on or agree with
previous answers that were given to have more classroom engagement:

Basic Ideas
- What were the reasons that Mr. Winning listed?
- What is profiteering?
- Did workers enjoy their amount of time they worked?

Further thinking questions
- Why was the unemployment high?
- What had just changed the employment landscape? (Soldiers returning, wartime production

shutting down)
o Extension is to ask about large immigrant population

- Do you think the power relation between employer and employee changed from pre-war
conditions? (Social inequalities)

Step 4 Group Work Guided Practice Time: 25 minutes

Building from the discussion activities, this jigsaw activity will allow further investigation into the causes of
strike. Using PSD 2.1 or BLM 2.2, divide the remaining paragraphs of the Robson Commission into five
sections, paragraph 3, 4&5, 6, 7, 8. Divide the class up into 5 groups, 1-5. Assign each group to a paragraph.
The activity is to read and summarize their paragraph within their group, then to switch group members to form
new groups and share with the new members. Use the jigsaw worksheet (BLM 2.3) so the students will have all
the information written down by the end of the activity.

Step 5 Individual Work Time: 15 minutes

Video Clip: Canada: a People’s History, Episode 12 Ordeal by Fire – 1915-1929 (1:15.24 – 1:20.40 minutes
BLM 2.4)
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Students will be answering questions related to the video clip. To allow for students to be engaged, have the
students in pairs to talk about their answers together. The questions which are below are to be copied down
from the blackboard/smartboard. *Suggestion: having the students copy the questions out will engage their
thoughts while copying.

Questions:
- Where was the ‘General Strike’ idea adopted from? Why did this worry the Canadian government?
- Were the strike leaders revolutionaries or reformists?

o What does it mean to be a revolutionist?
o What does it mean to be a reformist?

- What is the difference? What were the protesters after?

Step 6 Assessment:

The lesson may take more than a single period. In the first period to gauge the understanding of the basic knowledge of
the students, have multiple questions prepared to be answered and handed in as an Exit Card. Examples are provided
below. Ask students to answer and/or repeat and add to previous answers to have all students engaged in the conversation.
- Was the Winnipeg General Strike a socialist movement within Canada? Why or Why not?
- Name a contributing factor to the outbreak of the strike?
- Was what the factor that was previously stated and what is a second/third factor?
- Is there another factor that contributed to the outbreak that anyone would like to add before we leave today?

Part B: Immediate Consequences of the Winnipeg General Strike

Step 1 Introduction: Review from Part A Time: 10 Minutes

As a class, review the key points from Part A of the lecture;
- What were the factors behind the General Strike that happened in Winnipeg in 1919?

*For answers, accept only answer ONE factor from each student. As you move around the
room for answers, have students repeat previous factors, ask if they agree with previous
answers, if they are sure that their response was correct. This method of review will have the
class engaged in the discussion and focused on their lecture from previous classes.

- Were the reasons behind the strike justified?

Step 2 &3 Discussion: Guided/Modeling Time: 35 minutes

Students will examine the immediate consequences that took effect during the Winnipeg General Strike.
Listening to the CBC audio clip (BLM 2.5), have the students paired off to discuss the significance of the
actions of the Federal Government in Canada during the strike. Using the audio clip, PSD 2.2, 2.3, 2.4 and BLM
2.6 for this activity, have the students answer the questions in their groups. While the students are working,
move through the class to discuss the answers and the group’s opinions. When the students have had time to
answer and discuss within their groups, have the students discuss as a class.
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Step 5 Individual Work Time: 30 minutes

Students in their will be given two documents (PSD 2.5 & 2.6). As a group, they will have to come up with a
narrative which surrounds the documents. Students will complete BLM 2.7. When the students have completed
the worksheet and have had time to discuss within the group, watch video clip BLM 2.4, Canada’s a Peoples
History: Episode 12; Ordeal by Fire (1:20.00- 1:26.40)
- What were the consequences of the government’s decision on how to employ police forces?
- What was the end results from the police intervention?
- Was police intervention necessary?
- Did your narrative fit with the history?

ASSESSMENT:

Students will complete individual research on the eight strike leaders who were arrested. From this research,
students will compose a letter from a perspective of A) Worker, advocating for the release of the leaders. B)
Government official or Business Owner, advocating for jail or deportation of the leader. For assignment outline,
see BLM 2.8 with accompanying grading rubric, BLM 2.9.
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COURSE: Canadian History, Grade 10 Academic (CHC2D)

SPECIFIC EXPECTATION(S):

B2.3: Communities, Conflict, and Cooperation
- Describe some major instances of social and/or political conflict in Canada during this period with specific

relation to labour unrest and the Winnipeg General Strike

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Cause and Consequence/Continuity and changed

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence, Historical Significance

LESSON #: 3

TITLE: Strikes Through the Decades

OVERVIEW:

Students will examine the continuity and change in the decades after the Winnipeg General Strike, and re-examine the
strike looking through lenses using the Canadian Charter of Rights and Freedoms.

LEARNING GOAL: Through the analysis of strikes during different time periods, students will learn to evaluate
process of change and continuity in relation to the Winnipeg General Store

MATERIALS:

7. Primary Source Documents
o PSD 3.1 Council Meetingxxx

o PSD 3.2 Rallyxxxi

o PSD 3.3 Marching down the streetxxxii

o PSD 3.4 Picket Linexxxiii

o PSD 3.5 Pinsxxxiv

o PSD 3.6 Canadian Charter of Rights and Freedomsxxxv

8. Notes for Teacher:
o Have videos prepared and loaded prior to class

9. Black Line Masters
o BLM 3.1 Income Inequality and Child Poverty in Canada: From Poor No More, a Canadian Feature

Documentaryxxxvi

o BLM 3.2 Average Wage Chart
o BLM 3.3 Saint John General Strike Reading and Questions
o BLM 3.4 Worksheet for Canadian Charter of Right and Freedoms
o BLM 3.5 Debate worksheet
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PLAN OF INSTRUCTION:

Step 1 Warm up Time: 15 minutes

Watch the clip: Income Inequality and Child Poverty in Canada: From Poor No More, a Canadian Feature
Documentary (BLM 3.1). *Be aware of the nature of the video, some students may react emotionally to the
content of the video. Before watching the video, have a warning to the students and allow any to be excused if it
is necessary.

As a class, discuss how this video may reflect the atmosphere that was prevalent prior to the 1919 General
Strike in Winnipeg.

- How does this make you feel?
- What does this say about continuity and change in our country?
- How do current wages and incomes relate to the current cost of living in Canada?
- Do you think that wages are fair today?

Step 2 Discussion Time 15 minutes

Examine the average wage chart (BLM 3.2) with the students. Have the chart either displayed at the front of the class
through a power point, overhead or smart board. Have the students discuss the chart in pairs. When the students have
discussed the chart, have questions to lead a class discussion.

- Suggested Questions:
o What do you think of the average wages in Canada?
o Do you think that this chart over simplifies wages for the working class?
o What might this chart leave out?
o How could this chart be improved to clearly represent the changes throughout the decades?

Step 3 & 4 Guided Practice/Modeling: Time: 25 minutes

Hand out the reading and the questions on the National/Saint John General Strike for the students to complete in
pairs or table groups (BLM 3.3). This activity is designed to have the students comparing and relating two
general strikes which occurred in Canada. To accompany the reading, use PSD 3.1-3.5. As the students are
completing the task, walk around to check in with the students to make sure that they are understanding the task.
While you are talking with the students, ask questions that will promote critical thinking on the activity.

Step 5 Independent Activity Time: 30 minutes

Students will examine the Canadian Charter of Rights and Freedoms, investigating how the charter came about and what
it means for workers today. Students will be using PSD 3.6 and BLM 3.4 for this activity. This activity is to provide
background knowledge and basic understanding of the Charter of Rights and Freedoms for a class debate.

Step 6 Sharing/Discussing/Teaching Time: 45 minutes

Debate:

Have the class divided into two groups.
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Possible arguments for the Positive Side are to argue that the Charter of rights would have changed the way the Winnipeg
General Strike unfolded because of increase citizen rights, and that the workers would have been within their full rights to
strike. They can explore how the government would have been suppressing worker rights by not allowing a living wage
(Section 7: Right to Live) and how the government still does not follow the right to peaceful assembly.

Possible arguments for the Negative Side are that the workers were outside of the law, section 7 does not guarantee
quality of life, and the workers posed a threat to the government’s power by the strike.

Using BLM 3.5 you are moderating the debate between students who are arguing that the existence of the Charter of
Rights and Freedoms in 1919 would have changed how the Winnipeg General Strike unfolded. As a moderating you are
deciding which group presents their case the best with supported arguments along with marks assigned for class
participation and interruptions.

ASSESSMENT:

The debate activity can be used as a formal assessment. During the preparation work, walk around and listen to the ideas
of the students. During the debate, also listen to the arguments and counter arguments for assessment AS and assessment
FOR. This lesson will not have an assessment of.
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COURSE: Canadian History, Grade 10 Academic (CHC2D)

SPECIFIC EXPECTATION(S):

B2.3: Communities, Conflict, and Cooperation
- Describe some major instances of social and/or political conflict in Canada during this period with specific

relation to labour unrest and the Winnipeg General Strike

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence

LESSON #: 4

TITLE: Perspectives on the Winnipeg General Strike: Us and Them

OVERVIEW: Students will engage with a number of primary source documents to understand how
perspectives on the strike differed among groups and what drove these differences. They will examine the
perspective of the newspapers, anti-strike movement, women’s labour organizations, and the unionists.

LEARNING GOALS:
1. Students will a) identify a number of perspectives surrounding an historical event and b) practice asking

pertinent questions to determine the contexts, biases, agendas and events that contributed to these
perspectives

2. Students will understand that actors in historical events hold different perspectives on the event, and that
through understanding these perspectives we are better able to understand the historical event.

