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Overview 

These six lesson plans focus on the continuous and broad question of the role of 

women in Canadian History and, moreover, whether Canada ‘is a woman’s nation?’ 

These lessons will cover the time frame from 1945 to present day. As this topic is 

still being expanded on in Canadian society and globally, students are fully engaging 

with historical material as a vessel in which to think critically about women in Canada 

today and their role in changing history. 

For all six lesson plans students will constantly be reflecting on the question ‘Is 

Canada a Woman’s Nation?’ Through this question students will be able to: 

 Compare and contrast Canadian women and women’s issues from the past 

and present. 

 Analysis the ethical treatment of women in the last century, including 

minority groups such as Aboriginal women and lesbian women. 

 Locate and understand the historical significance of women in Canadian 

society as well as key events that led to this significance. 

 Understand and reflect on the causes of many social issues surrounding 

Canadian women in the past and discern the consequence of these issues to 

the present day. 

 Interpret multiple perspectives on major events for Canadian women in 

history and develop their own perspectives. 

 Compare evidence on major issues for Canadian women in history and 

identify the importance of this evidence in shaping women’s history. 

Curriculum Focus 

All six lesson plans will focus on the following Ontario Curriculum coded 

expectation: 

“D2.3  analyse key aspects of life for Canadian women, with a focus on what 

changed during this period and what remained the same (e.g., the participation of 

women in the labour force; challenges to the ways in which women’s unpaid work 

was valued; changes in the family and family structures, including birth and divorce 

rates; political participation and representation; the impact of Bill C-150 (1968–69); 
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challenges facing Native women; the domestic worker scheme and immigration of 

women to Canada)”1  

Furthermore, students are able to accomplish further curriculum expectations in this 

strand, all of which will be included in each lesson plan. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
1
Ontario Ministry of Education, "The Ontario Curriculum, Grades 9 and 10: Canadian and World Studies," 

(Toronto: Ministry of Education, 2013), 119. 
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Lesson #1       Gender and the Canadian Housewife 

        Focus: Continuity and Change  

        Additionally: Historical Perspectives 

 

Length of Class: 120 minutes 

Overview  

In this lesson plan, students will engage with primary source material as well as 

secondary to investigate the continuity and change of the 1950s idea of a ‘housewife’. 

Students will learn about societal ideals for women during the 1950s through 

examining and discussing the roles and expectations for them in a primary source. 

Further, expectations for appearance and attitudes as well as gender roles will be 

made visual by examining images of housewives from the 1950s. Additionally, 

students will compare and contrast two articles portraying the life of a housewife in 

the 1950s and of today, completing a compare/contrast diagram. Lastly, students will 

use what they have learned supported by their diagram to compose a letter to a 

woman from the 1950s, outlining the reality of a housewife today. Through these 

activities students will examine how the aforementioned ideas are still present in 

modern society but also how they have evolved and developed. They will be able to 

develop their own opinion of whether Canada was an ideal place for women in the 

1950s and, more importantly, currently. 

Learning Goal: 

 Students will explore the meaning of a “turning point” by comparing and 

contrasting the modern view of a housewife to that of the 1950s.
2

 

 

Added Curriculum Expectations: 

“D2.1 describe some significant instances of social conflict and/or inequality in 

Canada during this period (e.g., the Asbestos Strike in Quebec; the Richard Riot; 
racial segregation; the October Crisis and the imposition of the War Measures Act; 
protests against the war in Vietnam or the James Bay project; conflict over the 

                                                           
2
 Dr. Peter Seixas and Tom Morton, The Big Six Historical Thinking Concepts (Toronto: Nelson, 2013), 86. 
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National Energy Program, Aboriginal title and land claims, or the patriation of the 

constitution), and analyse them from multiple perspectives.”
3  

Materials Needed 

Activity Resources: 

 PSD 1.1 The Good Wife’s Guide 

 PSD 1.2 Image of a Housewife 

 PSD 1.3 Image of a Housewife 

 PSD  1.4  “Modern women beat 1950s mums” 

 BLM 1.1 Compare/Contrast Diagram 

Classroom Resources: 

 Computer 

 Internet access 

 Projection device 

 Speakers/audio 

 Lined paper/blank paper 

 Chalk/white board 

 

Plan of Instruction  

Step 1: Warm Up (5 mins)  
 

Ask students to list all the equalities as well as expectations that they feel women 

currently have in society on a scrap piece of paper. As a class, write down their 

suggestions on the chalk/white board. 

 

Step 2: Discussion (15 mins) 
 

Read students PSD 1.1 The Good Wife’s Guide. Ask students to turn to the person 

next to them and discuss three things that are different and three things that are 

similar between housewives in the 1950s to now. Ask students to refer to what they 

                                                           
3
 Ontario Ministry of Education, “The Ontario Curriculum,” 119. 
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wrote down in the warm-up activity to discuss and compare. As a class, discuss what 

they found similar and different. 

 

Step 3: Modeling (15 mins) 

 
Using a projection device and computer, show students PSD 1.2 and 1.3; 

propaganda photos of a housewife in the 1950s. As a class, discuss the difference in 

appearance between these women and modern day women. Ask questions such as, 

‘how are women portrayed in these photos?’, ‘what expectations do you see for 

women in these photos?’ Ask students to draw a picture of what they feel a modern 

housewife looks like on a blank piece of paper. 

 

Step 4: Guided Practice (30 mins) 
 

Distribute BLM 1.1 compare and contrast diagrams. Divide students into groups of 

four. Provide all groups with a copy of PSD 1.4, “Modern women beat 1950s 

mums” newspaper article. In their groups, ask students to read the article and 

complete the compare/contrast diagram based on the modern day housewife versus 

one from the 1950s. Ask them to think about differences and similarities in clothing, 

attitudes, gender ideals, roles and responsibilities.  

 

 

Differentiated instruction 

 

 Have group members read the article aloud. 

 Students can type information if they have a computer. 

 

Step 5: Independent Activity (40 mins) 
 

Individually, have students compose a letter to a 1950s woman, outlining what life is 

like (improvements, pros/cons) for women today. Have students expand on social 

life, work life, family roles, legal rights, etc. Encourage students to include their 

perspective on whether they see women as equal or not in modern society. Letters 

should be one page in length, single spaced.  

