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Abstract

This study investigates specific aspects of the curriculum documents for Ontario’s Grade 10 course
Canadian History since World War | released in 2005 and 2013. This course is worthy of study as this is
the only mandatory History course at the high school level in the province. For many students Grade 10
History is also the final opportunity to study history in a school setting, and therefore can impact the way
that they think about the subject beyond the school. The primary focus of this study is centred on what
Ontario high school students are expected to learn about Canadian history, as published by Ontario’s
Ministry of Education through curriculum guides; and specifically how Ken Osborne’s component of
historical mindedness that he terms HE2, or the use of history for the understanding of the present, is
reflected within the documents. Through gaining a clearer understanding of how Ontario’s 2005 and 2013
history curriculum has reflected specific aspects of historical mindedness as outlined by Ken Osborne, the
study discusses the alignment between these concepts and the curriculum documents studied, including
commentary on whether or not HE2 can be seen as an effective framework when thinking about
approaching the study of history in Ontario in the time period. Although there are some differences
between the curriculum documents studied, overall each can be seen to be in alignment with priorities
such as: 1. connecting past events with current issues; 2. incorporating students’ experiences; and 3.
including a student-centred approach to class activities. The overall program goals for these curriculum
documents are concerned primarily with students developing skills that will help them live their lives and
because of this, HE2 can be seen as an effective framework when thinking about approaching the study of

history in Ontario classrooms.
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Chapter 1

Introduction

Autobiographical Signature

| have had the privilege to work as a high school teacher for 17 years with the
York Region District School Board, including several years’ experience teaching the
Grade 10 Canadian History course. I have held a love of history from a young age that
stems from family stories, travel opportunities to sites of cultural significance, as well as
from personal reading and general curiosity. | have found that the critical thinking skills
formed through the study of history have assisted me not only in terms of understanding
the past, but also in trying to make sense of current events and issues.

| have been extremely fortunate to have direct experience with many examples of
creative teachers that have assisted me on my own journey as a learner. In addition to
being a teacher myself, | have benefitted from being the son of and brother of teachers.
As a product of the public school system, I have seen several examples of engaging
educators. Most recently, through my experiences as a history teacher, | have benefitted
from the opportunity to learn from a wide range of students who share their own unique
perspectives and skills. I have found these teaching experiences to be extremely valuable,
both as an opportunity to share my enthusiasm for teaching, and as a chance to learn from
others and to continue to grow as an educator. Together, these experiences have allowed
me to see what is possible in history education, and how good teachers can play an active
role in interpreting the curriculum in ways that breathe life into the subject for the

students of today.



My experiences in the history classroom have also highlighted the complexities of
the subject’s place in the province’s high schools. I have grown-up, been educated, and
taught in Ontario, and this is the primary reason for my interest in investigating this
particular jurisdiction. However, within the Canadian educational landscape, students in
Ontario learn about Canadian history in classes termed History specifically, in contrast
with students in other parts of Canada who learn about the subject in Social Studies
classes.! This unique situation has contributed to some of the confusion surrounding
history instruction in the province, as have differing views on the role and purpose of
history education in Ontario schools from a range of participants, including students,
parents, school administrators, and teachers in History Departments. It is in an attempt to
gain a better understanding of how this confusion surrounding history education has
come about, while exploring possible paths forward, that has inspired me to embark on
this research.

This research has led me to investigate some of the competing visions for history
education, through which | was drawn to the concept of historical mindedness. The term
historical mindedness can be traced to the 1890s, and the concept has been explored more
recently by a small group of Canadian scholars. These scholars indicate that historical
mindedness is concerned with the big picture and how the study of history can impact the
lives of students beyond the school setting. Rather than a narrow concept of the subject,
historical mindedness sees value in several aspects of the competing visions for history

education and encourages history teachers to employ a range of strategies to make

! Note on capitalization: History (with a capital H) is used when discussing the school subject or program
area found in the curriculum; history is used when referring to the broader topic and practice of
investigating the events of the past.
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learning meaningful for students. This is what I find most appealing about the concept, as
it incorporates several diverse approaches, places an emphasis on being meaningful to
students, and recognizes the complex nature of the study of history. | believe that
historical mindedness is an important concept that could help address a number of issues
associated with the Ontario History curriculum, which is why it plays a central role in this
investigation.
Topic

In schools across Canada, the learning that students engage with in all grade
levels and subjects is outlined in curricular documents. What these documents contain is
determined by provincial and territorial governments, and can vary depending on what
learning is deemed most essential for students at a particular time and place. The term
curriculum comes from Latin, and refers to a path to follow or a course to be run.2 While
in the context of the modern school system, James McKernan indicates that “curriculum
is concerned with what is planned, implemented, taught, learned, evaluated, and
researched in schools at all levels of education.”® In this way, governments make
intentional decisions when determining what students should be learning in schools in
order to shape society to reflect a particular desired vision of the future.

The study of history continues to occupy a place in provincial and territorial

curricula across Canada, and students across the country are expected to become

2 Roland Case, “Making Sense of the Curriculum,” in The Anthology of Social Studies, ed. Roland Case and
Penney Clark (Vancouver, BC: The Critical Thinking Consortium, 2016), 15-24; James McKernan, “The
curriculum and its ideological conceptions” in Curriculum and imagination: Process theory, pedagogy, and
action research (London: Routledge, 2007), 3-36.
3 McKernan, “The curriculum and its ideological conceptions,” 4.
4 Kieran Egan, “What is curriculum?” Curriculum Inquiry 8, no. 1 (1978): 66-72; McKernan, “The
curriculum and its ideological conceptions”
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acquainted with events of the past at some point in their time in the formal education
system. Across many regions of Canada, history is included as a topic in the Social
Studies curriculum, or in regions such as Ontario, as a subject on its own. While many
themes of the past are addressed in Social Studies and History classrooms, it is the study
of the country’s past that can be found as a common theme across provinces. Regions
sometimes disagree on the themes and topics studied, as well as whose voices to include.
However, many governments are united in a belief that it is history’s ability to create a
shared sense of the past and enhance a sense of national loyalty that is the subject’s most
valuable asset.®

Developing a shared national identity has proven to be particularly challenging in
a multicultural country such as Canada, and it is the education system, and specifically
the Social Studies and History classroom, that has become the place where these stories
are shared. Although stories of the past have played a central role in history education in
schools, the twenty-first century has seen calls for the study of history to focus on
developing skills of disciplinary thinking, as well as calls to allow students to connect
what they have learnt about the past to their lives in the present, to provide greater
relevance. Each province takes its own approach to teaching history, while most include
the study of history in Social Studies courses rather than as a subject on its own.® Despite
these differences, historical study continues to hold a place in students’ educational

experiences across the country.

5 Peter Stearns, “Why Study History?” American Historical Association, 1998, retrieved from
https://www.historians.org/about-aha-and-membership/aha-history-and archives/historical-archives/why-
study-history-(1998)
6 Ken Osborne, “Teaching Canadian History: A Century of Debate,” in New Possibilities For The Past:
Shaping History Education in Canada, ed. Penney Clark (Vancouver, UBC Press, 2011), 55-80.
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In the province of Ontario, in order to graduate, all students must pass one Grade
10 course in Canadian History since World War | (History10).” While other history
courses may be offered in higher grades, this is the only mandatory History course at the
high school level in the province.® The course is offered as part of the Grades 9 and 10
Canadian and World Studies curriculum document, which also consists of mandatory
courses in Grade 9 Issues in Canadian Geography and Grade 10 Civics and Citizenship.
The current version of the Canadian and World Studies curriculum includes a Vision
statement which indicates that the program “will enable students to become responsible,
active citizens”, and that they will gain skills “to solve problems and communicate ideas
and decisions about significant developments, events, and issues.”

History10 is offered at both the Academic and Applied level. In both courses,
topics are investigated from Canada’s past from 1914 to the present day. In its
introduction to the History curriculum, several features of historical study are outlined, as
it states, “The study of history fulfils a fundamental human desire to understand the past.
It also appeals to our love of stories.”? It adds that, “The study of history enables
students to become critically thoughtful and informed citizens who are able to interpret

and analyse historical, as well as current, issues, events, and developments, both in

Canada and the world.”*! It also indicates that, “The four concepts of historical thinking —

" Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,

Revised 2018, retrieved from

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2018.pdf

8 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,

Revised 2018.

® Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,

Revised 2018, 6.

10 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,

Revised 2018, 103.

1 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
5



historical significance, cause and consequence, continuity and change, and historical
perspective - underpin thinking and learning in all history courses in the Canadian and
world studies [sic] program.”*? As this is the only mandatory History course at the high
school level in the province, it is an important area of focus, as it has the potential to
shape the way that students understand and think about history in their lives beyond the
classroom.

Teachers play a key role in students’ learning experiences, and this is certainly the
case in the history classroom. When outlining Roles and Responsibilities in Ontario’s
Canadian and World Studies program, the curriculum document highlights teachers’
responsibility to: “develop appropriate instructional strategies”; “bring enthusiasm and

99, <

varied teaching and assessment approaches to the classroom”; “create a learning
environment that will foster a sense of community”; “select topics, resources, and
examples that reflect the diversity in the classroom”; and “motivate students to learn and
to become lifelong learners.”?

It is also the responsibility of good history teachers to have an overall vision and
approach to teaching the subject, as it is through connecting what is taught to this purpose
that makes the subject most meaningful to today’s students.* History teachers are

frequently faced with important choices about what to teach, and how to teach the

selected material, and this careful consideration is necessary to ensure that this broad

Revised 2018, 103.

12 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2018, 103.

13 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2018, 17.

14 Case, “Making Sense of the Curriculum”



vision is reflected an all course activities.'® History teachers are presented with
significant decisions in terms of their approach, and must consider not only what is taught
but also how classroom activities are structured. Through connecting these actions to a
broader vision, teachers have the ability to make the study of history a positive
experience for all students.®
Problem

It has been said by Canadian educational researchers that History education in
Canadian schools can sometimes appear to be fighting an uphill battle in terms of
demonstrating its relevance to today’s world.!” This is the case for History10 in Ontario.
While all students must take this one History course, it does not lead to any mandatory
senior History courses that serve as prerequisites for post-secondary study. Additionally,
some would argue that the course does not feature any clear job-related skills or
qualifications that demonstrate an obvious relevance to students’ futures. As such, many
Canadian students do not interpret what they study in the high school history classroom
to be meaningful to their lives.'® This is highlighted by Ken Osborne, who observes that
many students feel that “history is simply one more hurdle to be cleared on the way to

graduation.”*?

