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Abstract 

Character education is widely used in Ontario elementary schools 

(Winton, 2010, p. 220). Most educators are helping their students develop 

character traits like: respect, responsibility and honesty to name a few. The goal 

of this project was to investigate character education as it widely exists in various 

school boards in Ontario, Canada. Specifically, this project examines the 

implementation of character traits by institutions and organizations such as: 

elementary schools, families, and communities (stakeholders). Resources 

relating to each institution/organization that will support the alterations and 

change to a more authentic character education are highlighted. Lastly, a 

workshop proposal will be included for leaders who want to initiate, create 

change, and practice an intentional and structured character education program. 

An actual design of the workshop in PowerPoint will be included. In summary, the 

overall goal of this project is to examine how schools, families and communities 

can contribute cohesively towards educating children to be moral beings.  
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Chapter 1 

Introduction 

Differences are everywhere in our world that exist in our natural 

environment. For instance, there is variance between the colour, shape, and 

taste of tomatoes. There is variance between animals. For example, monkeys 

vary in colour, size, and personalities. Similarly, there are differences amongst 

human beings. It is a fact, that people have different skin tones, (dis)abilities, 

capacities, religions, background knowledge, and personalities. People are 

different regardless of age. Therefore, children need to be explicitly taught to 

accept differences because in reality, their world exists of differences. It is not 

only enough to teach children to accept differences but also to celebrate and 

value them. It is important to value differences because if differences did not 

exist –the world, as we know it, would be very monotonous and uninspiring!  

 Accepting differences can be challenging like it is challenging to practice 

good character as human beings all of the time. It can be difficult to define and 

understand character as well. Character education is not simple. It is complex 

(Berkowitz, 2010; Swift and Mathies, 2004, p. 4). In this project, character 

education is defined as an explicit means of education to teach students to be 

moral beings. Some character traits are: respect, caring, responsibility, honesty 

acceptance, courage, empathy, and trustworthiness. These single traits are very 

loaded and complex. Therefore, it can be challenging for one to teach them to 

someone else especially when one has not mastered the traits oneself.  

As an elementary special education teacher in Ontario, I am personally 

very concerned about the lack of structure and direction provided to teachers to 
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teach character education to our students in our classrooms and schools. 

However, aspects of character education exist formally in the elementary 

curriculum. For instance, character education exists in physical education 

curriculum as it also occurs in other subject areas. One of the goals of the 

physical education curriculum for elementary students “is to achieve one’s 

personal best, equity and fair play, respect for diversity, sensitivity and respect 

for individual requirements and needs and good health and well-being” (Ontario 

Ministry of Education, 2010a, p. 5).  

Character education is very complex and although is included in 

elementary curriculum in various subject areas it also needs to be explicitly 

taught by classroom teachers or specialized character development teachers to 

elementary students. A slow shift is being made towards teaching character 

education as there is a document published by the Ministry of Education in 

Ontario entitled: Finding Common Ground: Character Development in Ontario 

Schools, K-12. 

According to the Canadian Census data published in 2006, there are more 

nationalities living and working in Canada than ever before specifically indicating 

that that there were just over 5 million visible minorities. The visible minority 

population is only increasing. Therefore, the chances of our children interacting, 

having to work with people that are different from themselves exists. In support 

Leithwood, McAdie, Bascia and Rodrigue (2004) add that, “Canadian society, 

and in particular urban schools are becoming increasingly multicultural, leading 

to potential conflicts both between individuals and between ethnic communities 
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within these schools” (p. 75). As a consequence, children should be given the 

opportunity to have the tools of acceptance. 

 Role of Technology in Accepting Differences 

Technology is another major factor that hinders children to accept 

differences because it decreases their time for interpersonal associations. 

Children today are spending more time than ever consumed by various forms of 

technology. Children would rather watch movies, play video games or text than 

spend face to face time with their friends. It is rare to see children playing on the 

playgrounds or in the streets in many Canadian neighbourhoods because 

children are spending an incredible amount of time on computers, cell phones, 

playing video games and watching television (O'Keeffe, Clarke-Pearson and 

Council on Communications and Media, 2011) which has been linked to a host of 

many other issues like obesity (Strasburger and Council on Communications and 

Media, 2011). Television is also forcing “young imaginations into stereotypical 

and narrow notions of creating” realities (Leithwood, McAdie, Bascia and 

Rodrigue, 2004, p. 61).  How will children learn to socially interact with people at 

all, let alone those who are different from themselves if they do not actually do it? 

How will children effectively work with others in school completing projects? How 

will children, when they enter the workforce work co-operatively with others? A lot 

of learning takes place through interacting with people. Something as simple as 

playing board games might be, at times challenging for children who are stuck in 

the technological world.  
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The basic definition of morality is the consideration for others. Being moral 

means to do something, that might be easy or difficult, and not to expect nor ask 

for anything in return in the presence or the absence of a person. This is 

challenging for many reasons. It is challenging because I have witnessed my two 

toddler sons and students that I, previously taught, to do something meant to 

gain something. At times, there is a motive. At times, it is about what one does in 

order to gain something. For my children, reciprocal relationships, where they 

might gain something for doing something, are the foundations of most of their 

relationships. This might be even true for most adults. The beauty of morality is 

doing ‘the right thing’ and expecting nothing in return. I have a rule of thumb that I 

follow personally: I try my best to do something moral (nice) for a random 

stranger each day but do not share it with anyone else. This is because the 

second that I do, I am looking to receive recognition and validation which 

completely defeats the purpose. Does it make my kind act less worthy? No, but 

the second I share my ‘moral’ actions with someone else –it becomes a give and 

take scenario, where I receive recognition for my ‘moral’ actions. That is not to 

say that I do not share some of my moral moments with my family and friends.  

The other personal motivation to do research in character education is 

fueled by my own children. Now that I am a mother of a two and three year old 

boys–it truly scares me to even fathom that they might not have the tools to be 

moral beings. I was raised in India. At the age of 11, my family moved to Canada 

to provide greater academic opportunities for me and my brother.  
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The lessons of morality and critical thinking were in the background but 

not forgotten even though achieving good marks were a high priority. My goal as 

a parent is to bring character education to the forefront in my home. As a parent, 

I will equip my children, to the best my ability, with the tools to succeed 

academically as well as morally.  As a professional educator and a researcher I 

want to bring focus to character education. 

Purpose 

The goal of this project was to investigate character education as it widely 

exists in various school boards in Ontario, Canada. Specifically, how is character 

education being implemented by institutions and organizations such as: 

elementary schools, families and communities? Afterwards, at least one area of 

improvement will be critically examined in respect to each institution/organization. 

Thirdly, there will be useful resources presented for leaders of each institution to 

support the alterations and change to a more authentic character education. 

Lastly, a workshop proposal will be included for leaders who want to initiate, 

create change and practice an intentional and structured character education. In 

summary, the overall goal of this project is to examine how schools, families and 

communities can contribute cohesively towards educating children to be moral 

beings. 

Theoretical Framework 

Through reviewing the literature, the focus of this research project, has 

turned towards three major institutions and organizations: family, schools and 

communities, instead of just parents being solely responsible to raise moral 
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children. To continue a thorough look into determining where the responsibility of 

raising moral children lies, we must understand the concept of social construction 

theory. In this section, Piaget, Berger and Luckmann’s contributions will form 

understandings of the way in which knowledge; realities, organizations, 

institutions and ultimately society were formed. Hackling expands on Berger and 

Luckmann’s understandings of social construction.  Lastly, Henry and Tator 

provide applications and examples to further the understanding of social 

construction theory. 

 In 1965, a year before Berger and Luckmann’s book, Jean Piaget in his 

book entitled, ‘The Moral Judgment of the Child’ included the beginnings of social 

construction theory. Piaget did not formally state that realities are socially 

constructed though he was beginning to make connections. An evidence of this 

is when Piaget (1965) stated that, “Conscious realization is a reconstruction and 

consequently a new and original construction superimposed upon the 

constructions already formed by action” (p. 173-174). Here Piaget is making 

sense of knowledge that already exists and the process of creating new 

knowledge. In 1966, Peter Berger and Thomas Luckmann authored a book 

entitled, ‘The Social Construction of Reality’. In the 1960s, Berger and 

Luckmann’s work shed light on social construction theory like no other significant 

author before them.  

Berger and Luckmann (1965) start to breakdown social construction 

theory by stating the obvious that we are “continually interacting and 

communicating with others” (p. 23). It is through this process of interactions that 
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we agree upon the notion of knowledge and realities. “Everyday life presents 

itself as a reality interpreted by men [and women] and subjectively meaningful to 

them as a coherent world” (Berger & Luckmann, 1966, p. 19). We maintain and 

reaffirm our existing common perceptions, knowledge and realities via 

interactions with others in society. This is not to assume that all realities, 

perceptions and knowledge are experienced the same by everyone. Berger and 

Luckmann (1965) acknowledge this by stating: 

I also know, of course, that the others have a perspective on  

this common world that is not identical with mine. My “here”  

is their “there”. My “now” does not fully overlap with theirs.  

My projects differ from and may even conflict with theirs. All  

the same, I know that I live with them in a  common world.  

(p. 23) 

The process of knowledge creation has begun.  “Men [and women] together 

produce a human environment, with the totality of its socio-cultural and 

psychological formations” (Berger & Luckmann, 1966, p. 51). 

 Once common knowledge and realities are founded between people there 

is room for institutionalizations. This is challenging to comprehend. Berger and 

Luckmann (1965) explain by making connections, “A thing is what it is called, and 

it could not be called anything else. All institutions appear in the same way, as 

given, unalterable and self-evident” (p. 59).  “To put it crudely, if one says, “This 

is how these things are done,” often enough one believes it oneself” (Berger & 

Luckmann, 1966, p. 60). Therefore, most of us accept the ways in which our 
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society functions as predetermined by nature. But in fact, it is not nature at all. It 

is us who have created the societies we belong to and interact within our daily 

lives. Society has been created by our ancestors, from our histories, and our 

interactions. Berger & Luckmann (1966) reiterate, “It is important to keep in mind 

that the objectivity of the institutional world, however massive it may appear to 

the individual, is a humanly produced, constructed objectivity” (p. 60). 

 Lastly, “the same body of knowledge is transmitted to the next generation. 

It is learned as objective truth in the course of socialization and thus internalized 

as a subjective reality” (Berger & Luckmann, 1966, p. 67). This is how aspects of 

our lives are accepted as natural and not human made because knowledge has 

been passed on to us from our parents, grandparents, and ancestors. To connect 

Berger & Luckmann’s (1966) social construction theory: 

it is important to emphasize that the relationship between man,  

the producers, and the social world, his product, is and remains  

a dialectical one. That is, man (not, of course, in isolation but in 

 his collectivities) and his social world interact with each other.  

The product acts back upon the producers. Externalization and  

objectivation are moments in a continuing dialectical process.  

The third moment in this process, which is internalization (by  

which the objectivated social world is retrojected into  

consciousness in the course of socialization)…it is already  

possible, however, to see the fundamental relationship of these  

three dialectical moments in social reality. Each of them  
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corresponds to an essential characterization of  the social  

world. Society is a human product. Society is an objective  

reality. Man is a social product. (p. 61) 

Ian Hackling is one of the recent authors contributing to social construction 

theory. In 1999, Hackling authored a book entitled ‘The Social Construction of 

Reality’. Hackling’s (1999) definition of social construction is very concise and 

encompasses many facets: 

 Social constructionists about X tend to hold that: 

(1)  X need not have existed, or need not be at all as it is.  

X, or X as it is at present, is not determined by the nature  

of things; it is not evitable. 

 Very often they go further, and urge that: 

(2)  X is quite bad as it is. 

(3) We would be much better off if X were done away with, or at  

least radically transformed. (p. 6) 

Hackling (1999) explains his definition further by: 

 A thesis of type (1) is the starting point: the existence or character  

of X is not determined by nature of things. X is not inevitable. X was 

brought into existence or shaped by social events, forces, history, all  

of which could well have been different. Many social construction  

theses at once advance to (2) and (3), but they need not do so. One  

may realize that something, which seems inevitable in the present  
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state of things, was not inevitable, and yet is not thereby a bad thing.  

But most people who use the social construction idea enthusiastically  

want to criticize, chance, or destroy some X that they dislike in the  

established order of things. (p. 6-7) 

 Based on Hackling’s definition of social construction theory it is easy to 

conceptualize an organization as a social construct. Henry & Tator (1999) concur 

by further elaborating by stating that an “organization is a social construct; it does 

not have a physical existence. Furthermore, an organization is a series of 

subsystems that are inextricably linked. A change in any one of the subsystems 

affects the entire organization” (p. 356). Governments, organizations, and 

institutions are the three major social constructions we have in our society in “that 

all of reality or all of social reality is constructed” (Motyl, 2010, p. 59). The way 

our government operates is socially constructed. The way we interact with other 

people, be it strangers or friends, is socially constructed. The ethics and morals 

that are the ‘norm’ are also socially constructed. Schools are institutions, 

communities are organizations (though not formal) and families are also 

organizations (though again not formal). All three have histories which have been 

developed and shaped to meet the needs of today’s society. The above 

examples are further supported by Fagan (2010): 

if something is socially constructed, then it has undergone a 

process of development in some way mediated by social 

structures, interactions, or values. That is, it has a history 

in which human sociality is implicated. (p. 95) 
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At this point, since a clear understanding of social construction has been 

established it is important to apply the social construction theory to within 

organizations and institutions to truly comprehend social construction theory 

since it is complex.  

According to Henry and Tator (1999) organizations are further divided into 

little systems called subsystems. Each system is interdependent and “change in 

any one of the subsystems affects the entire organization” (Henry & Tator, 1999, 

p. 356). Furthermore, each member within the subsystem is part of the social 

construction of that organization. Each member has a valuable role to play in the 

organization.  For example, if a member is lost, the function of that subsystem 

would be altered, having a domino effect and changing the entire organization. In 

a community context, if there is a loss of a community centre, which is often the 

heart of a community, services might be altered. In the community in which I 

personally live in, the community center is used to hold meetings for: Alcohol 

Anonymous, toddler time playgroups, exercise groups, Lioness club members, 

distributing food hampers for needy families during holidays, fundraisers, etc. 

