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Communities: Local, National and Global.   
Aboriginal Peoples:   

  

Specific Expectations:   
1)   
analyze significant aspects and effects of the interactions between Aboriginal peoples and European 

colonists (e.g., spread of disease;; introduction of new weapons;; missions;; Aboriginal peoples’ 

sharing of environmental knowledge with Europeans; the Royal Proclamation of 1763; territorial 

relocation; emergence of the Métis;  
treaties; Riel Rebellion; movement towards self-government);  
2)  
describe various aspects of Aboriginal life prior to contact with Europeans  
(e.g., traditional economies, spirituality, relationship with the environment, political organization);  
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Identity and Culture Grade 12 University Preparation (CHI 4U) course to help teach The Big Six 
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consists of 6 lessons that incorporate various primary sources into the lessons in order to better 

educate students of the history of First Nations peoples on the land that is now Canada and their 

experiences. The lessons may be completed in sequence or used singularly. Some lessons contain 

material for multiple classes. Teachers should modify and adapt material so it best fits the need of 

the students they are working with.  
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Lessons and Content:  
  
1) Lesson One: First Nations Cultures Prior to European Contact [Historical   

Significance] Pages: 2-6  

  
2) Lesson Two: The Royal Proclamation and its impact on the Country Today  

[The Ethical Dimension] Pages: 7-12  

  
3) Lesson Three: Residential Schools  

[Evidence] Pages:13-18  

  
4) Lesson Four Riel and Differing Perspectives  [Historical Perspective] Pages:19- 22   

  

5) Lesson five The Development of Treaties  

[Cause and Consequence] Pages: 23-24  

  

6) Lesson Six: Changing Attitudes  

[Change and Continuity] Pages: 25-26  

  

7) Appendix  

  

8) Resource “ Pedagogical Approaches that support Aboriginal Inclusivity Made Simple”  

From Professional Studies 100/101: Critical Issues and Policies “Equity Lesson” 

Queens University 2014  
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Lesson One: First Nations Cultures Prior to European Contact [Historical 

Significance]  

  

Course: Canada History, Identity and Culture, Grade 12, University Preparation. CH14U  

  

Specific Expectation: Analyse significant aspects and effects of the interactions between First 

Nations peoples and European colonists (e.g., spread of disease; introduction of new weapons;  

missions;; First Nations peoples’ sharing of environmental knowledge with Europeans;; 

the Royal Proclamation of 1763; territorial relocation; emergence of the Métis; treaties; Riel 

Rebellion; movement towards self-government).  

  

Primary Historical Thinking Concept Explored: Historical Significance  

  

Secondary Historical Thinking Concepts Explored: Ethical Dimension   

  

Lesson: One  

  

Title: First Nations Cultures Prior to European Contact  

  

Overview: This lesson serves to introduce the students to aboriginal cultures that existed before 

contact with European explorers and the beliefs that are still held today. Historical significance is not 

necessarily found in a single event, rather, it emerges through the narrative that is created from a 

particular time that defines the ways in which people continue to live in the present. Drawing from 

traditional First Nations beliefs, students will understand how society today continues to be 

influenced by the cultures from the past. This lesson serves to teach students the historical 

significance of the Anishnabe group by first, illustrating how their beliefs reveal the enduring issue 

of moral beliefs that everyone should maintain, such as the teachings of the Seven Grandfathers.  

  

Learning Goals  

Students will make use of active listening skills through the readings of King’s story, as well as 

Mishibinijima’s story;; students will listen to the story in order to participate in the discussion that 

follows and work to analyze the ways in which the Anishnabe culture remains relevant today. The 

“Seven Grandfathers’ Teachings” handout will allow the students to work on, and improve their 

critical thinking skills, independent work skills, and creative skills as students consider the ways in 

which the Anishnabe cultural beliefs can be directly associated to the present society. Students will 

gain an awareness of the First Nations’ presence in society today and understand the importance of 

preserving First Nations cultures in Canada and around the world.   

  

Materials  

Primary Source Documents   

-1.1 King, Thomas. “Coyote Columbus Story.” One Good Story, That One: Stories. Minneapolis:   

University of Minnesota Press, 2013. Project MUSE.  accessed December 3 2014.   

http://muse.jhu.edu/books/9781452940328  

-1.2  Mishibinijima, James. Ojibwe Clans. M’Chigeeng, ON: Kenjqewin Teg Educational  Institute, 

2005. Print.  

http://muse.jhu.edu/books/9781452940328
http://muse.jhu.edu/books/9781452940328
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-1.3 Corbiere Melvina, Niishwaaswe Mishomisag The Seven Grandfathers: An Ojibwe Story.  M’Chigeeng, 

ON: Kenjqewin Teg Educational Institute, 2007. Print.   

  

Instructions for Teacher  

-ensure that there is a copy of King’s “Coyote Columbus” story available to read to the class -have 

the PowerPoint presentation, BLM 1.4, opened before the class to ensure that the information can 

be projected for the students to analyze  

-ensure that there are enough copies of Mishibinijima’s text for the class  

-print of enough copies of BLM 1.6 and BLM 1.7 for each of the students in the class  

   

Prompts for Students (BLMs)  

-1.4 PowerPoint Presentation includes the following:  

Dickason, Olive Patricia, Canada’s First Nations: A History of Founding Peoples from Earliest  Times, 

3rd Edition. Don Mills, ON: Oxford University Press, 2002. Print.   

McMillan, Allan D., and Eldon Yellowhorn. First Peoples in Canada, 3rd Edition. Vancouver:  Douglas 

& McIntyre, 2004. Print.  

Bishop, Charles A. “Aboriginal People: Eastern Woodlands.” The Canadian Encyclopedia,  August 

31 2011, last modified October 23 2014.   

http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/ 

Bishop, Charles A. “Ojibwa.” The Canadian Encyclopedia, August 13 2014, last modified  December 

1 2014.   

http://www.thecanadianencyclopedia.ca/en/article/ojibwa/   

Language Materials Project: Teaching Resources for Less Commonly Taught Languages   

http://www.lmp.ucla.edu/Profile.aspx?LangID=197&menu=004   

“Ojibwe.” Michigan State University: Department of Geography, accessed December 3 2014, 

http://web2.geo.msu.edu/geogmich/ojibwe.html   

-1.5 “Ojibwe Clans” Handout  

-1.6 “Seven Grandfathers’ Teachings” Handout  

  

Plan of Instruction   

  

Step 1: Warm Up [5 minutes]  

Explain to the students that Aboriginal People were the first to live on the land that is now called 

Canada. Inform the students that although actual documentation of their history may be sparse, they 

informed one another through oral stories that are similar to the story that is about to be read:  

  

Read PSD 1.1, Thomas King’s short story, A Coyote Columbus Story.  

  

  

 Step 2: Discussion [10 minutes]  

Ask the students to explain their understanding of the history of North American cultures, as well as 

their understanding of Christopher Columbus. Write the ideas on the board to compare the students 

understanding of First Nations cultures and their understanding of Christopher Columbus. The 

observations that the students make can be written on the board and will establish a discussion as to 

http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/ojibwa/
http://www.thecanadianencyclopedia.ca/en/article/ojibwa/
http://www.lmp.ucla.edu/Profile.aspx?LangID=197&menu=004
http://www.lmp.ucla.edu/Profile.aspx?LangID=197&menu=004
http://web2.geo.msu.edu/geogmich/ojibwe.html
http://web2.geo.msu.edu/geogmich/ojibwe.html
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what we consider is historically significant and how some of this information is not historically 

accurate; students may explain that they were taught Christopher Columbus founded North 

America, when in fact he arrived to a land inhabited by the indigenous people of what is now the 

Bahamas. Such observations will allow the class to discuss the ways in which false facts are deemed 

historically significant, as well as the fact that First Nations cultures preserve their own history 

through oral stories, similar to King’s short story. Drawing attention to the notion that many 

students are unaware of the history of First Nations cultures will demonstrate to the students the 

notion that historical significance does not necessarily exist in primary documents; historically 

significant cultures and beliefs can exist through the preservation of oral stories, teachings, 

philosophies, etc.   

  

During this discussion, ask the class why Christopher Columbus viewed as a historically significant 

figure; what facts about him are true and what facts are false? Ask the class the ways in which 

Columbus has shaped our perception of history and society today. Follow this discussion by asking 

the class the ways in which the Aboriginal culture has shaped our perception of history and society 

today.   

  

Step 3: Modelling [15 Minutes]  

Begin the PowerPoint Presentation, BLM 1.4, to inform students of the importance of the  

Anishnabe Nation. Inform the students to take notes of important concepts covered throughout the 

presentation and discussion.   

  

Slide 1: Anishnabe Nation: Life Prior to European Contact   

Ask the students if they have any knowledge of what people inhabited the land prior to European 

contact. Remind the students that although there is not an abundant amount of information on their 

history, the group remains historically significant because they develop and inform the ways in which 

Canadian citizens understand the history of their country and the influences that shaped it.   

  

Slide 2: Life Prior to European Contact  

As the students review and take note of the information on the slide, walk around the classroom to 

ensure that students are paying attention.  

Ask the students why they think it is important to understand the history of the cultures that existed 

before European culture introduced itself to what is now Canada. This question will provide the 

teacher with the opportunity to draw the students’ attention towards the notion that the history of 

the aboriginal peoples is a narrative constructed through events, people, etc., that are made 

historically significant as long as it relates to present concerns; in this lesson, the students will be 

informed of Anishnabe Nation and how their beliefs continue to concern Canadian citizens today.  

  

Slide 3: Who are the Anishnabe?  

In order to have the students appreciate the influence of the Anishnabe peoples, explain that the 

Ojibwa peoples and those who speak the language are linked together by the Anishnabe Nation; this 

will again be discussed in a later slide. Have the students discuss what they see on the map and guide 

the students towards understanding the vast territory that the Ojibwa were known to inhabit. As the 

students begin to understand that the Ojibwa covered a portion of what is now Ontario, students 
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will have the opportunity to understand that they themselves are living close to a land that was once 

inhabited by a specific group of Aboriginal people.   

  

Slide 4: The Ojibwa Move and Migrate.  

Once explaining that the Ojibwa people were known to inhabit a portion of Ontario, explain that 

their migration towards what is now southern Ontario are important changes that occurred in the 

history of the land. Ask students why they think this migration plays a significant role in 

understanding our history and guide the students’ discussion towards understanding the notion that 

the aboriginal people not only lived on the land that is now Canada, they covered a vast region of 

the land; this information will allow student to understand the historical significance of the Ojibwa 

people as the culture is later shown to be relevant to the beliefs held in the present society.   

  

Step 5: Ojibwa & Anishnabe  

As the students begin to understand the vast territory of the Ojibwa peoples, explain that the term 

Anishnabe and Ojibwa also represent the Odawa and Algonquin; students will begin to appreciate 

the strong presence of First Nations people in what is now Canada. The map provided on the slide 

shows not only where the Ojibwa peoples lived prior to European settlement, but also where they 

migrated to and where they eventually settled. Students will understand the fact that the history of 

First Nations people is vast and studying their history draws attention to the influence that they had 

on the creation of what would become Canadian society (i.e./ living on various areas of the land and 

interacting with European colonists).    
  

  

Step 4: Guided Practice [15 Minutes]    

Explain to the students that Ojibwa society was divided into “clans, each identified a clan symbol or 

totem.”( McMillan 190) The symbols used to represent the clan were similar to the crane, loon, fish, 

etc., symbols that are described in, PSD 1.2, James Mishibinijima’s Ojibwe Clans. Ask the students 

how symbols are used in society today: guide the students towards a discussion of company symbols, 

sport-team logos and various other symbols used throughout society to establish the notion that just 

as symbols played a large role in the culture of the Anishnabe people, their culture can still be seen 

today in the sense that symbols are still used today to represent aspects of modern society.  

  

Read PSD 1.2, James Mishibinijima’s Ojibwe Clans and provide the students with BLM 1.5, “Ojibwe 

Clans” handout.  

  

As the teacher reads to the students, and discusses the symbols with them, have the students 

complete the worksheet:  

Crane Clan – ask the students how the symbol of the crane can represent figures from society that 

have no direct relation to the first nation people. The crane can represent a political member who 

works within the foreign affairs department.  

