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Lesson 1 - Canadian Immigration Surrounding WW1 
 
 
COURSE:  CHC2D - Grade 10 Academic Canadian History 
 
EXPECTATIONS:  
Overall B3. Identity, Citizenship, and Heritage: explain how various individuals, 
organizations, and specific social changes between 1914 and 1929 contributed to the 
development of identity, citizenship, and heritage in Canada 
 
Specific B3.4 describe Canadian immigration policy during this period (e.g., with 
reference to the 1919 Immigration Act, the Chinese Immigration Act of 1923),  
and analyse immigration to Canada, with a focus on the different groups that came here 
and how they contributed to identity and heritage in Canada  
A1.4 interpret and analyse evidence and information relevant to their investigations, 
using various tools, strategies, and approaches appropriate for historical inquiry  
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and 
consequence, continuity and change, and historical perspective) when analysing, 
evaluating evidence about, and formulating conclusions and/or judgements regarding 
historical issues, events, and/or developments in Canada since 1914 
 
PRIMARY HISTORICAL THINKING CONCEPT: Historical Significance 
SECONDARY HISTORICAL THINKING CONCEPT: Evidence   
 
OVERVIEW: This lesson will delve into what immigration policy looked like before and 
after WWI. Students will look at the significance of immigration in the making of a 
Canadian culture. Specifically, this lesson looks at the differences in immigration to 
Canada before and after WW1, as well as what caused these differences, and why it 
was significant to Canadian society. This lesson is the first of four that will highlight how 
non-white communities negotiated their role in Canadian society.  
 
CONTEXT: Students are aware that immigration is very important to Canadian society 
today. Students understand that immigration policy today does not discriminate against 
any ethnic, religious, or minority groups. Students are beginning to look at the 
demographics of the early twentieth century. Students have started to look at how World 
War One impacted economics, politics, and the lives of all Canadian men and women.  
 
APPENDICIES: 

1. Primary Sources (PSD 1.1 / PSD 1.2) 
2. Black Line Masters (BLM 1.1 / BLM 1.2 / BLM 1.3 / BLM 1.4 / BLM 1.5 / BLM 1.6) 

.  
 
 
 
 



 
 

LEARNING GOALS:  
-We are learning how Canadian immigration policy impacted the lives of Canadians and 
people wishing to come to Canada.  
-We are learning how immigration policy from 1911-1920 created a very different 
Canadian identity than what we know today.  
-We are learning how immigration policy has been used as a tool to construct Canadian 
society with specific goals and intentions.  
 
SUCCESS CRITERIA  
-Students can identify some attributes that set immigration today apart from the early 
twentieth century.   
-Students can look at primary source documents to adapt their opinion and thinking of 
immigration policy from their prior knowledge.  
-Students can clearly explain what the Komagata Maru incident was and the 
significance of Canada’s decision.  
 
 
LESSON PLAN  
 
Getting Started [10 minutes] 
Warm up - What do you know? 
Divide the class into two large groups. Assign one group to discuss what they 
know/think/assume about immigration in 1914-1929, and the other to discuss what they 
know/think/assume about immigration today. Allow some time for discussion (5 mins).  
 
On the board create a T-chart to compare and contrast immigration policies between 
the two time periods through discussion. (10 mins)  
Prompting Questions:  

• Who may Canada have excluded from immigration in the early 1900s? Why? Do 
they still exclude groups of people? 

• What were some criteria immigrants needed to fulfill in the past? Now? 
 
Delivery of New Ideas  
Student Directed [35 minutes] 
In pairs, students will use PSD 1.1 and PSD 1.2 to compare and contrast immigration 
policies before WWI and after WWI, and answer the attached questions on BLM 1.1.  
 

Case Study [35 minutes] 
Students will view a short video produced by The National on the Komagata Maru 
incident in 1914. 
https://www.youtube.com/watch?v=4wLLzR6zg3E 
Before debriefing the video the students will conduct a big paper activity. In this activity 
there will be 4 groups of students each given a piece of chart paper with a document or 
biography in the middle. Students have to be completely silent while they look at the 
subject, analyze it, and record any thoughts, questions, answers, or opinions on the 
chart paper.  



 
 

Students then move to a new group to view the document, read comments by the 
previous group, and add to this work. Once students have visited each table group they 
will return to their original group. See PSD 1.3/1.4/1.5/1.6.  
Debrief as a class.   
 
Consolidation  
Exit Card (10 Mins)  
Students will answer the following questions:  
How is the Komagata Maru reflective of a larger immigration issue? How did the war 
influence who was considered a desirable or undesirable immigrant? What are some 
questions you still have? (BLM 1.2)  
 
Assessment  
Assessment for learning: Monitor student learning by circulating group discussions. 
Scaffold learning for students that are struggling by promoting them with ideas they 
would have learned prior to this lesson. Record how many students are more 
dependent on scaffolding. If students are struggling with terms such as immigration, 
minority, or demographic then go over these terms before beginning the lesson.  
 
