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Lesson One 
 
Overview: 

This lesson is one piece in a larger unit on Aboriginal peoples’ experiences, which addresses 

interactions between Aboriginal peoples and European colonists and the effects of these 
interactions. The unit focuses on Aboriginal peoples’ experiences prior to and following contact, 
and the impact of Aboriginal peoples on Canadian identity.  

This lesson builds on this wider study of Aboriginal peoples, and introduces students to the 
concept of treaties, including their formation, consequences, and lasting impact. The sequence of 
lessons that follows will build on this lesson and examine a number of important factors in the 
study of treaties between Aboriginal peoples and European colonists.  

Learning Goal: 

By the end of this lesson students will have activated their prior knowledge on this topic and will 
be aware of where that knowledge fits into the larger picture of treaties. The lesson should 
familiarize them familiar with the topic and show the complexity of factors involved in treaties.  

Students will begin to see that Canada’s past, and its present state, was greatly influenced by the 

country’s Aboriginal peoples, and will begin to examine and explore the often under-represented 
Aboriginal perspective as it pertains to treaties. 

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and effects of 

the interactions between Aboriginal peoples and European colonists (e.g., spread of 
disease; introduction of new weapons; missions; Aboriginal peoples’ sharing of 

environmental knowledge with Europeans; the Royal Proclamation of 1763; territorial 
relocation; emergence of the Métis; treaties; Riel Rebellion; movement towards self 
government)” 

2. Historical Thinking Concept: 
Cause and consequence; perspective (introductions to thinking concepts only; will be 
more thoroughly addressed in subsequent lessons) 

Materials: 

I. Primary Source Documents: 
See appendix 1.1; 1.2 – 1.1 is a translation of the Tawagonshi Treaty; 1.2 is an image of 
the Two Row Wampum belt 
 

II. Instructions: 
Use this lesson as a diagnostic—both for you to see what your students know, and for the 
students to get them thinking about what they know and where that knowledge fits into 
the topic of treaties, and the wider topic of Aboriginal peoples. 
 
The lesson will compose of brainstorming by way of mind-maps and KWL charts; a 
video on the history of treaties; a role play activity to get students thinking about the 
challenges of interactions between Aboriginal peoples and European colonists; primary 
source analysis; an exit card for further feedback and diagnostic assessment. 

 
  



 
III. Prompts for Students: 

 
See appendix 1.3 – KWVL chart; 1.4 – Mind-map example (have students make their 
own on a blank sheet of paper) 

Plan of Instruction: 

Step 1- Warm Up 15min. 
 
Communication Barrier Activity 

- Have students divide into small groups – approx. six students per group 
- Give students a decision to make – write it on the board – this could be anything, it can 

link to a previous topic in the unit on Aboriginal peoples or it could be a random choice 
that relates to life outside of school  Eg. “If we were to go on a field trip, which type of 

trip would you like it take/where would you like to go?” 
- Tell the students that within their groups they must decide what they want to do for the 

trip using only gestures – they cannot talk or write about their ideas  
- Have each student in the group try to convey to his or her group members what they 

would like to do 
- Give them ~8min. to work it out and make a choice – they will have to devise a means to 

communicate that they understand, need clarification, etc. on their own 
- At the end, have them see if they understood what each of their peers was trying to 

convey and if they know what type of trip they decided on 

Step 2- Discussion/Modeling 10min. 

- Discuss the activity—what challenges did they have in conveying what they wanted to do 
and in getting their peers to understand? 2-3min. 

Mind-Map 

- Create a mind-map with treaties at the centre and branching off into all of the issues that 
surround treaties 7-8min. 

- Use the mind-map to help students activate their prior knowledge and get them thinking 
about what issues affected the creation of treaties and their consequences – assessment 
for learning 

- Use prompts to model the type of thinking you want the students to engage in 
Suggested prompts: 

 Which parties might have been involved? Would they have been male or 
female? Would it have been government representatives or civilians? 

 What factors might have made it difficult to create a treaty? 
 How might these have been overcome? 
 What role did European colonists play?  
 What role did Aboriginal peoples play? 

- See appendix 1.4 for an example of a mind-map 

Step 3- Guided Practice 10min. 

KWVL Chart 

- Now that you have activated their prior knowledge as a whole class, have them engage in 
the same activity on an individual scale 



 
- Have each student complete a KWVL chart – “what I think I know”, “what I want to 

know”, “verified or not”, “what I learned” – at this stage they will only complete the K 
and W sections – assessment for learning  

- Prompt student thinking by suggesting topics to consider 
 Number of Aboriginal nations/tribes (should have knowledge of this by 

this point in the unit) 
 Types of government 
 Concepts of land ownership – borders, territories, etc. 
 Lifestyles 
 European influences 
 European lifestyles 
 Goals of European colonial governments and colonists 
 Conflicts as the result of treaties  

- Collect these charts at the end of the activity – use it as a diagnosis so you know where 
each student lies in terms of their knowledge on treaties – use these charts to determine 
how to structure future lessons so that they match student learning needs 

Step 4- Independent Activity 20min.  

Video and Student Interpretation 

- Have students watch the video “Cede, Yield and Surrender: A History of Indian Treaties 
in Canada” from the website of the Canadian Ministry of Aboriginal Affairs and 

Northern Development1 
- Stop the video around 16:43 
- Some of the video looks dated, but it gives a detailed overview of treaties and the factors 

surrounding them, including issues pertaining to Aboriginal peoples  
- Video link: http://www.aadnc-aandc.gc.ca/eng/1100100029174/1100100029176 
- As the students watch the video, and in the time given after the video, have them 

complete questions on treaties and engage in some deeper thinking about the topic they 
will be dealing with over the next several days (see appendix 1.5 for the BLM) – 
independent work 

- Remind them to think of the questions raised in the other activities done throughout the 
lesson 

- Collect student responses at the end of class 

Step 5- Sharing/Discussing/Teaching 15min. 

Primary Documents (See appendix 1.1 and 1.2) 

- Using two different expressions of a completed and signed treaty – one from a European 
perspective (a translation of the written document) and one from an Aboriginal 
perspective ( a wampum belt) – have the students engage in a conversation about how the 
representations of the agreement could lead to problems, as suggested in the video 

 

 

 
                                                 
1 Ministry of Aboriginal Affairs and Northern Development, Cede, Yield and Surrender: A History of Indian 
Treaties in Canada, August 2013, Government of Canada, 29 Oct. 2013 
<http://www.aadnc-aandc.gc.ca/eng/1100100029174/1100100029176>.  

 



 
Information on the Treaty 

- The sources look at the Tawagonshi Treaty and the Two Row Wampum Treaty of 1613 
between the Dutch and Haudenosaunee (Five Nations of the Iroquois) – the treaty was 
originally created in upper New York state  

- The agreement signified an alliance between the two parties, ensuring peace and trade 
- It was a treaty entered into between equals 
- The British continued the agreement, which is signified in the Two Row Wampum and 

later treaties (Covenant Chain) 
- This treaty is significant because it is still in effect today2 

Information on the Two Row Wampum 

- The two rows represent the two paths of the parties involved  
- One represents the river travelled by ship by the Dutch and the other represents the river 

travelled by canoe by the Haudenosaunee  
- The rows run side by side to signal that they will co-operate and travel together, but that 

neither group will try to interfere in the lives of the other group3 

End the lesson by making connections between the discussion generated from the primary 
sources, the video, and the initial activity – 5min.  

 

Assessment: 

Formative assessment was done throughout this lesson, in the mind-map and in the KWVL chart, 
and in the collection of student responses to the video. The mind-map and the KWVL chart will 
allow the teacher to assess where the students are at in terms of their knowledge on the subject of 
treaties and allow him or her to tailor subsequent lessons to what the students know and need to 
improve their knowledge of. Looking at the responses to the video questions will allow the 
teacher an opportunity to look at writing skills, as well as the complexity of student thought, 
since it is an independent activity.  

 

 

 

 

 

 

 

 

 
                                                 
2 Information on the treaty found at: 
Venables, Robert W. “An Analysis of the 1613 Tawagonshi Treaty,” Onondaga Nation – People of the Hills, Sept. 
2012, Onondaga Nation, 29 Oct. 2013, <http://www.onondaganation.org/aboutus/history_two_row_wampum.html>. 
 
3 “Wampum – Guswenta – The Two Row Wampum Belt,” Onondaga Nation – People of the Hills, 2007, Onondaga 
Nation, 29 Oct. 2013, <http://www.onondaganation.org/culture/wpm_tworow.html >. 



 
Lesson Two 
 
Overview: 

This lesson will examine the differences in culture between the Aboriginal peoples of Canada 
and the European colonists who came to share the land. It will look specifically at differences in 
language and governance, as well as land ownership, as these pertain directly to the creation of 
treaties. 

The lesson will focus on ethical dimension as its historical thinking concept. Students will 
engage in role play situations to stimulate their ability to approach the issue from an ethical 
standpoint.  

Learning Goal: 

Students will have a better understanding of both Aboriginal and European culture, and will have 
a better understanding of how these relate to treaties.  

Students will engage in conversations on the ethical dimension of history, keeping in mind the 
different points of view while being careful not to impose present day standards on these past 
events. They will be able to account for past actions by trying to see the past as if they were 
living during that time. 

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and effects 
of the interactions between Aboriginal peoples and European colonists (e.g., spread of 
disease; introduction of new weapons; missions; Aboriginal peoples’ sharing of 

environmental knowledge with Europeans; the Royal Proclamation of 1763; 
territorial relocation; emergence of the Métis; treaties; Riel Rebellion; movement 
towards self government)” 

2. Historical Thinking Concept: 
Ethical dimensions 

Materials: 

I. Primary Source Documents: 
See appendix 2.1; 2.2 –  2.1 is the text for the Michilimackinac Island, No.1 treaty; 
2.2 is an example of a signed treaty with both European colonialists’ signatures and 

Aboriginal representatives’ signatures 
 

II. Instructions:  
Use this lesson as a means to introduce and further develop ethical thinking skills. 
Students already engaged in activities during the first lesson of this sequence that 
activated their knowledge and made them think about some of the barriers and 
challenges to creating treaties. This lesson will teach them about the differences in 
government and agreement making, and in lifestyles, that will allow them to start to 
examine the ethical side of treaty making. 
 

III. Prompts for Students: 
 
See appendix 2.3; 2.4; 2.5; 2.6; 2.7– 2.3 is a PowerPoint outlining the key elements of 
each culture’s government style, lifestyle, and decision making; 2.4 is a BLM of a blank 
map of Canada; 2.5 is a map showing the land involved in historical Canadian treaties; 



 
2.6 is a piece of an article on slavery, used to help model ethical dimensions to students; 
2.7 is an exit card 

Plan of Instruction: 

Step 1- Warm Up/Discussion 10min. 

Map of Historical Treaties 

- Distribute a blank map to students (See appendix 2.4) 
- Have them shade the areas that they think are affected by treaty agreements 
- Prompt them to share and discuss their maps 

 Why did they shade the area they did? Why is it larger or smaller? 
 How did the previous day’s lesson affect their decisions? 
 What factors contributed to their decision? 

- Next, show students the map that has the actual area that is affected by treaty agreements 
- Ask them to think about how their choice of shading compares to the real area affected 

 How do they differ?  
 Were there certain areas that they chose to shade that were not affected or 

vice versa? 
 Why do they think certain areas are not shaded? 
 If there were differences between their map and the actual map, why do 

they think they were so different? 
- Class discussion of these concepts and questions 

Step 2- Discussion/Modeling 10min. 

