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ABSTRACT 

Understanding factors that influence parenting practices is important, as parents 

play a critical role in the healthy development of children (Sanders, 1999). From an 

ecological perspective, both individual and contextual factors must be considered when 

examining predictors of parenting practices (Bronfenbrenner, 1977). There is limited 

research, however, that combines both individual and contextual factors within one model 

to predict parenting practices. The objective of the current research was to examine 

parents’ contextual sources of support as a buffer and as a mechanism of the relationship 

between the individual factors of parental stress, and beliefs and knowledge about 

parenting, and parenting practices.  

  The two studies analyzed data from a nationally representative sample of 3,008 

Canadian parents who had at least one child under the age of five. In the first study, 

hierarchical regression analyses were used to examine the availability of community 

support as a moderator. Our result indicated that having a high number of community 

resources available buffered the additive effect of high stress and negative beliefs and 

knowledge about parenting on parenting practices. In the second study, structural 

equation modeling was used to develop multiple mediator models to examine three levels 

of support. The results indicated that: Partner support was a mechanism through which 

stress affects negative discipline; partner support was a mechanism through which beliefs 

and knowledge about parenting affect positive and negative parental discipline; 

community support was a mechanism through which beliefs and knowledge about 

parenting affect positive parenting practices and positive parental discipline; and national 

support was a mechanism through which beliefs and knowledge about parenting affect 

positive parenting practices. Together, these findings emphasize the importance of the 
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environment in shaping parenting practices and demonstrate that support within each 

environment differentially impacts parenting. Interventions that enhance the support that 

parents receive at the individual, community, and national levels have the potential to 

increase positive parenting and decrease negative parenting, and in doing so, promote the 

healthy development of children. 
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CHAPTER ONE 

 General Introduction 

The study of parents and their role in society is not a new endeavor, however it is 

an important one, as early parenting has lasting effects on children’s development 

throughout the lifespan (Crill Russell, 2003). Positive parenting can promote children’s 

social and intellectual development (Elicker, Englund, & Sroufe, 1992; Kochanska, 1991; 

Okagaki & Luster, 2005). For example, positive affective exchanges between parents and 

very young children play an important role in children’s development of empathy 

(Kochanska, 1991). Similarly, secure attachment relationships in infancy promote later 

peer competence (Elicker, Englund, & Sroufe, 1992). Parenting can also affect children’s 

intellectual development. Children whose parents are trained in helping their child learn 

to read have higher scores on language development compared to children whose parents 

do not receive training (Okagaki & Luster, 2005). Conversely, negative parenting can 

have detrimental effects on child development.  

Physical abuse in childhood has consequences for all aspects of children’s lifelong 

development, including social, emotional, intellectual, and physical development 

(Malinosky-Rummell & Hansen, 1993; McEwen, 2003; Okagaki & Luster, 2005). 

Children who have been abused are more likely than their peers to have negative social 

behaviour such as more aggression with adults and peers, internalizing psychological 

problems such as depression and low self worth, lower general intellectual functioning 

and academic achievement, and higher incidence of heart disease, cancer, chronic lung 

disease, extreme obesity, skeletal fractures, and liver disease (Malinosky-Rummell & 
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Hansen, 1993; McEwen, 2003). Similarly, parental neglect also has negative effects on 

children’s brain development (Okagaki & Luster, 2005).  

Thus, both positive and negative parenting in the early years of life have lasting 

effects on children’s mental and physical development (Crill Russell, 2003). However, 

the early years of life are a challenging time for parents (Lopata, 1966). According to 

Lopata’s model of family stages, demands on the time and energy of parents are the 

strongest in families with infants or children at the preschool age. Additionally, there is 

strong evidence that mothers of young children are at greater risk of psychological 

distress and experience more conflict than mothers of older children (Aycan & Eskin, 

2005). Given parents’ influential yet challenging role in the early development of 

children, it is critical to understand the factors that promote positive parenting and reduce 

negative parenting.  

Bronfenbrenner’s ecological model of human development has been frequently 

used as a framework for understanding factors that influence parenting. Bronfenbrenner 

proposed that an individual’s development is shaped through his or her interactions with 

multiple environments (Bronfenbrenner, 1977). He emphasized that in order to 

understand human development, we must not only consider individual characteristics, but 

also examine an individual within the context of their multiple environments. Consistent 

with Bronfenbrenner’s ecological theory, Belsky (1984) proposed a model of the 

determinants of parenting that included both individual and contextual influences. Belsky 

proposed that characteristics of the individual parent, as well as sources of contextual 

stress and support, can affect parenting. Congruent with Bronfenbrenner’s and Belsky’s 

models, both individual and contextual influences on parenting practices were examined 

in this thesis.  
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Individual Influences on Parenting: Stress and Beliefs and Knowledge about Parenting 

Parental stress and beliefs and knowledge about parenting have been identified as 

important individual factors related to parenting practices. The current thesis examined 

these factors in order to clarify their impacts on parenting practices within models that 

included both individual and contextual factors. High stress is associated with negative 

parenting whereas low stress is associated with positive parenting (Martin & Sanders, 

2003; Crnic, Greenberg, Ragozin, Robinson, & Basham, 1983). Parenting stress is 

associated with inconsistent discipline, coercive parent-child interactions, and child 

maltreatment (Rodgers, 1998). Conversely, mothers with lower levels of maternal life 

stress are rated as being more sensitive to their infant’s cues, in comparison to mothers 

with more stress (Crnic, Greenberg, Ragozin, Robinson & Basham, 1983). Being 

overloaded with responsibilities from multiple roles may lead to psychological 

preoccupation with uncompleted tasks even while responding to the demands of another 

role, resulting in inattentiveness to children’s needs during parent-child interactions 

(Aryee, Luk, Leung, & Lo, 1999). Given the negative effects of high stress, it is important 

to investigate factors that may decrease the impact of stress on parenting.  

Support may buffer the impact of stress by providing a solution to the source of 

the stress (Cohen & Wills, 1985). The availability of community resources, such as 

accessible childcare, may reduce the impact of parent stress caused by being overloaded 

with responsibilities by increasing the amount of time available to complete daily tasks. 

Parents’ perceptions and use of support may be a mechanism through which stress affects 

parenting. The support deterioration model proposes that there is a specific relationship 

between stress and social support (Cohen & Wills, 1985). This model postulates that 
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stress deteriorates the perceived availability or effectiveness of social support (Barrera, 

1986). In this model, stress causes the erosion of social support, which then accounts for 

the resulting impact of stress on an individual’s well-being (Kaniasty & Norris, 1993). 

Stress may cause the erosion of social support for a number of reasons. One explanation 

is that individuals experiencing chronic stress perceive support as less helpful because 

receiving help magnifies feelings of inadequacy (Lin & Ensel, 1984; Hobfall & Lerman, 

1988). Another possible explanation is that stress causes negative changes in social 

networks, such as job strain causing marital disruptions (Barrera, 1986). Thus, support 

may be a mechanism through which stress affects parenting practices, such that low 

support may account for the resulting impact of high stress on parenting practices. 

Conversely, support may play a preventative role, such that having support available may 

prevent negative parent-child interactions from occurring. 

The second individual factor examined in this thesis was parental beliefs and 

knowledge about parenting. Negative parental beliefs and knowledge about parenting are 

associated with poor parenting practices, whereas positive parental beliefs and knowledge 

about parenting are associated with positive parenting practices (Pinderhughes, Nix, 

Foster, & Jones, 2001). Parents who believe that parenting can positively affect child 

outcomes endorse love, affection, and modeling as critical influences on children’s 

development, while parents who believe that parenting has little effect on child 

development, tend to endorse discipline (Pinderhughes, Dodge, Bates, Pettit & Zelli, 

2000). Thus, parental beliefs may affect self-efficacy and behavioural intentions (Sanders, 

1999). Parents who do not believe they influence children’s development may be less 

likely to engage in parenting behaviours that promote healthy child development.   
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The support that parents receive may have an effect on the relationship between 

parental beliefs and knowledge about parenting and parenting practices. The availability 

of support in a parent’s community may buffer the effect of negative beliefs and 

knowledge about parenting on parenting practices. Having community resources available 

provides opportunities for parents to be exposed to positive neighbourhood norms about 

parenting (Caughly, Brodsky, O’Campo, & Aronson, 2001), which may reduce the 

impact that negative beliefs and knowledge about parenting have on parenting practices. 

Support may also function as a mechanism through which beliefs and knowledge about 

parenting affect parenting practices. Parents’ perceptions and use of support may be a 

process through which beliefs and knowledge about parenting impact parenting. For 

example, parents who believe that they have the ability to impact child development may 

seek out more support for their parenting, which can lead to increased opportunities for 

positive parent-child interactions.  

 Therefore, the amount of support available to parents may buffer the impact of 

high stress and negative beliefs and knowledge about parenting on parenting practices, 

whereas perceptions and use of support may be mechanisms through which stress and 

beliefs and knowledge about parenting impact parenting practices. Indeed, Belsky 

proposed that individual factors can shape parenting indirectly by first influencing the 

broader contexts in which parent-child relations exist, such as the marital relationship and 

social networks (Belsky, 1984). In this thesis, we examine support as a buffer and as a 

mechanism of the relationship between stress, beliefs and knowledge about parenting, and 

parenting practices. 
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Contextual Influences on Parenting: Support 

Understanding how support affects modern parenting practices is crucial due to 

changing stress levels and family dynamics within today’s families. Currently, 72% of 

couples that had their first child in 1996 were dual-earners, compared to just 44% in 1971 

(Lochead, 2000). As well, in more than 70% of dual-earner families, both parents work 

full time (Statistics Canada, 2001), which can lead to overloaded parents who have less 

time to spend with their children (McQuillen, 2003). Indeed, of the representative sample 

of Canadian parents included in this thesis, 67% reported working either full or part-time. 

It is therefore important to understand how support can be adapted to address the 

changing needs of today’s parents. 

The types of support examined in this thesis were family, community, and 

national support, as these three levels of support map onto the three main ecological 

systems described by Bronfenbrenner: the microsystem, exosystem, and the macrosystem. 

Bronfenbrenner described each system in order from the most proximal to the most distal, 

with each system being embedded within the next larger system and serving differential 

functions (Bronfenbrenner, 1977). The most proximal system is the microsystem, which 

is composed of settings in which an individual engages in particular activities and roles, 

and includes immediate relationships within a family. In this thesis, the type of support 

measured within the microsystem was partner support. Two functions of partner support 

are emotional support and instrumental support. Emotional support includes empathic 

understanding and listening, affirmation of affection, advice, and genuine concern for the 

welfare of the partner. Instrumental support includes tangible help from a partner, for 

example, assistance with household chores and childcare (Aycan & Eskin, 2005). 
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Emotional support can directly facilitate a parent’s ability to nurture their child by 

providing positive modeling of parenting as well as practical information about child 

development and parenting (Torquati, 2002). Conversely, a lack of instrumental support, 

such as lack of assistance with caretaking, can have a detrimental effect on parenting by 

increasing the strain of parenting on one parent (Suarez & Baker, 1997). 

The next system described by Bronfenbrenner is the exosystem, which is 

composed of specific social structures, formal and informal, that permeate an individual’s 

immediate setting. These structures serve the function of influencing, defining, and even 

determining the interactions that take place within these social environments. In this 

thesis, the social structures measured within the exosystem are formal and informal 

community resources. Formal community resources may serve the function of providing 

professional services such as physical and mental health services, which can promote 

parents’ overall well being and therefore lead to more positive parenting (Birkel & 

Reppucci, 1983; Cohen & Wills, 1985). Parents’ mental health can have a large impact on 

parenting, as poor parental mental health is associated with negative parenting behaviours 

such as coercive behaviour management and insensitivity to children’s needs (Lovejoy, 

Graczyk, O’Hare, & Neuman, 2000). Informal community resources, such as social 

networks, can provide valuable information to parents. Values, attitudes, and norms can 

be shared among parents in a community, resulting in social networks serving as alternate 

providers of information and advice (Birkel and Reppucci, 1983). The culture created by 

network members has the potential to have a positive effect on parenting. For example, 

network members can encourage and support parents in the utilization of formal 

community resources (Birkel and Reppucci, 1983). 
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The most distal system proposed by Bronfenbrenner is the macrosystem, which 

refers to the overarching institutional patterns of a culture, such as social or political 

systems. Within the macrosystem, we examine parents’ perceptions of national support. 

National support serves the function of communicating to parents the value that society 

has placed on the parenting role. Parents who believe that Canada values young children 

and parents of young children may be encouraged to engage in positive activities with 

young children and to avoid harsh parenting. Although little research has investigated the 

role of national support, understanding how national support affects parenting can inform 

federal policies that have the potential to reach every parent in Canada. 