Assessment as learning: After the student have written their exit card ask them to find 
a partner. Students should talk about the strategies they used in reading the primary 
source material. Are there more efficient strategies they could use? Observe these 
discussions as a teacher.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Lesson 2 – Chinese Immigrants in Canada 
 
 
COURSE: CHC2D - Grade 10 Academic Canadian History 
 
EXPECTATIONS:  
Overall B3. Identity, Citizenship, and Heritage: explain how various individuals, 
organizations, and specific social changes between 1914 and 1929 contributed to the 
development of identity, citizenship, and heritage in Canada 
 
Specific B 3.4 describe Canadian immigration policy during this period (e.g., with 
reference to the 1919 Immigration Act, the Chinese Immigration Act of 1923), and 
analyse immigration to Canada, with a focus on the different groups that came here and 
how they contributed to identity and heritage in Canada (e.g., the origin of immigrants, 
why they came, where they settled, the degree to which they integrated into the 
dominant culture of the time in Canadian society and/or remained distinct, their cultural 
contributions) 
 
PRIMARY HISTORICAL THINKING CONCEPT: Historical Perspective  
 
OVERVIEW: During this lesson, students will further analyze immigrant populations in 
Canada with a specific focus on Chinese populations.  Chinese immigrants were most 
common on the west coast during the 1920s.  This focus will allow students to look at 
immigration from a different perspective and allow them to look at Canadian identity 
from a different perspective as well.  Identifying Canada as a multicultural nation today 
does not mean that it has always been that way.  Through this lesson students will gain 
a deeper understanding of immigration in the 1920s and the racial tensions that drove 
the Canadian Government to ban Chinese immigrants for a large portion of the 20th 
century.   
 
CONTEXT: This lesson follows students learning about immigration laws in Canada in 
the 1920s and the socio-political climate of Canada at the time.  Each student will need 
access to a device. In the case where 1:1 or even 1:2 technology is not possible; the 
teacher can print copies of the required sources and have students use the hard copies 
for their analysis. 
 
APPENDICIES:  

1. Primary Sources (PSD 2.1 / PSD 2.2 / PSD 2.3 / PSD 2.4 / PSD 2.5 / PSD 2.6 / PSD 
2.7) 

2. Black Line Masters (BLM 2.1 / BLM 2.2 / BLM 2.3 / BLM 2.4) 
 
 
 
 
 



 
 

LEARNING GOALS AND SUCCESS CRITERIA 
 
By the end of this class we will be able to describe Chinese immigration policy before 
and during the 1920s in Canada. 
To do this we will understand:  
 

● Why Chinese immigrants came to Canada in the early 20th century  
● Where they settled primarily  
● What the Canadian response to Chinese immigration was  
● The historical context of this response  

 
LESSON PLAN 
 

1. [15 Minutes] Minds On: Begin class with a notice/wonder. This is an activity 
where you put an image (can be a video as well but this example is an image) up 
on the board (PSD 2.1) and have your students make a t-chart where one side 
has things that they notice (see) about the image, and things that they wonder 
(questions they have) about the image.   

a. Let students talk to the person next to them to help generate ideas. 
b. Before class, start by thinking about your students and anticipating their 

answers, for example:  
i. It’s a newspaper  
ii. Chinese man and white man  
iii. Racism or racist people 
iv. Ships in the back  
v. 1879 (date)  
vi. Laundry sign  
vii. And more based on your class  

c. Discuss the image as a class using the wonders that they came up with.  
This does not have to take too long but you can go in depth with their 
questions if you want to.  

2. [25 minutes] Primary Source Analysis:  
a. Slide 3 contains the primary source links for PSD 2.1, PSD 2.2, PSD 2.3, 

PSD 2.4, PSD 2.5, PSD 2.6.  
b. A set of question for students to consider while looking at the primary 

source documents is on Slide 4 with a worksheet as BLM 2.1.  
3. [20 minutes] Exploring a Life:  

a. Links to the story of Lem Wong are in Slide 5 and images found as PSD 
2.7. 

b. Questions about the story are on Slide 6 with a worksheet as BLM 2.2.  
c. Discuss the questions and any concerns or questions that the students 

have. 
4. [15 minutes] Guided Discussion: Learn more about the Head Tax in historical 

context.  
a. https://docs.google.com/presentation/d/1C7vGX8prk5tTBo2PmpHNKZlad

ZlQQJF9cZPYK15O4P4/edit?usp=sharing  



 
 

b. Within the presentation there is a timeline with a description which 
provides the teacher with key talking points to discuss with students.  

c. There is also a short (2 min) video that helps to explain the consequences 
of the head tax from the perspective of an expert historian. 

5. [15 minutes] Debrief and Consolidation:  
a. Go back to the learning goals.  Ask students to think about what they 

needed to understand in order to achieve the learning goal.  Ask students 
to reflect and discuss in pairs which activity (primary source analysis, 
exploring a life or guided discussion) helped to teach them the most about 
Canadian immigration policy in historical context. This could take 5-10 
minutes. 

b. Exit card (BLM 2.3):  
i. Which activity (primary source analysis, exploring a life or guided 

discussion) helped you the most in learning about Canadian 
immigration policy in historical context and why.  Explain what you 
learned in a brief paragraph about Chinese immigration policy 
before and during the 1920s in Canada in historical context. 
Students will have 5-10 minutes to complete this.  

This is assessment both for and as learning and is not recommended that this 
assessment be graded.  