Loon Clan – ask the students to brainstorm political member that work at the local level. Such 

figures could include Kathleen Wynne, and other provincial premiers; this discussion will allow 

students to understand that the historical culture of the Ojibwa people can be shown to relate to the 

ways in which society in constructed in the present day.  
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For the remaining clans in the text (Fish Clan, Deer Clan, Marten Clan, Bear Clan, Eagle Clan) ask 

the student to brainstorm figures that can be represented by the symbols; although not all figures 

will be known by everyone, associating a symbol with even a family member will draw the students’ 

attention towards the historical significance of the Anishnabe Nation as students understand the 

ways in which the Anishnabe culture can be directly associated to the current Canadian society.     

  

  

Step 5: Independent Activity [25 Minutes]   

Provide the students with the copies of PSD 1.3, Corbiere’s, Niishwaaswe Mishomisag The Seven 

Grandfathers . If copies of PSD 1.3 cannot be provided for each student, read the story as a class and 

advise the students to take notes based on the information that is presented in the story. Students 

who face difficulty writing down information that is provided through the teacher’s reading of the 

story may use the copy afterwards to review (note: the BLM 1.6 “Seven Grandfathers’ Teachings” 

handout provided will allow the student to understand the Seven Grandfather Teachings and 

instructions will clarify any confusion).    

  

Once the story has been read by the students, provide the studens with the BLM 1.6, “Seven 

Grandfathers’ Teachings Handout.  

  

Students will be asked to create an informational pamphlet that informs the reader of the relevance 

and importance of the Seven Grandfathers’ Teachings. This task will allow students to understand 

how important the First Nations cultures are in the present society as they demonstrate how each 

teaching can improve the ways in which people interact with others, as well as the world that they 

live in.  

  

Step 6: Sharing/Discussing/Teaching  

The teacher will collect the pamphlets at the end of class or the next day. The teacher should review 

the pamphlets in order to ensure that the students understand the ways in which the Anishnabe 

culture remain relevant to the present society. The student’s ability to connect the Anishnabe beliefs 

to aspects of the present society will demonstrate the extent to which the student understand the 

importance of First Nations culture.  

  

Assessment  

Assessment for Learning: Have the students explain their understanding of the history of North 

American cultures, as well as their understanding of Christopher Columbus. The observations that 

the students make can be written on the board and will inform the teacher of the students’ prior 

knowledge of the history of civilization in North America.  

  

Assessment of Learning:   

The teacher should review the pamphlets in order to ensure that the students understand the ways in 

which the Anishnabe culture remain relevant to the present society. The student’s ability to connect 

the Anishnabe beliefs to aspects of the present society will demonstrate the extent to which the 

student understand the importance of First Nations culture. 
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Lesson Two: The Royal Proclamation and its impact on the Country Today 

[The Ethical Dimension]  

  

Course: Canada History, Identity and Culture, Grade 12, University Preparation. CH14U  

  

Specific Expectation: Analyse significant aspects and effects of the interactions between First 

Nations peoples and European colonists (e.g., spread of disease; introduction of new weapons;  

missions;; First Nations peoples’ sharing of environmental knowledge with Europeans;; the 

Royal Proclamation of 1763; territorial relocation; emergence of the Métis; treaties; Riel 

Rebellion; movement towards self-government).  

  

Primary Historical Thinking Concept Explored: Ethical Dimension  

  

Secondary Historical Thinking Concepts Explored: Evidence   

  

Lesson: Two  

  

Title: The Royal Proclamation and its Impact on First Nations Peoples today.   

  

  

Overview   

This lesson serves to educate the students the reasons why the Royal Proclamation was created in 

relation to the colonist’s treatment towards First Nations people. Discussing the sections of the 

Royal Proclamation that addressed the First Nations people’s ownership over the land will allow the 

students to understand that while colonists in Canada worked to create a respectful and trusting 

relationship with the First Nations people, promises were broken in order to create strong 

foundations for a growing economy.   

  

Drawing from current discussions of the construction of oil pipelines over land owned by First  

Nations people for the sake of sustaining an economy, students will consider the ways in which the 

First Nations people were once treated and critically reflect upon whether or not they are treated any 

differently today; informing students of the ways in which First Nations people were treated by 

colonialists will allow students to gain an informed understanding of how to judge and discuss the 

recognition of First Nations rights and land claims.  

  

Learning Goal:   

Analyse significant aspects and effects of the interactions between First Nations peoples and 

European colonists (e.g., the Royal Proclamation of 1763). The warm-up activity will allow students 

to improve their group work skills, creative thinking skills and teamwork skills as students will work 

together to create an agreement-treaty with another group. The video presented, as well as the 

discussion of the Royal Proclamation that follows will influence the students to make use of their 

active listening and comprehension skills. Lastly, having the students draw information from current 

CBC articles and compare the government’s treatment towards First Nations people and the 

agreements outlined in the Royal Proclamation, thought process, independent thinking, analysing 
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and critical thinking skills will be employed to build the students’ ability to understand the challenges 

that are faced within the relationship between First Nations people and the Canadian government.    

  

  

Materials:    

Primary Source Documents :  

-2.1 “Kinder Morgan protests could hurt economy: Michael Burt,”  

http://www.cbc.ca/news/canada/british-columbia/kinder-morgan-protests-could-

hurteconomy-michael-burt-1.2850710   

-2.2 Quote taken from the Royal Proclamation, taken from –   

“Royal Proclamation, 1763,” First Nations Study Program at University of British Columbia, 2009.  

http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html    

  

Instructions for Teacher:  

  -ensure that the PowerPoint presentation is set up.  

  -ensure that the video is loaded: http://www.youtube.com/watch?v=ZPXfRMTu2jY   

  -print out enough copies of BLM 2.4, 2.5, 2.6 and 2.7 for the class   

  

Prompts for Students (BLMs)  

-2.3 PowerPoint Presentation includes the following:  

"treaty, n.". OED Online. September 2014. Oxford University Press.   

  http://www.oed.com/view/Entry/205395?rskey=HeZUkv&result=2&isAdvanced=false   

(accessed December 03, 2014).  

“Royal Proclamation, 1763,” First Nations Study Program at University of   

 British Columbia, 2009.   

http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-

proclamation1763.html    

Bob Joseph, “The Royal Proclamation of 1763 and First Nations,” Youtube, last modified  

September 29 2013,   

http://www.youtube.com/watch?v=ZPXfRMTu2jY    

Anthony J. Hall. "Royal Proclamation of 1763" In The Canadian Encyclopedia. Historica  Canada, 

1985–. Article published February 7, 2006. 

http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/   

-2.4 “Kinder Morgan loses bid to extend injunction,”  

-2.5 “Kinder Morgan's Trans Mountain expansion opposed by island First Nation,”  

-2.6 “Royal Proclamation of 1763” Handout  

-2.7 “Royal Proclamation and Current Events” Handout  

  

Plan of Instruction  

Step 1: Warm Up [5 Minutes]  

In this section, students will build group work skills, creative thinking skills and teamwork skills as 

students will work together to create an agreement-treaty with another group.  
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Explain to the students that the classroom is the eastern portion of Canada, but to support the 

classroom teachings, five pieces of chalk are needed on a daily basis and 25 pens are needed on a 

monthly basis. Explain that the class beside the teacher’s current class has the resources needed to 

support the current classroom. Ask the students to brainstorm ways in which the other class could 

be persuaded to allow the current class to make use of some of the resources that are needed [note: 

the scenario is hypothetical and the classroom beside the teacher’s class will not actually be used]. As 

students begin to consider ways to hypothetically negotiate with the other class, remind them that 

the other class supports themselves and the need for their resources will be a burden on their daily 

lives.  

  

Considering that this lesson touches upon the ethical dimension of historical thinking, draw the 

students’ attention towards the idea that while the class relies upon support from another group, the 

other group will want to maintain their own classroom dynamics and continue to work in their 

classroom as they have in the past. Guide students towards suggesting ideas such as arranging times 

and places in which the resources can be obtained, as well as what resources could possibly be 

traded to obtain chalk and pens; this will allow the students to gain an understanding as to how 

different groups can interact and support each other. Once the students have brainstormed some 

ideas of how to interact with the other class and make use of their resources, write them on the 

board and explain that the suggestions work much like a treaty; although the classes were not in 

conflict with one another, the hypothetical agreement outlines the ways in which two groups of  

people can work to support each other and respect the other group’s ownership over the land.   

  

Step 2: Discussion [5 Minutes]  

Open up the PowerPoint Presentation, BLM 2.3, slide show and prepare the students to write notes 

based on the information discussed. This section will allow students to improve their active listening 

and communication skills as students will be asked to participate in a discussion surrounding the 

notion of treaties. [Ensure everyone is engaged by periodically walking around the room]  

  

Slide 1: Treaties: Royal Proclamation: 1763  

Ask the class if they have any further knowledge of what a treaty is.   

If a discussion begins write some of the information on the board, otherwise, move to the next slide.  

  

Play the video, included in BLM 2.3 from its beginning to 3:30-  

Bob Joseph, “The Royal Proclamation of 1763 and First Nations,” Youtube, last modified  

September 29 2013,   

http://www.youtube.com/watch?v=ZPXfRMTu2jY   

  

Ask the students if they have any immediate questions   

Ask the students if they have any previous knowledge of the Royal Proclamation, or any Treaties 

used throughout history.  

  

Slide 2: What is a Treaty?   

As the students, write down the definition of the term treaty, explain that the picture on the right 

side of the slide is an example of what a historical treaty does look like – the picture is the Royal 

Proclamation Treaty, included in BLM 2.3 –   

http://www.youtube.com/watch?v=ZPXfRMTu2jY
http://www.youtube.com/watch?v=ZPXfRMTu2jY
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“Royal Proclamation, 1763,” First Nations Study Program at University of   

 British Columbia, 2009.   

http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal- proclamation-

1763.html    

  

Ask the students if they know of any other treaties.  

Suggest that the students themselves have participated in the signing of a treaty.  

Ask the students if they have every signed an agreement, or treaty with their parents or guardians.  

  

Step 3: Modelling [10 Minutes]   

This section will continue to build the students’ active listening skills, as well as critical thinking and 

analysing skills as students reflect on the government’s treatment towards First Nations people and 

decide whether or not the First Nations people were intended to be respected during the signing of 

the Royal Proclamation.   

  

Before moving to the next slide, remind the students that although a treaty is a legal agreement, 

agreements have been broken - this claim will lead into the discussion of the map provided in slide 4 

from the BLM 2.3 –  

Anthony J. Hall. "Royal Proclamation of 1763" In The Canadian Encyclopedia. Historica Canada, 

1985–. Article published February 7, 2006.  

   http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/  

  

Slide 4: What Events Influenced the Creation of the Royal Proclamation?  

Explain the impact of external forces and wars that played a role in the creation of the Royal 

Proclamation: King George leading Britain to victory in the Seven Years War.  

Ask the students what they observe when looking at the map: explain to the students that the map 

illustrates the territory owned by First Nations peoples in 1763, as well as the land owned by France 

and the 13 colonies.  

Ask the students to brainstorm with other students the reasons as to why they think the map, and 

outlining of provinces and territories, is so drastically different from today. What changes could have 

occurred? Do you think that First Nations peoples continued signing treaties to give their land to the 

Crown?  

  -this question will lead draw the students’ attention towards the ethical dimension of  

historical thinking as students are informed of how colonists, and many people that have 

lived in Canada ever since, played a large role in transforming the land and taking ownership 

over land that once was owned by First Nations peoples; this discussion will also inform the 

students of their responsibility to respect the all cultures of the country and to remember 

that the First Nations cultures were the first to inhabit the land that is now Canada and 

should be given as much respect as any other culture.   

  

Slide 5: What is the Royal Proclamation?  

Explain to the students that the Seven Years War lead to the creation of the Royal Proclamation. 

Explain to the students what the Royal Proclamation is and if the students have any immediate 

questions.  

This slide continues onto the next page.   

http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
http://www.thecanadianencyclopedia.ca/en/article/royal-proclamation-of-1763/
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Slide 6: Royal Proclamation and the First Nations peoples  

Ask the students the ways in which the Royal Proclamation demonstrates the colonists’ attempt to 

respect the First Nations peoples of the land.  