- Discuss the concept of “ethical dimension” when engaging in historical thinking  See 
The Big Six Historical Thinking Concepts by Peter Seixas and Tom Morton, chapter 6  

- Be sure stress that as we study the past we cannot impose our modern concepts of 
morality and ethics upon historical events and figures/actors 

 This concept essentially tells us why we study history 
 Aim is restitution, reparation, remembrance 
 Avoid making judgments based off of today’s standards  
 Need to consider the historical context 
 Need to be aware that there are implicit and explicit judgements made 

about the past in everything we see and read – look at sources with a 
critical eye, as they are just one interpretation of an event/figure/etc. 4 

Step 3- Guided Practice 10min. 

- Use the slave trade as an example to demonstrate ethical thinking concepts 
- The slave trade generates a lot of debate and very strong feelings – it is difficult to 

separate one’s emotions from one’s analysis of events 
- Have students compare how they look at the issue when they are emotional, and then 

when they try to suppress their emotions 
- As a class, discuss the historical context and what participants in the slave trade may have 

thought at the time 
- See appendix 2.6 for an article on slavery to do a guided exercise on ethical dimensions – 

keep the points from Step 2 in mind and use them to prompt students when discussing the 
article, point of view, implicit vs. explicit author messages  

                                                 
4 Seixas, Peter, and Tom Morton, The Big Six Historical Thinking Concepts (Toronto: Nelson Education, 2013) 170-
214. 



 
- Some key phrases and messages to consider from the article, which could be good 

starting points for discussion:  
 Outside slave traders perched nervously on the coast... 
 For all its violence and uncertainty and despite the overarching sense of 

fear, it became a mature and sophisticated trading system.  
 Of those, between one fifth and a quarter pitched their way across the 

Atlantic in ships from Liverpool. 
 The Atlantic slave trade was not merely an exotic off-shoot of mainstream 

British history, but, like slavery itself, it was part of the warp and the weft 
of the British historical experience. Yet its importance has been blurred by 
distance and by geography... 

 The discussion about British morality and sensibility in 1807 has served to 
obscure what went before. 

 And what went before was not only important to Britain, but it was brutal 
on a scale which, even now, is scarcely credible. 

 ...silenced or marginalized by the relentless march of a profitable trade. 
Even Parliament (now famed for its Abolition Act of 1807) had, for a 
century and a half, been more concerned with legislation to assist the slave 
trade, to maintain the tranquillity of the slave colonies, and to encourage 
the growing prosperity of the slave-based economy. Voices of religious or 
ethical outrage were simply drowned out by the tumult of profitable trade.  

- Link slavery and how the British government turned a blind eye in their quest for profit to 
how the Canadian government and peoples acted towards Aboriginal peoples in hopes of 
making their own profits of land  

- Have students compare then and now – how do we see the government’s actions now, 
versus how they viewed them and justified them at the time. Why might we view it 
differently now than they did at the time of the actions?  
 

Step 4- Independent Activity 35min.  

PowerPoint 8min 

- Go through the slides with the students to give context to the treaty role play activity to 
follow – expand on concepts as necessary 

- See appendix 2.3 for the slides  

Role Play 27min 

- Have students get into small groups of about six students 
- Distribute, and project for all students to see (e.g. using an Elmo), the Michilimackinac 

Island, No.1 treaty  
- Have them design some form of dramatic re-enactment or stage a debate style 

performance to highlight some of the ethical dimensions surrounding treaty making and 
the Michilimackinac Island, No.1 treaty specifically 

- Have them examine both the Aboriginal peoples’ and the European colonists’ roles in 

treaty making/agreements 
- Ask students to think about how this specific treaty relates to other past and future 

treaties, and the wider context of treaty making during this time 
- Tell them to make connections to the concepts covered in the analysis of the article on 

slavery, as well as in some of the points raised through the PowerPoint information 
- They do not have to make direct reference to the ethical aspects in their skit, but could 

use their script, tone, body language, etc. to convey their stance 



 
E.g. 1: Students might be portraying the European negotiators and have an aside 
conversation where they discuss the wording of the boundaries and demonstrate that 
often these descriptions were vague 
E.g. 2: Students portraying the Aboriginal representatives might express confusion at the 
insistence to use a written contract or at the language barrier, or might voice frustration at 
the perceived air of European dominance  

- Allow time for preparation of the skits (15min) and for their performance (12min)  

Step 5- Sharing/Discussing/Teaching 5min. 

- Have the students reflect on the skits they performed and expand on some of the ethical 
dimensions they saw in examining the treaty and in performing 

- Did they find it hard not to judge the European colonists or the Aboriginal peoples for 
their roles in treaty agreements? 

- What issues were raised through this exercise about examining the past? 

End the lesson by distributing exit cards – 5min.  

 

Assessment: 

Assessment in this lesson is done in the form of assessment for learning – use of discussion and 
guided conversation, skit, exit slip. The teacher can gauge how comfortable students are through 
the discussion that is generated and the level of thinking students engage with. The skit will 
allow the teacher a quick glimpse at how the students are progressing with both the content and 
the historical thinking concept. The exit slip will give direct feedback for the teacher on student 
learning as the students assess themselves and seek clarification on any difficulties they are 
having.  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Lesson Three 
 
Overview: 

This lesson will examine the Great Peace of 1701, focusing on the historical thinking concept of 
cause and consequence.  

Students will examine the Great Peace document and engage in thought about what caused the 
treaty and how the treaty in turn affected the course of history from there.  

Learning Goal: 

Students will have a better understanding of one of the major treaties entered into by the 
Aboriginal peoples and European colonists of Canada. They will be able to identify why this 
important and how it was shaped by and eventually shaped Canadian history. 

Students will engage with the material through the lens cause and consequence and will be able 
to see how all actions are motivated by external factors and how all events have repercussions 
and consequences.  

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and effects 

of the interactions between Aboriginal peoples and European colonists (e.g., spread of 
disease; introduction of new weapons; missions; Aboriginal peoples’ sharing of 

environmental knowledge with Europeans; the Royal Proclamation of 1763; 
territorial relocation; emergence of the Métis; treaties; Riel Rebellion; movement 
towards self government)” 

2. Historical Thinking Concept: 
Cause and Consequence  

Materials: 

I. Primary Source Documents: 
Images of the treaty signed by the Aboriginal nations involved, and of the wampum 
belt signifying the treaty 
Images online at: http://cacouna.net/paixmtl1701_e.htm   
 

II. Instructions:  
Have the students engage in a mini-research activity that will allow them to work 
with the concept of cause and consequence – allow them time to access computers 
and using a provided list and other sources they find themselves, construct a general 
overview of what factors led to the establishment of treaties and the consequences of 
those treaties. 
 
Have them do the same activity, focusing specifically on the Great Peace of 1701. 
Compare the results of their research.  
 
Book computers or a computer lab, and a projector for the period. 
 

III. Materials: 
Chart paper and markers 
 
 



 
IV. Prompts for Students: 
 
See appendix 3.2; 3.3; 3.4 – 3.2 is a BLM with instructions and potential sources for 
student use in the cause and consequence activity; 3.3 is a brief article that re-states the 
information from the video (see Plan of Instruction); 3.4 is a BLM with instructions and 
potential sources for the Great Peace activity 
 

Plan of Instruction: 

Step 1- Warm Up/Discussion 10min. 

- Address any concerns that arose from the previous day’s exit card 

How I Got Here Activity5 

- Have students make an X in the centre of a sheet of paper, label it “present” 
- Explain that the goal of the activity is to see why things happen in life and what the 

results of events/actions are 
- Now have students label the area on the left of the X with decisions and choices that have 

brought them to the present place and time – sitting in the classroom or to this point in 
general 

- Write a personal example on the board to demonstrate 
- Prompt students to consider immediate, short-term, and long-term causes (e.g. the bell 

ringing; their timetable; passing the previous year’s history course) 
- Ask them what causes/influences had an impact on their decisions 

 How did they decide what they would note down? 
 Did they consider laws, parental influence and choices, small things such 

as their alarm going off, etc.? 
- Now, have them write down consequences of being in class to the right of the X 
- Write a personal example on the board to demonstrate 
- Prompt them to consider the immediate, short-term, and long-term consequences (e.g. 

they will not be punished for missing class; they might receive homework; they will most 
likely obtain their OSSD) 

- Ask students for their impressions on the activity  
 Did they consider all of the factors that cause an action and all of the 

results of that action? 
 How does this make them think about the wider context of history? 

Step 2- Discussion/Modeling/Guided Practice 

Completed in the warm-up activity 

Step 3- Independent Activity 55min.  

Cause and Consequence: An Examination of Canadian Treaties (15min) 

- Hand out the assignment sheet to students and go over it with them (See appendix 3.2) 
- Ask the students to work independently or in pairs 
- Go to a computer lab or allow students access to computers to complete the activity 
- Give the students time to work on the activity (10min) 
- Discuss their responses as a whole class – have them build off of one another’s responses 

(5min) 

                                                 
5 Activity adapted from: Seixas, and Morton, Big Six, 116-117 



 
Video and Article on the Great Peace (10min) 

- Have students watch a video on the Great Peace 
- The video is a re-enactment and overview of the treaty-making process for the Great 

Peace 
- Video link: http://www.youtube.com/watch?v=25m93JVO7kw 
- End the video at 5:50 
- Distribute the article (See appendix 3.3) – have students read over it and add any notes 

that they learned from the video 
- Address any questions that arise 

Great Peace Activity (30min) 

- Distribute the BLM of the activity to students (See appendix 3.4) 
- Ask them to complete the work independently or in pairs 
- Go to a computer lab or allow students access to computers to complete the activity 
- Give the students time to complete the task (15min) 
- Once that is done, have them get into small teacher-chosen groups and share their 

answers, creating a chart paper poster of their important points 
- Have each group share their responses (10min) 

Step 5- Sharing/Discussing/Teaching 10min. 

Primary Sources 

- Have the students look at  the treaty from the Aboriginal nations’ perspective 
- Examine the treaty “signatures” and the wampum belt 
- Link: http://cacouna.net/paixmtl1701_e.htm 

End the lesson by addressing student learning and questions – use a quick method to see 
where your students stand on treaties and historical thinking concepts (e.g. thumbs 
up/middle/down; fingers up where 1=not good and 5=great/no problems) – then ask if there 
are any questions 

 

Assessment: 

Assessment for learning – use of discussion, group share activities to get a sense of where the 
overall group lies in terms of their understanding and knowledge, and to see how they are 
progressing. The personal assessment of learning at the end (through thumbs/finger count) also 
allows a rough glance at how each student is feeling about the material. If there are any thumbs 
down or low finger counts, take a moment to touch base with these students and re-address any 
issues with the student or the whole class if numbers suggest the whole class would benefit. 

 

 

 

 

 

 



 
Lesson Four 
 
Overview: 

This lesson will examine the Royal Proclamation of 1763. There will be a PowerPoint with key 
facts, a discussion, and an opportunity to look at the document itself. 

Students will engage with the material through the lens of significance, and work to discover 
why the Royal Proclamation is an important moment in Canadian history. 

Learning Goal: 

Students will understand why the Royal Proclamation is an important moment in Canadian 
history, looking at the document from all perspectives – the French, the British, and the 
Aboriginal peoples.  

Student will be able to discuss the importance of the Proclamation and will be able to support 
their response as to why it is significant to our country’s past.  

Students will understand what significance is and why it matters to the study of history. 

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and effects 

of the interactions between Aboriginal peoples and European colonists (e.g., spread of 
disease; introduction of new weapons; missions; Aboriginal peoples’ sharing of 

environmental knowledge with Europeans; the Royal Proclamation of 1763; 
territorial relocation; emergence of the Métis; treaties; Riel Rebellion; movement 
towards self government)” 

2. Historical Thinking Concept: 
Significance  

Materials: 

I. Primary Source Documents: 
See appendix 4.1; 4.2 – 4.1 is an excerpt from the Royal Proclamation; 4.2 is an 
image of the Royal Proclamation 
 

II. Instructions:  
Begin with the significance activity and then use that as the focus for the lesson – 
how is the material and content knowledge that they are learning relate to 
significance – see if the students can identify it. 
 
