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ABSTRACT:  
The purpose of this resource pack is to provide the teacher with lesson planning materials 
to educate students on unit two from the Grade 10 academic History curriculum.  The 
lessons provided in this course pack focus on four major historical thinking concepts 
from Peter Seixas and Tom Morton’s “The Big Six”.  The first lesson in this resource 
pack explores the Great Depression through the lens of social history.  Students will work 
to answer the question “What was life like during the Great Depression” by using 
primary source documents to create short skits.  This lesson is designed to use the 
concept of Historical Perspectives, and show that different groups of people faced 
different challenges during this era. The second lesson of the sequence focuses on the 
Canadian government’s response to the Great Depression.  Students will use facts and 
quotes from political leaders to draft proposals.  This lesson is designed to demonstrate 
the concept of Continuity and Change, as students will see how different political leaders 
attempted to fight the Great Depression, and how their approaches varied.  Lesson three 
will engage students with primary resource documents regarding the Dieppe Raid and the 
D-Day Landings. Students will demonstrate their ability to examine primary sources and 
make inferences. Students will look at the failures of Dieppe and how these failures led to 
reforms that made D-Day successful. The lesson is focused on the Causes and 
Consequences of these battles.  Lesson four uses the concept of Historical Significance, 
students will examine the actions the Canadian Government took when interning 
Japanese Canadians. The lesson asks students to critically think about the lasting legacy 
of Internment and its implications for different Canadian groups.  Through the 
completion of this resource pack, students will have worked with key historical thinking 
concepts to understand an overall expectation from the Ontario History curriculum.  This 
resource pack is beneficial for teachers who are working through the Great Depression 
and World War II with their students. 
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COURSE:  Canadian History since World War I, Grade 10 Academic (CHC2D) 
 
OVERALL EXPECTATION: C1.  Social, Economic, and Political Context: describe some key social, 
economic, and political events, trends, and developments between 1929 and 1945, and assess their impact on 
different groups in Canada  
 
SPECIFIC EXPECTATION: C1.1 describe some key social changes in Canada during this period and explain 
their main causes as well as their impact on different groups in Canada  
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Ethical Dimensions 
 
LESSON #: 1 
 
TITLE:  What was it like to live in the Great Depression? 
 
OVERVIEW:  In this lesson students will create short skits to represent how different groups of people lived 
during the Great Depression.  The digital copy of the Canadiana Scrapbook (Appendix 1.3) provided is an 
excellent resource that includes many articles, firsthand accounts and statistics from the period. 
 
MATERIALS: 
 

1. Primary Source Documents (PSD 1.1) 
2. Instructions for teacher  (Appendix 1.1/1.2/1.3) 
3. Black Line Masters (BLM 1.1) 
4. Chalkboard/chart paper, writing utensils 

 
PLAN OF INSTRUCTION:  

Step 1: Warm up (5 Minutes) 

Before starting this lesson, students will have already learned about the stock market crash of 1929. If 
unfamiliar with the event, the teacher should refer to Appendix 1.1. In this lesson, students are going to creating 
skits about what it was like to live in the Great Depression.  The “wonder” in the lesson is that the students will 
get to “do history” and use the primary resources provided to depict what life was like for a certain group of 
people during this period.  Students will work to the answer framing questions below: 
1.  What was it like to live in Canada during the Great Depression? 
2.  How did conditions of the time vary for different groups of people? 
 
Before moving into the skits, the teacher should start by creating a discussion about the stock market crash.  
Students should review what happened during this period.  As well, the teacher should make sure to refer to the 
concepts and lessons learned in previous lessons. 



	
Step 2: Modeling (20 Minutes) 

After making sure that students are familiar with the concepts of the stock market crash, the teacher should hand 
out PSD 1.1 to the students.  Students should read the handout as a class.  If time permits, the teacher should 
extend the activity by having students put themselves in the shoes of the writers and read the letters out loud.   

After the students read the letters out loud, the teacher will lead a brainstorming session. Appendix 1.2 has been 
provided as an example of what the brainstorming can look like. 
	
Brainstorming Question: 

How did people’s life change after stock market crash? 

Step 4: Guided Practice/Group Work (40 Minutes) 

    After the class has come up with some of the conditions of the Great Depression, they should be divided into 
predetermined groups.  Assign each group a category of people living during the period.   Groups will be 
assigned specific pages from the Canadiana History scrapbook to refer to. (Appendix 1.3)  Students will be 
required to create a short skit depicting what life was like for their category of people.  It is important that the 
teacher circulates during this time, to making sure students are using the primary resources provided, instead of 
just making up their skit. 

Step 6: Sharing / Discussing / Teaching (25 Minutes) 
After the students have worked on their skits they will present them to the class.  Once every group has 
presented, the teacher will bring the class together for a group discussion.  The teacher should ask the students 
the framing questions, emphasizing how bad the conditions of the Great Depression, and how they differed for 
each group.  
 
ASSESSMENT: 
 
By the end of this lesson it is expected that students will be able to: 
1. Explain how the Stock Market Crash led to the Great Depression 
 2. Articulate what the Great Depression was like for different groups of people in Canada using specific details. 
 
Assessment for Learning:  Brainstorming session at the beginning of the lesson (regarding the Roaring 20s 
and the Stock Market Crash of 1929) 
 
Assessment as Learning:  The skits performed by students about their assigned group of people. 
 
Assessment of Learning:  Class discussion at the end, in class observation. 
 
Accommodations:  

• All handouts and documents can be provided electronically 
• If students feel uncomfortable presenting their skits they can participate in writing the script, which can 

be handed in to prove participation 
 
 
 
 
 
 
 



	
COURSE:  Canadian History since World War I, Grade 10 Academic (CHC2D) 

OVERALL EXPECTATION:  C1.  Social, Economic, and Political Context: describe some key social, 
economic, and political events, trends, and developments between 1929 and 1945, and assess their impact on 
different groups in Canada  

SPECIFIC EXPECTATION: C1.3 describe some key economic trends and developments in Canada 
during this period 

PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change 

SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence 
 
LESSON #: 2 
 
TITLE: How did the Government Respond to the Great Depression? 
 
OVERVIEW:  In this lesson, students will be identifying Canadian political figures and their proposed 
responses to the Great Depression.  The students will then assess the impact and effectiveness of each political 
leader’s response to the Great Depression.  Students will be working to answer the question “How did the 
different political governments of Canada respond to the Great Depression?” 
 
MATERIALS: 

1. Primary Source Document (PSD 2.1)  
2. Instructions for Teacher (Appendices 2.1/2.2)  
3. Black Line Masters (BLMS 2.1. 2.2, 2.3, 2.4) 
4. Paper/Pencils 

 
PLAN OF INSTRUCTION: (You may not need to use each of these steps in every lesson) 

Step 1: Warm up (5 Minutes) 
 
Students should have prior knowledge of the Great Depression before starting this lesson.  If the teacher is 
unfamiliar with the topic, appendix 2.1 has been provided as a resource.  During this time students are 
encouraged to refer to their notes to refresh themselves on this topic.  After this has been done, the teacher 
should introduce the topic of the lesson.  Students will be told that they are going to learn about how key 
Canadian political figures responded to the Great Depression.  Furthermore, the teacher should emphasize that 
students will get a chance to put themselves in the shoes of the political leaders and ordinary citizens.  The 
“wonder” in this lesson is that students are not passively learning but get a chance to place themselves in the 
same situation. 

Step 2: Modeling (20 Minutes) 
 
After introducing the topic of the lesson the teacher should then divide students into groups of three or four.  
For best results, the teacher should strategically make groups before the lesson.  After dividing students into 
groups each group should be given a political party.  Each group’s job is to use the facts that they are given 
(BLM 2.1) to craft a speech for their political leader. It is important to emphasize that there are certain things 
that each group MUST include in their proposal.  Overall, each speech should model a political leader’s 
thoughts on the Great Depression and what their party proposes to do to alleviate these effects.  
 



	
Students will also be give quotes that they can choose to incorporate into their speech (PSD 2.1).  They should 
be encouraged to engage with these quotes, because they emphasize the key points of each leader’s philosophy.   
 
Before having the students break off to work in groups make sure to distribute the ranking charts for the 
political proposals.  (BLM 2.4)  Let the students know that the class will be ranking proposals on these criteria.  
It is also a good idea to have students brainstorm what makes a good speech.  BLM 2.2 has a list of tips to 
consider before making a speech. 

Step 3: Guided Practice (40 Minutes) 

After listing the qualities of an effective speech, students will then break off to separate groups to work on their 
proposals.  During this time, the teacher should circulate to make sure that all groups are on track.  As well, the 
teacher should verify that there is one student in each group who feels comfortable presenting the speech to the 
class.  If students are stuck on what to say in their speech they should be encouraged to think of what other 
“political figures” are going to say, and try to craft a rebuttal.  If the teacher would like to encourage this they 
can provide students with Appendix 2.2. 

Step 4: Sharing / Discussing / Teaching (25 Minutes) 
 
After students have crafted their speeches they will then present them to the class. (They can either do this as a 
group or one person can present on the party’s behalf)  After each group presents the class will then take a 
moment to rank them on their charts (BLM 2.4) 
 
After all groups have presented the teacher will ask all students to vote on what proposal they believe is the 
most effective.  After students share, the teacher should facilitate a conversation to explain that none of the 
proposals were effective.  This is one of the key points from the lesson; that none of the responses to the Great 
Depression were effective.  If the teacher wishes, they can use this moment to foreshadow World War II and 
explain that it takes the war to end the Depression. 
 
ASSESSMENT: 
By the end of this lesson it is expected that students will be able to: 

1. Compare and contrast different political responses to the Great Depression, and articulate which one 
they believe is best. 

2. Choose a response they agree with and defend their position, using examples. 
3. Explain, using examples, why political responses to the Great Depression were largely ineffective. 