15 Keith Barton, “History, Humanistic Education, and Participatory Democracy,” in To the past: History
education, public memory, and citizenship in Canada, ed. Ruth Sandwell (Toronto, ON: University of
Toronto Press, 2006), 50-69.
16 Ken Oshorne, Teaching For Democratic Citizenship (Toronto. Our Schools/Our Selves Education
Foundation, 1991)
17 Ken Osborne, ““To The Past”: Why We Need to Teach and Study History” in To the past: History
education, public memory, and citizenship in Canada, ed. Ruth Sandwell (Toronto, ON: University of
Toronto Press, 2006), 103-131.
18 Ruth Sandwell, “Introduction,” in To the past: History education, public memory, and citizenship in
Canada, ed. Ruth Sandwell (Toronto, ON: University of Toronto Press, 2006), 3-10.
1% Osborne, ““To The Past”: Why We Need to Teach and Study History”
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There are also examples of history being used to reflect society’s dominant
voices, and for maintaining the status quo. For many African Canadian and Indigenous
students, as well as members of other minority groups, the stories told in Canadian
history classrooms have been used as tools of exclusion as a result of a lack of
representation in course material; as well as featuring active discrimination by
characterizing certain groups as forces of disruption standing in the way of the country’s
progress.?C It is in large part because of the way that the subject was taught in the past,
and its exclusive vision of Canadian history, that it faces challenges in the present.?

Teachers of Canadian history have played a role in contributing to the way that
the subject has come to be viewed.?? While exceptional teachers do exist and serve as
inspiration in the history classroom, far too often teachers that lack confidence or
background in the discipline revert to the traditional teaching methods that often cause
students to tune out.?® Even in the face of new research findings or recommendations,
teachers return to the methods of teaching history that they experienced as students,
believing that this is the way that things should be.?*

This highlights the importance of teachers having a vision of what students should
take from the study of history. Roland Case demonstrates that when teachers are not clear

on the reason for doing something, they run the danger of blindly teaching course

2 Timothy Stanley, “Whose Public? Whose Memory? Racisms, Grand Narratives and Canadian History,”
in To the past: History education, public memory, and citizenship in Canada, ed. Ruth Sandwell (Toronto,
ON: University of Toronto Press, 2006), 32-49.
2 Stanley, “Whose Public? Whose Memory? Racisms, Grand Narratives and Canadian History”
22 Desmond Morton, “Teaching and Learning History in Canada,” in Knowing, teaching & learning
history: National and international perspectives, ed. Peter Stearns, Peter Seixas, and Sam Wineburg (New
York, NY: New York University Press, 2000), 51-62.
23 Morton, “Teaching and Learning History in Canada”
24 Oshorne, Teaching For Democratic Citizenship
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material “merely for the sake of covering it.”?> When teachers lack vision or direction in
the history classroom, students will miss out on a valuable opportunity to gain knowledge
and thinking skills that will help them in their everyday lives as students and members of
the broader society.?®

The curriculum plays a key role in clearly communicating the goals for the
province’s history classrooms to all readers. Teachers use these curriculum documents to
guide their decisions regarding course content and planning for instruction, but they also
serve as important documents to assist with seeing the bigger picture. It is therefore
important that when designing curricula that appropriate consideration is given to the
overall vision for the program, and what learning will be most important for students to
take with them from their classroom experiences. When this vision is presented clearly,
and tied into all aspects of the curriculum itself, teachers can approach the decisions with
which they are faced with a greater sense of confidence.?’” Teachers can then better ensure
that all classroom activities are designed in ways that will assist students in finding real
meaning in all course material.?®
Purpose

This study investigates specific aspects of the curriculum documents for Ontario’s
Grade 10 course History10 released in 2005 as The Ontario Curriculum - Canadian and
World Studies, 2005 (CWS05) and 2013 as The Ontario Curriculum - Canadian and

World Studies, 2013 (CWS13). This particular course is worthy of study as this is the

% Case, “Making Sense of the Curriculum,” 23.
26 Oshorne, Teaching For Democratic Citizenship
27 Case, “Making Sense of the Curriculum”

28 Case, “Making Sense of the Curriculum”



only mandatory History course at the high school level in the province. For many
students History10 is also the final opportunity to study history in a school setting, and
therefore can impact the way that they think about the subject beyond the classroom. The
time period is also significant, as both CWS05 and CWS13 were released during the 15
years of Liberal governments in the province headed by Dalton McGuinty (2003-2013)
and Kathleen Wynne (2013-2018), and therefore complement each other as they reflect a
shared vision for education in Ontario.?® This was a time of relative political stability in
the province, as it followed nearly two decades of alternating rule by all of the Liberals,
NDP, and Progressive Conservatives.>® The early 21% century has also seen a shift in
approach to history education more generally, and this can be observed in the differences
between the two curriculum documents released during this time period.3!

The primary focus of this study is centred on what Ontario high school students
are expected to learn about Canadian history, as published by Ontario’s Ministry of
Education (MOE) through curriculum guides. These curricular documents serve as the
primary method for setting policy and determining the approach to education in the
province’s schools.?? Rather than investigating how curriculum has been applied by
teachers, or the ways they were experienced by students, a focus on the curriculum
documents themselves centres attention on the official expectations of the Ontario

government with respect to what to teach, and how to approach history education across

29 Erin James-Abra, Elaine Young, Robert Bothwell, and Norman Hillmer, "Politics in Ontario," The
Canadian Encyclopedia. Historica Canada. December 18, 2019.
https://www.thecanadianencyclopedia.ca/en/article/politics-in-ontario
%0 James-Abra et al., "Politics in Ontario"
31 Peter Seixas, “A modest proposal for change in Canadian history education,” Teaching History 137,
(2009), 26-30; Osborne, “Teaching Canadian History: A Century of Debate”
32 Theodore M. Christou, Progressive Education: Revisioning and Reframing Ontario's Public Schools,
1919-1942. (Toronto, ON: University of Toronto Press, 2012)
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the province. As of 2021, there were 871 publicly funded secondary schools found in
Ontario’s English and French public and catholic school boards.>? Because of the scale of
the province’s education system, the curriculum documents, developed by the MOE, play
an important role in providing a guide for determining what students are expected to learn
about Canadian history in all of Ontario’s high schools.

To provide a focus for this investigation, the study examines how the front matter
and course description of CWS05 and CWS13 reflect specific concepts related to
historical mindedness which is outlined below. The idea of historical mindedness was
described in the “Value of Historical Study”, an 1898 report by the American Historical
Association (AHA), as a particular mindset to be developed in students through the study
of history.®* Although the “Value of Historical Study” offers no formal definition, the
authors describe what they believe to be important aspects of historical study for
developing historical mindedness in students. The report notes that students should
become familiar with the past to better understand the factors that have affected their
lives in the present, and that students should be given opportunities to practice
investigating sources for themselves to develop the historian’s mindset.®
In revisiting historical mindedness in 2000, Ken Osborne explains that rather than

the accumulation of knowledge or skills, the “Value of Historical Study” sees the purpose

of learning history as the development of a way of thinking that provides students with a

33 Ontario Ministry of Education, Education Facts, 2020-2021 (Preliminary).
http://www.edu.gov.on.ca/eng/educationfacts.html#:~:text=There%20are%2010%20School%20Authorities
,is%201%20Provincial%20Schools%20Authority.
34 Committee of Seven, “Value of Historical Study,” in The Study of History in Schools (American
Historical Association, 1898), 2. https://www.historians.org/about-aha-and-membership/aha-history-and-
archives/historical-archives/the-study-of-history-in-schools-(1898)/value-of-historical-study
35 Committee of Seven, “Value of Historical Study”
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broader perspective to deal with concerns in the present.® In 2006, Osborne provided a
detailed description of what can been seen as the key components of historical
mindedness from a Canadian perspective.®” He labels the three components of history
education as: HE1, concern for narrative, context, and knowledge; HE2, use of history for
the understanding of the present; and HE3, history as a form of disciplined inquiry.*®
Osborne explains that the idea of historical mindedness should lie at the centre of HE4,
and would combine the other three components to develop in students a “way of viewing
the world that the study of history produces.””*® Although neither Ken Osborne nor the
American Historical Association was writing with reference to Ontario’s history
classrooms, | believe that the concepts outlined in these descriptions of historical
mindedness could serve as a useful way of framing the many goals of history education
in Ontario and provide a clear vision for approaching the subject in the province.

The particular area of focus of this investigation is the component of historical
mindedness that Osborne has labelled HE2. While many scholars have discussed the
study of history focused on teaching a narrative and knowledge of the past (HE1),* and
more recent work has reflected the inclusion of the disciplined inquiry approach

associated with historical thinking (HE3),** less attention has been paid specifically to

3 Ken Osborne, “Historical mindedness and historical thinking,” Canadian Social Studies 34, no. 4 (2000)
37 Osborne, ““To the Past”: Why We Need to Teach and Study History”
38 Osborne, ““To the Past”: Why We Need to Teach and Study History”
39 Osborne, ““To the Past”: Why We Need to Teach and Study History,” 125.
0 Morton, “Teaching and Learning History in Canada”; Stanley, “Whose Public? Whose Memory?
Racisms, Grand Narratives and Canadian History”; Osborne, “Teaching Canadian History: A Century of
Debate”
41 Seixas, “A modest proposal for change in Canadian history education”; Stéphane Lévesque, “What It
Means to Think Historically” in To the past: History education, public memory, and citizenship in Canada,
ed. Ruth Sandwell (Toronto, ON: University of Toronto Press, 2006), 115-138; Peter Seixas and Tom
Morton, The Big Six: Historical Thinking Concepts. (Toronto, ON: Nelson Education Ltd, 2013)
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making connections between history and the contemporary world (HE2). Osborne
indicates that aspects of HE2 had been incorporated into Canadian history classrooms in
the 1970s by teachers who adopted a variety of approaches.*? Teachers at that time
reflected the concept when they: “rethought chronological narrative so that it spoke more
directly to contemporary problems, linked it more closely to students’ experience, and
taught it through a more student-centred pedagogy, using techniques such as simulation
and role play, assignments requiring genuinely original research, the analysis of sources
of evidence, and the like.”** How these components associated with Osborne’s HE2 are
reflected in the curriculum documents examined form the basis of this study.

Through an analysis of CWS05 and CWS13, the study examines how curriculum
front-matter and course expectations have reflected Osborne’s component of historical
mindedness referred to as HE2. Attention is also paid to whether commentary on the
purpose of history education emerges from the recommendations of education
commissions, MOE annual reports, and the province’s high school teachers, and to what
extent that commentary reflects Osborne’s component of historical mindedness called
HE2 throughout the time period studied. Through gaining a clearer understanding of how
Ontario’s history curriculum has reflected an approach that incorporates connections to
the present, the study discusses the alignment between these concepts and the curriculum
documents studied, including commentary on whether or not HE2 can be seen as an
effective framework when thinking about approaching the study of history in Ontario in

the time period.