As you go through the PowerPoint, stop and all students time to write down 
thoughts about each of the slides – particularly around the questions that are 
posed. Be sure to get student thoughts and generated discussion before revealing 
the “answers”. 
 

III. Prompts for Students: 
See appendix 4.3; 4.4 – 4.3 is the slides of a PowerPoint that addresses key points 
that pertain to the Royal Proclamation; 4.4 is a BLM of a note to accompany the 
PowerPoint (students must fill it out and contribute their own thoughts) 

 



 
Plan of Instruction 

Step 1- Warm Up 15min. 

A History of the World6 

- To get students thinking about significance, have them pull out a blank piece of paper and 
create their version of a history of the world 

- The idea is not to tell them what is important, so they are forced to generate their own 
criteria and determine the meaning of significance for themselves 

- Prompt them subtly by suggesting that they might want to think about what qualifies as 
important, since they only have an 8 ½ x 11 piece of paper  

- They do not all have to start at the same point, or end at the same point – it is completely 
open ended 

- They can draw it or write it in point form (10min) 
- Once completed, prompt them to think about the exercise 

 Was the experience frustrating?  
 Did they feel they had an overload of information and events but not 

enough room?  
 Or, did they feel they had too much space and not enough events to fill it? 
 What criteria did they use to decide if something made their list or not? 
 How did they decide if something was important or could be left out? 
 Where did they start and end, and why? 
  Would they do anything differently if they had to do it again? 

Step 2- Discussion 5min. 

Determining Significance 

- Feeding off of the warm up activity, what would they define significance as? 
- Have them joint down a few points and then share them as a class on the board 
- Ideas to think about 

 How many people an event/figure affected? 
 Long-term vs. short-term effects 
 Does it have to be necessarily good, or could it be a negative event?  
 Did it result in great change? 
 Impact on “own” time (when the event occurred) vs. present time 
 Etc. 

Step 3- Guided Practice 15min. 

PowerPoint 

- Pass out the handout (See appendix 4.4) 
- Have students fill out the sheet as you discuss the ideas – get student input as you go 

through the slide 
- Stop and allow time for the questions embedded in the slides (E.g. What was wrong with 

the Royal Proclamation? Why was the Royal Proclamation so important?) 
- Be sure to emphasis the ideas of significance and why these parts of the Proclamation are 

being singled out 

Step 4- Independent Activity 30min.  

                                                 
6 Activity adapted from: Seixas, and Morton, Big Six, 26-28. 



 
Primary Source 

- Have the students look at the primary sources, specifically the excerpt (See appendix 4.1 
and 4.2) – Hand out a copy to each student 

- Ask them to read over the source and then make notes  
 Highlight language they do not understand or need clarification on 
 Make notes on things that they believe are most important 
 Point out things that demonstrate the historical thinking concepts learned 

so far (ethical dimensions, cause and consequence, significance) 
 What does the formatting of the Proclamation tell us, if anything – use the 

image for this 
- Ask them to make notes on a separate sheet about what they believe the main points are – 

a summary – they have to be able to back up why they chose those points in the 
discussion at the end of class 

- Finish with a class sharing of ideas  
 What did they learn from reading the Proclamation that they could not 

have learned from the PowerPoint? 
 What did they believe the most important pieces of the Proclamation were 

and why? 

Step 5- Sharing/Discussing 5min. 

- Ask the students if they believe the British Crown included stipulations about Aboriginal 
land for the benefit of the Aboriginal people or for the benefit of the colonies and the 
government – what might indicate one side vs. the other from the Proclamation and its 
intent? 

End the class by asking students to write a short paragraph about why they believe the Royal 
Proclamation is, or is not, important to Canadian history. Stress that they have to back up 
their stance with material from the lesson and from what they already know about Canadian 
history and treaties. Collect it at the beginning of the next class. 5min. 

Assessment: 

Assessment for learning again – gaining formative work from the students in the form of a 
written paragraph so you can assess their understanding of significance and also if they are able 
to see the argument from multiple view points. Are they always siding with the European 
colonists or the Aboriginal peoples? – This can be gleaned from their conversations and class 
discussion. Collecting the history of the world activity is also a good idea to see where the 
students stand in terms of their concepts of significance.  

 

 

 

 

 

 

 

 



 
Lesson Five 
 
Overview: 

This lesson will examine the Peace and Friendship treaties while stressing the importance of 
evidence. Evidence is the basis of historical study and this lesson is designed to engage students 
in thinking about evidence – both how to use it to support and argument and how to approach 
everything with a critical eye. The lesson will be done in a jigsaw style and will allow students a 
chance to work on their oral communication skills, which will be important for the summative 
task. 

Learning Goal: 

By the end of the lesson, students will be familiar with the Peace and Friendship treaties and will 
be able to see how they played a role in Canada’s past and formation.  

Students will be able to engage in historical thinking when approaching evidence and will be 
able to examine sources from all angles and use them in appropriate manners to support 
arguments.  

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and 

effects of the interactions between Aboriginal peoples and European colonists 
(e.g., spread of disease; introduction of new weapons; missions; Aboriginal 
peoples’ sharing of environmental knowledge with Europeans; the Royal 

Proclamation of 1763; territorial relocation; emergence of the Métis; treaties; Riel 
Rebellion; movement towards self government)” 

2. Historical Thinking Concept: 
Evidence 

Materials: 

I. Primary Source Documents: 
See appendix 5.1; 5.2; 5.3; 5.4; 5.5 – 5.1 is a painting/drawing of an Iroquois 
village from 1723; 5.2 is a copy of the 1752 Peace and Friendship Treaty; 5.3 is a 
copy of the 1760-61 Peace and Friendship Treaty; 5.4 is an image of the Treaty of 
Peace with the Hurons of Detroit, 1764; 5.5 is a link to images of a true copy of 
the 1754 Penobscot Ratification of the Treaty of 1725 
 

II. Instructions:  
This lesson will be styled as a jigsaw—students will start at one source and 
develop an understanding of that source and then one person from each of the 
sources will combine to make a group that has all of the sources represented.  
 
Each student will be expected to explain his or her source to the rest of the group, 
touching on key points, different angles, biases, what it tells us, etc. 
 
A computer is required for the viewing of one of the original documents. 
 

III. Prompts for Students: 
See appendix 5.6- 5.6 is a PowerPoint outlining the Peace and Friendship treaties 

 



 
Plan of Instruction 

Step 1- Warm Up 10min. 

I Left a Trace7 

- Have students make a list of everything that they have done within the past 24 hours 
* Stress that items included on the list must be classroom appropriate 

- Have students circle anything that left a trace – including digital ones 
- Ask students to star items that were an intentional trace and check ones that were 

unintentional 
- Are these traces likely to be preserved? 
- Engage in a discussion about what their lists revealed: 

 What left traces and what did not? 
 Are the traces that you left important? 
 How might people in the future view our lives based on our traces? 
 Did you do something important that did not leave a trace? 
 Will people of the future be left with a complete picture of our lives? 
 How much would a future historian be able to learn about our world if he 

or she was only able to view one person’s traces?  

Step 2- Modeling 15min. 

PowerPoint 

- Ask students to make notes as you go through the points 
- Discussion prompts 

 What do you think the British hoped to accomplish through these treaties 
 Should there have been more incentives for the Aboriginal peoples? 
 What do you think these treaties said about the power relationship 

between the Aboriginal nations and the European colonists? 
 Were these treaties more advantageous for the Aboriginal peoples or the 

European colonists? 

Step 3- Guided Practice 10min. 

Primary Source Analysis 

- See appendix 5.1 – image of an Iroquois village 
- Guide students through a source analysis 
- Prompts 

 What do you think this image is meant to convey? 
 What do you see – comment on the dress, the structures and village 

organization? 
 Are there any biases expressed in the source? 

- Ideas 
 The image is mostly inaccurate 
 Villages were not as symmetrical as this image suggests 
 No picket fences 
 Dress is influenced by European style – hair, clothing, etc.8 

- Encourage students to think about these things as they examine the sources 

                                                 
7 Activity adapted from: Seixas, and Morton, Big Six, 50. 
8 Bernard Picart, Costumes of Canadians, 1723, Canadiana.org, 11 Nov. 2013 
<http://www.canadiana.ca/citm/imagepopups/c070624%20_e.html>. 



 
Step 4- Independent Activity 35min.  

Primary Source Jigsaw 

- Divide the students into four teacher-chosen groups – group sizes depend on the number 
of students present  

- Distribute the four sources to the groups – one source per group, but give multiple copies 
of that source 

- Give students time to analyse and discuss the source they were given (10min)  
- Once the groups have analysed their source, move them into teacher-chosen groups to 

share their sources (20min) 
- Each student will have 5min to discuss their source 
- Students should take notes on each of the sources they did not work with originally 

(students can submit these at the end of the class) 
- Once each student has presented, students should talk about commonalities and 

differences between the sources and what they tell us, and how we analyse them (5min) 

Step 5- Sharing/Discussing 5min. 

- Ask students what they learned about analysing sources 
 Were certain ones easier to analyse than others?  
 What made them easier or harder 
 Were there biases present? If so, how were biases presented in the 

sources?  

End the class by having students submit their notes on the source analysis.  

Assessment: 

Assessment for learning – students will submit their notes so the teacher can glance over them 
and see how students did with analysing the sources – What did the students do well? Were there 
certain things that they missed? 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
Lesson Six 
 
Overview: 

This lesson will cover the Numbered Treaties and focus on the historical thinking concept of 
perspective. Specifically, it will delve into Treaty 6. 

Students will examine the treaty, read an article on Treaty 6 from an indigenous perspective, and 
engage in a debate where they represent the two groups (Aboriginal peoples and European 
colonists). 

Learning Goal: 

Students will understand the purpose of the Numbered Treaties and examine more closely one of 
those perspectives, through a secondary source article.  

By the end of the lesson, students will be able to look at historical events and figures while 
considering the numerous perspectives that surround the events/figures.   

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and 

effects of the interactions between Aboriginal peoples and European colonists 
(e.g., spread of disease; introduction of new weapons; missions; Aboriginal 
peoples’ sharing of environmental knowledge with Europeans; the Royal 

Proclamation of 1763; territorial relocation; emergence of the Métis; treaties; Riel 
Rebellion; movement towards self government)” 

2. Historical Thinking Concept: 
Perspective 

Materials: 

I. Primary Source Documents: 
See appendix 6.1; 6.2– 6.1 is a series of images of Treaty 6 – this is not the 
complete treaty, merely several images – students can access them online as well 
Link: http://www.collectionscanada.gc.ca/aboriginal-heritage/020016-3107-e.html 
6.2 is an excerpt from a typed version of Treaty 6 
 

II. Instructions:  
Students will get key points on the Numbered Treaties via a short PowerPoint and 
then will spend the remainder of the lesson examining the document and then 
engaging in a debate.  
 
Copies of the treaty images can be printed, shown on a SMART Board, or 
students can be given access to computers for individual viewing. 
 

III. Prompts for Students: 
See appendix 6.3- 6.3 is a PowerPoint outlining the Numbered Treaties 

 

 

 



 
Plan of Instruction 

Step 1- Warm Up 5min. 

Watch a Video on Big Bear  

- The video presents the Aboriginal peoples’ perspective through the actions of Big Bear  
Link: http://www.youtube.com/watch?v=K1Cpz1HZ8F0 

Step 2- Discussion 5min. 

- What did you learn from that video? 
- Was any of the information new to you? Did you find any of it shocking? 
- Whose side do you support – Big Bear’s or the Canadian government? 
- Why? 

Step 3- Modeling 15min. 