Support within each of the three ecological systems proposed by Bronfenbrenner 

serve a different function and may differentially impact parenting. Additionally, each 

system, like an individual, does not operate in isolation. Systems interact with each other, 

and changes in one system can affect other systems (Bronfenbrenner, 1979). For example, 

national policies can increase funding for community resources, and in turn, accessible 

community resources can increase opportunities for families to engage in positive 

activities together. Therefore, it is important to examine each level of support within one 

model of parenting in order to account for the effects of multiple types of support on 

parenting.  

Research Objectives  

Both studies in this thesis use an ecological framework to examine how support 

affects the relationship between individual factors and parenting practices. In the first 

study, we examined how the availability of community resources buffers the effect of 

individual factors on parenting practices, which can help identify communities that are 
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most at risk for poor parenting and in the greatest need of parenting programs. In the 

second study we examined family, community, and national support as mechanisms 

through which individual factors impact parenting practices, which can inform the design 

of parenting interventions, community resources, and national policies. These studies will 

add to the limited research on the role of support in average Canadian families by 

examining a nationally representative sample of mothers and fathers. Additionally, 

understanding how support can assist parents of young children is particularly important, 

as early childhood is a critical yet challenging period of child development (Crill Russell, 

2003; Lopata, 1966). In summary, the primary objective of this thesis is to provide an 

understanding of how family members, community members, and Canadian society, can 

support parents. With this understanding, we can inform methods through which 

programs and policies enhance support for Canadian parents of young children.  
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Abstract 

Both individual and contextual factors have been cited as important predictors of 

parenting practices (Belsky, 1984). However, we have yet to fully understand how 

contextual factors may be able to buffer the effect of individual factors on parenting 

practices. The objective of the current study was to examine if the availability of parents’ 

community resources buffered the additive effect of individual risk factors on parenting. 

Data were analyzed from a nationally representative sample of 3,008 Canadian parents 

who had at least one child under the age of five. An individual risk index was calculated 

by assessing the following factors: work stress, life stress, beliefs about the importance of 

the parenting role, and knowledge about parenting. Using hierarchical multiple regression 

analyses, we found that: increased risk in multiple domains has an additive negative effect 

on parenting practices; the availability of community resources buffers the effect of 

individual risk on parenting practices, and the community resource that provides the 

strongest buffer is activities for parents and/or children. The results highlight the 

importance of ensuring there are adequate numbers of resources for parents and children 

available within a community. 
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Introduction 

Researchers have demonstrated that parenting practices are directly associated 

with child outcomes (Chislett & Kennett, 2007). Consequently, understanding the factors 

that promote positive parenting practices and reduce negative parenting practices is 

paramount. Bronfenbrenner proposed an ecological framework to understand the many 

components that can impact parenting practices (Bronfenbrenner, 1977). In his ecological 

model, Bronfenbrenner posited that an examination of the continuous interactions 

between the individual and his environment, and vice versa, is needed to understand 

human development. Consistent with an ecological framework, Belsky’s model of the 

determinants of parenting emphasizes the importance of both parental individual factors 

and contextual factors (Belsky, 1984). Two individual factors that have been identified in 

the literature as influencing parenting are stress and beliefs and knowledge about 

parenting (Crouter & Bumpus, 2001; Miller, 1988). An important contextual factor that 

has been identified is the community in which parents live (Pinderhughes, Nix, Foster, & 

Jones, 2001). However, there is limited research examining individual and community 

factors within one model. The goal of this study is to examine the additive effect of 

individual risk factors on positive and negative parenting practices and examine how this 

risk can be buffered by the availability of community resources. 

Individual Risk  

 Researchers have identified that stress and beliefs and knowledge about parenting 

are two important individual factors related to parenting practices.  Stress is associated 

with both positive and negative parenting (Crnic, Greenberg, Ragozin, Robinson, & 
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Basham, 1983; Martin & Sanders, 2003). Parents that report high levels of stress are more 

likely to engage in ineffective parenting practices than parents who report low levels of 

stress (Repetti & Wood, 1997). Furthermore, parents with more work and financial stress 

engage in more negative parent-child interactions than parents under less stress (McLoyd, 

Jayaratne, Ceballo & Borquez, 1994). Conversely, mothers with lower levels of maternal 

life stress have been rated as being more sensitive to their infant’s cues, in comparison to 

mothers with more stress (Crnic, Greenberg, Ragozin, Robinson, & Basham, 1983). 

Taken together, these findings indicate that increased stress is related to increased 

negative parenting practices and decreased positive parenting practices.  

 There is evidence to suggest that knowledge about parenting can influence 

parents’ behaviour. Parents understanding of children’s capabilities at different ages 

influences how they behave towards children (Miller, 1988). Parents who endorse 

unrealistic developmental expectations are more likely to engage in negative parenting 

practices because they may become frustrated, aggressive, or neglectful when their child 

fails to meet their unrealistic expectations (Azar, Robinson, Hekimian, & Twentyman, 

1984). At the extreme end of the continuum, mothers who maltreat their children have 

more unrealistic expectations of their child’s behavior than mothers who do not maltreat 

their children (Azar, Robinson, Hekimian, & Twentyman, 1984). While unrealistic 

expectations lead to negative parenting, parental beliefs can also have a positive effect on 

parenting. For example, parents who believed that parenting positively affects child 

outcomes endorsed love, affection, and modeling as critical influences on children (Luster 

& Kain, 1987). Thus, past research indicates that beliefs and knowledge about parenting 

can influence parenting practices both in a negative and positive way, depending on the 

nature of the beliefs.  
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Families are often simultaneously exposed to many different risk factors. 

Therefore, it is important to examine risk factors within an additive model of risk. The 

current study uses an additive risk index to examine the combined effect of work stress, 

life stress, and beliefs and knowledge about parenting, on positive and negative parenting 

practices. We predict that having a high level of risk, that is having high stress and 

negative beliefs and knowledge about parenting, will be associated with more negative 

parenting practices and less positive parenting practices. Community resources may be 

one way to support parents who are at risk for negative parenting practices (Peter, 

Petrunka, & Arnold, 2003). It is especially important to understand how we can support 

parents of young children that are at risk for poor parenting because the early years of life 

are crucial for laying the groundwork for later development (Crill Russell, 2003).   

Community Resources 

Community resources can be effective in improving parenting skills (Galano, Credle, 

Perry, Berg, Huntington, & Stief, 2001). Although the majority of past research has focused on 

the negative impact of poor neighbourhood quality, the potential for environmental resources to 

have a positive effect on parenting practices is also important. Furstenberg proposed that the 

neighbourhood context should be viewed as a resource for improving parenting rather than as a 

risk or impediment to effective parenting (Furstenberg, 2001). Support from neighbourhood 

social networks, such as community resources, can help parents cope with the daily challenges 

of child-rearing by creating a positive living environment and providing support and guidance 

(Klebanov, Brooks-Gunn, & Duncan, 1994; Luster & Okagaki, 2005). Mothers’ reports of 

community support has been found to be a significant moderator of the relationship between 

life stress and maternal gratification, between parenting daily hassles and maternal affect, and 
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between parenting daily hassles and maternal sensitivity (Crnic & Greenberg, 1990). Therefore, 

we predict that the availability of community resources will buffer the effect of individual risk 

factors on parenting. We predict that for parents with many community resources available the 

effect of individual risk on parenting will be less than for parents with few community 

resources available. Examining the availability of community resources as a buffer will 

contribute to the current screening tools used to identify communities at high risk for poor 

parenting.  

When investing in community resources, it may be important to consider whether 

different types of community resources have differential effects on parenting. However, the 

research on the effectiveness of a wide range of different types of community resources is 

limited. The current study investigates whether the availability of three types of community 

resources: educational resources for parents, activities for parents and/or children, and health 

resources, have differential effects on the relationship between individual risk and parenting. 

Given that the primary goal of many efficacious parent training programs is to increase parent’s 

understanding of appropriate teaching and parenting skills (Draper, Larsen & Rowles, 1997), 

we predict that having educational community resources available will have the strongest 

buffering effect on the relationship between individual risk and parenting.   

This study contributes to the current literature by examining an additive risk index, 

community resources, and parenting within one model to understand how the availability of 

community resources interacts with individual risk factors to make a difference in parenting.  In 

summary, we predict that higher scores on the individual risk index will be associated with less 

positive parenting practices and more negative parenting practices and that the availability of 

community resources, especially educational resources, will buffer the effect of individual risk 

on parenting practices. 
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Method 

Survey Procedures 

 The analyses were based on archival data from the Invest in Kids Community 

Vitality National Survey. Data were collected via an online consumer panel. The panel 

consisted of consumers who had agreed to answer online surveys from time to time.  

Panel members were recruited to the panel through a number of different avenues, such as 

newspaper and online advertisements. To qualify for participation in this survey, panel 

members must have been between 18 and 50 years of age and must have been a parent of 

a child five years old or younger. Each eligible panel member was sent an email invitation 

to participate in the research. To ensure the sample composition was proportionate to 

Canada’s population, regional and gender quotas were imposed and income and education 

were monitored. Data were collected between November 30 and December 12, 2006.  

Participants 

 The original sample consisted of a nationally representative sample of 3,008 

participants. A total of two hundred and forty five were excluded due to missing data on 

variables of interest, leaving a total of 2,762 participants. The final sample included 906 

fathers and 1856 mothers. The average age of fathers was 34.8 years (SD = 6.3; range = 

18-50) and average age of mothers was 31.8 years (SD = 5.7; range = 18-50). There were 

no significant differences between excluded participants and included participants on the 

outcome measures of positive parenting or positive parental discipline. Excluded 

participants reported significantly less negative parental discipline than included 

participants, t = -2.29, p = .02. This finding indicates that the sample may have a 
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restricted range, as those parents with the lowest amounts of negative parental discipline 

were not included in the sample. 

Measures  

Questions of interest were selected from the Invest in Kids Community Vitality 

National Survey to create the variables used in the current study. The composition of the 

predictors, moderator, outcomes and covariates are described below. Principal axis 

factoring was used to create the latent factors. Only variables with loadings of .37 or 

above were included in the factors (Tabachnick & Fidell, 2007).  

Predictors 

Work stress.  Parents were asked to rate their agreement with two statements: 

“The demands of my family life often interfere with my work on the job” and “The 

demands of my job often interfere with my family life”. The internal reliability of this 

scale was .71 (Cronbach’s α coefficient). 

Life stress.  Parents were asked to rate their agreement with two statements: “I 

often feel overwhelmed by all that I have to accomplish in a day” and “I feel I’m 

constantly under stress trying to accomplish more than I can handle”. The internal 

reliability of this scale was .82 (Cronbach’s α coefficient). 

Beliefs about parenting. Parents were asked to rate their agreement with the 

statement “Being a parent is the most important thing I can do”.  

Knowledge about parenting. Parents were asked to rate their agreement with six 

statements about child development, such as “The years from birth through age five are 

absolutely critical to the way a child turns out as an adult” and “Babies are learning from 
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the moment they are born”. The internal reliability of this scale was .78 (Cronbach’s α 

coefficient). 

Individual Risk Index. The individual risk index was composed of four factors: (1) 

work stress, (2) life stress, (3) beliefs about parenting, and (4) knowledge about parenting. 

Items were rated on a 10-point scale (1 = disagree completely, 10 = agree completely). To 

create the individual risk index, those in the highest 15% of scores in work stress and life 

stress were assigned a score of one, and those in the lowest 85% percent of scores were 

assigned a score of zero. Those in the lowest 15% of scores on beliefs and knowledge 

about parenting were assigned a score of one, and those in the highest 85% of scores were 

assigned a score of zero. The maximum total score for the individual risk index is four 

and the minimum score is zero. Higher scores on the individual risk index indicate a 

combination of high stress and negative beliefs and knowledge about parenting. 

Moderator 

Availability of Community Resources. Responses were coded as 0 = resource 

unavailable and 1 = resource available. Scores ranged from 0-24 (M = 14, SD = 6.5). 

Parents in the lowest 15% of scores were considered to have a low number of resources 

available (6 or less resources available). Parents in the highest 85% of scores were 

considered to have a high number of resources available (7 or more resources available). 

To create meaningful categories of community resources the resources were divided into 

three categories: educational resources for parents, activities for parents and/or children, 

and health resources. 

Educational community resources. Parents were asked if the following resources 

were available in their community: parenting classes or general parenting improvement 
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sessions; nurse or other home visitor support programs; workshops or programs to learn 

about handling parenting challenges such as getting your child to sleep through the night, 

tantrums, etc.; and Internet chat groups or online forums. 

