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ABSTRACT 

I am working to create a toolkit for teachers and contribute to the body of resources 

that aim to strengthen the field of teacher education and inclusion of Indigenous voices, 

students and content. In Canada, there are many teaching professionals who value inclusive 

Indigenous education, but unfortunately, due to an assortment of factors such as access to 

resources, funding, and professional development opportunities, they experience anxiety 

around these subjects, and lack the confidence to fully engage with this material (Brandon, 

2002). This toolkit may provide resources that support the inclusion ofIndigenous content, and 

encourage the ongoing decolonization of our educational system. The first step toward 

decolonization is to understand colonialism, be exposed to, and stop the denial of Canada’s 

colonial history, and begin to embrace Indigenous ancestral knowledge (Commanda, 2016). I 

intend for this toolkit to be flexible, constantly evolving and adapting to the needs of 

Indigenous communities, pre-service teachers, and instructors. I hope that through beginning 

these structured dialogues, I can help the educational community to work in collaboration to 

carve out spaces for Indigenous voices, and advocate for true reconciliation. 
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from the Bear Clan. As an Indigenous Canadian educator, I am conscious that I am a descendant 

of residential school survivors, and recognise the unique positionality this affords me. I 

conducted my work on this project at Queen’s University in Kingston, located on the traditional 

territory of the Anishinaabe and Haudenosaunee peoples, and also as a guest on the traditional 

territory of the Kanaka Maoli people, in Honolulu, Hawaii.  

Situating Myself in the Education Field 

 As an Indigenous woman in education, I stand to benefit both directly and indirectly 
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Akootchook, 2016). I inhabit multiple specific yet intersecting identities, and therefore in my 

work I must be accountable to several communities: Indigenous people, Canadian students, 

women, the educational community, and Queen’s University. Through the ongoing process of 

decolonizing my approaches to research, I must examine and question how my own identity 

interacts with my goals, and must take care to examine and acknowledge my own beliefs and 

biases, and work to be responsible to my intersectional communities, so that through my work I 

may build cohesion and support, and mend wounds inflicted by historical exploitation by 

previous researchers and educators (Chilisa, 2012). Engaging in the work of decolonizing has 

been challenging for me, as my background in psychology and educational research has until 

recently consisted exclusively of traditional Western approaches. Moving forward, I hope to be 
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able to transition from a positivist lens to a decolonized feminist lens, recognising that I am a 

member of a community that has been historically positioned as the researched, rather than 

the researcher (Smith, 2002).  In order to create this project, I have welcomed critical input 

from my peers, elders, and the Indigenous community. I hope to use this project in 

collaboration and cooperation for, by and with Indigenous peoples (Brown Akootchook, 2016, 

Smith, 2002).  
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CHAPTER 1: INTRODUCTION 

The beginning of my decision to create this project coincided with the introduction of 

compulsory Indigenous educational programming for pre service teachers in Ontario (Ontario 

College of Teachers, 2015). As an Indigenous educator, this development encouraged me to 

consider a research trajectory of examining teachers’ perceptions of comfort and apprehension 

with the prospect of integrating Indigenous perspectives in their classrooms. My goal was to 

contribute to the body of research that aimed to strengthen the field of pre-service teacher 

education and inclusion of Indigenous voices, students and content. However, I initially wanted 

to employ a Western approach using survey design and anonymized data analysis. When I was 

introduced to the concept of decolonizing education, I was exposed to an assortment of 

Indigenous research approaches that didn’t align with most traditional Western research 

paradigms, and discovered that these approaches were much more appropriate, practical and 

impactful for my research purpose of prioritizing the direct benefits and impact on  Indigenous 

communities. Despite all of the initial work I had put into my research ideas, after learning 

more about Indigenous research methodologies, I was compelled to re-evaluate my research 

methods and practices, and to work toward decolonizing my own framework in order to better 

suit my goals of supporting, centering and uplifting Indigenous voices.     