People, including children and the elderly might not be able converge socially 

and in turn altering the existence of that community. Family, community and 

educational institutions are organizations that are socially created and thus can 

be changed, modified and transformed by removing, adding or altering members 

and therefore subsystems.  

The social construction theory clearly provides hope for change for we, as 

a society, have created the way families, schools and communities function. 
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Since we, as a society, have created these organizations and institutions it is 

also us who can change them. Furthermore, the change does not necessary 

have to be initiated by the top of the hierarchical pyramid which most 

organizations and institutions follow. Anyone part of the any subsystem can 

change X which ultimately will change X as X existed.  

Definitions 

This section defines terms that will be often used throughout the project. 

The goal is to set limitations and parameters to provide the reader with a concise 

understanding of each term.  

Character Education 

According to Berkowitz (2010), character education: 

is the deliberate development…of youth’s tendency and capacity  

for responsible, pro-social and respectful democratic citizenship  

in our society. Some of the more commonly listed attributes of  

such youth are:  

(1) respect for self, others and the world in which we live;  

(2) responsibility;  

(3) an orientation toward and capacity for fairness or justice;  

(4) a concern for the welfare of others;  

(5) a commitment to honesty and transparency of purpose; and  

(6) a dedication to democracy in both politics and daily living. At its  

most molecular level, character education is the building of a diverse  

network of positive pro-social relationships (among students, staff  
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and parents, administrators and staff and so on). At the more macro  

level, it is comprehensive school reform and entails all aspects of the  

school’s functioning from its academic curricula, to it discipline policies,  

to its governance structures, to its mission statement, to the adult  

culture of the school and so on. (p. 1-2) 

Dr. Marvin Berkowitz’s definition of character education was used to set 

the parameters for this project for many reasons though there are numerous 

definitions of character education. Dr. Berkowitz’s definition of character 

education was obtained from a Ministry of Education, Ontario’s document.  The 

other definitions that were reviewed encompassed too many character attributes 

which ultimately were branched from a greater term. For instance, in many of the 

definitions reviewed, caring was one of the attributes of character. But caring is 

part of respect, responsibility, honesty, commitment, and fairness –which all are 

greater umbrella terms for caring. Therefore, Berkowitz’s definition is concise and 

encompasses character education as it implies in Ontario classrooms and 

schools at a micro and macro level.  

Moral Literacy 

 Moral literacy is similar to character education, which may be a more 

familiar term to most. According to Barbara Herman (2007), author of a book 

entitled ‘Moral Literacy’, moral literacy “is a basic, learned capacity to acquire and 

use moral knowledge in judgement and action” (p. 80). In the term ‘moral 

literacy’, literacy explicitly “reflects the fact that ethical behavior requires complex 

abilities and skills, but it also is used to emphasize that the development of these 
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abilities and skills can be and should be enriched through education” (Tuana, 

2007, p. 365). Through reviewing the literature, there were many terms that were 

parallel to character education. Conversely, moral literacy was another concept 

that extended the concept of character education. The definition provided by 

Barbara Herman and Nancy Tuana was used for this project because they are 

the main researchers and authors on moral literacy.  

Moral Person 

Most people have various meanings of morality. It is a vast concept and 

therefore there is value in explicitly defining it for the purposes of this project.  

Elinor Ochs has written several academic research articles which have been 

published in many journals. Ochs summarized two authors work to provide a 

succinct definition of a person who is moral. The first author was Charles Taylor 

who did extensive work on morality. Though he authored many books, the 

specific one that is of relevance is, ‘Sources of Self’. The second author that 

Ochs used to comprise her definition of a moral person is from Vaclaw Havel, 

who authored a book entitled, ‘Letters to Olga’. Using Taylor (1989) and Havel 

(1989), Ochs (2007) paraphrases, that a moral person is someone: 

[1] who continuously attempts to engage in a life-long narrative  

understanding’ of the moral meanings of one’s experiences... 

[2] the moral imperative for humans to maintain a ‘persistent  

and productive openness’ and to pursue ‘a ceaseless process  

of searching, demystification, and penetration beneath the surface 

of phenomena in ways that do not depend on allegiance to given,  
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ready-made methodology. (p. 8)  

 This particular, rephrased, definition of a moral person is the most 

pertinent to this project. The definition encompasses the fact that morality is a 

process and is on-going. A moral person does not necessarily just accept the 

way society functions or the existence of institutions and organizations as 

natural. This engenders the theoretical framework of the social construction 

theory. A characteristic of a moral person is to grow one’s thinking through the 

reflection process of one’s experiences. It is to question the way our society 

exists.  

Project Layout 

In total there are five chapters. Chapter 1 provides an introduction of the 

project, theoretical framework and defines specific terminology used throughout 

the project. Chapters two to four  illustrates ways in which each stakeholder 

(family, school and community) has and is engaging in character education. Then 

based on current research an area of improvement will suggested. Lastly, 

various Internet resources will be provided as a reference for each stakeholder. 

Chapter five includes a lesson plan and a PowerPoint presentation which 

highlight the entire project for one to present with the intention of using aspects to 

develop and or amend character education programs.  
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Chapter 2: Family 

Introduction 

Each family is unique. The dynamics within each family unit is also unique 

to a particular family. The definitions surrounding family and family structures are 

provided by Welch (2010) which set the foundation of this paper. In a general 

sense family “consists of two or more people related by birth, marriage, or 

adoption residing in the same unit” (Welch, 2010, p. 6). One example of fami ly is 

a nuclear family. A nuclear family “consists of a biological father, a biological 

mother, and their biological or adopted children…Often times, nuclear families 

also often referred to as traditional families” (Welch, 2010, p. 7). Other examples 

of family structures that exist are: single-parent, childless/childfree, stepfamily, 

cohabiting and gay/lesbian (Welch, 2010, p. 10-12). Overall, family is people who 

live together under the same roof and have relationships whether biological, 

emotional or consensual.  

Traditionally, for many decades, it has been the sole responsibility of 

parents’ to raise children (Brannon, 2008).  It can be speculated that some 

parents have been failing to raise moral children independently due to many 

limitations and pressures. Who then is responsible and should have a hand in 

raising moral children? The focus of this project is on how to raise moral children 

and not just children. It is a known fact that if the basic needs like food, water, 

shelter and clothing are provided for children they will get bigger and grow into 

adulthood. These are the essentials needed for physical survival. Welch (2010), 
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breaks down parent responsibilities into two clear categories: survival and 

socialization needs. Welch (2010) defines:  

survival needs of infants, which include the provision of food  

shelter, safety, security, and love; and to meet the socialization  

needs of children, which encompasses ensuring they become  

productive, contributing members to society (p. 355).  

 However, it takes a strategic plan and approach to raise children with morals. 

“Even before a baby is born, a mother is likely to daydream about the kind of 

person her child will become, seeing in her imagination’s eye someone virtuous 

and accomplished” (Ruddick, 1995, p. 105).  

 Three significant factors that hinder parents to raise moral children will be 

explored but these factors will also demonstrate their usefulness for parents to 

raise children with morals if parents are conscious about these factors. The three 

main factors are: parenting styles, developing attachments and time limitations 

that many parents have in today’s society. The parents/guardian will be 

recognized as leaders who can play an important role in developing children’s’ 

character. Some strategies will be suggested and supported by research. Finally, 

a list of Internet websites will be provided for parents who want to take on an 

active role in developing their children’s’ character. 

Parenting Styles 

In an ideal family, parents are the leaders of a home and “by far a child’s 

best compass point” (Neufeld and Maté, 2004, p. 18). For most, a home should 

be a safe haven but is not for all. Ideally, the family should be the core of who we 
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are. There are four major parenting styles that most parents practice. According 

to research, some are more effective when raising moral children than other 

styles.  

The four parenting styles that have been established are: authoritative, 

authoritarian, indulgent and uninvolved. “Authoritative parents offer their children 

a democratic climate of both high support and strict control” (Huver, Otten, Vries, 

and Engels, 2010, p. 395).  Authoritative parents are flexible in their parenting 

and rules for their children. Children being raised by authoritative parents are 

physically healthier since they make conscious decisions of what to eat. 

According to Huver et al. (2010), they are also less likely to abuse alcohol, 

smoke cigarettes, use illegal drugs and they develop better psychosocially. . 

“Authoritarian parents provide strict control without being supportive, and 

are…demanding and power assertive” (Huver, 2010, p. 395). There is little or no 

flexibility in their household. Authoritative parenting style is the most effective to 

support parents in raising moral children. 

The third parenting style is indulgent parents who provide support but with 

“the absence of strict control… [and] who are allowing and permissive” (Huver et 

al., 2010, p. 395). The indulgent parents often spoil their children giving them 

whatever the children want without children earning privileges. Lastly, “parents 

with an uninvolved parenting style are neither supportive nor controlling, and are 

relatively more indifferent and uninvolved (or even neglectful) with respect to their 

children” (Huver et al., 2010, p. 395). An uninvolved parent is absent from their 

role of being parents. It is as if they had no children. They are selfish.  
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Parenting styles play a significant role in raising children since the styles 

influence guidance, environment and opportunities available for children. 

Therefore, according to Churchill & Clarke (2009); Huver et al. (2010); Volling, 

Mahoney & Rauer (2009), authoritative parenting style is the best style to use to 

raise moral children. In contrast, Grusec, Goodnow & Kuczynski(2000) 

mentioned that there was no one particular parenting style that can be used on 

all children to foster success. Parents need to be intuitive, conscious and know 

their child(ren). They might have to use a combination of parenting styles to raise 

their child(ren) to be moral because each child is unique. Each child learns and 

acquires knowledge distinctively.  

The articles explored as part of the literature review, revealed 

considerable findings in relation to parenting styles and morals.  Katz (2003) 

found that children who are not exposed to differences often exhibit narrow 

thinking. Parents practicing overindulgent and uninvolved parenting styles are 

most likely not to introduce differences. For instance, an overindulgent parent 

‘gives in’ to most or every demand their children make. If the child is 

uncomfortable in an environment or activity like swimming lessons that is new 

therefore different, to them, the overindulgent parent is likely to fix the problem by 

taking away the new environment. On the other hand, the uninvolved parent 

might simply not care to put forth a conscious effort towards introducing new 

environments, activities and persons to their children. It is not priority, to the 

uninvolved parent because at times, it is enough that they are providing a roof, 

food and clothing –the bare necessities for survival for the children. 



20 

Making Attachments 

Parenting has evolved due to many aspects of our society (Neufeld and 

Maté, 2004, p. 7). It is more challenging to raise moral children that ever before 

for many reasons already explored. Even though parenting is challenging there 

are success stories. There are children who follow rules, practice morality, have 

manners, are honest, demonstrate responsibility, etc. There is a simple solution. 

“Developmentalists-psychologists or other scientists who study human 

development-call it an attachment relationship” (Neufeld and Maté, 2004, p. 6).  

This makes sense. I have many friends who have successfully raised 

children who act respectfully in the presence or the lack of presence of an 

authority figure. The commonality that I have witnessed is this special 

relationship that my friends have with their children. No one likes to be told, what 

to do and when, including children. On the same hand, parents’ need to be 

facilitators in their children’s’ lives. According to Neufeld and Maté (2004), in 

order: for a child to be open to being parented by an adult, he must be  

actively attaching to that adult, be wanting contact and closeness  

with him. At the beginning of life this drive to attach is quite  

physical-the infant literally clings to the parents and needs to  

be held. If everything unfolds according to design, the 

attachment will evolve into an emotional closeness and finally  

a sense of psychological intimacy. Children who lack this kinds  

of connection with those responsible for them are very difficult  

to parent or, often, even to teach. (p. 6) 
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In this model, the parent is a friend, a facilitator, a disciplinarian, and a confidant. 

A child might feel welcome discussing mysteries of life with their parent who is 

their compass. 

The concept of fostering a foundational attachment relationship with one’s 

child is simple.  But it still requires time and energy though it cannot and should 

not be excused. In ideal circumstances, the parents have chosen to have a child 

and initially the success of that child is their responsibility. The parents need to 

do their best in exploring parental strategies and models and working together to 

provide the best that they can for their children.  

The secret of parenting is not in what a parent does but rather  

who the parent is to the child. When a child seeks contact and  

closeness with us, we become empowered as a nurturer, a  

comforter, a guide, a model, a teacher, or a coach. For a child  

well attached to us, we are her home base from which to venture  

into the world, her retreat to fall back to, her fountainhead of 

 inspiration. All the parenting skills in the world cannot compensate  

for a lack of attachment relationship. All the love in the world  

cannot get through without the psychological umbilical cord  

created by the child’s attachment. (p. 6) 

Therefore, through the attachment relationship model, the parent-child 

relationship becomes a symbiotic relationship. When the child seeks out our 

opinions, our experiences, and advice –we, as parents, feel validated. We are 

not left in dark because there is open communication. We feel we are doing our 
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job. The child, on the other hands, gains valuable information to make decisions 

and choices. The parent becomes the facilitator and not an authoritative figure.  

Where is the time? 

There are many factors that affect parenting today. It is not that “today’s 

parents love their children as much as parents ever have” (Neufeld and Maté, 

2004, p. 4) but there are factors in today’s society that especially limit the time 

that parents have with their children (Carlisle, Stanley and Kemple, 2005, p. 157). 

The main reasons that will be explored are the challenges of time limitations, 

stress resulting from work and maintaining status simply due from demands of 

life today. The later part will propose some suggestions as to ways in which 

parents can approach the challenges of parenting.  

Pressure of Time Limitations 

Often, in today’s society both parents are working in the workforce to 

support the family’s needs.  It is challenging to balance it all and be present in the 

moment. At home, it might be challenging not to think or do work and vice versa. 

