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Course: World History to the End of the Fifteenth Century (CHW3M), Grade 11 
University/College   
 
Specific Expectations Explored: C1. Social, Economic, and Political Context: analyse key 
social, economic, and political structures and developments in three or more flourishing 
societies/ civilizations, each from a different region and a different period prior to 1500.  
 
Abstract: This is a series of lessons designed to be taught in a Grade 11 University/College 
World History: Ancient Civilizations class with specific attention on politics and religion in 
Ancient Greece including the City-States, Democracy, Religion and Mythology. The priority of 
these lessons is to engage students in developing their learning through primary and secondary 
source exploration.  
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COURSE: World History to the End of the Fifteenth Century (CHW3M) 
 
OVERALL EXPECTATION: C1. Social, Economic, and Political Context: analyse key social, 
economic, and political structures and developments in three or more flourishing 
societies/civilizations, each from a different region and a different period prior to 1500  
(FOCUS ON: Historical Significance; Cause and Consequence) i 
 
SPECIFIC EXPECTATION: C1.4 describe key political and legal structures as well as some 
significant political ideas in various flourishing societies/civilizations, and explain how they 
contributed to the success of these societies/civilizations. (e.g., with reference to the Mandate of 
Heaven and royal dynasties in China; limited democracy in ancient Athens; the emperor and 
senate in imperial Rome; translatio imperii and the Holy Roman Empire; the Code of 
Hammurabi; the Law of the Twelve Tables)ii  
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Historical Perspectives 
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence  
 
LESSON #: 1/4 
 
TITLE OF STORY: Athens and Sparta I: Politics  
 
OVERVIEW: During this lesson students will examine the political and social organizations of 
Athens and Sparta during the Archaic and Classical period. Students will revisit the idea of the 
“polis” and examine how this definition changed based on individual city-states. Students will 
use primary source material to form opinions of the best practices of each society with regards to 
their political system and how bias in the evidence can skew the reader’s overall picture of the 
city-state. This lesson is part one of a three part lead up to a debate about the city-states of 
Athens and Sparta.  
 
APPENDICES:  
 

1. Primary Sources: (PSD 1.1- 1.8) 
2. Blackline Masters (BLM 1.1-1.2) 
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PLAN OF INSTRUCTION:  
 
Step 1: Warm up (5-10 min): The wonder for this lesson centers around the far reaching nature 
of ancient Greek political systems. Students should be asked to find an image of the Parthenon 
and talk to their neighbour about what they think it represents. The instructor should then bring 
the class back together and discuss possible answers. They should then explain that beyond the 
Parthenon’s magnificent architecture, it is a symbol of Athenian democracy. The fact that the 
Parthenon still stands today is a physical representation of longevity of the influence of ancient 
Greece.  
 
Step 2: Discussion (5-10 min) Students will recall information from the previous lesson on the 
introduction to Greek city-states. They will revisit the idea of the “polis” and major players in 
Greece during the Classical Period. This should be done as a Mind-Map so that the entire class 
can contribute ideas and have a reference point to look at during the next activity. To activate 
background knowledge the instructor will facilitate a discussion of the meaning of the words 
democracy, oligarchy, and monarchy.  
 
Step 3: Modeling (20 min) Students should be shown PSD 1.1, a section of a text from 
Thucydides that explains the root of conflict between Athens and Sparta as major powers in the 
Greek world. The instructor should ask students to comment on the nature of the conflict and 
what problems they believe it may have lead to.  
 
Step 4: Guided Practice (15-20 min): During this time students will be placed into small 
groups of three or four and given two primary sources that discuss ancient Athenian and Spartan 
political structures. Students will examine the sources and select elements of the text that will 
help them build an idea of the political systems in both Athens and Sparta. Their goal for this 
activity is to identify the perspective the author is writing from, the information the author 
provides about the political structure of either Athens or Sparta, and whether or not this 
information can be entirely trusted based on their knowledge of the author.  
 
N.B. Not all groups will be examining the same sources. Each group will be given two sources; 
one discussing Athenian politics and the other Spartan. Using BLM 1.1 students will need to 
record their understanding of the Athenian and Spartan political systems and give reason for 
which city-state they believed to have a better political system. Students with accomodation 
needs may be provided readings in advance, and/or given the BLM as a fillable pdf. 
 
Step 5: Sharing / Discussing / Teaching (20 min) : There will be an instructor-facilitated 
discussion of the activity results in order to consolidate information. The goal of the discussion is 
for students to realize that the political systems were in fact very complex and the availability of 
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information varies greatly between ancient authors. This is why it is important to examine and 
cross-reference several sources when researching a topic to get the most correct viewpoint. All 
original texts need to be approached critically; audience and reasons for bias must always be 
considered.  
 
Step 6: Exit Card (10 min): Students will complete the exit card in BLM 1.2 to reflect on their 
key learning in this lesson. Students with accomodation needs may choose to submit an 
electronic copy of their exit card or have it scribed for them. 
 
 
ASSESSMENT:  
 
Assessment For Learning: Each student should hand in BLM 1.1 that they had the opportunity to 
complete during the guided practice stage of class. This will give the instructor opportunities to 
provide feedback on interaction with the primary source material and suggest areas for 
improvement.  
 
Assessment of Learning: Students should also submit their exit card response which will give the 
instructor the opportunity to understand if students have grasped the idea that one source of 
research, even if it is credible, does not provide the entire story due to intended audience of the 
author, purpose of the written piece, and personal bias. The exit card will also allow the 
instructor the opportunity to see which students have a solid understanding of both Athenian and 
Spartan political structures. 
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B. APPENDICES 
 
 
1. Primary Source Documents  
 
PSD1.1 The Origination of the Conflict Between Athens and Spartaiii  
 
Thuc.1.102-103 
 
102. The Lacedaemonians, when the war against those in Ithome grew long, amongst other their 
confederates sent for aid to the Athenians, who also came with no small forces under the 
command of Cimon. [2] They were sent for principally for their reputation in mural assaults, the 
long continuance of the siege seeming to require men of ability in that kind, whereby they might 
perhaps have gotten the place by force. [3] And upon this journey grew the first manifest 
dissension between the Lacedaemonians and the Athenians. For the Lacedaemonians, when they 
could not take the place by assault, fearing lest the audacious and innovating humour of the 
Athenians, whom withal they esteemed of a contrary race, might, at the persuasion of those in 
Ithome, cause some alteration if they stayed, dismissed them alone of all the confederates, not 
discovering their jealousy but alleging that they had no farther need of their service. [4] But the 
Athenians, perceiving that they were not sent away upon good cause but only as men suspected, 
made it a heinous matter, and conceiving that they had better deserved at the Lacedaemonians' 
hands, as soon as they were gone left the league which they had made with the Lacedaemonians 
against the Persian and became confederates with their enemies the Argives; and then both 
Argives and Athenians took the same oath and made the same league with the Thessalians. 
 