Pre-service Teacher Education about Indigenous Content.  

In my own recent experience as a student in a Bachelor of Education program, courses 

that promote Indigenous content often included it in a perfunctory, surface level, and 

frequently placed a lot of undue responsibility on students who self-identified as Indigenous to 

speak on Indigenous topics as experts, even if the student wasn’t comfortable with this 
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position. One reason why students are being asked to become de-facto experts on Indigenous 

topics, is because the conscious and intentional inclusion of Indigenous content and pedagogy 

in the classroom is a recent phenomenon, having formally emerged only within the past fifty 

years, and resulting in a distinct lack of knowledge about Indigenous issues amongst many 

education professionals  (Schissel & Wotherspoon, 2003).  When combined with the dynamic 

and sensitive nature of Indigenous education, this has resulted in inconsistencies in the ways in 

which Indigenous content is included, if at all (Deer, 2013). In Canada, there are many teaching 

professionals who value inclusive Indigenous education, but unfortunately, due to an 

assortment of factors such as access to resources, funding, and professional development 

opportunities, they experience anxiety around these subjects, and lack the confidence to fully 

engage with this material (Brandon, 2002). It is for these reasons that I remain motivated to 

reducing teaching anxiety around Indigenous content, and encourage the dismantling of the 

root causes of colonial resistance to Indigenous ways of knowing. 

Precedent for Changing my Approach 

The Ministry of Education has recognised this need for further resources and training in 

the area of Indigenous education, and has implemented the new Enhanced Teacher Education 

program (Ontario College of Teachers, 2015).  However, through my readings in the field of 

educational research, I found that there are still many gaps in the literature regarding 

Indigenous education that can be attributed to confounding factors such as access to remote 

communities, lack of funding, and results that are too specific to an individual community to be 

generalizable to Canada at large. One of the primary issues with these gaps in research and 

inclusion is that they self-perpetuate a system that erases minorities through a lack of 
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representation and engagement (Thomson & Miles, 2005). When speaking with several 

mentors about possible approaches I could take in my research, I was met with many 

frustrating realities that limited its potential impact. At the Masters level, I faced several 

challenges regarding my research proposal; I didn’t have the resources and funding to travel to 

a remote community to collect data or implement programming,  many of my ideas proved to 

be too simplistic and idealistic to be considered meaningful research, and as someone who has 

spent much of my life overseas I don’t have many pre-existing connections or networks in 

Indigenous educational communities. This had me questioning my own right to enter these 

communities that I did not belong to, even though I am First Nations; to impose myself on these 

communities might be an example of falling into the bad habit of assuming our experiences 

were the same, a type of pan-Indianism (Brown Akootchook, 2016, Commanda, 2016). In 

addition to these frustrating realities, I was also advised that any research paper that I 

produced at the Masters level was unlikely to be read by very many people, rendering any 

findings or implications for the study unlikely to benefit the communities I sincerely hope to 

serve. In my reading about the ethics of working with Indigenous communities, the idea of 

ensuring that not only does my research pass the ethics in regard to doing no harm to the 

participants, my work should be actively beneficial to them and their communities (Housty, 

2016). It is important to place my work into this greater historical context, especially given the 

“legacy of white people – be they writers, filmmakers, anthropologists, etc. – coming into 

communities, extracting knowledge and stories, and then interpreting them and deriving 

benefits from them”(Housty, 2016).  

As a result of deep consideration regarding the use of standard Western research 
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methods for my master’s thesis, I determined that I needed to practice accountability to 

Indigenous communities. I determined with much assistance from my supervisor and course 

instructors that the thesis track was unsuitable for my goals, because I desired to prioritize the 

needs of Indigenous people, and find a practical, realistic way to improve, and decolonize the 

Canadian education system, starting with the individuals who operate it: teachers.  