 
 

Lesson 3 – A War at Home: French Canadians in World War 1 
 
 
COURSE: CHC2D - Grade 10 Academic Canadian History 
 
EXPECTATIONS: 
Overall B3. Identity, Citizenship, and Heritage: explain how various individuals, 
organizations, and specific social changes between 1914 and 1929 contributed to the 
development of identity, citizenship, and heritage in Canada 
 
Specific B3.1 explain how some individuals, groups, and/ or organizations contributed 
to Canadian society and politics during this period and to the development of identity, 
citizenship, and/or heritage in Canada 
A1.5 use the concepts of historical thinking when analysing, evaluating evidence about, 
and formulating conclusions and/or judgements regarding historical issues, events, 
and/or developments in Canada since 1914 
A1.6 evaluate and synthesize their findings to formulate conclusions and/or make 
informed judgements or predictions about the issues, events, and/or developments they 
are investigating  
 
PRIMARY HISTORICAL THINKING CONCEPT: Cause and Consequence  
 
OVERVIEW: This lesson will take a look at a specific minority group in Canada during 
the time of WW1: French Canadians. Through investigation students will determine the 
causes of the low recruitment of Francophones into the Canadian Army. The lesson will 
investigate key historical actors as well as social and political concepts and regulations 
of the time. The purpose of this lesson is for students to understand how a range of 
causes can result in a historical consequence. 
 
CONTEXT: Students are aware of Canada’s multicultural mosaic that exists today and 
have some idea of how different this looked at the beginning of the 19th century. 
Primarily they understand multiculturalism through the lens of immigration. This lesson 
will remind students about another culture that exists in Canada without the help of 
immigration. Students will challenge their thinking about how French Canadians have 
been treated in Canadian history and whether we consider them a minority. They have 
learned about Canadian identity and have some idea about how identity of a nation is 
formed. We are beginning the unit that looks at Canada from 1914-1929 and students 
are beginning to understand the precursors of WWI and Canada’s involvement. 
 
APPENDICIES:  

1. Primary Sources (PSD 3.1 / PSD 3.2 / PSD 3.3) 
2. Black Line Masters (BLM 3.1 / BLM 3.2) 

 
 
 



 
 

LEARNING GOALS  
-We are learning how to draw historical information from visual images. 
-We are learning how French Canadians were treated and perceived around the time of 
WW1. 
-We are learning about key actors and concepts that impacted the lives of French 
Canadians.  
-We are learning about French Canadian involvement in WW1.  
 
SUCCESS CRITERIA  
-Students can identify three or more details in a historical poster and explain the 
significance. 
-Students can describe what the life of a French Canadian looked and felt like around 
the time of WW1. 
-Students can list three key actors and three concepts that impacted French Canadians 
around WW1.  
-Students can explain the extent to which French Canadians were involved in WW1 and 
why.  
 
LESSON PLAN 
 
Getting Started [10 minutes] 
Hook - What do you see? Photo Study  
Show the class three propaganda posters from World War 1. These are included in the 
powerpoint presentation for this lesson (Slides 1-3 / PSD 3.1-3.3). Ask students to 
silently analyze the image for a minute and then ask them what do you see? This is an 
opportunity for every student to participate regardless of comfort or skill level. Prompt 
students to continue thinking, even when it may seem they have run out of ideas. The 
first two posters were created for a Francophone audience. The third poster for the 
Anglophone population - use this as a comparison.  
If students bring up the following ideas then expand on those, if not, bring this to their 
attention:  
-Tell students these posters were made to recruit French Canadians into the Canadian 
army for WW1. Ask students if they think the gov’t would have had difficulty recruiting 
soldiers and if they believe these posters helped increase recruits.  
-The flag colours of France’s flag are included in both these images. What may this 
mean if these posters were directed at Canadian citizens? What does that say about 
their identity? What does that say about their aspirations or motivations for the war? 
Similarly, you can point out the Catedral de Notre Dame in the second poster - drawing 
again on the connections to France.  
-How is the English Canadian poster marketed differently? Many French Canadians felt 
little connection to Britain or France. There were some French Canadians who enlisted 
that made the argument they were not going to defend Britain, however they were going 
to defend France.  
 
 
 



 
 

Delivery of new ideas  
Teacher directed [15 minutes] 
Use the PowerPoint to direct initial learning.  

● Slide 3 - Ask students to recall prior knowledge about French history in Canada. 
Ask students to share anything they have learned in the past about French 
history. Use this information as a tool to assess student knowledge and possibly 
some gaps that need to be filled. The points listed on this slide will help students 
gain an understanding for some of the background information that is critical for 
this lesson.  

● Slide 4 - Do you think French Canadians had a small or large roll in WW1? Get 
students to brainstorm with a partner and share with the class. Use the reasoning 
that students provide to gauge their historical knowledge and ability to interpret 
other historical perspectives. 

● Slide 5 & 6 - These are statistics on French Canadian involvement in WW1 
gathered from the War Museum website. Ask students to share how they feel 
about learning these statistics. Are they surprised, mad, understanding, confused 
about this data.  

● Slide 7 - Students’ task is to determine what caused French Canadians to have 
little military involvement in the war.  

 
Student directed [40 minutes] 
Students will use websites provided and their own research skills to fill in the student 
handout organizer (BLM 3.1). The people, concepts, and things in the organizer will 
help them determine what caused the majority of French Canadians to not get involved 
with the war. If students want to work in groups it is better they split up the readings 
rather than the headings in the organizer.  
 
Extension Activity  
Line of continuum [15 minutes] 
Identify two sides of the classroom that represent two different opinions at their extreme. 
Students will think about whether certain individuals or groups had the largest impact or 
whether social, political conditions influenced the French decision to avoid the war. 
They will form a continuum. Everyone in the line must have a specific place between 
two other opinions of classmates (i.e. they must talk amongst each other to find a spot 
in the line.   
Ask students along each part of the continuum to voice their opinion.  
Ask students whether they feel these causes were intended for the consequence. Why 
or why not.  
*This activity is adapted from the Tribes activity called Fold the Line.  
 