42 Osborne, ““To the Past”: Why We Need to Teach and Study History”
43 Osborne, ““To the Past”: Why We Need to Teach and Study History,” 112.
13



Research Questions

The study seeks to explore the following to better understand the nature of
Ontario’s Grade 10 History curriculum documents released in 2005 as CWS05 and 2013
as CWS13, and specifically how Osborne’s component of historical mindedness that he
terms HE2 (“use of history for the understanding of the present and its concentration on
skills, concepts, and problems”)** is reflected within the documents studied.

1. How has Osborne’s component of historical mindedness referred to as HE2 been
reflected in the front matter and course descriptions of CWS05 and CWS13, specifically
in terms of:

A. Connecting course content directly to contemporary issues?

B. Linking course content to students’ experiences?

C. Incorporating teaching techniques reflective of student-centred pedagogy?
CWS05 and CWS13 are examined for content, and changes compared over time.
Recommendations from provincial government reports addressing education are also
included to provide greater context. While the published priorities and concerns of
secondary school teachers and the education research community have been incorporated
to provide additional perspectives.

Methods

The investigation of specific aspects of Ontario’s History10 curriculum
documents between 2005 and 2013 is centred on a document analysis and detailed
examination of a range of historical documents. Through this examination, attention is

paid to the specific contents of provincial curricular documents and government reports,

4 Osborne, ““To the Past”: Why We Need to Teach and Study History,” 125.
14



which focuses on how Osborne’s component of historical mindedness that he terms HE2
is reflected within the documents CWS05 and CWS13.% Reports of commissions, annual
reports from the Ministry of Education (MOE), and publications from the Ontario
Secondary School Teacher Federation (OSSTF) are also examined for inclusion of HE2
and connections to CWS05 and CWS13.

Following the analysis of CWS05 and CWS13, commission and ministry reports,
and teacher publications, the study concludes with a discussion of the ways that Ontario’s
History10 curriculum documents reflect the specific aspects of Osborne’s HE2 across the
period studied. Through gaining a better understanding of the ways that connections to
the present have been incorporated into Ontario’s history curriculum, the study considers
some ways that the province’s history curriculum can provide students with historically
minded classroom experiences, to guide them in thinking about history in their lives
beyond school.

Sources Consulted

As this study is focused primarily on the official government rhetoric related to
the curriculum, the study provides a thorough investigation of the following policy
documents:

The Ontario Curriculum - Canadian and World Studies, 2005 (CWS05)
The Ontario Curriculum - Canadian and World Studies, 2013 (CWS13)
To provide historical background and context, major education-related

commissions surrounding the time period will also be studied, such as:

45 Glenn A. Bowen, “Document Analysis as a Qualitative Research Method,” Qualitative Research Journal
9, no. 2 (2009): 27-40.
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Report of the Royal Commission On Education In Ontario, 1950 (Hope)

The Report of the Provincial Committee on Aims and Objectives of Education in the
Schools of Ontario (Living and Learning) of 1968 (Hall/Dennis)

1994’s Report of the Royal Commission on Learning (For the Love of Learning)
(Bégin/Caplan)

While further information about Ontario’s education system is incorporated
through available Annual Reports from the Ministry of Education. Outside voices are
also included from editions of the Ontario Secondary School Teacher Federation’s
magazine Education Forum, as well as from studies from education theorists who have
conducted research with teachers and students in history classrooms.

These documents have been located and obtained from the Education Library at
Queen’s University in Kingston, Ontario. These include physical copies of the curricula
and commission reports; online copies of the ministry annual reports from 2006-2007 to
2012-2013; physical copies of Education Forum magazines and digital copies of those
from 2008 to 2013.%6 Secondary sources from the research community have been
accessed through online education journals, as well as purchased and library copies of
books and collections.

Connections to Literature in the Field
This study contributes to the field of knowledge compiled through recent

graduate-level research focused on aspects of the History curriculum within Ontario. The

46 No Ministry of Education Annual Reports are available for the years between 1994 and 2006. A
coordinated search for the missing years was conducted with library personnel at Queen’s University, as
well as with those at OISE/The University of Toronto, and none were aware of the location (or existence)
of these reports either in print or online.
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related studies were published between 2010 and 2022 and investigate topics such as: 1.
teaching approaches; 2. course content; and 3. the inclusion of key concepts.*’ This
investigation is similar to these studies in that it shares a common interest in uncovering
specific aspects of the History curriculum in the province, but is unique in its approach
and specific area of focus.

While the primary focus of this study is to investigate the curriculum documents,
other recent work explores some ways that teachers implement aspects of the curriculum
in the history classroom. Through investigating how teachers incorporate specific
concepts such as culturally relevant and responsive pedagogy and aspects of historical
thinking, these studies discuss how teachers apply the curriculum to create a meaningful
classroom experience for all students.*® Instead of concentrating solely on the information
found in the curricular documents, the inclusion of the approach taken by history teachers
provided by these investigations offers a different perspective from that of this study.

Similar to this study, the other investigations of Ontario’s History curriculum

involve an examination of the curriculum documents themselves. Some of these

47 Erin Stephanie Baker, “Connecting to Our Learners: Culturally Relevant and Responsive Pedagogy in
the Ontario Social Studies and History Curriculum” (Master’s thesis, University of Toronto, 2015); David
Andrew Bussell, “Historical Thinking in Ontario Secondary Schools: A Multiple Case Study” (Doctoral
dissertation, University of Toronto, 2022); Jesse K. Butler and Peter Milley “Reframing Citizenship
Education: The Shifting Portrayal of Citizenship in Curriculum Policy in the Province of Ontario, 1999-
2018,” Education Policy Analysis Archives 28 no. 83 (2020), 1-33; Christine Danielle Cosentino, “The
Treatment of Women's History in the Grade Ten Ontario Curriculum and Selected Textbooks” (Doctoral
dissertation, Mount Saint Vincent University, 2008); Liane Hanson, “Connecting to the Bigger Picture: The
Inclusion of Social History Within Ontario Secondary Schools to Foster Critical Thinking & Engagement
in Students” (Master’s thesis, University of Toronto, 2015); Laura M. Schaefli, Anne M. Godlewska, and
John Rose, “Coming to know Indigeneity: Epistemologies of ignorance in the 2003—2015 Ontario Canadian
and World Studies Curriculum,” Curriculum Inquiry 48, no. 4 (November 2018), 475-498; Merina Shulist,
“The Stories We Tell Ourselves: Collective Memory and the Ontario Grade 10 History Curriculum”
(Doctoral dissertation, Université Saint-Paul/Saint Paul University, 2019)
48 Baker, “Connecting to Our Learners: Culturally Relevant and Responsive Pedagogy in the Ontario Social
Studies and History Curriculum”; Bussell, “Historical Thinking in Ontario Secondary Schools: A Multiple
Case Study”
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investigations concentrate on very specific areas of course content, such as women’s
history, social history, and the history of Indigenous peoples, and each identify a
perceived area for growth in the design of future curricular documents.*® The remaining
investigations take a wider scope as they discuss the connections between society’s
collective memory of historical events and their depiction in the curriculum documents,
as well as exploring the ways that concepts of citizenship are framed throughout the
entire curriculum document.>® With their attention to these specific aspects of the
curricular documents, these investigations provide detailed accounts of their particular
area of focus, as well as insight into possible areas of need.

Although similar in its examination of the curriculum documents, through both its
approach and area of focus, this study offers a unique set of findings with regard to
history education in Ontario. Rather than focusing on one specific content area within the
curriculum documents, this study examines the front matter and course expectations for
History10 to determine to what degree the curriculum documents studied align with
Osborne’s concept of HE2, or the use of history for understanding the present. It is
through this approach that this study explores the degree to which this aspect of historical
mindedness is present in CWS05 and CWS13 to determine its suitability as a framework

for thinking about history education in Ontario schools.

49 Cosentino, “The Treatment of Women's History in the Grade Ten Ontario Curriculum and Selected
Textbooks”; Hanson, “Connecting to the Bigger Picture: The Inclusion of Social History Within Ontario
Secondary Schools to Foster Critical Thinking & Engagement in Students”; Schaefli et al., “Coming to
know Indigeneity: Epistemologies of ignorance in the 2003—2015 Ontario Canadian and World Studies
Curriculum”
50 Butler and Milley “Reframing Citizenship Education: The Shifting Portrayal of Citizenship in
Curriculum Policy in the Province of Ontario, 1999-2018; Shulist, “The Stories We Tell Ourselves:
Collective Memory and the Ontario Grade 10 History Curriculum”
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Chapter 2

Chapter Summaries

Overview

The following chapters will examine specific aspects of Ontario’s History10
curriculum to detect the degree to which CWS05 and CWS13 reflect concepts associated
with historical mindedness. This will include providing background information on the
context surrounding the changing landscape of public education in Ontario over the time
period in question. The primary focus of the study will centre on an exploration of the
research questions to examine how the aspect of historical mindedness concerned with
using history to understand the present is reflected in the course History10 as outlined in
CWS05 and CWS13. Following this exploration and analysis, the study will conclude
with a discussion of some of the ways that the province’s history curriculum can provide
students with historically minded classroom experiences to assist them both in school,
and as they think about history throughout their lives.

Chapter Three includes a review of scholarly literature relating to the study of
history in schools. This will primarily focus on the teaching of Canadian history but will
also discuss the topic of teaching history more broadly. Topics of discussion will include
History Education, Historical Thinking, and Historical Mindedness to gain a clearer
understanding of the key issues, and to situate the study within the broader field of
research.

Chapter Four will provide context on public education in Ontario in the years
leading up to and during the late-twentieth and early twenty-first century. To describe

trends in the education system in Ontario from the years following World War 11 until the
19



late 20" century key aspects of the 1950 Hope Report, 1968 Living and Learning
document, and 1994 For the Love of Learning report will be shared. While further
description of education in the province during this time period will be provided by
references to R.D. Gidney’s From Hope to Harris.

Chapters Five and Six will include an analysis of the curriculum documents
CWSO05 and CWS13 themselves. These chapters will focus on the ways that CWSO05 and
CWS13 and specifically the course History10 have reflected components of historical
mindedness associated with using history to understand the present. These will focus on:
a) connecting course material to contemporary issues, b) linking course content to
students’ experiences, and c¢) incorporating teaching techniques reflective of student-
centred pedagogy. Each chapter will investigate curricular front matter, as well as
specific course content and expectations to determine how these components are
represented in the documents studied. Connections between curricular content and the
information found in the reports of commissions, annual reports from the MOE, as well
as from the OSSTF in relation to each area of focus will also be included to add greater
context of government and teacher priorities of the time.