MATERIALS:

1. Primary Source Documents
o PSD 4.1 Excerpt from John W. Defoe editorial “The Attempted Suppression of the Press”xxxvii

o PSD 4.2 Excerpt from John W. Defoe editorial “Anarchists and Aliens”xxxviii

o PSD 4.3 Excerpt from Western Labour News May 17th, 1919xxxix

o PSD 4.4. Excerpt from Western Labour News May 19th, 1919xl

o PSD 4.5 “Platform of the Women’s Labour League,” The Christian Science Monitor, October
17th, 1918xli

o PSD 4.6 Excerpt from Helen Armstrong’s Letter to the Editor, 1917xlii

o PSD 4.7 Excerpt from The Winnipeg Citizen, May 19th, 1919xliii

2. Instructions for teacher:
o Print role-playing cards prior to class time, and consider pre-assigning characters to your class

3. Black Line Masters
o BLM 4.1 Questions to Accompany Unionist Primary Sources
o BLM 4.2 Questions to Accompany Female Unionist Primary Sources
o BLM 4.3 Questions to Accompany Anti-Unionist Primary Sources
o BLM 4.4 Role-playing Cardsxliv

o BLM 4.5 Extension Activity: Role Playing!
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PLAN OF INSTRUCTION:

Step 1: Warm up Time: 15 minutes

Have the students arrange themselves in a line, representing the continuum of opinions from “most pro-strike”
on one end to “most anti-strike” on the other. This line is to be entirely relative (i.e. the middle of the line does
not necessarily represent a truly neutral position), and thus students must discuss the issue with their peers in
order to determine where in the line they should position themselves. Once the students have organized
themselves, instruct them to “fold the line,” by having the student from one extreme walk to the opposite end of
the line and face the student who holds the other “most extreme” position, with subsequent students following
in turn until each student is facing another student. At this point, instruct the students to discuss their opinions
with the student facing them, to explain their viewpoint and to listen to their opposite’s viewpoint.xlv

After approximately 5 minutes of discussion (or less, depending on the energy level of the group), reconvene
the class in their seats and explain the importance of understanding that much like each class member has a
different opinion about the strike, people in the past had opinions that varied widely from one another, and
sometimes from those of the present as well. Open the floor for group discussion of the ways that our
experiences influence our perspectives, not just on the strike but about any event (consider using a current event
to spark thought of what factors shape perspective).

Step 2: Discussion Time: 15 minutes

At this point, invite students to recall different groups who were involved in or affected by the strike, and what
their perspective on the strike might be. If your classroom has a smartboard, you can have the students come to
the board to write the name of a group, and then sort that group into one of the following categories: “pro-
strike,” “anti-strike,” or “neutral.” If your classroom does not have a smartboard, consider drawing a chart with
those same categories on the blackboard.

Give opportunities for students to disagree with these classifications, but remind them that they should be able
to defend their disagreement with evidence. Lack of consensus is ok, as it gives opportunities for students to
investigate on their own.

Depending on students’ knowledge level, they may come up with a fairly exhaustive list of strike-related groups
on their own, but be sure that the perspectives of the newspapers (Winnipeg Free Press and Winnipeg Tribune),
the Citizens Committee of 1000, and the unionists are addressed.

Step 3: Modeling Time: 15 minutes

As a class, you are going to examine some excerpts of editorials written by John W. Dafoe, the editor of the
Free Press. Before introducing the excerpts, explain that the strikers had halted publication of the city’s major
newspapers for three days prior to May 22, when the Free Press began printing again. In this issue, Dafoe
published two editorials. Distribute the excerpts to the class (PSD 4.1, PSD 4.2), or project them at the front of
the classroom. Have students read the excerpts aloud to the class. After the first, discuss the following
questions:

1. Is Dafoe in favour of the strike? How can we tell?
2. Who does Dafoe blame for shutting down the Free Press? (soviet government)
3. Why does Dafoe think the Free Press was shut down? (The soviets did not like its views and feared its

influence)
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4. Why would Dafoe be so afraid of a soviet government? Was there anything happening around the world
that would have led to his feelings? (Russian Revolution had just happened)

In this discussion, students are using an historical document to determine what a given actor’s perspective was,
and placing that perspective in historical context.
After the students have read the second excerpt, once again lead them through a discussion using the following
questions:

1. How does Dafoe feel about the five union leaders? How can we tell? (He thinks they’re socialists, calls
them the “Red Five”)

2. Who does Dafoe think is to blame for the ascent of the union leaders and the strike in general?
(Foreigners, more specifically Russians, Germans, Hungarians and Austrians)

3. What historical trends might be influencing his opinion? (Immigration to Canada, but also the end of
WWI)

4. Does reading this document change our assessment of Dafoe’s opinion?

Step 4: Guided Practice Time: 30 minutes

Where the class has the opportunity to engage with the work independently/in small groups under your
supervision or under guidance

Divide the class into groups of 6, and then have each group subdivide themselves into three sets of pairs. Within
each group, one pair is to read the excerpts from the May 17th and 19th editions of the Western Labour News
(PSD 4.3 and 4.4), the second pair will read about the platform of the Women’s Labour League (PSD 4.5) and a
letter to the editor written by Helen Armstrong (PSD 4.6), and the third pair is to read the excerpt from the
Winnipeg Citizen (PSD 4.7). Each pair will take notes based on the question prompts on their worksheets (BLM
4.1, 4.2, and 4.3 respectively), and will then teach the other pairs about the viewpoints expressed in their
primary source. For students who may be struggling with the concepts, PSD 4.3 and 4.4 represent a fairly clear
articulation of perspective with lots of information to draw on, and would be a good opportunity for skills-
building. Once this activity is complete, summarize as a class the viewpoints of each document.

Step 5: Independent Activity Time: 45 minutes (longer should you choose to
give an independent work period)

Distribute the role playing cards (BLM 4.4) randomly to the students. Each student will then complete for
homework the extension activity (BLM 4.5).

You may wish to provide a work period with access to technology to allow students to work on the extension,
consider this especially if students do not have regular access to technology at home.

Step 6: Sharing/Discussing/Teaching Time: 30 minutes (depending on how many
students wish to share their extension activity)

Having completed the assessment activity, students are welcome to share their blog post, video or presentation
with the class should they feel comfortable. Students who chose to create a presentation should present it to the
class (the assignment sheet says this is mandatory, but you may use professional judgment should a student
have concerns), but if they are not comfortable doing so, you should offer the opportunity to present to you
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alone or to you and a small group, as presenting to the whole class is not part of the thinking skills engaged by
this activity.

ASSESSMENT:

As this is assessment FOR and AS learning, there will be no formal rubric, but consider making notes on the
following criteria (these criteria are also stated on the activity handout)

 the student takes a clear position on the strike
 the student uses information from their role-playing card to inform their position
 the student references the events of the strike to place their opinion in context
 the student makes connections referencing how the previous two categories have informed their opinion

Consider using these notes to offer feedback to the students on their understanding of the formation of different
historical perspectives.
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COURSE: Canadian History, Grade 10 Academic (CHC2D)

SPECIFIC EXPECTATION(S):

B2.3: Communities, Conflict, and Cooperation
- Describe some major instances of social and/or political conflict in Canada during this period with specific

relation to labour unrest and the Winnipeg General Strike

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Ethical Dimensions

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Historical Perspectives, Evidence

LESSON #: 5

TITLE: Bloody Saturday: The Ethical Dilemma of June 21st, 1919

OVERVIEW:

Students will examine the events of “Bloody Saturday” and explore some of the ethical dilemmas that surround
that pivotal day.

LEARNING GOALS:
1. Students will understand how historical context is important in making ethical judgments about the past.
2. Students will use their skills in examining evidence and understanding historical perspectives to draw

conclusions regarding some of the ethical issues surrounding Bloody Saturday.

MATERIALS:

1. Primary Source Documents:
o PSD 5.1 Hon. Bill Blaikie's Motion to the MLAxlvi

o PSD 5.2 Excerpt from the Western Labour News, June 23rd, 1919xlvii

o PSD 5.3 Open letter from Mayor Gray, published in the Winnipeg Free Press, June 23, 1919xlviii

2. Instructions for Teacher:
o Load the CBC documentary clip prior to class beginning
o Pre-select the Town Council and Alternate Role students at random
o Print out all primary source documents, or have them ready to display on a projector

3. Black Line Masters:
o BLM 5.1 Clip from CBC Documentary Bloody Saturdayxlix

o BLM 5.2 Town Hall Meeting! activity sheet
o BLM 5.3 Town Hall Alternate Roles



20

PLAN OF INSTRUCTION:

Step 1: Warm up Time: 10 minutes

Begin by watching a clip from the CBC documentary “Bloody Saturday” (BLM 5.1). This gives a good
overview of the events of Bloody Saturday while also providing a unique combination of photographs,
animation, expert interviews and archive footage to paint a rich picture of Winnipeg in 1919.

Step 2: Discussion Time: 20 minutes

Open with the broad question: “Do the filmmakers think what happened on June 21st 1919 was a good thing or
a bad thing?” Have the students, either in their table groups or in groups of 5-6, discuss this question, being sure
to defend their position with evidence from the film clip. Each group will then present their position and
evidence to another group, and they will synthesize their responses. The synthesized “supergroups” will then
present their position briefly to the class.
After these presentations have been complete, ideally there will have been some disagreement, even slight. Use
this to remind students of what they learned about historical perspectives, especially the subjectivity of
experience.