-Ask the students to respond to the colonists’ decision to cooperate with the First Nations 

people and whether or not the colonists appeared to expect anything in return. This question 

will guide the students to use the ethical dimension of historical thinking as students are 

influenced to become cautious about imposing contemporary standards and understand that 

the colonist did attempt to establish a cooperative relation with the First Nations peoples.   

  

Slide 7: Royal Proclamation Video  

Provide the students with BLM 2.6.  

Watch the video once again (from beginning to 3:30) and have the students answer the questions 

(again, the video is found in BLM 2.3).  

When the students are completed the first three questions, ask them to show their work before 

moving on to the last question; this will provide the teacher with an assessment as learning because 

the teacher will assess whether or not the student has an understanding of the Royal Proclamation 

and its significance.  

  

As students begin to grapple with the final question, explain that there is no right or wrong answer. 

Here, students will again make use of the ethical dimension of historical thinking as they use their 

understanding of the Royal Proclamation and make an informed judgement on the issue of whether 

or not the treaty was used to conquer the First Nations people.   

  

Step 4: Guided Practice [25 Minutes]  

Once the students have had some time to consider whether or not the Royal Proclamation illustrates 

the ways in which colonists, as well as Canadian citizens, have respected First Nations people and 

their ownership of their ancestral land, remind the students of the activity performed during the 

beginning of the lesson; the current class relied on resources from another class and created a treaty 

to establish a relationship. Draw attention to the construction of the Kinder Morgan Pipeline; 

explain that the pollution from the oil may be a burden to the First Nations people, oil production 

helps the Canadian economy. Draw attention to Primary Source 2.1 in which explains the economic 

benefits that could occur if the pipeline is constructed.   

  

Explain to the students that the Kinder Morgan Pipeline is being opposed because of the pollution 

risk, as well as the fact that First Nation peoples believe that their territory is being controlled and 

taken away by the government.   

  

Read the final section of BLM 2.4, entitled, “First Nations Leader Arrested” Ask 

the class:  

Why was the grand chief arrested?  

Do you think it is fair that he was arrested?  

Do you think that the First Nations peoples have a rightful ownership to the land? Do 

you think the First Nations people will have control of their land every again?  
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Such questions will once again provide students with the opportunity to make use of the ethical 

dimension of historical thinking because students will have an informed understanding of the 

responsibility that the government faces to respect the rights of First Nations peoples and their  

descendants, as well as the government’s responsibility to maintain a stable economy.   

  

The discussion prompted by the teacher’s reading of the article will further improve the students 

active listening and critical thinking skills as they are influenced to consider the needs for 

constructing oil pipelines as well as the moral obligations of respecting the safety of the 

environment, First Nations people, and people in general.   

  

Step 5: Independent Activity [30 Minutes]   

If computers are available for the students, ask the students to find and article online that discusses 

the Kinder Morgan Pipeline in relation to First Nations people. As students begin their search, 

advise students to search for an article in which illustrates that whether or not the agreements 

outlined in the Royal Proclamation are respected. Provide the students with BLM 2.5 and BLM 

2.7.   

  

The article and questions provided will allow students to carefully and critically reflect upon the 

Royal Proclamation and the impact that it has on First Nation peoples today. Students’ attention will 

once again be drawn to the ethical dimension of historical thinking as the article will create an 

independent discussion where each student will consider how the construction of the pipeline is a 

sign of disrespect towards First Nations people and the environment, while also considering the fact 

that the current Canadian economy relies on oil production.   

  

This section of the lesson will again improve the students’ critical thinking skills, as well as 

independent skills, writing skills and analysis skills.   

  

The teacher should check the student’s progress in the activity to ensure that the student is able to 

find a current article in relation to the pipeline construction and its impact on First Nations people. 

The teacher will provide assistance to any student that faces trouble finding an article, reading an 

article and interpreting an article. Extra time and assistance will be provided to students who have 

difficulties analyzing the article and writing a response based off of their reading.   

  

Step 6: Sharing/Discussing/Teaching [5-10 Minutes]   

The teacher will collect the students’ journals either at the end of the class, or next day. The teacher 

should read their work to see if the students have an understanding of the current events 

surrounding the construction of the pipeline and its relation to First Nations people’s rights. The 

teacher should also review the work to consider whether or not the students understand the ways in 

which the agreements made in the Royal Proclamation are currently respected;; the student’s 

supporting arguments will demonstrate the degree to which the student are informed of the 

Canada’s responsibility to respect the people and cultures in Canada. The supporting arguments in 

the journal will also allow the teacher to consider whether or not the students made an informed 

reflection of the current issues in relation to the agreements outlined in the Royal Proclamation.    

  

Assessment:   
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Assessment for Learning: Have the students brainstorm the reasons as to why the map, and 

outlining of provinces and territories, do not reveal any territory owned by First Nations people.  

Class participation should also be considered when determining assessment for learning.    

  

Assessment as Learning: Before the students can begin to answer the fourth question on the BLM 

2.6 Handout, the teacher will check their work to ensure that the student has a basic understanding 

of the Royal Proclamation. This will allow the teacher to ensure that the students is capable of 

understanding why the Royal Proclamation was created and whether or not the treaty continues to 

respect the First Nations peoples and their land.   

  

Assessment of Learning: The teacher should also review the work to consider whether or not the 

students understand the ways in which the agreements made in the Royal Proclamation are currently 

respected;; the student’s supporting arguments will demonstrate the degree to which the student are 

informed of the Canada’s responsibility to respect the people and cultures in Canada. The teacher 

should provide the students with feedback based on their journal entry.   
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Lesson Three: Residential Schools  

[Evidence]  

  

Course: Canada History, Identity and Culture, Grade 12, University Preparation. CH14U  

  

Specific Expectation: Analyse significant aspects and effects of the interactions between First 

Nations peoples and European colonists (e.g., spread of disease; introduction of new weapons;  

missions;; First Nations peoples’ sharing of environmental knowledge with Europeans;; 

the Royal Proclamation of 1763; territorial relocation; emergence of the Métis; treaties; Riel 

Rebellion; movement towards self-government).  

  

Primary Historical Thinking Concept Explored: Evidence  

  

Secondary Historical Thinking Concepts Explored: Ethical Dimension, Cause and  

Consequence   

  

Lesson: Three  

  

Title: Residential School.   

  

Overview:  

This lesson will provide students with the opportunity to learn how to analyze historical documents 

and establish arguments as to how the Canadian government expected Aboriginal peoples to live on 

the land and the impact that this expectation had on the Aboriginal people. This lesson will allow 

students to examine why the Canadian government felt the need to expand west, what problems the 

government faced when planning to expand West, how such problems were handled and the impact 

that the discussed solutions to such problems had over the Aboriginal people in Canada. Students 

will discuss the historical documents in groups, as well as independently, to better understand what 

important information should be taken from the primary documents.   

  

Learning Goal:   

Analyse significant aspects and effects of the interactions between Aboriginal peoples and European 

colonists. The video that is presented as a warm-up activity will improve the student’s critical 

thinking, reflection, active listening, and analysis skills as students will then participate in a discussion 

that asks them to interpret the information they received through the watching of the video. Such 

skills will also be employed when the video is watched once again; students will have the opportunity 

to further improve critical thinking and analysis skills as they are provided with a number of 

questions to consider when analyzing a primary source. Students will also have the opportunity to 

improve group work skills when they work alongside other students to analyse a historical text. 

Lastly, having the students analyze, critically reflect and discuss findings in an interview with a 

residential school survivor will allow the students to improve their critical thinking skills, 

independent thinking skills, research skills, analysis skills and writing skills.   
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Materials:    

Primary Source Documents   

-3.1 Schultz, J. C. Indian affairs in the North West Territories: delivered by Hon. Dr. Schultz,  M.P. 

in the House of Commons of Canada, 31st March, 1873. (S.l. : s.n., 1873),  

http://eco.canadiana.ca/view/oocihm.30530/3?r=0&s=1   

-3.2 Bryce, Henderson Peter, The Story of a National Crime. (Ottawa: James Hope & Sons Limited, 

1922). Print.   

-3.3 Residential School Survivor – Website : “Where are the Children: Residential School  Survivor 

Stories,” Legacy of Hope Foundation, accessed December 3, 2014.  

http://wherearethechildren.ca/en/stories/  

[note: the Residential School Survivor Website is placed under primary documents because the 

interviews presented on the webpage are primary sources; they are interviews with people who 

directly experienced life in a residential school]  

  

Instructions for Teacher  

-load the “Christmas Time at a Residential School” video before class begins.  

-ensure that there are enough copies of PSD 3.1, PSD 3.2, BLM 3.5, BLM 3.6, BLM 3.7, as well as  

BLM 3.9 for each student.  

-ensure that the PSD 3.3 is available online and the webpage opens properly.   

-print a copy of BLM 3.8, List of Residential School Survivor Interviews.  

-a computer lab is needed, students will individually watch videos that are roughly 30 minutes in 

length  

  

Prompts for Students (BLMs)  

-3.4 Christmas Time at a Residential School, video  

“ ‘The Eyes of Children’ – life at a residential school: Christmas at a residential school in British  

Columbia in 1962,” CBC Digital Archives, last modified October 23 2014, 

http://www.cbc.ca/archives/categories/society/education/a-lost-heritage-

canadasresidential-schools/the-eyes-of-children---life-at-a-residential-school.html   

-3.5 “Historical Evidence Checklist” Handout  

-3.6 Questions to Consider for Schultz’s Indian affairs in the North West Territories  

-3.7 Questions to Consider for Bryce’s The Story of a National Crime  

-3.8 List of Residential School Survivor Interviews   

-3.9 Residential School Survivor Questionnaire and Journal Entry Activity   
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Plan of Instruction  

Step 1: Warm Up [5 Minutes]  

Ask the students if they have any prior knowledge of residential schools; this will allow the teacher 

to assess how the students prior knowledge of residential school systems and the negative impact 

that they have had on First Nations people.   

Begin the video, BLM 3.4, “Christmas Time at a Residential School” and play the video up to 1:00    

“‘The Eyes of Children’ – life at a residential school: Christmas at a residential school in British  

Columbia in 1962,” CBC Digital Archives, last modified October 23 2014, 

http://www.cbc.ca/archives/categories/society/education/a-lost-heritage-

canadasresidential-schools/the-eyes-of-children---life-at-a-residential-school.html   

   

Step 2: Discussion [5 Minutes]  

Ask the students what they noticed in the video. Students should discuss the fact that because the 

video is not in colour, it is older. Students should also notice the fact that the video is an 

informational clip, depicting the interaction between aboriginal students and an authority figure, or 

teacher. Once the students understand that the children are indeed students of a residential school, 

draw their attention to the emotions expressed through the movement and interaction between the 

children, as well as the teacher, in the video. The discussion that unfolds will provide the teacher 

with the opportunity to assess the student’s prior knowledge to the residential schools and the 

impact that the school had on Aboriginal people.   

  

When the students have an understanding of what the video is depicting, ask the students how this 

video can be identified as evidence. These questions will allow students to understand how evidence 

can be collected and analyzed to understand a certain aspect of a society, culture, etc. Explain how 

primary and secondary sources are two types of evidence that historians use to reinforce their claims.  

  

Step 3: Modeling [15 minutes]  

This portion of the lesson will allow students to understand that history is explained through 

historians who have gathered a variety of historical evidence, analysed and interpreted the 

information to construct an explanation of the past. Explain to the students that when historians 

analyze a piece of evidence, they consider and study the people who created the text, when the text 

was created and attempt to come to and understanding of why the text was created, what the 

intention was when creating the text and how the text was expected to influence others.   

  

Provide the students with BLM 3.5, Historical Evidence Checklist, and inform the students that 

these are just some questions to consider when analyzing a text as evidence.   

Re-watch the video, BLM 3.4, “Christmas Time at a Residential School” and play the video up to 

1:00.  

http://www.cbc.ca/archives/categories/society/education/a-lost-heritage-

canadasresidential-schools/the-eyes-of-children---life-at-a-residential-school.html   

  

Allow the students to take a moment to answer any questions on the BLM 3.5 handout.   