Activities for parents and/or children. Parents were asked if the following 

resources were available in their community: parent-child programs; instructional swim, 

skating, or exercise programs for children; organized sports leagues for children; 

instructional creative arts classes for children; organized playgroups; drop-in programs 

for parents with children; centers where you can meet other families; playgrounds; places 

of worship; libraries; arenas and community/recreation centers; public places where 

parents can interact with their children in the company of other parents and children; a 

private or publicly funded preschool or kindergarten for 3,4, or 5 year olds; family 

daycare provider; other daycare provider; and regular informal get-togethers with 

neighbours. 

Health resources. Parents were asked if the following resources were available in 

their community: a doctor for your child(ren); a doctor for you; a drop-in medical clinic; a 

hospital/emergency room; and prenatal childbirth preparation classes. 

Outcomes 

 The parenting scales created in this study were similar to validated scales 

measuring positive parenting practices, positive parental discipline, and negative 

parenting discipline (Shelton, Frick, & Wootton, 1996; Locke & Prinz, 2002).  

Positive Parenting Practices. Parents rated how often they engaged in the 

following behaviours with their youngest child over past month: “Praise your child, 

saying things like ‘Good for you!’ or ‘What a nice thing you did!’ or That’s good going!’ 
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”; “Talk or play with your child for five minutes or more, focusing attention on ‘just for 

fun’ ”; “Laugh together with your child”; and “Do something with your child that he or 

she enjoys”. Items were rated on a 5-point scale (1 = never, 5 = many times a day). The 

internal reliability of this scale was .82 (Cronbach’s α coefficient). 

Positive Parental Discipline.  Parents rated how often they engage in the 

following behaviours when their youngest child breaks the rules or does something he/she 

is not supposed to do: “Calmly discuss the problem”; “Describe alternate ways of 

behaving that are acceptable”; and “Take away privileges”. Items were rated on a 5-point 

scale (1 = never, 5 = many times a day). The internal reliability of this scale was .73 

(Cronbach’s α coefficient). 

Negative Parental Discipline. Parents rated how often they engage in the 

following behaviours when their youngest child breaks the rules or does something he/she 

is not supposed to do: “Raise your voice, yell, or scold him/her” and “Use physical 

punishment”. Items were rated on a 5-point scale (1 = never, 5 = many times a day). 

Parents were also asked about the proportion of time the following situations occurred 

with their eldest child: “Of the times that you talk to your child about his or her 

behaviour, what proportion is disapproval?”; “How often do you get angry when you 

punish your child?”; “How often do you feel you are having problems managing your 

child in general?”; and “When you punish your child, how often does he/she ignore the 

punishment?”. Items were rated on a 5-points scale (1 = never, 5 = all the time). The 

internal reliability of this scale was .80 (Cronbach’s α coefficient). 
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Covariates 

Income. Parents were asked to choose a category that best reflected their total 

annual income before taxes. 13.2% of parents had income under $25,000; 19.3% of 

parents had income between $25,000 and $39,999; 24.1% of parents had income between 

$40,000 and $59,000; 17.7% of parents had income between $60,000 and $74,999; 15.3% 

of parents had income between $75,000 and $99,999; 8.1% of parents had income 

between $100,000 and $149,999; and 2.3% of parents had income greater than or equal to 

$150,000 plus. The median income of all economic families of two or more people in 

Canada was $66,343 in 2005 (Statistics Canada, 2006).  

Age of last-born child. Parents were asked about the number of children they had 

in each age group. The youngest age category that parents selected was considered as the 

age of their last-born child. The youngest child of 6.8% of parents was between the ages 

of 0 and 3 months, 5.2% were between 4 and 6 months, 4.9% were between 7 and 9 

months, 3.6% were between 10 and 11 months, 22.5% were between 1 and less than 2 

years old, 19% were between 2 and less than 3 years old, 15.7% were between 3 and less 

than 4 years old, 12.8% were between 4 and less than 5 years old, and 9.4% were between 

5 and less than 6 years old. Only parents with at least one child under the age of 5 were 

included in the study. 

Age of first-born child. Parents were asked the year they had their first-born child. 

The ages ranged from less than one year old to 31 years old (M = 6.27, SD = 5.22). 

Results 

 Correlations among the dependent and the independent variables were conducted 

(Table 2.1).  The individual factors risk index was negatively related to positive parenting 
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practices and positively related to negative parental discipline. The availability of 

community resources was positively related to positive parenting practices and negatively 

related to negative parental discipline. 

Moderation Procedure 

 Three hierarchical multiple regressions were conducted to examine whether the 

availability of community resources moderated the effect of individual risk on positive 

parenting practices, positive parental discipline, and negative parental discipline. Each of 

the independent variables was centered to minimize multicollinearity (Aiken & West, 

1991). In order to control for the effects of parent sex, income, age of first-born child, and 

age of last-born child, these variables were added in the first step of the model. These 

variables were controlled for because they have been shown to influence parenting. 

Mother-child interactions can be different from father-child interactions (Lamb, 1977), 

income is associated with neighbourhood quality which influences parenting (Klebanov, 

Brooks-Gunn, Duncan, 1994), socioeconomic status is a determinant of parenting (Luster, 

Rhoades, & Haas, 1989), and frequency of certain parenting practices, such as abuse, 

have been shown to vary by age of child (Wauchope & Straus, 1990). The individual 

factors risk index, availability of community resources, and the interaction between the 

individual risk index and availability of community resources were added in the second 

step of the model for all three regressions. The effect size attributable to the addition of 

the second step of the regression was calculated for all three regressions. By convention, 

an effect size (f 2) of 0.02, 0.15, and 0.35 are termed small, medium, and large, 

respectively (Cohen, 1988). Simple slopes analyses were used to interpret all significant 

interactions (Aiken & West, 1991). Unstandardized beta coefficients were calculated for 
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parents with a low number of community resources (lowest 15% of scores) and for 

parents with a high number of community resources (highest 85% of scores) to examine 

the relationship between the individual risk index and parenting practices at low and high 

levels of community resources.  

Predicting Positive Parenting Practices 

The first hierarchical multiple regression analysis examined whether the 

availability of community resources moderated the relationship between the individual 

risk index and positive parenting practices. Table 2.2 presents the results of the 

regression. The overall model R2 (.12) was statistically significant, F (7, 2755) = 55.88, p 

< .001. In the first step of the model, being a mother, having your first-born child be 

younger, and having your last-born child be younger was significantly associated with 

more positive parenting practices (p  < .001, p = .03, p < .001, respectively). Including the 

individual risk index and availability of community resources in the second step of the 

model significantly increased the prediction of positive parenting practices (∆R2 = .07, p 

< .001; f 2 = .08). Having lower individual risk, and a higher number of community 

resources available was significantly associated more positive parenting practices (ps < 

.001). As predicted, the interaction between the individual risk index and availability of 

community resources was significant (p < .001). The relationship between individual risk 

index and positive parenting practices at low and high levels of community resources was 

examined. At high levels of community resources, the effect of individual risk on positive 

parenting practices was less than at low levels of community resources. This pattern was 

consistent across all three types of community resources. Having high numbers of 

activities for parents and/or children available had the strongest buffering effect on the 
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relationship between individual risk and positive parenting practices. The different types 

of community resources were collapsed together to illustrate this interaction effect 

(Figure 2.1). 

Predicting Positive Parental Discipline 

The second hierarchical multiple regression analysis examined whether the 

availability of community resources moderates the relationship between the individual 

risk index and positive parental discipline. Table 2.3 presents the results of the regression. 

The overall model R2 (.09) was statistically significant, F (7, 2755 ) = 39.92, p < .001. In 

the first step of the model, having your last-born child be older was significantly 

associated with more positive parental discipline (p < .001). Including the risk index and 

availability of community resources in the second step of the model significantly 

increased the prediction of positive parental discipline (∆R2 = .01, p = .001; f 2 = .006). As 

predicted, the interaction between the individual risk index and availability of community 

resources was significant (p = .001). The relationship between the individual risk index 

and positive parental discipline at low and high levels of community resources was 

examined. At high levels of community resources the effect of individual risk on positive 

parental discipline was less than at low levels of community resources. This pattern was 

consistent across all three types of community resources. Having high numbers of 

activities for parents and/or children available had the strongest buffering effect on the 

relationship between individual risk and positive parental discipline. The different types 

of community resources were collapsed together to illustrate this interaction effect 

(Figure 2.2). 
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Predicting Negative Parental Discipline 

 The third hierarchical multiple regression analysis examined whether the 

availability of community resources moderates the relationship between the individual 

risk index and negative parental discipline. Table 2.4 presents the results of the 

regression. The overall model R2 (.11) was statistically significant, F (7, 2755) = 49.4, p < 

.001. In the first step of the model, having your last-born child be older was significantly 

associated with more negative parental discipline (p < .001). Including the risk index and 

availability of community resources in the second step of the model significantly 

increased the prediction of negative parental discipline (∆R2 = .08, p < .001; f 2 = .08). 

Having higher individual risk, and a lower number of community resources available was 

significantly associated with more negative parental discipline (ps < .001). As predicted, 

the interaction between the individual risk index and availability of community resources 

was significant (p < .001). The relationship between the individual risk index and 

negative parental discipline at low and high levels of community resources was 

examined. At high levels of community resources the effect of individual risk on negative 

parental discipline was less than at low levels of community resources. This pattern was 

consistent across all three types of community resources. Having high numbers of 

activities for parents and/or children available had the strongest buffering effect on the 

relationship between individual risk and negative parental discipline. The different types 

of community resources were collapsed together to illustrate this interaction effect 

(Figure 2.3). 
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Discussion 

The main objectives of this study were to examine: 1) the additive effect of 

individual risk factors on positive and negative parenting practices; 2) if the effect of 

individual risk on parenting practices can be modified by the availability of community 

resources; and 3) which category of community resources has the greatest effect on the 

relationship between individual risk and parenting practices. We found that: increased 

risk in multiple domains has an additive negative effect on parenting practices; the 

availability of community resources buffers the effect of individual risk on parenting 

practices; and the community resource that provides the strongest buffer is activities for 

parents and/or children.  

Individual Risk 

Our results indicate that increased risk in multiple domains has an additive 

negative effect on positive parenting practices and negative parental discipline. This 

finding supports the idea that parents experience risk factors simultaneously, for example, 

feeling work and life stress at the same time. Our finding was consistent with previous 

research, which has demonstrated that high stress and negative beliefs and knowledge 

about parenting are associated with poor parenting (Azar, Robinson, Hekimian & 

Twentyman, 1984; Martin & Sanders, 2003). A surprising result was that increased 

individual risk was associated with more positive parental discipline, although this result 

should be interpreted with caution due to the very small effect size. A possible 

explanation for this finding is that parents with high individual risk index scores are 

engaging in more parental discipline in general, both positive and negative. To test this 

possibility we compared the combined amount of positive and negative parental 
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discipline of parents with high scores on the individual risk index with parents with low 

scores on the individual risk index. We found that parents with a high risk index reported 

more parental discipline than parents at low risk (t = 9.58, p <.001). Thus, parents at high 

risk were engaging in more parental discipline overall. Having more parental discipline, 

both negative and positive, suggests that parents may be sending inconsistent messages to 

their children. At certain times, their child’s misbehaviour may be met with positive 

parental discipline, whereas at other times the same misbehaviour may be met with 

negative parental discipline. These inconsistent responses to the child may put them at 

heightened risk for behaviour problems later in life (Campbell, 1995).  Thus, it is 

important to reduce risk factors for poor parenting. One way to reduce individual risk for 

poor parenting is through community resources.  

Community Resources 

We found that the availability of community resources buffered the effect of the 

additive individual risk index on all three types of parenting practices: positive parenting 

practices, positive parental discipline, and negative parental discipline. Parents at 

increased risk with higher numbers of community resources available engaged in more 

positive parenting practices and less parental discipline than parents at increased risk with 

lower numbers of community resources available. This finding is consistent with previous 

literature that has demonstrated the moderating effect of availability and satisfaction with 

community resources on maternal affect and sensitivity (Crnic & Greenberg, 1990). 

Contrary to our hypothesis, we found that community activities for parents and/or 

children were the strongest buffer of the relationship between risk and positive parenting 

practices, positive parental discipline, and negative parental discipline. It is possible that 
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having community resources available provides a coping strategy for parents. When 

parents are under high stress, community activities may provide positive socialization 

opportunities for the child with non-family members while at the same time give stressed 

parents a small break from parenting. Both the child and the parent may benefit from this 

experience: the child gains exposure to other socializing agents and the parent gains time 

to themselves. 