Transformative Learning Theory 

I recognise that engaging with decolonization requires many people to undergo 

challenging personal adjustments to their way of thinking. However, these challenges and 

resulting changes are necessary in order to make room for Indigenous voices in an arena where 

they have not been adequately represented. It is one path to showing future teachers and their 

students how to reject the racism inherent to colonized education systems and reposition 

Indigenous humanities, sciences, and languages as vital fields of knowledge (Battiste, 2013, 

Chilisa, 2012).  

For my purposes I will use the definition of transformative learning theory developed by 

Mezirow’s seminal study in 1997; the process of effecting change in a frame of reference. 

Transformative learning theory explains that a frame of reference refers to how: 

Adults have acquired a coherent body of experience—associations, concepts, values, 
feelings, conditioned responses—frames of reference that define their life world. 
Frames of reference are the structures of assumptions through which we understand 
our experiences. They selectively shape and delimit expectations, perceptions, 
cognition, and feelings. They set our “line of action” (Mezirow, p5, 1997). 

 
The frame of reference in this case will be the structures of assumptions through which pre-

service teachers understand the Indigenous educational context, for both teacher and student. 

Mezirow asserts that a frame of reference is comprised of two components: the first 
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component is the point of view, or “constellation of feelings, beliefs, judgments, and attitudes 

we have regarding specific individuals or groups,” and the second, is a habit of mind, which is 

the “broad, abstract, orienting, habitual ways of thinking, feeling, and acting influenced by 

assumptions that constitute a set of codes” comprised by points of view (Mezirow, 1997). As an 

advocate for the inclusion of Indigenous education in pre-service teacher programs, I am 

optimistic that the introduction of compulsory teacher education on this subject is being 

introduced across Ontario, but I also recognise that the duration of the courses and depth of 

material may be insufficient to result in many clear transformative learning experiences as 

explained by Mezirow’s theory.  

 Therefore, if my goal is to provide these teacher candidates with flexible, concentrated 

transformative learning experiences. It is important to make the most of the time that these 

teacher candidates do receive toward Indigenous content, by providing them with rich, thought 

provoking materials and experiences. During a guest lecture at Queen’s University, Dr. 

Claudette Commanda explained to us that breaking colonial thought is a difficult process for 

many Indigenous people, and this is often an even greater task for non-Indigenous people, but 

that small deliberate steps can make a huge impact cumulatively over time (2016). The first 

step toward decolonizing is to first understand colonialism, and the best way to go about 

imparting such understanding is to both expose and stop the denial of Canada’s colonial 

history, and begin to embrace Indigenous ancestral knowledge (Commanda, 2016).  

Purpose of the Project 

The goal of my project is to provide a tool for pre-service teachers to examine their 

preconceptions, assumptions and attitudes about Indigenous people and pedagogy by learning 
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about the history of Canada from the perspective of First Nations, Métis and Inuit peoples.  To 

achieve this goal, the following questions guided my toolkit design: To what extent can a course 

challenge or change the preconceptions pre-service teacher candidates have about Indigenous 

people and pedagogy? How can I design my toolkit to be both challenging and yet accessible 

enough for teachers to feel safe exploring the material? What transformative learning 

experiences can I expect? How did that experience influence their preconceptions, assumptions 

and attitudes about Indigenous communities, students, curriculum inclusion and traditional 

practices? How does participation in this course affect teachers’ self0reported confidence or 

likelihood of inclusion of Indigenous pedagogies in their future classroom practice? What can I 

do to reduce anxiety with this material, and promote confidence and cultural competence? 

How can I ensure that my toolkit is serving and actively prioritizing the needs of the Indigenous 

community? What strategies can I employ to ensure this toolkit is appropriately used in a 

context that acknowledges the colonial systems it is seeking to dismantle? Although some of 

these questions remain unanswered, they helped me to keep my project focused, and kept me 

accountability to my communities.  