Step 3: Modeling Time: 15 minutes

Where you demonstrate the kinds of actions/skills/thinking patterns for the class

At this point, explain that this subjectivity of experience is also relevant when assessing the ethics of an
historical event. Contemporary and retrospective accounts are often clouded by the contexts, prejudices and
values of the writers and of societal and cultural groups more generally. At this point, distribute the transcript of
Bill Blaikie’s comments in the Manitoba legislative Assembly (PSD 5.1), and have the students take turns
reading from it. Once the reading is complete, walk the students through the following chart about the transcript
on a smartboard or blackboard:

Who/What? Why?

Heroes in the
narrative...



21

Villains...

Victims...

Reasons to
memorialize...

Probe further for opinions on why Mr. Blaikie believes these characterizations. Is he judging based on present-
day ethical standards, or is he fairly weighing the historical evidence? (There can be arguments made for both
sides of this debate, so there is no correct answer to this question, it is simply a jumping off point for evaluating
the ethics of an event while weighing the historical context).

Step 4: Guided Practice Time: 20 minutes

Where the class has the opportunity to engage with the work independently/in small groups under your
supervision or under guidance

After evaluating a modern judgment of the events of Bloody Saturday, the students are ready to examine some
contemporary accounts of the riot. Distribute to the students Mayor Gray’s editorial from the June 23rd edition
of the Winnipeg Free Press (PSD 5.2) and excerpts from the June 23rd edition of the Western Labour News
(PSD 5.3). Instruct the students to complete their own versions of the chart from Step 3 for each of these
documents. For the “Reasons to memorialize” category, the students should use the primary source as
justification for memorializing or honouring some aspect of the riot, be it a hero or a victim. E.g. the Mayor
Gray editorial could be used to justify honouring the North West Mounted Police for their bravery in quelling
the seditious alien threat.

During this activity, circulate to answer student questions and monitor progress.
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Step 5: Independent Activity Time: 45 minutes (consider giving a
period for independent work)

The students will engage in an extension activity (BLM 5.2), wherein they simulate a town hall meeting to
discuss the possibility of placing a plaque at the corner of Portage St. and Main St. in Winnipeg, to
commemorate the upcoming 96th (change the date to reflect the current year) anniversary of the deaths of Mike
Sokolowski and Steve Schezerbanowes, the two men who died as a result of the riot, as well as the many
Winnipeggers injured on Bloody Saturday. You will act as a moderator for the discussion. In order to select the
“town council” members who will present the idea for the plaque, draw names randomly (the point of the
activity is to get the students thinking about evaluating the ethical dimensions of a controversial event in
different contexts, so allowing them to pick the most comfortable position is counter-productive). The
remaining students will take on the role of a descendent of the role they took on in lesson 4 (BLM 4.3), with a
few exceptions. For some randomly selected students, assign them an identity from a second set of role-playing
cards (BLM 5.3) to increase the diversity of perspectives and to get students examining different contexts.
Consider offering a period or two with technology to allow students time to prepare their statements.

Step 6: Sharing/Discussing/Teaching Time: 45 minutes

The students will conduct their town hall meeting in the classroom. Consider rearranging the seating in the
room to have a front “panel”, a speaker’s podium, and an audience. Give the “town council” time to introduce
the concept of the plaque, and then allow each student time to make a statement either in support or against the
plaque, as well as the opportunity to suggest a modification to the plaque. Once each student has made their
statement, have a vote on whether or not the plaque project should go forward.

ASSESSMENT:

The students’ statements will demonstrate understanding of the complexities of the ethical dimensions of
history if they address the issue by placing it in an informed historical context, rather than examining the issue
strictly from the morality of the present. Students should disagree with one another, and that is perfectly
acceptable, so long as students are making measured arguments about remembrance of Bloody Saturday by
synthesizing historical context with the viewpoints they have been assigned.

Consider offering feedback to students individually about their grasp of the process of examining the ethical
dimensions of a controversial historical moment.
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COURSE: Canadian History, Grade 10 Academic (CHC2D)

SPECIFIC EXPECTATION(S):

B2.3: Communities, Conflict, and Cooperation
- Describe some major instances of social and/or political conflict in Canada during this period with specific

relation to labour unrest and the Winnipeg General Strike

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Change and Continuity, Cause and
Consequence, Historical Perspectives, Ethical Perspectives

LESSON #: 6

TITLE: What was where, Why there, Why should I care?

OVERVIEW:

Through the duration of this lesson, students will use a radio clip, present-day labour advertisements and a mural that
commemorates the events of the Winnipeg General Strike to assess the historical significance of the strive events.
Students will come away with the tools to efficiently evaluate the historical significance of historical as well as present-
day events, how they influenced the past, present, and future.

LEARNING GOAL:
1. Analyze how significance is assigned to an object, action, or event through history

MATERIALS:

10. Primary Source Documents
o PSD 6.1: Radio Clip Reflecting on the Winnipeg General Strikel

o PSD 6.2: Fairness Works Adsli

o PSD 6.3: Winnipeg General Strike Commemorative Murallii

o PSD 6.4: Winnipeg General Strike Artist’s Interviewliii

11. Instructions for teacher
o Print out sufficient copies of all primary source documents and black line masters
o Ensure that you have access to a computer, speakers and a TV or projector
o Load the video and radio clips before class
o Students will also be using their textbooks in part this class

12. Black Line Masters
o BLM 6.1: Establishing Historical Significance
o BLM 6.2: Historical Significance Chartliv

o BLM 6.3: Winnipeg General Strike Mural Assignment
o BLM 6.4: Winnipeg General Strike Mural Rubric
o BLM 6.5: Winnipeg General Strike Essay Rubric
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PLAN OF INSTRUCTION:

Step 1: Warm up Time: 20 minutes

Sketching Significance Activitylv

- In this activity, students make personal decisions about what is historically significant in Canadian history, and
then consider the criteria that they used to make those decisions

o Ask students to draw a diagram on a blank sheet of paper to show the most significant events, people, or
developments in the history of Canada
 They may use pictures, icons, words
 They should arrange their diagram in a way that makes sense to them

o State the time limit of only having 15 minutes to do this activity – the time limit is meant to force them to
think on their feet, to choose carefully but quickly

o Before students begin, warn them that afterwards they will be explaining their choices, as well as their
arrangement of figures/images (this knowledge will encourage them to take the task seriously)

o Ask students to get in pairs or share what they included with their table. Then hold a class discussion to
compare/contrast what each individual included in their sketch. Take note of student answers, perhaps by
listing the most common answers on the board, so that you can reference these as you move on to discuss
explicitly the criteria for historical significance

o Explain to students that they have just completed the task – using criteria to rank according to importance
– that historians use to decide what is worthwhile studying/researching, or in other words to decide what
is historically significant

Step 2: Discussion Time: 12 minutes

Open Conversation with the Class
- What makes something important/significant?
- What/who does history tell us is important?

o Have students participate in a textbook search to introduce them to the concept of significance by getting
them to look at which events and people get the biggest headlines and most pages in the textbook and
discuss why they think this is
 Also take into consideration and incorporate into the discussion of who and what does not get

coverage in books, film, documentaries
- In what ways is the Winnipeg General Strike [historically] important?

o Start a discussion around asking students to raise their hands if they have or have ever had a job
 Minimum wage, minimum hours, benefits, vacation, etc.

Step 3: Modeling Time: 5 minutes

Hand out sheet “Establishing Historical Significance” as a reference (BLM 6.1)
- As a class go over the sheets, answering any questions

Step 4: Guided Practice Time: 20 minutes

Hand out “Historical Significance” chart (BLM 6.2). It will be used to help students organize their thinking with relation
to analyzing Historical Significance.
- As a class listen to the CBC radio clip that is a reflection on the events that took place during the Winnipeg

General Strike
- Students will take down notes in the chart as they listen
- Allow students to fill in any gaps while playing the “Fairness Works” TV ads
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- Discuss and take up any questions surrounding the chart, radio clip, and advertisements

Step 6: Sharing/Discussing/Teaching Time: 10 minutes

As a class utilize the primary source documents to analyze the Winnipeg General Strike commemorative mural and the
artist’s explanation as to why he incorporated the aspects that he did, his methods of deciding historical significance and
the thoughts he hoped to inspire (PSD 6.3 and PSD 6.4).

ASSESSMENT:

Hand out the Winnipeg Mural Assignment sheet (BLM 6.4) in addition to the Winnipeg General Mural Rubric (BLM 6.4)
and Essay Rubric (BLM 6.5). As a class go over the assignment requirements to ensure full understanding and address
any issues or questions students may have – this process allows for no ambiguity, thus providing a better learning
outcomes.