Community activities may also promote positive parenting practices. The 

availability of neighbourhood resources for adolescents has been shown to predict 

increased parental involvement and parent-adolescent activities (Voydanoff & Donnelly, 

1998). Therefore, even if parents are at high risk for poor parenting practices, having 

community activities available may provide more opportunities for them to engage in 

positive parent-child interactions. Parents who engage in fun activities with their child 

would be more likely to have opportunities for positive parenting practices, such as 

laughing with and praising their child. Additionally, having activities for parents and/or 

children available may increase parents’ exposure to neighbourhood norms about 

parenting (Caughly, Brodsky, O’Campo, & Aronson, 2001). Despite being under high 

stress and having negative beliefs and knowledge about parenting, parents may adopt 

positive parenting that are consistent with positive neighbourhood norms by being 

exposed to them through community activities.  

Limitations  

The data for this study were collected at one time point, so we cannot interpret 

how the individual risk factors studied predict future parenting practices, as well as how 

community resources buffer the relationship between individual risk and parenting 
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practices over time. However, our understanding of the interaction between individual 

risk factors and community resources at one point in time contributes to the limited 

literature on large groups of parents with young children who represent the range of 

incomes in Canada. The majority of past research on community factors has been 

conducted with low-income families or families at particularly high risk (Caughly, 

Brodsky, O’Campo, & Aronson, 2001). It is important to examine how community 

resources affect families with a range of incomes to generalize the results for primary 

prevention programs that aim to help the general population. Another limitation of this 

study is the reliance on parent ratings of parenting behaviours, instead of direct 

observations of parenting behaviours. Self-reports of parenting practices may be subject 

to social desirability responding, a positive response bias, or biased recall of positive 

events. However, one aspect that may have reduced these biases was that parents reported 

their responses anonymously online at their own computer.   

Conclusions 

Together, the results of this study indicate that communities with limited numbers 

of resources are more likely to have parents that engage in poor parenting practices. 

Parents who have high stress, negative beliefs and knowledge about parenting, and few 

community resources available engage in poorer parenting practices than parents who 

have high stress and negative beliefs and knowledge about parenting but a high number of 

community resources available. Thus, the number of resources available within a 

community may be a valuable measure to include in screening tools used to identify 

communities at risk for poor parenting. The availability of community activities for 

parents and/or children within a community may be an especially important type of 
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resource to take into account. In summary, to reduce the effect of high stress and negative 

beliefs and knowledge about parenting on parenting practices, we need to ensure that 

there are adequate numbers of community resources available for parents and children. 



 31 

 
Table 2.1 
Correlations among dependent and independent variables 
  

Availability of 
Community 
Resources 

Positive 
Parenting 
Practices 

Positive 
Parental 

Discipline 

Negative 
Parental 

Discipline 

Work Stress -.078** -.211** .018 .161** 

Life Stress -.022 -.112** .051* .237** 

Knowledge about Child 
Development .194** .203** .024 -.175** 

Beliefs of Importance of 
Parenting Role .139** .252** -.009 -.172** 

Individual Factors Risk 
Index -.153* -.265* .031 .240* 

Availability of 
Community Resources  .163* .026 -.107* 

*p < .01, **p < .001 

 

Table 2.2 
Hierarchical regression analysis predicting positive parenting practices 

Predictor B (SE) ∆R2 p 

Step 1  .05  
 Sex of parent (1 = male, 2 = female) .97 (.10)  <.001 
 Total Annual Income -.02 (.03)  .45 
  Age of Last-born Child -.05 (.02)  .03 
  Age of First-born Child -.05 (.01)  <.001 
Step 2  .07  
  Individual Factors Risk Index -.64 (.06)  <.001 
  Availability of Community Resources .04 (.01)  <.001 
  Individual Factors Risk Index  x  Availability of Community        

Resources .03 (.01)  <.001 
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Table 2.3 
Hierarchical regression analysis predicting positive parental discipline 

Predictor B (SE) ∆R2 p 

Step 1  .09  
 Sex of parent (1 = male, 2 = female) .07 (.12)  .58 
 Total Annual Income -.04 (.03)  .31 
  Age of Last-Born Child .39 (.03)  <.001 
  Age of First-Born Child .01 (.01)  .31 
Step 2  .01  
  Individual Factors Risk Index .13 (.07)  .08 
  Availability of Community Resources .01 (.01)  .14 
  Individual Factors Risk Index  x  Availability of Community        

Resources -.03 (.01)  .001 

 

 

Table 2.4 
Hierarchical regression analysis predicting negative parental discipline 

Predictor B (SE) ∆R2 p 

Step 1  .04  
 Sex of parent (1 = male, 2 = female) -.22 (.17)  .21 
 Total Annual Income -.06 (.05)  .27 
  Age of Last-Born Child .37 (.04)  <.001 
  Age of First-Born Child .01 (.02)  .50 
Step 2  .08  
  Individual Factors Risk Index 1.22 (1.0)  <.001 
  Availability of Community Resources -.05 (.01)  <.001 
  Individual Factors Risk Index  x  Availability of Community        

Resources -.08 (.01)  <.001 
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Figure 2.1 Regression lines showing predicted positive parenting practices for parents 

with the least (lowest 15%) and greatest (highest 85%) numbers of community resources 

available. 

 

 

 

 

 

 

 

 

 

 

Figure 2.2 Regression lines showing predicted positive parental discipline for parents 

with the least (lowest 15%) and greatest (highest 85%) numbers of community resources 

available.  
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Figure 2.3 Regression lines showing predicted negative parental discipline for 

parents with the least (lowest 15%) and greatest (highest 85%) numbers of community 

resources available. 

 

 

Individual Factors Risk Index 

N
eg

at
iv

e 
Pa

re
nt

al
 D

is
ci

pl
in

e 

High Resources 
 

Low Resources 
 



 35 

 

 
 
 
 

CHAPTER THREE 

SUPPORTING PARENTS IN CANADA: A MULTIPLE MEDIATION ANALYSIS 

Joanna L. Sue & Wendy M. Craig 

Queen’s University 

Carol Crill Russell & Palmina Ioannone 

Invest in Kids 

 



 36 

Abstract 

Although many individual characteristics that affect parenting have been 

identified, our understanding of the mechanisms through which individual factors affect 

parenting is limited. The objective of the current study was to examine the process 

through which two individual factors, parental stress and beliefs and knowledge about 

parenting, affect parenting practices. Data were analyzed from a nationally representative 

sample of 3,008 Canadian parents who had at least one child under the age of five. 

Structural equation modeling was used to test three multiple mediator models. We found 

that partner support mediated the relationship between parental stress and negative 

parental discipline and also mediated the relationship between beliefs and knowledge 

about parenting and positive and negative parental discipline. Community support was 

found to mediate the relationship between beliefs and knowledge about parenting and 

positive parenting practices as well as the relationship between beliefs and knowledge 

about parenting and positive parental discipline. Additionally, national support was found 

to mediate the relationship between beliefs and knowledge about parenting and positive 

parenting practices. Together, these results indicate that investing in resources that 

support parents at the individual, community, and national level have the potential to 

improve parenting practices in Canada. 
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Introduction 

Parents play a critical role in the healthy development of children (Sanders, 1999). 

Given the importance of the parenting role, many researchers have sought to determine 

the factors that influence parenting practices. Many individual characteristics that affect 

parenting have been identified, such as stress; however, our understanding of the 

mechanisms through which individual factors affect parenting is limited. Contextual 

factors, such as support, may be a mechanism through which individual factors impact 

parenting practices, as indicated by Bronfenbrenner’s (1977) ecological systems theory. 

In the current study, the process through which two individual factors, parental stress and 

parental beliefs and knowledge about parenting, impact parenting practices is investigated 

from an ecological perspective. We propose a model of parenting where family, 

community, and national support mediate the relationship between individual parental 

factors and parenting practices. 

Bronfenbrenner (1977) proposed that in order to understand human development, 

we must not only consider individual characteristics, but also examine an individual 

within the context of their multiple environments. Consistent with Bronfenbrenner’s 

ecological theory, Belsky (1984) proposed a model of the determinants of parenting that 

included both individual and contextual influences. Belsky stated that both individual 

parent characteristics and contextual sources of stress and support affect parenting.  The 

current study follows Bronfenbrenner’s and Belsky’s models by examining both 

individual and contextual influences on parenting practices. 
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Individual Factors: Parental Stress and Beliefs and Knowledge about Parenting 

Stress and beliefs and knowledge about parenting are important individual factors 

that impact parenting practices. For example, low levels of stress can have a positive 

effect on parenting, whereas high levels of stress can have a negative effect on parenting 

(Crnic, Greenberg, Ragozin, Robinson, & Basham, 1983; Martin & Sanders, 2003). 

Mothers with lower levels of maternal life stress are rated as being more sensitive to their 

infant’s cues compared to mothers with more stress (Crnic, Greenberg, Ragozin, 

Robinson & Basham, 1983). Conversely, parents with more work and financial stress 

engage in more negative parent-child interactions than parents under less stress (McLoyd, 

Jayaratne, Ceballo, & Borquez, 1994). 

In addition to stress, parental beliefs and knowledge about parenting are associated 

with both negative and positive parenting practices. There is evidence to suggest that 

parents’ knowledge of children’s capabilities at different ages influences how parents 

behave towards children (Pinderhughes, Nix, Foster, & Jones, 2001). Parents’ inaccurate 

knowledge of child development can cause unrealistic developmental expectations. These 

unrealistic expectations make parents more likely to engage in negative parenting 

practices because they may become frustrated, aggressive, or neglectful when their child 

fails to meet their expectations (Azar, Robinson, Hekimian, & Twentyman, 1984). While 

unrealistic expectations lead to negative parenting, positive parental beliefs can have a 

constructive effect on parenting. For example, parents who believe that parenting 

positively affects child outcomes endorse love, affection, and modeling as critical 

influences on children (Luster & Kain, 1987). Thus, past research indicates that parental 
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stress and beliefs and knowledge about parenting have the potential to influence parenting 

practices in both a negative or a positive way.  

However, we have yet to fully understand the specific processes through which 

stress and beliefs and knowledge about parenting have an impact on parenting practices. 

One important mechanism may be through the presence of parental supports. The support 

deterioration model proposes that stress deteriorates the perceived availability or 

effectiveness of social support (Barrera, 1986; Cohen & Wills, 1985). Chronic parenting 

stress is associated with parents’ lower perceptions of emotional support, decreases in the 

size and number of social networks, and reductions in social contact (Quittner, Glueckauf, 

& Jackson, 1990). One explanation of the negative relationship between stress and 

support is that individuals experiencing chronic stress perceive support as less helpful 

because receiving help magnifies feelings of inadequacy (Lin & Ensel, 1984; Hobfall & 

Lerman, 1988). Similarly, maternal cognitions about parenting are linked to maternal 

support networks (Melson, Ladd, & Hsu, 1993). Parents who do not believe that they 

influence children’s development may be less likely to utilize social support for their 

parenting. Thus, support may be an important mechanism through which stress and 

beliefs and knowledge about parenting impact parenting practices. 

Contextual Factors: Support 

Bronfenbrenner (1977) proposed that the environment consists of a nested 

arrangement of systems, from the most proximal to the most distal, and that these systems 

can differentially impact an individual. Bronfenbrenner proposed three environmental 

systems: 1) The microsystem, which encompasses the relations between an individual and 

their immediate environments; 2) The exosystem, which includes the major institutions of 



 40 

society, such as the neighourbood, community facilities, and informal social networks; 

and 3) The macrosystem, which is the overarching culture that sets the pattern for 

structures and activities that occur within a society, such as government policies. Each of 

the three systems can impact parenting practices through the support they provide to 

parents. The support that family and social network members provide is thought to 

directly and indirectly influence parent behaviour (Dunst, Tivette, & Cross, 1986). For 

example, parents may adopt or modify their parenting style if they observe trusted family 

or friends modeling effective and nurturing parenting behaviour (Dunst, Tivette, & Cross, 

1986). Additionally, social policies can impact the extent to which parenting is viewed as 

a valuable role in society. Analyzing forms of support within each of Bronfenbrenner’s 

environmental systems will help us understand the differential effects of each type of 

support and inform prevention and intervention programming. 

Microsytem: Partner Support. Interactions within settings where parents spend 

most of their time, such as in the home, can influence their behaviours. Interactions 

parents have with family members may be especially important to parenting, as family 

members can provide both emotional and instrumental support to parents. Emotional 

support includes emphatic understanding and listening, affirmation of affection, advice, 

and genuine concern for the welfare of the partner, and is directly related to mother’s 

behaviour towards their children (Colletta, 1981). Instrumental support includes tangible 

help from a partner, for example, assistance with household chores and childcare (Aycan 

& Eskin, 2005). A lack of instrumental support can have a detrimental effect on parenting 

by increasing the strain of childcare on one parent (Suarez & Baker, 1997). In the current 

study we investigated partner support as a mechanism through which stress and beliefs 

and knowledge about parenting impact parenting practices. If indeed partner support is a 



 41 

mechanism through which stress and beliefs and knowledge about parenting impact 

parenting practices, prevention programs may implement techniques to increase partner 

support as an effective means of reducing the effect of stress and negative beliefs and 

knowledge about parenting on parenting practices. 