Conceptual  Framework 

 According to transformative learning theory, learning can be impressionistic, designed in 

a way to enhance one’s impression of others (Mezirow, 1997). This is especially relevant for 

teaching adult populations, as they are more likely to have developed a distinct habit of mind: 

the beliefs, value judgments and attitudes that shape an individual’s interpretations, and 

orientations toward populations to which they do not belong (Mezirow, 1997). By 

understanding habits of mind, we can learn more about the sources and contexts surrounding 
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difficult and sensitive topics such as homophobia, ethnocentrism, and sexism. In Transformative 

Learning: Theory to Practice, Mezirow asserts that there are four processes of learning: 1) to 

expand upon our existing points of view by seeking evidence to support our initial biases and 

expand their range or intensity, 2) to establish new points of view based on evidence that we 

assimilate into our existing habit of mind, 3) to transform our point of view, after an experience 

causes us to critically reflect on our misconceptions of this particular group, and 4) to transform 

our habit of mind by becoming aware and critically reflective of our generalized bias in the way 

we view groups other than our own (1997).  One final point of both caution and 

encouragement for engaging in transformative learning processes is that “We do not make 

transformative changes in the way we learn as long as what we learn fits comfortably in our 

existing frames of reference” (Mezirow, 1997). This is especially relevant to my aim of 

decolonization, because it may be beneficial for teachers to proactively address any discomfort 

and anxiety toward Indigenous education in a controlled and safe environment such as faculty 

of education in advance of entering a classroom,  in order to gain the necessary knowledge and 

confidence in the subject to feel empowered to bring it into their classrooms and personal 

pedagogies (Brown Akootchook, 2016). 

Rationale for Method Choices 

Research and popular press articles suggest that Indigenous education is a topic that 

many people find complex, since it may invoke anxiety, discomfort and other feelings of unease 

in some non-Indigenous teachers and teacher candidates (e.g., feelings of guilt, lack of 

confidence in material, confusion about appropriate terminology, fear of accidental cultural 

insensitivity), which may result in reticence to employ Indigenous programming in their 
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classrooms. In addition, through previous research on teacher engagement with Indigenous 

content, I have had some insight into the frustrating issues that arise when teachers experience 

inconsistent support, education and accountability for engaging in Indigenous education, 

especially in meaningful, authentic ways (Deer, 2013, Kanu, 2005).  

As a toolkit designed to address sensitive topics, ethical methodology will be adhered 

to, and transparency will be a priority. According to Riley and Ungerleider (2012), “Awareness 

of how combined theories of stereotyping and attribution operate may help teachers to 

examine their decisions and their reasons for those decisions.” As it relates to this project and 

my position as the researcher, this means that consciousness of changes in one’s own attitudes, 

preconceptions and assumptions may help pre-service teachers to seek out, find and use 

strategies to reduce any negative effects these may have on their inclusion of Indigenous 

education in their classrooms. I must strive to do my best to provide resources for teachers 

looking to delve deeper into these topics, and will work with my peers in the educational and 

Indigenous communities to anticipate questions and resources the students may require as a 

result of their engagement with this material, and provide them with many and varied avenues 

to seek out these additional supports.  
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CHAPTER 2: LITERATURE REVIEW 

 In this paper, I discuss the literature related to pre-service teachers’ preconceptions, 

assumptions and attitudes about Indigenous people and education. The genesis of this toolkit 

coincided with the introduction of compulsory Indigenous educational programming for pre 

service teachers in Ontario (Ontario College of Teachers, 2015). As an Indigenous educator, this 

encouraged me to consider examining teachers’ perceptions of comfort and apprehension with 

the prospect of integrating Indigenous perspectives  in their classrooms. My goal is to create a 

resource that is aimed at strengthening the field of pre-service teacher education and inclusion 

of Indigenous voices, students and content. The topics within this literature review will include 

examinations of pre-service teachers’ perceptions of comfort with Indigenous educational 

integration, teachers’ sensitivity to the implications of their own beliefs and biases, and ideas 

about modern, authentic approaches to the inclusion of Indigenous pedagogy.  Through the 

synthesis of these studies, I will explain the need for, and foundation of my project on 

decolonization.  