According to Kelly Welch (2010), a textbook author of many books on family 

dynamics, “sometimes our obligations to our jobs come into direct conflict with 

the needs of our families” (p. 404). In addition to work-family conflicts, there are 

also: 

work-family spillover/crossover, which occurs when a spouse brings 

the emotional events and tensions of one environment  to the other. 

This spillover/crossover can occur…in the case of  

work-to-family conflict, a “bad day at the office” for either parent  
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may end up being a bad day for everyone else at home. 

(Welch, 2010, p. 405).  

This is no surprise since many working people spend more working hours at 

work or commuting to and from work then actually at home with their families.  

There are only twenty four hours in a day. On average, an adult sleeps for 

eight hours. Remaining are sixteen hours and of those, typically eight are spent 

at work that is not taking into account the time that is spent commuting. For 

argument purposes, let us determine that it takes one hour to commute to and 

from work. That leaves seven hours. Realistically those seven hours are not 

spent solely with the family as quality time because there are other demands. For 

instance, errands that need to be done like trips to the grocery stores, the 

pharmacy, the bank, etc. Then there are responsibilities at home that need also 

to be taken care of so that the family’s basic needs are met like preparing meals, 

doing laundry, cleaning and organizing. Lastly, for some parents “home is [also] 

becoming a site of evening and weekend work” (Turtiainen, Karvonen & 

Rahkonen, 2007, p. 477). Following this breakdown, the biggest quality chunk of 

time on weekdays for most people is spent at work. It can therefore be implied 

that the stresses that we accumulate at our employment do trickle into our family 

life, as Welch (2009) mentions, thus limiting the quality time we have with our 

families. Consequently, parents have less energy and time to teach, guide, 

model and discuss morality with their children. 
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Maintaining Status at the Expense of Time 

Some parents want to keep up with the “Jones”. The following quote is 

from the Tri-State Defender which is a newspaper published in Memphis, 

America and is also circulated in Arkansas and Mississippi (Tri-State Defender 

Online, 2012, para. 1). The Tri-State Defender was established in 1951 and their 

target audience is African-American community (Tri-State Defender Online, 

2012, para. 3). According to an article published in the Tri-State Defender (2005):  

Parents who desire and work towards ‘living the good life’ are 

sometimes unconsciously guilty of what is essentially child  

neglect. This is particularly true when two and sometimes three 

jobs are required in order for working parents to attain that  

socio-economic status for their households. When material  

acquisition and retention ranks ahead of time spent with children  

as a priority, the off-spring are at risk. (para. 2)  

To put in perspective: ask yourself how many families do you know personally 

know that are working long hours to maintain a certain socio-economic status 

often reflected in their automobiles, homes, jewelry, clothes and travel 

destinations?  

Life was different 50 years ago. The demands on parents raising a family 

were different than they are today. Welch (2010) states that “although the 

challenges of parenting today are vastly different from those of parents many 

years ago, contemporary parents still face unique demands as they raise their 
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children” (p. 354).  There were more families than now, where one parent did not 

work and instead stayed home with children and tended to the housework. 

Parkman (2004) supports this by stating: 

The period since World War II has witnessed dramatic changes  

in the preferences of individuals and their allocation of time and  

resources. As the earnings and opportunities available to women 

have increased, so has their labor force participation. For those  

women who work outside the home, the time available for  

household work [and children] has decreased, while their financial  

resources have increased. (p. 768) 

Lack of Supervision 

With excessive use of technology our world had surely become smaller. 

Children are able to access images and information that 50 years ago would be 

very rare. For instance, children today can access inappropriate content on the 

Internet readily whereas 50 years ago, pornography would be in the form of a 

‘Playboy’ magazine that might be hidden away in the attic.  

Today’s children “appear to be easily bored when…not engaged with 

technology” (Neufeld and Maté, 2004, p. 4). According to Shute even “9-year-

olds have cellphones” (2008, p. 59) today. The children might be accessing 

distorted adult orientated material on the internet via cell phones, computers and 

or tablets. According to Brannon (2008), children who are exposed to adult 

orientated material are “receiving mixed messaged about the value of good 

character” (p. 57). Furthermore, Brannon (2008) adds that “children…are 
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watching more television and being exposed to more adult-orientated material at 

a much younger age than in the past” (p. 57). The problem lies in the fact that the 

parents are either not present due to factors mentioned previously to monitor 

television content and internet use of their children. Therefore, if parents are not 

aware of the ‘mixed messages’ they are unable to provide explanations and 

discussion surrounded the distorted adult-orientated content. The second fact is 

that even if the parents are physically present in the home they might not be 

monitoring television content and internet use. The consequence is then that the 

children might be perceiving the distorted adult-orientated messages as the 

norm.  

Less Time, More Presents 

To compensate for the lack of quality time spent with their families, “many 

parents [become]…their child’s friend instead of a role model and disciplinarian” 

(Brannon, 2008, p. 57). Parents are often “afraid of upsetting their child. They 

feel guilty about not being able to spend more time with their child. So, they give 

too much control over what and how things are done in the family” (Brannon, 

2008, p. 57) thus becoming indulgent parents. We either chose one extreme or 

another. We either become too strict or too indulgent. We are:  

not achieving the results we want, [for] we plead with our children,  

we cajole, bribe, reward, or punish.  We hear ourselves address 

them in tones that seem harsh even to us and foreign to our  

true nature. We sense ourselves grow cold in moments of crisis, 

precisely when we would wish to summon our unconditional  
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love. (Neufeld and Maté, 2004, p. 4) 

The parents are the leaders in a family and must guide their families into the 

desired direction. It is understandable that parents want to avoid confrontation, 

negativity and conflict with their children especially with the little time they have 

for interactions. They obviously want the little time left in the day to be positive, 

productive and calm.  

Parents Becoming Positive and Conscious Role Models 

Another major finding was by Sinclair, Dunn and Lowery (2005), in that, 

children were in fact influenced by their parents’ explicit or implicit racial beliefs. 

The parents and grandparents of today’s generation grew up very differently 

often in mono-cultural environments.  Likewise, when parents use language that 

is discriminatory to identify visible minorities or people who are simply different 

from them, it affects their children.  Ideally, the parents are leaders who have to 

lead by example with or without intention. Children are like sponges and absorb 

(Katz, 2003) from their environment be it good or bad. They do not know the 

difference but we as adults, as parents know and model it especially in the 

presence of the children. The parents must model the expected behavior for the 

children. In addition, “parents who explain their moral reasoning [consequently] 

provide a model their child can emulate” (Begley and Kalb, 2000, p. 30). At times, 

parents need to educate themselves in order to make their home environment 

cohesive and adaptable which impacts children’s morals (White, 2000). 

Change is often uncomfortable and at times unwelcomed. For most of us 

change is challenging to adapt to: however we do live in a society that rapidly is 
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changing. Children need to be exposed to visually different people (visible 

minorities and people with disabilities) to truly understand that even though 

someone might look different from oneself, they are to be treated with respect. 

Differences should not mean to tolerate someone but instead to accept. 

Differences should be celebrated for if we all were the same (looked the same, 

sounded the same, thought the same, etc.) our society would indeed be 

homogenous thus lacking resilience.  

Creating Attachments 

In order to raise a child with moral convictions children need to be taught 

to engage in a process of becoming positive citizens of communities. The 

parents need to make a house into a home. According to Bennett (2008), in a:  

true home…children…need love and order and, because  

they are not knowing the difference between right and wrong,  

a place where they can begin to develop a moral sense. The  

transmission of virtues is one important reason for a home, and  

attention to the virtues is one of the important ties that bind a  

family together. (p. 19) 

A family, as a unit, has common goals. These goals might include respect, 

honesty and responsibility amongst other goals. Parents must provide love and 

create a relationship where the child feels safe, comfortable and welcome to 

make mistakes. It is through mistakes that children learn. They learn to make 

alternate choices when faced with a similar situation because they have learned 

from the previous situation. A family is like a sport team. An ideal family has 
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common goals and common virtues that each individual, in the family unit, works 

towards achieving. Worldwide, most families are led by parents. The families are 

part of communities just as the teachers are the leaders in classrooms in 

schools. 

 The above is the ideal picture of a family. Every family, however, is not 

ideal. There are imperfections. A family that was once ideal may not be so at one 

point or another due to unforeseen circumstances. An ideal family might 

experience loss of a family member or a pet; separation or divorce; foreclosure. 

Any of these unfortunate circumstances might be devastating to a family. Bennett 

(2008) agrees that: 

no home is perfect. Home can be the place where we get our first 

look at vices as well as virtues. And, unfortunately, some homes  

are simply not good places-not all homes are havens; not all  

hearths have a warm glow. But all homes teach lessons, even  

if they are the wrong kind of lessons. (p. 20) 

In an optimal case, children who are raised in a home that is not ideal will 

themselves have families of their own in the future. Hopefully children will have 

learned from the mistakes of their parents and they themselves will create a 

home that is ideal - a home with respect, honesty, responsibility, love and caring. 

All homes are not nurturing environments and it is imperative to acknowledge this 

fact. 
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Contextual Teachable Moments 

Parents are faced with the decision to look at situations with the lens of 

character if they want to or they can choose to simply ignore the lessons that can 

be learned through daily interactions their children have with others. Swift 

provides an excellent example of this. Swift (2005) states: 

Maria, 5, is in the midst of a play-date with her pal, Leslie. The two  

of them have decided they want to color. Maria’s mother sets them  

up with paper and markers on the drawing table in Maria’s playroom,  

then leaves the room for a few minutes. When she returns, she sees  

that someone has drawn all over the wall with blue marker. It was  

Maria – who knows very well she’s not supposed to do this. Will she  

own up and tell her mom that she did the deed? Will she point the  

finger at her friend and say that Leslie did it? Or will she simply  

remain silent? (p. 52)  

Children have moral choices to make and parents must guide them in the right 

direction. The situational example provided by Swift is a great opportunity for a 

parent to discuss morals and character. But are they going to? Or are they simply 

going to reinforce consequences or punishment? Teachable moments occur 

daily in a young child’s life and they are missed opportunities to take action and 

teach lessons of character.  

Stakeholders Working Together 

Character education is a gigantic mountain to climb –it is possible to guide 

children towards its beauty even though they might experience hurdles along the 
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way. It can be done if the stakeholders all work together. According to Sternberg 

(2009), we as parents, as educators and community leaders can use ways to 

teach character education to children by: 

1. Provide problems that require wise thinking to solve. 

2. Help students [/children] think in terms of a common good. 

3. Help students [/children] think in ways that balance the  

interests of all stakeholders. 

4. Provide past examples of wise thinking and analyze them. 

5. Role-model wise thinking for students [/children] (a tall order). 

6. Help students [/children] think dialectically-essentially, show  

that problems have not right and wrong solutions but better  

and worse ones, that vary according to sociocultural context. 

7. Show students [/children] you value wise information  

processing and wise solutions. (p. 127) 

This list is compromised of only seven ways but these seven ways are complex 

and at times challenging to do. It is crucial that everyone is on the same page 

and working towards the goal of providing children with the tools of practicing 

character education to the best of their abilities in their daily lives. 

Summary 

The family is an integral part of a child’s life. Family is the foundation of 

everyone’s life –whether the experience was positive or negative. The children 

learn their first lessons of life when they are with their families and their parents.  

These first lessons stay with us long after we leave home. In our  
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affections and our memories, they remain forever a part of us,  

often the most cherished part of us…The early experiences of  

home become a moral compass point, guiding and instructing  

us for the rest of life’s journey. (Bennett, 2008, p. 20) 

This aligns with Piaget (1965) as he stated that, “before playing with his [or her] 

equals [at school or playgroups], the child is influenced by his [or her] parents” (p. 

2).  It is so crucial and critical to invest time in the future of our children even 

when parents are overloaded, overworked and mentally exhausted. The job of 

being a parent has always been a challenging and will continue to be. It can be 

made easier by: investing in character education, using appropriate parenting 

styles depending on child and situation, developing relationships that attach 

children and parents, and by maintaining communication.  

 Since parents of today have new demands they often fix the problem of a 

child’s bad behavior by asserting power like spanking (Nelms, 2005, p. 195) even 

though “children’s outcomes are better when parents are warm and nurturing” 

(Waldfogel, Craigie and Brooks-Gunn, 2010, p. 91). Children need to be 

respected by their parents, even though they are children. Most of the time, 

parents need to be parents but sometimes they need to be friends too. It is a fine 

balance. The parents need to account “that no one has the perfect approach to 

disciplining children” (Nelms, 2005, p. 195) because all children are unique. 

According to Churchill & Clarke (2009), “parenting practices were also 

identified…as critical to addressing one of the consequences of social exclusion 

– youth crime and anti-social behavior. These problems were seen as stemming 
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from poor parental supervision and control” (p. 43). Parents need to control their 

children but in reality - is it possible? Some parents seem to be overwhelmed and 

confused at sea with no land in sight. The family life and parenting that the 

parents of today experienced as children, is not working with their own children. 

“Many of the parents [are] stymied about what they should be doing to help their 

child” (Nelms, 2005, p. 195). 

As noted earlier, parents, schools and communities must work together to 

develop a child’s character. The parents are the first teachers children have in 

their lives and “play a formative role in instilling a sense of right and wrong in 

their children” (Brannon, 2008, p. 53). “As children enter school, teachers join in 

the process of shaping children’s minds, attitudes, behaviors by forming a 

partnership with parents” (Brannon, 2008, p. 62). Brannon is supported by 

Ontario Ministry of Education document Finding Common Ground (2008), 

“Parents and families have the primary responsibility for the development of their 

children’s character, with the support of their school and community” (p. 4). 

In North America, most children start school at the age of 4. Before the 

age of 4, children are learning about character either at home with one or both of 

their parents, Sunday schools, (licensed or unlicensed) daycares, in Montessori 

schools or yet another option for some parents is to have their own parents 

provide childcare. These are the most traditional and common forms of childcare. 