PowerPoint 

- See appendix  
- Ask students to make notes as you go through the points 
- Discussion prompts 

 Do you think the government treated the Aboriginals fairly in these 
Numbered Treaties? 

 Who do you think had the advantage in negotiations? 
 Which group do you believe had the better end result? 

Step 3- Guided Practice 15min. 

- Have students look over the treaty and prepare to take a stance – make sure they think of 
arguments for either side, as they could be assigned an Aboriginal representative 
perspective or a European representative perspective 

- Have them take notes—both points they like from the treaty that support either side and 
points from the PowerPoint and video  

- They can also think of things that either party might have been arguing for, but that did 
not end up represented in the final treaty 

Step 4- Independent Activity 25min.  

Debate 

- Arrange the desks so that they are conducive to a debate – a row in the middle of the 
room with seats on each side  

- Assign each student a perspective – make sure that there is a roughly equal number of 
students on each side 

- Have the students argue whether or not they are willing to sign the treaty, and try to 
persuade the other side in their favour – whether that be to sign the treaty or to negotiate 
new elements into the treaty 

- Each student must speak at least once  
- Have the students argue one side, and if time allows, have them switch perspectives and 

argue the opposite side 
- At the end of the activity, have the students discuss what they learned from looking at it 

through the duel perspectives 
 Was it easier to argue one over the other 



 
 Was there one that you were more sympathetic too and did that influence 

how you argued? 
 Did the activity help you to understand that each issue can be looked at in 

many different ways? 
 How can you apply what we did here to other topics and to future 

assignments? 

Step 5- Sharing/Discussing 10min. 

Article 

- Go over briefly the article “Understanding Treaty 6: An Indigenous Perspective” by 

Sharon Venne – available online through Queen’s library 
Link: 
http://site.ebrary.com.proxy.queensu.ca/lib/queen/docDetail.action?docID=10135975 
 

- Distribute copies and have the students begin to read it and then finish it at home 
- For homework, have them jot down in point form how their view of Treaty 6 changed, or 

did not change, after reading the article; also have them note issues that the article rose 
that they may not have thought of before 

End the class by reminding about the article homework and the importance of always being 
open to multiple perspectives.  

Assessment: 

Assessment for learning – Students demonstrated their knowledge of the Numbered Treaties, as 
well as their ability to see multiple perspectives, through the debate. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
Lesson Seven 
 
Overview: 

This lesson will introduce students to the historical thinking concept of continuity and change, 
through an examination of present day issues with treaties. Students have looked at issues 
surrounding treaties in Canada’s past and will see how the treaties are regarded today and what 
concerns present day Aboriginal peoples’ have about treaties. 

Learning Goal: 

Students will understand current views on treaties and be able to see how these views have 
changed from, or remained the same as, those in Canada’s past. Students will better understand 

the concept of continuity and change and will be able to engage in this thought concept as they 
examine treaties. 

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and 

effects of the interactions between Aboriginal peoples and European colonists 
(e.g., spread of disease; introduction of new weapons; missions; Aboriginal 
peoples’ sharing of environmental knowledge with Europeans; the Royal 

Proclamation of 1763; territorial relocation; emergence of the Métis; treaties; Riel 
Rebellion; movement towards self government)” 

2. Historical Thinking Concept: 
Continuity and change 

Materials: 

I. Primary Source Documents: 
See appendix 7.1 – 7.1 is a link to a series of images of the numbered treaties 
from the late 1800s to the 1920s.  
Link: http://www.aadnc-aandc.gc.ca/eng/1100100029181/1100100029182 
 

II. Instructions:  
This lesson will engage students in thinking about how the concept of treaties has 
changed over the course of Canada’s past, and how treaties are viewed today.  
 
Students will read an article on a treaty that was contested, as well as look at 
images of treaties from the late 1800s to the 1900s.  
 
Access to computers is required for the images in 7.1 
 

III. Prompts for Students: 
See appendix 7.2- 7.2 is an article on treaties that examines treaties, “then and 

now”  
 

Plan of Instruction 

Step 1- Warm Up 5min. 

- Discuss how things have changed in their lives 



 
 They have grown; their physical appearance has changed (height, hair, 

etc.) 
 The complexity of their skills and learning has changed – they are about to 

enter university or college or the workforce and can manage that now vs. 
when they had just entered kindergarten 

 They’re likes and dislikes may have morphed 
- Some things have remained the same 

 While growing, they still look, for the most part, like they did when they 
were younger 

 Some of their likes and dislikes may have remained the same 
 Etc. 

Step 2- Discussion 15min. 

- How does this relate to history? 
- Ask them about issues and themes that may have remained the same or changed in 

Canada’s past and present 
- Do a brainstorm of issues on the board as a group – cover as many topics as possible, 

with a specific focus on Aboriginal peoples and treaties  

Step 3- Guided Practice 20min. 

- Have the students look at the article (See appendix 7.2) 
- Have them read through the article and then make notes about what has changed and 

what has stayed the same, what concerns were voiced in the article 
- Keeping in mind the previous lessons, have them write a short paragraph on their stance 

about treaties – should the government be offering more compensation or addressing the 
issue more? 

- Should the treaties still stand today? 

Step 4- Independent Activity 25min.  

- Have the students look at the images of the treaties throughout the course of the 1800s-
1900s 

- Have students make notes about what has changed  
 Think about location, formality, number of people, gender of those 

involved, etc. 
- Have the students choose a two photos that they believe show continuity or change, or 

preferably both, and make a short presentation to a partner or small group supporting how 
the photos demonstrate those traits 

Step 5- Sharing/Discussing 10min. 

- Discuss what the students saw in the image – was their consistency or was there more 
change? 

- What was the biggest change and what was something that remained the same? 
- Why do they think these things have changed or not? 

End the class by asking students do an exit card. On a blank piece of paper have them write 
something that they are still unclear about, something that they learned, and something that 
was not brought up but pertains to treaties and that they would still like to go over.  

 

 



 
Assessment: 

Assessment for learning – Students completed an exit card that can be used to determine where 
revision has to be made before the summative.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Lesson Eight 
 
Overview: 

This is the summative task. Students will be asked to create a timeline, using evidence and 
primary sources, and then present that timeline to the class. 

Learning Goal: 

To demonstrate knowledge of the topics covered in the previous lessons (e.g. Aboriginal and 
European styles of government, the Royal Proclamation, Numbered Treaties, etc.).  

To be able to support that content via the historical thinking concepts that were embedded in 
each of the lessons.  

Curriculum Expectations:  

1. CHI4U: 
Specific Expectation: Aboriginal Peoples – “Analyse significant aspects and 

effects of the interactions between Aboriginal peoples and European colonists 
(e.g., spread of disease; introduction of new weapons; missions; Aboriginal 
peoples’ sharing of environmental knowledge with Europeans; the Royal 

Proclamation of 1763; territorial relocation; emergence of the Métis; treaties; Riel 
Rebellion; movement towards self government)” 

2. Historical Thinking Concept: 
Parts of each, in the summative task 

Materials: 

I. Primary Source Documents: 
Students can make use of the websites provided in early lessons to find sources 
for their timeline, as well as ones found from doing their own research 
 

II. Instructions:  
Students should be given the period to work on their timeline. They will need 
access to computers and possibly the library. 
 

III. Prompts for Students: 
See appendix 8.1- 8.1 is a checklist of success criteria for the task, including 
possible websites that they can use to create the timeline.  

Plan of Instruction 

Step 1- Warm Up 10min. 

Introduce Students to the Task 

- Students will have to complete a timeline of what they believe are the most important 
events in Canada’ past, as pertains to treaties between Aboriginal peoples and European 

colonists 
- They must include at least two primary sources 
- They must make use of three credible sources to evidence and support their choices and 

to provide information for the timeline 
- Students will be asked to present their timelines to their peers in a short 5-10min. 

presentation 
 



 
Step 2- Independent Activity 65min. 

- Students will be given the remainder of the period for independent work 
- Be sure to touch base with each student to ensure that they are on the right track and to 

address any difficulties they may encounter 

Assessment: 

Students will be assessed based on their adherence to the requirements listed in the check list 
(See appendix 8.1) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
Appendix 

1.1 –Tawagonshi Treaty Translation 

 

Translation by Dutch Friends of the Onondagas 

Here at Tawagonshi, the undersigned have gathered together: Jacob Eelckens and Hendrick 
Christiaenssen, who are authorized in writing to execute the assignment to start trade with the 
Indian inhabitants, owner or owners of the surrounding country (land) and will stick to the 
decisions to be taken when it comes to this and is in line with the following contract with the 
chiefs of the Rotinonghisiyonni, Garhat Jannie, Caghneghsattakegh, Otskwiragerongh and 
Teyoghswegeng, which also include the lower chiefs of these tribes as applicable.  The 
undersigned declare that all the following has been agreed upon and promise 1) that the trade 
between them and our people will be tolerated as long and as far as both parties agree, etc. 2) that 
we as contracting parties, will have the right to keep our own traded goods as long as there is no 
definite buying contract, etc.  3) that part of the land can be bought from the Indian contracting 
parties who see this as their own country.  For this both parties have to negotiate and a mutually 
agreed upon contract has to be written up, etc.  4) That we, as contracting parties, will support 
each other and in case there is a shortage of food, we will give each other the necessary food 
supplies etc.  5) and that we, as contracting parties, promised that in case of dispute regarding 
real or imagined injustices and these types of matters, (awaiting better times) will take these 
matters whatever they may be, and put them forward to a meeting of representatives who will 
consider everything.  We, the contracting parties, promise each other that all of the above will be 
carried out in affection and friendship and to carry out this promise as long as the grass is 
green.  As a sign of respect and affection, we exchange with each other a silver chain in return 
for a special piece of rope from a sea vessel [sea shell].  And, as realizing the truth of the above, 
the contract holders have signed today, on 21 April, 1613.9 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
9 Venables, “1613 Tawagonshi Treaty,” 

<http://www.onondaganation.org/aboutus/history_two_row_wampum.html>. 



 
 

1.2 – Two Row Wampum10 

 

 
 
 
 
 

                                                 
10 “Two Row Wampum Belt,” Onondaga Nation  <http://www.onondaganation.org/culture/wpm_tworow.html >. 



 
1.3 – KWL Chart 

What I Think I Know What I Want to Know Verified or 
Not 

What I Learned 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

   



 
1.4 – Mind-Map Example  

Note: This is only an example of the concepts that could be included in the mind-map you develop with 
your class. Obviously the map will evolve with the ideas contributed by students and further ideas you 
suggest.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
1.5 – Video BLM   

“Cede, Yield and Surrender: A History of Indian Treaties in Canada” 

A Video on Treaties between Aboriginal Peoples and European Colonists 

As you watch the video, please keep in mind the issues that we have already covered in the lesson – what 
issues did the communication activity raise? What issues were influenced by or influenced the creation of 
treaties? 

Questions: 

1. What does this video tell you treaties? How were treaties created? 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 

2. What are some of the problems/complications surrounding treaties? 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 

3. What did, and do, treaties signify? Think about things other than the transfer of land. 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 



 
1.5 – Video BLM Answers 

Questions: 

1.  
- Royal Proclamation of 1763 – confirmed that land in North America was the territory of Aboriginal 

peoples  
- Established that land rights belonged to Aboriginal peoples and Europeans needed to consult these 

people before colonizing that land 
- Individuals could not make agreements – needed to go through Crown  
- Crown had to consult Aboriginal peoples to gain title over the land 
- Groups would contact the Crown if they wanted territory 
- Provided for compensation  
2.  
- Communication barriers – the differences in language 
- Treaty descriptions being vague, some land areas being undefined 
- Differences in culture creating obstacles to fair negotiation 
- Drawn up according to European legal tradition 
- European colonists used written word, whereas Aboriginal peoples used oral histories and wampum 
- Drawn up in a hurry 
3.  