103. Those in Ithome, when they could no longer hold out, in the tenth year of the siege rendered 
the place to the Lacedaemonians upon condition of security to depart out of Peloponnesus and 
that they should no more return, and whosoever should be taken returning to be the slave of him 
that should take him. [2] For the Lacedaemonians had before been warned by a certain answer of 
the Pythian oracle to let go the suppliant of Jupiter Ithometes. [3] So they came forth, they and 
their wives and their children. And the Athenians, for hatred they bore to the Lacedaemonians, 
received them and put them into Naupactus; which city they had lately taken from the Locrians 
of Ozolae. [4]The Megareans also revolted from the Lacedaemonians and came to the league of 
the Athenians because they were holden down by the Corinthians with a war about the limits of 
their territories. Whereupon Megara and Pegae were put into the hands of the Athenians, who 
built for the Megareans the long walls from the city to Nisaea and maintained them with a 
garrison of their own. And from hence it was chiefly that the vehement hatred grew of the 
Corinthians against the Athenians. 
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PSD 1.2 The Funeral Speech of Periclesiv  
 
 
Thuc. 2.37-41 
 
37. "We have a form of government not fetched by imitation from the laws of our neighboring 
states (nay, we are rather a pattern to others, than they to us) which, because in the administration 
it hath respect not to a few but to the multitude, is called a democracy. Wherein, though there be 
an equality amongst all men in point of law for their private controversies, yet in conferring of 
dignities one man is preferred before another to public charge, and that according to the 
reputation not of his house but of his virtue, and is not put back through poverty for the obscurity 
of his person as long as he can do good service to the commonwealth. [2] And we live not only 
free in the administration of the state but also one with another void of jealousy touching each 
other's daily course of life, not offended at any man for following his own humour, nor casting 
on any man censorious looks, which though they be no punishment, yet they grieve. [3] So that 
conversing one with another for the private without offence, we stand chiefly in fear to transgress 
against the public and are obedient always to those that govern and to the laws, and principally to 
such laws as are written for protection against injury, and such unwritten as bring undeniable 
shame to the transgressors. 
 
40. For we also give ourselves to bravery, and yet with thrift; and to philosophy, and yet without 
mollification of the mind. And we use riches rather for opportunities of action than for verbal 
ostentation, and hold it not a shame to confess poverty but not to have avoided it. [2] Moreover 
there is in the same men a care both of their own and the public affairs and a sufficient 
knowledge of state matters even in those that labour with their hands. For we only think one that 
is utterly ignorant therein to be a man not that meddles with nothing but that is good for nothing. 
We likewise weigh what we undertake and apprehend it perfectly in our minds, not accounting 
words for a hindrance of action but that it is rather a hindrance to action to come to it without 
instruction of words before. [3] For also in this we excel others, daring to undertake as much as 
any and yet examining what we undertake; whereas with other men ignorance makes them dare, 
and consideration dastards. And they are most rightly reputed valiant who, though they perfectly 
apprehend both what is dangerous and what is easy, are never the more thereby diverted from 
adventuring. Again, we are contrary to most men in matter of bounty. [4] For we purchase our 
friends not by receiving but by bestowing benefits. And he that bestoweth a good turn is ever the 
most constant friend because he will not lose the thanks due unto him from him whom he 
bestowed it on. Whereas the friendship of him that oweth a benefit is dull and flat, as knowing 
his benefit not to be taken for a favour but for a debt. [5] So that we only do good to others not 
upon computation of profit but freeness of trust. 
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41. "In sum it may be said both that the city is in general a school of the Grecians, and that the 
men here have everyone in particular his person disposed to most diversity of actions, and yet all 
with grace and decency. [2]And that this is not now rather a bravery of words upon the occasion 
than real truth, this power of the city, which by these institutions we have obtained, maketh 
evident. [3] For it is the only power now found greater in proof than fame, and the only power, 
that neither grieveth the invader when he miscarries with the quality of those he was hurt by, nor 
giveth cause to the subjected states to murmur as being in subjection to men unworthy. [4] For 
both with present and future ages we shall be in admiration for a power not without testimony 
but made evident by great arguments, and which needeth not either a Homer to praise it or any 
other such whose poems may indeed for the present bring delight, but the truth will afterwards 
confute the opinion conceived of the actions. For we have opened unto us by our courage all seas 
and lands and set up eternal monuments on all sides both of the evil we have done to our enemies 
and the good we have done to our friends. [5] 
"Such is the city for which these men, thinking it no reason to lose it, valiantly fighting have 
died. And it is fit that every man of you that be left should be like minded to undergo any travail 
for the same. 
 
PSD 1.3 The Character of the Atheniansv 
 
 
Plat. Gorg. 515e 
 
Callicles: 
Well, what then? 
 
Socrates: 
Nothing: but tell me one thing in addition,—whether the Athenians are said to have become 
better because of Pericles, or quite the contrary, to have been corrupted by him. What I, for my 
part, hear is that Pericles has made the Athenians idle, cowardly, talkative, and avaricious, by 
starting the system of public fees.1 

 

Callicles: 
You hear that from the folk with battered ears,2 Socrates. 
 
 
Socrates: 
Ah, but what is no longer a matter of hearsay, but rather of certain knowledge, for you as well as 
for me, is that Pericles was popular at first, and the Athenians passed no degrading sentence upon 
him so long as they were “worse”; but as soon as they had been made upright and honorable by 
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him, at the end of our Pericles' life they convicted him of embezzlement, and all but condemned 
him to death, clearly because they thought him a rogue. 
 
PSD 1.4 The Rhetravi  
 
 
Plut. Lyc. 6 
 
[1] So eager was Lycurgus for the establishment of this form of government, that he obtained an 
oracle from Delphi about it, which they call a ‘rhetra.’ And this is the way it runs: ‘When thou 
hast built a temple to Zeus Syllanius and Athena Syllania, divided the people into ‘phylai’ and 
into ‘obai,’ and established a senate of thirty members, including the ‘archagetai,’ then from time 
to time ‘appellazein’ between Babyca and Cnacion1 and there introduce and rescind measures; 
but the people must have the deciding voice and the power.’ 
 
[2] In these clauses, the ‘phylai’ and the ‘obai’ refer to divisions and distributions of the people 
into clans and phratries, or brotherhoods; by ‘archagetai’ the kings are designated, and 
‘apellazein’ means to assemble the people, with a reference to Apollo, the Pythian god, who was 
the source and author of the polity. The Babyca is now called Cheimarrus, and the Cnacion 
Oenus; but Aristotle says that Cnacion is a river, and Babyca a bridge. 
 
[3] Between these they held their assemblies, having neither halls nor any other kind of building 
for the purpose. For by such things Lycurgus thought good counsel was not promoted, but rather 
discouraged, since the serious purposes of an assembly were rendered foolish and futile by vain 
thoughts, as they gazed upon statues and paintings, or scenic embellishments, or extravagantly 
decorated roofs of council halls. When the multitude was thus assembled, no one of them was 
permitted to make a motion, but the motion laid before them by the senators and kings could be 
accepted or rejected by the people. 
 
[4] Afterwards, however, when the people by additions and subtractions perverted and distorted 
the sense of motions laid before them, Kings Polydorus and Theopompus inserted this clause 
into the rhetra: ‘But if the people should adopt a distorted motion, the senators and kings shall 
have power of adjournment’; that is, should not ratify the vote, but dismiss outright and dissolve 
the session, on the ground that it was perverting and changing the motion contrary to the best 
interests of the state. 
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PSD 1.5 The Spartan Constitution vii 
 
  
 
Aristot. Pol. 2.1265b 
 
...In fact some people assert that the best constitution must be a combination of all the forms of 
constitution, and therefore praise the constitution of Sparta （for some people say that it consists 
of oligarchy, monarchy and democracy, meaning that the kingship is monarchy and the rule of 
the ephors oligarchy, but that an element of democracy is introduced by the rule of the ephors 
because the ephors come from the common people; while others pronounce the ephorate a 
tyranny but find an element of democracy in the public mess-tables and in the other regulations 
of daily life). 
 