 

Differentiated Instruction 

 

 Students could type letters, half a page single spaced    
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Step 6: Sharing/Discussing/Teaching (20 mins) 
 

Ask some students to read their letter aloud to the class; address what stayed the 

same and what changed in terms of equality, gender roles, expectations, work life, 

family roles, and appearances. These questions prompt students to think of equality 

for women in Canadian society and whether it was ever gained over the years and if 

there is more work to be done. 

 

Assessment of Learning 
 

Have students submit their compare/contrast diagram and letters. Check for an 

understanding of continuity and change in their letters.  
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Lesson #2          The Dawn of Second Wave Feminism 

 Focus: Historical Perspectives 

 Additionally: Continuity and Change 

 

 

Length of Class: 120 minutes     

Overview 

In this lesson plan, students will investigate different perspectives on Second Wave 

Feminism in Canada in the 1960s. They will watch perspectives from Joan Rivers 

and then from Emma Watson, helping to stimulate their perspective on feminism 

today. Students will discuss as a class what they noticed in the videos and then 

brainstorm who they feel the key players were in Canada for promoting feminism. 

They will be challenged to think of why different types of women were passionate 

about equality. In the form of a debate, the class will be divided into two and be 

given an article from Macleans magazine from the 1960s, either promoting ‘for’ or 

‘against’ feminism. They will prepare points to defend their side and proceed with 

debating, helping each other as a class to learn what the perspectives were on 

feminism in Canada during the 1960s. Lastly, students will individually create a 

propaganda poster for either ‘for’ or ‘against’ feminism, using what they have learned 

in the debate. As a class, some posters will be discussed and students will be probed 

to think about the bigger picture and most importantly, form their own perspective 

on feminism. 

Learning Goal 

 Students will be able to articulate how “historical context” influences 

perspectives on feminism in Canada and for different groups of women.4 

 Students will identify “a variety of perspectives” on feminism from key players 

during Second Wave Feminism in Canada, including marginalized groups.5 

Added Curriculum Expectations: 

“D1.4  describe some key political developments and/or government policies in 

Canada during this period (e.g., government responses to the Red Scare/Cold War; 
                                                           

4
 Seixas, The Big Six, 48. 

5
 Seixas, The Big Six, 48. 
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Newfoundland’s joining Confederation; social welfare legislation; the establishment 
of the Massey Commission or the Royal Commission on the Status of Women; the 
founding of the New Democratic Party; the 1969 White Paper; revisions to the 
Immigration Act; the decision to invoke the War Measures Act in 1970; the 
Canadian Charter of Rights and Freedoms; the establishment of Environment 

Canada), and assess their significance for different groups in Canada.”6 

“D2.1 describe some significant instances of social conflict and/or inequality in 

Canada during this period (e.g., the Asbestos Strike in Quebec; the Richard Riot; 
racial segregation; the October Crisis and the imposition of the War Measures Act; 
protests against the war in Vietnam or the James Bay project; conflict over the 
National Energy Program, Aboriginal title and land claims, or the patriation of the 

constitution), and analyse them from multiple perspectives.”7  

“D3.1 describe contributions of various individuals, groups, and/or organizations to 

Canadian society and politics during this period (e.g., Doris Anderson, Rosemary 
Brown, Frank Arthur Calder, Harold Cardinal, Matthew Coon Come, Tommy 
Douglas, Terry Fox, René Lévesque, Chief George Manuel, Madeleine Parent, 
Lester B. Pearson, Joey Smallwood, Pierre Trudeau, Jean Vanier; Greenpeace, the 
National Action Committee on the Status of Women, the National Indian 
Brotherhood, the Nova Scotia Association for the Advancement of Coloured 
People), and explain the significance of these contributions for the development of 

identity, citizenship, and/or heritage in Canada”8  

Materials Needed 

Activity Resources: 

 PSD 2.1 Joan Rivers on "The Ed Sullivan Show" video 

 PSD 2.2 Emma Watson to United Nations: I'm a feminist video 

 PSD 2.3 Article on Feminism Against  

 PSD 2.4 Article on Feminism For 

Classroom Resources: 

 Computer 

 Internet access 

                                                           
6
 Ontario Ministry of Education, “The Ontario Curriculum,” 119. 

7
 Ontario Ministry of Education, “The Ontario Curriculum,” 119. 

8
 Ontario Ministry of Education, “The Ontario Curriculum,” 120. 
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 Projection device 

 Speakers/ audio 

 Chalk/white board 

 Lined paper and regular blank paper 

 Pencil crayons/crayons 

 

Plan of Instruction 

Step 1: Warm up (10 mins) 

Show students PSD 2.1 Joan Rivers on "The Ed Sullivan Show"  video. Immediately 

follow with showing students PSD 2.2 Emma Watson to United Nations: I'm a 

feminist. Both videos can be accessed via the Youtube link provided in the 

Appendix.  

Step 2: Discussion (10 mins) 

Discuss the differences between both Joan Rivers perspective and Emma Watson’s 

perspective. Ask students what they noticed was similar and different in their 

perspectives? What is feminism according to these two people? What could have 

provoked this change? Write down in point form on the chalk/white board students’ 

responses. Give students a formal definition of ‘feminism’; the want for the equality 

of genders in society.    

Step 3: Modelling (15 mins) 

Ask students to think of all key players in society today that contributed to the idea 

of feminism. Probe students to think of marginalized Canadian women who were 

involved in Second Wave Feminism such as lesbian women, black women, 

aboriginal women, middle class, and working class women. Next, ask students to 

turn to the person next to them and brainstorm reasons why these women would 

want equality. Reasons to probe are gender roles, appearance expectations, social 

expectations, job inequality, sexual orientation, family roles, and legal inequality. 