Mural Assignment
- Working in groups, students will analyze the current Winnipeg General Strike mural located on Main Street in

Winnipeg to commemorate this historical period
o Encourage the class to read the interview and answers provided by the artist of the pre-existing Winnipeg

General Strike Mural
- Much to the work that the artist did with regards to the current mural, students will carefully select pertinent

events that they deem to depict the most significant aspects of the Winnipeg General Strike to include in their own
rendition of the mural

o Students will create a rendition of the layout of their mural, including images and either small paragraphs
(no more than 100 words) or short quotes or sayings that that they would include

- Individual students are also to submit an essay describing their mural and explaining their inclusions, in addition
to the process of how they deemed each aspect to be the most historically significant

- Much of the value of this exercise lies in the preparatory work of selecting and rejecting content as the students
come to realize just how few words are available to them and really have to focus on those aspects which they feel
to be most significant

- This approach also encourages the virtues of writing both precisely and concisely
- This will be handed in as a summative assessment (OF learning), and students will be graded according to the

rubric outline
o Handed out in this class
o Students will have more in-class time to work on their representation in later days
o Must incorporate notions of historical perspectives, evidence, cause and consequence, change and

continuity, and historical significance
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APPENDIX I – Primary Source Documents

PSD 1.1: Silent Video Clip of the Winnipeg's Labour Trouble

This clip shows some instances of mass meetings with banners, strikers marching through the streets, and
arrested strikers being taken by police.
- http://www.britishpathe.com/video/strike-trouble-in-winnipeg-aka-winnipeg-strike-sce
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PSD 1.2: Mix of Mounties and Military on the Street

This image will be used in the image puzzle activity, thus explaining the image cut into 3 parts to uncover one by one as
per the instructions
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PSD 1.3: Strikebreakers Committee of 1, 000 take over the Fire Department

This image depicts strikebreakers at Westminster and Lipton Station during the General Strike, on the side of the
Committee of 1, 000, taking over the duties of the fire department when the firefighters joined the strike.
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PSD 1.4: Special Forces Riding Horseback Surrounded by Angry Crowd

This image depicts mounted police galloping south as a crowd surges in angry pursuit.
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PSD 1.5: 1919 Strike crowd Gathers at Victoria Park

This image depicts a crowd of strikers gathering at Victoria Park to hear strike leader Roger Bray speak.
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PSD 1.6: Strikers use Banners to show their Discontent with the state of Labour Conditions

The increased cost of living and widespread unemployment gave rise to a wave of labour unrest that spread across the
country in 1918 and 1919, intensifying fears of an international Bolshevik conspiracy. Nothing did more to inflame anti–
foreign sentiment and heighten fears of revolution than the Winnipeg General Strike of May 1919.



32

PSD 1.7: Streetcar Overturned by Angry Strikers

This image evidences a streetcar, full of strikebreakers going to work, being overturned on Main Street in front of the old
City Hall building during the 1919 Winnipeg General Strike.



33

PSD 1.8: The New York Times newspaper article on the Winnipeg General Strike on-goings
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PSD 1.9: The Morning Bulletin Newspaper Article on the Labour Union’s Vote to Strike
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PSD 1.10: the New York Times Newspaper Article Detailing the events of Bloody Saturday
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PSD 1.11: Strike Committee Permission Sign

This source depicts the signs required by businesses to continue running during the strike, otherwise businesses were shut
down so that workers aligned with the strike committee.
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PSD 1.12: Poster Call to Farm Labourers to join the Strike
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PSD 1.13: One Big Union (also known as the giant fist) Political Poster
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PSD 1.14: Industrial Workers of the World Song Book

This source depicts worker dissatisfaction through the use of songs and can be used as various sources (e.g. individual
songs).
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PSD 1.14: Industrial Workers of the World Song Book Continued
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PSD 2.1: Hugh Amos Robson Commission Report 1919 exert
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PSD 2.1 Continued
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PSD 2.1 Continued
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PSD 2.1 Continued
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PSD 2.2: One Big Union
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PSD 2.3: Political Cartoons
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PSD 2.4: Case of Re Leaders



48

PSD 2.5: The Swearing in of Special Police
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PSD 2.7:
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PSD 3.1: Council Meeting
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PSD 3.2: Rally

http://www.wfhathewaylabourexhibitcentre.ca/assets/_resampled/resizedimage628487-OCTOBER-14-
1976THE-SAINT-JOHN-GENERAL-STRIKE-Compressed.jpg
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PSD 3.3: Marching down the Street
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PSD 3.4: Picket Line
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PSD 3.5: Pins
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PSD 3.6: Canadian Charter of Rights PDF link

http://publications.gc.ca/collections/Collection/CH37-4-3-2002E.pdf
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PSD 4.1: Excerpt from John W. Dafoe editorial, “The Attempted Suppression of the Press,” May 22, 1919

“The Free Press WAS NOT THE VICTIM OF THE GENERAL STRIKE movement. Nor was the Free Press

sacrificed for the purpose of vindicating the right to "collective bargaining" by the worker... No, the Free Press

was the POLITICAL VICTIM of the soviet government. It was "suppressed" by a ukase from the revolutionary

head center because they did not like its views and feared its influence At The Moment When They Were

Attempting Revolution. They recognized it as an obstacle to the success of the revolution.”
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PSD 4.2: Excerpt from John W. Dafoe editorial, “Anarchists and Aliens,” May 22, 1919

“It is through the solid fanatical allegiance of the Germans, Austrians, Huns and Russians in the labor unions

that the Red Five -- Russell, Veitch, Robinson, Ivens and Winning -- have climbed to power in the labor

organizations... The idea behind the One Big Union is to employ these masses of rough, uneducated foreigners,

who know nothing of our customs and our civilization, to browbeat and over-ride the intelligent and skilled

craftsmen of the more technical trades who are numerically weaker.”
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PSD 4.3: Excerpt from the Western Labour News, May 17, 1919
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PSD 4.4: Excerpt from the Western Labour News, May 19th, 1919
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PSD 4.5: Platform of the Toronto chapter of the Women's Labour League, The Christian Science Monitor, October
17th, 1918



62

PSD 4.6: Excerpt from a letter to the editor of the Winnipeg Telegram, Helen Armstrong, 1917

“Girls have got to learn to fight as men have had to do for the right to live, and we women of the Labor League

are spending all our spare time in trying to get girls to organize as the master class have done to protect their

own interests.”
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PSD 4.7: Excerpt from the Winnipeg Citizen, May 19, 1919
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PSD 5.1: Hon. Bill Blaikie's Motion to the MLA

A transcript from the Manitoba Legislative Assembly session of May 19, 2009, wherein Hon. Bill Blaikie
presents a motion to recognize the events of the Winnipeg General Strike on its 90th anniversary.

http://uwfa.ca/news/blog/90th-anniversary-of-the-1919-winnipeg-general-strike
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PSD 5.2: Excerpt from the Western Labour News, June 23rd, 1919
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PSD 5.3: Open letter from Mayor Gray, published in the Winnipeg Free Press, June 23, 1919
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PSD 6.1: Radio Clip Reflecting on the Winnipeg General Strike

The link to the CBC reflective radio clip based on the Winnipeg General Strike to be used in lesson 6, part 4. To be used
in conjunction with the BLM 6.2

http://www.cbc.ca/archives/categories/economy-business/labour-unions/labour-unions-general/remembering-the-
winnipeg-general-strike.html
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PSD 6.2: Fairness Works Ads

This link will lead you to the three fairness works advertisements to play - specifically, to be used in reference
to the historical significance of the General Strike to today’s society

https://www.youtube.com/playlist?list=PLZdNMHra1MJQa60BDDu-tyDcR3RL4rtbC
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PSD 6.3: Winnipeg General Strike Commemorative Mural

These images depict the mural that is located on Main Street in Winnipeg to remember the significance of the events in
1919.
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PSD 6.4: Winnipeg General Strike Artist’s Interview

This link will take you to the article where the mural artist, Tom Andrich is interviewed and explains what he included in
the mural and why.

http://www.themuralsofwinnipeg.com/Mpages/RipPage.php?action=vscroll&photo1=Y
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APPENDIX II – Black Line Masters:

BLM 1.1: Puzzle Sites

These links allow you to choose which types and specific puzzles you want to print out for your class

- http://www.puzzlebaron.com/portfolio-item/printable-logic-puzzles/
- http://www.printable-puzzles.com/printable-sudoku-puzzles.php
- http://www.activityvillage.co.uk/printable-jigsaws
- http://www.everythingmom.com/parenting/45-riddles-and-brain-teasers-for-kids
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BLM 1.2: Strengths and Weaknesses of Various Sources

Strengths & Weaknesses of Various Sources

Primary Source Documents: Printed or written material relied upon to communicate, record, or prove something.

Examples include: Diaries, letters, certificates of birth, death, or marriage, deeds, contracts, constitutions, laws, court records, tax records, census
records, wills, inventories, treaties, report cards, medical records, passenger lists, passports, visas, naturalization papers, and military enlistment or
discharge papers.

Strengths Limitations

General
Documents

- Provides information on the who, what, where, when,
why, and how of an event

- Provides written, printed, or graphic information

- Can clarify the purpose of the communication or
transaction

- Can be a clue to the level of education of the author

- Sometimes offers evidence of emotion

- Can stimulate the personal involvement of the reader

- Not a thoroughly objective source

- Generally a verbal, not a visual, record

- Often more to the story than what is presented

- Bias and agenda of the author to be considered

- Identity of the author often unclear (especially true in
the case of government documents)

- Author often no longer living and therefore
unavailable to consult or verify

- Possibly difficult to read: handwriting difficult to
decipher; words or phrases that are unfamiliar, their
meaning changed over time

- Must be evaluated in conjunction with other
evidence to determine whether the document
presents information that is exceptional or
conforming with previously established patterns.