Precedent for this Toolkit 

With the recent Truth and Reconciliation Commission in Canada, there is renewed 

energy and funding for pre-service teacher education about Indigenous Canadians, including 

exposure to Indigenous ideas and ways of knowing. While many of the the Truth and 

Reconciliation Commission Calls to Action (2015) deal with funding equity for Indigenous 

students, there are several specific calls to action that demand educators improve their 

pedagogy and practice by:  
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developing with Aboriginal groups a joint strategy to eliminate educational gaps 

between Aboriginal and non-Aboriginal Canadians, improving education attainment 

levels and success rates, developing culturally appropriate curricula, protecting the right 

to Aboriginal languages, including the teaching of Aboriginal languages as credit 

courses, enabling parental and community responsibility, control, and accountability, 

similar to what parents enjoy in public school systems, and developing  culturally 

appropriate early childhood education programs for Aboriginal families.” (Truth and 

Reconciliation Commission, 2015, p.7)     

These Calls to Action are vital to the process of decolonization, and are valuable to both 

Indigenous and non-Indigenous students, in order to create educational environments that are 

inclusive and welcoming to all. These are not insignificant or simple problems to solve, and 

therefore it is vital that the pre-service teachers who will soon be tasked with the practical 

application of these Calls to Action be fully informed and culturally competent regarding this 

ongoing discussion and action.     

 In response to the Truth and Reconciliation Commission, there has been an 

overwhelming academic surge across many disciplines regarding the role of educators in the 

process of reconciliation. In his 2016 essay, Chung writes about how discussion of Indigenous 

reconciliation may result in the uncomfortable discovery of the “other within.” Acknowledging 

the self as other can be a difficult process for some, as it involves introspection and difficult 

truths about Canada’s colonial history, and the modern-day consequences thereof.  Settlers and 

other non-Indigenous Canadians must learn to “walk alongside Indigenous peoples” and 

become an effective ally, as an ongoing process that involves a lot of uncomfortable truths, 
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often fraught with conflict (Chung, 2016). To many however, “reconciliation itself is a contested 

notion,” and engaging in certain dialogues may re-ignite trauma for Indigenous people (Chung, 

2016). Therefore it is important to engage with this material with the utmost care and respect, 

in a structured environment equipped with guidelines and protocols that will allow for, and 

ideally promote both learning and healing.  

 Pre-service Teachers’ Perceptions of Comfort With Indigenous Educational Integration 

In his 2013 study, Frank Deer employs a qualitative approach by interviewing pre-service 

teacher candidates about their experience of and attitudes toward including Indigenous 

content and perspectives in their classes. His results examined their self-reported perceptions 

of comfort and apprehension with the integration of Indigenous perspectives beyond mere 

surface or token inclusion. The findings of this study indicated that many teachers experienced 

complex emotional struggles that interfered with successfully implementing Indigenous 

inclusion. In 2005, Kanu found several themes emerged surrounding impediments to inclusive 

Indigenous education. Teachers attributed anxiety about incorporating Indigenous content due 

to the presence one or more of these educational barriers: lack of confidence with Indigenous 

educational content and language,  lack of resources and administrative support, presence of 

racist attitudes in non-Indigenous students and staff, perceived incompatibility between school 

structures and some Indigenous values. In addition to the aforementioned barriers, Schissel and 

Wotherspoon (2003) reported that pre-service teachers effective inclusion of Indigenous 

pedagogy was impeded by the frustrating contrast between the indicated importance of 