Next, discuss students’ answers and why they chose them. Connect their ideas to 

their current perspective of these women in society; this probes the additional Big 

Six focus of continuity and change.  
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Step 4: Guided Practice (45 mins) 

Divide the class in half. Give one side PSD 2.3 “Its high time women stopped 

searching for meaning, and started cooking like Granny used to” and PSD 2.4 “The 

second revolt of "modern" women: what the new women hate; how they're hitting 

back.” Give students time to read the article as a team and record points from the 

article on a lined piece of paper that support the argument of the article. For 

example, if the article is ‘against’ feminism, they would write down the points that the 

article includes to support this. Next, students will have a mini protest, arguing their 

point to the opposing side. Through this activity students will learn the arguments for 

both sides from one another. More importantly, students will enact the political 

scene of the 1960s in Canada for feminism through a debate situation; daily 

existence in the 1960s for feminists was a constant debate between themselves and 

the public. 

Step 5: Independent Activity (30 mins) 

Have students reconvene to their seats and ask them to individually create a 

propaganda poster for feminism in the 1960s on a regular piece on blank paper. 

The poster should represent a chosen perspective of ‘for’ or ‘against’ feminism, 

highlighting major points for their chosen side as discussed in the debate.  

Differentiated instruction 

 Students may write an opinion piece instead of creating a poster (typed or 

written) including all major points for the side they choose to argue. 

 Students may work with a partner if they learn better as interpersonal. 

Step 6: Sharing/Discussing/Teaching (10 mins) 

Have students share and explain their poster. Afterwards, create a mind map on the 

chalk/white board of how they see feminism today, helping them to form their own 

perspective. Ask questions such as was Second Wave Feminism effective? Did it 

really provide equality? Are these issues still prevalent? What was Canadian society 

like for women in the 1960s compared to today? 

Assessment of learning 
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Collect propaganda posters (or opinion pieces) to assess whether they understood 

different perspectives of feminism through their ability to defend a side and 

counteract other sides. 
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Lesson #3          Feminism over the Years  

 Focus: Historical Significance  

 Additionally: Historical Perspective 

Length of Class: 120 minutes 

Overview 

This lesson plan focusses on Feminism over the years in Canada from the 1960s to 

present day. Students will be able to see the development of feminism and further 

articulate their own perspective on the current state of feminism in Canada. By 

analysing their own ideas of feminism and gender equality in current society, 

students will be able to look back in history and compare perspectives over the 

years. They will read a short article to stimulate what the current state of feminism is 

and further watch a short clip exposing what the next generation needs to know to 

change society. Students will take this knowledge and critically think about the 

significance of feminism in the past through reading an article about changes that 

occurred in the 1960s. This will aid students to realize their own potential to change 

society and see history as constantly occurring instead of stagnant.    

Learning Goal 

 Students will recognize “how historical significance is constructed through 

narrative in textbooks or other historical accounts.”9 

 Students will understand “how significance varies over time” in regards to 

feminism in Canada and how its significance is dependent on perspective and 

societal ideals.10 

Added Curriculum Expectations: 

“D1.2 identify some major developments in science and technology during this 

period (e.g., developments in aeronautics, including the Avro Arrow; automatic 
postal sorters; goalie masks; developments in contraception, nuclear energy, plastics; 
medical developments such as thalidomide and pacemakers; television; 

                                                           
9
 Seixas, The Big Six, 24. 

10
 Seixas, The Big Six, 24. 



14 
 

developments in space technology such as satellites and the Canadarm), and assess 

their significance for different groups in Canada ”11 

“D2.1 describe some significant instances of social conflict and/or inequality in 

Canada during this period (e.g., the Asbestos Strike in Quebec; the Richard Riot; 
racial segregation; the October Crisis and the imposition of the War Measures Act; 
protests against the war in Vietnam or the James Bay project; conflict over the 
National Energy Program, Aboriginal title and land claims, or the patriation of the 

constitution), and analyse them from multiple perspectives.”12  

“D3.1 describe contributions of various individuals, groups, and/or organizations to 

Canadian society and politics during this period (e.g., Doris Anderson, Rosemary 
Brown, Frank Arthur Calder, Harold Cardinal, Matthew Coon Come, Tommy 

Douglas, Terry Fox, René Lévesque, Chief George Manuel, Madeleine Parent, 
Lester B. Pearson, Joey Smallwood, Pierre Trudeau, Jean Vanier; Greenpeace, the 
National Action Committee on the Status of Women, the National Indian 
Brotherhood, the Nova Scotia Association for the Advancement of Coloured 
People), and explain the significance of these contributions for the development of 

identity, citizenship, and/or heritage in Canada”13  

“E1.1 describe various social and cultural trends and developments in Canada since 

1982 (e.g., demographic changes, including changes in the family and in 

immigration; the development of Hollywood North; developments related to 
multiculturalism, including ethno-cultural festivals; the growth of social and cultural 

advocacy groups), and assess their significance for people in Canada.”14 

“E3.1 describe contributions of various individuals, groups, and/or organizations to 

Canadian society and politics since 1982 (e.g., Lincoln Alexander, Louise Arbour, 
Shawn Atleo, Maude Barlow, Lucien Bouchard, Clémont Chartier, Jean Chrétien, 
Nellie Cournoyea, Romeo Dallaire, Phil Fontaine, Stephen Harper, Audrey 
McLaughlin, Preston Manning, Judy Rebick, Jeanne Sauvé, David Suzuki, Sheila 
Watt-Cloutier; the Bloc Québécois, the Green Party, Métis Nations of Ontario, the 

Reform Party), and explain the significance of these contributions for the 

development of identity, citizenship, and/or heritage in Canada”15  

Materials Needed 

                                                           
11

 Ontario Ministry of Education, “The Ontario Curriculum,” 118. 
12

 Ontario Ministry of Education, “The Ontario Curriculum,” 119. 
13

 Ontario Ministry of Education, “The Ontario Curriculum,” 120. 
14

 Ontario Ministry of Education, “The Ontario Curriculum,” 122. 
15

 Ontario Ministry of Education, “The Ontario Curriculum,” 124. 
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Activity Resources: 

 PSD 3.1 “Feminism in Canada Today”  

 PSD 3.2  Is Canada Behind in Feminism video 

 PSD 3.3 “Women's Clothes and Women's Rights” 

Classroom Resources: 

 Projection device 

 Internet access 

 Computer 

 Chalk/white board 

Plan of Instruction 

Step 1: Warm Up (10 mins) 

Display PSD 3.1, “Feminism in Canada Today” article on projecting device for 

students to read for first 10 minutes of class. Ask students what year they feel it was 

written to emphasize the significance of feminism today and unresolved issues. 