Treaties signify that Aboriginal peoples were in Canada before the Europeans came. The signing of 
treaties was an acknowledgement by European powers that Aboriginal peoples had ownership over the 
land and that, as the second group to inhabit the land, they needed permission to expand their colonies.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
2.1 – Text of the Michilimackinac Island, No. 1 Treaty 

Michilimackinac Island, No. 1 

By these Presents We the following Chiefs Kitchi Negou or Grand Sable, Pouanas, Kousse and 
Magousseihigan in behalf of ourselves and all others of our Nation the Chipwas, who have or can lay claim 
to the hereinmentioned Island, as being their Representatives and Chiefs, by and with mutual consent do 
surrender and yield up into the hands of Lieutenant Governor Sinclair, for the behalf and use of His 
Majesty George the Third, of Great Britain, France and Ireland, King, Defender of the Faith, &c., &c., His 
heirs, executors, administrators for ever, the Island of Michilimakinak or as it is called by the Canadians La 
Grosse Isle (situate in that Strait which joins the Lakes Huron and Michigan,) and we do hereby make for 
ourselves and posterity a renunciation of all claims in future to said Island. We also acknowledge to have 
received, by Command of His Excellency Frederick Haldimand, Esq., Governor of the Province of 
Quebec, General and Commander in Chief of al His Majesty's Forces in Canada, &c., &c., &c., from the 
said Lieutenant Governor Sinclair on His Majesty's behalf, the sum of Five thousand Pounds New York 
Currency, being the adequate and complete value of the beforementioned Island of Michilimakinak, and 
have signed two Deeds of this tenor and date in the presence of Matthey Lessey, John Macnamara, David 
Rankin, Henry Bostwick, Benjamin Lyons, Etienne Campion and P. Ant. Tabeau the underwritten 
witnesses, one of which Deeds is to remain with the Governor of Canada and the other is to remain at this 
Post to certify the same, and We promise to preserve in our Village a Belt of Wampum of seven feet in 
length to perpetuate, secure and be a lasting memorial of the said transaction to our Nation for ever 
hereafter, and that no defect in this deed from want of Law Forms or any other shall invalidate the same. 

In WITNESS WHEREOF, We the above mentioned Chiefs do set our hands and seal this twelfth day of 
May, in the year of Our Lord one thousand seven hundred and eighty-one, and the twenty-first year of His 
Majesty's reign. 

 

ROBERT SINCLAIR, 
Lt.-Governor and Commandant, 

JOHN MOMPESSOR, 
Capt. Commanding a Detacht. of the King's 
Regiment, 

R. B. BROOKE, 
Lieut. King's or Eight Regiment, 

JOHN ROBERT MCDOUGALL, 
Ensign, King's or Eight Regiment, 

MATT. LESSEY 
DAVID RANKIN, 
HENRY BOSTWICK, 
BENJAMIN LYONS, 
ET. CAMPION, 
P. ANT. TABEAU 

 

 

 

(totem) KITCHIE NEGOU, his mark, 
[L.S.] 

(totem) the mark of POUANAS, 
[L.S.] 

(totem) mark of POUANAS and KOUSSE, the 
same mark but different Chiefs, 
[L.S.] 

(totem) mark of MAGOUSSEIHIGAN, 
[L.S.] 

(totem) OKAH, 
[L.S.]11 

 

                                                 
11 Ministry of Aboriginal Affairs and Northern 
Development, “Treaty Texts- Upper Canada Land 
Surrenders,” Aboriginal Affairs and Northern Development 
Canada, 30 Aug. 2013, Government of Canada, 30 Oct. 
2013<http://www.aadnc-
aandc.gc.ca/eng/1370372152585/1370372222012#ucls13>. 



 
2.2 – Example of a Signed Treaty 

This is an example of a signed treaty. It is Treaty 13, signed on September 23, 1787 by Sir John Johnson 
and members of the Mississauga. This is being used to show students a signed document and will not be 
studied specifically, but it is interesting to note that in this case the boundaries were left blank and were 
filled in later, in 1805 with the Toronto Purchase.12   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Aboriginal representative 
signatures

                                                 
12 Source and information found at: 
Government of Canada, “Treaties, Surrenders and Agreements,” Aboriginal Documentary Heritage, Library and Archives 
Canada, 20 June 2006, Collections Canada, 30 Oct. 2013 <http://www.collectionscanada.gc.ca/aboriginal-heritage/020016-
3102-e.html>. 



 
2.3 – PowerPoint on Cultural Differences13 

 

 

 

 

                                              

 

 

 

                   Slide 1                                                                                       Slide 2 

 

 

 

 

 

 

 

 

 Slide 3                                                                                     Slide 4 

 

 

 

 

 

 

 

 

                    Slide 5                                                                                     Slide 6 

                                                 
13 Information from: 
Canadiana.org, “1492-1779: From First Contact to the Peace and Friendship Treaties,” Canada in the Making – Aboriginals: 
Treaties and Relations, Dr. Jean-Claude Robert, 2005, 30 Oct. 2013 
<http://www.canadiana.ca/citm/themes/aboriginals/aboriginals2_e.html>.  



 
2.4 – Blank Map of Canada14 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
14 Canadian Coast Guard, “Colour the Map,” Canadian Coast Guard, 2001, Government of Canada, 30 Oct. 2013 
<http://www.ccg-gcc.gc.ca/eng/Kids/Map>. 



 
2.5 – Map of Historical Treaties of Canada15 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   

 

 

 

 
                                                 
15 Ministry of Aboriginal Affairs and Northern Development, “Maps of Treaty-Making in Canada,” Aboriginal Affairs and 
Northern Development Canada, 29 Aug. 2013, Government of Canada, 30 Oct. 2013 <http://www.aadnc-
aandc.gc.ca/eng/1100100032297/1100100032309>. 



 
2.6 – Article on Slavery for Guided Exercise 

Article: “Abolishing the Slave Trade” by James Walvin
16 

All of Europe's major maritime powers became slave traders, but the trade was dominated by those with 
slave colonies in the Americas, in turn by the Portuguese, the Dutch, the English (British), and French—all 
helped of course by their colonial settlers in the Americas, notably the Brazilians and the North Americans. 
Slave ships acquired Africans from a vast coastal stretch, from Senegambia south to Angola and round the 
Cape to Madagascar. But by the late-eighteenth century, the apogee of the trade, the bulk of Africans were 
drawn from a narrower region of coastal West Central Africa. Of course the regions of original 
enslavement—where Africans were initially enslaved—often went deep into Africa, entangling African 
societies far from the view and knowledge of the traders on the coast. Outside slave traders perched 
nervously on the coast, a few in castles or trading settlements, but most operating from on board their 
ships, dealing with African traders who brought captives in small batches to be exchanged for the variety 
of goods waiting in the holds. This transfer of Africans onto the slave ships could not have thrived as it did 
without the arrival of Africans on the coast via other African traders and merchants, themselves linked to 
distant, interior trades in enslaved people. The spur was the securing of captives for onward movement to 
the slave ships in the Atlantic. For all its violence and uncertainty and despite the overarching sense of 
fear, it became a mature and sophisticated trading system.  

The peak years of the Atlantic trade were 1690-1807 when something like six million Africans were 
transported to the Americas, almost half of them in British or British North American ships. Of those, 
between one fifth and a quarter pitched their way across the Atlantic in ships from Liverpool. Here lies a 
critical point in the whole story, and one with a major resonance for 2007. The Atlantic slave trade was not 
merely an exotic off-shoot of mainstream British history, but, like slavery itself, it was part of the warp and 
the weft of the British historical experience. Yet its importance has been blurred by distance and by 
geography: viewed from Britain it is 'over there', out of sight and out of mind. Moreover the intimacy of 
slavery to British life has often been deflected, oddly enough, by abolition itself. There has been a 
tendency to think of Britain's involvement with slavery largely in its death throes—at abolition in 1807 or 
emancipation in 1833–38 (when Parliament compensated slave owners with a massive £20 million)—
rather than viewing slavery as a main theme of eighteenth-century British history. The discussion about 
British morality and sensibility in 1807 has served to obscure what went before. And what went before was 
not only important to Britain, but it was brutal on a scale which, even now, is scarcely credible. 

As the trade grew, and as its economic and social ramifications multiplied, voices of objection were few 
and were largely ignored; silenced or marginalized by the relentless march of a profitable trade. Even 
Parliament (now famed for its Abolition Act of 1807) had, for a century and a half, been more concerned 
with legislation to assist the slave trade, to maintain the tranquillity of the slave colonies, and to encourage 
the growing prosperity of the slave-based economy. Voices of religious or ethical outrage were simply 
drowned out by the tumult of profitable trade. 

 

 

 

 

 

 

                                                 
16 James Walvin, “Abolishing the Slave Trade,” Par. 7-9, History in Focus, 2007, Institute of Historical Research, 2 Nov. 2013 
<http://www.history.ac.uk/ihr/Focus/Slavery/articles/walvin.html>. 



 
2.7 – Exit Card 

 

Name:____________________________      Aboriginal and European Culture and Ethical Dimensions 
 
How do you feel about the material we have covered in the past two lessons? 
 
Everything is great                   Good                   Neutral                   Having difficulties 
 
How do you feel about the concept of “ethical dimensions”? 
 
Everything is great                   Good                   Neutral                   Having difficulties 
 
Regardless of how you feel about the material or thinking concept, is there anything you would like more 
clarification on? 
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________ 
 
How can I assist your learning – is there anything I can change or stop doing in my lessons or, 
alternatively, is there anything I can add? 
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________  

 

Name:____________________________      Aboriginal and European Culture and Ethical Dimensions 
 
How do you feel about the material we have covered in the past two lessons? 
 
Everything is great                   Good                   Neutral                   Having difficulties 
 
How do you feel about the concept of “ethical dimensions”? 
 
Everything is great                   Good                   Neutral                   Having difficulties 
 
Regardless of how you feel about the material or thinking concept, is there anything you would like more 
clarification on? 
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________ 
 
How can I assist your learning – is there anything I can change or stop doing in my lessons or, 
alternatively, is there anything I can add? 
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________  

 

 



 
3.2 – BLM of Potential Sources for Cause and Consequence Activity 

 

Cause and Consequence: An Examination of Canadian Treaties 

 

Using the sources listed below as well as others that you find yourself, investigate: 

1. What influences/factors initiated the treaty-making process in Canada and, more broadly, North 
America? 

2. Think about what consequences, not necessarily negative, there were to treaties between the 
Aboriginal peoples and European colonists.  

Make notes on a separate sheet of paper. Be prepared to share your responses. 
 