Begin asking some of the questions below to further assist students in understanding how to analyze 

a text, as well as to begin a discussion surrounding the video:   

  

http://www.cbc.ca/archives/categories/society/education/a-lost-heritage-canadas-residential-schools/the-eyes-of-children---life-at-a-residential-school.html
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How is the text an example of evidence?  

  -What kind of evidence is this (primary or secondary)?  

  

How does the evidence inform the audience?  

  -What does the video tell us about residential schools?  

  -What does the video tell us about the treatment towards Aboriginal People?  

  -What does the video tell us about the Canadian Government’s behavior towards 

their  relation with Aboriginal cultures?  

  -What does the video tell us about the ways in which the Canadian Government 

expected  Aboriginal people to live?  

  -How does the video inform us of the Canadian Government’s treatment of Aboriginal  

people?  

  -Who was in the video?  

  -What are the people in the video doing and how do they appear?  

  -Who is the intended audience of the video?  

  -How does this video reflect the ways in which the Canadian government attempted to 

integrate other cultures into the society?  

  

  

Step Four: Guided Practice [20 Minutes]  

Provide half of the students with either PSD 3.1, Hon. Dr. Schultz’s Indian Affairs in the Northwest, or, 

PSD 3.2, Peter Bryce’s The Story of A National Crime. Each article will come with the corresponding 

handout that contains seven questions for the students to answer [PSD 3.1 corresponds with BLM 

3.6, and PSD 3.2 corresponds with BLM 3.7]. The questions on the handout will guide the students 

towards analyzing primary sources to construct an argument in which demonstrates how First 

Nation people were treated by the Canadian government. The questions will also remind the 

students of what to consider when researching and using primary, or secondary articles as evidence 

to support an argument.    

  

Ask students to read the article in groups of roughly 3 and answer the questions; students will be 

expected to have a copy of the answers for each of the questions.   

  

When the students have completed answering the seven questions for the article that they were 

given, provide the students with the other article and corresponding questions. Have the students 

pair up with a student that did not initially read the same article. Ask the students who received 

Schultz’s article to explain their findings to their partner who originally read Bryce’s article;; this will 

provide some students with the opportunity to understand how a primary source can be analyzed to 

show the ways in which the First Nation people were expected to abandon their culture and beliefs 

and integrate themselves into the white-colonist society of Canada. Once finished, have the students 

who initially received Bryce’s article to explain their findings to those students who initially received 

Schultz’s article;; this will give the rest of the students to understand how a primary source can be 

analyzed to establish the negative aspects of residential schools.   

  

This portion of the lesson will allow all students to understand how primary sources can be analyzed 

to support a specific argument. This portion of the lesson will also allow students to understand how 
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to take the context of a historical event, or situation, into account and look for evidence within a 

primary source that will both respect the actual claims and discussions made in the source and 

support the argument that the student, or historian makes. Finally, this portion of the lesson will 

allow the students to understand how a historian can corroborate the information that they take 

from two or more primary sources to reinforce their claims and make a stronger argument that 

supports their inferences.   

  

Before the students may continue working and choose a residential school survivor interview to 

watch, the teacher must review the student’s work to ensure that each student has properly answered 

the questions in relation to the article and effectively interpreted and employed evidence from the 

historical articles to support their own argument. This will allow ensure the teacher that the student 

is capable of interpreting a text for information.   

  

  

  

Step 5: Independent Activity [35 Minutes to work on activity; please note that the videos are 

roughly 30 minutes in length]  

For this section, the teacher should book a computer lab in advanced, or inform the students to 

bring a laptop, cellphone, or any resource that has connection to the internet.   

  

Student will find and choose one of the interviews of a residential school survivor provided on the 

PSD 3.3 website, Where Are the Children?  

  

http://wherearethechildren.ca/en/stories/  

  

[note: the Residential School Survivor Website is placed under primary documents because the 

interviews presented on the webpage are primary sources; they are interviews with people who 

directly experienced life in a residential school]  

  

  

Inform the students that they must each choose a separate interview; there are 48 interviews 

available on the website. The teacher should make use of the BLM 3.8, Residential School Survivor 

Interview List, to ensure that no students have the same interview to analyze.   

  

Ensure that a large amount of time is provided for the students to watch the interview either during 

class, or for homework; the interviews are roughly 30 minutes. Before the students begin watching 

the interview that they have chosen, provide them with the BLM 3.9, Residential School Survivor 

Questionnaire and Journal Entry Activity. The handout will inform the students the ways in which a 

primary source, the interview, can be analyzed to find information that will reinforce the ways in 

which residential school systems, as well as the government’s interactions with first nation people, 

forced people away from their ancestor’s culture and prohibited them from fully participating in 

their ancestor’s way of life.   

  

The students will answer the questions provided to guide them to creating a journal entry based off 

of the information that they derived from the interview with the residential school survivor that they 

http://wherearethechildren.ca/en/stories/
http://wherearethechildren.ca/en/stories/
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chose. The presentation will allow students to understand how good questions may be asked when 

interviewing, or analyzing a primary source. The presentation will also further guide students 

towards learning how to analyze a primary source in the context of a historical setting and interpret 

the discussion found in an interview to support the argument that the historian may wish to make.  

  

The teacher should check the student’s progress in the activity to ensure that the student is able to 

find and watch an interview with a residential school survivor. The teacher will provide assistance to 

any student that faces trouble listening to the interview, interpreting the interview. Extra time and 

assistance will be provided to students who have difficulties analyzing the interview and writing a 

response.  

  

Step 6: Sharing/Discussing/Teaching  

The teacher will collect the students’ journals either at the end of the class, or next day. The teacher 

should read their work to see if the students have an understanding of the ways in which the 

interviewee represents the impact that residential schools had on First Nations people. The teacher 

should also review the work to consider whether or not the students understand the ways in which 

the residential school systems dismantled First Nations communities, as well as how the effects are 

still experienced by both, those who attended the school, and their loved ones. The journal entry will 

also allow the teacher to consider whether or not the students appropriately extracted information 

from the primary source and effectively implemented such information into their discussion to 

support their argument.  

  

  

Assessment:   

Assessment for Learning: Have the students brainstorm the reasons as to why the video does not 

truly reflect the ways in which First Nations people were treated when at the residential school.  

Class participation should also be considered when determining assessment for learning.    

  

Assessment as Learning: Before the students may continue working and choose a residential school 

survivor interview to watch, the teacher must review the student’s work to ensure that each student 

has properly answered the questions in relation to the article and effectively interpreted and 

employed evidence from the historical articles to support their own argument. This will allow ensure 

the teacher that the student is capable of interpreting a text for information.   

  

Assessment of Learning: The teacher will review the journal entry to consider whether or not the 

students understand the ways in which the residential school systems dismantled First Nations 

communities, as well as how the effects are still experienced by both, those who attended the school, 

and their loved ones. The journal entry will allow the teacher to consider whether or not the 

students appropriately extracted information from the primary source and effectively implemented 

such information into their discussion to support their argument.  
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Lesson Four Riel and Differing Perspectives [Historical Perspective]  

  
COURSE: Canada: History, Identity and Culture, Grade 12, University Preparation. CHI4U  

  
SPECIFIC EXPECTATION: analyze significant aspects and effects of the interactions between Aboriginal 
peoples and European colonists (e.g., spread of disease; introduction of new weapons; missions; Aboriginal 
peoples’ sharing of environmental knowledge with Europeans; the Royal Proclamation of 1763; territorial 
relocation; emergence of the Métis; treaties; Riel Rebellion; movement towards self-government);  
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  Historical Perspective   

  
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Ethical Dimensions, Evidence   

  
LESSON #: Four   

  

TITLE: Riel and Differing Perspectives   

  

  

OVERVIEW:  Over 2 lessons students will use the example Louis Riel to examine Historical Perspective.  
Students will learn about the dangers or “presentism” (Seixas, Peter, and Tom Morton. The Big Six: Historical 

Thinking Concepts. Toronto: Nelson Education, 2013). The lessons will also serve to meet the specific 

expectations analyzing significant aspects of the emergence of the Métis and also to the Riel Rebellion.  Other 

Skills: Critical thinking, Analysis, independent work, group work skills, communication skills, 

thought process skills, inquiry skills.  

  
LEARNING GOAL:  Students will understand that perspective changes on events and figures in history and 

that is important that we do not apply contemporary values to historical events. Students will also learn about 

the Métis and Riel Rebellion of 1885.   

  
MATERIALS:  
PSD 4.1 and 4.2  
BLM 4.1, 4.2 and 4.3   
Projector or Smartboard with audio  
Whiteboard or Chalkboard  
Students will require notebook and writing utensils  

  
PLAN OF INSTRUCTION: Part 1 (Lesson 1)    

Step 1: Warm up: What makes a hero? (14mins)   
Ask the students; What makes a hero? Ask them to come up with their favourite heroes. Brainstorm a list of  

qualities that are required to “be a hero”.   

  

Next, ask the students to define what it means to be a “traitor”. Record what qualities they come up with.  

  

Once the students have developed both lists of qualities ask them if they can think of any heroes in Canadian 

history. Record this separate list, prompt with questions to uncover what background knowledge of Riel or 

Macdonald and how they are viewed in Canadian history is known. Do the same for traitors.  
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Step 2: Discussion (10minutes)  
Introduce Louis Riel; inform the students that he is often referred to as a hero, but also a traitor. (If they were 

not included on the class generated lists).  Introduce the idea of “presentism” (Seixas and Morton 2013).  
Inform the students that before you can embark on this exploration in to Canadian History it is key to 

“suspend judgment in order to interpret how people of the past understood the world” (Seixas and Morton 

2013).  Ask the students if a Figure from the past transported to present time would understand what is 

happening in the world,? can we understand what the world was really like?  Ask the students how they think 

we could better understand the views and sentiments of the particular era? Instances of evidence should be a 

common answer  

Step 3: Modeling (20 minutes)  
Using PSD 1.1: Use the University of Manitoba Archives Louis Riel photo gallery.  

http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html  

"Louis Riel Photograph Gallery." University of Manitoba - Libraries - Louis Riel Photograph Gallery.   
Accessed November 21, 2014. 

http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html.  

There are 4 photographs of Louis Riel that serve as wonderful primary documents.  The 

four photographs show Riel in 1858, 1870, 1878 and 1886.   

 Show each photograph. With each photograph provide 3 minutes of background information about what is 

happening in this year with Riel. Each picture may then be a “snapshot” of how things are progressing.   

To provide more background information on Rebellion do the same with another University of Manitoba  
Archives Photo gallery. PSD 1.2  

http://umanitoba.ca/libraries/units/archives/exhibits/nwrebellion/index.html  

"Louis Riel Photograph Gallery." University of Manitoba - Libraries - Louis Riel Photograph Gallery.  
Accessed November 21, 2014. 

http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html.  

Briefly describe each key actor, and events that occurred to lead to the death of Louis Riel.   

As you show the “snapshots” and give detail about each event the different “actors” in each event you are 

providing context. This context is critical to perspective, students will hopefully see that to some Riel was a 

hero and to others he appeared to be a traitor.   

Step 4: Independent Activity (22 minutes)  
Hand out BLM 1.1 and 1.2   
Ask the students to read the both passages that describe that Riel as a traitor and also a hero.   
Tell the students to think about the context of what is happening. As they read each passage ask them what 

the Métis perspective would have been, and also what the English perspective would have been.   

  
Hand out BLM 1.3 ask the students to fill in instances of evidence whether Riel was a hero or a traitor based 

on the criteria that you created at the beginning of class.   

Step 5: Sharing / Discussing / Teaching (8 minutes)  
Come together with the students, ask them if they thought Riel was a hero or traitor. (Quick poll on the board)   

http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html
http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html
http://umanitoba.ca/libraries/units/archives/exhibits/nwrebellion/index.html
http://umanitoba.ca/libraries/units/archives/exhibits/nwrebellion/index.html
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 Ask them if they found any difficulties with applying their definition of a hero or traitor. Is a hero a timeless 

idea or does it change as well?   
Ask they students if they took into consideration perspectives of different groups in Canada at this time.   
Finally, ask the students to think about Riel from each perspective before the following class.  