Step 2: Discussion (20 mins) 

Discuss with students what they feel feminism is and articulate as a class a working 

definition of ‘feminism’. Next, brainstorm with the class what issues they feel are still 

prevalent in society for gender roles; what are some social, medical, legal, and 

political issues they feel need to be addressed. Write their responses on the 

chalk/white board. From these responses have students speculate where these issues 

stemmed from, why are these issues still significant today?  

Step 3: Modelling 

Play PSD 3.2, Is Canada Behind in Feminism video. Ask students to brainstorm 

what the differences and similarities are compared to today’s woman. Ask them to 

think about differences in dress, privilege, attitudes, marriage, birth control, 

employment, etc. 

Step 4: Guided Practice (40 mins) 
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Divide students into groups of four. Distribute a copy of PSD 3.3 “Women's 

Clothes and Women's Rights” to every group. On a lined piece of paper, have 

students answer what is the significance of the primary source for its time? What is it 

telling you? What are the bias of the writer and subject? What significance did this 

have on society during this movement? Have each group discuss what they found in 

the primary source and then discuss as a class to identify key points to note. 

Step 5: Independent Activity (40 mins) 

As journalist and reporters did then, have students pretend to be ‘time travelling’ 

bloggers from the 1960s/1970s coming to modern day to see the outcome of a 

specific result of feminism in the future. Have students blog about how society is 

functioning compared to the 1960s/1970s, are there any differences for this issue? 

Progress or regression? What do they think about what they see? This forces 

students to address the significance of feminism through a specific lens of the past; 

using their knowledge of feminism and women’s rights today and from their primary 

source reading to express the significance of this movement. 

Step 6: Sharing/Discussing/Teaching (10 mins) 

Have select students read their blogs and discuss what they found important to 

address as time travellers. What changed/is the same? Show them continued issues 

today about Second Wave Feminism through the warm up activity-get them to think 

about how history is still being made today with equal rights and feminism.  

Assessment of Learning 

Collect blogs and assess for student understanding of historical significance for 

feminism. 
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Lesson #4   Queer Women and the Media  

Focus: Ethical Dimension  

Additionally: Continuity and Change 

Length of Class: 120 minutes 

Overview 

This lesson plan will help students to understand the ethical dimension in Canada 

for Queer women in the 1950s and 1960s through the media. Students will begin by 

playing a game that highlights the societal treatment of Queer women in Canada, 

followed by a discussion of how the game made them feel and its connection to 

ethical dimension. Next, students will watch a media clip from the 1960s of lesbian 

mothers followed by a quick discussion on how students felt the media was 

representing them. The media portrayal video will be further emphasized by 

students collaborating in groups and being assigned a primary source each of a 

media representation of Queer women in the 1950s and 1960s. Students will 

complete a mind map to help them identify the main issues in the media piece but 

and help them to think historically about the ‘big picture’ and how society viewed 

queer women. Independently, they will create a Twitter page, tweeting as a Queer 

woman on the continuity and change of Canada’s ethical dimension for queer 

women. 

Learning Goal 

 Students will recognize their “responsibilities to remember and respond to the 

contributions, sacrifices, and injustices of the past” for Queer women, 

extending this to other marginalized groups.16 

Added Curriculum Expectations: 

“D2.1 describe some significant instances of social conflict and/or inequality in 

Canada during this period (e.g., the Asbestos Strike in Quebec; the Richard Riot; 
racial segregation; the October Crisis and the imposition of the War Measures Act; 
protests against the war in Vietnam or the James Bay project; conflict over the 

                                                           
16

 Seixas, The Big Six, 184. 



18 
 

National Energy Program, Aboriginal title and land claims, or the patriation of the 

constitution), and analyse them from multiple perspectives.”17  

“D3.1 describe contributions of various individuals, groups, and/or organizations to 

Canadian society and politics during this period (e.g., Doris Anderson, Rosemary 
Brown, Frank Arthur Calder, Harold Cardinal, Matthew Coon Come, Tommy 
Douglas, Terry Fox, René Lévesque, Chief George Manuel, Madeleine Parent, 
Lester B. Pearson, Joey Smallwood, Pierre Trudeau, Jean Vanier; Greenpeace, the 
National Action Committee on the Status of Women, the National Indian 
Brotherhood, the Nova Scotia Association for the Advancement of Coloured 
People), and explain the significance of these contributions for the development of 

identity, citizenship, and/or heritage in Canada”18  

Materials Needed 

Activity Resources: 

 PSD 4.1 Homosexuality in Canada: Lesbian Mothers 

 PSD 4.2 Article 1 

 PSD 4.3 Article 2 

 PSD 4.4 Article 3 

 PSD 4.5 Article 4 

 PSD 4.6 Article 5 

 

 BLM 4.1 Mind Map Chart 

Classroom Resources: 

 Enough cards for entire class with triangles drawn on them; equal amount of 

pink triangles, red triangles, and black triangles. 

 Projection device 

 Computer 

 Internet access 

 Blank paper 

 Pencil crayons/crayons 

Plan of Instruction 

                                                           
17

 Ontario Ministry of Education, “The Ontario Curriculum”, 119. 
18

 Ontario Ministry of Education, “The Ontario Curriculum,” 120. 
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Step 1: Warm Up (10 mins)  

Have students play a perspective game that exposes the oppression of Queer women 

in the 1950s and 1960s in Canada. Have students randomly select a card with a type 

of triangle on it out of a hat. Cards will have various different symbols of a pink 

triangle, black triangle, and red triangle. Have the students place their card face 

outwards to the rest of everyone. Have the students walk around the room and start 

talking to one another. After 2 minutes of interaction, tell the students to interact 

again, this time ignoring the ‘pink star’ students.  

Step 2: Discussion (10 mins) 

Discuss the warm-up activity. Ask students to describe how they felt about being 

ignored if they had a ‘pink star’. Ask students why they felt this way; probe on ideas 

of exclusion and discrimination. Relate this to the treatment of Queer women in the 

1950s and 1960s in Canada, addressing issues of inequality in employment, social 

isolation, appearance, and medical discrimination. 