Chapter Seven will provide discussion of the findings of the previous chapters.
Attention will focus on how Ontario’s History10 as outlined in CWS05 and CWS13 has
reflected specific approaches to teaching the subject in the province’s schools. The
chapter will conclude with a discussion of the degree to which CWS05 and CWS13 reflect
an historically minded approach to teaching the subject, and will touch on further study
and possible areas of focus to ensure that Ontario’s students learn about Canadian history

in a way that creates a meaningful classroom experience in the years to come.
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Chapter 3

Literature Review

This investigation of the field of history education in Canada began through an
independent study course taken throughout the 2020-2021 school year where | would
meet regularly with my supervisor and one other colleague to discuss readings that | had
selected surrounding the theme of the contested means and purposes of history education
in Canada and internationally. The reading list began with works by prominent voices in
the field of history education and historical thinking and grew through an exploration of
the works they had referenced. Further recommendations for readings came about
through our discussions in the independent study, as well as through investigating related
topics in courses on Curriculum as well History of Education. As my primary focus is the
teaching of Canadian history, many of the authors are Canadian, however the voices of
international authors have also been included, especially as they relate to thinking about
the topic of teaching history more broadly.

In preparing this review, readings were divided into the three related topics of:
History Education, Historical Thinking, and Historical Mindedness. In some cases these
terms were explicitly stated in the title, or were referenced throughout the source. When
this was not the case, the contents of the reading were reflective of the main themes of
each topic. Some works, therefore, included themes that related to more than one topic,
so these are referenced in multiple sections of the review, where appropriate. The review
moves from a general examination of traditional purposes and approaches to history

education, including critiques, to a look at the work on historical thinking, and finally an
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exploration of historical mindedness as it ties together themes found in both historical
thinking and more traditional approaches to history education.
History Education

History’s inclusion in school curricula indicates that the subject is viewed as an
important topic for students to learn as they develop as members of society and prepare
for life outside of school. Over the years there have been a variety of reasons for
justifying history’s place in what can sometimes seem an overcrowded curriculum.>?
Traditionally, history has been studied as a way of explaining to nations and groups how
specific events in the past have helped to create the world we live in today. When
thinking about why it is important to have an understanding of history, it has been noted
that the subject provides nations and individuals with a way to learn about topics such as
who they are, their origins, as well as how the past has shaped the wider society as a
whole.>? While it has not always been the intended reason for learning about history in
school, learning about the past can also lead to questioning of power and the spaces
where we live, as well as our relationships with others as fellow humans.* Both
examples illustrate that although the study of history is focused on events of the past, it is

its connection to its effect on contemporary life that has resulted in its inclusion as a topic

of study in the schools of today.

51 Keith C. Barton and Linda S. Levstik. Teaching History for the Common Good (New York: Routledge,
2004)
52 Jack L. Granatstein. Who Killed Canadian History? (Toronto, ON: Harper Perennial, 1998)
53 Theodore M. Christou and Christopher W. Berg. “Introduction: History Education in Theory, Practice,
and the Space in Between” in The Palgrave Handbook of History and Social Studies Education, ed.
Christopher W. Berg and Theodore M. Christou (Palgrave Macmillan, 2020), 3-19.
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When people study history they are learning about selected aspects of the past that
have been passed down and are known in the present.>* In his 1931 address to the
American Historical Association (AHA), AHA president Carl Becker highlights that once
an event has occurred “it has disappeared”, so therefore “the only objective reality we can
observe or test is some material trace which the event has left.”>® The use of evidence is
central in the study of history, and most often this evidence takes the form of artefacts or
stories that have survived in writing.%® So, what we know now about past events is
dependent on the available evidence, which pieces of evidence historians have decided to
focus on, and what questions historians ask.

Similar decisions have also been made about what history students should learn in
school, as debates frequently occur over whose stories and what topics are most valuable
for students to learn.®’ It falls on those in positions of power to ultimately make these
important choices regarding what to include in curricula, often resulting in disagreements
and criticism over what should be studied, and even how the subject should be taught.*®
This shows that while people have long engaged in important debates of the content of
history class, how students are taught in order to make the subject meaningful will need
to be given equal consideration.

While policy makers continue to see the relevance of historical study, course
material must still be delivered in an engaging manner for students to believe that it has

real meaning for their lives. It has been proposed that rather than simply telling students

5 Penney Clark, “Introduction,” In New Possibilities For The Past: Shaping History Education in Canada,
ed. Penney Clark (Vancouver, UBC Press, 2011), 1-30.
%5 Carl L. Becker, “Everyman His Own Historian,” American Historical Review 37, no. 2 (1931): 1.
% Seixas and Morton. The Big Six: Historical Thinking Concepts
57 Christou and Berg, “Introduction: History Education in Theory, Practice, and the Space in Between”
%8 Barton and Levstik. Teaching History for the Common Good
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what happened in the past, teachers would better assist their students by focusing on the
key aspects that make these stories meaningful to their students.>® Theodore Christou
adds that using story as a way to engage students, serves as a method for introducing
students to the heart of historical study, which is “rooted in the evocative retelling and
exploration of human experiences in all their triumph, distress, and drama.”®® By teaching
through a range of stories from the past, students are better able to connect with course
material on a personal and emotional level by engaging their imagination, as students
must first become interested in the stories of the past if they are also expected to
understand some of the more complex aspects of historical study.®*

The use of stories has been a central aspect of history education for much of its
existence as a subject studied in schools. Narrative has been employed in the study of
history to create a shared group identity, which is a significant reason for nations
encouraging its inclusion in school curricula.®? Peter Stearns adds that through the
practice of using the past to promote a specific identity, stories are taught in history
classrooms for all students to become acquainted with, and to buy into a set of shared
characteristics, to “drive home an understanding of national values and a commitment to

national loyalty.”®® Although this practice has been widespread in the history classroom,

59 Theodore Christou, “Does History Have To Be Boring? Engaging Stories in History Education,”
Education That Inspires (2016)
80 Theodore Christou, “Reflecting From the Margins of Education Faculties: Refiguring the Humanist, and
Finding a Space for Story in History,” Brock Education: a Journal of Educational Research and Practice
20, (2010): 55.
61 Kieran Egan, “Layers of Historical Understanding,” Theory and Research in Social Education 27, no. 4
(1989): 280-294.
82 Peter Stearns, “Why Study History?” American Historical Association, 1998.
https://www.historians.org/about-aha-and-membership/aha-history-and archives/historical-archives/why-
study-history-(1998)
8 Stearns, “Why Study History?”, 3.
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it is problematic in regions such as Canada, where the population is comprised of people
from a diverse range of backgrounds whose stories do not fit nicely into the narrative that
some curriculum writers want to tell.®*

The national narrative has therefore alienated many students from their own
country’s history since the process of determining which stories to tell means that some
people’s stories will seem to matter more than others. Because of this, rather than
bringing people together, attempting to establish a single vision of national identity
means that many community members are excluded, and feel as though they are being
told that they must change important aspects of their own identity to fit the national
mold.% In order for the subject to be of value to students, the history classroom must be
inclusive of all of its learners. For this to become a reality, history education must think
about whose stories have been left out, and work to ensure that these voices are included
going forward.

In addition to issues related to course content, the relevance of historical study can
be difficult for students to comprehend when the subject is approached in isolation. When
no connections are made to contemporary life familiar to today’s students, the study of
history does not appear to be of immediate concern to many people in their daily lives.5®
When discussing the significance of history education in his Democracy and Education,
John Dewey writes that it is a mistake to study history simply for its own sake, and that it

is essential to look for ways to connect historical content to the concerns of today, as

64 Stanley, “Whose Public? Whose Memory? Racisms, Grand Narratives and Canadian History”
% Barton and Levstik, Teaching History for the Common Good
% Theodore M. Christou, “Gone but not forgotten: The decline of history as an educational foundation,”
Journal of Curriculum Studies 41, no. 5 (2009): 596-583.
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“knowledge of the past is the key to understanding the present.”®” Accordingly many see
this as the main reason for studying history at all, and expect that through the study of
history they will gain a clearer understanding of not only the origins of their present
society, but also learn lessons that will assist them in living their lives today. %

In addition to making sense of the present, the use of skills employed by students
through the study of history is another way that the activities of the history classroom can
be made relevant to today’s students.®® When students are provided with the opportunity
to practice the skills employed by historians, such as assessing evidence for themselves,
they are becoming proficient in thinking skills that can be applied to the information they
are presented with, and decisions they make, in their everyday lives.”® When teachers
include a focus on teaching the skills of historical thinking, historical study is again
connected to activities that students can use in everyday life, and is another way that the
subject is made relevant in the present.

For students to see the importance of learning about history it is important that
educators be able to demonstrate how it is relevant to today’s students as they adapt to an
ever-changing world. While history’s inclusion in the curriculum has long been tied to
the need to learn national narratives and was a central component of nation-building
exercises; ! in recent years, the value of this aim has been greatly reduced in the eyes of

many. Although stories of the past continue to play an important role in history

67 John Dewey, “The Significance of Geography and History” in Democracy and Education: An
Introduction to the Philosophy of Education (New York: Macmillan, 1916), 148.
% Barton and Levstik, Teaching History for the Common Good
8 Ruth Sandwell, “History Is a Verb: Teaching Historical Practice to Teacher Education Students,” in New
Possibilities For The Past: Shaping History Education in Canada, ed. Penney Clark (Vancouver, UBC
Press, 2011), 224-242.
70 Stearns, “Why Study History?”
"L Barton and Levstik, Teaching History for the Common Good
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classrooms, other aspects of historical study, such as connecting to the present, and the
inclusion of disciplinary skills have increased in popularity among educators. Rather than
being examined in isolation, historical study is more effective when connections are
made to the lives of others and ourselves, to better understand the human experience
throughout the past.”? Policy makers and history educators play an important role in
determining what kind of experience today’s students have in the history classroom, and
can play an important role in ensuring that all students are included and engaged as the
history classroom continues to evolve in the years ahead. So, although there are often
disagreements over the exact nature of historical study in schools, knowledge of history
remains an extremely important tool for today’s students as it assists with many aspects
of day-to-day life in the present.”
Historical Thinking

History itself demonstrates that whenever change is proposed, there will be a
range of reactions from all those concerned. Such has been the case with changes to
history education, both in Canada and internationally.” Recent examples from the
province of Quebec highlight how proposed changes to history curricula can result in

lively public debate;”® and in many countries around the world, debate continues over not

72 Christopher Berg and Theodore Christou, “History and the Public Good: American Historical
Association Presidential Addresses and the Evolving Understanding of History Education,” Curriculum
History 17, (2017): 37-55.
78 Christopher W. Berg, “Why Study History?: An Examination of Undergraduate Students’ Notions and
Perceptions About History,” Historical Encounters: A Journal of Historical Consciousness, Historical
Cultures, and History Education 6, no. 1 (2019): 54-71. http://hej.hermes-history.net
74 Peter Seixas, “The Purposes of Teaching Canadian History,” Canadian Social Studies 36, no. 2 (2002).
75 Catherine Duquette, “Quebec’s History of Quebec and Canada Ministerial Examination: A Tool to
Promote Historical Thinking or a Hurdle to Hinder Its Inclusion?” in The Palgrave Handbook of History
and Social Studies Education, ed. Christopher W. Berg and Theodore M. Christou, (Palgrave Macmillan,
2020), 323-354

27



only topics that will be studied, but over the very purpose of studying history in
schools.”® While there is overall agreement in most regions that students should learn
about history at school, both the format and content of this study remain contested
terrain.”’