 
Assessment for learning:  In class discussion, teacher observation 
 
Assessment as learning:  Great Depression proposals, either performed or by script 
 
Assessment of learning:  BLM 2.2 filled out, class discussion 
 
Accommodations: 

• BLM 2.2 can be given out instead of BLM 2.1 
• Students can write the script for their proposals if they are uncomfortable performing 

 
 
 
 
 
 



	
COURSE: Canadian History since World War I, Grade 10 Academic (CHC2D) 
 
OVERALL EXPECTATION: C1.  Social, Economic, and Political Context: describe some key social, 
economic, and political events, trends, and developments in Canada between 1929 and 1945, and explain how 
they affected the lives of people in Canada  
 
SPECIFIC EXPECTATION: C1. 2 Identify some major developments in science and/or technology during 
this period, and assess their impact on the lives of Canadians 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Causes and Consequences   
       
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence, Historical Significance 
 
LESSON # 3 
 
TITLE OF STORY: D-Day as a Turning Point of the War 
 
OVERVIEW: Students will evaluate how the failures of the Dieppe Raid led to new strategies and successes 
during the Canadian D-Day landings. Students will work to answer “How did the Allies use the failures at 
Dieppe to become successful at the D-Day landings?” 
 
MATERIALS:  

1. Primary Source Documents (PSD 3.1 / 3.2/ 3.3/ 3.4/ 3.5/3.6/3.7/3.8/3.9/3.10/3.11)  
2. Instructions for Teachers (Appendices 3.1 / 3.2/ 3.3)   
3. Black Line Masters (BLM 3.1) 
4. Chalkboard/dry erase board  
5. Laptop and speakers 

 
PLAN OF INSTRUCTION: (For 90 Minute Period) 
 
Step 1: Warm Up (15 Minutes) 
 
Students should have an understanding of the Dieppe Raid prior to the start of this lesson. Begin the class with a 
review session on Dieppe; students should be encouraged to use their notes for this activity. Use a chalkboard or 
chart paper to create a mind map about the Dieppe Raid and its failings. Appendix 3.1 serves as a refresher on 
Dieppe if needed. 
 
Students should identify why Canadian soldiers faced heavy casualties and lost this battle. They should also 
consider what technologies were in place during the Dieppe Raid. Through this discussion, the teacher should 
ask students what the Allied forces could learn from Dieppe to be successful in future battles.  See Appendix 
3.2 for a guideline of what should be considered in the mind map materials.  
 
Step 2: Introduce D-Day (10 Minutes) 
 
Ask students to share their knowledge about the D-Day landings. What do they already know? How do they 
know this information? Movies? Television? Books? Next, play D-Day -A Critical Moment In History, the 
video will serve as an introduction to the D-Day landings. Let the students ask questions following the video 
(Appendix 3.3)  
 
 
 



	
Step 3: Modeling Group Activity (15 Minutes)  
 
In the guided practice activity, students will be working in groups to examine primary source documents about 
the technology and strategy in place during the D-Day landings. Introduce the group work by working as a class 
to develop criteria for examining and evaluating primary source documents. Ask the students to help create a 
list of questions to ask when examining history. You may need to prompt the class to consider: 

1. When was this source written? 
2. Who wrote this source? 
3. What was the purpose of this source? 
4. Is there a bias present in this source? If so, what is it? 
5. What was the social/political/economic context at the time the source was written? How do these 

factors influence the source?   
6. What is the significance of the source? 
7. How do the resources connect to prior learning? 

Write down the criteria the class listed so that they are visible while working on the next activity. 
  
Step 4: Moving Museum Activity - Guided Practice (30 Minutes) 
 
Split the class into 3 groups, ask the students to move their desks into group areas if they are not already seated 
together. Tell the students that the students that each group will receive a resource pack, filled with primary and 
secondary sources about the D-Day landings (PSD 3.1-3.11). Students will also receive a handout to be filled in 
during the group activity (BLM 3.1) Ask students to keep in mind the criteria and questions they posed in the 
introduction to the task.  
 
Students now will work collaboratively in small groups to examine and discuss the resources, while filling out 
BLM 3.1. The instructor should walk around the classroom during this activity to provide guidance and further 
discussion. After 10 minutes, have the groups compile the resources that they have been working with back 
together, and have the groups change resource packs clockwise. After another 10 minutes with their second 
pack, the groups should switch again and spend another 10 minutes with the third pack. This way, each group 
will have seen all of the resources.  By the end of this activity students are expected to have filled in their 
worksheet to be kept with their notes.  
 
For your convenience, each PSD is labeled with what station the source belongs at.  
 
Step 5: Discussion and Debrief (20 mins) 
 
Take time following the group activity to debrief with the class in a larger discussion of what they learned and 
what their impressions were of the sources examined. Try to encourage participation in discussions from 
members of different groups so that the class is able to find out about what other groups talked about. A focus 
of the discussion should be placed on what changed from the technologies/strategies used in Dieppe to those 
used in D-Day.  Some sample questions to guide the discussions could be:  

• How did the Allies use the failures at Dieppe to become successful at the D-Day landings?  
• What was Canada’s role in D-Day? Why were we so significant?  
• What was the most interesting thing you’ve learned?  
• What source was the most interesting to you? What source did you learn the most from? 

 
 
 
 
 
 



	
ASSESSMENT: 
By the end of the lesson it is expected that students will be able to:  

1. Explain the difference between a cause and a consequence. 
2. Student should be able to identify multiple causes and consequence of the relationship between Dieppe 

and Consequences. They should understand how the relationship between causes and consequences.  
3. Through discussion students will understand that events of history were not inevitable and that by 

altering a single actions or condition an event might have turned out differently. 
 
Accommodations:  

• Students can have the option to receive the materials independently so that they may work alone if 
collaboration is difficult 

• Students can have a digital copy of the BLMs and access to a computer to type instead of write 
 

Assessment for learning: Historical mind mapping at the beginning, discussions prior to activity 
 
Assessment as learning: Establishing the criteria as a class, the worksheet that students fill out in groups  
 
Assessment of learning: Observation, discussion at the end  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	
COURSE: Canadian History since World War I, Grade 10 Academic (CHC2D) 
 
OVERALL EXPECTATION: C1.  Social, Economic, and Political Context: describe some key social, 
economic, and political events, trends, and developments in Canada between 1929 and 1945, and explain how 
they affected the lives of people in Canada   
 
SPECIFIC EXPECTATION: C1.4 describe the main causes of some key political developments and/or 
government policies in Canada during this period and assess their impact on different groups in Canada 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Significance 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Ethical Dimension, Historical 
Perspectives 
 
LESSON # 4  
 
TITLE OF STORY: The Canadian Government’s Decision to Intern Japanese Canadians 
 
OVERVIEW: Students will learn about the Canadian Government’s decision to intern Japanese Canadians 
during WWII. They will be asked to critically examine how the Government justified these actions against its 
own citizens. Through this lesson, students will consider other options the government could have taken and the 
lasting impact of internment on Canadian History.  
 
MATERIALS: 

1. Instructions for Teachers (Appendices 4.1/4.2) 
2. Black Line Masters (BLM 4.1/4.2)  
3. SMART board/projector and laptop 

PLAN OF INSTRUCTION: (For 90 Minute Period) 
 
Step 1: Warm Up (10 Minutes)  
 
Have students brainstorm with their seat partner what the definitions of racism, xenophobia, fear, apology and 
internment are. They should come up with the definitions in their own words, avoid the use of cell phones or 
dictionaries. Give them about 5 minutes to write down their own definitions of each word. When the students 
are finished, ask them to share some of their ideas. These key words will contribute to the larger lesson to come. 
Make sure the students have a good knowledge of the key words before moving on. Sample definitions are 
available in Appendix 4.1.  
 
Step 2: Sharing/Discussing/Teaching (25 Minutes) 
 
Begin with some questions to gauge prior learning knowledge about Japanese Interment. What do the students 
already know? Then use appendix 4.2 to outline the timeline of Japanese internment in Canada. Students should 
use the slides to write down key ideas in their notes. The slides specifically outline the policy the Canadian 
Government instituted to imprison Japanese Canadians. They also detail the attempts at apology made by the 
Canadian Government and the   
 
The information learned in this section of the lesson will be important to the next part of the lesson. Pause for 
student questions or discussions as they arise.   
 
 



	
Step 3: Modeling (20 Minutes)  
 
The last four slides of Appendix 4.2 have primary source images. Lead the students through an image analysis 
activity. Show the students images on appendix 4.2, move slowly through the pictures to allow students to take 
them in. Ask students guideline questions intended to prompt discussion, a list of prompt questions is available 
in appendix 4.3. Have the students fill out appendix 4.4 on one of the images shown on the PowerPoint. They 
can choose which image to record on their primary image analysis worksheet (BLM 4.1)  
 
Step 3: Independent Activity (20 Minutes)  
 
Using the information from Step 2, students should work independently to complete a graphic organizer (BLM 
4.2). The organizer asks students to answer questions about what lead to Japanese Internment, what happened to 
the Japanese Canadians who were interned, and what the lasting legacy is on Canada today.  
 
The top of the organizer asks students to summarize the learning’s from the PowerPoint and the image analysis 
activity. The bottom of the organizer is an opinion based question, “How did the Canadian Government justify 
the decision to intern Japanese citizens? Did they have the right to do this?” Students should use evidence to 
back up their answer to the question.  
 
Step 4:  Pair Share (15 Minutes)  
 
Students will trade their organizers with their seat partners to share the information they gathered and hear each 
other’s opinions on the focus question. Encourage students to use this time to ensure their organizer is 
completely filled in and that they have all of the material noted. Collect the organizers at the end of the period 
as an exit card to review the student’s knowledge and determine if there are gaps in the learning.   
 
ASSESSMENT: 

Learning Goals:  By the end of the lesson it is expected that students will be able to:  

1. Identify the actions taken by the government to intern Japanese Canadians into camps.  
2. Students should be able to identify the legacy of Japanese internment in Canada. They will understand 

the devastation caused by Japanese internment for Canadians and the actions the government has taken 
to make reparations since.  