Step 3: Modelling (10 mins) 

Show students PSD 4.1, the life of a lesbian mother in 1950s/60s as portrayed by the 

media. This is available in the link provided in the Appendix. 

Step 4: Guided Practice (45 mins) 

Follow up the modelling activity with primary source articles. Have students examine 

articles from the 1950s and 1960s of media representations of Queer women. 

Divide students into groups of five. Randomly assign groups one article each, either 

PSD 4.2, 4.3, 4.4, 4.5, or 4.6. Also disperse to every student BLM 4.1 mind map 

chart. In each group, have students read the article and fill out the mind map based 

on their article. Have every group write ‘Queer Women’ in the center under ‘topic’. 

For the four subtopics, have students identify the 1) overall message to readers, 2) 

tone of the article, 3) representation of Queer women, and 4) intended audience. 

Next, have students use critical historical thinking; the three sections that expand 

from each subtopic should answer the following questions: What does this say about 

Canadian society for women? What does this say about life for Queer women in 

Canada? And how were these acts/opinions justified?  
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Step 5: Independent Activity (35 mins) 

Using their charts, have students examine how Queer women are treated today. 

What has changed in society/stayed the same in terms of ethics? Using a blank piece 

of paper, have students pretend to be a Queer identifying woman from the 1960s 

and create a Twitter page with a series of tweets. Students should focus on the ethical 

dimension of Canadian society then and now for Queer women and what has 

changed/remained the same. This forces students to examine their current 

society/Canada’s ethics for Queer women through the lens of the past and think of 

continuity and change in ethical dimension. Twitter pages should appear authentic 

and depict the environment for Queer women in the 1960s through opinionated 

tweets about their daily experiences or their reaction to an event that occurred. For 

example, a student could tweet about being denied a job in the 1960s because they 

dressed in a non-conforming way to represent their identity. 

Step 6: Sharing/Discussing/Teaching (10 mins) 

Have students read their tweets to the class and begin discussion. Ask them what has 

changed with ethics? Has society changed at all for Queer women and minorities? If 

so, what has changed? What next steps should be taken?  

Assessment of Learning 

Collect students Twitter pages to see if they understood Canada’s role in history for 

Queer women and what they can do to change society to better minorities’ 

experiences. 
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Lesson #5  Aboriginal Women and Gender in Residential 

Schools  

Focus: Cause and Consequence 

Additionally: Continuity and Change 

 

Length of Class: 120 minutes 

Overview 

In this lesson plan students will learn about the cause and consequence of residential 

schools for Aboriginal girls in Canada. It will focus on the 1950s and 1960s to 

understand the impact of these schools and further how this negatively altered them 

and their culture. First, students will ‘rapid write’ about their ideas of an inclusive 

school for women and then compare that to the reality of residential schools in the 

1950s/1960s through images. These primary source images will be discussed as a 

class and probe students to think about what caused these women to look, act, and 

affiliate this way? Extensions will be made to the consequences on Aboriginal 

cultures in Canada through reading a memoir of an Aboriginal woman who lived in 

a residential school. Students will then articulate their critical thinking skills of the 

causes and consequences of these schools on Aboriginal women by composing an 

apology letter, outlining the societal mindset during the 1950s and consequence of 

that mindset today. Students can further expand by giving advice for future 

generations in their letters. 

Learning Goal 

 Students will demonstrate an understanding of the concept that causes “vary in 

their influence”, affecting Aboriginal cultures and women in different ways. 
19

 

Added Curriculum Expectations: 

“D2.1 describe some significant instances of social conflict and/or inequality in 

Canada during this period (e.g., the Asbestos Strike in Quebec; the Richard Riot; 
racial segregation; the October Crisis and the imposition of the War Measures Act; 

                                                           
19

 Seixas, The Big Six, 115. 
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protests against the war in Vietnam or the James Bay project; conflict over the 
National Energy Program, Aboriginal title and land claims, or the patriation of the 

constitution), and analyse them from multiple perspectives.”20  

“D3.3 explain some significant events, developments, and/or issues that affected First 

Nations, Inuit, and/or Métis people in Canada during this period (e.g., forced 
relocation of some Inuit communities; the recognition in the constitution of existing 
Aboriginal and treaty rights; the continuing operation of residential schools; the 
formation of the National Indian Brotherhood/Assembly of First Nations; the 
Berger commission; the Calder case; the James Bay project and the resulting 
protests; the efforts of Mary Two-Axe Early and others to secure equality for First 
Nations women; the creation of the Inuit Circumpolar Council), and assess the 

impact of these developments on identity, citizenship, and/or heritage in Canada”21 

Materials Needed 

Activity Resources: 

 PSD 5.1 Image of Girls in Residential School 

 PSD 5.2 Image of Girls in Residential School 

 

 BLM 5.1 Passage from They Called Me Number One: Secrets and Survival at 
an Indian Residential School   

 BLM 5.2 Passage from Broken Circle: the Dark Legacy of Indian Residential 

Schools 

 BLM 5.3 Cause and Effect chart 

Classroom Resources: 

 Projection device 

 Computer 

 Internet access 

 Lines paper 

 

Plan of Instruction 
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 Ontario Ministry of Education, “The Ontario Curriculum,” 119. 
21

 Ontario Ministry of Education, “The Ontario Curriculum,” 120. 
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Step 1: Warm Up (5 mins) 

Ask students to rapid write about all the things they believe make a school inclusive 

for women. 

Step 2: Discussion (15 mins) 

Ask students to pick a partner and discuss what they wrote, agreeing on three main 

points. Ask students to keep these points and discuss what reality was like for 

Aboriginal girls in the 1950s-60s in residential schools. Read out loud or project on a 

Smartboard for students BLM 5.1 passage from They Called Me Number One: 

Secrets and Survival at an Indian Residential School- Chapter 5, Page 57-59 “The 

body was no temple” 

Step 3: Modelling (20 mins) 

Show students two images of a residential school PSD 5.1 and PSD 5.2; ask them to 

infer what they can from the images. Is it a good or bad school; Are the women 

happy? How are they dressed? What are they playing with? What do you think 

caused these girls to look this way? Does this picture accurately depict what Bev 

Sellars related in her book about her experiences?  This allows students to make 

thorough predictions and connections before learning about the impact of residential 

schools in the 1950s and 1960s. 