Exosystem: Community Support. Formal and informal social structures can also 

influence, define, or even determine parent-child interactions (Bronfenbrenner, 1977). 

Formal supports, such as home nurse visits, and informal supports such as social 

networks within a community, have been found to impact parenting (Caughy, Brodsky, 

O’Campo, & Aronson, 2001; Olds, Henderson, Chamberlin & Tatelbaum, 1986). Single 

mothers who received nurse home visits provided their child with more appropriate play 

materials, restricted and punished their child less frequently, and had fewer substantiated 

cases of child abuse and neglect than a comparison group (Olds, Henderson, Chamberlin 

& Tatelbaum, 1986). Informal supports, such as social networks, can establish values, 

attitudes and norms among community members. Parents may adopt parenting strategies 

that are consistent with neighbourhood norms, which can have a positive effect on 

parenting (Caughy, Brodsky, O’Campo, & Aronson, 2001). For example, network 

members can encourage and support parents in the utilization of formal community 

resources (Birkel & Reppucci, 1983). Thus, formal and informal community resources 

have the potential to promote positive parenting practices and discourage negative 

parenting practices. In the current study, we examined the mediational role of community 

support in the prediction of positive and negative parenting practices.  

Macrosystem: National Support. Public policies can determine the specific 

properties of the microsystem and exosystem that affect individuals’ daily lives, and 

guide the course of an individual’s behaviour and development (Bronfenbrenner, 1979). 
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Although national support has received little attention, it has the potential to influence 

parents by creating a culture within Canada where parents are supported. In the current 

study, we measured parents’ perceptions of national support by asking parents how much 

they feel that Canada values young children and parents of young children. Investigating 

the role of national support for parents has valuable implications for national policy-

making. 

Current Study 

The current study aimed to contribute to two major areas of the literature. First, 

the study examined a nationally representative sample of Canadian mothers and fathers, 

whereas the majority of past studies have examined support only in high-risk families. 

Thus, the results can inform universal prevention programming and policy development 

for all Canadian parents. Second, this study focused on parents of young children, as the 

early years of life are a crucial time during children’s development (Crill Russell, 2003) 

but are also a difficult time for parents (Lopata, 1966). Demands on the time and energy 

of parents are the strongest in families with young children, and there is evidence that that 

mothers of young children are at greater risk of psychological distress and experience 

more conflict than mothers of older children (Lopata, 1966; Aycan & Eskin, 2005). 

Therefore, understanding the process through which high stress and negative beliefs and 

knowledge about parenting impact parenting practices during this early developmental 

period will be critical for informing how national investments and community prevention 

programming can support parents of young children. 

The objectives of the current study were to examine whether the relationship 

between parental stress and parenting practices, and the relationship between parental 
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beliefs and knowledge about parenting and parenting practices, were mediated by: 1) 

Partner support, 2) Community support, and 3) National support. We hypothesized that: 

1) parents with high levels of stress would report less support at all levels than parents 

with low levels of stress, 2) parents with positive beliefs and knowledge about parenting 

would report more support at all levels than parents with negative beliefs and knowledge 

about parenting, and 3) parents who report high levels of support at each level would 

engage in more positive parenting practices and positive parental discipline and less 

negative parental discipline than parents who report low levels of support at each level. 

Method 

Survey Procedures 

 The analyses were based on archival data from the Invest in Kids Community 

Vitality National Survey. Data were collected via an online consumer panel. The panel 

consisted of consumers who had agreed to answer online surveys from time to time.  

Panel members were recruited to the panel through a number of different avenues, such as 

newspaper and online advertisements. To qualify for participation in this survey, panel 

members must have been between 18 and 50 years of age and must have been a parent of 

a child five years old or younger. Each eligible panel member was sent an email invitation 

to participate in the research. To ensure the sample composition was proportionate to 

Canada’s population, regional and gender quotas were imposed and income and education 

were monitored. Data were collected between November 30 and December 12, 2006.  
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Participants 

 The original sample consisted of a nationally representative sample of 3,008 

participants. A total of two hundred and forty five were excluded due to missing data on 

variables of interest, leaving a total of 2,762 participants. The final sample included 906 

fathers and 1856 mothers. The average age of fathers was 34.8 years (SD = 6.3; range = 

18-50) and average age of mothers was 31.8 years (SD = 5.7; range = 18-50). There were 

no significant differences between excluded participants and included participants on the 

outcome measures of positive parenting or positive parental discipline. Excluded 

participants reported significantly less negative parental discipline than included 

participants, t = -2.29, p = .02. This finding indicates that the sample may have a 

restricted range, as those parents with the lowest amounts of negative parental discipline 

were not included in the sample. 

Measures  

Questions of interest were selected from the Invest in Kids Community Vitality 

National Survey to create the variables used in the current study. The composition of the 

predictors, mediators, outcomes, and covariates are described below. The indicator 

variables are denoted with subscripts so that model estimates can be described concisely. 

Structural equation modeling was used to estimate three measurement models, one for 

each type of parenting. Table 3.1 contains the results of each model. For each model, 

several fit indices were examined including the Root Mean Squared Error of 

Approximation (RMSEA), comparative fit index (CFI), and the Standardized Root Mean 

Square Residual (SRMR). For the RMSEA, values below .05 indicate a good model fit, 

whereas values of .05-.08 indicate an acceptable fit (McDonald & Ho, 2002). For the CFI, 
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values above .90 indicate acceptable model fit, and for the SRMR, values below .08 

indicate acceptable model fit (McDonald & Ho, 2002; Hu & Bentler, 1999). 

Predictors 

Stress. Stress was represented by a latent variable composed of four indicators: 

“The demands of my family life often interfere with my work on the job (x1)”; “The 

demands of my job often interfere with my family life (x2)”; “I often feel overwhelmed 

by all that I have to accomplish in a day (x3)”; and “I feel I’m constantly under stress 

trying to accomplish more than I can handle (x4)”. All indicators were rated on a 10-point 

scale (1 = disagree completely, 10 = agree completely). The internal reliability of this 

scale was .76 (Cronbach’s α coefficient). 

Beliefs and Knowledge about Parenting.  Beliefs and knowledge about parenting 

was represented by a latent variable composed of seven indicators: “The years from birth 

through age five are absolutely critical to the way a child turns out as an adult (x5)”; “The 

influence of parents is absolutely critical to the way a child turns out as an adult (x6)”; 

“Babies are learning from the moment they are born (x7)”; “Parents’ emotional closeness 

with a baby can strongly influence that child’s intellectual development (x8)”; “The things 

a child experiences before the age of five will greatly influence his or her ability to do 

well in school (x9)”; “If a baby does not receive appropriate stimulation such as being 

read to, played with, touched or held, his/her brain will not develop as well as a baby who 

does receive these kinds of stimulation (x10)”; “Being a parent is the most important thing 

I can do (x11)”.  All questions were rated on a 10-point scale (1 = disagree completely, 10 

= agree completely), and recoded where appropriate so that higher scores reflected more 
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positive beliefs and knowledge about parenting. The internal reliability of this scale was 

.79 (Cronbach’s α coefficient). 

 

Mediators 

Partner support. Partner support was represented by a latent variable composed of 

five indicators: “My spouse/partner gives me encouragement and reassurance (m1)”; “My 

spouse/partner provides me with good advice or information about parenting our 

child(ren) (m2)”; “My spouse/partner is always willing to listen to my problems or 

challenges related to parenting (m3)”; “My spouse/partner often criticizes me as a parent 

(m4)”; “All things considered, my spouse/partner has been very helpful to me as a parent 

(m5)”. All questions were rated on a 10-point scale (1 = disagree completely, 10 = agree 

completely), and recoded where appropriate so that higher scores reflected more partner 

support. The internal reliability of this scale was .87 (Cronbach’s α coefficient). 

Community Support. Community support was represented in each model by an 

observed variable. Parents were asked to indicate which of the following community 

resources they had used in past year: parent-child programs; instructional swim, skating, 

or exercise programs for children; organized sports leagues for children; instructional 

creative arts classes for children; organized playgroups; drop-in programs for parents with 

children; centers where you can meet other families; playgrounds; places of worship; 

libraries; arenas and community/recreation centers; public places where parents can 

interact with their children in the company of other parents and children; a private or 

publicly funded preschool or kindergarten for 3, 4, or 5 year olds; family daycare 

provider; other daycare provider; regular informal get-togethers with neighbours; 
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parenting classes or general parenting improvement sessions; nurse or other home visitor 

support programs; workshops or programs to learn about handling parenting challenges 

such as getting your child to sleep through the night, tantrums, etc.; and internet chat 

groups or online forums. Responses were coded as 0 = had not used resources and 1 = 

had used resources. Responses were summed to create the measure of community 

support. Scores ranged from 0-25 (M = 7.27, SD = 4.21). 

National Support. National support was represented by a latent variable composed 

of three indicators: “I think Canada values its young children (m6)”; “I think Canada 

values the role of mothers (m7)”; and “I think Canada values the role of fathers (m8)”. All 

questions were rated on a 10-point scale (1 = disagree completely, 10 = agree 

completely). The internal reliability of this scale was .86 (Cronbach’s α coefficient). 

Outcomes 

The parenting scales created in this study were similar to validated scales 

measuring positive parenting practices, positive parental discipline, and negative 

parenting discipline (Shelton, Frick, & Wootton, 1996; Locke & Prinz, 2002).  

Positive Parenting Practices.  Positive parenting practices were represented by a 

latent variable composed of four indicators. Parents rated on a 5-point scale (1 = never, 5 

= many times a day) how often they engaged in the following behaviours with their 

youngest child over past month: “Praise your child, saying things like ‘Good for you!’ or 

‘What a nice thing you did!’ or That’s good going!’ (y1) ”; “Talk or play with your child 

for five minutes or more, focusing attention on ‘just for fun’ (y2)”; “Laugh together with 

your child (y3)”; and “Do something with your child that he or she enjoys (y4)”. The 

internal reliability of this scale was .82 (Cronbach’s α coefficient). 
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Positive Parental Discipline. Positive parental discipline was represented by a 

latent variable composed of three indicators. Parents rated on a 5-point scale (1 = never, 5 

= many times a day) how often they engaged in the following behaviours when their 

youngest child breaks the rules or does something he/she is not supposed to do: “Calmly 

discuss the problem (y5)”; “Describe alternate ways of behaving that are acceptable (y6)”; 

and “Take away privileges (y7)”. The internal reliability of this scale was .73 (Cronbach’s 

α coefficient). 

Negative Parental Discipline. Negative parental discipline was represented by a 

latent variable composed of six indicators. Parents rated on a 5-point scale (1 = never, 5 = 

many times a day) how often they engaged in the following behaviours when their 

youngest child breaks the rules or does something he/she is not supposed to do: “Raise 

your voice, yell, or scold him/her (y8)” and “Use physical punishment (y9)”. Parents rated 

on a 5-point scale (1 = never, 5 = all the time) the proportion of time the following 

situations occurred with their eldest child: “Of the times that you talk to your child about 

his or her behaviour, what proportion is disapproval? (y10)”; “How often do you get angry 

when you punish your child? (y11)”; “How often do you feel you are having problems 

managing your child in general? (y12)”; and “When you punish your child, how often 

does he/she ignore the punishment? (y13)”. The internal reliability of this scale was .80 

(Cronbach’s α coefficient). 

Covariates 

Parent sex, income, age of last-born child, and age of first-born child were 

controlled for because they have been shown to influence parenting. Mother-child 

interactions can be different from father-child interactions (Lamb, 1977), income is 
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associated with neighbourhood quality which influences parenting (Klebanov, Brooks-

Gunn, & Duncan, 1994) and frequency of certain parenting practices, such as abuse, have 

been shown to vary by age of child (Wauchope & Straus, 1990). 

Income. Income was represented in each model by an observed variable. Parents 

were asked to choose a category that best reflected their total annual income before taxes. 

13.2% of parents had income under $25,000; 19.3% of parents had income between 

$25,000 and $39,999; 24.1% of parents had income between $40,000 and $59,000; 17.7% 

of parents had income between $60,000 and $74,999; 15.3% of parents had income 

between $75,000 and $99,999; 8.1% of parents had income between $100,000 and 

$149,999; and 2.3% of parents had income greater than or equal to $150,000 plus. The 

median income of all economic families of two or more people in Canada was $66,343 in 

2005 (Statistics Canada, 2006).  