Debate surrounding the nature of history education affects not only the history
that is taught in schools, but also affects teacher education programs, and how new
teachers are taught to approach teaching the subject. In contrast to those who continue to
believe in the importance of content knowledge and teaching history to create a sense of
shared values, a growing number of voices are promoting the importance of teaching
disciplinary thinking and the inclusion of a greater variety of topics that appeal to
individual students.’® Whether debates relate to theory, teacher training, course content,
or teaching methods, important conversations are occurring which have resulted in
greater willingness to think about the nature of historical studies in schools and to be
willing to explore new possibilities that sometimes challenge existing norms.”

In recent years there has been greater movement in Canadian history classrooms
away from the teaching of a single national narrative, and towards a greater focus on

teaching the concepts of historical thinking.®° Since the 1890s history educators have

6 Kate Angier, “In search of historical consciousness: An investigation into young South Africans’
knowledge and understanding of ‘their’ national histories,” London Review of Education 15, no. 2 (2017):
155-173. DOI: https://doi.org/10.18546/LRE.15.2.03
" Ken Osborne. “Foreword” in The Big Six: Historical Thinking Concepts, by Peter Seixas and Tom
Morton. (Toronto, ON: Nelson Education Ltd, 2013)
78 Stéphane Lévesque and Paul Zanazanian, “Developing Historical Consciousness and a Community of
History Practitioners: A Survey of Prospective History Teachers Across Canada,” McGill Journal of
Education 50, no. 2 (2015): 389-412.
79 Peter Stearns, Peter Seixas, and Sam Wineburg. Knowing, teaching & learning history: National and
international perspectives. (New York, NY: New York University Press, 2000)
80 Seixas, “A modest proposal for change in Canadian history education”

28



expressed the belief that schools should take a critical eye to the study of the past;®
however, widespread change in schools has not been a reality until the 21% century, with
the realization that traditional approaches are no longer suitable to modern classrooms,
and the rich diversity found in an increasingly multicultural society.®? Historical thinking
is said to benefit students, as the practice of confronting differing versions and
interpretations of the past will help the students both make sense of the events of history,
as well as the world beyond the classroom.®® The study of history in schools has the
ability to develop in students a wide-range of thinking skills that can assist them in their
daily lives, and through historical thinking students have opportunities to balance
opinions, make choices, and question the stories they are told.®* As such, historical
thinking provides students with the tools to better understand the events of the past, and
allows them to apply these same skills to their own lives in the present.

A central aspect of historical thinking is providing students opportunities to
investigate topics for themselves, and encouraging students of history to question the
dominant stories encountered in course textbooks, popular culture, or the mass media.
The danger of blindly following popular versions of the past is akin to what Denis
Schemilt refers to as, remaining “trapped in the codes of the street gang”, as often these
partial truths “reinforce simple truths and even simpler hatreds.”3 The process of

questioning, therefore, becomes an extremely important aspect of the learning process in

81 Ken Osborne, “Foreword”
82 Seixas, “The Purposes of Teaching Canadian History”
8 Seixas, “The Purposes of Teaching Canadian History”
8 Sam Wineburg, Historical Thinking and Other Unnatural Acts. (Philadelphia, PA: Temple University
Press., 2001)
8 Denis Shemilt, “The Caliph’s Coin — The Currency of Narrative Frameworks in History Teaching” in
Knowing, teaching & learning history: National and international perspectives, ed. Peter Stearns, Peter
Seixas, and Sam Wineburg. (New York, NY: New York University Press, 2000), 100.
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general, as absolute certainty hinders the learning process by discouraging students from
exploring topics for themselves.® To gain a better appreciation for the world in the past
and present, instead of promoting a single narrative of the past, history classrooms would
best serve students by being places where the complex issues of the world are treated as
such, so students can explore topics in depth, and work together with their peers who will
have their own distinct thoughts and opinions.®’

Through the concepts of historical thinking, students learn that understanding the
past can be complicated, as many stories and perspectives must be considered to come to
a more truthful version of the events of history.® These lessons can serve students in the
present and future, in their own day to day experiences, as they are required to make
sense of the world beyond the classroom. In this way, historical study can help all
students with what Neil Postman and Charles Weingartner believe is the ultimate goal of
a good education, as “there is no more important function for education to fulfill than that
of helping us to recognize the world we actually live in and, simultaneously, of helping
us to master concepts that will increase our ability to cope with it.”8°

For students to be engaged in the learning process, it is important that they
perceive that the activities in which they participate in the classroom are worthy of their

valuable time and effort, and as part of this, students should be presented with

opportunities to be actively engaged in their learning.®® Class activities should be

8 H. James Garrett, Learning to be in the World with Others (New York. Peter Lang Publishing, Inc.,
2017)
87 Garrett, Learning to be in the World with Others
8 Garrett, Learning to be in the World with Others
8 Neil Postman and Charles Weingartner. Teaching as a Subversive Activity (New York: Delacorte, 1969),
212.
% postman and Weingartner. Teaching as a Subversive Activity
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designed a way that students can lead investigations into topics of interest and be allowed
to form and express their own opinions, as this will ensure that students ask questions that
are important to them, and allows them to connect their learning to issues that have
meaning to their own lives.%

The inclusion of historical thinking in the history classroom, provides students
these opportunities to discover topics for themselves, and to take the lead in their own
learning.%? Using this approach in the history classroom includes a focus on students
finding their own meaning in topics studied, and results in a transformation of the
classroom into a place where students are able to do the work of historians and use
evidence to engage in the process of discovery.®® This focus on ensuring that history is
made meaningful to the students of today is at the core of the six concepts of historical
thinking popularized by Peter Seixas and Tom Morton in their 2013 book, The Big Six.
Throughout the book, they explain how historical thinking is modeled after the work of
historians, as “it is rooted in how they tackle the difficult problems of understanding the
past, how they make sense of it for today’s society and culture, and thus how they get
their bearings in a continuum of past, present, and future.”%

The six historical thinking concepts outlined in The Big Six represent the

strategies used by historians to address the problems they addressed with in their work.*®

These six concepts include: Historical Significance, Evidence, Continuity and Change,

%1 Kieran Egan, Getting It Wrong From The Beginning. (New Haven: Yale University Press, 2002)
92 Sandwell, “History Is a Verb: Teaching Historical Practice to Teacher Education Students”
9 Peter Seixas, “The community of inquiry as a basis for knowledge and learning: The case of history,”
American Educational Research Journal 30, no. 2 (1993): 305-24.
% Seixas and Morton. The Big Six: Historical Thinking Concepts, 7.
% Seixas and Morton. The Big Six: Historical Thinking Concepts
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Cause and Consequence, Historical Perspectives, and The Ethical Dimension.® Through
incorporating these concepts into the study of history in schools, students gain experience
practicing skills such as: making reasoned decisions, analyzing sources, seeking out
multiple perspectives, and making evidence-based inferences.®’

Including the concepts of historical thinking in provincial curricula, and in turn in
teachers’ classroom practice, represents a different approach to history education
compared to the traditional single-narrative approach, and has slowly been gaining
popularity with history educators in general.®® Teachers see the value in including the
concepts of historical thinking in their history classes, but there is also confusion over
what exactly it means to think historically.*® Consequently, although history educators
agree with the concepts of historical thinking in principle, there remains confusion among
many history teachers of how these concepts appear in practice. Accordingly, although
many are in favour of greater inclusion of practices such as inquiry, discussion, and
evaluating evidence to foster a rich learning environment in the history classroom,
unfortunately their actual inclusion in many classrooms on a regular basis is less frequent
than teacher attitudes would suggest.%° To provide further illustration of this, while we
see that many teachers state a belief in the importance of encouraging students to
question material and embrace the complexity surrounding historical inquiry, it is also the

case that when they are in the history classroom, many of these same teachers will revert

% Seixas and Morton. The Big Six: Historical Thinking Concepts
97 Seixas and Morton. The Big Six: Historical Thinking Concepts
% Osborne, “Teaching Canadian History: A Century of Debate”
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to more traditional teaching practices that completely avoid any language that expresses
uncertainty about the past.'%*

One reason why history teachers can be resistant to adopting new teaching models
in the classroom is that in an attempt to fit with the existing culture of a history
department or school, many new teachers adopt the existing classroom practices of their
colleagues or their own previous experiences, rather than attempting to incorporate newer
approaches.'%2 In light of this evidence, it is important that history teachers are provided
with opportunities to gain greater exposure to not just the concepts associated with
historical thinking, but also examples of some realistic ways that these can be
incorporated into today’s history classrooms. Teacher education programs can play an
important role in providing exposure to the concepts of historical thinking, opportunities
to think about how to best incorporate these concepts into their classrooms, and the
confidence to put these activities into practice throughout their teaching careers.%

Recently, enhancing communication and knowledge mobilization regarding
history education has been the focus of two prominent national organizations. The
History Education Network, which was in operation from 2008 to 2015, had goals of
creating more research on history education in Canada, improving history education
policy and practice, and to advocate for history education in Canada.'%* This project

represents how history educators across Canada work together to share knowledge and
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expertise, to achieve the important goals of using research-informed approaches to
improve teaching practices and history education in general across the country.'% This
work continues with the partnership Thinking Historically for Canada’s Future, which
has received funding from 2019 to 2026, and is working towards tracking history
education across K-12 in Canadian schools, developing practices in history education that
result in engaging learning experiences for students, and making policy recommendations
for history curriculum and pedagogy.1®

These opportunities for increased exposure to emerging concepts in history
education, such as historical thinking, provide both new and experienced history teachers
with the chance to gain greater familiarity with these concepts and increase the likelihood
that they will be incorporated into classroom activities. By working together to move
away from the troubled practice of telling the single narrative version of history,
historical thinking teaches students to approach accounts of the past with a critical eye,
and to formulate increasingly sophisticated versions of the past.!%’ In Canada a
coordinated approach to these concepts was adopted following a 2006 international
symposium of historians, history education scholars, and teachers, where a framework
was developed that framed historical thinking around the six concepts of: historical

significance; primary source evidence; continuity and change; cause and consequence;

historical perspective-taking; and ethical dimensions.®® The specific approach to using
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these disciplinary skills in the history classroom has been described by Peter Lee and
Rosalyn Ashby, who explain that these concepts of historical thinking “are ideas that
provide our understanding of history as a discipline”, and that “they shape the way we go
about doing history.”1%

While historical thinking is focused on making sense of the past, it is through
developing a way of approaching knowledge that the concepts can be of greatest
assistance to students. Rather than ensuring that students come away from their study of
history with a specific prescribed version of the events of history, historical thinking
allows students to develop an approach to thinking about history that they can apply not
only in the classroom, but throughout their lives.''° In this sense students gain exposure
to using the skills of the historian to make sense of history for themselves, and in so
doing, they develop a way of approaching any new information that can help them
beyond the walls of the history classroom. Students should discover that history is
complex, and through the experience of participating in historical inquiry for themselves,
find that it can also be both rewarding and meaningful.*** The exposure to the concepts of
historical thinking will provide students with opportunities to be their own historians and
as such will gain experience with making sense of the subject for themselves.