 
Assessment for learning: Discussion prior to the PowerPoint slides, understanding of key terms in warm up 
activity  
 
Assessment as learning: Participation in the image analysis activity  
 
Assessment of learning: The graphic organizer exit cards, in class observations 
 
Accommodations:  

• Students can be given electronic copies of the handouts so that they may be filled in on the computer 
• Students can have access to the PowerPoint and materials ahead of time to preview the lesson 
• The primary source analysis can be done through discussion instead of a handout 

 
 
 
 



 
INDEX: 
 

1. Primary Source Document 
a. PSD  1.1- “Letters to Bennett” 
b. PSD. 2.1- “How Can We Rescue Canada: Quotes from political leaders” 
c. PSD 3.1 – “Message from Gen. Dwight D. Eisenhower to Gen. George C. Marshall”  
d. PSD 3.2 – “General Dwight D. Eisenhower gives the order of the Day. June 6, 1944”  
e. PSD 3.3 - “Excerpts from William Mackenzie King’s Speech on D-Day”  
f. PSD 3.4 - “Excerpts from William Lyon Mackenzie King’s Diary concerning Dieppe” 
g. PSD 3.5 – “Political Cartoon about D-Day 1944” 
h. PSD 3.6 – “Allies Evacuation From Dieppe 1942”  
i. PSD 3.7 “Floating Tank used in D-Day Landings”  
j. PSD 3.8- “Commandos of 47 (RM) Commando coming ashore on Jig Green beach, Gold area, 6 

June 1944.” 
k. PSD 3.9- “D-Day Landings Maps”  
l. PSD 3.10 - “Letters Home From D-Day  
m. PSD 3.11 – “Letters Home From D-Day II”  

 
2. Teacher Resources  

a. Appendix 1.1 - “The Stock Market Crash” 
b. Appendix 1.2 – “How Did Conditions Change After the Stock Market Crash”   
c. Appendix 1.3 – “Canadiana Scrapbook: The Depression Years”  
d. Appendix 2.1 - “Summary of the Great Depression” 
e. Appendix 2.2- “Political parties and their strategies to end the Great Depression (Teacher copy)”  
f. Appendix 3.1 – “Review of Dieppe Article” 
g. Appendix 3.2 – “Failures of Dieppe Mind Mapping Content” 
h. Appendix 3.3 – “D-Day – A Critical Moment in History” video link  
i. Appendix 4.1 - “Sample Definitions of Key Japanese Internment Terms” 
j. Appendix 4.2- “Understanding Japanese Internment in Canada ppt”   

 
3. Black Line Masters 

a. BLM 1.1 – “What Was it Like to Live in the Great Depression?”  
b. BLM 2.1 – “Political Party Fact Sheet”  
c. BLM 2.2 – “Tips for Delivering a Speech”  
d. BLM 2.3- “Political parties and their strategies to end the Great Depression (Student copy)” 
e. BLM 2.4- “Political Proposal Ranking Chart” 
f. BLM 3.1- “Historical Inquiry Worksheet” 
g. BLM 4.1- “Primary Image Analysis Worksheet”  
h. BLM 4.2- “Japanese Internment Critical Thinking Organizer”  

 
 
	



PSD. 1.1             
 
 

THE GREAT DEPRESSION 
 

LETTERS TO BENNETT 
 
1. Dear Sir, 
I am writing to see if their is any help I could get.  
As I have a baby thirteen days old that only weighs  
one pound and I have to keep in cotton Wool & Olive Oil,  
and I havent the money to buy it, if their is any help I could get 
their will be two votes for you next election  
Hoping to hear from you soon 
Yours Truly, 
Mrs. Jack OHannen  
Murray Harbour, PEI 
 
Her letter to the Prime Minister was Mrs. Jack OHannens last hope. When he received it, Bennett opened his 
wallet and sent the young mother five dollars - enough money to cover groceries for about a month. 
 
2. Dear Mr. Bennett, 
I believe you to be good as well as a great man 
therefore I am appealing to you to save my home.  
Picture yourself, through no fault of your own,  
homeless with sons willing, but unable to provide for you. 
Please help me or tell me what I can do. 
Yours Sincerely and hopefully, Laura Bates. 
Toronto Sept 3, 1933 
 
Dear Madam, 
I am certainly willing to help you and if you will be good enough to let me know what company holds the 
mortgage on your home I will look into the matter and see if anything can be done to straighten out your 
difficulties. 
yours faithfully,  
R.B. Bennett 
 
3.Dear Sir, 
Three little baby boys were born to Mr. and Mrs. Samuels in our vicinity. 
Like many others they have had some very bad luck.  
The parents are a very fine type, not the kind with the hand out for help. 
We hope you will feel toward these unfortunate people the way we do. 
Yours truly, 
Elizabeth Ratray 
Welsley Ont, 
PSD. 1.1             
 
 
 
 
 
 



PSD. 1.1             
 
Sept. 27,1933 
 
Dear Mr. and Mrs Samuels, 
I am enclosing herewith a 20 dollar bill, which I trust may be of some little service to you during the Christmas 
season. 
I learned the other day that one of the triplet boys had passed away and I extend to you my sincerest sympathy, 
With best wishes, believe me I am 
yours faithfully  
RB Bennett Ottawa 
Oct 13, 1933 
 
4. Dear Prime Minister RB Bennett, 
It is with a very humble heart that I take the opportunity of writing this letter to ask you if you will please send 
for this underware for my husband from the Eaton catalog. I can manage but my husband has arthritis very bad 
at times in his arms and shoulders. I have patched and darned his old underwear for the last two years, but they 
are completely done now. If you cant do this I really dont know what to do. 
Mrs. Thomas Perkins 
Kingdom Saskatchewan 
Sept 28, 1933 
Prime Minister RB Bennett 
 
dear Sir received your kind favour of underware for my husband. We wish to thank you very much for it. We 
sure are thankful for your kindness 
Mr and Mrs. Thomas Perkins 
Kingdom, Saskachewan 
Nov 15 1933 
 
5. Dear Mr. Bennett, 
I am a litte boy eight years old and Im in Grade III at school. Ive wanted a littel red wagon to hich my dog to for 
so many year, but daddy has no money. Please, Mr. Bennett would you send me enuff money to buy my wagon. 
Thank you so much. 
Your very good friend, 
Maurice Stanley 
 
Dear Mr. Bennett, 
Thank very much for the money. Im going to get the wagon. Mamma said I could. 
Ardath Sask 
Aug 31, 1935 
 
R.B Bennett personally answered many of the hundreds of letters he received during the Great Depression, often giving 
money from his own pocket to needy Canadians. The Prime Minister received little public recognition for his private 
kindness. 
 
"Dear Mr. Prime Minister." CBCnews. 2001. Accessed December 12, 2016. 
http://www.cbc.ca/history/EPISCONTENTSE1EP13CH2PA3LE.html 
PSD 2.1                                 
 

 
 



PSD 2.1 
HOW CAN WE RESCUE CANADA?  

 
QUOTES FROM POLITICAL LEADERS 

 
WILLIAM LYON MACKENZIE KING: 
 
     “With respect to giving moneys out of the federal treasury to any Tory Government in this country for these 
alleged unemployment purposes, with these governments situated as they are today, with policies diametrically 
opposed to those of this government, I would not give them a five cent piece." 
 
R.B. BENNETT: 
 
“In my mind, reform means Government intervention. It means Government control and regulation. It means 
the end of laissez faire. Reform heralds certain recovery. There can be no permanent recovery without reform. 
Reform or no reform! I raise that issue squarely. I nail the flag of progress to the masthead. I summon the power 
of the State to its support.” 
 
J.S WOODSWORTH: 
 
"I submit that the Government exists to provide for the needs of the people, and when it comes to choice 
between profits and property rights on the one hand and human welfare on the other, there should be no 
hesitation whatsoever in saying that we are going to place the human welfare consideration first and let property 
rights and financial interests fare as best they may." 
 
WILLIAM “BIBLE BILL” ABERHART: 
 
"You don't have to know all about Social Credit before you vote for it; you don't have to understand electricity 
to use it, for you know that experts have put the system in, and all you have to do is push the button and you get 
the light. So all you have to do about Social Credit is to cast your vote for it, and we will get experts to put the 
system in." 
 
MAURICE DUPLESSIS: 
 
“I have no family. My only responsibility is the welfare of Quebec. I belong to the province.” 
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Quotes taken from (in order): 
 
"ARCHIVED - Bennett-Speeches-Ottawa, January 2, 1935-First Among Equals." ARCHIVED - Bennett-
Speeches-Ottawa, January 2, 1935-First Among Equals. Accessed December 12, 2016. 
http://www.collectionscanada.ca/primeministers/h4-4049-e.html 
 
"Bennett." Canada History. 2013. Accessed December 12, 2016. 
http://www.canadahistory.com/sections/eras/crash depression/Crash.html. 
 
Black, Conrad M. "Maurice Le Noblet Duplessis." The Canadian Encyclopedia. February 18, 08. Accessed 
December 12, 2016. http://www.thecanadianencyclopedia.ca/en/article/maurice-le-noblet-duplessis/. 
 
Elliott, David R. "William Aberhart." The Canadian Encyclopedia. February 14, 2008. Accessed December 12, 
2016. http://www.thecanadianencyclopedia.ca/en/article/william-aberhart/. 
 