Newspapers

- M any different types of information in one place:
news articles, editorials, ads, columns, sports scores

- Generally factual
- Quick way to get basic info: who, where, when, what,

why
- Provides larger context of information
- Written for a mass audience—easy to understand
- Often has visual content: photographs, editorial

cartoons, comics, ads
- Addresses current events
- Especially good for local information

- Shows the bias of the publisher/owner, editor, writer
- Subject to political and economic pressures
- Fact checking not always thorough—written to meet

deadlines
- Newsprint is hard to preserve
- Most newspapers not indexed; need to know dates

to use

- Varying ideas of what is considered newsworthy by
locale and time

Advertisements

- Visual element often primary
- Widespread availability, familiar to us today
- Record specific moments in time
- Address human desire and aspirations on many levels
- Often include some information on manufacturer,

manufacturing technology, product materials, content
and use

- Reflect prevailing social standards and values of the
time

- Often undated

- Creator of ad (writer, artist, ad agency) often
unknown

- Main function to sell; the information provided with
that end in mind

- ext entirely controlled by sponsor of ad
- Often conveys prejudices and biases of the time (this

can also be valuable to historians)
- Often present a rosy, ideological view in which all

problems are solved by the product
- mages possibly altered
- Older ads containing contemporary references that

are not obvious to a modern viewer
- any segments of society are found in ads
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Pictures

- Visual records of a moment in time
- Convey many details about people, places, objects,

and events
- Convey information about everyday life and behavior

that is best communicated in visual terms (hair and
clothing styles, interior design)

- Sometimes provide evidence of attitude
- Important to the study of people who did not leave

many written records
- Can stimulate the personal involvement of the viewer
- Do not require fluency in a particular language to

understand
- Can be used to stimulate the memory of people

- Not a complete or objective source: the image that
serves as the lasting record does not equate directly
with the reality of the event itself

- Reflect the bias or perspective of the photographer
including choices about:
o What is included in the frame of the camera
o The moment in time recorded in the

photograph
o The subject matter that the person present at

the event thought was important to record
- People, place, date, and the name of the

photographer are often not identified.
- The emotions and thoughts of those involved often

are not evident.
- Information from this kind of source is often

suggestive rather than definitive. Photographs must
be studied in conjunction with other evidence

- One must look at many photographs and/or other
source materials such as documents and oral
histories to determine if the information is unusual
or part of a larger pattern.
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BLM 1.2: Evaluating Historical Sources

Evaluating Historical Sources

Topic: _________________________________________________

Source Name:

Resource Description:

What Evidence Does this resource
reveal?

Analyzing the Evidence:
(who made it? When did they make
it?)

Source Name:

Resource Description:

What Evidence Does this resource
reveal?

Analyzing the Evidence:
(who made it? When did they make
it?)

Contextualizing
(why was this made? What
historical events contributed to its
making?)

Close Examination:
(what does it tell us? What does it
tell us about the historical era?)

Corroborating
(do other documents confirm or
contest what this resource tells us?
What discrepancies, if any, are
there?)

Further Investigation/Notes:
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Contextualizing
(why was this made? What
historical events contributed to its
making?)

Close Examination:
(what does it tell us? What does it
tell us about the historical era?)

Corroborating
(do other documents confirm or
contest what this resource tells us?
What discrepancies, if any, are
there?)

Further Investigation/Notes:

Source Name:

Resource Description:

What Evidence Does this resource
reveal?

Analyzing the Evidence:
(who made it? When did they make
it?)

Contextualizing
(why was this made? What
historical events contributed to its
making?)

Close Examination:
(what does it tell us? What does it
tell us about the historical era?)

Corroborating
(do other documents confirm or
contest what this resource tells us?
What discrepancies, if any, are
there?)

Further Investigation/Notes:
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BLM 1.3: Evaluating Conflicting Evidence

Evaluating Conflicting Evidence

Remember, each document will have more than one clue and they may not all necessarily support the same
theory. In the chart below, be sure to note: the clue, an explanation of why you think the clue supports the given
theory, whether the evidence is credible, and any other important details.

Evaluate the Evidence - Discuss and answer the following questions

Weigh the Sources
What document do you find the most persuasive?
What document do you find the least persuasive?
Why is the former document more credible than the latter?

What’s Your Theory?
Based on the evidence presented, which theory of the
history mystery you are examining is more plausible?

Compelling Evidence
What evidence best supports the theory your group thinks is
correct? What in particular about these pieces of evidence
does your group find convincing?

Contradictions
What evidence contradicts the theory your group thinks is
correct? Why did your group choose to discount this
evidence?

Draw a Conclusion - Answer the following questions independently in your notebook.
 What did you learn about the historical period during which this event occurred from conducting this

investigation?
 Based on your answer to question 5, why is studying events such as this particular mystery an important

historical endeavor?
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BLM 2.1

CBC Online Website. Winnipeg General Strike basic Background knowledge

http://www.cbc.ca/history/EPISCONTENTSE1EP12CH3PA2LE.html



84

BLM 2.2: Robson Commission 1919 – Primary Source Transcript

The conditions of certain branches of Labour in Winnipeg at the time of the Strike and to which be
attributed the Strike was described by James Winning, who was, at the time of the Strike, President of the
Trades and Labour Council. Mr. wining made a concise but comprehensive statement at one of the hearings. At
the risk of extending the length of this report, I think it will be highly valuable to quote at length form Mr.
Winning’s evidence. I have no doubt it gives a true and unexaggerated delineation of the mind of Labour in
Winnipeg immediately prior to the Strike. I think these views should be given more permanent from than the
passing newspaper reports which took place. Mr. Winning said:

A. “Labour was very much dissatisfied with conditions as they existed. The cause of the dissatisfaction
was, in my opinion – or at least one of the causes – was unemployment. Another case was the high
cost of living; lack of the Government to give adequate relief; long hours of employment; inadequate
wages, undesirable working conditions, profiteering, the growing intelligence on the part of the
working class of economic inequalities in modern society; the refusal on the part of some of the
employers to recognize the right of the employee to organize labour; the refusal on the part of
employers to recognize the right of collective bargaining and probably a great many other causes;
those are some of the causes that I feel were directly the cause of the unrest which was prevalent
before the strike took place in May.”

“Now, if I may be permitted to say so, unemployment of the insecurity of a man’s job is the greatest
nightmare of the working class. When a man is out of a job he gets into debt. It means seeing his children
running bare-footed when they ought to have shoes. It means if your wife is sick she can’t get the necessary
medicine and nourishment in order to build up her body; it very often means that you would get in a doctor if
you were working, but if you are out of work you hesitate to do so, thereby endangering the lives of both your
wife and family. It very often happens that this out-of-work problem finds you so far behind with your rent that
the first thing you know is that the landlord is placing the bailiff in possession and you see your furniture going
out, so I think I am correct in stating that the insecurity of the job- the question of the unemployment is the
greatest nightmare of the working class.

“The cost of living, as everybody knows, has been reaching the sky-lights this last four or five years, and
the wages which the workers have been receiving fom time to time have not been adequate to cope with the
high costs of living, the result is, that when a man does get a job he is in debt and has got to strain himself with
those inadequate wages which he receives when he gets the job, to clear off that debt. The minimum was board
of the Province of Manitoba, after very careful investigation, considered that it took $12 a week for an
individual woman to maintain herself, support herself, and ghive her simply the bare necessities of subsistence.
Now, if that be true, if it takes $12 a week to give her the necessities of life, then I wonder when Mr. Boughton
was sitting here yesterday, when he told us that he was working at the present time seven days a week, twelve
hours per day, for $20 a week, and he has to support five f a family on that. I wonder, it if was necessary that
one person should have $12 a week, how this particular case is going to get along; that is, seven days a week,
twelve hours a day, and all for $20 a week. I think Mr. Boughton gave a vivid description of what permeates in
the minds of most workers today – they can’t get sufficient wages for the high cost of living at the present time
– that surely then is some cause for the workers to be dissatisfied.

“The worker today does not count so much upon his wage – upon the amount of his wages, as he does
on the purchasing power of his wages, and he knows that what he could get for 25 or 30 cents in 1913, it costs
him a dollar of those wages t get those same articles today.

“He has been further incense by the reports that come out from time to time, the annual reports we see in
the papers from some of the great industrial concerns of the country, showing profits they have made during the
last three or four years, in comparison with the profits they have made prior to the War. The worker seeing these
net profits accumulating by those industrial concerns, feels there is too much of the profits going to those
employers; they feel that sufficient profits are being made to warrant them getting better wages, hence getting a
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better standard of living. They have felt that the Government of this country have been lax in their attitude of
permitting this profiteering to go ahead. They have felt that the least the Government could do would be to
nationalize all railroad, take over the packing plants, abattoirs, elevators and public institutions of that kind.
They are conversant with, and read from time to time what they are doing in other parts of the world, and they
have seen that away in Queensland, Australia, the Government has opened State butcher shops, opened p
municipal enterprises, nationalized public utilities, and thereby have been able to keep the cost of living down
to a minimum. I think that by the Government not realizing those responsibilities or realizing those
responsibilities and not acting on those responsibilities, in doing something of a tangible nature that would show
to the workers they had done something to reduce the cost of living, that the worker has lost faith in the present
Government. The workers don’t forget such reports as come from the Davies case and such like; the workers
remember those cases and they have seen from time to time commissions being opened by the Government into
the high cost of living, commissions appointed to go into various things and they feel that the ultimate outcome
has been that they have pigeon-holed their reports.

“Now I have stated that the wages of the workers at the present time are totally inadequate in most cases.
I don’t wish to go into details in to the various trades and enumerate just what those wages are and what
increases the have had – some of the speakers who follow me will elaborate on that, but I feel when I have been
making investigations all over the City, my observations have been that in the various factories that men have
been working for as low as $15, yes and as low as $12, and they are expected to maintain a family on $17, $18
and $20 a week throughout the City. I feel that that is the great cause – one of the greatest causes of the unrest
that prevailed before the 15th of May. It is true that the worker is asked to work too long hours, that it impairs
the health of the worker, and when a day of eight hours work is recognized the world over, it is not to be
wondered at that men working 10, 12 and 14 hours a day should rebel against long hours they are asked to work
at the present time, and t is little wonder that they are dissatisfied with some of the working conditions that
prevail. No doubt we have factory laws in the City of Winnipeg, but factory laws don’t cover everything; there
are certain working conditions that could be improved from time to time; there is not the slightest doubt that
there is a great deal of dissatisfaction with the working conditions in certain industries in the City of Winnipeg.