Potential Sources: 
 

http://www.collectionscanada.gc.ca/aboriginal-heritage/index-e.html 

http://www.aadnc-aandc.gc.ca/eng/1314977704533/1314977734895 -- “A History of Treaty Making” 

http://www.aadnc-aandc.gc.ca/eng/1370373165583/1370373202340 -- “Treaty Texts” 

http://www.canadiana.ca/citm/themes/aboriginals_e.html 

http://www.collectionscanada.gc.ca/databases/treaties/index-e.html 

http://firstpeoplesofcanada.com/fp_treaties/fp_treaties_earlyalliances.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
3.3 – Article on the Treaty of Albany (Great Peace of 1701) 

 

Article: “Treaty of Albany 1701” by the Government of Canada (Ministry of Aboriginal Affairs and 
Northern Development)17 

The Iroquois Confederacy had long been one of the dominant peoples in the Great Lakes region. Because 
of France's alliance with the Huron, Algonquins, Montagnais and Abenaki, and the inability of the Iroquois 
to access French trade, the Iroquois initiated trade and alliances with Dutch merchants, and later with the 
British along the Hudson River. Through agreements such as the Covenant Chain, the Iroquois and the 
British formed a military alliance that would last well into the 19th century. This alliance greatly assisted 
Great Britain's colonial wars against the French, and helped the Iroquois to control much of the fur trade. 
With new weapons, the Iroquois set out to disrupt Huron control of the fur trade. These raids persisted until 
1701 when France, its Aboriginal allies and the Iroquois signed a treaty at Montréal known as the Great 
Peace. Through the agreement, the different Aboriginal groups in the Great Lakes ended attacks and share 
the lands, as if it were "a dish with two spoons". In a masterful stroke of colonial geopolitics, the Iroquois 
Confederacy not only assured itself a stable peace with the other Aboriginal people of the area, it also 
secured British protection for those same lands and interest. Just prior to the conference at Montreal in 
1701, Iroquois leaders, who had gone to Albany, New York, agreed to sell all the lands of the Great Lakes 
to the British in exchange for their protection and continued right to hunt and fish throughout the territory. 
Through two diplomatic manoeuvres, the Confederacy had gained protection from French attack, promises 
of British defence and access to the rich fur lands of the Great Lakes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
17 Ministry of Aboriginal Affairs and Northern Development, “Treaty of Albany 1701,” A History of Treaty-Making, 02 Sept. 
2011, Government of Canada, 2 Nov. 2013 <http://www.aadnc-aandc.gc.ca/eng/1314977704533/1314977734895>.  



 
3.4 – BLM of Great Peace Activity 

 

Cause and Consequence: An Examination of the Great Peace of 1701 

The Great Peace is an important historical treaty to Canada. It helped establish peace not only between 
Aboriginal peoples and European colonists, but between the various Aboriginal nations as well.  

Using the sources listed below as well as others that you find yourself, investigate the Great Peace: 

1. What influences/factors initiated the process of negotiating a peace? 
2. What were the results of the Great Peace?  

On Aboriginal peoples? 
On European colonists? 
On the relationships and interactions between the two groups? 

3. Did the Great Peace have an impact on future treaty making? If so, how? 

Make notes on a separate sheet of paper. Be prepared to share your responses. 
 

Potential Sources: 
 

 http://www.pacmusee.qc.ca/en/exhibitions/1701-the-great-peace-of-montreal 

http://www.aadnc-aandc.gc.ca/eng/1314977704533/1314977734895 

http://www.canadiana.ca/citm/themes/aboriginals/aboriginals2_e.html#great 

http://www.pc.gc.ca/APPS/CP-NR/release_e.asp?bgid=453&andor1=bg 

http://firstpeoplesofcanada.com/fp_treaties/fp_treaties_earlyalliances.html 

http://www.museevirtuel-virtualmuseum.ca/edu/ViewLoitDa.do;jsessionid=E68BD 
75DD11264E26BA170BAA478137C?method=preview&lang=EN&id=25473 

 

 

 

 

 

 

 

 

 

 

 



 
4.1 – An Excerpt from the Royal Proclamation of 1763 

The following is an excerpt from the Royal Proclamation of 1763 that deals specifically with Aboriginal 
peoples: 

And whereas it is just and reasonable, and essential to our Interest, and the Security of our Colonies, that 
the several Nations or Tribes of Indians with whom We are connected, and who live under our Protection, 
should not be molested or disturbed in the Possession of such Parts of Our Dominions and Territories as, 
not having been ceded to or purchased by Us, are reserved to them, or any of them, as their Hunting 
Grounds -- We do therefore, with the Advice of our Privy Council, declare it to be our Royal Will and 
Pleasure, that no Governor or Commander in Chief in any of our Colonies of Quebec, East Florida. or 
West Florida, do presume, upon any Pretence whatever, to grant Warrants of Survey, or pass any Patents 
for Lands beyond the Bounds of their respective Governments. as described in their Commissions: as also 
that no Governor or Commander in Chief in any of our other Colonies or Plantations in America do 
presume for the present, and until our further Pleasure be known, to grant Warrants of Survey, or pass 
Patents for any Lands beyond the Heads or Sources of any of the Rivers which fall into the Atlantic Ocean 
from the West and North West, or upon any Lands whatever, which, not having been ceded to or purchased 
by Us as aforesaid, are reserved to the said Indians, or any of them. 

And We do further declare it to be Our Royal Will and Pleasure, for the present as aforesaid, to reserve 
under our Sovereignty, Protection, and Dominion, for the use of the said Indians, all the Lands and 
Territories not included within the Limits of Our said Three new Governments, or within the Limits of the 
Territory granted to the Hudson's Bay Company, as also all the Lands and Territories lying to the 
Westward of the Sources of the Rivers which fall into the Sea from the West and North West as aforesaid. 

And We do hereby strictly forbid, on Pain of our Displeasure, all our loving Subjects from making any 
Purchases or Settlements whatever, or taking Possession of any of the Lands above reserved, without our 
especial leave and Licence for that Purpose first obtained. 

And We do further strictly enjoin and require all Persons whatever who have either wilfully or 
inadvertently seated themselves upon any Lands within the Countries above described. or upon any other 
Lands which, not having been ceded to or purchased by Us, are still reserved to the said Indians as 
aforesaid, forthwith to remove themselves from such Settlements. 

And whereas great Frauds and Abuses have been committed in purchasing Lands of the Indians, to the 
great Prejudice of our Interests. and to the great Dissatisfaction of the said Indians: In order, therefore, to 
prevent such Irregularities for the future, and to the end that the Indians may be convinced of our Justice 
and determined Resolution to remove all reasonable Cause of Discontent, We do, with the Advice of our 
Privy Council strictly enjoin and require, that no private Person do presume to make any purchase from the 
said Indians of any Lands reserved to the said Indians, within those parts of our Colonies where We have 
thought proper to allow Settlement: but that, if at any Time any of the Said Indians should be inclined to 
dispose of the said Lands, the same shall be Purchased only for Us, in our Name, at some public Meeting 
or Assembly of the said Indians, to be held for that Purpose by the Governor or Commander in Chief of our 
Colony respectively within which they shall lie: and in case they shall lie within the limits of any 
Proprietary Government, they shall be purchased only for the Use and in the name of such Proprietaries, 
conformable to such Directions and Instructions as We or they shall think proper to give for that Purpose: 
And we do, by the Advice of our Privy Council, declare and enjoin, that the Trade with the said Indians 
shall be free and open to all our Subjects whatever, provided that every Person who may incline to Trade 
with the said Indians do take out a Licence for carrying on such Trade from the Governor or Commander 
in Chief of any of our Colonies respectively where such Person shall reside, and also give Security to 
observe such Regulations as We shall at any Time think fit, by ourselves or by our Commissaries to be 
appointed for this Purpose, to direct and appoint for the Benefit of the said Trade: 



 
And we do hereby authorize, enjoin, and require the Governors and Commanders in Chief of all our 
Colonies respectively, as well those under Our immediate Government as those under the Government and 
Direction of Proprietaries, to grant such Licences without Fee or Reward, taking especial Care to insert 
therein a Condition, that such Licence shall be void, and the Security forfeited in case the Person to whom 
the same is granted shall refuse or neglect to observe such Regulations as We shall think proper to 
prescribe as aforesaid. 

And we do further expressly conjoin and require all Officers whatever, as well Military as those Employed 
in the Management and Direction of Indian Affairs, within the Territories reserved as aforesaid for the use 
of the said Indians, to seize and apprehend all Persons whatever, who standing charged with Treason, 
Misprisions of Treason, Murders, or other Felonies or Misdemeanors, shall fly from Justice and take 
Refuge in the said Territory, and to send them under a proper guard to the Colony where the Crime was 
committed, of which they stand accused, in order to take their Trial for the same. 

Given at our Court at St. James's the 7th Day of October 1763, in the Third Year of our Reign. 

GOD SAVE THE KING18 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
18 First Nations Studies Program, “Royal Proclamation, 1763,” Indigenous Foundations, 2009, University of British Columbia, 5 
Nov. 2013 <http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html>. 



 
4.2 – Image of the Royal Proclamation of 176319 

 

 

 

 

 

 

 

                                                 
19 First Nations Studies Program, “Royal Proclamation,” <http://indigenousfoundations.arts.ubc.ca/home/government-
policy/royal-proclamation-1763.html>.  



 
4.3 – The Royal Proclamation PowerPoint Slides20 
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20 Information from: First Nations Studies Program, “Royal Proclamation,” 

<http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html>; Canadiana.org, “From First 

Contact to the Peace and Friendship Treaties,” <http://www.canadiana.ca/citm/themes/aboriginals/aboriginals2_e.html>. 
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4.4 – The Royal Proclamation of 1763 PowerPoint Note 

The Royal Proclamation of 1763 

Signed into effect on: _______________________________________ 

By Whom: ________________________________________________ 

 

Who did it affect? 

______________________________________________________________________________________ 

What were some of the consequences for each party? 

Party:_________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

Party:_________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

Party:_________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

What were some of the problems with this document? 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

Why was this document significant? 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 



 
5.1 – The Peace and Friendship Treaties PowerPoint21 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
21 Picart, Costumes of Canadians, <http://www.canadiana.ca/citm/imagepopups/c070624%20_e.html>. 



 
5.2 – The Peace and Friendship Treaty: 175222 

1752 Peace and Friendship Treaty Between His Majesty the King and the Jean Baptiste Cope 

Layout not exactly like original 

Transcribed from R. v. Simon, Supreme Court of Canada, 1985

Treaty or Articles of Peace and Friendship Renewed between His Excellency Peregrine Thomas Hopson 
Esquire Captain General and Governor in Chief in and over His Majesty's Province of Nova Scotia or 
Acadie. Vice Admiral of the same & Colonel of one of His Majesty's Regiments of Foot, and His Majesty's 
Council on behalf of His Majesty. and Major Jean Baptiste Cope, chief Sachem of the Tribe of Mick Mack 
Indians Inhabiting the Eastern Coast of the said Province, and Andrew Hadley Martin, Gabriel Martin & 
Francis Jeremiah, Members and Delegates of the said Tribe, for themselves and their said Tribe their Heirs, 
and the Heirs of their Heirs forever, Begun made and concluded in the manner, form and Tenor following, 
vizt: 

1. It is agreed that the Articles of Submission and Agreement, made at Boston in New England by the 
Delegates of the Penobscot Norridgwolk & St. John's Indians, in the year 1725 Ratified & Confirmed by 
all the Nova Scotia Tribes, at Annapolis Royal, in the month of June 1726, & lately renewed with 
Governor Cornwallis at Halifax, & Ratified at St. John's River, now read over, Explained and Interpreted, 
shall be and are hereby from this time forward Renewed, Reiterated, and forever Confirmed by them and 
their Tribe; and the said Indians for themselves and their Tribe and their Heirs aforesaid Do make & 
Renew the same Solemn Submissions and promisses for the Strickt observance of all the Articles therein 
contained as at any time heretofore that been done. 

2. That all Transactions during the late War shall on both sides be buried in Oblivion with the Hatchet, and 
that the said Indians shall have all favour, Friendship & Protection shewn them from this His Majesty's 
Government. 

3. That the said Tribe shall use their utmost endeavours to bring in the other Indians to Renew and Ratify 
this Peace, and shall discover and make known any attempts or designs of any other Indians or any Enemy 
whatever against His Majestys Subjects within this Province so soon as they shall know thereof and shall 
also hinder and Obstruct the same to the utmost of their Power, and on the other hand if any of the Indians 
refusing to ratify this Peace, shall make War upon the Tribe who have now confirmed the same; they shall 
upon Application have such aid and Assistance from the Government for their Defence, as the case may 
require. 