Consolidation  
Journal entry [10 minutes] 
Students will spend the last part of class individually unpacking these concepts. Urge 
students to think about how this lesson has changed the identity they had in their head 
of Canada as a bilingual and multicultural nation. If students need a stronger prompt the 
teacher can write on the board: identity, nation, French culture, perspective, WW1, 



 
 

heritage. Tell students they are free to write about any of these ideas and how their 
perception of these ideas may have changed.  
 
Assessment  
 
Assessment of learning: Gauge students’ prior knowledge of French Canadian history 
through the minds on conversation.   
Assessment as learning: When students participate in the line of continuum activity 
ask them to reflect on their learning while listening to peers. Provide feedback to peers 
on the rationale behind their opinions.  
When students are writing their journal entry at the end of class they must use the 
success criteria written on the board for this lesson. Before finishing their journal they 
must check each criteria.  
 
 



 
 

Lesson 4 – The Changing Lives of Women in Canada from 1914-
1929 
 
 
COURSE: CHC2D - Grade 10 Academic Canadian History 
 
EXPECTATIONS:  
Overall B3. Identity, Citizenship, and Heritage: explain how various individuals, 
organizations, and specific social changes between 1914 and 1929 contributed to the 
development of identity, citizenship, and heritage in Canada 
 
Specific B3.3. Describe some significant developments in the rights and lives of women 
in Canada during this period  
A1.4 interpret and analyse evidence and information relevant to their investigations, 
using various tools, strategies, and approaches appropriate for historical inquiry 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and 
consequence, continuity and change, and historical perspective) when analysing, 
evaluating evidence about, and formulating conclusions and/or judgements regarding 
historical issues, events, and/or developments in Canada since 1914 
 
PRIMARY HISTORICAL THINKING CONCEPT: Continuity and Change 
SECONDARY HISTORICAL THINKING CONCEPT: Historical perspective  
 
OVERVIEW: This lesson will explore the changing role of women in Canada between 
1914-1929.  To do this, students explore social, economic and political changes that 
occurred post WWI. They will look at women in the workplace, flapper girls, and 
suffragettes through various sources such as political cartoons, documentary videos, 
and a brief presentation. Students will apply their knowledge of each of these roles to 
create a detailed profile of a woman in 1914-1929.  They will compare and contrast 
these roles and discuss the changing nature of identity and womanhood through 
collaboration and discussion. 
 
CONTEXT: Students have learned about main causes and consequences of World War 
I.  They are aware of men’s role in the war as soldiers and various pieces of 
propaganda that was used to encourage support for the war. Students have been 
looking at diverse groups in Canada during this time period. This lesson will challenge 
students’ thinking again about who we consider a minority and how these groups 
negotiate their identity.  
    
APPENDICIES: 

1. Primary Sources (PSD 4.1 / PSD 4.2 / PSD 4.3 / PSD 4.4 / PSD 4.5 / PSD 4.6 / 
PSD 4.7 / PSD 4.8) 

2. Black Line Masters (BLM 4.1 / BLM 4.2 / BLM 4.3 / BLM 4.4 / BLM 4.5)  
 
 



 
 

 
LEARNING GOALS  
-We are learning how the role of women changed post-WWI 
-We are learning about key actors that played a role in these changes 
-We are learning about whom this history is excluding 
-We are applying concepts of historical thinking focusing in on continuity and change 
but also drawing form historical perspective  
 
SUCCESS CRITERIA  
-Students can compare and contrast different roles women played in society  
-Students can describe in detail, at least one role a woman could have played 
-Students can explain how the war contributed to societal and political changes 
-Students recognize the limitations of the legal phrase “all women,” and identify groups 
of people who were not included  
 
LESSON PLAN 
 
Getting Started  
Hook – Think, Pair, Share [10 minutes] 
Start the class off by having students think about the contributions of women in the war 
– in the war, at home, and in the workplace. Have them turn to their seat partner and 
discuss. Bring the attention back to the front of the class and have each pair share their 
responses to create a mind map on the board – leave this up for the remainder of the 
class as a reference. 
 
Delivery of new ideas 
Women in the Workplace Video & Discussion [15 minutes] 
“Department of History | World War I, Episode 3 | Women at War” 
[https://www.youtube.com/watch?v=eW9jJZVKIiE] (BLM 2.1)  
 
Post-Video Discussion Prompts:  

• How are our assumptions of women’s roles similar to what we just saw in the video? 
• How are our assumptions of women’s roles different to what we just saw in the video? 
• How did women contribute?  
• How can we predict this will affect their changing role? 

 
Teacher Directed [15 minutes] 
The PowerPoint presentation explores the changing roles of women in society through 
using information and primary documents. (BLM 2.1)  

• Slide 4 – “Not All Woman Wanted the Vote.” What is depicted in the political cartoon? 
Discuss why women of different classes had different views.  

• Slide 5 – “Why it was Thought That Women Should Not Get the Vote.” Discuss the 
picture – what is being portrayed here? Who do you think created this cartoon?  What is 
it saying about women? 



 
 

• Slide 6 – “You Mustn’t Ask to Vote.” Explain that this is a piece written in The Globe in 
1912.  What is the tone of this piece? Do you think a man or a woman wrote it? What 
message are they trying to get across? 