"JS Woodsworth." J.S. Woodsworth | Historica Canada. Accessed December 12, 2016. 
https://www.historicacanada.ca/content/heritage-minutes/js-woodsworth  
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D-Day Primary Source Work –Station 1 

A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
Message from Gen. Dwight D. Eisenhower to Gen. George C. Marshall about the Invasion of Normandy on D-day, June 
6, 1944  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Schamel, Wynell B. and Richard A. Blondo. 1994. "D-day Message from General Eisenhower to General Marshall." Social
 Education, April 1994.  
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D-Day Primary Source Work –Station 1 
A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
General Dwight D. Eisenhower gives the order of the Day. June 6, 1944 
 
 

 
 
 
 
 
 
 
Schamel, Wynell B. and Richard A. Blondo. 1994. " General Dwight D. Eisenhower gives the order of the Day. June 6, 1944."
 Social Education, April 1994.  
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D-Day Primary Source Work –Station 1 
A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
Excerpts from William Mackenzie King’s Speech on D-Day 
 
“Honourable members will realize that at this state it is very difficult indeed to give the House 
much information of an official and authentic nature,"  
 
"It would be a mistake, I think, for me to attempt to give anything in the nature of details 
relating to the events that have happened within the past twenty-four hours." 
“the most complete coordination and integration of effort among all the allied forces 
 
"the enemy strength, while not precisely known, is very formidable." 
 
"Conjecture in these anxious days will not do any good, and it may, in fact, give help and 
comfort to the enemy," 
 
"The people of Canada will expect, and it will be the duty of the government to provide, so far 
as possible, a correct and sober representation of events as they occur. The future, however, 
must unfold itself." 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
O’Malley, Kady. 2014. “D-Day in the House: 'An indescribable sense of oneness'.” CBCNews, June 06 2014.
 http://www.cbc.ca/news/politics/d-day-in-the-house-an-indescribable-sense-of-oneness-1.2667235 
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D-Day Primary Source Work –Station 1 
A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
Excerpts from William Lyon Mackenzie King’s Diary concerning Dieppe  
 
“          [Wednesday August 19th 1942] 
...while Council was sitting, the first authentic word came of [Dieppe’s] extent and probably extent of our losses. 
It was that casualties were heavy. Number of Canadians taken prisoners but also many killed and wounded. One 
felt inclined to question the wisdom of the raid unless it were part of the agreement reached when Churchill was 
with Stalin. 
I continue to feel sick at my heart when I think of that visit having as one of its features, a dinner at which 
apparently there were no end of toasts, references made to the high spirits of the dinner, etc. It is all continuance 
of the worship of false gods. Love of power, and the eating and drinking that goes with it. With men slaughtered 
by millions as is the case today, these leaders should have been on their knees before the world to my way of 
thinking.It all serves to create false views and helps to bring about destruction...”       
    
“          [Friday August 20th 1942] 
... I was at work or telephoning until til 8 at the Farm, and then picked up Joan who came over to Moorside 
while I had dinner and remained there while I read accounts of the Dieppe episode. I am still not too sure of the 
wisdom of what was attempted. It goes back, I feel, above all to the time when it was felt it was necessary to 
have the Canadians do something for a variety of reasons. I still have a feeling that the part of wisdom would 
have been to conserve that especially trained life for the decisive moment. It may, in the long run, prove to be 
for the best but such is war. It makes me sad at heart...” 
 
     [Sunday August 30th 1942] 
...a personal & most secret letter & [?] cable from Churchill re his talks with Stalin...came yesterday – from 
Malcolm McDonald a revised copy today, has relieved my mind greatly. Churchill has taken the right course in 
seeing Stalin, & having situation clearly understood. I feel we are at last nearing the turning point, that Japs and 
Germans alike are revealing evidence of waning strength & power, or perhaps more accurately overtaxed 
strength & power. Their lines of communication have become too long & too heavy. They are now where Britain 
was at the start. It all looks more hopeful, & [sic] but terrible struggle still ahead...” 
 
 
 
 
 
 
 
 
 
 
 
 

King, William Lyon Mackenzie. 1973. The Mackenzie King diaries, 1893-1931. Toronto: University of Toronto Press. 
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D-Day Primary Source Work –Station 2 
A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 

 
 
 
 
 
Ray, S.J and Star, K.C. “D Day, the Allied invasion at Normandy, France” in Aunt Ethel’s War, June 1944.
 http://ww2cartoons.org/june-6-1944-d-day-the-allied-invasion-at-normandy-france/ 
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D-Day Primary Source Work –Station 2 
A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
 
Allies Evacuation From Dieppe 1942 
 

 
 

 
 
 
 
 
 
 
 
 
 

 

 

 

Ogrodnik, Irene. 2012. “Breaking German codes real reason for 1942 Dieppe Raid.” Global News, August 2012.
 http://globalnews.ca/news/274605/breaking-german-codes-real-reason-for-1942-dieppe-raid-historian/ 
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D-Day Primary Source Work –Station 2 

A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
 
Floating Tank used in D-Day Landings 
 

 
 
 
 
N/A.1944. “Floating Valentine Duplex Drive (DD) tank with its screen raised.” Valentine Duplex Drive (DD) Amphibious
 Tank. http://worldwar2headquarters.com/images/normandy/hobartsFunnies/valentine-DD-tank-screen.jpg 
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D-Day Primary Source Work –Station 2 

A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
 
Commandos of 47 (RM) Commando coming ashore on Jig Green beach, Gold area, 6 June 1944. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
N/A. 2014. “Commandos of 47 (RM) Commando coming ashore on Jig Green beach, Gold area, 6 June 1944.” 7 Clever
 Innovations Used On D-Day. http://www.iwm.org.uk/history/7-clever-innovations-used-on-d-day 
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D-Day Primary Source Work –Station 3 

A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
D-Day Landings Maps  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Hazell, Ben and Preston, Richard. 2014. “D-Day Landing Maps.” D-Day: June 6th 1944 as it Happened
 http://www.telegraph.co.uk/history/world-war-two/10878674/D-Day-6th-June-1944-as-it-happened-live.html 
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D-Day Primary Source Work –Station 3 

A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
Letters Home From D-Day  
 
France, July 22, 1944 
Darling: 
...Yesterday I had to visit all the units again, to get statements for my report. The regiment is in contact with the 
enemy, so such trips always have their skin-prickling moments. I got back pretty tired about 7 o'clock, just in 
time to get a phone call from the CO of one of Sirrine's battalions, also in the line, requesting me to come up to 
discuss personal problems of his body-guard, a fine young fellow who had simultaneously received word that 
his sister, an army nurse, and a brother, a flyer, had both been killed in the So. Pacific, and that his remaining 
brother had been critically wounded with another division here in France. 
While up there, I hit the favorite hours for Jerry's activities, and, frankly, pretty nearly had the pants scared off 
me, with samples of shelling, mortar-fire, and strafing. I got back at midnight, having driven the jeep myself all 
day (my driver being on guard) slipping and slewing through mud axle deep whenever I got off the surfaced 
roads, which was frequently. I hate to admit it, but after a day like that, I feel my years. Yeah, man! War is a 
young man's game!... 
News on 90th has been released. Maybe you know something now of what the boys have gone through: constant 
contact with the enemy since D-Day. They've taken their losses, too. Somebody says "Old Bill got it today." 
"No!" you say. "Son-of-a-gun!" And you go on about your business, with a little more emptiness inside, a little 
more tiredness, a little more hatred of everything concerning war. 
There is a certain cemetery where some of my closest friends in the division lie. I saw it grow -- shattered 
bodies lying there waiting for graves to be dug. Now it is filled. The graves are neat and trim, each with its 
cross. Occasionally I visit it when passing by. Always there are flowers on the graves: Sometimes a potted 
geranium has been newly brought in; sometimes there is a handful of daisies. The French people, especially the 
children, seem to have charged themselves with this little attention. Our bombers are roaring overhead just 
now, in the hazy afterglow of sunset. In a few seconds I'll hear the crunch of bombs -- a good-night kiss for the 
Nazis. There they go! 
The war news is good; but we're fighting over optimism. I suppose people at home are elated; the boys up front 
are still in their fox-holes. 
I'll try to write at least a note every day or so. Take care of yourself. I'm fine. 
Love, 
John 
 
 
 
N/A 1944.”Letters from the Front” PBS The American Experience 2009
 http://www.pbs.org/wgbh/amex/dday/sfeature/sf_letters.html 
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D-Day Primary Source Work –Station 3 

A primary source is evidence or material that was created at the time of the history being studied. This can 
include photos, paintings, recordings, literary works etc. It is important for historians to use primary sources in 
their research, they are the most effective way to determine what life was like in that time as the creators of the 
works were witnesses of this history.  
 
Letters Home From D-Day II  
 
Holland, February 22, 1945 
Dear Ms. Troby, 
...the gents that I speak of down here are usually known but to a few -- and ask no publicity. There are some of 
the officers and NCOs who live down there in hell -- just a few miles from here -- and they stay there days, 
weeks, and months, until they are killed. There are just a few. They teach men, feed them, protect them, and lead 
them sooner or later into the jaws of a hell that is the bloodiest, dirtiest, most vicious kind of murder that man, 
with all his machines, has been able to devise. 
These men are loved with a kind of love that exists no place but on the battlefield -- and it is never talked about. 
These gents go for days without sleep, give away their clothes, go without food, keep going when they are sick, 
perform miraculous feats when they are wounded, and take the suicidal details rather than ask someone else to 
do it. They are never afraid, they are never cold, they never complain, and they spend all of their time trying to 
think of ways to help their men -- and to save them. I don't know if they are happy -- but if it isn't selflessness I 
never hope to see it. 
And I don't mean to leave out the privates -- but the officers and non-coms are the ones I'm thinking of. 
Remember I said there were just a few like this. The stories come trickling in every once in a while. They 
usually stay there until they die. Surely they must be God's people. He was like that. I'm sure they swore and 
drank and did a lot of other things -- but I am sure God got them when they went away... 
Bye you, 
Whitney 
 
 
 
 
 
 
 
 
 
 
 
N/A 1944.”Letters from the Front” PBS The American Experience 2009
 http://www.pbs.org/wgbh/amex/dday/sfeature/sf_letters.html 
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WHAT WILL HAPPEN TO CANADA?  
THE STOCK MARKET CRASH 