  

  
ASSESSMENT:  
Assessment will culminate following Part 2.  

  

  

  
PLAN OF INSTRUCTION: Part 2   

  
LEARNING GOAL:  Students will understand that perspective changes on events and figures in history and 

that is important that we do not apply contemporary values to historical events. Students will also learn about 

the Métis and Riel Rebellion of 1885.   

  

MATERIALS:  
PSD 1.3  
BLM 1.3   
Projector or Smartboard with audio  
Whiteboard or Chalkboard  
Students will require notebook and writing utensils  

Step 1: Warm up (5 minutes)  
Recap previous class.  Revisit the closing questions from yesterday, ask the students if their opinions have 

changed or if they have formed new opinions.   
Can a hero be a traitor at the same time? Do we need to change our definitions? Ask 

the students to recount key events and players in the Rebellion.   

Step 2: Discussion (8 minutes)  
Once again remind students that that we cannot place contemporary judgment on events of the past. Discuss 

the concept of context with students, (ie. Based on these events do the actions match in response?)  Ask 

students about the different perspectives outlined in the previous class; create discussion about the 

perspectives, ask the students if they need all perspectives to understand an event or if one will suffice. Have 

the students inform you what the different perspectives around Riel might be.   

Step 3: Critically looking at Perspective (37 Minutes)  
Hand out a blank copy BLM 1.3 again. This time divide the students into 4 equal groups. Each group will 

examine the resource from the perspective of different actors during this period. 1) group will view the video 

from the Métis perspective. 2) Another group from Sir John A Macdonald’s perspective.  3) One group will 

take French Canadians (Catholics) and  finally 4) English speaking Canadians.   

As they watch the clip have the students fill instances of evidence where Riel could be interpreted as a hero or 

traitor using revised definitions if revised.  

Show the students clips from Canada: A Peoples History found online. PSD 1.3   

https://www.youtube.com/watch?v=wCVDuyvNpHk  

https://www.youtube.com/watch?v=wCVDuyvNpHk
https://www.youtube.com/watch?v=wCVDuyvNpHk
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or through   

http://www.cbc.ca/history/EPISODESUM2LE.html  

Show minutes 51:30 to 1:28:00  

Step 4: Guided Practice (10 Minutes)  
Once the class watched the clips and filled in BLM 1.3 again for a specific perspective have a member from 

each group join with a member for the three others so each group now has a 1 of the 4 perspectives in it.   

  
Each student will present their perspective.   

Step 6: Sharing / Discussing / Teaching (15 minutes)  
Consolidation: Ask the students what they learned about each perspective.   
Did they get a better understanding of all events by seeing each perspective.   
Ask whether Riel can really be defined as one or the other? Why do they think that?   
Now Complete Assessment task  

  

  

ASSESSMENT:  
On the back of the BLM 1.3 sheet that the students filled out during Canada: A People’s History ask the 

students to write down a 5 sentence reflection about why looking at different perspectives is important. 

Include why they think context is needed and one example of how a different perspective allowed them to 

understand something new about Riel. Finally ask them to include a personal reflection about whether they 

were able to avoid placing contemporary values and judgments on the events. Have students include their 

name and these sheets will be submitted at the end of class for the teacher to check over responses about 

perspective.  

  

  

  

Additional resources are included at the end of the Appendix and can be used as extensions, or to look at 

perspectives in different ways.   

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.cbc.ca/history/EPISODESUM2LE.html
http://www.cbc.ca/history/EPISODESUM2LE.html
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Lesson Five The Development of Treaties [Cause and Consequence]  

  
COURSE: Canada: History, Identity and Culture, Grade 12, University Preparation. CHI4U  

  
SPECIFIC EXPECTATION: analyze significant aspects and effects of the interactions between Aboriginal 
peoples and European colonists (e.g., spread of disease; introduction of new weapons; missions; Aboriginal 
peoples’ sharing of environmental knowledge with Europeans;; the Royal Proclamation of 1763;; territorial 
relocation; emergence of the Métis; treaties; Riel Rebellion; movement towards self-government);  
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  Cause and Consequence    

  
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Ethical Dimensions, Evidence   

  
LESSON #: Five   

  

 The Development of Treaties    

  

  

OVERVIEW:  This lesson will introduce students to the idea of cause and consequence emphasizing that the 

events of history were not inevitable and that multiple causes and actors vary in the influence. Students will 

look at the causes/development of a treaty who and actors were in this process.    
Other Skills: Critical thinking, Analysis, independent work, communication skills, computer and 

research skills, inquiry skills.  

  
LEARNING GOAL:  Students will understand that causes and consequences are extremely interconnected 

and that causes vary in influence. Students will also address the specific expectation of examining treaties   

  
MATERIALS:  
Computer Lab/Laptop Computer/Tablet With internet access for each student.  
Smartboard/Projector  
PSD 5.1  
BLM5.1  

  
PLAN OF INSTRUCTION:   

Step 1: Warm up (10 Minutes)  
Explain the Learning Goal to students.  
Explain to the students that today they will be completing a Web-quest. During this Web-quest the students 

will be able to sift through a plethora of fantastic primary resources that are explained as a narrative about the 

development of Treaty 9 in Ontario.   
- This warm up should include activation of prior knowledge. Ask the students what they know about 

treaties, what are they? What are they for? Who do they involve? Do we still have them?   
- You could provide the definition of treaties to your students and dissect and break down its meaning:  

  

  

  
Aboriginal treaties in Canada are constitutionally recognized agreements between the Crown and 
Aboriginal peoples. Most of these agreements describe exchanges where Aboriginal groups agree to 
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share some of their interests in their ancestral lands in return for various payments and promises. On 
a deeper level, treaties are sometimes understood, particularly on the Aboriginal side, as sacred 
covenants between peoples that establish the relationship linking those for whom Canada is an 
ancient homeland with those whose family roots lie in other countries. Thus, treaties form the 
constitutional and moral basis of alliance between Aboriginal peoples and Canada.  
  
"Aboriginal Treaties." The Canadian Encyclopedia. Accessed November 17, 2014. 

http://www.thecanadianencyclopedia.ca/en/article/aboriginal-treaties/.  

  

If the lesson on Evidence and Royal Proclamation has been completed you can remind/ask students what the 

Royal Proclamation meant for treaties. (In 1763 the Royal Proclamation defined how treaties could be 

negotiated with Aboriginals)  

  
Once you have defined treaties tell your students that they will be exploring Treaty 9. They will be able to see 

where Treaty 9 is during this Web-Quest.   

  
Tell the students that purpose of this exercise is too see Why events happen and what the consequences 
are or the Cause and Consequence    
  
Distribute BLM5.1 (In either paper copy or electronically) and ask students to now turn on or access the 

technology.   

Step 2: Independent Activity (45-55Minutes)  
Students will access the following link (PSD 5.1) to archives Ontario. (It is also located on the Wed-Quest).  
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx  

  

Accessed November 18, 2014.  
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx.  

  

During this time as the students are independently engaged in the Web-Quest circulate and promote further 

questions.  

  
If students are experiencing difficulties accessing the webpage or how to navigate it you could model it with 

the Smartboard/projector.  

Step 6: Sharing / Discussing / Teaching (10-20Minutes)  
Consolidate what has been learned about the development of Treaty 9. Go over the progression of its 

development. How long did it take? Who were the actors in it?   
Have the students vote on which actor and also which cause they felt was most significant. This will be one 

way of showing that there are multiple causes and actors to a single event. Remind them that this is only 1 

treaty of many signed! Think of how many actors and influences there would be on each treaty.   
  

  
ASSESSMENT:  
Assessment for this lesson will be the BLM 4.1 itself. At the end of class ensure students have put their name 

on the document and hand it in. It can be evaluated in a formative manner based on responses.  

  

  

  

http://www.thecanadianencyclopedia.ca/en/article/aboriginal-treaties/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-treaties/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-treaties/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-treaties/
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx
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Lesson Six: Changing Attitudes [Change and Continuity]  

  
  
COURSE: Canada: History, Identity and Culture, Grade 12, University Preparation. CHI4U  

  
SPECIFIC EXPECTATION: analyze significant aspects and effects of the interactions between Aboriginal 
peoples and European colonists (e.g., spread of disease; introduction of new weapons; missions; Aboriginal 
peoples’ sharing of environmental knowledge with Europeans;; the Royal Proclamation of 1763;; territorial 
relocation; emergence of the Métis; treaties; Riel Rebellion; movement towards self-government);  
  
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED:  Continuity and Change   

  
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence, Historical  
Perspective   

  
LESSON #: Six  

  
TITLE: Changing Attitudes   

  

  
OVERVIEW:  This lesson will help students begin to work with the idea of continuity and change. The 

students will look at continuity and change through aboriginal rights and land titles. The lesson will examine 

the specific expectations of the interactions between Aboriginal peoples and European colonists and treaties. 

This lesson uses materials and is modifies a lesson created by Peter Seixas and Liz Krieg for  
Historicalthinking.ca. (From : Seixas and Kreig, Aboriginal Rights and Title in British Columbia. Lesson Plan  
Resource. http://historicalthinking.ca/lesson/684)   
Other Skills: Critical thinking, Analysis, independent work, group work skills, communication skills.  

  
LEARNING GOAL: Students will work with continuity and change to understand that some things change 

will others remain the same and change occurs at a different rate. Students will address the specific 

expectation of treaties and analyzing interactions between aboriginals and Europeans.  
  

MATERIALS:  
Smartboard/Projector  
PSD 6.1  
PSD 6.2  
PSD 6.3  
BLM 6.1  
BLM 6.2  

  

PLAN OF INSTRUCTION:  

Step 1: Warm up (10 minutes) What 

is continuity and change?   
Have the students try to define this as a group.   
Give them time but then stop them and show them two images  (PSD 6.1 and 6.2) on the 

Projector/Smartboard.   

http://historicalthinking.ca/lesson/684
http://historicalthinking.ca/lesson/684


 Exploring the Big Six Historical Thinking Concepts  

  

  27  

Ask them to distinguish what is the same and what is different. Both pictures show players trying to score on 

goalies in hockey but what is different? There are major differences in equipment (or lack of equipment).  
This can be the gateway to explaining that continuity and change encapsulates some things remaining the 

same while others change and that the change occurs at different rates of speed. The evolution of say players 

helmets in hockey happened at a different rate in comparison to goalie helmets.   

Step 2: Discussion (12 minutes)  
If the Cause and Consequence lesson has been completed on Treaty No. 9 you can remind students of this 

lesson and the idea of Treaties. The numbered treaties did not reach to British Columbia and the land division 

occurred differently in British Columbia.  
At this point you can distribute the detailed timeline (BLM 6.2) to each student from Seixas and Krieg. 

Moving around the room and have each student read one event on the timeline until the timeline has been 

completed. Stop and discuss any points that the students have questions on.  

Step 3: Guided Practice (45 minutes)  
Number off all students in the class 1, 2, 3 or 4.   
Instruct the students that 1s will examine the corresponding section on the primary excerpts, 2’s will do 
section 2 and so on.   
Students will examine their section and fill in notes on this section in BLM 6.3.   
Hand out BLM 6.1 and PSD 6.3 the students. (Both from Seixas and Krieg)  
Allow time for students to independently read their section and fill in notes on BLM 6.1.   
Once students have made notes independently group all the students together by number, guide the students 

to share notes about each perspective.   
After each group has collaborated to compare notes the students will now match with the three other 

numbers (ie. A 4 will find a 1,2 and 3). This way all passages are covered.   
Students will now be responsible to share the notes they have made on the passages to their peers.  
After each student presents the students will have notes on every passage as well as the passage with them.  

Step 6: Sharing / Discussing / Teaching (8 minutes)  
Bring the learning together. Ask the students what they found through the passages. What changed, what 

stayed the same? What surprised them? Looking at the timeline can the students see certain events that would 

cause change of perceptions?(That is a question that can be used while students are making notes and you are 

circulating)   
Complete minute questions.  

  
ASSESSMENT:  
Minute cards will be used at the end of class (BLM 6.3). The minute cards are to be completed in 

approximately 1 minute and should consist of a few questions all to be answered in one sentence.  
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Appendix  

  

PSD 1.1 King, Thomas. “Coyote Columbus Story.” One Good Story, That One: Stories. Minneapolis:   

  

University of Minnesota Press, 2013. Project MUSE.  accessed December 3 2014.  