Age of last-born child. Age of last-born child was represented in each model by an 

observed variable. Parents were asked about the number of children they had in each age 

group. The youngest age category that parents selected was considered as the age of their 

last-born child. The youngest child of 6.8% of parents was between the ages of 0 and 3 

months, 5.2% were between 4 and 6 months, 4.9% were between 7 and 9 months, 3.6% 

were between 10 and 11 months, 22.5% were between 1 and less than 2 years old, 19% 

were between 2 and less than 3 years old, 15.7% were between 3 and less than 4 years 

old, 12.8% were between 4 and less than 5 years old, and 9.4% were between 5 and less 

than 6 years old. Only parents with at least one child under the age of 5 were included in 

the study. 
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Age of first-born child. Age of first-born child was represented in each model by 

an observed variable. Parents were asked the year they had their first-born child. The ages 

ranged from less than one year old to 31 years old (M = 6.27, SD = 5.22). 

 Analytical Strategy 

After obtaining good fit for the measurement models, we added causal paths 

between the theoretical variables in the models to create structural models (Kenny, Kashy 

& Bolger, 1998). The purpose of creating the structural models was to examine whether 

the effects of stress and beliefs and knowledge about parenting on parenting practices are 

mediated by different levels of support. For each dependent variable (i.e., positive 

parenting practices, positive parental discipline, and negative parental discipline) we 

tested a multiple mediator model that estimated the four paths required for mediation 

(Baron & Kenny, 1986). The first step is to determine if there is an effect that may be 

mediated. That is, a relationship between the predictors (stress and beliefs and knowledge 

about parenting) and the outcomes (positive parenting practices, positive parental 

discipline, negative parental discipline) needs to first be established. Second, a 

relationship between the mediators (partner support, national support, use of community 

resources) and the outcomes needs to be established. Third, a relationship between the 

predictors and mediators needs to be established. Fourth, the effect of the predictors on 

the outcomes should be significantly reduced after controlling for the mediator. To test 

for the fourth step we used the method of bootstrapping, which has the benefit of using 

data-resampling to create normally distributed data, and is recommended for use with 

multiple mediator models (Shrout & Bolger, 2002; Preacher & Hayes, 2008). 
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Results 

Descriptive Statistics 

 Table 3.2 shows the correlations for the theoretical variables included in each 

model. In all models, stress was negatively correlated with family and national support, 

and beliefs and knowledge about parenting was positively correlated with family, 

community, and national support. Stress was negatively correlated with positive parenting 

practices and positively correlated with negative parental discipline. Beliefs and 

knowledge about parenting was positively correlated with positive parenting practices and 

positive parental discipline and negatively correlated with negative parental discipline. 

Structural Equation Modeling 

 Figures 3.1-3.3 show the structural models for Positive Parenting Practices, 

Positive Parental Discipline, and Negative Parental Discipline. To simplify the figures, 

only the paths relevant to mediation are shown.  

Model 1: Positive Parenting Practices 

 Figure 3.1 shows the path coefficients for the model of the relations among the 

predictors, the mediators, and positive parenting practices, χ2 
(311, 2762) = 2169, p < .001. 

The fit indices for the final model indicate a good fit with the data, RMSEA = .047, CFI = 

.932, SRMR = .054.  

 As seen in Figure 3.1, there is a negative direct relationship between stress and 

positive parenting practices and a positive direct relationship between beliefs and 

knowledge about parenting and positive parenting practices. There is a positive direct 

relationship between community support and positive parenting practices and between 
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national support and positive parenting practices. We tested the four steps required for 

mediation to determine if community support and national support were significant 

mediators of the relationship between beliefs and knowledge about parenting and positive 

parenting practices. The bootstrap estimated indirect effect (unstandardized) for 

community support was .009, 90% CI = .006 to .012, p < .001, indicating that the total 

effect of beliefs and knowledge about parenting on positive parenting practices is 

significantly reduced once the mediating path of community support is included. The 

bootstrap estimated indirect effect (unstandardized) for national support was .006, 90% 

CI = .002 to .010, p = .02, indicating that the total effect of beliefs and knowledge about 

parenting on positive parenting practices is significantly reduced once the mediating path 

of national support is included. Therefore, community and national support both account 

for a significant amount of the effect that beliefs and knowledge about parenting has on 

positive parenting practices. 

Model 2: Positive Parental Discipline 

 Figure 3.2 shows the path coefficients for the model of the relations among the 

predictors, the mediators, and positive parental discipline, χ2 
(272, 2762) = 1458, p < .001. 

The fit indices for the final model indicate good fit with the data, RMSEA = .040, CFI = 

.951, SRMR = .048.  

As seen in Figure 3.2, there is a positive direct relationship between beliefs and 

knowledge about parenting and positive parental discipline. There is a negative direct 

relationship between partner support and positive parental discipline and a positive direct 

relationship between community support and positive parental discipline. We tested the 

four steps required for mediation to determine if partner support and community support 
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were significant mediators of the relationship between beliefs and knowledge about 

parenting and positive parental discipline. The bootstrap estimated indirect effect 

(unstandardized) for partner support was -.008, 90% CI = -.014 to -.002, p = .03, 

indicating that the total effect of beliefs and knowledge about parenting on positive 

parental discipline is significantly reduced once the mediating path of partner support is 

included. The bootstrap estimated indirect effect (unstandardized) for community support 

was .012, 90% CI = .006 to .019, p < .01, indicating that the total effect of beliefs and 

knowledge about parenting on positive parental discipline is significantly reduced once 

the mediating path of community support is included. Therefore, partner and community 

support both account for a significant amount of the effect that beliefs and knowledge 

about parenting has on positive parental discipline. 

Model 3: Negative Parental Discipline 

 Figure 3.3 shows the path coefficients for the model of the relations among the 

predictors, the mediators, and negative parental discipline, χ2 
(368, 2762) = 2724 , p < .001. 

The fit indices for the final model indicate a good fit with the data, RMSEA = .048, CFI = 

.917, SRMR = .048.  

As seen in Figure 3.3, there is a positive direct relationship between stress and 

negative parental discipline and a direct negative relationship between beliefs and 

knowledge about parenting and negative parental discipline. There is a negative direct 

relationship between partner support and negative parental discipline. We tested the four 

steps required for mediation to determine if partner support was a significant mediator of 

the relationship between stress and negative parental discipline and between beliefs and 

knowledge about parenting and negative parental discipline. The bootstrap estimated 
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indirect effect (unstandardized) for partner support was .003, 90% CI = .001 to .005, p < 

.01, indicating that the total effect of stress on negative parental discipline is significantly 

reduced once the mediating path of partner support is included. The bootstrap estimated 

indirect effect (unstandardized) for partner support was -.006, 90% CI = -.011 to -.002, p 

< .01, indicating that the total effect of beliefs and knowledge about parenting on negative 

parental discipline is significantly reduced once the mediating path of community support 

is included. Therefore, partner support accounts for a significant amount of the effect that 

stress has on negative parental discipline and for a significant amount of the effect that 

beliefs and knowledge about parenting has on negative parental discipline. 

Discussion  

The primary objective of this study was to examine if three levels of support are 

the mechanisms through which stress and beliefs and knowledge about parenting affect 

parenting practices. Results were congruent with Bronfenbrenner’s theory 

(Bronfenbrenner, 1977): That the microsystem, exosystem, and macrosystem can 

differentially impact parenting practices. We found that family, community, and national 

support were differentially related to parental beliefs and knowledge about parenting, 

parental stress, positive parenting practices, positive parental discipline, and negative 

parental discipline. Overall, our results indicate that: 1) partner support is a mechanism 

through which stress affects negative parental discipline; 2) partner support is a 

mechanism through which beliefs and knowledge about parenting affect positive and 

negative parental discipline; 3) community support is a mechanism through which beliefs 

and knowledge about parenting affect positive parenting practices and positive parental 
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discipline; and 4) national support is a mechanism through which beliefs and knowledge 

about parenting affect positive parenting practices.  

Microsystem: Partner Support 

 The results from this study demonstrate that partner support is a mechanism 

through which stress impacts negative parental discipline. Parents with high levels of 

stress also reported experiencing low levels of partner support and frequent engagement 

in negative parental discipline. This is finding is congruent with the support deterioration 

model (Barrera, 1986; Cohen & Wills, 1985). Stress may deteriorate the support that 

parents receive from their partner. High levels of stress may strain the marital 

relationship, leading to low levels of partner support (Neff & Karney, 2004). Parents who 

are overwhelmed by work and family responsibilities may feel that their partner does not 

provide them with the support that they need to manage their stress. For example, stressed 

parents may need additional emotional support from their partner, such as encouragement 

that they can meet the demands of their work and family life, as well as additional 

instrumental support, such as having their partner assume more childcare responsibilities 

in order to manage their stress. Parents who are under high stress may be more vulnerable 

to engaging in negative parent-child interactions as they may judge their child’s 

behaviour more harshly than parents under low stress (Middlebrook & Forehand, 1985). 

When parents do not receive the emotional and instrumental support that they need from 

their partner to manage their stress, they may engage in negative parental discipline 

because they are not able to prevent negative parent-child interactions by themselves.  

 In addition, a substantial amount of the relationship between parents’ beliefs and 

knowledge about parenting and parental positive and negative discipline can also be 
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attributed to parents’ perceptions of partner support. Parents who reported positive beliefs 

and knowledge about parenting also reported high levels of partner support. Parents with 

positive beliefs and knowledge about parenting may have partners who have similar 

expectations and hence work actively to support their partner in the parenting role. Also, 

partners may develop similar expectations over time. A person’s expectations have the 

power to change the behaviour of others, such that expectations of partner support can 

actually increase the amount of support a partner provides (Beach, Fincham, Katz, & 

Bradbury, 1996). Consequently, parents with high expectations of their partners’ support 

may advocate for and receive the support that they expect (Snyder, 1992). Although we 

had hypothesized partner support to be positively associated with positive parental 

discipline, it appears that higher levels of partner support are associated with less parental 

discipline overall. Supportive partners may play an active prevention role in supporting 

their partners’ parent-child interactions. For example, partners can provide emotional 

support by alerting a partner and intervening before a parent-child situation accelerates to 

a negative interaction by redirecting attention, suggesting an alternative strategy, or 

mediating a conflict. Similarly, partners can provide instrumental support by providing 

caretaking relief when their partner is tired or requires a break, which may prevent the 

implementation of discipline by a frustrated parent. Thus, the effect of having emotional 

and instrumental partner support is a reduction of the need for discipline in general.  

Increasing partner support may be one way of reducing the impact of high stress 

and negative beliefs and knowledge about parenting and improving parenting practices. 

Parents can be taught techniques to effectively support their partner in the parenting role. 

Training programs for stress can be modified to include teaching methods that partners 

can use to assist each other with managing stress. Parents can learn how to recognize 
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signs that their partner is experiencing stress, and be taught skills to help their partner 

cope with stress (Rodgers, 1998). Additionally, parent education can help parents learn 

different ways to support each other, such as specific methods of providing emotional and 

instrumental support to their partner. For those parents without access to partner support, 

such as single parents, parenting interventions may be more effective if they are aimed at 

helping parents enhance the emotional and instrumental support that they receive from 

others in their social network. Engaging in community activities may be a way for parents 

to meet other families in their community and expand their social network.  

Exosystem: Community Support 

Beliefs and knowledge about parenting indirectly impact positive parenting 

practices and positive parental discipline through parents’ use of community resources. 

Parents with positive beliefs and knowledge about parenting also accessed a high number 

of community resources and frequently engaged in positive parenting practices and 

positive discipline. Having positive beliefs and knowledge about parenting may provide 

parents with the self-efficacy to engage in behaviours that will promote their child’s 

healthy development (Savage & Guavain, 1998; Perez & Gauvain, 2007), such as 

participating in community based parent-child activities. Participating in community 

activities together can provide increased opportunities for children and parents to laugh 

and play together outside the home. Additionally, interacting with other families in the 

community can create opportunities for parents to observe and learn effective discipline 

strategies from positive parenting models and acquire additional information about child 

development and parenting through interactions with other parents (Torquati, 2002). 

Furthermore, involvement in community activities may facilitate the development of a 
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parent support network in the community, which could increase the emotional and 

instrumental support that they receive from other adults outside the home. 

Strategies to increase the availability and accessibility of community resources to 

all parents may help to promote positive parenting practices and the use of positive 

disciplining methods. However, parents with negative beliefs and knowledge about 

parenting may be more difficult to engage because we found that these parents used less 

community resources than parents with positive beliefs and knowledge about parenting. 