• Slide 7: “Getting the Vote.” Prompt the next slide by asking if they believe this 
encompassed all women.  Who may be left out of this narrative? 

• Slide 8: Why did these groups not get the right to vote? Is this right? 
 
Suffrage Movement Video & Discussion  [8 minutes]  
“How 5 Women Changed Canada Forever Over a Cup of Tea” 
[https://www.youtube.com/watch?v=gFD3san49W8] (BLM 2.3)  
 
Post-Video Discussion Prompts: 

• What are your thoughts on this? 
• How does this video make you feel? Sad? Hopeful? 

 
Learning Task [35 minutes] 
Divide the class into groups of 3.  Each member of the group will be given a role in 
society – a woman in the workplace in 1914, a flapper girl in the 1920s, or a suffragette 
woman.  
 
With this role, individually they will research using classroom resources (or technology if 
available) & complete a “fakebook profile.” (BLM 2.4) Students may choose an actual 
historical figure or make a general profile for someone holding this role in society.  They 
will include information on age, occupation, children, husband, as well as potential 
Facebook posts e.g. posting war propaganda, or “clicked attending” on women’s 
suffrage movement events, what “groups” they might be a part of, etc.  
 
After approximately 25-30 minutes of work, the three group members will come back 
together to share and compare their profiles. 
 
Consolidation 
Exit Card [7 minutes] 
The students will complete a short exit card that asks: 
“What are some of the main differences between your three profiles? How have things 
changed for women? Where do you predict things are going from 1929 onwards?” (BLM 
2.5)  
 
Assessment:  
 
Assessment for learning: Students will be assessed with the hook discussion to 
gauge student knowledge of a women’s role in the war  
Assessment as learning: Students will be assessed through the discussions they are 
having, as well as their ability to research and complete an accurate profile for one of 
these roles 
Assessment of learning: Students will hand in an exit slip answering the guiding 
question of the class to determine if they have learned what was intended
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Title page image of the Royal 22 Regiment, January 1915 in Quebec. Accessed through 
http://www.france24.com/en/20140403-quebec-world-war-one-conscription-crisis-canada 
 
PSD 1.1 Immigration Act of 1910i 

 



 
 

 

 

 



 
 

 
 
 
 
PSD 1.2 Immigration Act of 1919ii 

 

 

  



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

PSD 1.3 Big Paper Activity  
 

 
 
Accessed through http://komagatamarujourney.ca/node/1840 
 
 
 
 
 
 
 
 
 



 
 

PSD 1.4 Big Paper Activity – biography  
 
Dr. Sundar Singh was a prominent spokesperson for Sikhs and South Asians in Canada between 
1909 and 1915. He was born in the Amritsar district of Punjab in 1882, took medical training in 
Britain, and entered Canada at Halifax in March 1909, where Canadian immigration officers were 
less vigilant in screening immigrants from India than their counterparts in British Columbia. He made 
his way directly to Vancouver and stayed there unchallenged until November 1910, when Inspector 
Hopkinson discovered how he had entered the country. In January 1911 he was ordered deported 
because he had come by indirect journey. He threatened to appeal and the immigration department 
chose not to proceed. In 1911 he published a number of issues of the Aryan in English and in 1913 
to 1914 he produced the Sansar in Gurmukhi and English. He was a member of a delegation to 
Ottawa in 1912, petitioning for immigration rights, particularly for women; he undertook a one-person 
mission to Ottawa in 1914 on behalf of the passengers of the Komagata Maru. Neither mission was 
successful and his relations with militants in Vancouver became so bad he relocated to Toronto. By 
1916 he had disappeared from public view. 
 
Sources: I.M. Muthanna, People of India in North America. Part First (Bangalore: Printed at Lutus 
Printers, 1975); Hugh Johnston, Jewels of the Qila: The Remarkable Story of an Indo-Canadian 
Family (Vancouver: UBC Press, 2011); Library and Archives Canada, Immigration Files, RG 76. 
 
Accessed through http://komagatamarujourney.ca/node/4475 
 
 
PSD 1.5 Big Paper Activity – biography  

Behari Lal Verma played an active role in the early planning of the voyage of the Komagata Maru. 
He was a Hindu from Posie village near Garhshankar in the Hoshiapur district of Punjab. He 
graduated from the Hindu reformist Dayanand Anglo-Vernacular High School in Hoshiarpur in 1903; 
a year after graduating, he emigrated to Fiji where he served in the police force at Suva. Four years 
later he arrived in Vancouver on the SS Monteagle, and he was one of the passengers landed after 
a court challenge to the continuous passage rule when it was first initituted. Over the next four years 
he moved up and down the west coast of Canada and the US, studying for a year at the University 
of Washington in Seattle and for six months at a polytechnic college in Oakland and working in a 
sawmill near Portland before coming back to Vancouver in 1911 to study engineering and science at 
McGill University College. In California he spent time with the Ghadr leader Har Dyal, and he knew 
the leading activists in Vancouver. In December 1913 he went to Hong Kong on the Empress of 
India where he tried unsuccessfully to charter a boat to carry Punjabi immigrants to Canada. He was 
corresponding with activists in Vancouver and his efforts led directly to Gurdit’s Singh’s decision to 
get involved in the chartering of the Komagata Maru. By the time the Komagata Maru sailed, 
however, he had returned to India. According to Indian police files he was in California in 1922, and 
then running a passport agency in Ludhiana, Punjab, from 1927 to 1929; and back in North America 
in 1930, living on the Mexican border city of Juarez and in touch with Ghadr Party members in 
California. 