“Now I feel that probably one of the great causes of unrest is the growing intelligence f the working
class in general to the economic inequalities that exist today.  I feel that the introduction of prohibition is
improving the worker’s condition from time to time; it is placing the worker in a better condition or position all
the time; it is putting him in a more advantageous position to educate himself along economic and political
lives, and I feel that the worker is taking a great advantage of those reforms at the present time. I believe there is
a great desire on the part of the worker at the present time, not only for more wages, reduction of hours, and
better working conditions, but I feel there is a growing desire on the part of the worker that he should participate
further in industry, that he should be a co-partner in industry; I feel there is a growing desire on the part of the
organized labour movement of the world that the worker should be recognized in the conducting of that
industry, and they feel that they have something more at stake, they feel they deserve something more than
simply the opportunity to work for so much wages. They feel that their whole life, their energy and labour
power is invested in that industry, and that while the employer may invest his capital that they also invest their
life, and without that labour power it would be impossible to produce wealth, and realizing more and more the
importance of his labour power, the great necessity for that labour power, he feels that he should be taken into
the confidence of the employer and be given a greater part in the conducting of the affairs of the great industry
enterprises today. In these time when we read that employers of labour, governments of nations, are recognizing
the right of the workers to organize, are recognizing the right of the working to the principle of collective
bargaining, we wonder why it is that such industrial eruption could take place because of the fact that some
employers refuse to recognize those principles.

“I don’t think it necessary for me this morning to go into any argument as to the right of the worker to
organize; it is sufficient at this time for me to say that the refusal on the part of the employers of labour today –
and I want to tell the Commission there are not simply a few – my observations are that there are very many in
the City of Winnipeg, has been incensing the worker during the last six months, and what we want is a closer
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co-operation between capital and labor; whilst it can be talked of, and advertised and so on, that is of no value
to Labour unless it is practiced in the factory and the mill, and the worker feels that just so long as the
employees of labour can discuss a closer co-operation in the associations and ignore it in the factory, they then
become suspicious of that employer, and that suspicion is going to remain, so that I feel that with a closer co-
operation, with a better understanding what demand of labour are, a better understanding on both sides, that
something can be accomplished to eliminating to a great degree the very thing we have just passed through,
such an industrial eruption.

“I don’t hope that we will ever be free from strikes, but I do say this, that there are a great many things
in each strike which can be brought down to a minimum. I feel, Mr. Commissioner, that those are some of the
causes simply that existed and which was the chief cause of the unrest to the general strike being called in May.

Q. “You say, Mr. Winning, that that condition of unrest prevailed in Winnipeg prior to the first of May?”
A. “Yes.”
Q. “How was it evidenced; are you speaking now of what member of the labour movement told you, or are

you speaking from what you saw?
A.. “Well, I have both seen and have been in conversation with men in all walks of life, in all vocations and

had discussions in various lodge meetings, and various other union meetings of different industries;
have had a good opportunity of having the expressions of opinions from these men.”

Q. “Do you connect in any way the condition which you have outlined and the general strike which took
place?”

A. The only way that I can connect it is this: that I never knew any other time in my life that conditions
existed that made it so easy for a successful strike vote to be taken. Everybody seemed to be dissatisfied
in their particular lines, there seemed to be causes existing, if it was not the case of the high cost of
living, or wages, it was some other cause. It was because of the fact that certain employers had refused
to recognize the right to organize, or probably because of long hours of employment.”

Q. “What you say is, that every man had his grievance?”
A.” He had his own particular grievance; there are so many factors, so many different causes, that to

enumerate them it would be quite a lengthy list.”
Q. “Do you think that the conditions prevailing among this year were worse or better than the conditions

prevailing at any time during the year 1918?”
A. “Let me state this. That conditions have been gradually getting worse during this last four years. I came

to my conclusions this way, that this amount of applications coming into the Labour Temple, the
amount of visits we have had from every industry in this city, from men working in industries in the
city, laying their grievances before us, and asking us to do something for them, that their wages were
for helplessly low that they were not able to buy something with their wages as they did five or six
years ago, and I have worked myself night and day organizing those fellows into organizations. I am
sure there must be thousands more added to the organized labour movement in the middle of April than
there have been during the last fifteen year, ad with all those various industries getting into an
organized labour movement, with all those industries clamoring for recognition, clamoring for better
conditions, clamoring for relief, it expressed itself when the Trades and Labour Council asked it to take
a strike vote.

Q. There was a large degree of activity in the matter of labor organization work this spring?”
A. “Yes, we could not cope with it.”
Q. “Did that activity come about as a consequence of any decision of the Trades and Labour Council

campaign or did it come about from requests from sections of labour?”
A. “I don’t know that the Trades and Labour Council ever went on record to inaugurate a campaign. There

was no necessity for that, the amount of applications that were coming in, and the visits that were
made, the amount of inquiries that were made, would have easily kept four or five organizers on the
road, and we simply had to work night and day to cope with it.”
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Q. “So far as the Council was concerned, it was simply a question of handling the business as it came and
the applications that the organization received?”

A. “Yes.”
Q. “So that you say, then, that this condition reflected itself in the strike vote that was taken in the early part

of May?”
A. “That is so.”

This statement was openly and publicly given. It was reported with accuracy in the public press. Although the
most ample opportunity was given therefor, no one sought to challenge this evidence. So much for the mind of
labour at this time. But there were other influences at work, and it is necessary to refer to them and later to
consideration of Mr. Winning’s statement.
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BLM 2.3 Worksheet

Cause: Cause: Cause: Cause: Cause:

Summary: Summary: Summary: Summary: Summary

:
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BLM 2.4

Canada: a People’s History, Episode 12 Ordeal by Fire – 1915-1929

https://www.youtube.com/watch?v=xq-a4sdmZiM



90

BLM 2.5

CBC Audio Clip; Remembering thee Winnipeg General Strike

http://www.cbc.ca/archives/categories/economy-business/labour-unions/labour-unions-general/remembering-
the-winnipeg-general-strike.html
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BLM 2.6

In your pairs/groups discuss and answer the following questions based off the CBC audio clip, and the
primary source handouts. As a group, be ready to share the answers with the class during a discussion.

1. Why was the government and papers trying to show the strike as Bolshevism?

2. What was the government in Canada scared would happen with the strike?

3. Was it reasonable for the government and the press to react in such a manner to infer that the
workers had direct ties to Russia and Bolshevism?

4. What rights would these new amendments violate?

5. PSD 2.2 draws the similarity lines between the One Big Union and Bolshevism. How would this
have been received by the opposition to the strike? How would the population which supported the
strike reacted to this?

6. Looking at PSD 2.3, what is this political cartoon inferring to the population which is reading the
paper?

7. Do you think that a political cartoon such as this would have been effective? What factors may have
led it to being effective or ineffective? Why or why not?

8. How did the paper portray the strike leaders?

9. How do you think a Social Media story would be received if it had similar title?



92

BLM 2.7

Create a narrative for the two documents that you have been given. What is happening in the picture?
Why do you think that this is happening? What could be a result of this moment?

Document A
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
____________________________________________________________________________________

Document B
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
________________________________________________________________________
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BLM 2.8

Summative Assignment: Name: _______

The Winnipeg General Strike has continued for over a month. There has been recent arrest of eight strike
leaders. Your assignment is to choose a side, either supporting the arrests of the leaders or crying out against the
arrests. You are to write a letter in the role that you are taking on in the context of 1919.

Your letter should answer the following;
 What is your stance?
 Why is this your stance?
 What are you asking to be done?
 Why are you advocating for this course of action?
 What would a person holding an opposing view think?
 Why should your course of action be followed?

Due Date: ________
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BLM 2.9

Level 4 Level 3 Level 2 Level 1

Identifies All
Required items
outlined on
assignment

Identifies All
element x 6

Identifies 4-5
elements

Identifies 2-3
elements

Identifies 1 of the
elements

Expression and
Organization of
Information

Thorough
demonstration of
clear and detailed

information.
Letter flows well

and connects
arguments
throughout

Good
demonstration of
clear and detailed

information.
Letter flows well

but lacks
connections in

arguments
throughout

Some
demonstration of
clear and detailed
information. Some

arguments are
connected

throughout.

Limited
demonstration of
clear and detailed

information.
Letter does not
flow well with
arguments not

connected

Grammar and
Spelling

No Grammatical
or spelling
mistakes

throughout.

1-3 grammar or
spelling errors in

assignment.

3-6 grammar or
spelling errors in

assignment

More than 6
mistakes

throughout the
assignment.
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BLM 3.1

Income inequality and Child Poverty in Canada: From Poor No More, a Canadian feature documentary

https://www.youtube.com/watch?v=GIWroI1wymg
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BLM 3.2

Year Annual Wage (approx.) Hourly Wage
(approx.) Work Week (approx.)

1919 $1,000.00 < 50 cents per hour > 50 hours
1939 $1,218.88 < $1 per hour 48 hours
1940 $1,298.88 44-46 hours
1945 $1,666.08 $0.85 44-46 hours
1950 $2,344.16 $1.22 44-46 hours
1960 $3,939.52 $2.09 39-42 hours
1965 $4,732.52 $2.43 39-42 hours
1970 $6,594.64 $3.71 39-42 hours
1975 $10,573.68 39-42 hours
1999 $37,800.00 $17.23 37 hours
1999 $24,200.00 $17.23 37 hours
2013 $24.82 37.5 hours
2014 $24.85 37.5 hours

Found at:
https://download.elearningontario.ca/repository/1066000000/CHC2PPU1A08/mme/ca_worker.swf
http://www.statcan.gc.ca/tables-tableaux/sum-som/l01/cst01/labr69a-eng.htm
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BLM 3.3

Found at http://www.wfhathewaylabourexhibitcentre.ca/labour-history/october-14-1976-the-saint-john-general-
strike/

October 14, 1976 - The Saint John General Strike

By: Raymond Léger

After the Thanksgiving weekend, on October 13, 1975, Pierre Elliott Trudeau, the Prime Minister of Canada appeared on television to announce that

his government would bring wage and price control for all Canadian workers. On October 14, 1975 the Liberal government introduced Bill C-73 to

the House of Commons in Ottawa. Far from controlling prices the program was controlling wages limiting increases to 8% the first year, 6% the

second year, and 4% the third year. In addition the government would allow another 2% per year to deal with the increase in national productivity. In

addition you could get an extra 2% if your group had fallen behind or you could get a reduction of 2% if you had done well in the previous years in

relation to the consumer price index. The government set up what they called an Anti Inflation Board (AIB) chaired by former Liberal cabinet

Minister, Jean-Luc Pépin to administer decisions on workers wages. The irony of this announcement was that Trudeau had campaigned in the 1974

election against the Progressive Conservative program of having wage and price control for a period of 18 months.