PSD 1.6: The Spartan Kingsviii 
 
Hdt. 6.56-57 
 
These privileges the Spartans have given to their kings: two priesthoods, of Zeus called 
Lacedaemon1 and of Zeus of Heaven; they wage war against whatever land they wish, and no 
Spartan can hinder them in this on peril of being put under a curse; when the armies go forth the 
kings go out first and return last; one hundred chosen men guard them in their campaigns; they 
sacrifice as many sheep and goats as they wish at the start of their expeditions, and take the hides 
and backs of all sacrificed beasts. 
Such are their rights in war; in peace the powers given them are as follows: at all public 
sacrifices the kings first sit down to the banquet and are first served, each of them receiving a 
portion double of what is given to the rest of the company; they make the first libations, and the 
hides of the sacrificed beasts are theirs. 
[2] At each new moon and each seventh day of the first part of the month, a full-grown victim for 
Apollo's temple, a bushel of barley-meal, and a Laconian quart1 of wine are given to each from 
the public store, and chief seats are set apart for them at the games. 
[3] It is their right to appoint whatever citizens they wish to be protectors of foreigners;1 and they 
each choose two Pythians. (The Pythians are the ambassadors to Delphi and eat with the kings at 
the public expense.) If the kings do not come to the public dinner, two choenixes of barley-meal 
and half a pint of wine are sent to their houses, but when they come, they receive a double share 
of everything; and the same honor shall be theirs when they are invited by private citizens to 
dinner. 
[4] They keep all oracles that are given, though the Pythians also know them. The kings alone 
judge cases concerning the rightful possessor of an unwedded heiress, if her father has not 
betrothed her, and cases concerning public roads. 
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[5] If a man desires to adopt a son, it is done in the presence of the kings. They sit with the 
twenty-eight elders in council; if they do not come, the elders most closely related to them hold 
the king's privilege, giving two votes over and above the third which is their own.1 
 
PSD 1.7 The Gerousiaix 
 
 
Plut. Lyc. 5. 6-8  
 
[6] Among the many innovations which Lycurgus made, the first and most important was his 
institution of a senate, or Council of Elders, which, as Plato says,1 by being blended with the 
‘feverish’ government of the kings, and by having an equal vote with them in matters of the 
highest importance, brought safety and due moderation into counsels of state. For before this the 
civil polity was veering and unsteady, inclining at one time to follow the kings towards tyranny, 
and at another to follow the multitude towards democracy; 
[7] but now, by making the power of the senate a sort of ballast for the ship of state and putting 
her on a steady keel, it achieved the safest and the most orderly arrangement, since the twenty-
eight senators always took the side of the kings when it was a question of curbing democracy, 
and, on the other hand, always strengthened the people to withstand the encroachments of 
tyranny. The number of the senators was fixed at twenty-eight because, according to Aristotle, 
two of the thirty original associates of Lycurgus abandoned the enterprise from lack of courage. 
[8] But Sphaerus says that this was originally the number of those who shared the confidence of 
Lycurgus Possibly there is some virtue in this number being made up of seven multiplied by 
four, apart from the fact that, being equal to the sum of its own factors, it is the next perfect 
number after six. But in my own opinion, Lycurgus made the senators of just that number in 
order that the total might be thirty when the two kings were added to the eight and twenty. 
 
PSD 1.8 The Ephorsx 
 
Xen. Const. Lac. 8.1-4 
 
[1] To continue: we all know that obedience to the magistrates and the laws is found in the 
highest degree in Sparta. For my part, however, I think that Lycurgus did not so much as attempt 
to introduce this habit of discipline until he had secured agreement among the most important 
men in the state. 
[2] I base my inference on the following facts. In other states the most powerful citizens do not 
even wish it to be thought that they fear the magistrates: they believe such fear to be a badge of 
slavery. But at Sparta the most important men show the utmost deference to the magistrates: they 
pride themselves on their humility, on running instead of walking to answer any call, in the belief 
that, if they lead, the rest will follow along the path of eager obedience. And so it has proved. 
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[3] 
It is probable also that these same citizens helped to set up the office of Ephor, having come to 
the conclusion that obedience is a very great blessing whether in a state or an army or a 
household. For they thought that the greater the power of these magistrates the more they would 
impress the minds of the citizens.1 

[4] Accordingly, the Ephors are competent to fine whom they choose, and have authority to 
enact immediate payment: they have authority also to deprive the magistrates of office, and even 
to imprison and prefer a capital charge against them. Possessing such wide power they do not, 
like other states, leave persons elected to office to rule as they like throughout the year, but in 
common with despots and the presidents of the games, they no sooner see anyone breaking the 
law than they punish the offender. 
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2.  Black Line Masters  
	
 

The Political Systems of Ancient Athens and Sparta 
 

Use the evidence in your selected sources to answer the following questions. Only include 
evidence that is directly mentioned in the sources.  

 
1) Identify the form of government suggested by your source. 

 
 Sparta: 
 
  
 Athens: 
 
 
 

2) Which members of society are “in charge”? Who has a say in decisions made in the 
political systems? 

 
 
 
 
 
 
 
 

3) Which groups of people do the sources mention? What are their roles in society? How do 
they influence decision making? 

 
 
 
 
 
 
 
 
 

4) Which groups of people do the sources NOT mention? What might their lack of mention 
indicate about their role in society? 
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5) Are there any evident flaws in the political systems mentioned in the sources? 
 
 
 
 
 
 
 
 
 
 

6) Based on your readings, which city-state seems to have a more efficient form political 
system? Why?  

 
 
 
 
 
BLM 1.2 
 
Exit Card  
           
“Athens and Sparta I: Politics”       Name:  
 

 
Q: How did your understanding of the political structures of Athens and Sparta change after 
information from all of the sources were consolidated?  
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Course: World History to the End of the Fifteenth Century (CHW3M), Grade 11 
University/College  
 
Specific Expectation: C1.2 analyse key aspects of the daily lives of people in some flourishing 
societies/civilizations (e.g., with reference to the work of different people; how goods were 
produced and acquired; marriage practices; family life, including the size and composition of 
families and the roles of women, men, and children; education; religious observances; diseases 
and medical remedies; sanitation; differences between upper and lower classes/castes) Sample 
questions: “When you analyse various societies, what patterns do you see with respect to 
similarities and differences in the lives of youth?” “What was life like for women of different 
classes in ancient Egypt?” “What was the life expectancy for people in pre-modern times? What 
factors contributed to relatively short lifespans?” “What do Mayan codices tell us about everyday 
life in that civilization?”xi 
 
Primary Historical Thinking Concept Explored: Historical Significance  
 
Secondary Historical Thinking Concept Explored: Evidence  
 
Lesson # 2/4  
 
Title of Story: Exploring Mythology  
 
Overview: This lesson will cover an introduction to the Pantheon and the Twelve Olympians 
allowing students to explore the place of mythology in Greek society. This lesson sets up the 
necessary background knowledge of Greek Mythology for future lessons through students’ 
analysis of primary sources, the evidence, in order to determine the historical significance.  
 
Appendices: 

1. Primary Sources (PSD 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7, 2.8, 2.9, 2.10, 2.11, 2.12)  
2. Black Line Masters (BLM 2.1, 2.2, 2.3, 2.4)  
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PLAN OF INSTRUCTION:  
 
Warm up (10 minutes): The hook for this lesson is to watch the deleted scenes ‘Council of 
Gods’ from the movie Clash of the Titansxii. Begin with a short warning that the movie takes a 
lot of liberties with Greek mythology to make it into cinematic action movie however, it does 
provide an interesting depiction of the Twelve Olympians and see if students are able to 
determine whom they were as well as who the extra God was; have them write down their 
thoughts by giving them a few moments once the clips are over. This is to spark any prior 
knowledge that the students may have in regards to Greek mythology.  
 