Sources: Struggle for Free Hindustan: Ghadr Directory, Punjab Section, 1915 (published Mehrauli, 
New Delhi); Library and Archives Canada, Governor General’s Files, RG 7 G21, Vol. 200, File 332, 
Vol. 2 (b), L.W. Crippen to the Times of London, 30 March 1908; Jaswant Singh. Baba Gurdit Singh: 
Komagata Maru(Jallundhur: New Book Company, 1965). 

Accessed through http://komagatamarujourney.ca/node/4391 
 
 



 
 

PSD 1.6 Big Paper Activity – newspaper article  
 

 
Canada. Department of Immigration. "Why was Bhagwan Singh deported from Canada: 
the disloyalty of the Hindustanis who helped to deport Bhagwan Singh [Extract from 
issue number 5 of the Ghadar paper edited by Har Dayal and published in San Francisco 
in December, 1914. Translated in Vancouver for the Immigration Department]." 
Komagata Maru Journey. December 1, 1914. 
http://komagatamarujourney.ca/node/10180 



 
 

BLM 1.1 
 
Look at the Immigration Act of 1910 from https://www.pier21.ca/research/immigration-
history/immigration-act-1910 and answer the following questions with a partner.   
 
What is the definition of alien?  
 
 
 
Name 3 prohibited classes according to the Immigration Act.  
 
 
 
 
 
 
 
 
What were the obligations of a ship captain who is bringing immigrants into the country? 
 
 
 
 
 
 
 
What is the most interesting section of the Act to you? 
 
 
 
 
 
 
 
 
 
Now, look at the amendments made to the act in 1919 found here: 
https://www.pier21.ca/research/immigration-history/immigration-act-amendment-1919 and 
answer the following questions with a partner. 
 
Explain a reason someone could be deported 
 
 
 
 
 



 
 

 
 
What do you think an “enemy alien” was? How does this compare to the previous definition of 
alien? 
 
 
 
 
 
 
 
 
 
 
How has a ship captains obligations changed? Stayed the same?  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

BLM 1.2  
  
Name: _______________                                                    Date:____________________ 
  

Canadian Immigration Surrounding WWI - Exit Card 
  
How is the Komagata Maru reflective of a larger immigration issue? 
  
  
  
  
  
  
  
How did the war influence who was considered a desirable or undesirable immigrant? 
  
  
  
  
  
  
  
  
What are some questions you still have? 
 
  
  
 
 
 
 
 
 
 
 
Endnotes:  
 
i. “Immigration Act, 1910,” Canadian Museum of Immigration at Pier 21, 
https://www.pier21.ca/research/immigration-history/immigration-act-1910 
 
ii. “Immigration Act, 1919,” Canadian Museum of Immigration at Pier 21, 
https://www.pier21.ca/research/immigration-history/immigration-act-amendment-1919  
  
 
 
 



 
 

Appendix 2 
 
PSD 2.1 “The “Heathen Chinee” in British Columbia”:i 

 
PSD 2.2 “Sir Matthew Begbie’s comments on Chinese immigration”:i 

 
 



 
 

 
 
PSD 2.3 “Against Chinese Immigration”:i 

 
 
PSD 2.4 “Support for Chinese Canadians”:i  

 
 



 
 

 
 
PSD 2.5 “The root-cause of anti-Chinese feeling”:i 

 
PSD 2.6 “Chinese Immigration Act 1885”:i 

 
 



 
 

PSD 2.7 Website about Lem’s Life ii 
 

 

 
 
 
 
 
 
 
 



 
 

BLM 2.1 
Complete the worksheet while looking at the Primary Source Documents provided. Be prepared 
to discuss these questions with the class. 
 
Who is the target audience for the advertisement? Why do you think that they were being 
targeted?  
 
 
 
 
For what reasons do Canadians dislike Chinese immigrants?  
 
 
 
 
 
 
 
 
 
What is the Government of Canada’s response and why does it make sense in the context of the 
time? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

BLM 2.2 
Look at the website about Lem Wong’s life and answer the following questions.  Be prepared to 
discuss this with the rest of the class.  
 
How and why did Lem and other Chinese get into Canada in the early 20th century?  
 
 
 
 
 
 
What happened to Lem and other Chinese after the railway was completed? 
 
 
 
 
 
 
 
 
 
What trade was stereotypically Chinese in the early 20th century? 
 
 
 
 
 
 
 
 
 
 
What did Lem do to break away from this? 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

BLM 2.3 Exit Card  
 
Which activity (primary source analysis, exploring a life or guided discussion) helped you the 
most in learning about Canadian immigration policy in historical context and why?  
 
 
 
 
 
 
 
 
 
 
 
Explain what you learned in a brief paragraph about Chinese immigration policy before and 
during the 1920s in Canada in historical context. 
 