4. It is agreed that the said Tribe of Indians shall not be hindered from, but have free liberty of Hunting & 
Fishing as usual: and that if they shall think a Truckhouse needful at the River Chibenaccadie or any other 
place of their resort, they shall have the same built and proper Merchandize lodged therein, to be 
Exchanged for what the Indians shall have to dispose of, and that in the mean time the said Indians shall 
have free liberty to bring for Sale to Halifax or any other Settlement within this Province, Skins, feathers, 
fowl, fish or any other thing they shall have to sell, where they shall have liberty to dispose thereof to the 
best Advantage. 

5. That a Quantity of Bread, Flour, & such other Provisions as can be procured, necessary for the Familys, 
and proportionable to the number of the said Indians, shall be given them half yearly for the time to come; 

                                                 
22 Ministry of Aboriginal Affairs and Northern Development, “Treaty Texts- 1752 Peace and Friendship Treaties,” Aboriginal 
Affairs and Northern Development Canada, 08 Aug. 2013, Government of Canada, 11 Nov. 2013 <http://www.aadnc-
aandc.gc.ca/eng/1100100029040/1100100029041>.  



 
and the same regard shall be had to the other Tribes that shall hereafter agree to Renew and Ratify the 
Peace upon the Terms and Conditions now Stipulated. 

6. That to Cherish a good Harmony & mutual Correspondence between the said Indians & this 
Government, His Excellency Peregrine Thomas Hopson Esqr. Captain General & Governor in Chief in & 
over His Majesty's Province of Nova Scotia or Accadie, Vice Admiral of the same & Colonel of one of His 
Majesty's Regiments of Foot, hereby Promises on the Part of His Majesty, that the said Indians shall upon 
the first day of October Yearly, so long as they shall Continue in Friendship, Receive Presents of Blankets, 
Tobacco, and some Powder & Shot; and the said Indians promise once every Year, upon the first of 
October to come by themselves or their Delegates and Receive the said Presents and Renew their 
Friendship and Submissions. 

7. That the Indians shall use their best Endeavours to save the lives and goods of any People Shipwrecked 
on this Coast, where they resort, and shall Conduct the People saved to Halifax with their Goods, & a 
Reward adequate to the Salvadge shall be given them. 

8. That all Disputes whatsoever that may happen to arise between the Indians now at Peace, and others His 
Majesty's Subjects in this Province shall be tryed in His Majesty's Courts of Civil Judicature, where the 
Indians shall have the same benefit, Advantages and Priviledges, as any others of His Majesty's Subjects. 

In Faith and Testimony whereof, the Great Seal of the Province is hereunto Appended, and the party's to 
these presents have hereunto interchangeably Set their Hands in the Council Chamber at Halifax this 22nd 
day of Nov. 1752, in the Twenty sixth year of His Majesty's Reign. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
5.3 – The Peace and Friendship Treaty: 1760-6123 

1760-61 Peace and Friendship Treaties Between His Majesty the King and the LaHave Tribe of 
Indians 

Layout not exactly like original 
 
Transcribed from R v. Marshall, Supreme Court of Canada, 1999

Treaty of Peace and Friendship concluded by [His Excellency Charles Lawrence] Esq. Govr and Comr. in 
Chief in and over his Majesty's Province of Nova Scotia or Accadia with Paul Laurent chief of the LaHave 
tribe of Indians at Halifax in the Province of N.S. or Accadia. 

I, Paul Laurent do for myself and the tribe of LaHave Indians of which I am Chief do acknowledge the 
jurisdiction and Dominion of His Majesty George the Second over the Territories of Nova Scotia or Acadia 
and we do make submission to His Majesty in the most perfect, ample and solemn manner. 

And I do promise for myself and my tribe that I nor they shall not molest any of His Majesty's subjects or 
their dependents, in their settlements already made or to be hereafter made or in carrying on their 
Commerce or in any thing whatever within the Province of His said Majesty or elsewhere and if any insult, 
robbery or outrage shall happen to be committed by any of my tribe satisfaction and restitution shall be 
made to the person or persons injured. 

That neither I nor any of my tribe shall in any manner entice any of his said Majesty's troops or soldiers to 
desert, nor in any manner assist in conveying them away but on the contrary will do our utmost endeavours 
to bring them back to the Company, Regiment, Fort or Garrison to which they shall belong. 

That if any Quarrel or Misunderstanding shall happen between myself and the English or between them 
and any of my tribe, neither I, nor they shall take any private satisfaction or Revenge, but we will apply for 
redress according to the Laws established in His said Majesty's Dominions. 

That all English prisoners made by myself or my tribe shall be sett at Liberty and that we will use our 
utmost endeavours to prevail on the other tribes to do the same, if any prisoners shall happen to be in their 
hands. 

And I do further promise for myself and my tribe that we will not either directly nor indirectly assist any of 
the enemies of His most sacred Majesty King George the Second, his heirs or Successors, nor hold any 
manner of Commerce traffick nor intercourse with them, but on the contrary will as much as may be in our 
power discover and make known to His Majesty's Governor, any ill designs which may be formed or 
contrived against His Majesty's subjects. And I do further engage that we will not traffick, barter or 
Exchange any Commodities in any manner but with such persons or the managers of such Truck houses as 
shall be appointed or Established by His Majesty's Governor at Lunenbourg or Elsewhere in Nova Scotia 
or Accadia. 

And for the more effectual security of the due performance of this Treaty and every part thereof I do 
promise and Engage that a certain number of persons of my tribe which shall not be less in number than 
two prisoners shall on or before September next reside as Hostages at Lunenburg or at such other place or 
places in this Province of Nova Scotia or Accadia as shall be appointed for that purpose by His Majesty's 

                                                 
23 Ministry of Aboriginal Affairs and Northern Development, “Treaty Texts- 1760-61 Peace and Friendship Treaties,” 

Aboriginal Affairs and Northern Development Canada, 08 Aug. 2013, Government of Canada, 11 Nov. 2013 
<http://www.aadnc-aandc.gc.ca/eng/1100100029046/1100100029047>. 



 
Governor of said Province which Hostages shall be exchanged for a like number of my tribe when 
requested. 

And all these foregoing articles and every one of them made with His Excellency C. L., His Majesty's 
Governor I do promise for myself and on of sd part -- behalf of my tribe that we will most strictly keep and 
observe in the most solemn manner. 

In witness whereof I have hereunto putt my mark and seal at Halifax in Nova Scotia this day of March one 
thousand seven hundred sixty. 

Paul Laurent 

I do accept and agree to all the articles of the forgoing treaty in Faith and Testimony whereof I have signed 
these present I have caused my seal to be hereunto affixed this day of march in the 33 year of His Majesty's 
Reign and in the year of Our lord - 1760 

Chas Lawrence 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
5.4 – The Peace and Friendship Treaties: Treaty of Peace with the Hurons of Detroit, 176424 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
24 Library and Archives Canada, “Detecting the Truth: Fakes, Forgeries and Trickery,” Library and Archives Canada, 05 Dec. 
2006, Government of Canada,  13 Nov. 2013 <http://www.collectionscanada.gc.ca/forgery/002035-5000-e.html>.  



 

 

 

 

 



 

 

 

 

 

 



 
5.5 – The Peace and Friendship Treaties: True Copy of the 1754 Penobscot Ratification of the Treaty 
of 1725 

Link to Document: http://www.novascotia.ca/nsarm/virtual/mikmaq/archives.asp?ID=616&Page=os525b 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
5.6 – The Peace and Friendship Treaties PowerPoint25 
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25 Information from: Canadiana.org, “From First Contact to the Peace and Friendship Treaties,” 

<http://www.canadiana.ca/citm/themes/aboriginals/aboriginals2_e.html>; First Nations Studies Program, “Royal Proclamation,” 

<http://indigenousfoundations.arts.ubc.ca/home/government-policy/royal-proclamation-1763.html>. 
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6.1 – Treaty 6 Images26 

 

 

 
                                                 
26 Library and Archives Canada, “Treaties, Surrenders, and Agreements,” Aboriginal Documentary Heritage, 20 June 2006, 
Government of Canada, 14 Nov. 2013 <http://www.collectionscanada.gc.ca/aboriginal-heritage/020016-3107-e.html>. 



 
 

 

 



 
 

 

 



 
 

 

 

 



 
 

 

 

 



 
 

 

 

 



 
6.2 – Typed Version of Treaty 627 

Treaty No. 6 

ARTICLES OF A TREATY made and concluded near Carlton on the 23rd day of August and on the 28th 
day of said month, respectively, and near Fort Pitt on the 9th day of September, in the year of Our Lord 
one thousand eight hundred and seventy-six, between Her Most Gracious Majesty the Queen of Great 
Britain and Ireland, by Her Commissioners, the Honourable Alexander Morris, Lieutenant-Governor of the 
Province of Manitoba and the North-west Territories, and the Honourable James McKay, and the 
Honourable William Joseph Christie, of the one part, and the Plain and Wood Cree and the other Tribes of 
Indians, inhabitants of the country within the limits hereinafter defined and described by their Chiefs, 
chosen and named as hereinafter mentioned, of the other part.  

Whereas the Indians inhabiting the said country have, pursuant to an appointment made by the said 
Commissioners, been convened at meetings at Fort Carlton, Fort Pitt and Battle River, to deliberate upon 
certain matters of interest to Her Most Gracious Majesty, of the one part, and the said Indians of the other.  

And whereas the said Indians have been notified and informed by Her Majesty's said Commissioners that it 
is the desire of Her Majesty to open up for settlement, immigration and such other purposes as to Her 
Majesty may seem meet, a tract of country bounded and described as hereinafter mentioned, and to obtain 
the consent thereto of Her Indian subjects inhabiting the said tract, and to make a treaty and arrange with 
them, so that there may be peace and good will between them and Her Majesty, and that they may know 
and be assured of what allowance they are to count upon and receive from Her Majesty's bounty and 
benevolence.  

And whereas the Indians of the said tract, duly convened in council, as aforesaid, and being requested by 
Her Majesty's said Commissioners to name certain Chiefs and Headmen, who should be authorized on 
their behalf to conduct such negotiations and sign any treaty to be founded thereon, and to become 
responsible to Her Majesty for their faithful performance by their respective Bands of such obligations as 
shall be assumed by them, the said Indians have thereupon named for that purpose, that is to say, 
representing the Indians who make the treaty at Carlton, the several Chiefs and Councillors who have 
subscribed hereto, and representing the Indians who make the treaty at Fort Pitt, the several Chiefs and 
Councillors who have subscribed hereto.  

And thereupon, in open council, the different Bands having presented their Chiefs to the said 
Commissioners as the Chiefs and Headmen, for the purposes aforesaid, of the respective Bands of Indians 
inhabiting the said district hereinafter described. 

And whereas, the said Commissioners then and there received and acknowledged the persons so presented 
as Chiefs and Headmen, for the purposes aforesaid, of the respective Bands of Indians inhabiting the said 
district hereinafter described.  