The parents should ideally still be engaging in their child’s character development 

when their child is of school age attending a formal school. The “schools and 

parents need to work together to continue developing students’ character 
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throughout their educational careers” (Brannon, 2008, p. 64). “When parents are 

involved, the effects on students are clearly positive” (Brannon, 2008, p. 62) in 

relation to children’s character. In an ideal, unrealistic and static continuum of 

family one would love to take comfort in Bennett’s (2008) utopia of:   

the moral journey that begins with leaving home is the search for  

opportunities in our own childhood. The memory of home becomes  

a past, an experience, an ideal [that some of us]…seek to re-create  

in our later lives, and in the new lives we shepherd into the world.  

We build our own homes, offer our own lessons, nurture our own  

children in the strength and knowledge once gained beside the  

first warm hearth of home. (p. 20) 

There is no home that is perfect anywhere in the world. Family is a fluid 

continuum –a process. But that is where the lessons are learned that carry us 

into the future which hold more lessons. Morality is a journey. It cannot be 

achieved in one day. One can merely work towards it each day in hopes that one 

can be respectful, honest and responsible in their families, schools and 

communities. 

Resources: Parents/Guardians 

1. Character Counts http://www.charactercenter.com/ 

Character Counts, provides ideas for parents to initiate conversations 

about character with their children. Under the heading kids and teens, 

there a section for parents, entitled –Things you can do in the home. This 

link takes one to a slide show presentation which provides parents of 

http://www.charactercenter.com/
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ideas. Some of these ideas include: conversations at the dinner table, 

modeling, role play, actual phrases to use when children have 

demonstrated character, etc. 

2. CharacterEd http://www.charactered.net/parent/parentresources.asp 

CharacterEd is a vast website, however, the specific section for parents, is 

really useful. The first bit of information is introducing character education 

to parents. There is a wealth of resources for parents in regards to 

activities that they can do as a family to encourage character 

development. Lastly, the site also provides parenting ideas and why 

character education is needed in homes.  

3. Character Education and Civic Engagement Technical Assistance Center 

(CETAC) http://www.rucharacter.org/file/CETAC_Newsletter_Vol1Is3.pdf 

www.rucharacter.org 

CETAC is an overall very informative website providing ideas and 

resources for parents and teachers. Under the link of ‘What Parents Can 

Do’ there are four more links. The links are: become informed, look at 

what others are doing, take action and for more information. A lot of the 

information on the website is supported by the US Department of 

Education.  

4. Teaching Values http://www.teachingvalues.com/index.html 

Teaching Values website is unique in that it has lists of appropriate 

children’s book titles, videos, books for parents, music and website links to 

support parents with character education.  The site also has stories that 

http://www.charactered.net/parent/parentresources.asp
http://www.rucharacter.org/file/CETAC_Newsletter_Vol1Is3.pdf
http://www.rucharacter.org/
http://www.teachingvalues.com/index.html
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are audio-narrated via Flash Format to make accessible to all even 

individuals with disabilities.  

5. Alfie Kohn http://www.alfiekohn.org/index.php#null 

Alfie Kohn has written many books and articles on parenting, education and 

human behaviour. He has appeared on the popular television talk show, 

Oprah, twice. He has been profiled by the Washington Post and Los 

Angeles Times. Kohn’s books and articles provide alternatives for parents 

who use bribery, harsh discipline, threats and rewards. The website 

provides access to his articles, and titles of books which can be purchased 

from the local bookstore. 

http://www.alfiekohn.org/index.php#null
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Chapter 3: School 

Introduction 

The second part of the character education puzzle is school. Canadian 

schools in Ontario are mostly divided by elementary or high school schools prior 

to post secondary education. Schools are social institutions which are the 

primary source of education for youth in Ontario Canada. Most children spend 

more face-to-face time with their teachers than at home, with their parents in 

most cases today, which will be explained later on in this chapter. In Canadian 

elementary schools, character education has been taught for several years now. 

But is it enough? Can we do more? 

Moral Literacy 

According to Tuana (2007), character education is not enough. There is a 

need for moral literacy which means that morality needs to be taught. In 

agreement is Piaget who also acknowledged that morality is a process and that it 

is something we learn (Piaget, 1965). The two main researchers in moral literacy 

are Barbara Herman and Nancy Tuana. It is one thing to know what is moral and 

amoral but it is another to put it into action and to use it. As Tuana (2007) states 

the:  

children and teens in our public schools face an increasingly  

complex array of ethical situations. When made angry by the  

bullying of peers, how should they respond? When they are 

faced with a looming deadline, is it ever acceptable to purchase  
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answers to a problem or buy the basic research for a term paper  

from the base array of internet sites, like Google Answers, set up  

to provide such services? If a student suspects that a friend has 

an eating disorder, what should he do? If a teen sees that a  

friend who has been drinking plans to drive while under the  

influence, how should she respond? What if a sophomore finds  

out that a classmate cheated on a test; should she tell anyone?  

(p. 364) 

All over the world, the above mentioned scenarios are experienced daily by 

students in schools. How will our children respond to such great pressure when 

in school and out of school? It is irresponsible not to educate them. The teachers 

need to explicitly teach students about morality otherwise, we are merely hoping, 

assuming and having our fingers crossed when they face moral decisions and 

have to make decision independently. Their lives might be at risk. 

 Moral literacy needs to be taught in schools but there are obstacles in the 

way. For instance, “just like language fluency, and math and reading literacy, 

children first develop the rudiments of these skills at home and in the 

communities” (Tuana, 2007,  p. 365). What if the morals differ from home and 

school? What if families’ religious background conflicts with what is being taught 

at school? For example, awareness education around “lesbian, gay and 

transgender partnerships” (Almond, 2010, p. 138) was being taught in schools 

across England. There were parents who withheld their children from attending 

school due to opposing religious beliefs. “The school should honor diversity and 
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build on the strength of its communities, deliberately and explicitly challenging all 

forms of inequality. … While cultivating humanity is necessary within liberal and 

democratic notions of education, celebrating diversity is not only a social 

commitment, it is a biological necessity” (Cook-Sather, 2010, p. 563). It is 

definitely not black or white. The question then becomes, how to “tolerate one 

thing without discriminating against another” (Almond, 2010, p. 139). 

 Tuana breaks down moral literacy into “three basic components: ethics 

sensitivity, ethical reasoning skills, and moral imagination” (Tuana, 2007, p. 366) 

and provides detailed examples and description of each subcategory. By 

educating students in moral literacy they will be able to judge situations and 

make decisions whether or not the situation is a moral one. Students need to 

understand “moral intensity [which] is often linked to the seriousness of the harm 

and/or the urgency of a response or action” (Tuana, 2007, p. 367). This is a life-

skill. As adults we constantly have to make decisions based on moral intensity. It 

is part of life. We must then educate our children, our students in moral literacy to 

ensure success. The ultimate goal should be to get an ‘A’ in the report card of 

life. 

 In school, much of our early years are spent learning various skills. 

Formally, the role of schooling, according Leithwood, McAdie, Bascia and 

Rodrigue (2004) which support the thought so far are: 

1. To teach truths about the world that are not immediately  

apparent (e.g., that the earth is a sphere circling the sun,  

and not a flat surface that the sun goes around, as one  
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might initially suppose); 

2.  To prepare individuals for the workplace or for their 

adult life in society (e.g., reading and math skills, 

     computer literacy, and other general skills, as well as 

     forming good character); 

3.  Individual flourishing (i.e., to live the fullest life possible 

     that expresses one’s unique combination of intellectual 

and personal potential). (p. 79) 

To popular, the role of school is much more than simply educating children in 

academics. The role of schools is to teach children to be a whole person as well 

as the academics. 

Role of Schools in Developing Character 

As determined previously, character education should be a joint effort 

between schools, families and communities as it is simply too challenging for 

parents to raise children alone. There are many time constraints on parents 

though the parents are still part of the puzzle to develop and raise children with 

morals. It truly is a juggling act to be an active parent. Schools play a crucial role 

in shaping children’s’ characters therefore easing pressure on parents alone.  

 “It has always been a central obligation of schools, especially in a self-

governing society like Canada, to contribute substantively to the moral formation 

of youth” (Berkowitz, 2010, p. 1) but schools alone have also not been 

successful. 



41 

Implementation of Character Education 

Elementary and high schools are communities within a larger community 

which are all socially constructed. In schools, there is typically a principal and a 

vice-principal parallel to a mayor and deputy mayors in communities, who also 

are leaders. The school population is usually much smaller compared to the 

population of the entire community. Due to schools’ smaller population, one 

might argue that is possibly easier to shape and build common ground. It is 

possible to build a school community that is different from its morals compared to 

that of the larger community at whole. The overall goal of character education is 

to shape “students who will think critically, feel deeply and act wisely” (Finding 

Common Ground, 2008, p. 4). 

Challenges of Character Education in Ontario Schools 

According to Stiff-Williams (2010),  

the character education movement, however, collides head-on  

with another thrust: the drive for standards based education.  

Given the mounting pressures felt by schools to meet  

state-mandated learning standards, the prospect of any new  

emphasis on a noncore subject is likely to trigger resistance,  

if not insurrection, from stakeholders. (p. 116) 

There are pressures put on teachers to teach students so that they will achieve 

high standards on the provincial standards assessments administered in late 

spring each year in Ontario. The teachers are already overloaded because they 

“feel a need to retain a high commitment to work in order to survive the 
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competitive work place” (Meyer, 2010, p. 23). Often times, Canadian teachers 

are overloaded because they “face many demands from students, parents, 

administrators and peers every day. These demands can lead to stress that, over 

times, can end in burnout” (Coulter & Abney, 2009, p.107). Character education 

is not officially and specifically mandated by either the provincial or federal 

government of Ontario.  Finding Common Ground is the main document 

published by the Ministry of Education, Ontario, on character education. The 

Finding Common Ground (2008) document does not specify how to teach 

character education nor the time (minutes or hours) that a school or a teacher 

should spend teaching character education. Character education, does not 

require dedicated time for this topic.  

It is a challenging task for most teachers to cover the required curriculum 

in depth in less than ten months. First of all there are many interruptions in the 

school year that take away time from the traditional learning environments like 

the classroom. There are school assemblies around Terry Fox, Remembrance 

Day, celebrations and field trips, just to list a few. Rannallo (1997) supports this 

as he too states that the instructional time of teachers is “absorbed by 

assemblies, special events, timetable adjustments, unexpected interruptions, 

discipline matters, etc.” (p. 64). Furthermore, according to Leithwood, McAdie, 

Bascia and Rodrigue (2004), in a school year teachers are to cover the Ontario 

curriculum which consists of: 

 3,993 specific expectations!...On average, there are about 500  

specific expectations for each grade without much variation until  
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grade 7 and 8 where specific expectations jump significantly (to  

584 and 586 in grades 7 and 8 respectively). If the school day  

averages five hours and the school year 190 days, students have  

about 950 hours to meet about 500 specific expectations or about  

1.9 hours for each expectation …Of course, all five hours for each  

of 190 days per year in an elementary school is focused on the  

curriculum. So the real time per expectation is probably closer to  

1.5 hours. From a teacher’s perspective, this actually means 1.5  

hours to ensure that all 25 to 30 students in one’s class master  

each expectation, roughly 3 minutes per student. (pg. 2) 

Moreover, there are many required and enriching professional workshops that 

teachers attend leaving their students with substitute teachers. Consequently, 

this interrupts the flow of the teaching routines and at times sets the learning of 

the students back. How then, are some teachers in Ontario, making and 

investing the little time they have to character education? 

Making Time for Character Education 

The teachers in Ontario are making the time for Character Education even 

though they are overloaded with teaching the curriculum. Some of the ways 

teachers are covering character education is composing classroom rules with 

students’ input, role modeling, learning by example, role-playing, and songs 

(Brannon, 2008, p. 580).  The success stories of specific Ontario school boards, 

individual schools and teachers can be found on the Ontario Ministry of 

Education website. According to Stiff-Williams (2010), the solution is to, “fuse the 
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teaching of character with the routine instruction of mandated…standards” (p. 

116). Lessons of character education can be extracted from the various school 

assemblies. For instance, the teachers can facilitate learning about perseverance 

prior or after attending a school assembly on Terry Fox. Similarly, classroom 

teachers can discuss the importance of respecting different views or styles of 

teaching when the class has a substitute teacher.  

It is possible to include lessons of respect, responsibility and honesty in 

literacy, mathematics, physical education, science, health, and the other 

mandatory curriculum. Stiff-Williams (2010) states that “the same instructional 

planning process [used to teach mandatory curriculum expectations] should be 

applied to determine emphasis for cognitive instruction and relevant affective 

teachings evident within each standard [and expectation]” (p. 117). The 

curriculum expectations need to be explicitly taught but to include character 

education. Teachers who value character education are making it a part of their 

classroom curriculum alongside the required cognitive curriculum.  

Stiff-Williams provides several examples of how different states in the 

United States are covering the curriculum expectations as well as character 

education by cognitive instructions. One example that Stiff-Williams (2010) 

discusses is: 

…a Texas grade 7 standard [or expectation] in science reads  

“Describe and give examples of ecosystems and list some biotic and  

abiotic factors that are interdependent in an ecosystem” (Texas 

Department of Education n.d.). A science teacher would likely begin  
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instruction for this standard by teaching about ecosystems and  

explaining biotic and abiotic factors. It is then just a short step to  

introducing character education emphases such as interdependence, 

cooperation, and relationships among human beings. The character  

education focus for this standard could also include collaborative  

learning as a classroom activity involving interdependence,  

cooperation, and symbiotic relationships. (p. 117) 

A similar expectation is also part of The Ontario curriculum (2007) for grade 7 

science curriculum specifically stating: 

identify biotic and abiotic elements in an ecosystem, and describe  

the interactions between them (e.g., between hours of sunlight and  

the growth of plants in a pond; between a termite colony and a  

decaying log; between the soil, plants, and animals in a forest).  