Step 4: Guided Practice (35 mins) 

Place students into groups of four with a chapter from of BLM 5.2 Broken Circle: 

the Dark Legacy of Indian Residential Schools  for each group. Chapters to 

distribute and focus on are: “Broken Circle”, “Lessons in Fear”, “Killing the Indian 

in the Child”, and “Struggling to Succeed”. Also, distribute BLM 5.3 Cause and 

Effect Chart to every student. Have students read one of the four chapters as a 

group, recording the causes and effects of the psychological, social, and cultural 

changes for these girls that they find in the chapter. Students will be able to see the 

reality and further the consequence of residential schools on aboriginal women from 

this activity and infer the larger impact it had on Aboriginal society. 

Step 5: Independent Activity (35 mins) 
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Using BLM 5.3 have students pretend to be a retired principal of a residential 

school. Have students individually compose a one page apology letter to an 

anonymous aboriginal woman, clearly outlining the cause of their actions in the 

1950s and the consequences of these actions of the aboriginal woman today. 

Step 6: Sharing/Teaching/Discussing (10 mins) 

Have students volunteer to read aloud their apology letters. Discuss what they found 

to be important to apologize for and the inclusion of Aboriginal culture in their 

apologies. Ask them what steps they feel should be taken for further inclusion of 

Aboriginal history in school. Have students discuss the cause and consequence of 

oppression of marginalized groups in Canada.   

Assessment for Learning 

Collect apology letters and check for students understanding of cause and 

consequence of residential schools for Aboriginal girls. 
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Lesson #6      Royal Commission on the Status of Women 

   Focus: Evidence 

   Additionally: Historical perspectives 

Length of Class: 120 minutes     

Overview 

This lesson plan will explore the evidence given in the Royal Commission on the 

Status of Women. What is most important about this lesson plan is that students 

understand the importance of the evidence that was used for this primary source and 

how this evidence affected society’s perceptions on feminism at the time. Students 

will watch a short video clip from 1967 that depicts the environment of Canada prior 

to the creation of this document and the need for equal rights for women. Students 

will discuss this clip and speculate why this document was needed; what evidence did 

women and others provide for its creation? Students will then be distributed 

segments of the primary source document in groups, recording how evidence 

affected women and the rest of society as depicted in the document. Using what they 

discover and inferences, students will create a Facebook page for 1967, outlining a 

specific evidence that was incorporated in the 1967 document and further think 

critically about what views society held at the time to display the evidence in a way 

that will be affective to readers of the page.   

Learning Goal 

 Students will “make insightful inferences from primary sources” to understand 

the historical significance of the Royal Commission on the Status of Women 

and how it changed Canadian society for women.”22 

Added Curriculum Expectations: 

“D2.1 describe some significant instances of social conflict and/or inequality in 

Canada during this period (e.g., the Asbestos Strike in Quebec; the Richard Riot; 
racial segregation; the October Crisis and the imposition of the War Measures Act; 
protests against the war in Vietnam or the James Bay project; conflict over the 
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National Energy Program, Aboriginal title and land claims, or the patriation of the 

constitution), and analyse them from multiple perspectives.”23  

“D3.1 describe contributions of various individuals, groups, and/or organizations to 

Canadian society and politics during this period (e.g., Doris Anderson, Rosemary 
Brown, Frank Arthur Calder, Harold Cardinal, Matthew Coon Come, Tommy 
Douglas, Terry Fox, René Lévesque, Chief George Manuel, Madeleine Parent, 
Lester B. Pearson, Joey Smallwood, Pierre Trudeau, Jean Vanier; Greenpeace, the 
National Action Committee on the Status of Women, the National Indian 
Brotherhood, the Nova Scotia Association for the Advancement of Coloured 
People), and explain the significance of these contributions for the development of 

identity, citizenship, and/or heritage in Canada”24  

 

Materials Needed 

Activity Resources: 

 PSD 6.1 Call for the Bird Commission video 

 PSD 6.2 “Royal Commission on the Status of Women”  

Classroom Resources: 

 Projection device 

 Computer 

 Internet access 

 Blank paper 

 Pencil crayons/crayons 

 

Plan of Instruction 

Step 1: Warm Up (5 mins) 

Show students the CBC clip PSD 6.1 Equality First: Call for the Bird Commission. 

“The Royal Commission on the Status of Women, called by Prime Minister 

Pearson in February 1967, held the notion of equal opportunity as its precept. 
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Chaired by journalist Florence Bird, the panel was criticized both for exceeding 

traditional boundaries and also for hedging on the conservative. But the great 

undercurrent born of the Bird Commission was a renunciation against inequality.” 

This video will probe students to think about the evidence for this document prior to 

its creation. 

Step 2: Discussion (10 mins) 

As a class, discuss how students felt about the video; what evidence did the video 

include to support/ not support women and equality? 

Step 3: Modelling (15 mins) 

Distribute the introduction to the Royal Commission on the Status of Women and 

have students state what they notice about it; what year was it made? What can they 

predict about it based on the table of contents? Who made the document? Who 

inspired its creation, based on the warm-up video? 

Step 4: Guided Practice (40 mins) 

Divide students into groups of four. Distribute to each group the document PSD 6.2 

Royal Commission on the Status of Women and divide the document into sections 

for each group. Section 1 will be “Participation of Women in Public Life”; 

Introduction and The Background (Pg 333). Section 2 will be “Taxation and Child-

Care Allowances”; Introduction and The Problem As We See It (Pgs 291-293).  

Section 3 will be “Women and the Family”; One-Parent Families (Pg 287). And 

Section 4 will be “Canadian Women and Society”; Canadian Women in a Changing 

World (Pg 5) Have each group examine the evidence they are given and its 

significance for supporting the document.  