Indigenous content in teacher education programs, versus the lack of resources, focus and 

support for such content in schools.  
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 Some of these preconceptions and understandings of Indigenous students and 

education that teachers might have include feelings of guilt or frustration related to benefitting 

from colonization. Guilt and frustration on this subject are often the result of confronting 

stereotypes which one may have consciously or unconsciously held. One researcher who 

studies decolonization in pre-service teacher education in Bolivia found that first breaking down 

the historical denial of Indigenous people was a crucial first step toward resolving the inequity 

within their educational systems (Lopez Cardozo, 2017). However, Lopez Cardozo cautions 

educators about challenges with providing conceptual clarity, and productive information 

sharing amongst educators. For my project, I took this advice, and made efforts to provide 

simple, accessible, concise information and access to external resources that will support such 

clarity. Regarding the second caveat of productive information sharing amongst educators, this 

toolkit will be collaborative, and include many opportunities for discussion and group 

collaboration in an intentionally safe space.  

Teachers’ Sensitivity to the Implications of Their Own Beliefs and Biases 

 Previous research on teacher attributions and stereotypes indicates that these things 

may contribute to the Indigenous/ minority dropout rate in schools (Brandon, 2002). In another 

study, Riley and Ungerleider examined the relationships between how teachers regard 

Indigenous students, and how those teachers provide these students with opportunities (2012). 

They used previous research by Merton (1948) regarding The Self-Fulfilling Prophecy and the 

“accumulation expectancy effect” to observe how perceptual biases might interfere with 

student achievement as related to race. 



TOOLKIT FOR TEACHING INDIGENOUS CONTEXT                                                            19 

 

 Riley and Ungerleider advised caution when addressing teacher biases, as this can 

challenge the sensibilities and beliefs, and ultimately result in the rejection of the training 

entirely (2012). In order to avoid this rejection while still addressing teacher biases, I am 

designing this tool kit project to operate without direct confrontation of these biases. In order 

to do this, my design will encourage collaboration, group problem solving, and opportunities for 

introspection and reflection.  

Modern, Authentic Approaches to the Inclusion of Indigenous Pedagogy  

Another important factor regarding integrating Indigenous education into the Canadian 

school system is to consider the inclusion of authentic Indigenous content, voices, and 

communities.  As Agbo found in his 2007 qualitative study, generating authentic community 

involvement and an environment of respect helped to bridge historically negative attitudes 

about education within Indigenous communities.  Similarly, Blimkie and Haig-Brown (2014) 

observed through their research the benefits of exposing pre-service teachers to Indigenous 

content in both coursework as well as in placements where they were exposed to Indigenous 

people, communities and pedagogy. They referred to this process of learning through both 

study and direct exposure to an authentic community as infusion, and even conducted their 

study with Indigenous pedagogical research methodology. Researchers studying similar things 

outside of Canada also offer insight on these issues from within their communities. In Australia, 

Burgess and Cavanagh (2012) studied authentic engagement with Australian Indigenous 

communities in order to promote understanding and empathy in their teaching community. 

This inclusion of authentic Indigenous voices is crucial to reconciliation, as it allows 
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independent communities the opportunities to speak for themselves, and be heard by the 

teachers who are meant to serve and work with their students.  
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CHAPTER 3: THE TOOLKIT 

 The intended participants and recipients of this toolkit are first year teacher candidates, 

professors and teaching assistants who are involved in the Introduction to Indigenous Studies 

for Teachers course at Queen’s University. The course typically takes place during the third 

semester of the Queen’s University Bachelor of Education teacher training program, and I 

experienced it first-hand as a teaching assistant during its first year in June 2016.  It is a one-

credit course, and will consists of 12 in-class hours of instruction, and several written reflective 

assignments.  

 Little research has been done around exploring the details of the types and nature of 

specific experiences that result in changes to attitudes, assumptions or preconceptions in the 

area of decolonization. The previous research focuses mainly on attitude changes resulting 

from experiential learning in general (Agbo, 2007; Blimkie 2014; Burgess 2012; Lavery 2014; 

Schissel, 2003).  By isolating and focusing on promoting authentic Indigenous engagement and 

transformative experiences, we may be able improve the teacher education program and the 

content of the Indigenous education course to better serve the needs of teachers, students and 

the educational community at large.  