The past twenty years have seen a growing number of voices from the community

of history education researchers and university-based educators, in Canada as well as

internationally, calling for historical thinking to play an important role in all new history
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curricula.*? While this approach to history education is widely accepted by many in the
research community, historical thinking continues to face a number of challenges in
terms of its inclusion in history classrooms for a variety of reasons. Although many
regions around the world have begun to adopt aspects of historical thinking in their policy
documents, the scholarly literature continues to show that in most cases history
classrooms remain sites of passive memorization, rather than active questioning and
analysis.**

As historical thinking represents a departure from the traditional methods of
history instruction, it requires a willingness on the part of teachers and policy makers to
adopt a new approach. In some provinces, such as Québec, students must complete
standardized tests to demonstrate their subject knowledge, and in this example, as well as
others, the province’s ministerial examination does not assess students on their ability to
employ the concepts of historical thinking, but instead favours evaluating students on
their ability to memorize specific pieces of knowledge.!'4

Even when educators are willing to move away from history teaching that is
focused on memorizing a single narrative, and to adopt the concepts of historical thinking
into their practice, questions can still arise if the approach is as inclusive as it is intended
to be. As even though the concepts of historical thinking represent a departure from

traditional approaches, and were developed in an effort to improve history education for

students, Heather McGregor offers the warning that “we must also resist representing
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historical thinking itself as a fixed, universal or uncontested system for constructing
knowledge”, and must continue to think critically about what students should learn in the
history classroom, and how this should best be approached to have the greatest meaning
for students’ lives.*®
Historical Mindedness

The inclusion of the concepts of historical thinking has occurred in reaction to the
issues surrounding the single narrative approach to history and in an attempt to
incorporate a more inclusive approach to history education. However, given the rapidly
changing, multicultural society that we live in, there is need for further consideration to
arrive at an approach to history education that makes the learning that takes place in the
history classroom as relevant as possible to all students’ lives. In his discussion of the
concept of historical mindedness, as outlined by the AHA’s The Study of History in
Schools report from the end of the 19" century, Ken Osborne notes that there is an
emphasis that “history was more than a collection of facts and skills”, and outlines the
belief that history “was an ‘educational’ and not merely an ‘informational’ subject.”*® In
the report itself, it is recommended that students “should be introduced to the past, which
has created the present”, and that a sense of historical mindedness should be developed in

students when considering life in the past and present, and when thinking of possibilities

for the future.'’
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More recently this concept of historical mindedness has been discussed as an
important aspect of history education in today’s schools. As an aim for history education,
historical mindedness encourages students to become literate and critical citizens.!*®
Through developing a sense of historical mindedness, students will better be able to learn
from the past to make sense of their world, as it arms students with not just knowledge of
history, but also works to equip students with an approach to thinking about both the
concerns of the past, and realities of the present.°

While the concept of historical mindedness is complex and incorporates a variety
of aspects that are associated with history education, it has been summarized by Rosa
Bruno-Jofré and Karin Steiner as an overall disposition associated with the qualities
displayed by democratically-minded and literate members of society.*?° While Osborne
also outlines that historical mindedness “describes the way of viewing the world that the
study of history produces”, as it is “a compound of knowledge, skills, and habits of
mind.”*?! He explains that by becoming familiar with other times and places, students
will benefit from a greater familiarity with the experiences of others across a variety of
places and times, and gain a new perspective on the world to help them to see how their
life in the present is connected to the events of history, and to think about the ways that
this knowledge can affect their own approach to the future.*?> When applied to the history

classroom, historical mindedness includes aspects of narrative, inquiry skills, as well as a

connection to life in the present in order to assist students in finding greater meaning in
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the study of the past, and applying the lessons of history to the world around them
today. 23

The practice of making learning relevant to students by connecting classwork
with everyday life can be seen to be closely aligned with the aims of progressive
education. In this sense, progressive education can be described as a concept that relates
to students participating in active learning, as well as a belief in the importance of
connecting class activities with the concerns of contemporary life outside of the school’s
walls.'?* These principles were spreading across many Canadian provinces in the
nineteen twenties and thirties, and in some cases curricula was being changed to reflect a
greater emphasis on students, their classroom activities, and how school learning could
reflect the everyday activities needed for full participation in the wider society.'?® In
addition to these goals, the aims of progressive education believed in the importance of
creating a school system that could prepare students for life beyond the classroom, and
equip students with the tools required to solve the major issues faced by society both in
the present and future.'?® In this sense, the aspects of historical mindedness that relate to
connecting history to the present realities faced by students reflect many of the goals of
progressive education, once again in an attempt to make the learning that takes place in
the classroom meaningful for all students.

Through incorporating an historically minded approach to teaching history,

students are encouraged to make connections between course material about the past and
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the realities they are experiencing in their own lives.'?” Since learning can happen
everywhere and is not confined to the school classroom, students already enter the history
classroom with a wealth of knowledge of the world around them that affects their own
personal approach and opinion of course material.'?® With this in mind, students should
be provided with opportunities to think about the ways that the themes of the past studied
in school relate to their own lives, so they may find greater personal meaning in the study
of history.

Students best learn new information when they can find a way to connect it in
some way with what they know already, so by linking classroom learning with students’
previous knowledge, students discover that they know more than they are often given
credit for, which allows students to fully participate in their school experience as active
participants in the learning process.*?® By taking an interest in learning about the personal
and shared histories of the students they teach, history teachers can make meaning by
incorporating opportunities for discovering how these can be connected to the material
studied in class.**

While thinking about the direct connections between the past and one’s life in the
present offers one way for students to find personal meaning in the history classroom,
taking an historically minded approach to the study of history in schools also allows

students to expand their understanding of the world beyond their own experience.
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Becoming familiar with the experiences of others across a variety of times and places
allows students to gain a broader understanding of the world around them. As Keith
Barton and Linda Levstik indicate, “History, with its infinitely complex source material,
should provide students practice moving beyond their own perspectives and taking
seriously those of others, no matter how foreign they seem at first.”*3! They go on to
discuss the importance of students being exposed to a wide range of topics to expand
their perspectives, especially issues such as racism, gender roles, and colonialism, as
gaining a broader understanding of the impact of the past on others is another important
aspect of taking an historically minded approach.%2

By including a more complex version of the past, made up of multiple histories,
instead of the single narrative approach, students are provided with a version of history
that mirrors the realities of a wider segment of society and better reflects the real world
experiences of the broader community.*® In this way, history has the ability to help
students better understand others, whether they be figures from the past, or those in the
present whose own life experiences differ from those of the students themselves.!3
Because of this, the study of history offers students a unique opportunity to gain an
expanded outlook on the world as well as the invitation to consider the human experience
in ways that few other school subjects make possible.*3

Through taking an historically minded approach to history education, students can

take what they have learned about history and apply this knowledge to how they
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approach their own lives today and into the future. By taking this approach, history
education can demonstrate to students how our world in the present has been shaped by
the stories of the past, as well as highlight the relevance of history through increasing
students’ understanding of their present realities.'*® When done effectively history
education provides opportunities to think about how society has been constructed through
the stories of the past, expand one’s perspective by learning more about the experiences
of others, and to think about the ways that their own life and experiences are reflected in
course material.**’ It is through its ability to teach students to think more deeply about the
world around them that Kieran Egan believes that history education plays its most
important role for students “as one of the most important defenses against (the current
epidemics of) provincialism and myth.”*%

Through teaching students to find the connections between the world and history
classroom, this approach to teaching history provides students with an understanding of
both how the world is at present, and the possibilities for the future and Ken Osborne
highlights that this knowledge can serve to “empower students to understand their world
in order to transform it for the better.”**® In this sense, historical mindedness, with its
focus on inclusion of diverse voices from the past, awareness of their effect on the stories
of today, as well as the connections between these pasts and the realities of the present,

can play an important role in history education to make history meaningful to all students

and provide them with ways of approaching the past and their lives.
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Chapter 4

Context: Education in Ontario

Ontario’s Political Landscape: 1943-2013

To fully appreciate the landscape in Ontario secondary schools in the early
twenty-first century it is important to understand the changes to the province’s education
system in the years following the Second World War. Since the education system is the
responsibility of the provincial government, the unique political landscape of Ontario in
these years will provide important insight. As the various political parties have their own
priorities regarding the education system, background knowledge regarding Ontario
politics will be helpful to fully appreciate the government decisions that have shaped the
province’s schools. A series of government commissions and official reports released
during the time period include a wide range of recommendations that have had a
significant impact on the nature of secondary schools across the province. The following
section will provide historical background to illustrate the changes that helped to shape
education in the province between World War 1l and the start of the twenty-first century.

From the end of the Second World War until the mid-1980s Ontario’s political
situation at the provincial level remained extremely stable. This is illustrated by R.D.
Gidney who states that “In 1943 Ontario’s voters had put the Conservatives in power,
and, in a fit of absent-mindedness, left them there for just over forty years.”'*° The party

had several leaders who would serve as premier over the course of its time in power, as
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the Progressive Conservatives were led in 1943 by George Drew, then subsequently by
Leslie Frost (1949-1961), John Robarts (1961-1971), and William Davis (1971-1985).4
The province’s political landscape at the end of the twentieth century would

become much more turbulent, as each of Ontario’s major political parties would take
turns in power. The Liberals, led by David Peterson, won the 1985 provincial election
and remained in power until the 1990 election victory by the New Democratic Party led
by Bob Rae.'*? The election of 1995 saw the return to power of the Progressive
Conservative party and its leader Mike Harris (1995-2002), who was succeeded as leader
by Ernie Eves (2002-2003).1* The government changed again following the 2003
election victory by the Liberal party, led by Dalton McGuinty (2003-2013) and
subsequently by Kathleen Wynne (2013-2018).144

During this time period, three significant reports were published offering
recommendations for the education system in the province. While not all of the
recommendations were embraced and adopted by the governments at the time, each of
the Hope Report, Living and Learning, and For the Love of Learning, provide insight into
some of the priorities for Ontario’s education system in the second half of the twentieth
century. A brief outline of each of these reports is found in the following section, as this
will help to provide some background to the changing education system in Ontario in the

lead up to the twenty-first century.
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The 1950 Hope Report

In the years following World War |1, Ontario already had an extensive system of
public education organized by the provincial government. Distinct differences exist
between the nature of schooling in the province in the middle of the twentieth century
compared to the education system of today. This is especially true of the province’s high
schools, where the average school size was 328 students, and 15 staff.!*® Part of the
reason for the smaller size of schools was due to a lower percentage of Ontario’s students
attending high school. In 1948, only 67 percent of students in the province completed
Grade 8, and 80 percent of students would not complete Grade 12.24¢ These figures
reflect the attitudes toward high school education at the time, as senior high school was
intended for the minority of students intending to enter university or professions requiring
higher-level education.!#’

The province’s system of education was managed by the Ontario Department of
Education (ODE), which set policy and was responsible for supervising all aspects of the
system.'*® The ODE provided specific guidelines on subject matter to be taught in each
grade, including both the content and sequencing of lessons.*® An increased influence on
teaching practices also resulted from the province’s high school teachers all receiving
their teaching certificates and professional education through the Ontario College of
Education (OCE), connected to the University of Toronto.' All teachers were also

required to become members of the Ontario Teacher’s Federation (OTF), as well as one
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of five affiliated federations which included the Ontario Secondary School Teachers
Federation (OSSTF).*%!