 
     The roaring 20's had created a landscape where not only the rich were 
investing in the stock market but people from every walk of life and 
almost all economic classes began to put money into the markets. One of 
the opportunities for investing was known as buying on margin which 
allow an investor to put as little as 10% down on the purchase of a stock 
and not have to worry about the rest unless their broker made a margin 
call which would then require the payment of some or all of the rest of the 
money owed on the cost of the stock. These margin calls were rarely made until the fall of 1929. 
The market had been raising all through the 20's and as it climbed higher and higher, more and more invested a 
piece of their savings or in some cases all of their money into the market. Some even mortgaged their houses to 
get money to invest, 

Stories abounded of the great profits to be made, the easy money that was generated on the markets and 
the lifestyle which became possible as a result of the profits on investment. This kind of frenzied investment 
created a bubble  which was waiting to burst. This was not the first bubble of its kind. By August - September 
1929 the Dow Jones Industrial Average, in the U.S. had climbed 190 points from the beginning of 1928 to 
381.  In Canada in January of 1929, with $50you could buy $350 or 100 shares of Home Oil and in March sell it 
for $1575, or Okalta for $30 and sell it at $300. By early September two Canadian stocks, Imperial and BA 
reached record highs. 
On September 6th a wave of selling hit the markets and then buying kicked in. For the remainder of the month 
the market began to swing between selling and buying in increasingly chaotic patterns. By the beginning of 
October an anxiety had crept into the markets and on October 4th Bay Street and Wall Street were hit with tidal 
wave of selling. The Toronto Stock Exchange recorded about 200 million in loses on the day. The following 
day buyers rushed in to pick up what they thought were bargains and prices began to rise again. By October 
17th a rally seemed to be underway and the Financial Post had predicted that Canadian Mining Stocks would be 
the blue chip buy of the 1930's. By the afternoon a heavy wave of selling had again invaded the market and 
driven it down sharply. A few days later in New York on October 21st the same type of selling trend set in. 
Both markets seemed to recover and be on their way up again on October 22nd but there was nervousness in the 
market. 

By the 23rd the tension in the markets was reaching a breaking point and many investors were 
completely confused as to the future of the market. The morning of October 24th or what would become known 
as Black Thursday, began with many brokers making margin calls for more money to cover their positions. 
More and more of their calls were unanswered and the brokers began to dump sell orders into the market in 
order to protect themselves. Their prudent actions turned into fear of selling to late and the market slide began 
to accelerate. The fear turned into panic and sock prices started to collapse completely. At about 11:00 am the 
selling activity reached a peak and for about 6 minutes the markets broke down completely. Wheat dropped 
from $1.40 to $1.31 with millions of bushels thrown onto the market. 
Crowds had begun to gather outside the Toronto Stock Exchange, The New York Exchange, Chicago, 
Winnipeg, Montreal. Order broke down, police were called in and the markets kept following. Ticker Tapes fell 
hopeless behind the action with exchanges losing touch with each other due to the volume of activity. Montreal 
which had average about 25,000 shares traded a day jumped to over 400,000 shares and New York traded over 
13 million shares.  
The bankers, brokers and politicians all stepped forward claiming that the slide in the market was a glitch and 
that the fundamentals of the economy were sound. They helped steady the market on Friday but over the 
weekend many investors had a chance to think about their positions and on Monday the slide began again as the  
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sell orders once again flooded in. The Toronto Stock Exchange slide by one million dollars a minute and by the 
close of trading on Monday, the brokers had sent out margin call notices to almost all of their clients in an effort 
to stem the selling. 

Tuesday morning opened with another huge drop and the worst day of the crash, October 29th, 1929 or 
Black Tuesday had begun. As the markets went into free fall, investors, brokers and the public watched the 
drama unfold. Some became hysterical, some began to cry softly, and some just watched in silence. Terror crept 
into every investors mind as the market dropped straight down. The golden promise of the roaring 20's was 
shattered in a day as was the financial stability of the nation. Stocks were sold at any price offered as complete 
confusion overtook the trading process. 

The catastrophe hit anyone who had invested in the markets. The future Prime Minister Louis St 
Laurent  was wiped out and was still paying off his margin debt during the second world war. R.B. Bennett the 
next Prime Minister also lost a fortune but could afford the loss. Some of the declines on the Toronto Stock 
Exchange were Brazilian Traction 82 to 12, BA Oil 36 to 8, Cockshutt 53 to 4 and Winnipeg Electric 109 to 10. 
The Canadian bluechip stocks lost over 5 billion dollars in value which in 1929 exceeds anything before or 
since.  
The spirit of the investor was broken and the markets and the financial systems lie in ruins. The worse was yet 
to come as the economy began to crumble and the depths of the depression were not reached until 1932/33 and 
recovery only really began to surface in 1936/37.  
 
	
1929	Crash."	Canada	History.	2013.	Accessed	December	12,	2016.	
http://www.canadahistory.com/sections/eras/crash	depression/Crash.html.	
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	
 
 
Appendix 1.2    

WHAT HAPPENED TO CANADA? 
 

 
HOW DID CONDITIONS CHANGE AFTER THE STOCK MARKET CRASH? 

 
THE ROARING 20S: 
-The Great War had ended 
-New Inventions and appliances- Cars, Movies, Fridges 
-Demand for raw materials from Canada increased 
-Age of Jazz music 
-Women get the vote 
-Canada wants more autonomy as a Nation 
-Canada represented at the League of Nations 
-Drought in the Prairies 
 
AFTER THE STOCK MARKET CRASH 0f 1929 
-People lose everything 
-People can’t find work 
-People are hungry 
-Young single men riding the rails- relief camps are eventually created 
-Families do not have enough to eat 
-Farmers still experiencing bad crop conditions- sink larger into debt 
-Some people are able to do well- (If they sold stocks before the crash) 
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Summary of the Great Depression 
 

     The worldwide Great Depression of the early 1930s was a 
social and economic shock that left millions of Canadians 
unemployed, hungry and often homeless. Few countries were 
affected as severely as Canada during what became known as the Dirty Thirties, due to Canada’s heavy 
dependence on raw material and farm exports, combined with a crippling Prairies drought. 
     The worldwide Great Depression of the early 1930s was a social and economic shock that left millions of 
Canadians unemployed, hungry and often homeless. Few countries were affected as severely as Canada during 
what became known as the Dirty Thirties, due to Canada’s heavy dependence on raw material and farm exports, 
combined with a crippling Prairies drought. Widespread losses of jobs and savings ultimately transformed the 
country by triggering the birth of social welfare, a variety of populist political movements, and a more activist 
role for government in the economy. 

 
No Spending, No Jobs 

    Economists still debate whether a specific event might have sparked the Great Depression, such as the 1929 
crash of the Wall Street stock market. However, there is general consensus that the Depression was the result of 
widespread drops in world commodity prices and sudden declines in economic demand and credit, leading to 
rapid declines in global trade and rising unemployment   
     In Canada the changes were dramatic. Between 1929 and 1933 the country’s Gross National Expenditure 
[overall public and private spending] fell by 42%. By 1933, 30% of the labour force was out of work, and one in 
five Canadians had become dependent upon government relief for survival. The unemployment rate would 
remain above 12% until the start of the Second World War in 1939. 
 

Uneven Burden 
    The Depression's effects were aggravated by its uneven impact, by a rudimentary social-welfare structure and 
by misguided government policy. A third of Canada’s Gross National Income came from exports, therefore the 
country was hard hit by the collapse in world trade. The four western provinces, which depended almost 
exclusively on primary-product exports, were the most seriously affected.     
     The economic problems were made worse on the Prairies by years of drought, as well plagues of 
grasshoppers and hail storms, which caused huge crop failures. Saskatchewan experienced the lowest price for 
wheat in recorded history and saw provincial income plummet by 90% within two years, forcing 66% of the 
rural population onto relief. The other western provinces were technically bankrupt from 1932 onwards. 
Although Ontario and Québec experienced heavy unemployment, they were less severely afflicted because of 
their more diversified industrial economies, which produced goods and services for the protected domestic 
market. The Maritimes had already entered into severe economic decline in the 1920s and had less distance to 
fall. 
   The burden of the Depression was also unequally distributed between classes. Although wages dropped 
throughout the 1930s, prices declined even faster. As a result, the standard of living of property owners and 
those with jobs increased. Farmers, young people, small businessmen and the unemployed bore the brunt of 
economic hardship. 
Impact on Population 
     Demographic changes were a revealing index of hardship. Population growth throughout the 1930s reached 
the lowest point since the 1880s through a combination of plummeting immigration and birthrates. The number 
of immigrants accepted into Canada dropped from 169,000 in 1929 to fewer than 12,000 by 1935 and never 
rose above 17,000 for the remainder of the decade. During that time European Jews fleeing Nazi Germany were 
denied a sanctuary in Canada (see Refugees). The number of Canada's deportations, however, rose from fewer  
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than 2,000 in 1929 to more than 7,600 just three years later. Almost 30,000 immigrants were forcibly returned 
to their countries of origin over the course of the decade, primarily because of illness or unemployment. 
     Canada's birthrate dropped from 13.1 live births per 1,000 in 1930 to only 9.7 by 1937, the lowest ratio until 
the 1960s. During the 1930s, 50 years of urbanizing momentum were reversed as Canada's rural population 
(outside of Saskatchewan) grew more rapidly than its urban population. For many of the unemployed "going 
back to the land" was preferable to a miserable existence on urban relief.   