Discussion (10 minutes): Upon the completion of the the movie clips, open up the lesson with a 
discussion about why we watch the movie clips, who were the Twelve Olympians, why do the 
students think they were important and what was the role/what is the Pantheon? It is important to 
have a discussion in order to determine the level of the students background knowledge of Greek 
Gods/Goddess along with the mythology behind.  
 
Modelling (10 minutes):  Provide the students with the basic background information about the 
Pantheon as well as the importance and what it represents for mythology. As a key concept to 
mythology the Pantheon is essential to understand the Twelve Olympians. Remind students to 
take the necessary notes as it could be potentially on a future summative assessment as well as it 
being beneficial to their task for this lesson. Offer students the following information:  

A) The Definition of the Pantheon: “a temple dedicated to all the gods”; “the gods of a 
people; especially : the officially recognized gods”xiii 

B) Why it was important to Greek Society: The Pantheon  
C) What is myth/mythology: “a set of stories, traditions, or beliefs associated with a 

particular group or the history of an event,arising naturally or deliberately fostered”xiv- 
explains the world, provides authority and legitimacy, entertainment  

 
Guided Practice and Sharing/Discussing/Teaching (50 minutes): As the teacher you will 
facilitate a jigsaw activity where students will explore the Twelve Olympians and how they are 
related to the information you have already provided about the Pantheon. Have students think 
about why mythology is important to Greek Society.  
 
Step One (20 minutes): Research- The teacher will split the students into six groups to research 
two of the Twelve Olympians from the Pantheon using the Homeric Hymns provided as primary 
sources in correlation with whatever resources (textbooks, iPads, Chromebooks, student laptops, 
cell phones, etc.) are available to students in the classroom as secondary sources to support the 
primary sources. Students should focus on who the Olympians are, why were they revered by 
Greek society, where were they revered, what were they the God/Goddess of (i.e agriculture), 
and or what were they known for; filling out the worksheet provided in each group.  
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Group 1- Zeus & Hera  
Group 2- Athena & Apollo  
Group 3- Poseidon & Demeter  
Group 4- Artemis & Ares 
Group 5- Aphrodite & Hermes  
Group 6- Hephaestus & Hestia 
 
Step Two (20 minutes): Jigsaw Activity- One student from each group remains at their table 
while the remainder of are split up, going to a different table (one student from each group at 
each table) creating a six new groups of specialists on their topics. Each student will then take 
turns presenting the information about the Gods/Goddesses they assisted in researching so that 
everyone learns about the Twelve Olympians. Students are responsible for filling out a chart 
about the Olympians they did not research while their peers present their information. Once 
everyone in the group(s) have presented students will return to their original seat.  
 
Step Three (10 minutes): Discussion- Once all students have returned to their original groups the 
teacher will foster a class discussion about the Twelve Olympians, casting light on any missing 
information about each God or Goddess as well as facilitating further thinking about historical 
significance thinking about impact of Greek society, how the evidence (primary sources) 
provided information/where did the information come from and how did the secondary sources 
support the primary sources. Transition into a general discussion about mythology and with the 
class being encouraged to share their learning.  
 
Assessment (10 minutes): In the last ten minutes of class and or upon the completion of the 
jigsaw activity have students complete an exit card to be handed in as the bell rings to assess 
student learning from the lesson as well as any additional questions that the students may have to 
be addressed next lesson.  
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APPENDICES: 
 
1. Primary Source Documents 
 
PSD 2.1xv  
 
[1] I sing of golden-throned Hera whom Rhea bare. Queen of the immortals is she, surpassing all 
in beauty: she is the sister and the wife of loud-thundering Zeus, —the glorious one whom all the 
blessed throughout high Olympus [5] reverence and honor even as Zeus who delights in thunder. 
  
PSD 2.2xvi  
 
[1] I will sing of Zeus, chiefest among the gods and greatest, all-seeing, the lord of all, the 
fulfiller who whispers words of wisdom to Themis as she sits leaning towards him. 
Be gracious, all-seeing Son of Cronos, most excellent and great! 
 
[1] I will begin with the Muses and Apollo and Zeus. For it is through the Muses and Apollo that 
there are singers upon the earth and players upon the lyre; but kings are from Zeus. Happy is he 
whom the Muses [5] love: sweet flows speech from his lips. 
Hail, children of Zeus! Give honor to my song! And now I will remember you and another song 
also. 
  
PSD 2.3xvii  
 
[1] I begin to sing of Pallas Athena, the glorious goddess, bright-eyed, inventive, unbending of 
heart, pure virgin, saviour of cities, courageous, Tritogeneia. Wise Zeus himself bare her [5] 
from his awful head, arrayed in warlike arms of flashing gold, and awe seized all the gods as 
they gazed. But Athena sprang quickly from the immortal head and stood before Zeus who holds 
the aegis, shaking a sharp spear: great Olympus began to reel horribly [10] at the might of the 
bright-eyed goddess, and earth round about cried fearfully, and the sea was moved and tossed 
with dark waves, while foam burst forth suddenly: the bright Son of Hyperion stopped his swift-
footed horses a long while, until the maiden Pallas Athena [15] had stripped the heavenly armour 
from her immortal shoulders. And wise Zeus was glad. 
And so hail to you, daughter of Zeus who holds the aegis! Now I will remember you and another 
song as well. 
 
PSD 2.4xviii  
 
[1] I will remember and not be unmindful of Apollo who shoots afar. As he goes through the 
house of Zeus, the gods tremble before him and all spring up from their seats when he draws 
near, as he bends his bright bow. [5] But Leto alone stays by the side of Zeus who delights in 
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thunder; and then she unstrings his bow, and closes his quiver, and takes his archery from his 
strong shoulders in her hands and hangs them on a golden peg against a pillar of his father's 
house. Then she leads him to a seat and makes him sit: [10] and the Father gives him nectar in a 
golden cup welcoming his dear son, while the other gods make him sit down there, and queenly 
Leto rejoices because she bare a mighty son and an archer. Rejoice, blessed Leto, for you bare 
glorious children, [15] the lord Apollo and Artemis who delights in arrows; her in Ortygia, and 
him in rocky Delos, as you rested against the great mass of the Cynthian hill hard by a palm-tree 
by the streams of Inopus. 
 
PSD 2.5xix   
 
[1] I begin to sing about Poseidon, the great god, mover of the earth and fruitless sea, god of the 
deep who is also lord of Helicon and wide Aegae. A two-fold office the gods allotted you, O 
Shaker of the Earth, [5] to be a tamer of horses and a saviour of ships! 
Hail, Poseidon, Holder of the Earth, dark-haired lord! O blessed one, be kindly in heart and help 
those who voyage in ships! 
 
PSD 2.6xx  
 
[1] I begin to sing of rich-haired Demeter, awful goddess, of her and of her daughter lovely 
Persephone. 
Hail, goddess! Keep this city safe, and govern my song. 
 
[1] I begin to sing of rich-haired Demeter, awful goddess —of her and her trim-ankled daughter 
whom Aidoneus rapt away, given to him by all-seeing Zeus the loud-thunderer. 
Apart from Demeter, lady of the golden sword and glorious fruits, [5] she was playing with the 
deep-bosomed daughters of Oceanus and gathering flowers over a soft meadow, roses and 
crocuses and beautiful violets, irises also and hyacinths and the narcissus, which Earth made to 
grow at the will of Zeus and to please the Host of Many, to be a snare for the bloom-like girl — 
[10] a marvellous, radiant flower. It was a thing of awe whether for deathless gods or mortal men 
to see: from its root grew a hundred blooms and it smelled most sweetly, so that all wide heaven 
above and the whole earth and the sea's salt swell laughed for joy. [15] And the girl was amazed 
and reached out with both hands to take the lovely toy; but the wide-pathed earth yawned there 
in the plain of Nysa, and the lord, Host of Many, with his immortal horses sprang out upon her 
—the Son of Cronos, He who has many names.1 
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PSD 2.7xxi  
 
 [1] Muse, sing of Artemis, sister of the Far-shooter, the virgin who delights in arrows, who was 
fostered with Apollo. She waters her horses from Meles deep in reeds, and swiftly drives her all-
golden chariot through Smyrna [5] to vine-clad Claros where Apollo, god of the silver bow, sits 
waiting for the far-shooting goddess who delights in arrows. 
And so hail to you, Artemis, in my song and to all goddesses as well. Of you first I sing and with 
you I begin; now that I have begun with you, I will turn to another song. 
 