    

http://muse.jhu.edu/books/9781452940328  

  

PSD 1.2  Mishibinijima, James. Ojibwe Clans. M’Chigeeng, ON: Kenjqewin Teg Educational   

  

Institute, 2005. Print.  

  

PSD 1.3 Corbiere Melvina, Niishwaaswe Mishomisag The Seven Grandfathers: An Ojibwe Story.   

  

M’Chigeeng, ON: Kenjqewin Teg Educational Institute, 2007. Print.   

  

BLM 1.4 PowerPoint Presentation  

Slide 1 –   

  
  

  

  

  

  

  

  

  

http://muse.jhu.edu/books/9781452940328
http://muse.jhu.edu/books/9781452940328
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Slide 2 –   
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Slide 6 –   

  
  

If any citation information cannot be properly reviewed using the PowerPoint Slides provided, they 

are listed below:  

  

Dickason, Olive Patricia, Canada’s First Nations: A History of Founding Peoples from Earliest  Times, 

3rd Edition. Don Mills, ON: Oxford University Press, 2002. Print.   

McMillan, Allan D., and Eldon Yellowhorn. First Peoples in Canada, 3rd Edition. Vancouver:   

Douglas & McIntyre, 2004. Print.  

Bishop, Charles A. “Aboriginal People: Eastern Woodlands.” The Canadian Encyclopedia,  August 

31 2011, last modified October 23 2014. Accessed December 3 2014.  

http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/  

Bishop, Charles A. “Ojibwa.” The Canadian Encyclopedia, August 13 2014, last modified  December 

1 2014. Accessed December 3 2014.  

http://www.thecanadianencyclopedia.ca/en/article/ojibwa/   

Language Materials Project: Teaching Resources for Less Commonly Taught Languages. Accessed  

http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/aboriginal-people-eastern-woodlands/
http://www.thecanadianencyclopedia.ca/en/article/ojibwa/
http://www.thecanadianencyclopedia.ca/en/article/ojibwa/
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December 3 2014.    

http://www.lmp.ucla.edu/Profile.aspx?LangID=197&menu=004   

“Ojibwe.” Michigan State University: Department of Geography, accessed December 3 2014,  

http://web2.geo.msu.edu/geogmich/ojibwe.html   

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.lmp.ucla.edu/Profile.aspx?LangID=197&menu=004
http://www.lmp.ucla.edu/Profile.aspx?LangID=197&menu=004
http://web2.geo.msu.edu/geogmich/ojibwe.html
http://web2.geo.msu.edu/geogmich/ojibwe.html
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BLM 1.5 Ojibwe Clans Handout  

Ojibwe Clans  
  

Use the handout to fill in the given definition for each clan symbol and list an example of how the 

clan symbol can be associated with a modern figure. The figure that you choose can be someone 

who is well known, or someone whom you know on a personal basis. Please provide an explanation 

as to how the symbol may represent the chosen person.  

Crane Clan  
Definition   
  

Figure   
   

Loon Clan  
Definition   
  

Figure   
  
Fish Clan   
Definition   
  

Figure   
  
Deer Clan   
Definition   
  

Figure   
  
Marten Clan  
Definition   
  

Figure   
  
Bear Clan  
Definition   
  

Figure   
  
Eagle Clan  
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Definition   
  

Figure   
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BLM 1.6 Seven Grandfathers’ Teachings Handout  

The Seven Grandfathers’ Teachings  
  

The Anishnabe Nation has existed in the land that is now Canada long before the 

arrival of any European peoples. Their cultural beliefs continue to relate to the ways in 

which many people choose to live and interact with others today. Although many 

people are unaware that their morals and philosophies can be associated with the 

teachings of the Seven Grandfathers, your task is to create an informational pamphlet  

in which explains how the teachings are relevant to today’s society.   
  

In your informational pamphlet you must include:  
  

- A description as to why their teachings are important in today’s society.  

- An explanation of how each of the seven teaching can help people improve 

their lives and the relationship with the living beings around them.  

- Symbols that represent each of the seven teachings.  

- 3 paragraphs to establish the notion that the Anishnabe cultural beliefs will 

improve our society today. For this section, please provide one example for 

each paragraph that explains a specific aspect of society in which will be 

improved through an understanding of the Seven Grandfathers’ Teachings (an 

aspect of society can include: fans watching games at a sporting event, 

customers interacting with waiters at a restaurant, teachers interacting with 

students, the effect of video games on children, etc.)  
  
  

The Seven Grandfathers’ Teachings are listed below:  
   

Love (Zaagidwin): To care for and help one another  

Respect (Mnaadenendmowin): To take care of all things the Creator has given on  

Mother Earth (Kiing)  

Wisdom (Nbwaakaawin): To seek and share knowledge  

Bravery (Aakdehewin): To be ready to face all the things that are hard to do  

Honesty (Gwekwaadziwin): To speak right of things – to not lie, cheat, or deceive 

Humility (Dbaadendizwin): To know that each of us is a part of creation and that all 

people are equal   

Truth (Debwewin): To recognize the work of the Creator in all things  
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 BLM 2.1 

2.1 “Kinder Morgan protests could hurt economy: Michael Burt,”   

  

Sinclair, Jesara, “Kinder Morgan protests could hurt economy: Michael Burt” CBC News: British   

  

Columbia, November 26 2014. Accessed December 3 2014.   

  

http://www.cbc.ca/news/canada/british-columbia/kinder-morgan-protests-could-hurt-

economymichael-burt-1.2850710   

 BLM 2.2 

2.2 “Royal Proclamation, 1763,” First Nations Study Program at University of British Columbia, 

2009.   

  

Accessed December 3 2014.  

   

http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html 

The following quote is taken from the Royal Proclamation of 1763 which was found on the website 

above:  

“And whereas it is just and reasonable, and essential to our Interest, and the Security 

of our Colonies, that the several Nations or Tribes of Indians with whom We are 

connected, and who live under our Protection, should not be molested or disturbed 

in the Possession of such Parts of Our Dominions and Territories as, not having 

been ceded to or purchased by Us, are reserved to them, or any of them, as their  

Hunting Grounds”  

PSD 2.3 PowerPoint Presentation  

Slide 1 -  
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If any citation information cannot be properly reviewed using the PowerPoint Slides provided, they 
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"treaty, n.". OED Online. September 2014. Oxford University Press. Accessed December 3 2014.  
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(accessed December 03, 2014).  

  

“Royal Proclamation, 1763,” First Nations Study Program at University of   

  

  British Columbia, 2009. Accessed December 3 2014.  

  

http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-

proclamation1763.html    

  

Bob Joseph, “The Royal Proclamation of 1763 and First Nations,” Youtube, last modified   
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http://www.cbc.ca/news/canada/british-columbia/kinder-morgan-s-trans-

mountainexpansion-opposed-by-island-first-nation-1.2848863   
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PSD 2.6 The Royal Proclamation of 1763 Handout  

The Royal Proclamation of 1763  
  

1) What is the Royal Proclamation?  

  

  

  

  

  

  

2) Who does the Royal Proclamation effect?  

  

  

  

  

  

  

  

3) What are three features from Royal Proclamation that are important to the Aboriginal 

Peoples?  

  
  

  

  

  

  

  

  

  

  

4) In the video, Bob Joseph explains that people of ask, “Didn’t we conquer [the Aboriginal 

People]?” Do you think that the treaty was used to conquer the Aboriginal Peoples?  
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PSD 2.7 The Royal Proclamation and Current Events Handout  

Name:            

The Royal Proclamation and Current Events  

What is the title of the Article?    
             

                            

Using full sentences, create a 150 word journal entry that addresses the 

following questions:  

1) The Royal Proclamation States:   

“And whereas it is just and reasonable, and essential to our 

Interest, and the Security of our Colonies, that the several 

Nations or Tribes of Indians with whom We are connected, 

and who live under our Protection, should not be molested or 

disturbed in the Possession of such Parts of Our Dominions 

and Territories as, not having been ceded to or purchased by 

Us, are reserved to them, or any of them, as their Hunting  

Grounds”1  

Do you think that the government continues to respect this feature of the 

Royal Proclamation today? Use evidence from the article to support your 

claims.  

2) Are the First Nations people are right to believe that the government 

should respect their way of life by respecting the land?  

  

3) If the pipeline construction is proven to be economically beneficial, 

do you believe that it should be constructed? Why or why not?    
  

   

                                                 
1 “Royal  Proclamation,  1763,”  First  Nations  Study  Program  at  University  of  British  Columbia,  2009.   

http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html  

Who is the author and when was it published?     
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PSD 3.1 Primary Source Article, Number One  

Schultz, J. C. Indian affairs in the North West Territories: delivered by Hon. Dr. Schultz,   

  

M.P. in the House of Commons of Canada, 31st March, 1873. (S.l. : s.n., 1873). Accessed   

  

December 3 2014.  

  

http://eco.canadiana.ca/view/oocihm.30530/3?r=0&s=1   

PSD 3.2 – Primary Source Article, Number Two    

Bryce, Henderson Peter, The Story of a National Crime. (Ottawa: James Hope & Sons Limited,   

  

1922). Print.  

   

PSD 3.3 – Residential School Survivor Website   

“Where are the Children: Residential School Survivor Stories,” Legacy of Hope Foundation,   

  

accessed December 3, 2014.  

  

http://wherearethechildren.ca/en/stories/  

  

BLM 3.4 – Christmas Time at a Residential School, video  

“ ‘The Eyes of Children’ – life at a residential school: Christmas at a residential school in British   

  

Columbia in 1962,” CBC Digital Archives, last modified October 23 2014. Accessed   

  

December 3 2014.  

  

http://www.cbc.ca/archives/categories/society/education/a-lost-heritage-canadas-  

  

residential-schools/the-eyes-of-children---life-at-a-residential-school.html   
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BLM 3.5 Historical Evidence Checklist Handout  

  

Historical Evidence Checklist  
  

Consider the following questions when analysing any text that may be used as 

evidence to establish, or support an argument. Remember, not all of the 

questions will apply to the primary secondary source that you are analyzing; 

the questions are provided to assist you in interpreting a piece of evidence.   
  

1. Identify the Source:  

Who created the source?   

What information is known about this person or group of people?  

When was the source produced?  

Where was the source produced?  
  

2. Contextualize the Source:  

What do you know about the social and historical context for the source? Why 

did the person who created the source do so?  
  

3. Explore the Source Further:  

What factual information is conveyed in this source?  

What opinions are found in this source?  

What messages are implied, intentionally and unintentionally, in the source?  

What is surprising or interesting about the source?  

What do I not understand in this source?  
  

4. Analyze and Evaluate the Source:  

How does the creator of the source convey information and make his/her point?  

How is the world described in the source different from my world? How 

might others at the time have reacted to this source?  
  
  
  

  

  

  

  

  

  

  



 Exploring the Big Six Historical Thinking Concepts  

  

  47  

  

  

  

BLM 3.6 Questions to Consider for Schultz’s Indian affairs in the North West Territories  

  

Questions to Consider for Schultz’s Indian affairs in the North 

West  

Territories  
  

1. Who was the author of this article?   

2. When was the article written?  

3. Why is this article an example of primary evidence?  

4. Who is the intended audience of the article?  

5. Dr. Schultz advises the government to sign a treaty with the natives. Using two 

quotes to support your answer, what is his reasoning to want to sign a treaty 

and how does his explanation establish the notion that the First Nation peoples  

were expected to abandon their traditional beliefs?  

6. Using three separate quotes to support your answer, explain how Schultz used 

the term, civilize, and civilization, to establish the natives as a group of people  

that could not survive on the land.   

7. Using three quotes, how can this article be used as evidence to establish the 

notion that the First Nation cultures and beliefs were disrespected by Canadian 

Members of Politics towards the end of the 19th Century?  
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BLM 3.7 Questions to Consider for Bryce’s The Story of a National Crime  

  
Questions to Consider for   

Bryce’s The Story of a National Crime  
  

1. Who was the author of this article?  

2. When was the article written?  

3. Why is this article an example of primary evidence?  

4. Who is the intended audience of the article?  

5. Using three quotes, explain how the article can be used as evidence to establish 

the notion that the residential schools diminished the population and culture of 

the First Nations people.  