Step 5: Independent Activity (40 mins) 

Individually have students create a Facebook page (on paper) displaying one of the 

pieces of evidence that led to the Royal Commission on the Status of Women in 

Canada. Have students include the progression of events from why Canadian 

women were unsatisfied, how was their dissatisfaction dealt with, and what was the 

result of the document for them? Encourage students to be unique and make the 

page as modern as they want but still including all relevant information.  
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Differentiated Instruction 

 Students may create a brochure instead of a Facebook page, including all 

required information. 

Step 6: Sharing/Teaching/Discussing (10 mins) 

Have students display their Facebook pages on their desks and have them walk 

around to look at other classmates’ pages. Discuss as a class what they noticed about 

each other’s pages; how did some display their message? Was the evidence clearly 

depicted and easy to follow? Use this discussion to address the necessity of inference 

skills in historical thinking. Relate to students the reality of Canadian society for 

women during the 1960s and how one would have to infer the amount of discontent 

women had with inequality. This further helps students to develop a better historical 

awareness of the impact of events and circumstances on the common person. 

Assessment for Learning 

Have students submit their Facebook pages and assess them on their ability to 

comprehend evidence and make inferences by displaying evidence in a way that is 

affective.  
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Appendix Lesson #1 

PSD 1.1 

 

 

Source: http://atlantamomofthree.net/2012/11/01/embracing-the-1950s-housewife-within/ 

 

 

 

 

 

 

 

 

http://atlantamomofthree.net/2012/11/01/embracing-the-1950s-housewife-within/
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PSD 1.2 

 

PSD 1.3 
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PSD 1.4 

Jones, Sam. “Modern women beat 1950s mums.” The Guardian, August 19, 2005. 

 

BLM 1.1 

 

Source: http://www.trumus.biz/tag/compare-and-contrast-chart 

 

 

 

 

http://www.trumus.biz/tag/compare-and-contrast-chart
http://1.bp.blogspot.com/-eIyvcPnIlp4/UD7D3EkPukI/AAAAAAAAAMM/Acxr5ujlwzo/s1600/compare-contrast+chart.jpg
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Appendix Lesson #2 

 

PSD 2.1 

http://www.youtube.com/watch?v=EpPCFoXXhF0 - Joan Rivers on "The Ed 

Sullivan Show" 

PSD 2.2 

http://www.youtube.com/watch?v=c9SUAcNlVQ4 - Emma Watson to 

United Nations: I'm a feminist 

 

PSD 2.3 

Belanger, John. “Its high time women stopped searching for meaning, and started cooking like  

 Granny used to.” Maclean's 79 (1966). 

 

PSD 2.4 

Fulford, Robert Marshall Blount. “The second revolt of "modern" women: what the new women  

 hate; how they're hitting back.” Maclean's 77 (1964): 42-44. 

 

 

 

 

 

 

 

 

http://www.youtube.com/watch?v=EpPCFoXXhF0
http://www.youtube.com/watch?v=c9SUAcNlVQ4
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Appendix Lesson #3 

 

PSD 3.1 

Ahsan, Saman. “Canadian Girls Are Suffering From ‘Supergirl Dilemma’.” Huffington Post,  
 October 9, 2014. 

 

The recent Maclean's cover story, entitled Revenge of the Teenage Girl, was too 

tempting not to read. No doubt they were publishing this in honour of the third 

International Day of the Girl taking place this Saturday, October 11. How surprising 

then, to find that this day was not even mentioned in the article, not even once. 

We'll admit that after reading the piece, we wondered if the day was needed at all, as 

girls, led by ever-increasing numbers of celebrity feminists and corporations, seem to 

be doing very well indeed, thank you very much. No need for an International Day 

of the Girl to remind us of issues facing girls -- they're fast disappearing. 

It's true that girls in Canada have come a long way over the past two decades. But not 

all girls. 

Immigrant and racialized girls, as well as Aboriginal, rural and LGBT girls still face 

significant challenges on a day-to-day basis. So do more mainstream girls, for that 

matter. While it's always good practice to stop and celebrate our achievements and 

accomplishments, we still have a long way to go to truly empower girls. 

In actuality, the pressures facing girls and young women are becoming more 

numerous, more intense and more complex. Girls are dealing with expectations 

from home to excel academically and socially. They are subject to psychological and 

physical violence, as well as sexual harassment. They face new kinds of peer 

http://www.macleans.ca/society/life/revenge-of-the-teenage-girl-a-cover-story-preview/
http://www.swc-cfc.gc.ca/med/news-nouvelles/2013/1011-2-eng.html
http://dayofthegirl.org/
http://umanitoba.ca/outreach/evidencenetwork/archives/11060
http://umanitoba.ca/outreach/evidencenetwork/archives/11060
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pressures -- including online bullying, "sexting" and increasingly absurd standards of 

bodily and beauty perfection. Many of these issues also intersect with one another, 

creating increasingly more complex challenges for girls' mental health. 

The non-profit organization, Girls' Inc. coined the term "supergirl dilemma" in a 

2006 report to describe the pressure on girls to be everything to everyone, all the 

time. 

Although all these issues facing girls and young women deserve attention and action, 

on this year's International Day of the Girl, there are a couple of issues that deserve 

our targeted attention. Given the media attention on mental illness from recent high-

profile suicides, perhaps girls' mental health is the most urgent of these. A 2011 

national survey completed on Canada's young people by the Public Health Agency 

of Canada reinforced this fact when it reported that girls consistently reported more 

negative emotional health outcomes than boys. 

Boys and girls also respond to these emotional stresses in very different ways. Boys 

are more likely to 'act-out' or externalize mental health issues, which often translates 

into higher rates of delinquency, substance use, and gambling addictions. On the 

other hand, girls are more likely to 'act-in' or internalize mental health pressures. 

They report higher rates of depression, psychological distress, anxiety disorders and 

especially eating disorders. 

With all the myriad messages bombarding young people, from media to parents to 

teachers and yes, even to well-meaning non-profits and government departments, it's 

no wonder mental health outcomes for girls are becoming newsworthy. In fact, a 

shocking report released last month by the Canadian Institute for Health 

Information shows that the rate of hospitalization for preteen and teenage girls with 

eating disorders is dramatically increasing. 

But this is all just interesting information unless someone acts on it. 