[1] I sing of Artemis, whose shafts are of gold, who cheers on the hounds, the pure maiden, 
shooter of stags, who delights in archery, own sister to Apollo with the golden sword. Over the 
shadowy hills and windy peaks [5] she draws her golden bow, rejoicing in the chase, and sends 
out grievous shafts. The tops of the high mountains tremble and the tangled wood echoes 
awesomely with the outcry of beasts: earth quakes and the sea also where fishes shoal. But the 
goddess with a bold heart [10] turns every way destroying the race of wild beasts: and when she 
is satisfied and has cheered her heart, this huntress who delights in arrows slackens her supple 
bow and goes to the great house of her dear brother Phoebus Apollo, to the rich land of Delphi, 
[15] there to order the lovely dance of the Muses and Graces. There she hangs up her curved bow 
and her arrows, and heads and leads the dances, gracefully arrayed, while all they utter their 
heavenly voice, singing how neat-ankled Leto bare children [20] supreme among the immortals 
both in thought and in deed. 
Hail to you, children of Zeus and rich-haired Leto! And now I will remember you and another 
song also. 
 
PSD 2.8xxii  
 
[1] Ares, exceeding in strength, chariot-rider, golden-helmed, doughty in heart, shield-bearer, 
Saviour of cities, harnessed in bronze, strong of arm, unwearying, mighty with the spear, O 
defence of Olympus, father of warlike Victory, ally of Themis, [5] stern governor of the 
rebellious, leader of righteous men, sceptred King of manliness, who whirl your fiery sphere 
among the planets in their sevenfold courses through the aether wherein your blazing steeds ever 
bear you above the third firmament of heaven; hear me, helper of men, giver of dauntless youth! 
[10] Shed down a kindly ray from above upon my life, and strength of war, that I may be able to 
drive away bitter cowardice from my head and crush down the deceitful impulses of my soul. 
Restrain also the keen fury of my heart which provokes me to tread [15] the ways of blood-
curdling strife. Rather, O blessed one, give you me boldness to abide within the harmless laws of 
peace, avoiding strife and hatred and the violent fiends of death. 
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PSD 2.9xxiii  
 
[1] I will sing of stately Aphrodite, gold-crowned and beautiful, whose dominion is the walled 
cities of all sea-set Cyprus. There the moist breath of the western wind wafted her over the waves 
of the loud-moaning sea [5] in soft foam, and there the gold-filleted Hours welcomed her 
joyously. They clothed her with heavenly garments: on her head they put a fine, well-wrought 
crown of gold, and in her pierced ears they hung ornaments of orichalc and precious gold, [10] 
and adorned her with golden necklaces over her soft neck and snow-white breasts, jewels which 
the gold-filleted Hours wear themselves whenever they go to their father's house to join the 
lovely dances of the gods. And when they had fully decked her, [15] they brought her to the 
gods, who welcomed her when they saw her, giving her their hands. Each one of them prayed 
that he might lead her home to be his wedded wife, so greatly were they amazed at the beauty of 
violet-crowned Cytherea. 
Hail, sweetly-winning, coy-eyed goddess! Grant that I may gain the victory in this contest, [20] 
and order you my song. And now I will remember you and another song also. 
 
[1] Of Cytherea, born in Cyprus, I will sing. She gives kindly gifts to men: smiles are ever on her 
lovely face, and lovely is the brightness that plays over it. 
Hail, goddess, queen of well-built Salamis [5] and sea-girt Cyprus; grant me a cheerful song. 
And now I will remember you and another song also. 
 
PSD 2.10xxiv  
 
[1] I sing of Cyllenian Hermes, the Slayer of Argus, lord of Cyllene and Arcadia rich in flocks, 
luck-bringing messenger of the deathless gods. He was born of Maia, the daughter of Atlas, 
when she had mated with Zeus, — [5] a shy goddess she. Ever she avoided the throng of the 
blessed gods and lived in a shadowy cave, and there the Son of Cronos used to lie with the rich-
tressed nymph at dead of night, while white-armed Hera lay bound in sweet sleep: and neither 
deathless god nor mortal man knew it. 
[10] And so hail to you, Son of Zeus and Maia; with you I have begun: now I will turn to another 
song! 
Hail, Hermes, giver of grace, guide, and giver of good things! 
 
PSD 2.11xxv  
 
[1] Sing, clear-voiced Muse, of Hephaestus famed for inventions. With bright-eyed Athena he 
taught men glorious crafts throughout the world, —men who before used to dwell in caves in the 
mountains like wild beasts. [5] But now that they have learned crafts through Hephaestus the 
famed worker, easily they live a peaceful life in their own houses the whole year round. 
Be gracious, Hephaestus, and grant me success and prosperity! 
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PSD 2.12xxvi  
 
[1] Hestia, in the high dwellings of all, both deathless gods and men who walk on earth, you 
have gained an everlasting abode and highest honor: glorious is your portion and your right. [5] 
For without you mortals hold no banquet, —where one does not duly pour sweet wine in offering 
to Hestia both first and last. 
And you, Slayer of Argus, Son of Zeus and Maia, messenger of the blessed gods, bearer of the 
golden rod, [10] giver of good, be favorable and help us, you and Hestia, the worshipful and 
dear. [9] Come and dwell in this glorious house in friendship together; [11] for you two, well 
knowing the noble actions of men, aid on their wisdom and their strength. 
Hail, Daughter of Cronos, and you also, Hermes, bearer of the golden rod! Now I will remember 
you and another song also. 
 
 
[1] Hestia, you who tend the holy house of the lord Apollo, the Far-shooter at goodly Pytho, with 
soft oil dripping ever from your locks, come now into this house, come, having one mind [5] 
with Zeus the all-wise —draw near, and withal bestow grace upon my song. 
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2. Black Line Masters  
 
BLM 2.1:  

Mythology Jigsaw Activity  
 
Part One: You will be split into six groups to research two of the Twelve Olympians from the 
Pantheon using the Homeric Hymns provided as primary sources in correlation with whatever 
resources (textbooks, iPads, Chromebooks, student laptops, cell phones, etc.) are available to 
students in the classroom as secondary sources to support the primary sources. Answer the 
questions below based on the research you and your group have done. (Zeus & Hera, Athena & 
Apollo, Poseidon & Demeter, Artemis & Ares, Aphrodite & Hermes, Hephaestus & Hestia) 
 

1. Who are the Olympians? 
 
 
 
 
 
 
 
 

2. Why were they revered by Greek society? 
 
 
 
 
 
 
 
 

3. Where were they revered?  
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4. What were they the God/Goddess of?  
 
 
 
 
 
 
 
 
 
 
 
 

5. What were they known for?  
 
 
 
 
 
 
 
 
 
 
 

6. What is the historical significance of mythology?  
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Part Two: Once you have completed the research, one student from each group remains at their 
table while the remainder of you are split up, going to a different table (one student from each 
group at each table) creating six new groups of specialists on Gods/Goddesses. Each student will 
then take turns presenting the information about the Gods/Goddesses that you assisted in 
researching so that everyone learns about the Twelve Olympians. Students are responsible for 
filling out the chart below about the Olympians, they did not research, while their peers present 
their information. Once everyone in the group(s) have presented you will return to your original 
seat.  
 