(p. 127) 

Teachers can consequently teach lessons of character education in conjunction 

with the science curriculum. Sometimes, it is about being creative and thinking 

out of the box which most teachers are skilled at because teaching itself is an art 

(Brinkman, 2010, p. 48). As a teacher myself, it is challenging to ‘do it all’ 

especially as a new teacher. However, teaching becomes a beautiful juggling art 

as the years of experience accumulate making it possible to cross (overlap) 

curriculum expectations while including character education. 
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Different Approaches to Character Education by Ontario School Boards 

Character education’s specific attributes are not mandated by the Ministry 

of Education (Finding Common Ground, 2008). Therefore, the Ministry of 

Education in Ontario, assigns the responsibilities to each school board and 

individual schools to determine their own character attributes. This is conscious 

decision. The flexibility was provided so that the focus could be specified based 

on character attributes that most apply to each unique community and school 

community. To narrow the abundance of character attributes and as established 

earlier, the three main character attributes that have common ground in terms of 

the stakeholders are: honesty, responsibility and respect. Honesty, responsibility 

and respect are three character attributes that were found in Ministry documents 

such as Finding Common Ground (2008) and Character Development in Action 

(2008). The three common character traits were also supported by the following 

school boards: Toronto District, Renfrew County District and York Region District 

(“Toronto District,” n.d., “Renfrew County,” n.d., “York Region,” n.d.) Lastly, 

honesty, respect and responsibility were supported by classroom teachers and 

based on studies by Berkowitz ( 2010), Brown (2004), Singh (2001),  and 

Williams (1993). 

Board Wide Character Education 

One example of this is from the Simcoe County District School Board 

(n.d.) which administers, acknowledges and celebrates character education. 

Simcoe County District School Board (n.d.) has identified: respect, caring, 

honesty, integrity, courage, cooperation, responsibility, inclusiveness, optimism 
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and empathy (“Simcoe County”, n.d., para. 1) as its main character traits. Each 

year Simcoe County District School Board holds a Character Recognition 

Evening which is open to all schools and students in elementary and high 

schools board wide. The evening “is the annual culminating event which 

celebrates the integration of character development into the curricular 

experiences of students and demonstrates how it is embedded into school 

culture through explicit and intentional teaching and learning” (Student Voice, 

n.d., para. 1). 

The recognition evening held in 2009-10 “focused on student voice and 

participation as well as the recognition of 100 students, staff and volunteers who 

were nominated by their peers and colleagues” (Student Voice, n.d., para. 1) for 

demonstrating exceptional character. The students from various schools in the 

Simcoe County District School Board (n.d.) used various media like computers, 

video, still art and performances “to present their school-wide character initiatives 

with an emphasis on student leadership, youth and philanthropy initiatives, 

citizenship, courage, peer mediation, the Gay/Straight Alliance and anti-bullying” 

(Student Voice, n.d., para. 1). The Character Recognition Evening was for all 

who were a part of the Simcoe County District School Board. There were awards 

given to teachers, volunteers, educational assistants, custodians, and students. It 

was a true community event, valuing moral behavioural choices. 

Getting Creative and Working Cohesively 

There are so many different ways to teach character education. It is 

important to share ideas and work cooperatively together to establish focus and 
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creatively to teach character education. It is a complicated subject. In order “to 

identify…progress in the journey to embed character development into their 

classroom and school communities,” (Board-wide Action, n.d., para. 1) the 

Ottawa-Carleton District School Board created their own Character Education 

resource for grades K-12 called Character Development Continuum. There were 

a group of teachers assigned to lead the project. The 

project team consulted with individuals and groups from across  

the district on how character development could be further  

embedded. From these consultations, the continuum was organized  

according to the district's three strategic focus areas: learning,  

leadership and community. In each of these areas, indicators and  

examples were established on a continuum moving from a starting  

point of developing and progressing to implementing and extending.   

(Board-wide Action, n.d., para. 1) 

The overall goal was to aid teachers who are already incorporating character 

education into their mandatory curriculum by helping them chart and document 

their progress or the lack of it. After that, teachers in schools would converge and 

discusses ideas, their progress and their hurdles. The Character Development 

Continuum encourages teachers to work collaboratively to strengthen the entire 

school community by keeping character education a priority. 

Extending Character Education to the Environment 

Often times, the teachers teach students to respect people, things and 

places. The environment sometimes gets left behind. However, at Cameron 



49 

Public School which is in Toronto District School Board, students in grade 4 and 

5 “made a call for environment action through speeches to a class of Grade 8 

students at the local middle school and” (Student Voice, n.d., para. 1) by writing 

letters to the Canadian Prime Minister –Steven Harper. The letters addressed a 

concern for idling motor vehicles in Toronto, Ontario. “The students have 

practiced active environmental citizenship by designing Eco-tickets to hand out to 

idling vehicles”. Similarly, at the same school, the grade 2 students created a 

Garden Fairy Club which “modeled wonder, responsibility and kindness by 

discussing the importance of clean air and a quiet garbage-free environment to 

bring magic to their gardens” (Student Voice, n.d., para. 2). It is challenging at 

times to create caring dynamics within students to respect and take responsibility 

to establish an understanding of the environment. It is challenging because the 

results are not immediate. The results from reducing the idling time for motor 

vehicles and creating a school garden might take years or even decades to 

become visible. Therefore, the students also need to be taught patience for the 

seeds they have planted today will one day become flourished trees in the 

upcoming years which benefit the entire environment we share together. 

Integration of Character Education in the Curriculum 

According to the Ontario Ministry of Education, “character development 

must be integrated into the curricular experiences of students and embedded into 

the culture of the school and classroom in an explicit and intentional manner” 

(Finding Common Ground, 2008, p. 4). Character education can be taught within 

the literacy, mathematics, social sciences, physical education and technology 
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curriculum (Stiff-Williams, 2010). The challenge for most teachers is “to find time 

for character education and to create a program that worked” (Singh, 2001, p. 

46). It is challenging because teaching character education is not easy. Gloria 

Rambow Singh (2001) was a grade one teacher when she authored the article, 

entitled, “How Character Education Helps Students Grow”. She “realized 

that…[she] could integrate character education into what…[she] was already 

teaching” (Singh, 2001, p. 46). The integration of character education with the 

mandatory and traditional curriculum is also supported by Stiff-Williams (2010). 

Furthermore, students want to have input and responsibility into their learning 

material. Cook-Sather (2010) states that, “students clearly not only have 

important pedagogical insights but also the capacity and the desire to take 

responsibility for revising educational practices” (p. 557) and to include character 

education into their curriculum. The students themselves want to have a voice 

about their learning material “but are rarely afforded the opportunity to do so” 

(Cook-Sather, 2010, p. 568).  

Returning to Singh (2001), she chose take a proactive approach to 

character education. Singh (2001) admits that she “always taught my students 

such concepts as honesty and respect, but usually in response to something 

negative that has already happened” (p. 46).Therefore she started to incorporate 

character education into literacy. She found that “many stories in children’s 

literature, for example, reflect lessons in moral and virtues; we can read and 

discuss these moral lessons without taking time from core subjects” (Singh, 

2001, p. 46). For mathematics, when she introduced new math games the class 
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discussed “the ideas of fairness and cooperation” (Singh, 2001, p. 47). 

Therefore, with little motivation and time from teachers themselves it is possible 

to incorporate lessons of character education into the literacy curriculum taping 

the creative side of teaching. 

The teachers in the classroom are the frontline administrators of character 

education. Another large commitment that Singh made was to create a mini-

community with her grade 1 classroom. Singh created a community environment 

in her classroom by acknowledging students’ strengths and weakness. She 

“emphasized that every student was a valuable member of the class team” 

(Singh, 2001, p. 47). Another strategy that she often used was role playing 

different scenarios which involved character education. Since Singh taught grade 

1, she used puppets also to communicate character education (Brown, 2004; 

Singh, 2001). “A furry bear puppet named Responsible Ralph visited our 

classroom to teach us about responsibility. After he helped the children learn 

about the trait, he traveled in a backpack to each of their homes to see what 

kinds of responsibilities the students performed there” (Singh, 2001, p. 47-48). 

After taking Responsible Ralph home, the students engaged in a sharing session 

where they communicated their responsibilities at home and the sense of 

achievement that resulted from their positive behavior. This particular activity 

opens communication between the student, the teacher and the parents at home. 

Character education is being taught in classroom in various ways which are 

creative and cognitively appropriate for individual grade level. 
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Summary of Character Education in Schools 

Character education “is about the development of the whole person” 

(Finding Common Ground, p. 4). Character education is present in most school 

boards in Ontario, schools and classrooms. Its importance is realized amongst 

most individual formally involved in the education arena. It is has been proven 

that schools cannot fight the battle of character education alone and make the 

giant leaps to shape the future of tomorrow, the students, into honest, 

responsible citizen who are respectful. 

According to Ryan (1993):  

While the development of a child’s character is clearly not  

the sole responsibility of the school, historically and legally  

schools have been major players in this arena. Young people  

spend much of their lives within school walls. There they will  

learn, either by chance or design, moral lessons about how  

people behave. (p. 16) 

The schools, the family and the community must converge and stand behind 

character education. Many teachers, like Singh (2001), took a creative approach 

by putting thought into incorporating character education in the classroom. 

Character education, therefore, is a proactive approach to behavior challenges 

and many school yard issues. It should be no longer part of the hidden 

curriculum but instead be part of the mandatory curriculum. Character education 

needs to be explicitly deconstructed so its complexities are clear to the teachers 

who are at the front line delivering a program in their classrooms. 



53 

School: Resources 

1. Ontario: Ministry of Education  http://www.edu.gov.on.ca/eng/ 

The Ontario: Ministry of Education is a provincial branch of the Canadian 

government. The Ministry of Education has curriculum for Ontario 

teachers to follow at each level of education. They have special initiatives 

and some of them are: special education, safe schools, healthy schools 

and character development. The best to find the subject of inquiry is to 

use the search engine because content is continuously being added and 

moved.  

2. Character Counts http://www.charactercenter.com/ 

Character Counts provides information for teachers and school 

administrators to enhance the school culture with character attributes. 

There are ideas for classrooms, for assemblies, inspirational 

quotes/saying categorized by each character trait, etc. The website is 

useful for someone who is looking to either start, continue or revamp 

character in the classrooms or schools. 

3. Good Character http://www.goodcharacter.com/index.html 

Good Character website is organized to provide resources for teachers 

teaching elementary, middle and high schools. The resources include 

discussion questions, writing assignments, activities promoting character 

education and life skills.  The resources are organized by each character 

trait. 

4. Wise Skills http://www.wiseskills.com/home.html 

http://www.edu.gov.on.ca/eng/
http://www.charactercenter.com/
http://www.goodcharacter.com/index.html
http://www.wiseskills.com/home.html
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The Wise Skills program ideally involves three parties: school, family and 

community, though the program can be delivered independently as well. 

The school component is based on classroom and school wide activities. 

The family component includes activities and resources to help deliver 

consistent messages of character. The last, is the community component 

which having guest speakers coming into the school and regular service 

projects. 

5. Character Education Partnership http://www.character.org/ 

Character education Partnership provides examples of schools which 

have succeeded in making character education a priority. For a fee, 

Character Education Partnership will provide training to the entire staff of a 

school in implementing a character education program.  

6. Positive Action: Positive Development for Schools, Families and 

Communities http://www.positiveaction.net/ 

Positive Action provides specific resources for all three: teachers, parents 

and community leaders. The resources can be used independently or 

working together as a team. For a fee the resources can be purchased. 

Samples are provided for preview. The illustrations on most of the 

resources are drawn. It would be beneficial to have ‘real’ pictures of 

children so that children can make better connections. 

http://www.character.org/
http://www.positiveaction.net/
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Chapter 4: Community 

Introduction 

There are several meanings of the word community. It means different 

things to different people. According to Block (2008): 

community…is about the experience of belonging. We are  

community each time we find a place where we belong. The  

word belong has two meanings. First and foremost, to belong  

is to be related to and a part of something. It is membership,  

the experience of being at home in the broadest sense of the  

phrase. (p. xii) 

The traditional meaning of community is dependent on the common geographical 

area shared by many people. However, today it is much more. For instance, a 

Queen’s University student who lives in Toronto, but is taking an online course is 

part of the Queen’s University community even though the geographical location 

is not the same. Similarly, there is a sense of community when people share 

parallel interests. For instance: parents with young children who attend regular 

playgroups, congregation of a church, exercise groups, seniors who gather to 

play bridge weekly, etc.  

 According to Brokenleg (2005), everyone –adults and children, need to 

belong. There is a need within all of us to belong to a family, to a school and to a 

community. Children especially need to be surrounded by good role models 

exhibiting moral decisions in their daily lives. Children learn through observations 

and making mistakes. Rehearsing ethical scenarios and discussions might not be 
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enough for some. Some children might need to experience failure and take-on, a-

hands on approach, alongside moral literacy model was suggested to be an 

integral part of raising moral children. 

Motivation for Communities 

Ideally, as adults, most of us try our best to be moral all of the time 

regardless of where we are. Of course, there are mistakes made, even 

intentional ones. However, we have been taught to reflect upon our ill choices 

and not to repeat them. It is a continuum of being a moral person that most of us 

pursue over the entirety of a lifetime. Therefore, the goal is to raise children with 

a moral conscience. The true test is when children act morally in the absence of 

an authority figure (Brannon, 2008), for instance, when they are not at school or 

at home. Thus, communities must play a crucial role in investing in morality for 

ultimately communities also benefit from moral children. It is these children that 

someday will hopefully volunteer their time at churches, Mandirs (a place of 

worship for Hindus), soup kitchens, toy drives, senior homes and hospitals. 

Children have to learn to value others while valuing themselves. They have to 

learn to pay it forward. They have to learn to respect all.  