6. Explain how Peter Bryce used evidence in his own article to show “how little 

the Minister cared for the solution of the tuberculosis problem” (Bryce, 8). 

How can this information further illustrate the fact that the treatment towards 

the first nation people diminished their population?  

7. Using three quotes to support your answer, what is the “National Crime” of 

which Bryce is referring to? How can this discussion of a “National Crime” be 

used as evidence to establish the negative impact that residential schools had on 

First Nation peoples, their culture and Canada as a whole?  
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BLM 3.8 List of Residential School Survivor Interviews   

Residential School Survivors (In No Particular Order)  
  

  

1. Carol Dawson  

2. Velma Page  

3. Rev. Mary Battaja  

4. Lorna Rope  

5. Lucille Mattess  

6. Basil Ambers  

7. Mabel Harry Fontaine  

8. Grant Severight   

9. Walter West  

10. Elsie Paul  

11. Joseph Desjarlais  

12. Melvin Jack  

13. Aggie George   

14. Dennis George 

Greene  

15. Rita Watcheston  

16. Ed Bitternose  

17. Eunice Gray  

18. William McLean  

19. Beverly Albrecht  

20. Harry McGillivary  

21. Charles Scribe  

22. Roy Nooski  

23. Robert Tomah  

24. Dillian Stonechild  

  

List was obtained from:   

25. Samuel Ross  

26. Arthur Fourstar  

27. Richard Kistabish  

28. George Francis  

29. Verna Miller  

30. Percy Ballantyne  

31. Blanche Hill-

Easton  

32. Brenda Bignell 

Arnalt  

33. Riley Burns  

34. Patricia Lewis  

35. Shirley Flowers  

36. Nazaire Azarie 

Bird  

37. Roy Dick  

38. Julia Marks  

39. Jennefer Wood  

40. David Striped 

Wolf  

41. Viola Papequash  

42. Johnny Brass  

43. William George 

Lathlin  

44. Mary Ceasar  

45. Alfred Solonas  

46. Darlene Laforme  

47. James Leon 

Sheldon  

48. Cecil Ketlo   

“Where are the Children: Residential School Survivor Stories,” Legacy of Hope Foundation,  accessed 

December 3, 2014.  

http://wherearethechildren.ca/en/stories/  

http://wherearethechildren.ca/en/stories/
http://wherearethechildren.ca/en/stories/
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BLM 3.9 Residential School Survivor Questionnaire and Journal Entry Activity   

Residential School Survivor Questionnaire and Journal Entry Activity  

  

When watching the interview with the residential school survivor of your choosing, please answer the 

following questions in point form. These questions will inform you on how to properly answer the 

journal entry questions provided below:  

1. Who is being interviewed?  

2. Were they a student at a residential school?   

3. What school did they attend?  

4. How long was the person at the residential school?  

5. How do the interviewees reflect on their life once they were sent to the residential school?  

6. How do the interviewees explain the loss that they faced once in the residential school? What 

family members were they able to stay in contact with?  

7. Was the interviewee supported by any family members or friends once at the residential school?  

8. How does the interviewee describe a typical day at their school? Was the interviewee able to 

make any relationships with other people? If so, how did the relations unfold and how do they 

reflect their experience while at the residential school? If not, how did this inability to interact 

with others reflect the government’s treatment towards First Nations peoples and their culture?  

9. What, if any, education did the interviewee receive at school? How does the education they 

received reflect the experiences they had at the residential school?  

10. How did the interviewee’s experiences at the residential school impact the ways in which they 

interacted with other people?  

11. How did the interviewee’s experiences at the residential school impact the ways in which they 

perceived their ancestor’s culture?  

12. How did the interviewee’s experiences at the residential school impact the ways in which they 

perceived Canadian society?  

13. Did the interviewee’s experiences at the residential school affect the ways in which they lived 

once outside the school? If so, how? If not, why not?  

14. How do the experiences from residential school continue to affect the interviewee today?   

  

Journal Entry Expectations  
Using the information that you have gathered from the video, create a journal entry with no less than 

200 words.  

  

In the journal entry, you must:  

- Establish the ways in which Residential Schools dismantled First Nations communities and 

how the effects are still experienced by those who attended the school, as well as how the 

effects are still experienced by their loved ones.   

- Work to explain how a First Nations person lost their sense of family, culture, and faith in the 

nation as a result of their experiences.   

The information that you provide must be taken directly from the interview.   

Please use full sentences and check for proper spelling, grammar and sentence structure.     
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Primary Source Documents  

  

PSD 4.1 
http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html  

  

PSD 4.2  
http://umanitoba.ca/libraries/units/archives/exhibits/nwrebellion/index.html  

PSD 4.3  

  

https://www.youtube.com/watch?v=wCVDuyvNpHk  

or through   

http://www.cbc.ca/history/EPISODESUM2LE.html  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html
http://www.umanitoba.ca/libraries/units/archives/exhibits/louisriel/index.html
http://umanitoba.ca/libraries/units/archives/exhibits/nwrebellion/index.html
http://umanitoba.ca/libraries/units/archives/exhibits/nwrebellion/index.html
https://www.youtube.com/watch?v=wCVDuyvNpHk
https://www.youtube.com/watch?v=wCVDuyvNpHk
http://www.cbc.ca/history/EPISODESUM2LE.html
http://www.cbc.ca/history/EPISODESUM2LE.html
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Black Line Masters  
PSD/BLM 4.1   
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From: 8 Lessons Resource Pack Liz Kabesh and Stephanie MacGilchrist 2012. “Contributing 

Individuals to the Dominion of Canada”  
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PSD/BLM 4.2  

  
  

From: 8 Lessons Resource Pack Liz Kabesh and Stephanie MacGilchrist 2012. “Contributing Individuals 

to the Dominion of Canada  
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BLM 4.3  

  
  

  

  

Created using Worksheetworks.com   
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Additional Resources:   

  

Rethinking Riel  

http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-

inmanitoba.html  

  

Louis Riel Heritage Minute https://www.historicacanada.ca/content/heritage-minutes/louis-riel?  

  

Library and Archives of Canada on Louis Riel  

http://www.collectionscanada.gc.ca/confederation/023001-4000.61-e.html  

  

  

  

   

  

  

   

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
http://www.cbc.ca/archives/categories/politics/parties-leaders/rethinking-riel/a-new-statue-in-manitoba.html
https://www.historicacanada.ca/content/heritage-minutes/louis-riel
https://www.historicacanada.ca/content/heritage-minutes/louis-riel
https://www.historicacanada.ca/content/heritage-minutes/louis-riel
https://www.historicacanada.ca/content/heritage-minutes/louis-riel
https://www.historicacanada.ca/content/heritage-minutes/louis-riel
https://www.historicacanada.ca/content/heritage-minutes/louis-riel
http://www.collectionscanada.gc.ca/confederation/023001-4000.61-e.html
http://www.collectionscanada.gc.ca/confederation/023001-4000.61-e.html
http://www.collectionscanada.gc.ca/confederation/023001-4000.61-e.html
http://www.collectionscanada.gc.ca/confederation/023001-4000.61-e.html
http://www.collectionscanada.gc.ca/confederation/023001-4000.61-e.html
http://www.collectionscanada.gc.ca/confederation/023001-4000.61-e.html
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PSD/BLM 5.1  

Ontario Archives  http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx
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5.1  

Name:                   Date:   

Treaty # 9 Web-Quest   

  

1)   

Access the Ontario Archives Page through the following link:  

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx  

  

2)  

 This  page  is  titled  “Peoples  and  Events  Shaping  Treaty  9”.    This  could  

also  read - Actors and Causes   

  

3)  

 Looking at this page who do you feel the actors are so far? List them below. Give 1 reason why 

you think each person or group is an actor. (Leave Room at the bottom, there may be more actors 

to add later on.)  

-  

-  

-  

-  

-  

-  

-  

-  

-  

-  

  

4)   

Create a timeline of Treaty Number 9 using the space below. Events will be added to this 

throughout the exploration.  It is at your discretion when the timeline should start and end. Use 

your critical thinking skills. (Hint. Should it start in 1670 when contact was occurring due to the 

fur trade? Or could it begin prior to this? The end of the timeline could be current time if you 

wanted)   

   
  

  

  

  

  

  

  

  

  

 

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/influences.aspx
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5)   

List 3 potential causes that  in  1890  “the Dominion government began consultations with 

Ontario concerning a potential treaty agreement with the Aboriginal inhabitants of the region.”  

  

i)  

ii)  

iii)   

  

Which reason do you think had the most influence? Why? (You can also argue that it was 

combination of reasons as long as you provide the why).  

  

  

  

  

  

  

  

6) Explore the images on this page, which is your favourite, why?   

  

  

  

  

  

  

7) At the bottom of  the  page  Find  and  Click  the  “Next  ”  Link.  OR follow the link below: 

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/expedition_1905.aspx  
  

8)  

The  page  is  titled  “  The  Treaty  No.9  Expedition  of  1905-

1906” First explore the page and read the information carefully.  

Second, add any more actors you have discovered on this page. Third, 

add any more dates to your timeline that you wish too.  

  

9) Examine  the  “[Map showing Indian treaties in Ontario]”.  What  are  some  things  you  

notice  about  map? What are the dates of most other treaties? How does these dates relate to 

Treaty No. 9? Could they have influenced how the No. 9 treaty was negotiated?  Provide some 

thoughts below;  10)  

Who interpreted the terms of Treaty No. 9? Does this make them an important actor? Do you 

think all parties involved knew what the treaty would mean into the future?  

  

  

  

  

  

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/expedition_1905.aspx
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/expedition_1905.aspx
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11)  

 At  the  bottom  of  the  page  Find  and  Click  the  “Next  ”  Link.  OR follow the link below: 

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/relationship.aspx  
  

  

  

12)   

The  Page  will  be  titled  “Developing  the  Treaty  Relationship,  1905-

2005.”   Use this page to answer the following questions.  

13)   

What were some of the consequences of the treaty? (Or what started happening following the 

treaty?)  

-  

-  

-  

  

  

14)  

Look at the original copy of the treaty:   

At  the  bottom  of  the  page  Find  and  Click  the  “Next  ”  Link.  OR follow the link below:  

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/treaty.aspx  
  

You may also view a text copy of the Treaty at the following link: http://www.aadnc-

aandc.gc.ca/eng/1100100028863/1100100028864  

  

What strikes you as interesting about the original document?   

  

  

  

  

  

  

  

  

 

 

 

 

 

 

 

 

 

http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/relationship.aspx
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/relationship.aspx
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/treaty.aspx
http://www.archives.gov.on.ca/en/explore/online/james_bay_treaty/treaty.aspx
http://www.aadnc-aandc.gc.ca/eng/1100100028863/1100100028864
http://www.aadnc-aandc.gc.ca/eng/1100100028863/1100100028864
http://www.aadnc-aandc.gc.ca/eng/1100100028863/1100100028864
http://www.aadnc-aandc.gc.ca/eng/1100100028863/1100100028864
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15)   

Access the following news link:  http://www.theglobeandmail.com/news/politics/un-official-blasts-

dire-conditions-inattawapiskat/article4085452/  
  

The community described is within the Treaty No 9 area. After the treaty as stated on Archives 

Ontario  “the population gradually moved into centralized  communities  (Reserves)”.    Could  

Treaty No. 9 be the first cause in some of these problems decades later? Or do you think there 

are to many other causes and actors between this time?   

  

Reflect below:   

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

Hand in at the end of class.   