In 1945 the Ontario government appointed a commission chaired by John Andrew
Hope to review the province’s system of education and to make recommendations for its
improvement, and the Report of the Royal Commission On Education In Ontario (Hope)
was released in 1950.°2 Hope investigated a broad range of topics relating to education
in the province, such as: the aims of education; proposed reorganization of elementary
and secondary education; local school administration; French language education;
separate schools; teacher preparation; and the financing of Ontario’s public education
system.*>® With reference to educational aims, Hope believes that the province’s
educational system should prioritize: the development of students’ ability to think clearly
and independently, and to express their views effectively; the development of good
health, recreation, happy family relations, good citizenship, as well as competence for an
appropriate occupation; and developing in students the concept that education is a
lifelong process that extends well beyond one’s time in the school classroom.*>*

The most significant proposal for reorganizing the education system, especially
with reference to secondary education, is the expansion of compulsory school attendance
throughout the province. Hope recommends that compulsory school attendance in

Ontario be in place for everyone between the ages of 6 and 16, and indicates that for

some areas of the province this proposal will result in a need for new or expanded school
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facilities, and an increase in staffing and transportation.'>® Hope also recommends a
gradual decentralization of control over the education system from the ODE to more local
education authorities.'®® Overall, the resulting changes to Ontario’s education system
throughout the 1950s were concerned primarily with its physical expansion, rather than
major changes to school programming itself.%’
1968 Living and Learning

The 1950s saw other important changes that would affect Ontario’s education
system in the years to come. The most significant is an influx of students to the
province’s schools caused by the baby boom that began in the years following the Second
World War and continued throughout the decade.'®® Other changes to the province’s
education system had to do with an increase in demand for white-collar workers who
required higher levels of education than was necessary for work in the declining blue
collar sector and fields such as farming, forestry, and fishing.'*® The increased volume of
students entering elementary schools began in the early 1950s, and would impact the
province’s high schools by the 1960s, both because of their numbers, and because they
were remaining in school longer to meet the requirements associated with new areas of
employment.*®° To address the increased demand for widespread high school education,

the provincial government, under minister of education John Robarts, expanded the
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mandate of Ontario’s high schools by extending universal education to Grade 12, and
reframing the school experience to cater to all students.6*

By the mid-1960s the government established a Provincial Committee on Aims
and Objectives of Education in the Schools of Ontario.'®> The committee was originally
intended to establish these aims and objectives for the education of children from
Kindergarten to Grade 6, but was expanded to set aims for the entire K-13 system
instead.'®® The committee was comprised of twenty four members from a range of
educational settings within the province, and was led by the Hon. Justice E.M. Hall and
Lloyd A. Dennis.'®* The committee began working on the report in April 1965, and it was
published with the title Living and Learning (Hall/Dennis) in May 1968.16°

Hall/Dennis differs from previous reports, such as Hope, as it is presented in the
form of a large coffee table book, including several large photographs and illustrations
throughout. A range of educational topics are examined, and sections range from: The
Learning Experience, The Learning Program, Special Learning Situations, to The World
of Teaching, Organizing for Learning, and Recommendations.®® The introductory
sections of Hall/Dennis set the tone for the sections to follow, emphasizing the
importance of students’ spiritual and emotional needs, and discussing the need for the

education system to respect and make use of the rich diversity of the people that make up

Ontario’s population.’®” Overall, Hall/Dennis reflects the belief that in a democratic
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society, “Each human being is deserving of respect, identity, and the right to develop
toward the fulfilment of his [sic] unique potential.””*68

In its description of the approach to education that Ontario’s schools should
reflect, Hall/Dennis clearly outlines the necessity of a shift from the teaching of course
content to classrooms where the focus is instead on students learning from experience.'%®
Hall/Dennis discusses the importance of schools looking for ways to connect learning
activities to the real life experiences faced by students, and for teachers to encourage
curiosity in students as they seek out answers to topics of personal interest.1”® To aid in
this process, the teacher serves as a guide that assists students “in learning how to inquire,
organize, and discuss, and to discover answers to problems of interest.”*’! Hall/Dennis
adds that to make this possible, that the curriculum must be child-centred and provide
opportunities for choice within a program designed to meet the needs of each student at
an appropriate stage in their development.’?

Throughout, Hall/Dennis reflects the belief that the emphasis of the province’s
education system should centre on the individual interests of each student, as well as the
importance that schools look to include, rather than exclude, all students from the start of

kindergarten to the completion of Grade 12.173 In total, Hall/Dennis includes 258

recommendations on learning, teaching, and the organization of education in the
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province.”* While these cover a range of specific topics, all of the recommendations
support the committee’s primary recommendation to:
Establish, as fundamental principles governing school education in Ontario,
a) the right of every individual to have equal access to the learning experience
best suited to his[sic] needs, and
b) the responsibility of every school authority to provide a child-centred learning
continuum that invites learning by individual discovery and inquiry.t"
Overall, Hall/Dennis was very popular with many Ontarians, and 60,000 copies had been
sold within 16 months of its publication.t’® Hall/Dennis reflected the spirit of the late
1960s, and many in the province were receptive to the calls for change within the
education system.”’
1994 For the Love of Learning
In the years following the release of Hall/Dennis, Ontario’s education system
prioritized a number of programs designed to remove some existing barriers to access the
public education system to better meet the needs of the province’s changing population.
Some of these programs included: more widespread access to special education programs
within schools; the development of English as a second language in schools; as well as a

shift away from resources primarily focused on the anglo-Canadian experience, and

embracing a more multicultural approach to instruction.’® However, by the early 1980s,
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and an environment of a declining economy, a shift to a more conservative outlook
towards education emerged across the province and its schools.*”®

From the mid-1980s on, a general sentiment emerged through the government,
media outlets, and members of the general public, of a need for further changes to the
provincial curriculum to meet the needs of the perceived shortcomings of the system. 8
Some critiques of the province’s education system were centred on high drop-out rates
among high school students, others on related issues such as the streaming of students
and courses with little relevance to students’ lives, and in general there were complaints
about lack of accountability and a decline in overall program quality.'8! As a result, in
January 1993 the provincial government established a royal commission on education,
co-chaired by Monique Bégin and Gerald Caplan.*®? The commission was given the task
of reviewing and making recommendations on the program of study, accountability, and
governance of the school system.'8 The final report was released in January 1995 with
the title For the Love of Learning (Bégin/Caplan).18*

Bégin/Caplan is comprised of four volumes (1. Mandate, Context, Issues, 2.
Learning: Our Vision for Schools, 3. The Educators, 4. Making It Happen) and a short
version. Throughout the volumes a broad range of issues are investigated, such as:

education’s place in society, the purposes of education, descriptions of the learner

throughout their formal education, the role played by educators, and developments in
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information technology and community education.*®® Bégin/Caplan determines that
although the province’s schools are often burdened with the impossible task of solving
every new problem faced by society, there are several areas in which Ontario’s schools
can improve to better accomplish their primary goal of facilitating learning in the
province. &

Bégin/Caplan believes the primary purpose of schooling is to ensure that all
students achieve high levels of literacies, which are outlined as “building on basic
reading, writing, and problem-solving skills to ever-increasing stages as well as ever-
deepening degrees of understanding across a variety of subject areas.”*8” Bégin/Caplan
adds that through achieving this goal students will learn how to learn, develop a love of
learning, and be motivated to become life-long learners.'® The key recommendations
relate to a greater focus on: the connections between schools and the wider community;
early childhood education; the continuing development of teachers; and an increased use
of computers and related technologies.*3®

Bégin/Caplan believes that these four areas would play an important role in
creating the changes necessary to improve the province’s education system and greatly

benefit all students.**® Overall, the recommendations were received well in the provincial

legislature, as despite their differing political philosophies, all three of the NDP, Liberal,
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Version, 5.
188 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning
189 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning
1% Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning
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and Conservative parties endorsed the majority of the contents of Bégin/Caplan.*®* In the
years following their release, some of the specific recommendations such as the
elimination of grade 13, the introduction of standardized provincial testing for reading,
writing, and mathematics, and the creation of the Ontario College of Teachers, would
have a significant impact on the province’s education system at the end of the twentieth
century.t9?

It was through the implementation of these changes to education in the province
that updates were made to the curricular documents for the program area to be known as
Canadian and World Studies. These updates were reflected first in The Ontario
Curriculum, Grades 9 and 10: Canadian and World Studies, 1999 (CWS99), and were
subsequently followed by CWS05 and CWS13, which are examined in the chapters to
follow. Whereas CWS99 was released under the Progressive Conservative government,
both CWS05 and CWS13 were released during the 15-year span in which the Liberal

party held power in the province. As such, both of CWS05 and CWS13 reflect a shared

vision for education, and specifically history education, in Ontario schools.