Role of Communities 

Communities have power to influence our children and youth. The 

communities provide belonging required to create a safe environment where 

children and youth feel welcome to make mistakes and consequently learn from 

them. According to Sanders (2001), “Families and schools traditionally have 

been viewed as the institutions with the greatest effect on the development of 
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children. Communities, however, have received increasing attention for their role 

in socializing youth and ensuring students’ success in a variety of societal 

domains” (p.20). The societal domains include character development. There are 

many Canadian community organizations that promote character.  For the 

purposes of this paper, two major organizations will be discussed. The two are: 

YMCA (Young Men’s Christian Association) and Scouts Canada. It is important 

to note that though these organizations are fairly active in Canada they also do 

exist and operate in countries worldwide. The goals of each specific YMCA and 

Scouts site vary somewhat but the overall goals and principles are parallel.  

YMCA 

The history and the initiatives of the YMCA needs to be discussed before 

engaging in an in depth look at the YMCA and its services. The “YMCA was 

established over 150 years ago as a charity dedicated to the health of both 

individuals and communities” (YMCA, 2011a, para.1). The YMCA 

“originally…served only young men” (Zald and Denton, 1963, p. 215). Over the 

years, the YMCA has been selective in creating, maintaining and discontinuing 

services that meet the specific needs of a community (Zald and Denton, 1963, p. 

215). One of the overall goals that still remains with YMCA, as an organization, is 

to develop “the skills and characters of its members” (Zald and Denton, 1963, p. 

215). 

YMCAs exist all over Canada. “There are 45 YMCAs and 8 YMCA-

YWCAs (Young Women’s Community Association) in Canada that offer 

programs and services tailored to each community’s needs. Together they 
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service 1.98 million people in more than 250 communities across Canada –and 

they keep growing” (YMCA, 2011a, para. 2). YMCAs have existed for over 160 

years, (YMCA, 2011a, para. 2), which is a substantial time. YMCA 

accommodates families and individuals who are financially struggling on a case 

to case basis. Many Canadian families use the many YMCAs for a variety of 

diverse services.  

The services offered by the YMCAs are specific to each community 

depending on the demographics, funding and need. Nevertheless, there are 

programs that most YMCAs offer. The YMCA’s general programs are targeted 

towards: children and youth; health, fitness and recreation; child care; day and 

resident camp; employment training; community outreach and newcomer 

services; international development and education; leadership development and 

recognition (YMCA, 2011b). One of the key goals is to reach out to children and 

youth amongst other vulnerable groups in a community.  

“The YMCA builds assets [also known as character] and critical children 

need to become healthy, caring and responsible…these factors include support, 

boundaries and many others. Programs also instill values of caring, respect, 

honesty, inclusiveness and responsibility” (YMCA, 2011c). Most YMCAs provide 

a space where people in communities can participate in health education, 

recreation and fitness. Through their various programs, the YMCA has 

consciously made and making efforts to play an active role in educating children 

and youth in character. The three character traits which are of focus of this 
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research, in specific are: respect, honesty and responsibility. These 

characteristics are also fostered by the YMCA organization.  

The YMCA uses the word ‘assets’ when referring to character. In 2005, 

the YMCA Canada restructured their aquatic programs nationally. Through the 

restructuring process, one of the conscious decisions was around developing 

assets in children who were participating in the aquatics programs. Before the 

restructuring, the swim instructors were “encouraging leadership development in 

youth and giving positive reinforcement for good things done in the pool” (Search 

Institute. (n.d.), para. 1). However, as of 2005, YMCA’s “goals became explicit –

the language, the actions, and the intentions behind the swim programs let 

parents, students and staff know that the YMCA was an organization that builds 

assets in the community” (Search Institute. (n.d.), para. 1). This allows consistent 

goals to be communicated, outside of the YMCA, when children are engaging in 

community events and while at home with their parents/caregivers due to the 

clear and common expectations. 

 As part of the restructuring, the YMCA aquatic departments nationally train 

their swim trainers to embed ‘asset’ language in their interactions with their 

students. It is also part of their job description. “When the instructors are trained, 

they know that building assets in six-year-old swimmers means catching them 

doing things right and celebrating every success” (Search Institute. (n.d.), para. 

1). When children are receiving messages of respect, honesty and responsibility 

from their teachers, from their parents and from their community leaders –it 

sends a consistent message. According to Edwards and Anning (2006), 
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“Children need close and consistent relationships [and messages from]… key 

adults in their lives in order to thrive both emotionally and cognitively” (p. 14). 

Furthermore, when swim instructors recognize actions of respect, honesty and 

responsibilities they are providing children with positive reinforcement. The 

children are learning and are encouraged by doing. The swim instructor, in this 

case, is not merely telling them about respect, honesty and responsibility. One 

might perceive swimming lessons are only to acquire swimming skills which is 

only logical. The restructuring has obviously encompassed much more than 

targeting swimming. It is truly wonderful that children can learn about character in 

different and positive context that they themselves might not even realize that 

they are learning about life as well as swimming.  

 Over the decades, YMCA has adapted well to the demographics of 

Canada. (Zault and Denton, 1963).  A more recent study conducted by Van Ngo 

(2009) in relation to immigrant youth concluded similar results. Van Ngo, 2009, 

claims that the YMCA “provides some selected immigrant-specific services to 

newcomers, such as adult ESL classes, and life skills and leadership training” (p. 

91) including youth. Since, there has been an increase in immigrants to Canada 

the YMCA has re-structured their organization to provide relevant and needed 

services to accommodate new communities.  

 Each community is unique and its needs are also very specific. The 

organizations need to provide services that meet the needs of the communities 

that it exists in for the services to be used. Even though the following example is 
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American, similar programs are being offered at Canadian YMCAs. In Bellevue, 

Washington, U.S. the local YMCA provides: 

programs [that] help educate youth as well as community  

members and help to meet community needs. Some youth  

sports/physical activities available at the Y include swimming,  

basketball, volleyball, soccer, baseball, and youth fitness  

classes. (Fouch, 2011, p. 36)  

Children and youth are learning by interacting with others in constructive 

activities similar to swimming. They are learning lessons of respect, honesty and 

responsibility.  

 One specific way that the YMCA aquatics department builds assets is that 

their swim instructors were to encourage students “to teach others a skill they 

have learned” (Search Institute, n.d., para. 4). When children are teaching a skill 

to other they are exhibiting respect, honesty and responsibility. Respect is 

fostered when children are sharing their new or old skills with others, who might 

be from diverse ethnic and cultural backgrounds. Children are demonstrating 

honesty by sharing their skill because it means that they might have struggled 

and that they could not do the skill prior. Children are being honest because they 

are admitting that ‘I could not do this before but now, I can’. Children are 

demonstrating responsibility for they are being responsible by sharing. Maybe 

through their sharing someone else in the group might benefit from how the child 

learned the skill. Their way, process of learning might be unique proving that 

there are many different ways to obtain the end result. Therefore, other children 
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receive subtle messages of respecting different learning styles of others. There 

are simply too many lessons of character to be learned by children when they are 

encouraged to share the processes of learning skills. 

 Mentoring is yet another way to support children and youth of today is 

through mentoring. There are two types of mentors: informal and formal. Some of 

the informal mentors are “a grandparent,…a coach, neighbor, member of the 

clergy, or a teacher” (Fouch, 2011, 347). Formal mentors are found through a 

mentorship program often offered by community organizations like the YMCA. 

The YMCA offers many mentorship programs like: “Boys 4 Real” and “Welcome 

to My Life” (YMCA of Greater Vancouver) as well as mentorship programs for 

new immigrants to Canada (Van Ngo, 2009). There are many “committed and 

dedicated volunteers [who] are signing up to become mentors for youth, 

providing them with support, listening skills, advice, competence, character-

building, and positive role modeling” (Fouch, 2011, 346-347). According to Bhatt, 

Tweed, Dooley, (2010), the YMCA also provides many leadership programs 

which engage youth in volunteering projects in their communities. Through these 

volunteer opportunities, the youth may develop a relationship with someone as 

an informal mentor. As Park (2009) sums it up very appropriately by, “adults in 

youths’ lives are character [informal and formal] mentors and they can by 

modeling character through their own actions” (p. 46). 

Scouts Canada 

Another community organization which promotes respect, honesty and 

responsibility is Scouts Canada.  “Scouting is the largest youth organization in 
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Canada. With a quarter of a million members across the country” (Scouts 

Canada, n.d., p.1). Scouts Canada is over a century old –pre WWI. “Scouting 

began in 1907 when Lt. Gen. Robert Stephenson Smyth Baden-Powell took a 

group of youth to a camp on Brownsea Island. The Movement was incorporated 

as ‘The Boy Scout Association’ throughout the Commonwealth by the Royal 

Charter granted by King George V in 1912” (Scouts Canada, 2010a, para.1). 

Scouts Canada, which was known as Boy Scouts of Canada until 2007, changed 

its name consequently becoming more inclusive of both boys and girls. Scouts 

Canada offers seven programs depending on one’s age. Scouts Canada has a 

deep rooted history in Canada with many generations of children participating in 

their programs nationally. 

All of the programs embody the Scouts Canada’s mission and principles. 

There are many age specific programs offered by Scouts Canada. They are: 

Beaver Scouts (Girls and boys 5 to 7 years of age); Cub Scouts (Girls and boys 8 

to 10 years of age); Scouts (Girls and boys 11 to 14 years of age); Venturer 

Scouts (Young men and women 14 to 17 years of age); Rover Scouts (Men and 

women 18 to 26 years of age); SCOUTS about (Girls and boys 5-10 years of 

age); Extreme Adventure (Young men and women 14-17 years of age) (Scouts 

Canada, 2010b). In summary, the minimum age of a child must be 5 and the 

oldest is 26. However, people of any age can volunteer and still be a part of the 

Scouts community. 
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The Scout Canada’s principles provide the organizations core beliefs in 

detail. According to the Wolf Cub Parents Guide (Scouts Canada, n.d., p.1), 

there are three: 

Duty to God: This is defined as: Adherence to spiritual  

principles,  loyalty to the religion that expresses them and  

acceptance of the duties resulting therefrom. 

 Duty to Others: This is defined as: Loyalty to one’s country  

in harmony with the promotion of local, national and  

international peace, understanding and cooperation, and  

Participation in the development of society, with recognition  

and respect for the dignity of one’s fellow being and for the  

integrity of the natural world.  

Duty to Self: This is defined as: Responsibility for the  

development for oneself. This is in harmony with the educational 

 purpose of the Scout Movement whose aim is to assist young  

people in the full development of their potentials.  (p. 1-2) 

The Duty to God allows children of any faith to take part in Scouts Canada which 

demonstrates respect for differences as an organization and fosters a moral 

orientation. A great example of this is to increase Hispanic membership in the 

U.S.A, “Boy Scouts of America [BSA],…the BSA created a Hispanic Initiative 

Division and a National Hispanic Initiative Committee” (Strong, 2010, p. 405).  

The goal was to increase members especially “Hispanic youth and their families 

in scouting, this division has undertaken a multi-pronged strategy that includes 
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partnerships, fundraising, staff recruitment, communications and marketing, 

diversity training, and program development” (Strong, 2010, p. 405).  

Duty to others section promotes respect for all regardless of geography 

and attempts to connect children all over the world again a moral compass. The 

third is the duty to self which is the most heavily invested in character education 

as Scouts Canada wants to develop children who are well-rounded. While 

illustrating principles –the formal principles as listed above are for parents. The 

language of the principles is modified for each program when delivered to 

children and youth. For instance, “The Wolf Cub’s promise, law and motto are 

age-appropriate versions of Scouting’s principles” (Scouts Canada, n.d., p. 2). 

Scouts Canada is dedicated to conveying consistent messages to parents, to 

children involved in their programs, to communities, -to all.  

 Yet another significant summary statement most organizations have is the 

mission statement. Character education is emulated in Scouts Canada mission 

statement. The mission statement of Scouts Canada is: 

To contribute to the education of young people, through a  

value system based on the Scout Promise and Law, the help  

build a better world where people are self fulfilled as individuals  

and play a constructive role in society. Scouting’s mission seeks  

to help develop the whole child. While some children may excel  

in school or when playing sports, to fit into society a person must  

be well-rounded mentally, physically, socially and spiritually to  

the best of their ability (Scouts Canada, n.d., p. 2).  
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The consistency is found in Scouts Canada’s principles, law and motto and 

mission statement. Scouts Canada, like the YMCA, promotes and works towards 

making children well-rounded.  

 There are many foci for children participating in the specific Cub program. 

The children in the Cub program are 8-10 years of age. The characteristics that 

the leaders promote which are most related to respect, honesty and responsibility 

are: do their best; develop a sense of fair play, trust and caring; work together in 

small groups, and experience being a leader (Scouts Canada, n.d., p. 2-3). The 

‘do your best’ part lends itself to honesty since it is the only one that can 

determine if one is doing his/her best. This specific characteristic needs to be 

explicitly taught, modeled and encouraged in children. It is an important lesson to 

learn that we, as people, must do our best for there might not be another chance 

for re-do. For instance, many students in schools get a second chance to re-do 

assignments when a low mark has been given. Fortunately, a second chance 

exists in some circumstances but unfortunately, life often does not give out 

second chances.  

 Scouts Canada helps children develop a ‘sense of fair play, trust and 

caring’. The characteristics: fairness, trustworthiness and caring, are highly 

related to respect, honesty and responsibility. For instance, a person who often 

lies is not honest. Most people would not find him/her trustworthy. A person who 

is not caring might be viewed as having a lack of respect. The next principle, 

‘work together in small groups’, encourages children to learn by doing. By 

working with others, children learn to work out disagreements, respect 
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differences, and take responsibility for doing their share.  According to Cook-

Sather (2010), the “capacity to work with diverse and differently positioned and 

empowered people in democratic ways does not develop automatically” (p. 563) 

and therefore needs to be taught.  It is a logical assumption, that the small 

Scouts groups that the students work in are guided and facilitated by leaders. 

The final relevant principle is, ‘experience being a leader’. To provide children 

with opportunities to experience leadership roles is to explicitly encourage 

responsibility. Scouts Canada’s missions, principles, law, and mottos –all have 

character education embedded into it official documents as well as its everyday 

deliverance of their programs.  