This was by far the most vicious attack on labour since the legalization of bargaining rights had taken place in Canada, after 1937. It meant that

collective agreements that had been negotiated freely between unions and employers were torn apart if the wages negotiated were in excess of the

guidelines. Wage settlements in major contracts across the country were averaging 14.3% in 1974 and 16.9% for 1975, before the AIB. At the same

time inflation was averaging 10.6% for the same period. Workers had been making gains mainly because they had used strikes to get those

substantial wage increases. While the government introduced legislation on October 14, 1975, the infamous act was only proclaimed on December

15, 1975. Because they wanted the wage control to apply to the public sector or each province the Federal government had to get approval from the

provincial governments. Every province, including the one with the New Democratic Party in power approved of the measure. An agreement was

signed with the province of New Brunswick on February 27, 1976. It took some time before the Anti Inflation Board (AIB) was functional and

decisions by the AIB only started to roll in the year of 1976. But the Act was retroactive to October 14, 1975. For most workers, they had to wait for

a decision from the AIB and then their wages were rolled back.

Members of local 30 of the Canadian Paper workers Union at the Irving Pulp and Paper in Saint John were amongst the first private sector workers in

the country to be rolled back by the AIB. For the first year of their agreement they had negotiated a 23.8% increased. The AIB ordered that it be

rolled back to 14.0% for a lost 9.8%. Workers had to reimburse the company 9.8% of their wage increase, retroactive to October 14, 1975. For the

second year of the agreement they were rolled back to 11.0%. Not only this affected workers of local 30, but also, it did in fact reverse the pattern

that the Canadian Paperworkers Union had negotiated for all the mills in eastern Canada. In March of 1976, workers at the Atlantic Sugar refinery

had their wage increase of 14.0% reduced to 8.29% for a lost of 5.71% retroactive to September 1, 1975. It meant that most members of local 443 of

the Bakery and Confectionary Workers International Union of America had to pay back anywhere between $300.00 and $500.00 to the company for

that period of time. Other locals in the Saint John area were soon to get the bad news from the AIB, because most workers were affected.

Because wage controls suspended free collective bargaining for all workers, labour organisations across the country reacted angrily at these unfair

measures. For its part the Saint John District and Labour Council called a special meeting on February 5, 1976 to map a plan of action. The meeting

was attended by 52 people representing 26 local unions from Saint John and chaired by the president of the Labour Council, George Vair. They

decided to educate the membership on the nature of wage controls and to hold rallies and demonstrations in the City. A special committee was put

together under the guidance of Larry Hanley of local 601 of the Canadian Paperworkers Union.

The Labour Council soon went to work, and a labour rally was held at the St-Malachy`s High School on March 28, 1976. Over 600 workers attended

the event and heard from Shirley Carr executive vice-president of the Canadian Labour Congress, Bob White, assistant director of the United Auto

Workers, Richard Deaton, assistant director of the Canadian Union of Public Employees and Paul Lepage, president of New Brunswick Federation of

Labour. The leader of the official opposition in New Brunswick Robert Higgins, who was in the audience but was not a guess speaker, was booed

and heckled when he tried to defend his liberal cousins from Ottawa.
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In May of 1976 the Canadian Labour Congress held its convention in Quebec City. The minds of the delegates were clearly focused on the wage

control. They wanted action and the leadership was criticized for not mobilizing the workers enough in the fight against wage control. In the end a

document called Labour`s Manifesto for Canada was adopted by the convention. It contained a bad policy on tripartism and a program of

collaboration with governments and the employers at a time when the labour movement was under attack. The document had also a resolution that

gave the “Congress through its Executive Council, a mandate to organize and conduct a general work stoppage, or stoppages, if and when necessary”.
Following the convention, the executive of the Canadian Labour Congress decided that October 14, 1976, the first anniversary date of the wage

control, would be the date for the Day of Protest.

Because it was called a day of protest and not a one-day general strike, many labour leaders across the country used this ambiguity to organize a

protest, or demonstration, on October 14, 1976. Many of them were not prepared to put the work necessary to mobilize the entire labour movement

and they left a very ambiguous message about the Day of Protest. But in Saint John the leadership of the District Labour Council decided to go for

the real thing and pull as many workers as possible out of their workplaces on that day. The leaflets, the t-shirts, the material provided by the

Canadian Labour Congress were put in the hands of workers to get them to understand the importance of the attack on labour and to mobilize for

October 14. It is called education for action. In the last two months before the Saint John general strike, the Labour Council committee met with local

leaders on a weekly basis to access the progress in the mobilization. When Prime Minister Trudeau came to town on September 22, 1976 a big crowd

of labour activists greeted him. The business community started to see that the labour movement was serious about the General strike. The Saint John

Board of Trade issued an open letter to the District Labour Council trying to discredit the action. Employers sent letters of threats and intimidation to

the workers and the unions in the workplaces trying to discourage the movement.

On a rainy October 14, 1976, Saint John businesses and services were idle. All the big industries, the port, the stores, the public services were all

down. Protesters gathered in East Saint John, in West Saint John and in the South End and they marched uptown and circled King square. They

chanted slogans against the Liberal government and against the infamous wage control, before gathering at the foot of King in front of City Hall.

There, they heard speeches from George Vair, President of the Saint John District Labour Council, Donald Montgomery, Secretary-Treasurer of the

Canadian Labour Congress, and Paul Lepage, President of the New Brunswick Federation of Labour. It was estimated that 5,000 people participated

in the march in Saint John plus the ones that simply stayed home for the day and did not go to work. In total it was estimated that 12,000 workers

were off work on that day in Saint John. Fred Hodges a past president of the Labour Council said that day: “that it was the best day of his labour life

to see so many people in unity.” George Vair, the President of the District Labour Council described the day as “A tremendous success”.

A success it was. Never before or after have labour people in Saint John mobilized and demonstrated the power they have as workers. Saint John,

along with Sudbury, Ontario, Sept Iles, Quebec and Thompson Manitoba were the only communities in Canada where the leadership of the labour

movement had opted for a general strike. They had shown us the true meaning of labour solidarity.

Questions (In groups discuss the following):
- What are some similarities and differences between the Saint John and the Winnipeg General strike?
- Do you think that the General Strike of 1919 would have influenced the 1976 General Strike?
- Did the government fear the 1976 strike as they did with the Winnipeg General Strike? Why do you

think that this would be the case?
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BLM 3.4

Discuss and Answer the following questions while examining the Canadian Charter of Rights and Freedoms.

1. What rights does the Canadian Charter of Rights and Freedoms give to Canadian citizens?
b. If the charter existed in 1919, would the workers who participated in the Winnipeg General

Strike have been within their rights? Why?
2. What rights do Canadians now enjoy that you think came about because of displays of civil

disobedience?
3. Does our current wages and incomes for the working class go against any of the sections of the charter?
4. Does the charter allow workers to have more control and more of a voice then they had in 1919?
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BLM 3.5

Debate:

Stance:

Opening Statement:

Argument 1

Argument 2

Argument 3

Supporting evidence for Argument 1

Rebuttal Notes

Supporting evidence for Argument 2

Rebuttal Notes
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Supporting evidence for Argument 3

Rebuttal Notes

Closing Arguments
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BLM 4.1

Questions to Accompany Unionist Primary Sources

When reading the excerpts from the Western Labour News, consider the following questions:

Did the authors of these articles see the strike as a success? What evidence do they present?

Why are the workers of Winnipeg striking?

Do the authors of these pieces believe they have popular support for the strike? What evidence do they present?

Given what you know about Canadian society at the time, do you believe that their perspective is justified?
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BLM 4.2

Questions to Accompany Female Unionist Primary Sources

When reading the accompanying sources, consider the following questions:

What did the Women's Labour League want?

What role did Helen Armstrong see women playing in the labour movement? Did she see women as being equal
to men?

Based on these readings, why do you think female voices were under-represented in the Winnipeg General
Strike? How do their demands compare with those of the strike more generally?
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BLM 4.3

Questions to Accompany Anti-Unionist Primary Sources

When reading the excerpt from the Winnipeg Citizen, consider the following questions:

What does the author think of the strike? What sort of words does he use to describe the strikers?

What historical events might be motivating his opinion of the strikers?

Why does the author think the strike should be opposed?

Given what you know about Canadian society and world events at the time, are these views justified?
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BLM 4.4

Role-playing Character Cards

Use the character cards located at http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr6/blms/6-2-
2f.pdf to assign roles to students in the class. These roles will be used to complete the extension activity in
BLM 4.5.
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BLM 4.5

Extension Activity: Role-Playing!

Your Task

You have been assigned a character who is in some way involved or affected by the strike. Your job is to use
what you know about the factors that influence historical perspectives to determine how your character would
feel about the strike. Once you have done that, it's time to show what you know.
In one of the following:

 a video (of 2-3 minutes)

 a presentation (of 2-3 minutes)
 a blog post

State the opinion of your character. You are welcome to get creative with this assignment, so long as you are
clearly articulating your character's position. Be sure to integrate both the information given to you on your
role-playing card and what we have learned about the strike in class. Take care to not simply state this
information, try to integrate into your story about why your character feels how they do about the strike.
Should you wish to share your work with the class (this is mandatory if you are making a presentation), there
will be opportunity to do so.