And whereas, the said Commissioners have proceeded to negotiate a treaty with the said Indians, and the 
same has been finally agreed upon and concluded, as follows, that is to say:  

The Plain and Wood Cree Tribes of Indians, and all other the Indians inhabiting the district hereinafter 
described and defined, do hereby cede, release, surrender and yield up to the Government of the Dominion 

                                                 
27 Ministry of Aboriginal Affairs and Northern Development, “Treaty Texts- Treaty No. 6,” Aboriginal Affairs and Northern 
Development Canada, 30 Aug. 2013, Government of Canada, 14 Nov. 2013 <http://www.aadnc-
aandc.gc.ca/eng/1100100028710/1100100028783>.  



 
of Canada, for Her Majesty the Queen and Her successors forever, all their rights, titles and privileges, 
whatsoever, to the lands included within the following limits, that is to say:  

Commencing at the mouth of the river emptying into the north-west angle of Cumberland Lake; thence 
westerly up the said river to its source; thence on a straight line in a westerly direction to the head of Green 
Lake; thence northerly to the elbow in the Beaver River; thence down the said river northerly to a point 
twenty miles from the said elbow; thence in a westerly direction, keeping on a line generally parallel with 
the said Beaver River (above the elbow), and about twenty miles distant therefrom, to the source of the 
said river; thence northerly to the north-easterly point of the south shore of Red Deer Lake, continuing 
westerly along the said shore to the western limit thereof; and thence due west to the Athabasca River; 
thence up the said river, against the stream, to the Jaspar House, in the Rocky Mountains; thence on a 
course south-easterly, following the easterly range of the mountains, to the source of the main branch of 
the Red Deer River; thence down the said river, with the stream, to the junction therewith of the outlet of 
the river, being the outlet of the Buffalo Lake; thence due east twenty miles; thence on a straight line 
south-eastwardly to the mouth of the said Red Deer River on the south branch of the Saskatchewan River; 
thence eastwardly and northwardly, following on the boundaries of the tracts conceded by the several 
treaties numbered four and five to the place of beginning.  

And also, all their rights, titles and privileges whatsoever to all other lands wherever situated in the North-
west Territories, or in any other Province or portion of Her Majesty's Dominions, situated and being within 
the Dominion of Canada.  

The tract comprised within the lines above described embracing an area of 121,000 square miles, be the 
same more or less.  

To have and to hold the same to Her Majesty the Queen and Her successors forever.  

And Her Majesty the Queen hereby agrees and undertakes to lay aside reserves for farming lands, due 
respect being had to lands at present cultivated by the said Indians, and other reserves for the benefit of the 
said Indians, to be administered and dealt with for them by Her Majesty's Government of the Dominion of 
Canada; provided, all such reserves shall not exceed in all one square mile for each family of five, or in 
that proportion for larger or smaller families, in manner following, that is to say: that the Chief 
Superintendent of Indian Affairs shall depute and send a suitable person to determine and set apart the 
reserves for each band, after consulting with the Indians thereof as to the locality which may be found to be 
most suitable for them.  

Provided, however, that Her Majesty reserves the right to deal with any settlers within the bounds of any 
lands reserved for any Band as She shall deem fit, and also that the aforesaid reserves of land, or any 
interest therein, may be sold or otherwise disposed of by Her Majesty's Government for the use and benefit 
of the said Indians entitled thereto, with their consent first had and obtained; and with a view to show the 
satisfaction of Her Majesty with the behaviour and good conduct of Her Indians, She hereby, through Her 
Commissioners, makes them a present of twelve dollars for each man, woman and child belonging to the 
Bands here represented, in extinguishment of all claims heretofore preferred.  

And further, Her Majesty agrees to maintain schools for instruction in such reserves hereby made as to Her 
Government of the Dominion of Canada may seem advisable, whenever the Indians of the reserve shall 
desire it.  

Her Majesty further agrees with Her said Indians that within the boundary of Indian reserves, until 
otherwise determined by Her Government of the Dominion of Canada, no intoxicating liquor shall be 
allowed to be introduced or sold, and all laws now in force, or hereafter to be enacted, to preserve Her 



 
Indian subjects inhabiting the reserves or living elsewhere within Her North-west Territories from the evil 
influence of the use of intoxicating liquors, shall be strictly enforced.  

Her Majesty further agrees with Her said Indians that they, the said Indians, shall have right to pursue their 
avocations of hunting and fishing throughout the tract surrendered as hereinbefore described, subject to 
such regulations as may from time to time be made by Her Government of Her Dominion of Canada, and 
saving and excepting such tracts as may from time to time be required or taken up for settlement, mining, 
lumbering or other purposes by Her said Government of the Dominion of Canada, or by any of the subjects 
thereof duly authorized therefor by the said Government.  

--- 

And the undersigned Chiefs on their own behalf and on behalf of all other Indians inhabiting the tract 
within ceded, do hereby solemnly promise and engage to strictly observe this treaty, and also to conduct 
and behave themselves as good and loyal subjects of Her Majesty the Queen.  

They promise and engage that they will in all respects obey and abide by the law, and they will maintain 
peace and good order between each other, and also between themselves and other tribes of Indians, and 
between themselves and others of Her Majesty's subjects, whether Indians or whites, now inhabiting or 
hereafter to inhabit any part of the said ceded tracts, and that they will not molest the person or property of 
any inhabitant of such ceded tracts, or the property of Her Majesty the Queen, or interfere with or trouble 
any person passing or travelling through the said tracts, or any part thereof, and that they will aid and assist 
the officers of Her Majesty in bringing to justice and punishment any Indian offending against the 
stipulations of this treaty, or infringing the laws in force in the country so ceded.  
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7.1 – Treaty Images 

Link: http://www.aadnc-aandc.gc.ca/eng/1100100029181/1100100029182 

E.g. of an image: 

 

Treaty Eleven - Paying treaty – 1954  

 

 

 

 

 

 

 

 

 

 

 

 



 
7.2 – “Then and Now” Article

29 

Link: http://www.cbc.ca/news/canada/treaties-from-1760-1923-two-sides-to-the-story-1.1081839 

Treaties from 1760 - 1923: Two sides to the story 

Oral agreements often differed from what appeared in printed documents 

By Isabelle Montpetit , CBC News Posted: May 26, 2011 7:50 PM ET 

___ 

Between 1760 and 1923, the British Crown signed 56 land treaties with Aboriginal Peoples. Part of the 
protocol was to award a medal to the chiefs who signed certain treaties. On one side of the medal was a 
bust of Queen Victoria; on the other, a British officer and a native chief shaking hands. 

For Michael Anderson, this handshake symbolizes the profound meaning of historic treaties. Anderson is 
research director of Manitoba Keewatinowi Okimakanak, an organization that defends the political 
interests of the some 30 groups that signed treaties 4, 5, 6 and 10. 

"The essence of the treaty was to create a nation together that will exist in perpetuity, for as long as the sun 
shines, the grass grows and the waters flow," Anderson said. "The core concept is to share the traditional 
land of the First Nations who have entered into a treaty with the Crown and the Canadian settlers, and also 
to benefit from the Crown’s resources, such as medicine and education." 

But the text of the written treaties tells a whole other story. According to these documents, native 
groups surrendered all of their rights to the land in exchange for small reserves and meagre compensation. 

For the British Crown, the treaties offered substantial benefits, such as: 

 freeing up land for loyalists who had supported the British during the American War of 
Independence; 

 advancing colonization in the West; 
 providing agricultural land and natural and mineral resources. 

Sometimes, aboriginal communities themselves sought treaties, because settler expansion had greatly 
diminished wildlife populations and they feared starvation. 

These historical treaties cover present-day Ontario, Manitoba, Saskatchewan, Alberta, the Northwest 
Territories, and parts of Yukon and British Columbia. 

 

 

 

 

 

                                                 
29 Isabelle Monpetit, “Treaties from 1760 - 1923: Two sides to the story,” CBC News Canada, 26 May 2011, 15 Nov. 2013 
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From oral to written treaties 

 

This treaty was signed between the Crown and native groups in Upper Canada. (Library and Archives 
Canada) 

Were the treaties signed on equal terms? Reports of the negotiations, recorded in the treaty commissioners’ 

diaries, would suggest not. The oral tradition, maintained by aboriginal elders, also shows discrepancies 
between the treaty texts and the verbal content of negotiations. 

In essence, the surrender of land rights was based on the concept of private property — an 
incomprehensible notion in aboriginal culture. 

The treaties were negotiated in a matter of days, in English, with interpreters who were not always equal to 
the task. They were signed by aboriginal chiefs who generally could not read English and who had not 
been advised by anyone. Often, the negotiation process did not respect the community’s hierarchical 

structure. 

On several occasions, aboriginal groups indicated that they wanted to continue hunting and fishing. The 
English negotiators led them to believe they would be able to do so. In reality, the treaty texts only allowed 
them to hunt on lands that were not occupied by white settlers, and also included regulations that could 
prohibit these activities during certain periods of the year. 

To make themselves understood, the British used a language very different from that used in the treaty 
texts. Queen Victoria was referred to as "the Great White Mother," and the native people as her "Red 
Children." 

Take, for example, this speech by commissioner David Laird, who negotiated Treaty 7 with the Blackfoot: 

"The Great Spirit has made all things—the sun, the moon, and the stars, the earth, the forest, and the swift 
running rivers. It is by the Great White Spirit that the Queen rules over this great country and other great 
countries. The Great Spirit has made the white man and the red man brothers, and we should take each 
other by the hand. The Great Mother loves all her children, white man and red man alike; she wishes to do 
them all good." 

The Supreme Court of Canada has recognized the need to interpret the treaties in light of what was said 
before they were signed. "The treaties, as written documents, recorded an agreement that had already been 
reached orally and they did not always record the full extent of the oral agreement," reads the Badger 



 
judgment, handed down in 1996. This judgment states that it is necessary to interpret treaties "in the sense 
that they would naturally have been understood by the Indians at the time of the signing." 

From then to now 

 

Haida musicians perform a song before a 2004 news conference. The Haida people were celebrating a 
Supreme Court decision that said the province has a legal duty to consult the First Nation about timber 
harvesting. (Chuck Stoody/CP) 

The land has been developed since the treaties were brought into effect. Some of it has been turned into 
immense wheat fields. The subsurface is rich in oil, uranium, copper, gold and diamonds that are lining the 
pockets of oil and mining companies. Forests feed the lumber and pulp and paper industries. 

The First Nations living in these areas maintain that their ancestors would never have surrendered their 
rights to the land and its resources. They continue to hope that the dialogue started at the time of the 
original negotiations will be continued. 

Once again, the Supreme Court can play an important role. Two judgments rendered in 2004 (Haida and 
Taku River Tlingit) ruled that the government must consult with Aboriginal Peoples when their ancestral 
rights could be undermined by development, and must accommodate them, if applicable. These ancestral 
rights are tied to the practices, traditions and customs of aboriginal societies before contact with the 
Europeans. 

For Michael Anderson, the research director of Manitoba Keewatinowi Okimakanak, this duty imposed by 
the Court is a means to renew the tie established between the Crown and Aboriginal Peoples at the time the 
treaties were signed: "We see the duty to consult as a central mechanism to operationalize the treaty 
relationship in the 21st century." 

The notion of a tie of trust is at the heart of the strategy titled Sacred Treaties, Sacred Trust: Working 
Together for Treaty Implementation and Advancing our Sovereignty as Nations, adopted in 2010 by 
Canada’s Assembly of First Nations. 

This strategy seeks to support treaty signatories and their efforts to have their rights recognized. Planned 
measures include setting up an independent tribunal and developing mechanisms to share resource 
development revenues. 

 

 



 
8.1 – Success Criteria for the Summative Timeline Activity 

Timeline Task 

It is your task to create a timeline of the history of treaties in Canada. Keep in mind the topics and 

historical thinking concepts that we have covered in the past seven lessons.  

Checklist: 

 Include at least 10 events or figures that were important to treaties 

 Use at least two primary sources – these could be images for the timeline, treaties, letters, paintings 

or drawings, etc.  

 Make use of three credible sources to support your thinking – government websites, educational 

institutions websites, books published by university presses – if you have questions consult with the 

teacher 

 Why did you choose these events or figures? Make sure that you can support your claims – think 

about the concept of significance that we covered in our lessons 

 Make sure to touch on each of the historical thinking concepts that we covered  

 Have you included information from both sides? 

 Did you show cause and consequences of the events/figures? 

 Did you demonstrate continuity and change? 

 Be prepared to make a short presentation of 5-10 min. in front of your peers 

 They will be able to ask questions, so ensure that you have responses ready and can back up your 

choices 

Websites to Assist You in Making Your Timeline: 

http://www.timetoast.com/ 

http://timerime.com/ 

 