 Lastly, Scouts Canada publishes a Scouting Life Magazine. The magazine 

publishes “articles about Scouting’s programs, family resources…It is published 6 

times a year by Canyouth Publications Ltd. of Ottawa” (Scouts Canada, 2010c, p. 

1). The magazine can be accessed by purchase. The overall articles vary 

however all focus around scouting. There have been many specific articles 

written on character education in scouting. An article written by Michael Burido in 

the fall publication of 2009 entitled ‘RESPECT –The Choice is Yours’ provides 

guidance to scouting leaders. According to Burido (2009), “As [Scout] leaders, 

we can demand respect from our youth. However, this style of leadership may 

be easily perceived as controlling, rigid, and lacking in the ability to negotiate and 

compromise” (p. 1). This type of leadership can be linked with authoritarian style 

of parenting, as discussed earlier, which too is unsuccessful in shaping children 

in terms of character. Instead, Burido (2009) suggests that leaders, be it parents, 
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Scout leaders, or teachers must command respect. There are many ways of 

doing this successfully. Two of the main ones are:  

[1] Remember the Golden Rule and follow it. “Do onto others as  

you would have them do onto you.” [2] Practice patience and be  

understanding for the uniqueness of each individual with their  

strengths and their weaknesses.  (p. 1) 

The other suggestions for commanding respect was around not giving in to 

negative behaviours, aggression, and to positively resolve conflict. But these can 

be encompassed in the umbrella of the Golden Rule. The Golden Rule 

encompasses respect, honesty and responsibility. Scouts Canada uses “nature, 

teamwork, learning by doing, and adult support,…[as] cornerstones…for 

developing character” (Langlois, n.d., p. 19). 

Summary 

To be part of a community makes everyone belong. There is a need in 

most of us to belong to something greater. Belonging creates a sense of security, 

trust and values. Across Canadian communities, the YMCA and Scouts Canada 

are both active organizations in communities and that has been the main reason 

for these two to be selected to examine their attempts at developing character in 

children. The YMCA has interwoven character education into their various fitness 

and recreation programs for children and youth. Scouts Canada has used 

consistent language and goals consequently making it easier to understand. 

Their language and goals have also been transparent for the public to access 

over the Internet. All of their programs have lessons of character embedded in 
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them. The YMCA and Scouts Canada have emerged as leaders in creating 

positive relationships with children and their parents, to teach the future of 

tomorrow, the children and youth, character education. They are surely paving 

the way for others to step up and emulate respect, honesty and responsibility.  

Community: Resources 

1. YMCA  http://www.ymca.ca/en/home.aspx 

YMCA Canada is one of the leading community organizations providing 

services for children, youth, adults, seniors, people with disabilities –

everyone! YMCA Canada is consciously and deliberately making efforts to 

include character education in their diverse services. One way that the 

YMCA Canada is including character education is through their aquatics 

programs. YMCA Canada’s aquatics program can be used by other 

community organizations as a basis for their programming. 

2. Scouts Canada  http://www.scouts.ca/dnn/ 

Scouts Canada has truly forth an immense effort into making all of their 

documents and programs consistent. The goals and messages to 

volunteers leading the groups, parents and the children themselves all 

receive the same messages. The messages are the same but in different 

and age appropriate language. Scouts Canada’s consistent documents 

can be a wealth of resource to other community organizations to use as 

an example. 

 

 

http://www.ymca.ca/en/home.aspx
http://www.scouts.ca/dnn/
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3. Character Plus http://www.characterplus.org/ 

Character Plus is a vast website. One of the ways it promotes character 

education is through national recognition. Schools, children and 

communities who have succeeded in making character education a focus 

are recognized. The success stories are shared and celebrate. The 

specific and unique journeys to making character development are made 

transparent so that others will benefit from their processes.  

4. Search-Institute http://www.search-institute.org/community-engagement 

Search institute is very extensive and one of the better sites for explicitly 

provides community leaders to initiate character education. They are 

suggestions for how someone might get started, strategies for changing a 

communities and the principles to follow to support character development 

in children and youth.  

http://www.characterplus.org/
http://www.search-institute.org/community-engagement
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Chapter 5: Workshop 

Overview 

The purpose of the workshop is to motivate leaders of schools, families 

and communities, in hopes to implement a comprehensive character education. 

Character education will work when ‘we’ are using the same strategies, language 

and that the end goal is transparent. As established earlier, character education 

is not simple but rather quite complex. Therefore, simplifying it only make sense. 

The workshop will bring light to the explicit need of character education and for 

all three stakeholders (leaders of schools, families and communities) to work 

together. Another goal of the workshop is to start conversations between the 

stakeholders. Through authentic conversations the hope is that the stakeholders 

will create support networks by connecting with each other’s similar experiences 

and challenges with children needing character development. The stakeholders 

will be provided with ways, supported by research, in which parents, teachers 

and communities leaders have developed character in children that have been 

successful. However, the overall main goal is to  shed light on the simple idea 

that all the three stakeholders must work cohesively to develop character in 

children. 

 The first part of this chapter highlights the workshop lesson plan. The 

second part is the PowerPoint presentation. The last part is the handout which 

will be a copy of the PowerPoint slides.  

There are two further notes to be made. The first note is that the facilitator 

must select scenarios relating to each stakeholder (educator, parent/guardian, 
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community leader) to establish ways in which character and morals are being 

taught. These will follow slide 7 and the facilitator can refer to the scenario as 

each one is being presented. Examples of these scenarios are provided in 

appendix A. The second notes is that the facilitator will have to either create or 

find ‘real life’ case scenarios that are morally charged for slides 37-39 for 

discussion purposes taking into consideration the demographics of the 

participants.  

Lesson Plan of Workshop Presentation 

 
Specific Sections of Workshop 

 

Before the Workshop 

 

Preparation (Required Materials) 
 

Materials 

 overhead data projector and screen (or clear wall space) 

 laptop 

 chart stand and paper 

 large labels to use for name cards (sticker kind) 

 entry cards (Q cards or uniform rectangular pieces of paper) 

 at each table have a little basket filled with a variety of materials to encourage 

creativity and support various learning styles: markers, pencils, erasers, post-id 
notes of different sizes, pens, markers of various colours, scrap paper, masking 
tape, construction paper of various colours and sizes, calculators, playdough, 

pipe cleaners, elastic bands, other items that deem necessary) 

 prepare 17 copies of handout for each participants and some extras 

 select and prepare copies of case scenarios to establish ways in which 
character and morals are being taught for each table  

 taking into consideration, the demographics of participants, find/create ‘real life’ 
morally charged scenarios to end the workshop 
 

Furniture 

 16 chairs and 3 round tables 
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Ideal Number of Participants 

 15 (or a multiple of three but no less than 9 and no greater than 15) 

 

Environment 

 private and quiet space 

 A room large enough to support 3 round tables with maximum 5 chairs 
surrounding it. The tables do not have to be round. The objective is for 

everyone to be able to see everyone and interact. 
 
 

Room Layout 

  3 large tables with chairs  

 Situate tables so all participants can readily view the overhead data screen and 

chart stand 
 

 
Before Entry of Participants 

Room Setup 

 Overhead data projector (slide 1) and laptop 

 Chart stand and paper 

 3 discussion round tables 

 Label round tables: community, schools, home 

 Place a chart paper on each table 

 Large labels on each set of tables 

 Entry cards (Q cards) 

 

During the Workshop 

Refer to PPT 

1 

 
Entry of Participants (1 minute) 

 
As participants enter they are greeted by the workshop facilitator and 

are directed to follow directions viewed on the overhead data 
projector.  

Refer to PPT 

2 - 3 

 
Let’s Start (5 minutes) 

 

The facilitator starts the introduction process by requesting everyone 

to take turns to answer the following questions as they are seating in a 
circle. The facilitator starts the process by answering the following 
questions himself/herself. 

 What is your name? 

 In what capacity are you here? 

 Why are you here? 
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Refer to PPT 

4 

 
Breakdown (2 minutes) 

Workshop Agenda 

 
• Introductions 

• Establishing ways we are addressing character and moral 
development by examining scenarios faced by parents, 
teachers and community leaders 

• Break 
• Defining character using entry cards, reflection and discussion 

• Formal definition of moral person 
• What is character education? 
• Working together as parents, teachers and community leaders 

• Role of Families, Schools and Communities 
• Summary: Commonalities between Families, Schools and 

Communities 
• Examining and reflecting morally charged scenarios 
• Conclusion 

• Questions  
 

Refer to PPT 
4 

 

Division of participants (3 minutes) 
 

Workshop facilitator divides the large group. The facilitator might use 

the following script: 
 

 “Now we are going to examine different scenarios to establish the 
ways we are currently developing character in children. Each group 
(table) is one of our stakeholders (schools, home, community). [The 

facilitator will point out which table is labeled school, home and 
community.] These three organizations and institutions will become of 

value as we progress through today.  
 
As adults, most of us play a leadership role in some shape or form in 

the context of schools, home and or community. For examples, some 
of us might be teachers, educational assistants, or volunteers in 

schools. We might be involved working with students in some shape 
or form. Some of us might be parents, guardians, grandparents raising 
children. Some of us here might be community leaders as we coach 

various sports, lead children groups or are involved with an 
organization which host children activities.  

 
I would like you to think for 30 seconds which one, either: schools, 
home or community you identify with the most. Then I am going to ask 

you to raise your hand when I call out them out. I would appreciate 
some flexibility when it comes to the division of the group as we do 
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need somewhat of an even division to have valuable discussions. 
Therefore, I would like you to also consider another category that you 
might fit into since I want to make sure that our learning is personally 

connected to everyone’s lives here today.” 
 

PROVIDE 30 SECONDS 
 

“Please raise your hand if you identify the most with the school 

category. 
Please raise your hand if you identify the most with the home 

category.  
Please raise your hand if you identify the most with the community 
category.” 

 
***In the case there are too many participants that raise their hands for 

one or more categories, the participants as a group will be asked for 
volunteers to be part of another category. 
 

Refer to PPT 
5 

 
Transition to small round table groups (1 minute) 

Ask participants to relocate to their new group. 

 

Refer to PPT 

6 

 
Task for small group (2 minutes) 

 

 “Now that we have our discussion groups. On each round table you 
will find 5 copies of 2 scenarios that you, as a leader, in that category 

might encounter that is related to one’s character and morals. I will 
use the term ‘character’ and ‘morals’ interchangeably.  As a group, 

please choose one scenario that your group would like to deconstruct. 
Please choose the one that might be more challenging which would 
result in deep and meaningful conversations. If there is time left over, 

then as a group you may consider the second scenario.” 
 

“After you have chosen the scenario, please have discussions that 
answer the question:  
 

“How would each of you address the situation? I would like you to 
answer this question honestly and by imagining yourself in that 

moment. We are not here to judge. We are here to work together in 
starting conversations about productive ways in which we can help our 
children and students succeed in life by having character and morality 

as their compass. 
 

Other questions: Has my technique been successful? Think of a time 
where you have used this technique before. Has the child repeated 
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the same action time and time again? Taking your category into 
consideration, what are some of the limitations to your role as teacher, 
parent or community leader to raise children with character/morality? 

 
I am asking you to ‘be real’ when reflecting on this scenario because 

the follow up question is: If you had time to step back, pause, and take 
a moment: How would you address the scenario differently?” 
 

“Please record your key concepts on the chart paper.” 
 

Refer to PPT 
6 

 

Group Discussion  (15 minutes) 

 

Facilitator circulates around supporting discussions and maybe asking 
questions to the group that further the discussion. 

Refer to PPT 
7 

 
Sharing  

 

Facilitator provides one minute warning before stopping group 

discussion.  
 

Insert case 
scenarios 

 
Sharing (7 minutes) 

 

All groups are asked to present key discussion points that they have 

recorded on their chart paper. The facilitator requests each group to 
display their chart paper somewhere in room using masking tape.  
 

 

 

Summary (5 minutes) 
 

Facilitator sums up by finding commonalities between each 
presentation.  
 

 
Refer to PPT 

8 

 
Break (10 minutes) 

 

Facilitator instructs everyone to take a 10 minute break. 
During this time, the facilitator takes out the entry cards and using 

masking tape (or any other adhesive) displays the entry cards on a 
chart paper (on a movable chart paper stand) in front of the projector 
screen. 

 

Refer to PPT 
9 

 
Making Connections (5 minutes) 
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Facilitator: “Welcome back! Before the break we uncovered some of 
the challenges of shaping our children’s character and morality. We 
talked about how we have been approaching the development of 

character using scenarios. Before we further our discussion, we are 
going define character/morality as it means to us using the entry cards 

which I have displayed on the chart stand. Then, we will look at the 
formal definition of morality.”  
 
The facilitator reads aloud the entry cards. Think/Pair/Share 

 

“At this point, I want you to take a brief moment and discuss for a 
couple of minutes with an elbow partner some commonalities of all 
your answers by referring to the chart paper. There will be one group 

of 3 as we have odd numbers. Try to answer, what are the most 
important characteristics of character/morality? Think of someone you 

know that has good character and morals. What qualities or what do 
they do that makes them have good character and morals? After the 
brief discussion, I will ask you to highlight some of the overlapping 

ideas with the entire group.” 
 

Refer to PPT 

9 

 

Share (6 minutes) 

 
The small groups share with the entire group. The facilitator is 

recording common ideas on the chart stand.  
 
 

Overlapping Ideas (1 minute) 

Facilitator points out overlapping ideas/characters referring to the 

chart stand.  
 

Refer to PPT 
10 - 11 

 
Present formal definition (2 minutes) 

 

Formal definition of a moral person and character education. 

 

Refer to PPT 

12 - 29 

 
Working Together (10 minutes) 

 

Facilitator mentions that there is value in working together towards 
character education as parents, teachers and community leaders.  