BLM 2.4 Google Slides  
 



 
 

 
 
Endnotes:  
 
i. “Reasons for the Head Tax,” The Critical Thinking Consortium. 
https://tc2.ca/sourcedocs/history-docs/topics/chinese-canadian-history/reasons-for-the-head-
tax.html  
 
ii. “The Road Chosen: The Story of Lem Wong,” a scattering of seeds the creation of canada.  
http://www.whitepinepictures.com/seeds/i/3/index.html, 
http://www.whitepinepictures.com/seeds/i/3/sidebar.html  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

Appendix 3 
 
PSD 3.1 
 

 
“First World War recruitment poster aimed at French-Canadians. Help the French rooster defeat 
the Prussian eagle, it reads” - Rare Books and Special Collections, McGill University Library 
Accessed through http://ww1.canada.com/home-front/quebecs-conscription-crisis-divided-
french-and-english-canada 
  
 
 
 
 
 
 



 
 

PSD 3.2  
 

 
“First World War recruitment poster aimed at French-Canadians” Rare Books and Special 
Collections, McGill University Library 
Accessed through http://ww1.canada.com/home-front/quebecs-conscription-crisis-divided-
french-and-english-canada 
 



 
 

PSD 3.3 
 

 
Accessed through http://www.warmuseum.ca/firstworldwar/wp-content/mcme-
uploads/2014/07/19820376-008.jpg 
  



 
 

 
BLM 3.1 PowerPoint slides  

 
 
 
 

12/5/17

1

A WAR AT HOME: FRENCH 
CANADIANS AND WORLD WAR 1

How is this 
flag different 
from the first 
two?

WHAT DO YOU KNOW ABOUT FRENCH 
CANADIANS?

• Also referred to as Francophones. 

• French Canadians followed a different religion (Catholicism) and different 
cultural practices than English Canadians. 

• French Canadians have faced the threat of assimilation ever since the British 
began settling in (what is today) Canada. 

• Francophones in Canada gained little support from France and often felt 
ostracized from the English majority of Canada – they struggled with 
belonging. 

• Quebec, and French Canadians specifically, struggled with the little power they 
were given in Canadian government.  

DO YOU THINK FRENCH 
CANADIANS HAD A SMALL OR 

LARGE ROLE IN WW1?



 
 

 
 
 
 



 
 

BLM 3.2  
Use this chart to organize significant information while reading through the WW1 Canada online 
articles. You may work in groups of 3 to split up the readings and share the information.  
Online articles 

1. Quebec’s conscription crisis divided French and English Canada  
http://ww1.canada.com/home-front/quebecs-conscription-crisis-divided-french-and-
english-canada 

 
2. Images: Quebec’s famed ‘Van Doos’ were formed 100 years ago 

http://ww1.canada.com/battlefront/images-quebecs-famed-van-doos-were-formed-100-
years-ago 

 
3. French-Canadians ‘disproportionally represented’ throughout war, historian says 

http://ww1.canada.com/home-front/french-canadians-disproportionally-represented-
throughout-war-historian-says 

 

Sam Hughes  Henri Bourassa 

Louis Tremblay Regulation 17 

Robert Borden Nationalism 



 
 

Van Doos (a.k.a Regiment 22) Conscription/Military Service Act 1917 

French history in Canada  

 
 
 
 
  



 
 

Appendix 4 
 
PSD 4.1  
 

 
Huntington Copper Mine, Women workers sorting copper ore in Bolton, Québec, 1867. 
Photograph. Courtesy of McCord Museum.  
http://www.thecanadianencyclopedia.ca/en/article/women-in-the-labour-force/ (accessed 
December 3, 2017). 
 
PSD 4.2  

 
1920's flappers. Photograph. Courtesy the Smithsonian Institute. 
http://riverwalkjazz.stanford.edu/program/speakeasies-flappers-red-hot-jazz-music-prohibition 
(accessed December 3, 2017) 
 
 
 



 
 

PSD 4.3 

 
1926 Fashion - Beautiful beaded dress features an ancient Egyptian style. Photograph. Courtesy 
of the US Library of Congress.  
https://bellatory.com/fashion-industry/WomensFashionsofthe1920-FlappersandtheJazz-Age 
(accessed December 3, 2017) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

PSD 4.4 

 
The Montreal Herald, 26 November 1913. Political Cartoon.  
http://www.begbiecontestsociety.org/WOMEN.htm 
(accessed December 3, 2017) 
 
 
 
 
 
 
 
 
 
 
 



 
 

PSD 4.5  
 
THE WOMAN OF MEANS: "I am not interested in suffrage. I am happy and comfortable. I do 
not want a vote.” 
SUGGRAGIST: “But do you care nothing for the oppressed and down-trodden? Do you not want 
to help the little children, the children who are crowding into our factories and filling our courts? 
Do you not want to help your fallen sisters? Do you not want to fight the growing power of 
commercialized vice? Do you not want to have better housing and purer food? Do you not want 
to combat the crime and ignorance and poverty which are surging about your door? All this can 
only be done effectively through the vote.” 
 
The Montreal Herald, 26 November 1913. Paragraph.  
http://www.begbiecontestsociety.org/WOMEN.htm 
(accessed December 3, 2017) 
 
PSD 4.6  

 
 
Postcard, no date, Patricia Leeming, Spectacle of Women. 
http://www.begbiecontestsociety.org/WOMEN.htm 
(accessed December 3, 2017) 
 
 
 
 
 
 



 
 

PSD 4.7 
 
You may be our close companion 
Share our troubles, ease our pain, 
You may bear the servant’s burden 
(But without the servant’s gain;) 
You may scrub and cook and iron 
Sew the buttons on our coat, 
But as men we must protect you— 
You are far too frail to vote. 
 
You may toil behind our counters, 
In our factories you may slave 
You are welcome in the sweatshop 
From the cradle to the grave. 
If you err, altho’ a woman 
You may dangle by the throat 
But our chivalry is outraged 
If you soil your hands to vote. 
 