Parents with negative beliefs and knowledge about parenting may not be motivated to 

overcome barriers to participation in community activities such as transportation or 

socioeconomic barriers. Creative strategies may be needed to reach and involve these 

parents such as meeting parents in convenient locations, or incorporating parental 

involvement directly into children’s activities. For example, free sports or arts programs 

may be offered to children whose parents volunteer in the program. Regardless of the 

specific strategy, municipal policies that provide the funding for community programs 

need to encourage these programs to have innovative methods of reaching and involving 

all parents, particularly the most isolated and vulnerable parents. On a larger scale, the 

federal government can implement national policies that have the potential to reach all 

Canadian parents. 

Macrosystem: National Support 

Parents’ perceptions of national support mediated the relationship between beliefs 

and knowledge about parenting and positive parenting practices. Parents’ beliefs and 

knowledge about parenting may bias perceptions of national support (Fazio, 1986), as 

parents with positive beliefs and knowledge about parenting also reported feeling 
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supported by Canada. Bronfenbrenner proposed that public policies within the 

macrosystem can influence the social system of a culture (Bronfenbrenner, 1979). 

Similarly, national policies that affect parents and children can create societal 

expectations for parents. National policies can create positive societal expectations for 

parents through policies that invest in parents and young children and hence, reinforce the 

value of the parenting role. Consequently, parents may act in ways that are congruent 

with their perceptions of societal expectations, such that parents who believe that Canada 

values parents and young children may be more likely to engage in positive parenting 

practices. Similarly, in the current study, parents with positive perceptions of national 

support reported engaging in more positive parenting practices than parents with negative 

perceptions of national support. 

National policies identify issues that are critical to Canada and allocate 

investments in resources that are valued by Canadians. Thus, federal policies that invest 

in supporting parents can foster a society that values the parenting role, and as a result 

improve parenting practices in Canada. Specifically, an area in need of investment is 

parent education. Canadian parents find that educational resources for parenting are 

limited, which causes them to feel unsupported in their role as parents (Crill Russell, 

2004). A policy that advocates and provides funding for parents to learn about parenting 

and child development would increase educational resources available to parents and at 

the same time, identify parenting as a valued role in Canadian society.  

Limitations 

Although there are many strengths to this research, there are also some limitations 

that should be noted. For example, the study design is cross-sectional and consequently, it 
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is not possible to examine these relationships over time. Second, self-reports of parenting 

practices may be subject to social desirability responding, a positive response bias, or 

biased recall of positive events. However, the anonymity of online methodology may 

have reduced these biases. Finally, our assessment of national support was broad and 

more research is required to examine how parents’ perceptions of specific Canadian 

policies influence parenting practices.  

Conclusions 

The current study suggests that a significant portion of the effect that stress and 

beliefs and knowledge about parenting have on parenting practices can be attributed to 

the support that parents receive from their family, community, and nation. These findings 

have significant implications for using systemic intervention programming as an effective 

means to support parents. At the individual level, interventions need to provide emotional 

and instrumental support to families, and these interventions should be tailored to the 

specific needs of a family. Communities can improve parenting practices by providing 

opportunities for parents to access programs and activities, where parents can be exposed 

to positive parenting models and increase their support for parenting by expanding their 

social network. At the national level, we need to continue to develop and enhance policies 

that identify parenting as an important role in Canadian society. The combination of all 

three levels of support may have the greatest potential to significantly improve parenting 

practices and promote the healthy development of children in Canada. It will be important 

for future research to continue to adopt this ecological perspective to further understand 

the mechanisms through which parenting practices are determined and consequently, to 
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be able to change the context in which these mechanisms operate to improve parenting in 

Canada.  
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Table 3.1  

Measurement Model Estimates for Positive Parenting Practices Model (PPP Model), 

Positive Parental Discipline Model (PPD Model), and Negative Parental Discipline 

Model (NPD Model), Standard Errors in Parentheses (N = 2762) 

 

 

Model 1: PPP  
χ2(302) = 2278, p < .001; 
CFI = .927; RMSEA = 
.048; SRMR = .048 

Model 2: PPD 
χ2(279) = 2201, p < .001; 
CFI = .924; RMSEA = 
.050; SRMR = .047 

Model 3: NPD 
χ2(357) = 2656, p < .001; 
CFI = .919; RMSEA = 
.048; SRMR = .0471 

Model Estimates Standardized Regression Weights 
 Stress X1 .42 (.02)*** .42 (.02)*** .42 (.02)*** 
 Stress  X2 .41 (.03)*** .40 (.03)*** .41 (.03)*** 
 Stress  X3 .80 (.03)*** .79 (.03)*** .81 (.03)*** 
 Stress  X4 .87  .88 .87 
 Beliefs & Knowledge  X5 .61 .61 .61 
 Beliefs & Knowledge  X6 .65 (.04)*** .65 (.04)*** .66 (.04)*** 
 Beliefs & Knowledge  X7 .59 (.03)*** .58 (.03)*** .59 (.03)*** 
 Beliefs & Knowledge  X8 .69 (.04)*** .69 (.04)*** .69 (.04)*** 
 Beliefs & Knowledge  X9 .59 (.04)*** .61 (.04)*** .55 (.04)*** 
 Beliefs & Knowledge  X10 .56 (.04)*** .57 (.04)*** .55 (.04)*** 
 Beliefs & Knowledge  X11 .48 (.03)*** .47 (.03)*** .49 (.03)*** 
 Partner support  M1 .89  .88 .89 
 Partner support  M2 .80 (.02)*** .81 (.02)*** .79 (.02)*** 
 Partner support  M3 .86 (.02)*** .86 (.02)*** .87 (.02)*** 
 Partner support  M4 .36 (.02)*** .39 (.02)*** .39 (.02)*** 
 Partner support  M5 .87 (.02)*** .87 (.02)*** .85 (.02)*** 
   National Support  M6 .84 .84 .84 
   National Support  M7 .85 (.02)*** .85 (.02)*** .86 (.02)*** 
   National Support  M8 .76 (.02)*** .76 (.02)*** .76 (.02)*** 
   Positive Parenting  Y1 .74   
   Positive Parenting  Y2 .71 (.04)***   
   Positive Parenting  Y3 .80 (.03)***   
   Positive Parenting  Y4 .65 (.04)***   
   Positive Discipline  Y5  .79   
   Positive Discipline  Y6  .84 (.04)***  
   Positive Discipline  Y7  .46 (.02)***  
   Negative Discipline  Y8   .69 (.05)*** 
   Negative Discipline  Y9   .49 (.03)*** 
   Negative Discipline  Y10   .61 
   Negative Discipline  Y11   .77 (.04)*** 
   Negative Discipline  Y12   .70 (.04)*** 
   Negative Discipline  Y13   .51 (.04)*** 

***p < .001 
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Table 3.2  

Predictor Variables, Mediator Variables, and Outcome Variables for Positive Parenting 

Practices Model (PPP Model), Positive Parental Discipline Model (PPD Model), and 

Negative Parental Discipline (NPD Model): Correlations (N = 2762) 

. 

*p < .05.  **p < .01.  ***p < .001 

Variables Model   1 2 3 4 5 

1. Stress  −     

2. Beliefs and 
Knowledge about 
Parenting 

PPP 
PPD 
NPD 

.01 

.01 

.01 

−    

3. Partner support PPP 
PPD 
NPD 

-.19*** 
-.20*** 
-.20*** 

.17*** 

.17*** 

.17*** 

−   

4. Community Support PPP 
PPD 
NPD 

-.01 
-.01 
-.01 

.21*** 

.21*** 

.21*** 

.03 

.03 

.03 

−  

5. National Support PPP 
PPD 
NPD 

-.07** 
-.07** 
-.07** 

.14*** 

.14*** 

.14*** 

.15*** 

.15*** 

.15*** 

.15*** 

.15*** 

.15*** 

− 

6. Positive Parenting PPP 
PPD 
NPD 

-.15*** .29*** .08*** .17*** .06* 

7. Positive Discipline PPP 
PPD 
NPD 

 
.04 

 
.08** 

 
-.07** 

 
.10*** 

 
-.00 

8. Negative Discipline PPP 
PPD 
NPD 

 
 
.29*** 

 
 

-.23*** 

 
 

-.18*** 

 
 

-.07** 

 
 

-.10*** 
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Figure 3.1. Mediating Role of Support in Positive Parenting Practices Model, with Total 

Effects in Parentheses (Standardized Regression Weights reported). 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

* p < .05, ** p < .01, *** p < .001 
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Figure 3.2. Mediating Role of Support in Positive Parental Discipline Model, with Total 

Effects in Parentheses (Standardized Regression Weights reported). 

 

 

 

 

 

 

 

 

 

 

* p < .05, ** p < .01, *** p < .001 
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Figure 3.3. Mediating Role of Support in Negative Parental Discipline Model, with Total 

Effects in Parentheses (Standardized Regression Weights reported). 

 

* p < .05, ** p < .01, *** p < .001 
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CHAPTER FOUR 

General Discussion 

The primary objective of this thesis was to provide an understanding of how 

family members, community members, and Canadian society can support parents. The 

results are congruent with Bronfenbrenner’s ecological theory, in which he proposed that 

an individual’s development is shaped through his or her interactions with multiple 

environments (Bronfenbrenner, 1977). We found that one’s family, community, and 

country can shape parenting practices. Moreover, support within each environment 

showed differential effects on parenting practices. These findings can inform the design 

of effective prevention programs that can support parents at the individual, community, 

and national levels.  

At the individual level, practitioners that work with families, such as social 

workers, public health nurses, and clinicians, can play an important role in increasing 

contextual support to facilitate and sustain changes in parent behaviour (Krauss, 2000). 

One method of increasing contextual support for parents is to enhance the support that 

they receive from their partner. As demonstrated through the results of Study 2, support 

provided to parents by their partner may reduce the number of times parents discipline 

their child. Partners can provide emotional and instrumental support to parents which may 

help to prevent negative parent-child interactions. For example, partners can assist with 

developing strategies to avoid child misbehaviour as well as provide childcare relief when 

one partner needs a break. Thus, partner support may be critical to providing the day-to-

day support needed to reduce negative parent-child interactions. Partner support can be 

increased by teaching parents how to effectively communicate with each other, give and 
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receive constructive feedback, collaboratively problem solve, and support each other 

when problem behaviour occurs (Sanders, 1999). For single parents, emotional and 

instrumental support can be increased by engaging extended family members, such as 

grandparents (Unger & Wandersman, 1988). Another method to increase environmental 

support is to connect parents with community resources in order to create opportunities 

for families to have positive interactions while engaging in community activities. 

Engaging in community activities may also be a way to sustain positive parenting 

practices because it can provide parents with direct assistance, positive parenting models, 

and information about child development and parenting on a regular basis (Torquati, 

2002). Practitioners have the ability to effectively match and connect parents with the 

appropriate community resources because they have clinical expertise, understand the 

needs of a particular family, and have knowledge of available community resources. 

Thus, individuals that provide support for families in both their professional and 

nonprofessional capacities play a critical role in linking families with the appropriate 

community resources, such as prevention programs for parents. 

It is a challenge to accurately identify which communities are in greatest need of 

supplementary programs for parents and children. Many screening tools use demographic 

factors, such as socioeconomic status, to select communities that will receive additional 

parenting services (Guterman, 1999). One method of identifying vulnerable populations is 

to examine moderators (Lewis & Kliewer, 1996). In Study 1, we examined the 

availability of community support as a moderator and found that the additive effect of 

high stress and negative beliefs and knowledge about parenting has a greater negative 

impact on parents with few community resources available compared with parents with 

more community resources. Thus, in addition to examining demographic characteristics 
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of families within a community, including assessment of the number and quality of 

resources available within a community into screening tools may increase the accurate 

identification of communities at risk for poor parenting practices. Once high-risk 

communities are identified, the next challenge is to understand how interventions can be 

designed to improve parenting practices. 

There has been great progress in the design of programs for parents of young 

children, but the full potential of parenting programs to improve children’s lives and to 

reduce health and developmental problems has yet to be achieved (Olds, Sadler, & 

Kitzman, 2007). One challenge of designing early prevention programs is to understand 

barriers to or facilitators of behavioural change. An understanding of barriers and 

facilitators to changing parenting behaviours can be enhanced by examining mediators, 

because mediators help to identify the process through which one variable has an effect 

on another variable (Lewis & Kliewer, 1996). Understanding the process through which 

individual factors, such as parental stress and beliefs and knowledge about parenting, 

affect parenting practices tells us how interventions can change the nature of that 

relationship to improve parenting practices. The results of Study 2 indicate that support is 

a mechanism through which parental stress and beliefs and knowledge about parenting 

impact parenting practices.  