  

  

  

  

  

  

http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
http://www.theglobeandmail.com/news/politics/un-official-blasts-dire-conditions-in-attawapiskat/article4085452/
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PSD/BLM 6.1   

  
  

  

From:  

  

Langlois, Michael. "Vintage Leaf Memories." Vintage Leafs Memories. Accessed December 1, 2014.   

http://www.vintageleafmemories.com/2012/12/jean-beliveau-i-wish-todays-hockey.html.  
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PSD/BLM 6.2   

  
  

From   

"Pens Beat Jets 4-0." Winnipeg Free Press. Accessed December 1, 2014.   

http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0200528231.html.  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
http://www.winnipegfreepress.com/sports/hockey/jets/Pens-lead-Jets-2-0-
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PSD/BLM 6.3  

  

  

Aboriginal Views  Non-Aboriginal Views  

  

19121916  
(1)  

  

  

  

 “We  want  to  get  back  all  the  

land  we  had  before.  We  don’t  

work  on  the  Indian Reserves 

because we know the Reserves are 

only temporary and don’t  belong  to  

us  and  they  go  back  again to the 

Government, and that is the  reason  

we  don’t  work  them  -  because 

we know  they  don’t  belong  to  

us”.    
(The Chief, Kitselas Band/Tribe,  
Babine Agency, 1915, pages 1-3)   

  

  

“This  is  very  serious  to  me,  that  

it  has   
never in my mind gone out of my 
hand – I never gave it to the  
Government; I expected and 

claimed it as my own all along…  I  

wish  to  be  righted where I am 

wronged by the government”.      
(The Chief, Nimpkish Band,  
Kwawkewlth, p.139)  

  

  

“We  cannot  give  you  authority  to  
go  and stake lands today, but we 
will consider all these applications 
very carefully, and if we conclude 
that it is necessary for the Indians to 
have this additional land, we will 
recommend that they be made 
Indian Reserves; but if any of those 
places are owned by whitemen, we 
cannot take them away  from  the  
whitemen”.  
(Commissioner Shaw, Kwakewlth  
Agency, 1914, page 4)  

  

The lands which the Commissioners 
shall determine are not necessary 
for the use of the Indians shall be 
subdivided and sold by the Province 
at public auction.  
The net proceeds of all such sales 
shall be divided equally [between 
the Dominion and provincial 
governments].  
(McKenna McBride Agreement, 

1912)  

    

  

  

Aboriginal Views  Non-Aboriginal Views  
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1920s  
(2)  

“They  are  surveying  our  reserves  
quite often and making them smaller 
after every survey.  We want this 
surveying to be stopped and the posts 
put back in their original places, when 
they were first surveyed.  Three 
reserves have been taken away from 
us  and  we  want  them  all  back”.   
(Witinat Tribe-West Coast Agency  
August 17-1922)  
  

  

“Her  Majesty  the  Queen  Victoria  
had  children who succeeded her and 
Chief Nokamiss who received the 
land also had children who  
succeeded him and it is just the same 
as if Queen Victoria and Chief 
Nokamiss were alive yet and it would 
be more in keeping with the justice 
promised us by her Majesty if 
representatives of the government 
would get our consent before 
deciding to take away from us any 
portions of our lands.  It is no good for 
the government to break their own 
laws”.    
(Chief Louis Nokamiss-head Chief of 
the Ohiet Tribe-West Coast Agency- 
August 19, 1922)  

 “For  the  purpose of adjusting, 
readjusting, or confirming the 
reductions or cut offs from reserves in 
accordance with the Royal  
Commission, the Governor in Council 

may order such reductions or cut offs 

to be effected without surrenders of 

the  same  by  the  Indians…”    
(Indian Lands Settlement Act-1920.   
Note:  see  “Background:   
Confederation  Onward”  in  

Attachment   
#3.)  

  

  

    

  

  

Aboriginal Views  Non-Aboriginal Views  
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1970s  
(3)  

“…In  British  Columbia  and  a  
number  of other provinces, there are 

no  
treaties, no agreements. So as far as 
the legal situation is concerned the  

issue has not been settled and this is 
what we're talking about is the  

unsurrendered title of Indian people to 
the province we now know as British 

Columbia, that's what we're  
dealing  with”.                                           

(Philip Paul, Director of Land Claims 
Research, audio recording, 1972,  
UBCIC fonds, file Ac 10. Union of  

B.C. Indian Chiefs Resource Centre.)  

“We  won’t recognize Aboriginal rights.  
Aboriginal rights, this really means, 
‘We  were  here  before  you.    You  
came   
and cheated us, by giving us worthless 
things in return for vast expanses of 
land, and we want to  
reopen  the  question’.    And  our  
answer-our answer is no”. 
(Prime Minister Pierre Trudeau,  

   speaking to the Liberal Association of  

Vancouver, Seaforth Armories,  

Vancouver, 1969.)  
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Aboriginal Views  Non-Aboriginal Views  

Today  
(4)  

“While  the  UBCIC  wholeheartedly   
supports new curricula to preserve 
our languages, the removal of the  

offensive murals and the vital issue of  
climate change, we are keenly aware 

that we are fast approaching two  
years since we embarked on the New  

Relationship. We believe that this is 
an opportunity to build a genuine 

government-to-government  
relationship based on respect,  

recognition and accommodation of 
Aboriginal  Title  and  Rights…Rather  

than report political niceties, BC  
needs to utilize the Throne Speech to  
signal significant commitments such 

as legislative recognition of our  
Aboriginal  Title  and  Rights”.               

(Grand Chief Stuart Philip, President 
of the Union of BC Indian Chiefs,  
Response to Speech from the  
Throne, February 13, 2007)  

  

“If  the  culture,  identity and spirit of 

Indigenous peoples are to survive, the 

land must be maintained with respect 

and understanding among all peoples  

in  these  lands”.    
(UBCIC, Our Culture Lives in the  
Land, 2005)  
  

“The  First  Nations  Leadership  
Council  deserves our thanks for their 
open and  positive  leadership…  
New   
curricula will be developed with First 
Nations historians. Oral histories will 
be gathered through conversations  
with First Nations Elders.   More will 
be done to enhance and preserve  
First Nations languages. With that 

spirit of respect and reconciliation in  
mind, your government will work with  
this Assembly and First Nations to act 
on the recommendation of the 2001  

review dealing with the artwork in the 
lower rotunda of the Parliament  

Buildings”.                                            
(The Honourable Iona Campagnolo  

Lieutenant Governor, Speech from the  
Throne at the Opening of the Third  
Session,Thirty-Eighth Parliament of 

the Province of British Columbia, 
February 16, 2007)  

  

  

   
  
  

From : Seixas and Kreig, Aboriginal Rights and Title in British Columbia.   

    http://historicalthinking.ca/lesson/684  
  
  
  
  
  
  
  

  

http://historicalthinking.ca/lesson/684
http://historicalthinking.ca/lesson/684
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6.1 Continuity and Change Handout  

NAME______________ 

CONTINUITY AND CHANGE:  
ABORIGINAL RIGHTS AND TITLE IN BRITISH COLUMBIA  

USING EVIDENCE  
  

In  your  own  words,  summarize  aboriginals’  and  non-aboriginals’  views  of  Aboriginal   

Rights and Title to land throughout different time periods, using quotations found in the  

Theme  Timeline  of  “Our  Homes  Are  Bleeding”  website.    
  

  

  

  

  

Aboriginal Views  

  

Non-Aboriginal Views  

  

1912- 
1916  

  

  

  

  

  

1920s      
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Aboriginal Views  

  

Non-Aboriginal Views  

  

1960-  
1970  
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Today  

    

Seixas, Peter. Kreig, Liz “Aboriginal Rights and Title in British Columbia.” Lesson Plan   
 Educational resource. http://historicalthinking.ca/lesson/68  

Construction 

of BC portion 

of the CPR 

begins; 

contributes to 

increased 

immigration  

 
An Act to 
further amend 
the Indian Act 
prohibits 
Indians from 
assembling (to  
1927)  

  

Department of 

Indian Affairs 

created   

The right to 
vote in BC 

 

elections   

withdrawn  
from Indian  
people in BC  
(to 1949)   

   

  

BC enters  
Confederation  

   

   

British  
Columbia Act.  
New  
Caledonia 
becomes 
Colony of  
British  

Columbia
 

 
 
 
 

  

Legislative  
Assembly of  
asks England 

for funds to 

extinguish 

aboriginal 

title; denied  

Delegation of 
BC chiefs meet 
with King 
Edward to 
discuss the 
Indian Land  
Question  

  

 
  

http://historicalthinking.ca/lesson/68
http://historicalthinking.ca/lesson/68
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6.2 Timeline Handout  
  

  

  

  

  

  

  

Seixas, Peter. Kreig, Liz “Aboriginal Rights and Title in British 

Columbia.” Lesson Plan    Educational resource. 

http://historicalthinking.ca/lesson/684  
  
  
  
  
  

  Trudeau  

Royal    
Proclamation  

of King  

George III  

recognizes   
aboriginal titl e 

and rights to  
land    

1920 Federal  

 British  
 Columbia  

Lands  
Settlement Act  

 (SC 1920-c.51) 

Resulting in 

36,000 acres of 

land cut off 

from existing 

reserves   

  

 
1919  
Provincial  
Indian Affairs  
Settlement Act  

 (SBC 1919  - 
c.32)  

  

  1851     1861     1871               1880       1906   

  
1763     1858        1867         1876                  1890            

Dougla s  
s are  reserve 
t on BC  laid ou 
nd (to  mainla 

1864)  u nder  

s’  Dougla 
policy   

Colonial  
proclamation  
states that all  
land is vested  
in the crown    

Con stitution  
Act   s.91(24).  

nada  Ca 
ponsible for  res 

Ind ians and  
lan ds reserved  
for  Indians   

Petition from  
70  BC Indian  
Chiefs  
forwarded by  
Governor  
Seymour to  
England   

Nisga’a  
establish a  
Land  
Committee   

Joint Indian  
Reserve  
Commission is  
established   

http://historicalthinking.ca/lesson/684
http://historicalthinking.ca/lesson/684
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 government’s    
White Paper asserts that aboriginal title  
does not exist.    

Union of BC  

Indian Chiefs   formed to   The New  

 contest White   Relationship  

Paper position    Working towards      a new government-to 

Federal   government  

 government relationship based  acknowledges  on respect,  
McKenna  - recognition and 
McBride cut  - accommodation of 

offs were Aboriginal title unlawful   and rights.  

     

  
6.3 Exit Question Handout  

Minute Card         

    Name: ____________________  

Thinking about todays class answer each question in 1 sentence or less.  

Indian Act is 
revised - 
prohibition 
regarding the 
pursuit of  
land claims is 

removed   

  

Delgamuuk’w  
vs. British 
Columbia 
upholds  
aboriginal title  
(SCC)   

  

          1919 - 1920         1951              1969         1997     2005   

  
1912 - 1916         1927           1960           1981      1999                  
  
  
  
  
  
  
  
  

  
  

  
    
    
  
  
  
BLM 6.3   

Mckenna - 
McBride Royal  
Commission is  
established   

 Federal  1914 
PCOC asking  
Indian Tribes  
to accept the  
findings of the  
Royal  
Commission   

Indian Act   
prohibits  
raising money  
or hiring  
lawyers to  
pursue land  
claims (to  
1951)   

Some  
McKenna - 
McBride  
cut - off lands   
claims are  
settled (into  
the mid - 

’s ) 1980   

Federal voting  
rights  
extended to  
include Indian  
people   

1913  Ni sga’a  
Lan d  
Com mittee  

ion  petit 
ented to  pres 

the B ritish  
Priv y Council   

 BC Chiefs  1914 
reject  
extinquishment  
clauses  
recommended  
by Dominion   

 McKenna 1916 - 
McBride  
Commission  
Final Report is  
published   

Nisga'a  
Treaty  
ratified by  
BC  
Legislature   
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What was the most important thing you learned today?  

  

What was the most confusing topic today?  

  

What important question remains unanswered?  
   
  

    

  

  



 

 

 

•Don't  use  ABC  books  that  have  "I  is  for  Indian"  or  "E  

is  for  · Eskimo."  

•Don't  use  counting  books  that  count  "Indians."  
.  

•Don't  use  story  books  that  show  non-Native  children  

"playing  Indian."  

•Don't  use  picture  books  by  non-Native  authors  that .  

show  animals  dressed  as  "Indians."  

•Don't  use  story  books  with  characters  like  "Indian  

Two  Feet"  or  "Little  Chief."  

•Do  avoid  arts  ·and  crafts  and  activities  that  trivialize  

Native  dress,  dance,  or  ceremony.  

  



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 

  