 

 The Twelve Olympians  

 Zeus 
& 
Hera 

Athena & 
Apollo 

Poseidon & 
Demeter 

Artemis & 
Ares 

Aphrodite & 
Hermes 

Hephaestus & 
Hestia 

Who these 
Olympians 
to Greek 
society? 

 
 
 
 
 
 
 
 
 
 
 
 
 

     

What  
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Where were 
they 
revered?  

 
 
 
 
 
 
 
 
 
 
 
 

     

Why  
 
 
 
 
 
 
 
 
 
 
 
 

     

Historical 
Significane 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

     

Secondary 
Source  
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BLM 2.2: 
 
Exit Slip: Answer the following questions below to be handed in once the bell rings. Don’t 
forget to put your name on your slip.  
 
How did mythology influence Greek society?  
 
 
 
 
 
What was one interesting fact you learnt about the Twelve Olympians?  
 
 
 
 
 
 
Do you have any further questions about mythology, the Twelve Olympians and or the 
Pantheon?  
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COURSE: World History to the End of the Fifteenth Century (CHW3M) 
 
OVERALL EXPECTATION: C1. Social, Economic, and Political Context: analyse key social, 
economic, and political structures and developments in three or more flourishing 
societies/civilizations, each from a different region and a different period prior to 1500  
(FOCUS ON: Historical Significance; Cause and Consequence)xxvii  
 
SPECIFIC EXPECTATION: C1.2 analyse key aspects of the daily lives of people in some 
flourishing societies/civilizations (e.g., with reference to the work of different people; how goods 
were produced and acquired; marriage practices; family life, including the size and composition 
of families and the roles of women, men, and children; education; religious observances; 
diseases and medical remedies; sanitation; differences between upper and lower 
classes/castes)xxviii 
 
PRIMARY HISTORICAL THINKING CONCEPT EXPLORED: Continuity and Change  
 
SECONDARY HISTORICAL THINKING CONCEPTS EXPLORED: Evidence  
 
LESSON #: 3/4 
 
TITLE OF STORY: Historical Accuracy in Modern Media: Mythology  
 
OVERVIEW: In this lesson students will examine their prior exposure to/understanding of 
Greek mythology through popular media. They will then contrast this to primary source evidence 
discussing the mythology to assess the historical accuracy of modern media. The goal of this 
lesson is to have students understand how the mythology is still very present in our society but 
that the stories have changed over time. 
 
 
APPENDICES:  
 

1. Primary Sources: (PSD 3.1-3.6) 
2. Blackline Masters (BLM 3.4) 
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PLAN OF INSTRUCTION:  
 
Step 1: Warm up (5 min): Students will be shown “The Gospel Truth” clip from Disney’s 
Hercules.xxix   
 
Step 2: Discussion (10 min): The instructor will facilitate a discussion of the introductory 
mythology covered in the previous lesson that covered the Greek Pantheon of gods and their 
association with certain phenomenon in society. Once background knowledge is activated 
students will be directed to comment on the warm up video they viewed. They will be asked 
whether or not they have previously seen this movie, and whether or not they were aware that 
Hercules has his own unique mythology. The purpose of this is to bring to light that the 
mythology of ancient Greece is so intricate and influential that it finds its way, even in small 
portions, into our lives from a very early age.  
 
Step 3: Modeling (20 min) During this activity the class will revisit the Disney version of 
Hercules that the students have seen in the opening part of the class. They will look at the 
mythology of Hercules that was known to the ancient world. Most significantly, his origin story 
and the twelve labours he had to perform as penance for the death of his wife and children. This 
storyline will then be compared to what is seen in the Disney version of the movie. During this 
time the students will be shown a short clip of Disney’s Hercules where he is being painted on a 
vase wearing the skin of a lion.xxx After they are shown the clip, students will be asked to 
comment on elements of the scene that seem significant. They will then be shown the kylix 
image in appendix A 3.1. The class will then discuss how the labor of slaying the Nemean lion 
leads Hercules to be represented in Greek art as wearing the lion skin around his head. Disney 
chose to include this element in the movie but does not reference the myth of the labors. The 
instructor should then explain that our understanding of what Greek gods and demigods are, is 
very different than how they would have been perceived by the Greeks. 
 
Step 4: Guided Practice (30 min): The students will break out into small groups and analyze 
two other media sources provided to them in a package. Each package will contain a link to a 
clip from a recent film that deals with Greek mythology. This will be accompanied by a primary 
source discussing the mythology that would have been popular in ancient Greece. Students will 
need to recall background knowledge from the previous lesson which they will be able to use 
their notes to do. Students should complete the questions in BLM 3.1 for this activity. Questions 
are provided to the students to guide their thought process in terms of thinking about historical 
accuracy, and the continuity and change of the Greek mythology in present day.   
Students with accomodation needs may be provided readings/links in advance, and/or given the 
BLM as a fillable pdf. 
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Step 5: Sharing / Discussing / Teaching (25 min): The instructor should gather the students 
back together and have each group share the similarities and differences in their mythology and 
modern day media sources. The instructor should acknowledge that while these media sources 
may not be useful as a direct source for Greek mythology, the importance of this lesson is that 
elements of ancient Greece are still present in our world today. 
 
Video Resources 
 
Percy Jackson and the Lightning Theifxxxi 
Achilles Vs. Hectorxxxii 
Clash of the Titans: I am Hadesxxxiii  
 
ASSESSMENT: Students will submit BLM 3.1 to highlight their key learnings from this lesson. 
This will provide an opportunity for the instructor to get a sense of whether students are able to 
come to the idea that the mythological stories of ancient Greece are altered over time to suit the 
needs of the modern entertainment industry. The BLM 3.1 worksheet can also give the instructor 
an idea of how well students are interacting with primary sources and where they can improve 
their close reading skills.  
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B. APPENDICES 
 
PSD 3.1 Archaic Amphoraxxxiv  
 

  
 
PSD 3.2 Hercules’ First Labour: The Nemean Lionxxxv 
 
 
Apollod. 2.5.1 
 
When Hercules heard that, he went to Tiryns and did as he was bid by Eurystheus. First, 
Eurystheus ordered him to bring the skin of the Nemean lion;1 now that was an invulnerable 
beast begotten by Typhon. On his way to attack the lion he came to Cleonae and lodged at the 
house of a day-laborer, Molorchus;2 and when his host would have offered a victim in sacrifice, 
Hercules told him to wait for thirty days, and then, if he had returned safe from the hunt, to 
sacrifice to Saviour Zeus, but if he were dead, to sacrifice to him as to a hero.3 And having come 
to Nemea and tracked the lion, he first shot an arrow at him, but when he perceived that the beast 
was invulnerable, he heaved up his club and made after him. And when the lion took refuge in a 
cave with two mouths, Hercules built up the one entrance and came in upon the beast through the 
other, and putting his arm round its neck held it tight till he had choked it; so laying it on his 
shoulders he carried it to Cleonae.  
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PSD 3.3 Hydria Depicting the Death of Hectorxxxvi 

 
 