According to the support deterioration model, parents experiencing high stress 

may perceive support as less helpful because receiving help magnifies feelings of 

inadequacy (Lin & Ensel, 1984; Hobfall & Lerman, 1988).  Therefore, community 

interventions that aim to change community norms about seeking assistance for parenting 

practices and reduce stigmatization may be effective in recruiting parents who are 

experiencing high levels of stress. Parental beliefs and knowledge about parenting may 
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also be a barrier to using community resources. Parental beliefs and knowledge about 

parenting may affect self-efficacy and behavioural intentions (Sanders, 1999), such that 

parents who do not believe they influence children’s development may be less likely to 

seek help for parenting. To address this issue, prevention programs can be proactive and 

create universal programming to reach out to all parents in a community, such as going to 

schools and workplaces, to communicate the positive difference parents can make in child 

development. Thus, parenting programs that can change norms about help-seeking and 

the importance of parenting, as well as increase accessibility to parent resources, may be 

more effective at improving parenting practices. Targeting specific communities can 

reach those parents at higher risk of engaging in negative parenting practices, however, 

there are also benefits to national, universal programs that provide services available to 

almost all Canadian parents. 

Bronfenbrenner stated that the priority placed on the care of children by the 

overarching culture of a nation has special importance in determining how a child and his 

or her caregivers interact (Bronfenbrenner, 1977). Similarly, the results of Study 2 

demonstrate the importance of national support to parents. We found that national support 

was a mechanism through which parental beliefs and knowledge about parenting affect 

positive parenting practices. Beliefs can guide subsequent perceptions, which then 

influence an individual’s behaviour response (Fazio, 1986). Therefore, one way to 

increase positive parenting practices may be through increasing parent’s perceptions of 

national support. Unfortunately, most Canadian parents currently do not feel supported by 

Canada (Crill Russell, 2004). Although the majority of Canadian parents attempt to learn 

about parenthood before the birth of their first child, they find that educational resources 

are limited, and are left feeling unsupported at the personal and societal level in their 



 71 

parenting role (Crill Russell, 2004). Therefore, there is a need to develop educational 

materials about parenthood and to make these resources accessible to all Canadian 

parents. Universal assistance for parenting can normalize the process of participating in 

parent education and publicly acknowledge the importance and challenges of parenting, 

which has the potential to change the entire context of parenting in Canada (Sanders, 

1999). One type of assistance that would benefit parents is the provision of broad based, 

universally available, parent education. 

One way to ensure that parent education reaches the majority of Canadians is to 

introduce mandatory parent education in high school. The official Ontario High School 

curriculum already requires each school board to provide two parenting courses. 

However, these courses are currently offered as electives, meaning that only a self-

selected group of high school students will receive parent education. Making parent 

education a mandatory course to graduate from high-school means that 90% of all young 

Canadians would receive parent training (Statistics Canada, 2005). Thus, utilizing the 

high school curriculum provides an extraordinary opportunity to engage a large 

percentage of the Canadian population. Mandatory parent education can also change the 

norms surrounding the role of parents and parent education, as it demonstrates that being 

a parent is a valuable role in society and that all Canadians can benefit from learning 

about parenting and child development.  

In conclusion, the family, community, and country in which parents belong have 

the potential to promote positive parenting practices and reduce negative parenting 

practices. Furthermore, support aimed at the individual, community, and national levels 

can differentially impact parenting practices. Although this thesis provides evidence for 

the importance of supporting parents, more research is needed to evaluate the 



 72 

effectiveness of specific methods of increasing support for parents. Future research is 

needed to develop and evaluate methods through which individuals who work with 

families can effectively increase family and community support for parents. For 

community-level programs, the ability to recruit parents who are at high risk of poor 

parenting practices and sustain program participation is a constant challenge (Olds, 

Sadler, & Kitzman, 2007). Future studies are needed to examine how the provision of 

support at the community level can reduce barriers to reaching high-risk parents. At the 

national level, further research is needed to evaluate the content of high school parenting 

courses and conduct longitudinal program evaluation to determine if participating in 

parenting courses in high school results in improved parenting skills. Overall, there is a 

need for future research to develop and evaluate methods to further increase support and 

resources for parents at the individual, community, and national levels. In this way, we 

can ensure the healthy development of future generations of Canadians through enhanced 

parenting. 
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APPENDIX A 

INDIVIDUAL FACTORS SCALES 

Work Stress 

Thinking of yourself as a parent, to what extent do you agree or disagree with the following 
statements? Please use the 10-point scale below, where 1 means disagree completely and 10 
means agree completely 
 
                    Disagree                Agree 
        Completely        Completely 

Question  1 2 3 4 5 6 7 8 9 10 
The demands of my family life often 
interfere with my work on the job 

           

The demands of my job often 
interfere with my family life 

           

 
 

Life stress 

 
Thinking of yourself as a parent, to what extent do you agree or disagree with the following 
statements? Please use the 10-point scale below, where 1 means disagree completely and 10 
means agree completely 
 
                    Disagree                Agree 
        Completely        Completely 

Question  1 2 3 4 5 6 7 8 9 10 
I often feel overwhelmed by all that I 
have to accomplish in a day 

           

I feel I’m constantly under stress 
trying to accomplish more than I can 
handle 
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Parents’ Beliefs about Parenting 

Below is a statement about children and parenting. Please indicate the extent to which you 
agree or disagree with the statement using the 10-point scale below, where 1 means you 
disagree completely and 10 means you agree completely. 
 
                    Disagree                Agree 
        Completely        Completely 

Question  1 2 3 4 5 6 7 8 9 10 
Being a parent is the most important 
thing I can do 

           

 
 

Parents’ Knowledge about Parenting 

Different people have different attitudes towards parenting. Below is a list of statements about 
attitudes towards parenting and child rearing. Please indicate the extent to which you agree or 
disagree with each of the following statements using a 10-point scale, where 1 means you 
disagree completely and 10 means you agree completely. 
 

Disagree                 Agree 
Complete          Completely 

Question  1 2 3 4 5 6 7 8 9 10 
The years from birth through age five are 
absolutely critical to the way a child turns 
out as an adult 

           

The influence of parents is absolutely 
critical to the way a child turns out as an 
adult 

           

Babies are learning from the moment they 
are born 

           

Parents’ emotional closeness with a baby 
can strongly influence that child’s 
intellectual development. 

           

The things a child experiences before the 
age of five will greatly influence his or 
her ability to do well in school 

           

If a baby does not receive appropriate 
stimulation such as being read to, played 
with, touched or held his /her brain will 
not develop as well as a baby who does 
receive these kinds of stimulation 
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APPENDIX B 

CONTEXTUAL FACTORS SCALES 

Partner Support 

Thinking of your experience as a parent, to what extent do you agree or disagree with the 
following statements? Please use the 10-point scale below, where 1 means disagree completely 
and 10 means agree completely. 
 
                  Disagree               Agree 
                Completely        Completely 

Question  1 2 3 4 5 6 7 8 9 10 
My spouse/partner gives me 
encouragement and reassurance 

           

My spouse/partner provides me with 
good advice or information about 
parenting our child(ren) 

           

My spouse/partner is always wiling 
to listen to my problems or 
challenges related to parenting 

           

My spouse/partner often criticizes 
me as a parent 

           

All things considered, my 
spouse/partner has been very helpful 
to me as a parent 
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Availability of Community Resources 

Which of the following resources or programs are currently available in your neighbourhood 
community? (Check ALL that apply) 
 
A doctor for your child(ren)  
A doctor for you  
A drop-in medical clinic  
A hospital/emergency room  
Prenatal childbirth preparation classes  
For women only: Breastfeeding, lactation support programs  
Parent-child programs such as Parent & Tot or Baby & Me classes  
Parenting classes or general parenting improvement sessions  
Nurse or other home visitor support programs  
Workshops or programs to learn about handling parenting challenges such as 
getting your child to sleep through the night, tantrums, etc. 

 

Instructional swim, skating, or exercise programs for children  
Organized sports leagues or children (i.e., soccer, hockey, t-ball, etc.)  
Instructional creative art classes for children (i.e., dance, painting, music or 
drama) 

 

Organized playgroups  
Drop-in programs or parents with children  
Centres where you can meet other families, such as Early Years Centres, Parent 
Link Centres, Family Resource Centres, YMCAs, community centres, etc. 

 

Playgrounds  
Places of worship (synagogues, mosques, churches, etc.)  
Libraries  
Arenas and community/recreation centres  
Public places where parents can interact with their children in the company of 
other parents and children 

 

A private or publicly funded preschool or kindergarten or 3, 4 or 5 year olds  
Family daycare provider  
Other daycare provider  
Regular informal get-togethers with neighbours  
Internet chat groups or online forums  
None of the above  
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Use of Community Resources (Community Support) 

Which of the following resources or programs have you used in the past year? (Check ALL that 
apply) 
 
A doctor for your child(ren)  
A doctor for you  
A drop-in medical clinic  
A hospital/emergency room  
Prenatal childbirth preparation classes  
For women only: Breastfeeding, lactation support programs  
Parent-child programs such as Parent & Tot or Baby & Me classes  
Parenting classes or general parenting improvement sessions  
Nurse or other home visitor support programs  
Workshops or programs to learn about handling parenting challenges such as 
getting your child to sleep through the night, tantrums, etc. 

 

Instructional swim, skating, or exercise programs for children  
Organized sports leagues or children (i.e., soccer, hockey, t-ball, etc.)  
Instructional creative art classes for children (i.e., dance, painting, music or 
drama) 

 

Organized playgroups  
Drop-in programs or parents with children  
Centres where you can meet other families, such as Early Years Centres, Parent 
Link Centres, Family Resource Centres, YMCAs, community centres, etc. 

 

Playgrounds  
Places of worship (synagogues, mosques, churches, etc.)  
Libraries  
Arenas and community/recreation centres  
Public places where parents can interact with their children in the company of 
other parents and children 

 

A private or publicly funded preschool or kindergarten or 3, 4 or 5 year olds  
Family daycare provider  
Other daycare provider  
Regular informal get-togethers with neighbours  
Internet chat groups or online forums  
None of the above  
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National Support 

To what extent do you agree or disagree with the following statements. Please use the 10-point 
scale below, where 1 means you disagree completely and 10 means you agree completely.
  
                    Disagree                Agree 
        Completely        Completely 

Question  1 2 3 4 5 6 7 8 9 10 
I think Canada values its young 
children 

           

I think Canada values the role of 
mothers 

           

I think Canada values the role of 
fathers 
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APPENDIX C 

PARENTING SCALES 

Positive Parenting Practices 

About how many times over the past month or so have you done each of the following things 
with your YOUNGEST child? 
 

 

 Many 
times a 
day 

1-2 
times a 
day 

A few 
times a 
week 

About 
once 
week or 
less 

Never 

Praise your child, saying things like 
“Good for you!” or “What a nice thing 
you did!” or “That’s good going!” 

     

Talk or play with your child for five 
minutes or more, focusing attention on 
“just for fun” 

     

Laugh together with your child      
Do something with your child that he or 
she enjoys 

     

 

Positive Parental Discipline 

Just about all children break the rules or do things they are not supposed to do from time to 
time. As parents, we react in different way. Thinking of your YOUNGEST child, please 
indicate how often you react in the following ways when he / she breaks the rules or does 
something he / she is not supposed to do. 
 

 Many 
times a 
day 

1-2 
times a 
day 

A few 
times a 
week 

About 
once a 
week or 
less 

Never 

Calmly discuss the problem      
Describe alternate ways of behaving that 
are acceptable. 

     
 

Take away privileges      
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Negative Parental Discipline 

Just about all children break the rules or do things they are not supposed to do from time to 
time. As parents, we react in different way. Thinking of your YOUNGEST child, please 
indicate how often you react in the following ways when he / she breaks the rules or does 
something he / she is not supposed to do. 
 
 
 Many 

times a 
day 

1-2 
times 
a day 

A few 
times 
a week 

About 
once a 
week or 
less 

Never 

Raise your voice, yell, or scold him/her      
Use physical punishment      
 
When parents spend time with their children some of the time things go well, and some of the 
time they don’t go so well. Still thinking of your ELDEST child, please indicate how often the 
following situations occur. 
 
 All the 

time 
More 
than half 
the time 

About 
half the 
time 

Less 
than 
half the 
time 

Never 

Of the times that you talk to your child 
about his or her behaviour, what 
proportion is disapproval? 

     

How often do you get angry when you 
punish your child? 

     

How often do you feel you are having 
problems managing your child in 
general? 

     

When you punish your child, how often 
does he/she ignore the punishment? 

     

 
 