 
Government Aid Efforts 

     Canada did not have an adequate system of dispensing welfare to the jobless. Although unemployment was a 
national problem, federal governments led by Conservative Prime Minister R.B. Bennett (1930-35) and his 
Liberal predecessor and successor W.L. Mackenzie King, refused, for the most part, to provide work for the 
jobless and insisted that their care was primarily a local and provincial responsibility. King, who was prime 
minister when the Depression first started, was reluctant to even acknowledge that an economic crisis had 
struck Canada – a stance that led to his defeat at the hands of Bennett in 1930 (King and his Liberals were re-
elected in 1935). 
     Federal reluctance to tackle unemployment contributed to fiscal collapse in the four western provinces and in 
hundreds of municipalities, as well as a haphazard, degrading standard of care for the jobless. Monthly relief 
rates for a family of five varied from $60 in Calgary to $19 in Halifax. Although there were no official accounts 
of starvation, reports by medical authorities of scurvy and other diet deficiency diseases were common 
throughout the decade.  
     Local governments refused to aid single, homeless men, and so between 1932 and 1936 the federal 
government established unemployment relief camps. Run by the Department of Defence, the camps paid the 
men 20 cents a day for construction work in the bush. In 1935 a protest against conditions in the camps 
culminated in the Regina Riot - Canada’s most violent episode of the Depression, in which one policeman was 
killed, dozens of men were injured and 130 were arrested (see On to Ottawa Trek). 
Changed Political Landscape 
     The Depression changed the way Canadians thought about the economy and the role of the state. The 
previous faith shared by both the Bennett and King governments and most economists -- that a balanced budget, 
a sound dollar and changes in the trade tariff would allow the private marketplace to bring about recovery was 
misplaced. In response, the Depression spawned a variety of political reform movements, particularly at the 
provincial level, which advocated the use of the state to initiate recovery. The reforms included the inflationary 
Social Credit theories of Alberta Premier William Aberhart, the "Work and Wages" program of British 
Columbia Premier T. Dufferin Pattullo, and the democratic socialism of J.S. Woodsworth and the Co-operative 
Commonwealth Federation. The Union Nationale in Québec, led by Maurice Duplessis, H.H. Stevens's 
Reconstruction Party and the New Democracy movement of W.D. Herridge were also triggered by the 
Depression. 
     The Communist Party of Canada was virtually outlawed from 1931 (when nine of its leaders were arrested 
and convicted under the Criminal Code for being members of an "unlawful association") to 1936, and was 
banned when war was declared in 1939. However, affiliated groups such as the Workers' Unity League, the 
Relief Camp Workers Union and the National Unemployed Workers Association played a significant role in 
organizing the unskilled and the unemployed in protest marches and demonstrations.  
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Government Intervention 
    Although the national impact of these organizations was minimal, the Depression did ultimately result in an  
expansion of state responsibility for the economy and for social welfare. In 1934 Bennett's government created 
legislation to establish the Bank of Canada, which was charged with regulating monetary policy; in 1935 the 
Canadian Wheat Board was created to market and establish a minimum floor price for wheat; and in 1940 the 
federal government assumed responsibility for the jobless by introducing a national unemployment insurance 
scheme (see Employment Insurance) and employment service. 
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     The Depression also legitimized the economic theories of British economist John Maynard Keynes, who 
argued that, if private investment failed to produce full employment, the state must initiate public investment 
through deficit spending to create jobs. Keynes's ideas influenced the National Employment Commission report 
(1938) and the report of the Royal Commission on Dominion-Provincial Relations (1940). The latter was 
important in generating the idea of equalization payments from Ottawa to the provinces. 
Not until war broke out in 1939, however, did Keynesian economics become a deliberate part of government 
policy, and it was the massive state expenditures necessitated by the war that finally reduced unemployment to 
minimal levels by 1942. See also History Since Confederation; Business Cycles; Bennett’s New Deal. 
 
 
Struthers, James. "Great Depression." The Canadian Encyclopedia. January 2013. Accessed December 12, 
2016. http://www.thecanadianencyclopedia.com/en/article/great-depression/. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	
Appendix 2.2                                 

HOW CAN WE RESCUE CANADA? 
 

POLITICAL PARTIES AND THEIR STRATEGIES TO END THE GREAT 
DEPRESSION 

 
     Throughout the 1930s, many Canadians became incredibly frustrated with the federal government’s lack of 
action to save them from the hardships of the economic crash.  As a result, many new political parties were 
created and new ideas and strategies were suggested in the hopes of rescuing Canada from the bust of the 1930s. 

 
Political Party Party Leader Region Most 

Popular 
Strategies and Plans 

Liberal Party  
William Lyon 
Mackenzie 
King 
 

 

 
 

Everywhere 

-Believed the depression is temporary 
-Did not want to give money to provincial 
governments 

-Gave loans to farmers to stimulate economy 

Conservative 
Party 

 
 

R.B Bennett 
 
 
 

 
 

Everywhere 

-Raised tariffs to protect Canadian businesses 
from foreign competition 
=Spent 20 million to help unemployed 
-Created relief Camps 
-Created a “New Deal” 

The Co-
operative 
Commonwealth 
Federation 

 
 

J.S. 
Woodsworth 

 
 

 
 

Everywhere 

-Wanted to protect wages 
-Wanted to give out workers compensation and 
unemployment insurance 
-Wanted the government to provide water, 
electricity, transportation and banking at 
reasonable rates 

Social Credit 
Party 

 
 

William 
“Biblebil” 
Aberhart 

 

 
 

Alberta 

-Wanted the government to give 25 social 
credits to every citizen each moth so that 
people could buy goods and boost the economy 

Union Nationale  
Maurice 
Duplessis 

 
 
 

 

 
 

Quebec 

--Wanted to create more roads which would 
create jobs 
-Wanted to give loans to farmers 
-Believed the depression was temporary 
-Wanted Quebec to be separate from the rest of 
Canada 

 
 
 
 
	
	



Ph
ot

o:
 C

on
vo

y 
of

 la
nd

in
g 

cr
af

t e
n 

ro
ut

e 
to

 D
ie

pp
e 

du
rin

g 
“O

pe
ra

tio
n 

Ju
bi

le
e”

.  
Ph

ot
o:

 D
ep

ar
tm

en
t o

f N
at

io
na

l D
ef

en
ce

 / 
Li

br
ar

y 
an

d 
Ar

ch
ive

s 
Ca

na
da

 P
A-

17
10

80

veterans.gc.ca

INTRODUCTION
Canada’s experiences in war have been marked 
by great triumphs but also by harsh setbacks. The 
Dieppe Raid during the Second World War was 
one of the darkest chapters in Canada’s military 
history. It did, however, help lead to important 
lessons being learned.

“FORTRESS EUROPE”
By the summer of 1942, the Second World War 
had been raging for almost three years and things 
looked grim; Nazi Germany had pushed east into 
the Soviet Union, enemy forces were advancing 
in North Africa and U-boats were making the 
Atlantic a deadly place for Allied ships. The 
British Isles were the only Allied holdout after 
the Germans had invaded and occupied much of 
Western Europe in 1940. The continent’s west 
coast was studded with enemy troops, machine 
guns, artillery, barbed wire, concrete pillboxes and 
offshore obstacles. It had truly become “Fortress 
Europe.” 

WHY RAID DIEPPE?
Many factors compelled the Allied Forces to 
mount a large raid into occupied Europe in 
1942. The Soviet Union was pressuring the Allies 
to open a second front in Western Europe. The 
Allies, however, needed to build up their military 
resources before undertaking a full campaign. They 
felt that a large raid on the coast of France could 

force the Germans to divert more of their military 
resources away from the Soviet Union and also help 
in the planning for the full-scale assault to come.

Canadian soldiers had been training since the 
outset of the war in 1939 and, except for the Battle 
of Hong Kong, had yet to see significant action. 
There was political pressure at home to get the 
Canadians into battle, as well as pressure within the 
army itself.

Dieppe was selected as the main target of the raid 
partially because it was within range of fighter 
planes from Britain. It was a resort town situated 
at a break in the cliffs along the northwest French 
coast. The Allies planned to launch a large-scale 
amphibious landing, damage German shipping and 
port facilities, and gather intelligence on enemy 
defences and radar technology.

“OPERATION JUBILEE”
The Dieppe Raid, code-named “Operation Jubilee,” 
saw more than 6,000 men come ashore at five 
different points along a 16 kilometre-long stretch 
of heavily defended coastline. Four of the attacks 
were to take place just before dawn at points 
east and west of Dieppe, while the main attack 
on the town itself would take place half an hour 
later. The raiding force was made up of almost 
5,000 Canadians, approximately 1,000 British 
commandos and 50 American Army Rangers.
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Things immediately went wrong for the landing 
force on the eastern flank. They met a small 
German convoy and the ensuing firefight alerted 
the enemy. The forces that came ashore at 
Berneval and Puys were met with overwhelming 
fire and some of the heaviest Allied losses took 
place there.  

Some objectives on the western flank were met 
and the enemy gun batteries at Varengeville were 
destroyed. In Pourville, the South Saskatchewan 
Regiment and the Queen’s Own Cameron 
Highlanders came ashore and pushed towards 
their goals. The mounting German resistance, 
however, forced them to withdraw with 
heavy losses.

Running behind schedule, the main force going 
ashore at Dieppe landed as daylight was breaking. 
The alerted German troops cut down many 
Canadians as they waded in the surf. Nevertheless, 
many fought their way across the cobblestone 
beach to the protection of the seawall. The same 
cobblestones and seawall made it hard for the 
Allied tanks to move off the beach and the fierce 
enemy fire prevented engineers from clearing the 
way for the tanks. 

Small groups from the Royal Hamilton Light 
Infantry and the Essex Scottish Regiment were 
able to fight their way into the bullet-swept streets 
of Dieppe. It was clear, however, that the raid 
could not continue and the retreat began. Trying 
to evacuate everyone would mean the destruction 
of the Allied naval force. Through great courage, 

many men were taken off the beaches under 
heavy fire, but by early afternoon the last boat 
had departed. Left in a hopeless situation, the 
remaining Canadians were forced to surrender. 
The raid was over.

GREAT VALOUR
Many acts of great courage took place during 
the Dieppe Raid and two men would earn the 
Victoria Cross (VC), our country’s highest medal 
for military valour. Lieutenant-Colonel Cecil 
Merritt earned his Victoria Cross for courageously 
leading men from the South Saskatchewan 
Regiment across the River Scie at Pourville in 
the face of heavy resistance. Once the regiment 
could go no farther, he led a dangerous retreat that 
allowed most of the men to escape back to Britain. 
He was captured and spent the rest of the war as a 
prisoner of war (POW). 