Good luck, and have fun!
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BLM 5.1: Clip from CBC Documentary Bloody Saturday

This video clip will be shown at the beginning of class during lesson 5. Begin the video at 27:55, and watch
until 35:16

http://curio.ca/en/bloody-saturday-the-winnipeg-general-strike/s/1106/
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BLM 5.2
A Town Hall Meeting!

The Situation

Students, we are happy to invite you to a Town Hall Meeting to discuss the proposal by your Town Council to

place a plaque at the corner of Portage St. and Main St. to commemorate the anniversary of the deaths of Mike

Sokolowski and Steve Schezerbanowes as a result of the riots on Bloody Saturday, June 21st, 1919.

Your Task

If you have been selected to represent the Town Council, your task is to craft a proposal explaining why this

plaque should be laid to commemorate this anniversary, and to write a draft, in no more than 150 words, of the

text of this plaque.

If you have not been assigned an alternate role, nor are you a member of the Town Council, you will be

playing the role of a descendent of a character from your role-playing activity in which you presented your

opinion on the strike. Your instructor has additional copies of these role-playing cards if you do not have yours.

Your task is to make a statement at the town hall meeting either in favour of or against the plaque. You also

have the option of proposing an amendment to the text of the plaque. Your statement and/or amendment should

reflect your character's values as given on the role-playing sheet.

If you have been assigned an alternate role, that will be your character for the town hall meeting. Your task is

to make a statement at the town hall meeting either in favour of or against the plaque. You also have the option

of proposing an amendment to the text of the plaque. Your statement and/or amendment should reflect your

character's values as given on the role-playing sheet.

This town hall meeting will be moderated by your teacher, who will conduct votes on any proposed

amendments as well as a final vote, once all statements have been made, on whether or not the plaque should be

laid. We wish you the best in your decision-making process.

Our Best,

The Mayor's Office of Winnipeg
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BLM 5.3

Alternative Role-playing Character Sheets for Town Hall Activity

These alternate roles are intended to supplement the characters from BLM 4.3, and to bring a wider variety of

voices into the town hall meeting. Select 4-6 students at random from the class, and assign them one of the

following two roles, which should inform their statement or proposed amendment at the town hall meeting.

Role 1

You are the descendent of a North West Mounted Police officer who was involved in quelling the riot on June

21st, 1919. Your great-grandfather told you many stories about that day, and about the bravery it took to face

down the angry hordes of strikers and protesters to protect the city he loved. He told you that he hoped people

would not forget the sacrifices he and his colleagues made to protect the country they cared so about.

Role 2

You are a veteran police officer in Winnipeg. You have served the city for more than two decades, and you are

proud of your job. You have seen the best and the worst that Winnipeg has to offer, but you love it nonetheless.

You believe that policing is noble work, and you want to make sure that history judges the actions of the police

fairly.
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BLM 6.1: Establishing Historical Significance

Establishing Historical Significance

Significance depends upon one’s perspective and purpose. A historical person or event can acquire significance
if we, the historians, can link it to larger trends and stories that reveal something important for us today.

There are a number of criteria that historians’ use that can be applied to establish the significance of events :
- Relevance to people living at the time
- Resonance to people’s experience, beliefs or situations at the time
- Relevance to an increased understanding of the present-day
- Remarked on by people at the time and since
- Remembered within the collective memory of a group
- Revealing of some other aspect of the past
- Results that have consequences for the future
- Durability – for how long people’s lives were affected
- Quantity – how many lives were affected
- Profundity – how deeply people’s lives were affected

Key ideas include the understanding that historically significant phenomena:
1. Result in deep, long lasting change that influences many people.
2. Reveal something important about the past.
3. Shed light on contemporary issues or is relevant to us today.
4. Or is part of a larger, meaningful narrative.

*Assigning significance involves explanation as well as value judgment
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BLM 6.2: Historical Significance Chart

Historical Significance

Significance Criteria In what ways is this event or
person historically significant?

Does it apply?
(Y/N)

In what way does this event or person meet the
criteria?

Resulting in Change
Profundity: How were people affected by the event
or person?

Quantity: How many people’s lives were affected?

Durability: How long lasting were the changes?

Revealing
How does this event or person help us to understand
the past?

Resonant or Relevant
How does this event or person shed light on issues
or problems that concern us?

Of what larger story or argument might this event or person be a part?

How might the historical significance of this event or person change over time?

Primary or secondary source (page numbers, if relevant):

Historically significant event or person/people in this source:

Brief description:
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BLM 6.3: Winnipeg General Strike Mural Assignment

Winnipeg General Strike Mural Assignment

Mural

Work in a group of 3. This assignment is designed so that you can demonstrate your knowledge and
understanding of the various events and the timeline of the Winnipeg General Strike. Further, it is a chance to
show your ability to use historical thinking to assess the significance of this historical period. Get creative, use
images, drawings, important quotes, events, individuals, dates etc. Your group will submit a, one page, layout of
your mural as you would have it produced if you were in fact commissioned with creating an actual mural.

Students will be given a group mark for this part, it will cover creativity, group work, and inclusion of
historical aspects.

Essay
As an individual you will write an essay based on the mural you produced with your group. In your

essay, you should explain the historical significance of the topic - why it needs to be included - and comment on
the mural your group has developed. You are writing an insider's critical assessment of your group assignment.
It is to be no more than 5 pages, double‐spaced, with 12 point font. Your essay should include at least 3 sources
in your bibliography. You are required to use at minimum, 2 primary sources. It is most likely you will be using
the same sources that supported your group’s mural, but you can use others. You are, of course, expected to
provide a critical discussion of your group’s work.

Students will receive individual marks based on spelling and grammar, source requirements, expression
and organization of information, and depth and reflection of writing.

For both the mural and the essay, you are expected to demonstrate your ability to assess and present complex
issues, and to discuss and explain their significant role in the lifespan of the Winnipeg General Strike.
- Explain the decisions made – e.g. had I had more words to work with I would have talked about

this…why you highlighted certain aspects…
- Historical relevance: how the Winnipeg General Strike ties into the history of human rights/advocacy of

human rights
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BLM 6.4: Winnipeg General Strike Mural Rubric

Winnipeg General Strike Mural Rubric

Group Members Names_____________________________

Level 4 Level 3 Level 2 Level 1

Group Work

Students worked very
well and consistently

with other group
members, on task, often
providing new insights

and adding valuable
information while
encouraging others

Students worked well
and consistently with
other group members,

offering new
information and

engaging with others

Students worked well
and though not

consistently on task
with other group

members

Students do not
engage well with

other group
members, often

missing materials
and off task

Creativity

Students put significant
insights and made a
creative layout and

mural that could
realistically be used a

significant mix of
individuals, events,

quotes, images

Students included good
insights and made a

creative layout, a mix
of individuals, events,

quotes, images

Students included
minimal insights and
made a satisfactory
layout, with some
degree of a mix of
individuals, events,

quotes, images

Students included no
real insights and

made an
unsatisfactory layout,

with minimal
collaboration of

individuals, events,
quotes, images

Inclusion of
Historical
Aspects

Significant historical
variance, events are
included from across

the timeline of the
Winnipeg General

Strike, wide scope of
events and issues.
Large degree of

historical thinking
evident

Good historical
variance, events are
included from across

the timeline of the
Winnipeg General

Strike. Solid degree of
historical thinking

evident

Some  historical
variance, limited scope
of events are included

from across the timeline
of the Winnipeg

General Strike. Some
degree of historical

thinking evident

Minimal historical
variance, no real

degree of historical
thinking evident
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BLM 6.5: Winnipeg General Strike Essay Rubric

Winnipeg General Strike Essay Rubric

Name_______________________

Level 4 Level 3 Level 2 Level 1

Identifies all
required items
outlined on
assignment

Student was creative in
essay writing, very

thorough in
explanations of what
was included in the

mural and why. Also
goes on to explain
items not included.
Student displayed

excellent understanding
of historical thinking
skills. Great depth in

reflection and
connections between
present day and the
Winnipeg General

Strike

Student was creative in
essay writing, thorough in
explanations of what was
included in the mural and

why. Student also
displayed good

understanding of historical
thinking skills. Good

depth in reflection and
connections between
present day and the

Winnipeg General Strike

Student’s essay
includes a

satisfactory
explanation of what
was included in the

mural and why.
Student also

displayed minimal
understanding of

historical thinking
skills. No real depth

in reflection nor were
connections made

between present day
and the Winnipeg

General Strike

Student’s essay
includes some

explanation of what
was included in the

mural and why.
Student also displayed
no real understanding
of historical thinking
skills. No reflection,
nor were connections
made between present
day and the Winnipeg

General Strike

Source
Requirements

Student used more than
3 sources – a varied
mix of primary and
secondary sources

Student used 3 sources – at
least 2 primary sources

Student used 2
sources – one

primary source

Student used 1 or less
sources, no primary

sources

Expression and
organization of
information

Thorough
demonstration of clear

and detailed
information. Letter

flows well and connects
arguments throughout

Good demonstration of
clear and detailed

information. Letter flows
well but lacks connections
in arguments throughout

Some demonstration
of clear and detailed
information. Some

arguments are
connected throughout

Limited
demonstration of clear

and detailed
information. Letter
does not flow well
with arguments not

connected

Grammar and
spelling

No Grammatical or
spelling mistakes

throughout

1-3 grammar or spelling
errors in assignment

3-6 grammar or
spelling errors in

assignment

More than 6 mistakes
throughout the

assignment
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