While activists, advocates, community organizations, and ordinary citizens continue 

to work toward a better future for girls, can we take more immediate action to 

change the coping behaviours used by girls and young women as they meet life's 

challenges? 

http://www.girlsinc.org/
http://girlsactionfoundation.ca/en/beyond-appearances-brief-on-the-main-issues-facing-girls-in-canada
http://girlsactionfoundation.ca/en/beyond-appearances-brief-on-the-main-issues-facing-girls-in-canada
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The good news is that empowering programming that addresses girls' mental health 

exists. They include supportive role models, community engagement, and providing 

safer spaces in which girls can discuss their experiences and discover that they are 

not facing these issues alone. They also encourage critical-thinking, which is the best 

tool a girl can gain as she uncovers hidden messages about what a girl should be. 

So do Canadian teenage girls need to take revenge on society, as the Maclean's 

headline hints? Some might argue "yes," due to many past injustices. But isn't it more 

important to look to the future than dwell on the past? To do this, let's empower 

girls through gender-specific, diversity-sensitive programs to choose self-care over 

self-harm. This International Day of the Girl, let's make girls' mental health a 

national priority. 

Saman Ahsan is the Executive Director of the Girls Action Foundation, a national 

charity helping to create the next generation of strong Canadian women, based in 

Montreal. Lee Tunstall is the co-Chair of Girls Action Foundation and an adjunct 

assistant professor in the Faculty of Arts at the University of Calgary. She holds a 

PhD in history from the University of Cambridge. 

 

PSD 3.2 

http://www.youtube.com/watch?v=Yan8AUYweeM –Status Quo: The Unfinished 

Business of Feminism in Canada 

PSD 3.3 

Riegel, Robert E. “Women’s Clothes and Women’s Rights.” American Quarterly 15 (1963): 390- 

 401. 

 

 

 

 

 

 

http://www.youtube.com/watch?v=Yan8AUYweeM
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Appendix Lesson #4 

 

PSD 4.1 

Link to CBC video Homosexuality in Canada: Lesbian Mothers 

http://www.cbc.ca/player/Digital+Archives/Politics/Rights+and+Freedoms/ID/178438

7922/?sort=MostPopular  

PSD 4.2 

Warson, Albert. “Degenerates Parade, Inspector Says: Blames Lack of Public Disgust for Growth  

 of Homosexuality.” The Globe and Mail, November 14, 1963.  

http://www.cbc.ca/player/Digital+Archives/Politics/Rights+and+Freedoms/ID/1784387922/?sort=MostPopular
http://www.cbc.ca/player/Digital+Archives/Politics/Rights+and+Freedoms/ID/1784387922/?sort=MostPopular
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PSD 4.3 

Hicklin, Ralph. “How to Grow Up Disgracefully.” The Globe and Mail, October 6, 1961. 
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PSD 4.4 

“We Think We Are Normal, Lesbian Panelist Says.” The Globe and Mail, June 22, 1965. 
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PSD 4.5 

“Ruling Reserved On Obscenity Of 45 Books.” The Globe and Mail, January 26, 1963. 
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PSD 4.6  

“Sex Deviation Ban Dropped In Movie Code.” The Globe and Mail, October 4, 1961. 
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BLM 4.1 

 

Source: http://tucek.wikispaces.com/Graphic+Organizers  

http://tucek.wikispaces.com/Graphic+Organizers
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Appendix Lesson #5 

 

PSD 5.1 

 

Students at a dormitory of the Shingwauk Residential School in Ontario in 1960 

Source: http://www.huffingtonpost.ca/2014/07/27/residential-school-

survivors_n_5624586.html 

 

 

 

 

http://www.huffingtonpost.ca/2014/07/27/residential-school-survivors_n_5624586.html
http://www.huffingtonpost.ca/2014/07/27/residential-school-survivors_n_5624586.html
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PSD 5.2 

 

Source: 

http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&lang

=eng&rec_nbr=3381314&rec_nbr_list=3381314,3386521,3381315,3192209,3191844,3625043,

3198218,3198243,3195173,3194709 

BLM 5.1 

Bev Sellars. They Called Me Number One: Secrets and Survival at an Indian Residential School. 

Vancouver: Talonbooks, 2013.  
 

BLM 5.2 

Theodore Fontaine. Broken Circle: the Dark Legacy of Indian Residential Schools. Toronto:  

 Heritage House Publishing, 2010. 

 

http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&lang=eng&rec_nbr=3381314&rec_nbr_list=3381314,3386521,3381315,3192209,3191844,3625043,3198218,3198243,3195173,3194709
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&lang=eng&rec_nbr=3381314&rec_nbr_list=3381314,3386521,3381315,3192209,3191844,3625043,3198218,3198243,3195173,3194709
http://collectionscanada.gc.ca/pam_archives/index.php?fuseaction=genitem.displayItem&lang=eng&rec_nbr=3381314&rec_nbr_list=3381314,3386521,3381315,3192209,3191844,3625043,3198218,3198243,3195173,3194709
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BLM 5.3 

 

Source: http://tucek.wikispaces.com/Graphic+Organizers  

 

 

http://tucek.wikispaces.com/Graphic+Organizers
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Appendix Lesson #6 

 

PSD 6.1 

Link to CBC Call for the Bird Commission: 

http://www.cbc.ca/archives/categories/politics/rights-freedoms/equality-

first-the-royal-commission-on-the-status-of-women/call-for-the-bird-

commission.html  

PSD 6.2 

Link to Royal Commission on the Status of Women: http://www.swc-cfc.gc.ca/rc-

cr/roycom/index-eng.html 

  

 

http://www.cbc.ca/archives/categories/politics/rights-freedoms/equality-first-the-royal-commission-on-the-status-of-women/call-for-the-bird-commission.html
http://www.cbc.ca/archives/categories/politics/rights-freedoms/equality-first-the-royal-commission-on-the-status-of-women/call-for-the-bird-commission.html
http://www.cbc.ca/archives/categories/politics/rights-freedoms/equality-first-the-royal-commission-on-the-status-of-women/call-for-the-bird-commission.html
http://www.swc-cfc.gc.ca/rc-cr/roycom/index-eng.html
http://www.swc-cfc.gc.ca/rc-cr/roycom/index-eng.html