Reverend John W. Foote, a chaplain with the 
Royal Hamilton Light Infantry, also earned a 
Victoria Cross. For eight hours, he continually 
braved enemy fire on the beach to bring the 
wounded to first aid posts. When his own landing 
craft was about to leave, he jumped ashore to be 
captured so that he could minister to the many 
Canadians who were taken as POWs.

LESSONS LEARNED 
1942 was one of the darkest periods of the Second 
World War. But the fact that the Allies came 
ashore in occupied France gave the French hope 
and the Dieppe Raid let them know that they had 
not been forgotten. 



Th
e 

be
ac

h 
af

te
r D

ie
pp

e 
R

ai
d.

 P
ho

to
: D

VA
 7

34
–4

1

©
 H

er
 M

aj
es

ty
 th

e 
Q

ue
en

 in
 R

ig
ht

 o
f C

an
ad

a,
 re

pr
es

en
te

d 
by

 th
e 

M
in

is
te

r o
f V

et
er

an
s 

Af
fa

irs
, 2

01
1.

  C
at

. N
o.

:  
V3

2-
19

8/
1-

20
11

E-
PD

F 
  I

SB
N

: 9
78

-1
-1

00
-1

78
23

-3
   

Pr
in

te
d 

in
 C

an
ad

a

While many men were lost and the raid did not 
meet most of its objectives, many historians feel 
that the lessons learned played an important 
role in the success of later actions. For example, 
the Dieppe Raid and later beach assaults 
contributed to improvements in amphibious 
landing techniques. While the cost of gaining this 
knowledge was steep, it likely saved many lives 
on the beaches of Normandy when the Allies 
returned to the shores of continental Western 
Europe on D-Day, June 6, 1944.

SACRIFICE
The men who participated in the Dieppe Raid 
paid a great price. Of the 4,963 Canadians who 
went on the mission, only approximately 2,200 
returned to England and many of them were 
wounded. More than 3,350 Canadians became 
casualties, including approximately 1,950 taken 
as POWs. 913 Canadians died on the beaches, as 
German captives, or of their wounds after 
returning to England. A total of 210 British and 
Americans also lost their lives. 

Those who were captured faced especially harsh 
treatment in POW camps and most would remain 
in captivity for more than two-and-a-half years. As 
the end of the war neared, many Dieppe POWs 
also had to endure forced wintertime marches. 
These marches were ordered by the Germans as 
they moved the POWs away from the advancing 
Allies working to liberate them. 

The Dieppe Raid also took a considerable toll on 
the ships and aircraft that supported the assault. 
The campaign saw the war’s single worst day for 
Allied aircraft losses, with 119 aircraft shot down as 
they protected the supporting ships.

LEGACY
The Canadians who participated in the Dieppe 
Raid were among the more than one million men 
and women from Canada who served in uniform 
during the Second World War. The efforts of all 
of these Canadians helped ensure that victory was 
achieved. The sacrifices and achievements of those 
who gave so much to restore peace and freedom to 
the world cannot be forgotten.

CANADA REMEMBERS PROGRAM
The Canada Remembers Program of Veterans 
Affairs Canada encourages all Canadians to learn 
about the sacrifices and achievements made by 
those who have served—and continue to serve—
during times of war and peace. As well, it invites 
Canadians to become involved in remembrance 
activities that will help preserve their legacy for 
future generations. To learn more about Canada’s 
role in the Second World War, please visit the 
Veterans Affairs Canada Web site at 
veterans.gc.ca or call 1-866-522-2122 toll free.

This publication is available upon request in 
alternate formats.



Appendix 3.2 
 

Why was the raid of Dieppe Unsuccessful? 
A list of topics to be included in the brainstorm 

 
Location was key: 
-Germans had the superior location on top of a cliff 
 
-Allied soldiers were storming the beaches, wearing heavy backpacks 
 
-Germans were able to shoot down Allied soldiers easily from their position 
 
Germans also were shooting behind a wall, the Allies were not able to break through 
 
Timing: 
-Allies were running behind schedule; were supposed to storm the beaches on daybreak  
 
Causalities: 
 
-4,963 Canadians who went on the mission, only 2,200 returned to England and many of them were wounded.  
 
-3,350 Canadians became casualties, including approximately 1,950 taken as POWs.  
 
-916 Canadians died on the beaches, in the air and naval forces supporting the landings, as German captives, or 
of their wounds after returning to England. A total of 210 British and Americans also lost their lives. 
 
-Those who were captured faced especially harsh treatment in POW camps and most would remain in captivity 
for more than two-and-a-half years 
 
-The Dieppe Raid took a considerable toll on the ships and aircraft that supported the assault. The campaign 
saw the war's single worst day for Allied aircraft losses, with 119 aircraft shot down as they protected the 
supporting ships. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted from:   
N.A. 2015.  “The Dieppe Raid” Veterans Affairs Canada.
 http://www.veterans.gc.ca/eng/remembrance/history/historicalsheets/dieppe 



Appendix 3.3 
D-Day – A Critical Moment in History Video Link 

 
 
https://www.youtube.com/watch?v=lDZs442oqxA 
 
 
Plank, Bryce. D-Day - A Critical Moment in History. The Daily Conversation. 2014. Video.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 4.1  
Sample Definitions of Key Japanese Internment Terms 

 
 
Racism:  
The belief that all members of each race possess characteristics or abilities specific to that race, especially so as 
to distinguish it as inferior or superior to another race or races. 
 
Xenophobia:  
Intense or irrational dislike or fear of people from other countries. 
 
Fear:  
an unpleasant emotion caused by the belief that someone or something is dangerous, likely to cause pain, or a 
threat. 
 
Apology:  
a regretful acknowledgment of an offense or failure. 
 
Internment:  
Internment means putting a person in prison or other kind of detention, generally in wartime 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All definitions pulled from Dictionary.com  
 
 
 



UNDERSTANDING JAPANESE 
INTERNMENT IN CANADA



PEARL HARBOR DECEMBER 7TH 1941
The Japanese are allied with Hitler and Mussolini 
as a part of the Axis alliance

Japan coordinated a full scale attack on Pearl 
Harbor, an American military base in Hawaii 

Extensive damage done: 
 19 naval vessels sunk or critically damaged
 188 airplanes destroyed
 2300 American soldiers killed
 1100 American Soldiers wounded

America entered the war following this attack





CANADA DECLARES WAR ON JAPAN  
Following the attack on Peal Harbor, King declares war on Japan 
December 8 1941
There was fear that Japanese-Canadians could be spies helping the 
Japanese army from within Canada
 Especially on the pacific coast of British Columbia 

Japanese Canadians had faced discrimination and racism prior to 
the war



THE GOVERNMENT DECIDES
The War Measures Act gives the 
Prime Minister and his Cabinet full 
power

King decides that Japanese 
Canadians pose a significant threat 
to Canada because they may be 
associated with the Japanese Army



JAPANESE INTERNMENT CAMPS 
March 1942 “all persons of Japanese racial origin” to be 
removed from BC and sent to Internment Camps in the interior 
(even if born in Canada) 

Women and children separated from men who were sent to 
road construction camps

Clusters of shacks without water or electricity 

Japanese Canadians forced to work, not allowed to leave the 
camps 









PROPERTY CONFISCATION
Custodian of Enemy Property 
was set up to confiscate all 
property and “hold in trust”
 ex. cars, houses, jewellery, radios, 
fishing boats

Property was sold at a fraction 
of its value and money 
collected was used to pay for 
the “upkeep” at camps



AFTER WWII

When WWII ended, Japanese-
Canadians were not allowed to return 
to BC 

Received NO compensation for their 
confiscated property

Many were deported back to Japan, 
others chose to go, the rest were 
forced to move to the interior of 
Canada



A FAILURE OF DEMOCRACY
Later RCMP investigations and 
historians show there was NO spying or 
treasonous acts by Japanese-
Canadians
Not given the right to vote until 1949 
1988 Prime Minister Brian Mulroney 
apologized to J-C and paid $20 000 
to all survivors; set up anti-racist 
organization
 More than 40 years after internment of Japanese 
Canadians 



BRIAN MULRONEY’S APOLOGY
https://www.youtube.com/watch?v=fxVZtQULIMQ



PRIMARY IMAGE ANALYSIS 
Discuss the following images as a class. Choose one image to 
write about in your handout. 
•What do you see? 
•What is happening in the photo?
•What stands out to you? 
•How can you connect the image to what you know from this lesson? 
From outside of this lesson? 
•What does this photo tell you about Japanese Internment? 









All photos taken from: 

McGrath, Jane. 2009. "Did the United States put its own citizens in concentration camps during WWII?" How Stuff Works. http://history.howstuffworks.com/history-vs-myth/japanese
internmentcamp3.htm

Pearl Harbor attack, Photo, from Encyclopædia Britannica Online, accessed December 12, 2016, https://www.britannica.com/topic/Pearl-Harbor-and-the-back-door-to-war-theory-1688287/images
videos/US-battleship-sinking-during-the-Japanese-attack-of-Pearl-Harbor/75282

"Japanese Internment: Banished and Beyond Tears" In The Canadian Encyclopedia. Historica Canada, 1985–. Article published February 23, 2012.
http://www.thecanadianencyclopedia.ca/en/article/japanese-internment-banished-and-beyond-tears-feature/.

"The Japanese Internment Camps (1942)." Dictionary of American History. . Encyclopedia.com.(December 12, 2016). http://www.encyclopedia.com/history/dictionaries-thesauruses-pictures-and-press
releases/japanese-internment-camps-1942
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BLM 1.1 
 

WHAT WAS IT LIKE TO LIVE DURING THE GREAT DEPRESSION? 
 