L. Case Russell, The Globe , Toronto, 28 September 1912 
http://www.begbiecontestsociety.org/WOMEN.htm 
(accessed December 3, 2017) 
 
PSD 4.8 

 
Votes for Women. Pennant. Courtesy of The Manitoba Museum.  
http://www.thecanadianencyclopedia.ca/en/article/suffrage/ 
(accessed December 3, 2017) 
 
 
 
 
 
 



 
 

BLM 4.1  
Secondary Source for Classroom Viewing  
1. “Department of History | World War I, Episode 3 | Women at War” (Video) 
[https://www.youtube.com/watch?v=eW9jJZVKIiE] 
 
BLM 4.2  
[https://docs.google.com/presentation/d/1IhOeahRsrQYGoLPNHcLaHLuyBio6TWCF3q6dc8gK
gRg/edit?usp=sharing] 
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G R A D E  1 0  C A N A D I A N  H I S T O R Y   

THE CHANGING ROLE OF 
WOMEN 1914-1929  

ROLES OF WOMEN IN WWI  

•  Worked in factories and 
farms (making less than 
HALF of what men 
made)  

•  Serving in the war as 
nurses, as well as nurses 
on the home front  

•  Became the head of 
households as men left 
for war  

 

FLAPPERS & THE ROARING 20’S  

•  The term “flapper” comes from Great Britain 
following WWI  

•  This referred to young Western women form the 
1920s who had a rebellious stance on society and 
expressed this through their outward appearance  

•  Flappers commonly had bobbed hair, wore short 
skirts, make-up, and listened to jazz  

FLAPPERS  

FLAPPERS & SOCIETY 

•  Flappers commonly rode bicycles 
or drove in automobiles 

•  Known to be promiscuous and 
sexual 

•  Attended parties and danced 
new and provocative dances 
such as the Charleston  

•  Drank alcohol, smoked and 
danced  

•  Wore unconventional clothing 
such as a dress with no shape 
(compared to corsets pre-war) 

WOMEN’S SUFFRAGE MOVEMENT  

•  Suffrage: the right to vote 
•  Things were changing socially, economically and 

politically  
•  Women had gained political power as men went 

off to war 
•  When the men came back from war, they resumed 

their positions in the workplace  
•  Women’s groups began to form surrounding 

women’s rights and making a place for women in 
society  



 
 

 
BLM 4.3  
Secondary Source for Classroom Viewing  
“How 5 Women Changed Canada Forever Over a Cup of Tea” (Video)  
[https://www.youtube.com/watch?v=gFD3san49W8] 
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NOT ALL WOMEN WANTED THE VOTE 
 
THE WOMAN OF MEANS: "I am not 
interested in suffrage. I am happy and 
comfortable. I do not want a vote.” 
 
SUGGRAGIST: “But do you care nothing 
for the oppressed and down-trodden? Do 
you not want to help the little children, 
the children who are crowding into our 
factories and filling our courts? Do you not 
want to help your fallen sisters? Do you 
not want to fight the growing power of 
commercialized vice? Do you not want to 
have better housing and purer food? Do 
you not want to combat the crime and 
ignorance and poverty which are surging 
about your door? All this can only be 
done effectively through the vote.” 
                                                                   
The Montreal Herald, 26 November 1913 

WHY IT WAS THOUGHT THAT WOMEN 
SHOULD NOT GET THE VOTE  

•  Women were seen as 
inferior and had no 
democratic rights 

•  There would be no more 
family unity  

•  Women not considered 
persons  

YOU MUSTN’T ASK TO VOTE 

•  You may be our close companion 
Share our troubles, ease our pain, 
You may bear the servant’s burden 
(But without the servant’s gain;) 
You may scrub and cook and iron 
Sew the buttons on our coat, 
But as men we must protect you— 
You are far too frail to vote. 

•  You may toil behind our counters, 
In our factories you may slave 
You are welcome in the sweatshop 
From the cradle to the grave. 
If you err, altho’ a woman 
You may dangle by the throat 
But our chivalry is outraged 
If you soil your hands to vote. 

 
L. Case Russell, The Globe , Toronto, 28 September 1912 

GETTING THE VOTE 

•  Women had been 
fighting for the right to 
vote since the 1870s  

•  In 1916 Manitoba 
became the first 
province to give women 
the right to vote in 
provincial elections 

•   “Universal” female 
suffrage occurred in 
1918 

 
"Votes for Women" pennant (courtesy The Manitoba 

Museum, H9-38-198). 
THE MANITOBA MUSEUM 

WHO DID NOT GET THE VOTE 

•  Indigenous women did not gain the vote – in a 1924 
revision of the Indian Act they became the 
responsibility of the crown (could not vote until 
1960) 
•  Black women and men were not formally excluded  
•  Women and men in British Columbia and 

Saskatchewan that were Japanese, Chinese, or 
Southeast Asian were also excluded from the vote 
until 1940 



 
 

BLM 4.4  
https://www.teacherspayteachers.com/Product/Fakebook-Create-Your-Own-Facebook-Profile-
530413 (accessed December 3, 2017) 

 
 
 

Name:  _____________________     Date:  ________     Hour: ______ 

© 2013 Best Teacher Resources 



 
 

BLM 4.5 
 
Name: _______________     Date:____________________ 
 

Women’s Changing Roles 1914-1929 - Exit Card 
 
What are some of the main differences between your three profiles?  
 
 
 
 
 
 
 
How have things changed for women?  
 
 
 
 
 
 
 
 
 
Where do you predict things are going from 1929 onwards?”  
 
 