Website Design 

 This was the first website I have ever designed, which means that the process of 

building it had a steep learning curve. After much experimenting with different web hosting 

platforms, I settled on using Wix.com to create the website. I chose the title “decolonizEd” for 

it’s double meaning, to “decolonize Ed[ucation],” and also to consider what it means to be 

“decolonized.” I purchased the domain www.decolonize-ed.com for the site as well.  
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I wanted a platform that would enable the user to access the site easily from any device, 

and one that would run smoothly, and be visually appealing to the user. Beyond just aesthetics, 

the visual appeal mattered in order to establish the website as a gentle and welcoming place 

where it was safe to learn about challenging and even confronting topics.  

 The design elements that I chose to support this gentle and welcoming environment 

included a balanced colour palate, rounded and sans-serif fonts, inviting images, and structured 

page elements that help to guide the reader through the material. I also made an effort not to 

overwhelm the user with unbroken walls of text, or too much information on one page. 

Instead, I included a variety of text patterns, page structures, and paths to the content, because 

each user will have different approaches and tastes for their learning needs, as you can see in 

figure 1.  

Figure 1: How it Works Page Vs. Teacher’s Guide 
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 Even though I am a first-time website builder, I did my best to incorporate the principles 

of Intuitive design, which allow for a user to successfully navigate a website or experience even 

on their first try, thanks to the intuitively scaffolded features and organic visual cues and 

suggestions. For example, on the homepage of the website (figure 2), I have kept the visual 

cues simple, colourful, and inviting. However, there are many jumping off points to begin to 

engage with the material, depending on the initial needs of the new user. 

Figure 2: The Home Page 
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 It is through these visual and functional design elements that I begin to set the tone of 

the toolkit. While they are small elements, they hopefully will make it easier for the user to be 

open to the material, and reduce any potential anxiety related to this subject matter.  

Timeline Function 

 Building the timeline was surprisingly difficult. I had gathered hundreds of dates and 

significant events on a spreadsheet, dense with columns for resources. I quickly realised that 

presenting too much information might have an overwhelming effect, so I strategically whittled 

down and combined posts until there were about seventy in total.  

 As a result of the web platform being primarily oriented toward retail and business 

purposes, I had few options, and decided that the timeline would have to be presented in blog 

format. This allowed me to go into detail for each date, provide links to other sources on the 

web, and create links of related posts within my own blog structure (figure 3).Additionally, each 

timeline date would have space for five categories: 1) basic information about the event, 2) 

“Digging Deeper” resources for further exploration, 3) High school resources, 4) Junior high 

school resources, and 5) Elementary school resources.  
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Figure 3: Sample Timeline Blog Page 

 

 Each date however is of different significance, and the number and quality of resources 

available for each varies greatly. As a result of this, some timeline dates go into much more 

depth than others. In order to supplement the research I was able to do to gather these 

resources, I have added a “Submissions Page” for any users who feel like contributing resources 

to the site.  

 Finding age appropriate resources for each of the dates was also a difficult task. For the 

elementary school resources, I didn’t take the subject matter too strictly, and included 

Indigenous authored books that were at least tangentially related to the subject matter. For 

example, for the “1941 - Inuit people have to carry "Eskimo Tags" or discs with their number on 
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them” date, I included the book “Sweetest Kulu,” a heartwarming story about an Inuit baby and 

the animals of the Arctic.  

Supplementary Materials 

The structure of the workshop that I provided in the teacher’s guide is designed to be 

flexible, and to allow for organic discussion and inquiry. I included instructions for how to run 

the workshop, as well as answers to imagined questions that might emerge, based on my 

experience with this subject matter in a teacher’s college classroom.  