 
“Now we are going to look at ways in which effective character 
education exists from each of the stakeholder’s point of view. This 

section will be supported by research.”  
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The facilitator goes through each slide. 
***If time is limited, then describe the activity so participants can do 
the activity at a later time. 

 

Refer to PPT 

30 - 32 

 
With Skills they can answer...  (4 minutes) 

 

Facilitator: “There are four morally charged scenarios included in the 

handout. Please read them independently and consider question. 
What would you do? What steps did you take to get to your decision? 
What are the underlying concerns?”  

 

Refer to PPT 
33 

 
Summary of With skills they can answer... (4 minutes) 

 
Sharing session.  
Answering questions together: What skills did you use? What did you 

evaluate? Were you able to make a decision in each case?  
 

Facilitator recording on chart paper. 
 
 
 

How can we work together? (5 minutes) 

 

Entire group brainstorm session. The facilitator is recording answers 
on the chart stand. 
 

Refer to PPT 
34 

 

Summary questions and thank you for attending. (3 minutes) 
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PowerPoint 

The following section provides a proposal presentation that may be used to 

encourage Parents, Teachers and Community Leaders to work together to 

develop children’ character and morality. 
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Before WE get Started!

• Please use the large labels found at each of 
your tables to use as name cards. Write your 
name and place it on you where visible.

• Please use the Q-card to answer: What does 
character and or morality mean to you in two 
words or less?

I will collect the Q-cards at break.

1

 

Working Together as 
Parents, Teachers and Community Leaders

to Raise Moral Children.

By: Deepa Mansharamani

2

 



81 

Welcome

• What is your name?

• In what capacity, are you here?

• Why are you here? 

• What do you hope to learn?

• Where did you learn character and morals?

3

 

AGENDA
• Introductions
• Establishing ways we are addressing character and moral 

development by examining scenarios faced by parents, teachers 
and community leaders

• Break
• Defining character using entry cards, reflection and discussion
• Formal definition of moral person
• What is character education?
• Working together as parents, teachers and community leaders
• Role of Families, Schools and Communities
• Summary: Commonalities between Families, Schools and 

Communities
• Examining and reflecting morally charged scenarios
• Conclusion
• Questions

4
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Establishing Ways We Are Teaching 
Character and Morals

• Round table 
discussions 

(15 minutes)

Schools

Home

Community
5

 

Establishing Ways We Are Teaching 
Character and Morals

Questions to Consider Being Honest:
• How would you approach the situation if you were 

involved in your role?
• Ask yourself: Has my technique been successful?
• Has the child repeated the same action time and time 

again?
• What are some of the limitations and challenges to 

address the situation? 

STEPPING BACK AND PLANNING
• How would you address the situation differently?

6
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Establishing Ways We Are Teaching 
Character and Morals as Stakeholders

Let’s share!
(3 minutes per group)

7

 

Break Time! 

Please enjoy refreshments! 

(20 minutes)

8
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Collectively Defining Character

• What is character and morality? Referring to chart 
paper.
– Commonalities
– Overlapping ideas
– New ideas

• Elbow partners (2 minutes)
• What is the most important characteristics of 

character/morality? 
• Think of someone you know that has good character 

and morals. What qualities or what do they do that 
make them have good character and morals?

9

 

Who is a moral person?

• Using Taylor (1989) and Havel (1989), Ochs (2007) 
paraphrased, that a moral person is someone:

[1] who continuously attempts to engage in a life-long 
narrative understanding’ of the moral meanings of one’s 
experiences...

[2] the moral imperative for humans to maintain a ‘persistent 
and productive openness’ and to pursue ‘a ceaseless 
process of searching, demystification, and penetration 
beneath the surface of phenomena in ways that do not 
depend on allegiance to given, ready-made methodology. 
(p. 8) 

10
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What is Character Education?
• According to Berkowitz (2010), character education:

is the deliberate development…of youth’s tendency and capacity  for responsible, pro-
social and respectful democratic citizenship in our society. Some of the more 
commonly listed attributes of 
such youth are: 

(1) respect for self, others and the world in which we live; 
(2) responsibility; 
(3) an orientation toward and capacity for fairness or justice; 
(4) a concern for the welfare of others; 
(5) a commitment to honesty and transparency of purpose; and 
(6) a dedication to democracy in both politics and daily living.

At its  most molecular level, character education is the building of a diverse network 
of positive pro-social relationships (among students, staff and parents, administrators 
and staff and so on). At the more macro level, it is comprehensive school reform and 
entails all aspects of the school’s functioning from its academic curricula, to it 
discipline policies, to its governance structures, to its mission statement, to the adult 
culture of the school and so on. (p. 1-2)

11

 

Working Together

Moral 
Children

Home

SchoolCommunity

12
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Parents’ Role

Parenting Styles

• Authoritative: very strict, not flexible
• Authoritarian: flexible, maintain rules, 

boundaries
• Indulgent: permissive, spoil, give in, no rules
• Uninvolved: selfish, neglectful, not supportive 

or controlling

(Huver, Otten, Vries, and Engels, 2010)

13

 
 

Which Style?
• Authoritarian best style to use to raise 

children with character.
Churchill & Clarke (2009); Huver et al. (2010); Volling, Mahoney & Rauer
(2009)

• In contrast, Grusec, Goodnow & 
Kuczynski (2000) mentioned that there 
was no one particular parenting style that 
can be used on all children to foster 
success. Parents need to be intuitive, 
conscious and know their child(ren). They 
might have to use a combination of 
parenting styles to raise their child(ren) 
to be moral because each child is unique. 
Each child learns and acquires knowledge 
distinctively. 

14
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Creating Attachment

Neufeld and Maté (2004), in order: 
for a child to be open to being parented 
by an adult, he must be actively attaching 
to that adult, be wanting contact and 
closeness with him. At the beginning of 
life this drive to attach is quite physical-
the infant literally clings to the parents 
and needs to be held. If everything 
unfolds according to design, the 
attachment will evolve into an emotional 
closeness and finally a sense of 
psychological intimacy. Children who lack 
this kinds of connection with those 
responsible for them are very difficult to 
parent or, often, even to teach. (p. 6)

15

 

Taking Advantages

• Teachable moments (like in Maria’s case)
• Role-modeling
• Being present in the moment
• Making time in busy life
• Providing opportunities for children to interact 

with children that are different from them.
• Facilitator hat
• Collaboratively working together with teachers 

and community members/leaders
• Resources: Please refer to handout.

16
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Schools

• Moral literacy: Barbara Herman and Nancy 
Tuana

• Moral literacy needs to be learned

• Developing skills that children will need to 
solve morally charged situations

• not teaching them situational ways to react 

17

 

Brief Overview

Ethics sensitivity
Ethics sensitivity is a key element of moral literacy. It involves at least 
three major components:

(1) the ability to determine whether or not a situation involves ethical issues;
(2) awareness of the moral intensity of the ethical situation; and
(3) the ability to identify the moral virtues or values underlying an ethical

situation. These abilities are complex and require training and practice to
master.

Tuana, 2007, p. 366

18
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Tuana, 2007, p. 376
19

 

Schools

• According to Stiff-Williams (2010), the 
solution is to, “fuse the teaching of character 
with the routine instruction of 
mandated…standards” (p. 116).

20
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Board Wide Efforts

• Simcoe County: Character Recognition Evening
– The evening “is the annual culminating event which 

celebrates the integration of character development 
into the curricular experiences of students and 
demonstrates how it is embedded into school culture 
through explicit and intentional teaching and 
learning” (Student Voice, n.d., para. 1). The 
recognition evening held in 2009-10 “focused on 
student voice and participation as well as the 
recognition of 100 students, staff and volunteers who 
were nominated by their peers and colleagues” 
(Student Voice, n.d., para. 1) for demonstrating 
exceptional character. 

21

’ 
 

Teachers Making Time

• Using specific read-aloud books to incorporate 
lessons of character and morality

• Creating a community within a classroom

• Drama: Role play

• Physical education: Fair play, taking turns

22
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Teachers Making Time

• “A furry bear puppet named Responsible 
Ralph visited our classroom to teach us about 
responsibility. After he helped the children 
learn about the trait, he traveled in a 
backpack to each of their homes to see what 
kinds of responsibilities the students 
performed there” (Singh, 2001, p. 47-48). 

• Sharing afterwards
23

 

Defining Community

According to Block (2008):

community…is about the experience about 
belonging. We are community each time we find 
a place where we belong. The word belong has 
two meanings. First and foremost, to belong is to 
be related to and a part of something. It is 
membership, the experience of being at home in 
the broadest sense of the phrase. (p. xii)

24
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Role of Community

• Lakota culture, 
encourages 
“children…to make 
decisions, solve 
problems, and 
show personal 
responsibility” 
(Brokenleg, 2005, 
p. 86)

25

 

 

YMCA

• YMCA and YWCAs “service 1.98 million people in 
more than 250 communities across Canada –and 
they keep growing” (YMCA, 2011a, para. 2).

• Many programs for:
• Children and youth

• Health

• Fitness and recreation

• Child care

• Day and resident camp

• Employment training

• Community outreach

• Newcomer services
26
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YMCA
• Strategically restructured aquatics programs to target 

development of character
• Specifically “goals became explicit –the language, the actions, 

and the intentions” (Search Institute. (n.d.), para. 1) 

• Example: “When the instructors are trained, they know that 
building assets in six-year-old swimmers means catching them 
doing things right and celebrating every success” (Search 
Institute. (n.d.), para. 1). When children are receiving 
messages of respect, honesty and responsibility from their 
teachers, from their parents and from their community 
leaders –it sends a consistent message. According to Edwards 
and Anning (2006), “Children need close and consistent 
relationships [and messages from]… key adults in their lives in 
order to thrive both emotionally and cognitively” (p. 14). 

27

 

YMCA

• Mentoring Program

– Boys 4 Real and Welcome to My Life (YMCA of Greater Vancouver)

• There are many “committed and dedicated 
volunteers [who] are signing up to become 
mentors for youth, providing them with support, 
listening skills, advice, competence, character-
building, and positive role modeling” (Fouch, 2011, 346-347)

• Leadership Programs involving volunteering

28
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Common Thread

• Make attachments with children & students

• Maintaining communication

• Provide skill sets

• Taking advantages of 

teachable moments 

• Role model

• Flexibility

• Individualize

29

 

Almost There

• Before we end, I would like to 
you take 4 minutes to read and 
reflect the morally charged 
scenarios found in your handout. 
Keep in mind, what would 
happen if we continue to teach 
character by case specific ways 
instead of developing skills 
necessary to solve the following 
situations.

30
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With Skills they can ANSWER…

Please read them independently and reflect. 
(4 minutes)

• What would you do? 

• Please refer to Nancy Tuana’s breakdown of 
moral literacy and identify which components 
you used.

• What steps did you take to make your decision? 

• What are the underlying concerns?

31

 

 

Tricky Business

• As a group, let’s answer:

What skills did you use? 

What did you evaluate? 

Were you able to make a decision in each case?

32
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How can we work together 
realistically?

Brainstorm: Entire Group

33

 

These are extraordinary situations. The skill 
set to react, taking into consideration, all 
factors are developed through effective ways 
of developing character in our children and 
students.  We ALL can help them do this!

Are there any questions?

Thank you everyone for attending!

Thank you

34
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Appendix A: Examples of Scenarios 

Scenarios to Establish Current Ways of Character Development 

 

Scenario A: Parenting 

Maria, 5, is in the midst of a play date with her pal, Leslie. The two of them have 

decided they want to color. Maria’s mother sets them up with paper and markers 

on the drawing table in Maria’s playroom, then leaves the room for a few 

minutes. When she returns, she sees that someone has drawn all over the wall 

with blue marker. It was Maria – who knows very well she’s not supposed to do 

this. Will she own up and tell her mom that she did the deed? Will she point the 

finger at her friend and say that Leslie did it? Or will she simply remain silent? 

(Swift, 2005, p. 52) 

Scenario B: Parenting 

“A student has promised to tutor a classmate to help him prepare for a big quiz 

the next day, but just when he is about to leave for the meeting, he gets a call 

from his best friend who really needs to talk because she has just found out that 

her parents are getting a divorce. He is caught in the dilemma having to decide 

whether or not it would be more acceptable to break his promise to the 

classmate, who is likely than not to do as well on the quiz, or to help out his 

friend who really needs him” (Tuana, 2007, p. 367). Your son approaches you 

with this dilemma what do you tell him?  



107 

Scenario C: Parenting 

“Twelve-year-old Jeremy is hunched over the keyboard, his eyes intent on the 

computer monitor. It’s eight o’clock in the evening and tomorrow’s homework is 

far from complete but his father’s repeated admonishments to “get on with it” fall 

on deaf ears. Jeremy is on MSN Messenger, exchanging notes with his friends: 

gossip about who likes whom, sorting out who is a buddy and who an enemy, 

disputes over who said what to whom at school that day, the latest on who is hot 

and who is not. “Stop bugging me,” he snaps at his father who, one more time, 

comes to remind him about schoolwork. “If you were doing what you’re supposed 

to,” the father shoots back, his tone shaking with frustration, “I wouldn’t be 

bugging you.” The verbal battle escalates, the voices grow strident, and in a few 

moments Jeremy yells “You don’t understand anything,” as he slams the 

door….He and his wife are both concerned about Jeremy: once a cooperative 

child, he is now impossible to control or even to advise. His attention seems 

focused exclusively on contact with his friends. This same scenario of conflict is 

acted out in the home several times a week and neither the child nor the parents 

are able to respond with any new thoughts or actions to break the deadlock”. 

(Neufled and Maté, 2004, p. 3)  

Scenario D: Community Leader 

After a soccer game, a child faced a dilemma and stated: “They know they are supposed 

to shake hands, so when we went to shake their hand after the game, the other team 

spit on their hands before they would shake our hands…that isn’t right…that’s not how 

you act after a game.” (Stuart, 2003, p. 451) What does the coach for the team that spit 
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on their hands suppose to do? What is the coach of the team that did not spit on their 

hands suppose to do?  