     Although we have talked about the Great Depression, we have not talked about what it was like for different 
groups of people.  Your job is to create a short skit (3-5 minutes) that depicts what life was like for the 
demographic you were assigned. 
    To create your skit, you will need to use specific pages from the Canadiana Scrapbook.  Make sure to read 
your pages carefully as they contain statistics, letters and pictures from the period. 
 
Demographics: 
Farmers  (pages 14-15) 
People who were unaffected by the depression (pages 16-23) 
Families on the Dole (pages 10-12) 
Men riding the rails (pages 24-25 and) 
Men in relief camps (pages 26-27 and 28) 
 
QUESTIONS TO ANSWER WHEN MAKING YOUR SKIT: 
 
1. What are the main challenges that your demographic faces? 
2.  How does your demographic attempt to solve these issues?   
3.  Are they successful?  Why or why not?  
 

 
 
 

 
 
 
 
 
 
 

 
 
 
 



	
BLM 2.1                                 

Political Party Fact Sheet 
 

Divide class into groups of 3-4 and assign them a political party.  Students will use these fact sheets and PSD 
2.1 to create speeches. 

 
 
GROUP ONE: 
 
Leader: William Lyon Mackenzie King (Prime Minster) 
 
Political Affiliation: Liberal 
 
What you must include in your proposal: 

• The depression is temporary 
• You will not give out any moment to provincial governments 
• -Your government will give out loans to farmers 

 

 
GROUP TWO: 
 
Leader:  R.B Bennett (Prime Minister after William Lyon King) 
 
Political Affiliation: Conservative 
 
What you must include in your proposal: 

• You will raise tariffs to protect Canadians businesses from foreign completion 
• -You will spend 20 million in 1930 to help the unemployed 
• -You will create relief camps for the unemployed men 
• You create the New Deal (Based on the American one which promises to:  

-Limit working hours 
-Create minimum wages 
-Improve working conditions 
-Unemployment and sickness insurance 
-Compensation for work place injuries 
-Loans for farmers 
-End to price fixing by businesses 
-The government will control the economy 

 
 
 
 
 
 
 
 
 
 
 



	
 
BLM 2.1 
 
GROUP THREE: 
 
Leader: J.S Woodsworth 
 
Political Affiliation: Currently the none, but you are a social democrat.  You found the “Co-operative 
Commonwealth Federation” which later becomes the “National Democratic Party” 
 
What you must include in your proposal: 

• You want to protect wages 
• You will give out workers compensation and unemployment insurance 
• You want the government to provide water, electricity, transportation and banking at reasonable rates. 

 
 

 
GROUP FOUR: 
 
Leader:  Maurice Duplessis 
 
Political Affiliation: The Union Nationale ( a political party based in Quebec that champions provincial rights 
and rural areas) 
 
What you must include in your proposal: 

• You will create more roads  
• You will give out loans to farmers 
• The depression is temporary 

 
 

GROUP FIVE: 
 
Leader: William “Bible Bill” Aberhart 
 
Political Affiliation:  You are based in Alberta and later become the premier for the province. (1935) You 
found what later becomes known as the Social Credit Party. 
 
What you must include in your proposal:  

• You want the government to give 25 social credits to every citizen every month so that people can buy 
goods and boost the economy 

 
 

 
 
	
	
	
	



 
 
 
 
BLM 2.2 
                                  

Tips for Delivering a Speech 
 

1. Deliver a performance, rather than a speech.  
 
A speech is primarily about the words that you speak, but a performance is 
so much more. It’s inflection, gesture, tension, resolution and suspense. Performers work hard at capturing and 
keeping an audience’s attention, and words are only one tool in their arsenals. Don’t stop crafting your 
performance once you’ve written the text of your speech. 
 
2. Use the power of eye contact.  
 
. Your audience is made up of individuals, and you should make an effort to make eye contact with each of 
them. Eye contact makes a person feel personally engaged in a speech, and engaged listeners are much more 
likely to be persuaded. 
 
3. Posture matters. 
 
Don’t ever, ever slouch. It looks weak, and your message will inevitably be diluted by what your audience 
perceives as a lack of confidence. Stand up straight, and keep your shoulders back. Also, never let ‘em see you 
sweat. Make sure you wear clothing that will conceal any signs of nervousness. Project confidence. Always. 
 
4. Tell compelling stories.  
 
The power of storytelling lies in the images that your audience will create in their heads as you spin your yarn. 
Rather than just loading folks up with information, if you tell a story, you’re making them active participants in 
your performance. Stories—brief, relevant stories—are a powerful tool. 
 
5, Vary the tone of your voice 
 
Deliberately mixing it up in terms of your speech patterns—volume, speed and tone—keeps your audience from 
being lulled to sleep by a monotone. With regard to speed, slower is always better than fast. When in doubt, 
slow down and let the tortoise mind catch up to the rabbit speaker. 
If you know you’re naturally a quick talker, you can build pauses into your speech by saying things like, “Now 
think about that for a moment” or “Let that sink in.” It takes an audience more time to process your points than 
it will take for you to articulate them. Give them time to ponder your brilliant message. 
 
6. Speak about what you know and care about. 
 
Passion translates into energy and authenticity, and that matters to your audience. If you’re not invested and 
engaged with your subject, why on earth would your audience care? Emotion pulls the audience in and gets 
them involved in the process. If you find you’re not moved by your topic, modify it until it matters to you. If 
you’re going to invest the energy in writing and delivering a speech, it should be on a subject that’s important to 
you. 
 
DeMers, Jayson. "7 Tips for Giving a Killer Speech." OPEN Forum. 2014. Accessed December 12, 2016. 



	
BLM 2.3                    

HOW CAN WE RESCUE CANADA? 
POLITICAL PARTIES AND THEIR STRATEGIES TO END THE GREAT 

DEPRESSION 
 

     Throughout the 1930s, many Canadians became incredibly frustrated with the federal government’s lack of 
action to save them from the hardships of the economic crash.  As a result, many new political parties were 
created and new ideas and strategies were suggested in the hopes of rescuing Canada from the bust of the 1930s. 

 
Political Party Party Leader Region Most Popular Strategies and 

Plans 
Liberal Party  

 
 
 

 
 

  

Conservative Party  
 
 
 
 
 

  

The Co-operative 
Commonwealth 

Federation 

 
 
 
 
 
 

  

Social Credit Party  
 
 
 

 
 

  

Union Nationale  
 
 
 
 
 

 

  

 
 
 
 
 
 
 
 



	
BLM. 2.4                                      

HOW CAN WE RESCUE CANADA? 
 

POLITICAL PROPOSAL RANKING CHART 
 

As you listen to each political party’s proposal rank them on the criteria below  
 

Political Party Does the leader 
believe in taking 

action 

Will the solution 
help people in 

need? 

Is the proposal 
affordable? 

Liberal No 
 

 Unsure  
 

Yes 
 

No 
 

 Unsure  
 

Yes 
 

No 
 

 Unsure  
 

Yes 
 

Conservative No  
 

Unsure 
  

Yes 
 

No  
 

Unsure 
  

Yes 
 

No  
 

Unsure 
  

Yes 
 

Co-operative 
Commonwealth 

Federation 

 No 
 

Unsure 
 

Yes 

 No 
 

Unsure 
 

Yes 

 No 
 

Unsure 
 

Yes 
Social Credit No 

 
Unsure 

 
Yes 

No 
 

Unsure 
 

Yes 

No 
 

Unsure 
 

Yes 
Union Nationale No  

 
Unsure 

 
Yes 

No  
 

Unsure 
 

Yes 

No  
 

Unsure 
 

Yes 
 

 
 
 
 
 
 

 



	
BLM 3.1 

Historical Inquiry Worksheet 
Dieppe and D-Day 

 
Choose one primary source from each of the three stations.  Answer each of the categories below for the sources 

you have chosen. 
 

 What does it tell you 
about Dieppe or D-Day? 

Where does this 
source come from? 

Why is this source important? 

 
Station One 

 
Name of Primary 

Source: 
 
 
 
 
 
 
 

 
 
 

  

 
 
 

Station Two 
 

Name of Primary 
Source: 

 
 
 
 
 
 

   

 
Station Three 

 
Name of Primary 

Source: 
 

 
 
 
 
 
 
 
 

   

 
 



BLM 4.1 

Primary Image Analysis Worksheet 
 

How did the Canadian Government justify Japanese Internment? What is the lasting impact on Canada?  
 
Choose one image from the powerpoint slides, fill out the analysis chart about this image. You should choose 
the image that interested you the most or that you want to know more about. Work through this sheet to 
decipher the message of the photo. Start with the first chart, make observations about the facts and what you 
notice in each picture, use the questions as prompts. With this information, make supported conclusions about 
the meanings and significance of the photo you chose.  
 

Consider Observations 
Spatial Composition of Souce 

- Who/what is main focus?  
- Where are the objects 

located? 
- Relative size of objects?  
- Elements that contrast or 

oppose one another 

 

Visual Elements 
- Colour 
- Lighting and Shadows 
- Close up or wide angle 
- Clear or focused 

 

Details 
- Expressions on faces 
- Key details that are 

highlighted or hidden 
- Gestrures, poses and actions 
- Textures and features 

 

 

    Possible conclusions / significance Evidence that support conclusions 
Attitudes 
towards key 
people, events 
and objects 

 
 
 
 
 
 

 

Overall message  
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 



BLM	4.2		

Japanese Internment Critical Thinking Organizer  
 

How did the Canadian Government justify Japanese Internment? What is the lasting impact on Canada?  

1. REVIEW	
Recap	the	5	most	important	facts	about	Japanese	
Internment		

1. 		
	
2. 	

	
3. 	

	
4. 	
	
5. 	

	

3.	REFLECT	
Does	learning	about	Japanese	Internment	change	your	perception	of	
Canada’s	history?		

2.	THINK	
What	was	at	stake	for	Japanese	Canadians?	For	non-Japanese	Canadians?		
	

4.	ANSWER	
Was	the	Canadian	government	justified	in	its	internment	of	Japanese	
Canadians?	Were	the	apology	and	reparation	adequate?	
	