In my experience, people who aren’t familiar with Indigenous topics often don’t like to 

talk about them because they’re afraid of making a mistake. One reason for this is that there 

are so many conflicting ideas about what language is appropriate to use when speaking about 

us. In anticipation of this, I designed a simple worksheet (figure 4) that covers the basics of 

what terms are best to use, what terms are never appropriate, and some simple explanations 

why this is. Using this sheet at the beginning of the course will hopefully be able to give people 

useful common language with which to respectfully discuss the complexities of these issues.  
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Figure 4: Terms for Indigenous People Sheet
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CHAPTER 4: REFLECTIONS 

Indigenous teacher education programs are still in their infancy, and they are tasked 

with covering much more content than is possible in their courses (Brown Akootchook, 2016). 

While their inclusion and compulsory nature are encouraging developments in the field of 

Indigenous education, it is important that the programs are creating a positive impact on the 

teaching profession, by developing and promoting inclusive educational practices with regard 

to the inclusion of Indigenous content that challenges established colonial narratives 

(Commanda, 2016).  

Significance and Limitations 

 As a toolkit conducted for a specific population of students at a specific developmental 

stage of the teacher education program in Ontario, this decolonization toolkit may not be as 

useful to other Indigenous and Indigenous populations, but may benefit them indirectly as a 

model of educational anti-colonial practice (Battiste, 2013, Munroe,Borden,Orr, Toney & 

Meader,2013). Alternately, if the toolkit proves to be useful beyond the scope of its intended 

audience, I would be interested in modifying it for other populations in order to encourage and 

expand upon decolonization initiatives in other communities. 

Another confounding factor that may impact the efficacy of this toolkit is the 

compulsory nature of the Indigenous education course it is intended to be used in.  There is 

potential that the compulsory nature of a course that includes decolonization could result in 

negative attitudes and resistance. In order to anticipate and build supports this potential factor, 

it may be worthwhile to consider providing training for the instructors, or to offer the toolkit 

resources alongside the course as an optional, interest-driven workshop.   
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Like decolonization, the website will likely always be a work in progress. As Indigenous 

peoples are still suffering under the principles of colonization, more events will likely emerge 

that will deserve a spot on the timeline. I can only hope that they are stories of change and 

resilience. 

As I am the sole creator of this website at the moment, it also suffers from a lack of 

diverse input from Indigenous people and allies around the country. Much of Indigenous history 

is not agreed upon even by people from the same Indigenous communities, so I expect that my 

own perspective has resulted in bias amongst the information I have chosen to display. I hope 

that my peers and mentors will help me to continually improve upon the work that I have 

already done. To that end, I will seek input from my academic and Indigenous communities.  

Looking Back, Looking Forward 

I intended for this toolkit to be flexible, constantly evolving and adapting to the needs of 

Indigenous communities, pre-service teachers, and instructors who they will serve. I recognise 

that real transformative learning occurs in spaces of dialogue and interconnectedness. This 

toolkit is not meant to replace those experiences, or to be followed step by step, but rather to 

provide the stepping stones, and jumping-off points for instructors to begin to demystify the 

complications of decolonization.  

This toolkit became useful in a different way than I had originally planned, and I am very 

encouraged by the wealth of resources which I discovered while trying to populate the timeline 

with sources, information and images. My original plan was for the timeline to scale to different 

versions, specifically designed for high school students, junior high school students, and 

elementary school students. However, I believe that my project benefited from the focus on 
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teachers.  

In the future, I still intend to create versions of the timeline activity for younger 

audiences, who could absolutely benefit from being taught the Indigenous perspective of 

Canadian history. Additionally, I would like to create a carefully abridged version of the timeline 

activity to be used in classes that only have a short time to spend on Indigenous education. 

What I learn as the timeline gets put into use will help me shape what the future of this project 

looks like.  

I hope that through this website, people who were once uncomfortable with this 

material can feel safe in beginning these dialogues. My dream is for the educational community 

to work in collaboration with Indigenous peoples to carve out spaces to uplift Indigenous 

voices, advocate for true reconciliation and justice for First Nations, Métis and Inuit people in 

Canada. 
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