PSD 3.4: The Death of Hector xxxvii 
 
 
Hom. Il. 22.367 
 
He spake, and from the corpse drew forth his spear of bronze and laid it aside, and set him to 
strip from the shoulders the blood-stained armour. And the other sons of the Achaeans ran up 
round about, [370] and gazed upon the stature and wondrous comeliness of Hector, neither did 
any draw nigh but dealt him a wound. And thus would one speak, with a look at his 
neighbour:“Look you, in good sooth softer is Hector for the handling now than when he burned 
the ships with blazing fire.” [375] Thus would one speak, and drawing nigh would deal a wound. 
But when goodly Achilles, swift of foot, had despoiled him, then stood he up among the 
Achaeans and spake winged words:“My friends, leaders and rulers of the Argives, seeing the 
gods have vouchsafed us to slay this man, [380] that hath wrought much evil beyond all the host 
of the others, come, let us make trial in arms about the city, to the end that we may yet further 
know what purpose the Trojans have in mind, whether they will leave their high city now that 
this man is fallen, or whether they are minded to abide, even though Hector be no more. [385] 
But why doth my heart thus hold converse with me? There lieth by the ships a dead man unwept, 
unburied, even Patroclus; him will I not forget so long as I abide among the living, and my knees 



	 35	

are quick. Nay, if even in the house of Hades men forget their dead, [390] yet will I even there 
remember my dear comrade. But come, singing our song of victory, ye sons of the Achaeans, let 
us go back to the hollow ships and bring thither this corpse. We have won us great glory; we 
have slain goodly Hector, to whom the Trojans made prayer throughout their city, as unto a 
god.” [395] He spake, and devised foul entreatment for goodly Hector. The tendons of both his 
feet behind he pierced from heel to ankle, and made fast therethrough thongs of oxhide, and 
bound them to his chariot, but left the head to trail. Then when he had mounted his car and had 
lifted therein the glorious armour, [400] he touched the horses with the lash to start thiem, and 
nothing loath the pair sped onward. And from Hector as he was dragged the dust rose up, and on 
either side his dark hair flowed outspread, and all in the dust lay the head that was before so fair; 
but now had Zeus given him over to his foes to suffer foul entreatment in his own native land. 
 
 
PSD 3.5 Medusaxxxviii 
 
 
Apollod. 2.4 
 
The kibisis is so called because dress and food are deposited in it. ]7 They had also the cap < of 
Hades>. When the Phorcides had shown him the way, he gave them back the tooth and the eye, 
and coming to the nymphs got what he wanted. So he slung the wallet （kibisis） about him, 
fitted the sandals to his ankles, and put the cap on his head. Wearing it, he saw whom he pleased, 
but was not seen by others. And having received also from Hermes an adamantine sickle he flew 
to the ocean and caught the Gorgons asleep. They were Stheno, Euryale, and Medusa. Now 
Medusa alone was mortal; for that reason Perseus was sent to fetch her head. But the Gorgons 
had heads twined about with the scales of dragons, and great tusks like swine's, and brazen 
hands, and golden wings, by which they flew; and they turned to stone such as beheld them. So 
Perseus stood over them as they slept, and while Athena guided his hand and he looked with 
averted gaze on a brazen shield, in which he beheld the image of the Gorgon,8 he beheaded her. 
When her head was cut off, there sprang from the Gorgon the winged horse Pegasus and 
Chrysaor, the father of Geryon; these she had by Poseidon.9 [3] So Perseus put the head of 
Medusa in the wallet （kibisis） and went back again; but the Gorgons started up from their 
slumber and pursued Perseus: but they could not see him on account of the cap, for he was 
hidden by it. 
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PSD 3.6 Andromedaxxxix  
 
 
Apollod. 2.4 
 
Being come to Ethiopia, of which Cepheus was king, he found the king's daughter Andromeda 
set out to be the prey of a sea monster.10 For Cassiepea, the wife of Cepheus, vied with the 
Nereids in beauty and boasted to be better than them all; hence the Nereids were angry, and 
Poseidon, sharing their wrath, sent a flood and a monster to invade the land. But Ammon having 
predicted deliverance from the calamity if Cassiepea's daughter Andromeda were exposed as a 
prey to the monster, Cepheus was compelled by the Ethiopians to do it, and he bound his 
daughter to a rock. When Perseus beheld her, he loved her and promised Cepheus that he would 
kill the monster, if he would give him the rescued damsel to wife. These terms having been 
sworn to, Perseus withstood and slew the monster and released Andromeda. However, Phineus, 
who was a brother of Cepheus, and to whom Andromeda had been first betrothed, plotted against 
him; but Perseus discovered the plot, and by showing the Gorgon turned him and his fellow 
conspirators at once into stone. And having come to Seriphus he found that his mother and 
Dictys had taken refuge at the altars on account of the violence of Polydectes; so he entered the 
palace, where Polydectes had gathered his friends, and with averted face he showed the Gorgon's 
head; and all who beheld it were turned to stone, each in the attitude which he happened to have 
struck. Having appointed Dictys king of Seriphus, he gave back the sandals and the wallet （
kibisis） and the cap to Hermes, but the Gorgon's head he gave to Athena. Hermes restored the 
aforesaid things to the nymphs and Athena inserted the Gorgon's head in the middle of her 
shield. But it is alleged by some that Medusa was beheaded for Athena's sake; and they say that 
the Gorgon was fain to match herself with the goddess even in beauty. [4] 
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2. Black Line Masters 
 
BLM 3.1  
 

Historical Accuracy Comparison Worksheet 
 

Continuity and change is the major historical theme of this lesson. In your group, watch the 
assigned video clip and then compare it to the primary sources that deal with the same 
mythology. Complete the worksheet below with regards to historical accuracy.  
 
 

1) What myth is your video clip based on? Who are the major Greek mythological figures 
involved? How are they represented? 

 
 
 
 

2) List and briefly explain the key similarities between your assigned video clip and the 
primary source documents.  

 
 
 
 
 
 
 
 

3) What is the biggest difference between your assigned video clip and the primary source 
documents? Does it change the story of the original myth? 

 
 
 
 
 
 
 
 
 



	 38	

4) Do you think it is important for present day media sources (such as movies or tv shows) 
to be historically accurate? Why or why not? Consider what you would have taken away 
from the mythology had you not been provided with primary source documents  
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Course: World History to the End of the Fifteenth Century (CHW3M), Grade 11 
University/College  
 
Specific Expectation: C1.1 compare social structures in various flourishing 
societies/civilizations (e.g., class and caste systems; families and clans; social structures 
associated with feudal societies; hereditary privilege and meritocracy; educational and religious 
institutions; administrative structures; codes of chivalry) Sample questions: “What role did 
religion play in the social structures of the Inca and Mauryan Empires?” “Why did a meritocratic 
system of administration develop in China? What impact did it have? In what ways was this 
system different from that of many other societies?” “What was the relationship between serf, 
samurai, and shogun in feudal Japan? How was this relationship similar to and different from 
that between serf, lord, and monarch in feudal Europe? How did the feudal systems in these 
regions compare to the social structure in another society/civilization?” “How widespread were 
matriarchal clan structures among First Nations?”xl 
 
Primary Historical Thinking Concept Explored: Cause and Consequence  
 
Secondary Historical Thinking Concept Explored: Evidence  
 
Lesson # 4/4 
 
Title of Story: Religion and Religious Institutions  
 
Overview: This lesson will comprise of linking Religion and Religious Institutions to the role of 
mythology in ancient Greek society as well as the cause and consequence of said institutions. 
This lesson is can be done either with the idea of developing digital literacy with the students or 
by providing the primary sources in paper form to the students.    
  
Appendices:  

1. Primary Sources (PSD 4.1, 4.2, 4.3, 4.4, 4.5, 4.6) 
2. Black Line Masters (BLM 4.1, 4.2, 4.3) 
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PLAN OF INSTRUCTION: 
 
Warm up (10 minutes): The hook for this lesson is to watch the scene “The Looting of Apollo’s 
Temple” from the movie Troyxli . Begin with a short warning that the movie takes a lot of 
liberties with Greek mythology to make it into cinematic action movie however, it does provide 
an interesting depiction of a temple to the God Apollo. Have students think about the importance 
of religion in Greek society, how does the clip portray religion and what impact to the students 
think a sacking and, or looting would have on Greek society; have students write their thoughts 
down. This is to help spark initial thoughts about religion in Ancient Greece as well as about the 
differences between mythology and religion.  
 
Discussion (10 minutes): Have the students start to engage with the differences between 
mythology and religion; have them think about if there even is a difference? This should be a 
Think-Pair-Share activity in which students think about their responses, whether that involves 
writing it down or not, turn to their elbow partner to discuss their own understanding of myth and 
religion or are they the same for Ancient Greek society. 
 
Modelling (Optional- 10 minutes for digital literacy/ 20 minutes for background 
information): This lesson is designed in a way that allows for the teacher to either develop the 
necessary digital literacy by using online primary sources or combine it with digital literacy 
skills as well as copies of primary sources and or, continue with utilizing physical copies of the 
primary sources. Should the teacher decide to develop student digital literacy, they need to 
demonstrate how to navigate the primary source websites and how this could potentially change 
how they read the primary source.  

AND  
Upon the completion of the movie clip begin the next portion of the lesson by providing 
background information about religion in Ancient Greece as well as the the institutions the 
Ancient Greeks would have worshipped in. This is to help jot student curiosity in diving into 
whether religion is the same as mythology allowing them to discover the cause and consequence 
of one and or the other. Remind students that is this a brief lecture and they should take notes 
based on the important concept they have been presented during this dialogue.  
 

A) Ancient Greece was a polytheistic religion (they worshipped a broad range of Gods and 
local heroes each having their own personification); unlike Christian faiths there is no 
bible or church. It’s important to note that the Gods became patrons of cities and were 
called upon to help in situations of need (ex. Ares during War).  

B) The religious institutionsxlii:  
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- Temple is the place where it was believed a god dwelt; a place where Gods were 
worshipped on sacred sites and major ceremonies were carried out by priests/priestess; 
built in honour of the God(s) sacred to the people  

- Places of divine connection such as the Oracle of Delphi places were it is particularly 
good to receive signs from the Gods through a vessel  

- Private religion is the hearth in the private homes of the Greek people and looked for 
signs from the Gods in simple everyday life as well as through storytelling, prayers and 
meals 

- Athletes trained in order to appease the Gods 
- Festivals dedicated to Gods (huge celebrations/parties) were thrown in their honour 

  
Guided Practice/Independent Activity (20 minutes): Thinking back to previous lessons and 
prior knowledge students will explore various primary sources (either digitally or with physical 
copies) in small groups, filling out the worksheet as they go. This activity is to help students to 
understand Ancient Greek religion, religious institution and mythology, whether or not there is 
any difference and is mythology the cause or consequence for religion in Ancient Greece. 
Remind students to think critically about where the source of information is coming from and 
who is delivering it and does that impact how religion and or mythology is viewed in Ancient 
Greece.  
 
Sharing/Discussing/Teaching (10 minutes): Come together with the students in order to 
discuss their findings. Be the facilitator of sharing in which the students discuss religion, 
religious institutions and the sources where they discovered the learning. Encourage students to 
take part in the discussion as this can show their understanding of the lesson. Remind students 
that if they are missing points on their worksheet to fill that in as the discussion is going on; this 
is essentially the taking up of the worksheet.  
 
Assessment (10 minutes): Students will be responsible to write a short formative paragraph 
about the cause and consequence of religion, religious institutions and the role of mythology as 
well as how they are all interwoven into Ancient Greek society. Students should take into 
account the primary sources as well as the lecture notes to infuse into their formative paragraph.  
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B. APPENDICES 
 
1. Primary Source Documents 
 
PSD 4.1xliii  
 
I hold it then in every way proved that Cambyses was quite insane; or he would never have set 
himself to deride religion and custom. For if it were proposed to all nations to choose which 
seemed best of all customs, each, after examination, would place its own first; so well is each 
convinced that its own are by far the best. 
 
PSD 4.2xliv  
 
[2] It is not therefore to be supposed that anyone, except a madman, would turn such things to 
ridicule. I will give this one proof among many from which it may be inferred that all men hold 
this belief about their customs. 
 
PSD 4.3xlv  
 
I hold it then in every way proved that Cambyses was quite insane; or he would never have set 
himself to deride religion and custom. For if it were proposed to all nations to choose which 
seemed best of all customs, each, after examination, would place its own first; so well is each 
convinced that its own are by far the best. 
 
PSD 4.4xlvi  
 
 
In other respects the festival is celebrated almost exactly as Dionysiac festivals are in Hellas, 
excepting that the Egyptians have no choral dances and no plays. They also use phalli four cubits 
[6 feet] high, pulled by ropes, which the women carry around, and whose male genitalia are 
operated by strings to go up and down. A piper goes in front, and the women follow, singing 
hymns in honor of Dionysos. The erection of the phallus, however, which the Hellenes observe 
in their statues of Hermes, they did not derive from the Egyptians, but from the Pelasgians; from 
them the Athenians adopted it, and afterwards it passed to the other Hellenes. The Athenians, 
then, were the first of the Hellenes to have an erect phallus.... 
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PSD 4.5 xlvii 
 

And so the word which came to Cleomenes [King of Sparta] received its fulfillment. For when 
he first went up into the citadel, meaning to seize it, just as he was entering the sanctuary of the 
goddess, in order to question her, the priestess arose from her throne, before he had passed the 
doors, and said, "Stranger from Sparta, depart hence, and presume not to enter the holy place---it 
is not lawful for a Dorian to set foot there." But he answered, "Woman, I am not a Dorian, but an 
Achaian." Slighting this warning, Cleomenes made his attempt, and so he was forced to retire, 
together with his Spartans. 

PSD 4.6 xlviii 

It's not the abundance of wine or the roasting of meat that makes the joy of sharing a table in a 
temple, but the good hope and belief that the god is present in his kindness and graciously 
accepts what is offered. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	 45	

2. Black Line Masters  
 
BLM 4.1   

Ancient Greek Religion and Religious Institutions Worksheet 
 

In small groups explore the primary sources’ package in which you will uncover first 
hand accounts of religion and religious institutions in Ancient Greek society. You may use 
whatever other resources (i.e textbooks, iPads, chromebooks, cell phones, etc.) in the classroom 
to help you understand the Ancient Greek religion and religious institutions and to support your 
learning. As you go through the various primary sources answer the following:  

 
1. What is the difference between religion and mythology? Is there a difference? 

 
 
 
 
 
 
 
 

2. What is the role of religion in Ancient Greek society?  
 
 
 
 
 
 
 
 
 

3. Whom are you getting the information from? How does this impact your understanding 
of Ancient Greek religion/religious institutions?  

 
 
 
 
 
 

4. How do the Ancient Greeks worship their Gods?  
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5. What were the religious institutions?  
 
 
 
 
 
 
 

6. Write down 3 additional facts that you learnt during your exploration of the primary 
sources…  

 
 
BLM 4.2  

Religion and Mythology Formative Assessment Paragraph 
 
You are responsible for writing a short paragraph (4-6 sentences) about religion, religious 
institutions and the role of mythology on one or both; is there a difference between religion and 
mythology for Ancient Greek society? Take into account the primary sources, where the come 
from and who wrote them does that impact your response? Think about your understanding of 
religion and mythology can one happen without the other and what impact does one have over 
the other? This is to be handed in at the end class as the bell rings.   
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