1 R. D. Gidney, From Hope to Harris (Toronto: University of Toronto Press, 1999)
192 Gidney, From Hope to Harris
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Chapter 5

2005 Curriculum

Development and Description of CWS05

Ontario’s History curriculum document released in 2005 as CWS05 shares many
similarities in terms of both format and content with CWS99 which was the first version
of the curriculum to reflect Ontario’s new four year high school program. A brief outline
of its features will help to highlight significant aspects of the versions to follow. In
addition to the section devoted to history, CWS99 also includes sections on Geography
and Civics, and includes significant revisions to the structure of the high school History
program and Grade 10 course.®® The compulsory History course is offered in Grade 10,
and has the updated name of Canadian History in the Twentieth Century (History10).1%
The course is offered at either of two levels, now known as academic and applied,
follows the Grade 7 and 8 History program, and leads to optional courses in History
offered in Grade 11 and 12.1% As the OAC year was eliminated with the introduction of
this new curriculum program, no History classes are offered at that level.'®® The teaching
approaches for teaching history remain similar to those suggested in the previous

curriculum guidelines;'°” however, rather than listing objectives and knowledge, the

193 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999
194 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999
195 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999
1% QAC stands for Ontario Academic Credit, and was a fifth year of high school in Ontario that had
previously been known as Grade 13.
197 These approaches include a mixture of both teacher-centred (seat work, lecture, note taking, group work,
and audio-visual presentation) as well as student-centred (independent study, debate, writing,
dramatization, and team projects) activities.
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curriculum is organized into strands, which list a set of overall and specific expectations
that students are to demonstrate throughout each course.'®

CWS99 includes what is termed “The Achievement Chart for Canadian and World
Studies” to provide a standard approach to assessment for teachers across Ontario.'%® The
chart is divided into the four categories of “Knowledge/Understanding”,
“Thinking/Inquiry”, Communication”, and “Application”, that include a listing of course
expectations that are organized into a rubric where students are assessed at Level 1 (50-
59%), Level 2 (60-69%), Level 3 (70-79%), or Level 4 (80-100%).2°° When determining
student achievement, teachers are instructed to assess students in each category
throughout the course, and to provide students with “numerous and varied opportunities
to demonstrate their achievement of the expectations across the four categories.”?%

In terms of the structure of the History10 course outlined in CWS99, at both the
academic and applied levels, instead of the earlier themes, the course is divided into five
strands.?%? Four of the strands relate to topics, events, and personalities of the past, these

are labelled: “Communities: Local, National, and Global”, Change and Continuity”,

“Citizenship and Heritage”, and “Social, Economic, and Political Structures”.2%® The final

198 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999

199 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999

200 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999

201 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999, 57.

202 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999

203 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999
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strand is labelled “Methods of Historical Inquiry” and rather than specific topics of the
past, it relates to the approaches that students take when engaging in historical study.?%

CWS99 was replaced by CWS05, however, much of the curriculum remained
unchanged. The name of the History10 course was updated to Canadian History Since
World War I, with the course strands remaining the same, except for an updated name of
the final strand, which became “Methods of Historical Inquiry and Communication”.?%
The “Achievement Chart — Canadian and World Studies, Grades 9-12” is also very
similar to the previous version, with four categories of knowledge and skills, with a
change to the name of the “Thinking/Inquiry” category to “Thinking”.2% While the 1999
category was focused on critical and creative thinking skills, this is now joined by
discussion of planning and processing skills as well.?°” Another addition to the section
concerned with “Assessment and Evaluation of Student Achievement” is a description of
basic considerations regarding assessment. This area outlines how assessment and
evaluation are meant to inform and guide teachers, and to improve student learning
through descriptive feedback.?® The largest addition found in the sections examined for
this topic is in the “Introduction” where there is a description of the Roles and

Responsibilities in Canadian and World Studies Programs. This outlines the

responsibilities of: a) students to work and study; b) parents to encourage their children to

204 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
1999

205 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

206 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

207 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

208 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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take an interest in current events; c) teachers to utilize a variety of instructional and
assessment strategies; and d) principals to ensure that the appropriate learning resources
are made available.?%
Context and Influences on Education, 1990s-2005

From the early 1990s up to the release of CWS05 recommendations were made
regarding improvements to the education system in Ontario by sources at the government
level within the MOE, as well as from classroom teachers across the province. Some of
the published recommendations include specific references to teaching the subject of
history in schools, while other recommendations relate to teaching more generally, and
can be directly applied to the history classroom. Of these, several recommendations relate
to the aspect of Historical Mindedness that Ken Osborne labels HE2, teaching history for
understanding the present, and its key components of connecting the past to
contemporary issues, linking content with students’ experiences, and incorporating
teaching techniques reflecting more student-centred pedagogy.?°

Bégin/Caplan was released in 1995 and includes a wide range of
recommendations for the education system in Ontario. The recommendations found in the
report influenced a number of changes that were to take place across the province’s
schools. In terms of history instruction, the report had an impact on the changes that

emerged in CWS99, and the key aspects of the updated curriculum document released in

CWS05.

209 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
210 Osborne, ““To the Past”: Why We Need to Teach and Study History”
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In a brief section of Bégin/Caplan dedicated specifically to the subject of history
as a core area of curriculum, the report discusses the importance of history for providing
students with opportunities to question, debate, and think about complex issues to form
their own opinions and reach conclusions.?*! The report indicates that the teaching of
Canadian history needs to be inclusive in order to accurately reflect the story of all
Canadians, and highlights the importance of history teachers proving their students with
opportunities to relate the events of the past to the realities of the present day.?*? The
section also highlights the role of the subject to develop critical thinking skills in students
as they consider and debate the moral and ethical dimensions of the issues they study.?'®

Another area of Bégin/Caplan that relates to the concepts associated with
Osborne’s vision of Historical Mindedness can be found in the section discussing “Equity
considerations.” The report discusses how an unsupportive socio-cultural environment
can serve as a barrier to learning for affected students, and therefore stresses that the
province’s education system must be inclusive to all students, and “place the views,
concerns, and needs of all students and communities at the centre of the teacher’s
work.”?14 This focus is addressed in one of the report’s recommendations that the MOE
and school boards across the province closely review all teaching materials, teaching
practices, curricula, and assessment tools to ensure that they are aligned with anti-racism

policies.?®® Through creating a more inclusive environment, greater value is placed on the

211 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning
212 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning
213 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning
214 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning, Vol. IV
Making It Happen, 87.
215 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning, Vol. IV
Making It Happen
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lived experiences of all students, thereby empowering all members of the school
community.

Other recommendations of Bégin/Caplan relate to approaches to teaching
students, as they highlight the importance of motivating students to continuously strive to
do their best, by designing classroom experiences that are interesting and challenging.?®
An important area of focus of the report is on the benefits associated with the use of
technology in schools, as it recommends that the MOE work to increase the use of
information technology across the province’s schools. The report’s authors believe that
incorporating a greater use of technology in the classroom: encourages different forms of
interaction between students; opens up new possibilities for instruction and learning; and
ensures that classroom learning remains relevant as it reflects the changes of society.?!’

Teachers across the province have also offered their insights into ways that
Ontario’s education system can be improved in a number of ways. The OSSTF represents
teachers working at public school boards throughout the province, and the organization
puts out a magazine titled Education Forum that discusses issues and trends in education.
While the magazine discusses a broad range of issues relating to Ontario schools, topics
with specific implications for teaching in the province’s history classrooms do appear
from time to time. In the years leading up to the changes to CWS99 and CWS05, some of

the magazine’s articles were dedicated to issues relating to topics associated with history

instruction and aspects of historical mindedness.

216 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning, Vol. IV
Making It Happen
217 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning, Vol. IV
Making It Happen
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In the early 1990s one area of focus was for educators to think critically about
what material students are being taught, and the importance of taking an antiracist
approach to their teaching. A special pullout section of the Summer 1992 edition calls for
teachers “to seriously consider how we have been teaching the existing curriculum,” and
to think about “who is at the centre of it and whose views and values are perpetuated.”?®
The section also explains that the cultural diversity of the province’s classrooms will
continue to increase in the coming years, and it will continue to be important for
educators to take this into account and to modify course material accordingly.?*®* While
another article from the magazine’s Fall 1992 edition looks at the importance of
incorporating teaching materials reflecting a diverse range of experiences to better reflect
the lives of all of Ontario’s students.??

Another prominent topic from the magazine relates to the importance of
presenting students with a wide range of viewpoints on the topics studied so they can
learn to think critically and develop opinions for themselves. A special pullout section to
the Spring 1995 edition of the magazine dedicated to looking for alternative solutions to
issues expresses the belief that it is the role of the public school system in Canada “to
expose students to an array of political, economic and social ideas, and encourage them to
hone their critical faculties.”??! The article explains that students must be exposed to

learning resources that present several different points of view so students can learn that a

range of alternatives exist in every situation.???> A similar sentiment is presented in an

218 Nora Allingham, “Antiracist Education,” Education Forum 18, no. 2 (Summer 1992): 20B.
219 Jim McQueen, “Antiracist Education,” Education Forum 18, no. 2 (Summer 1992): 20E.
220 Sandy Greer, “Whose Voice?,” Education Forum 18, no. 3 (Fall 1992): 16.
221 Wayne Cushman, “An End to Complacency,” Education Forum 21, no. 1 (Spring 1995): 20B.
222 Cushman, “An End to Complacency,” 20D.
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article in Spring 2004 that quotes Neil Postman, describing the education system’s role in
presenting different perspectives, as it works “to offer the counterargument, the other side
of the picture.”??®

Figure 1. Sections referenced in CWS05.2%4

Introduction
The Place of Canadian and Werld Studies in the Curriculum
Concepts Underlying the Canadian and World Studies Curriculum
Eoles and Responsibilities in Canadian and World Studies Programs
The Program in Canadian and World Studies
Overview of the Program
Assessment and Evaluation of Student Achievement
The Achievement Chart for Canadian and World Studies
Some Considerations for Program Planning in Canadian and World Studies
Teaching Approaches
The Importance of the Study of Current Events
Antidiscrimination Education in Canadian and World Studies
The Eole of Technology in Canadian and World Studies
History
Overview
Strands
Canadian History Since World War I, Grade 10, Academic (CHC2D)
Canadian History Since World War I, Grade 10, Applied (CHCZP)

Analysis

Throughout CWS05, there are several references to approaches to teaching history
that are in alignment with the aspect of historical mindedness that Ken Osborne calls
HE2, or use of history for understanding the present.?2> While the specific term
“historical mindedness” is not used in the curriculum document, there is discussion of
taking an approach that connects historical issues with contemporary events, linking

topics to students’ experiences, as well as incorporating a more student-centred

223 Jon Cowans, “The changing doors of educational reform,” Education Forum 30, no. 2 (Spring 2004):
29.
224 Cowans, “The changing doors of educational reform,” 1-2.
225 Osborne, ““To the Past”: Why We Need to Teach and Study History”
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pedagogy. References to each of these aspects can be found in sections of the front
matter, such as: the Introduction, Assessment and Evaluation of Student Achievement, as
well as Some Considerations for Program Planning in Canadian and World Studies.??®
These aspects are all referenced again in the specific course descriptions for History10 at
both the academic and applied levels.??’
A. Contemporary Issues
Introduction. The Introduction section of CWSO05 includes several references to the
importance of making connections between the material studied in class and the issues of
the contemporary world. This is first observed in the discussion of The Place of Canadian
and World Studies in the Curriculum, and the main goals of the program.?? One of the
four goals listed for the program indicates that these courses should help students to
“develop the knowledge and values they need to become responsible, active, and
informed Canadian citizens in the twenty-first century.”??® To assist with this, students
are to learn about Canada’s place in the world through developments in aspects such as
its social, cultural, governmental, and economic structures right up to the present.?®
Connecting course material to current issues is also a central aspect of one of the

underlying concepts of the Canadian and World Studies program. Change and Continuity

is listed as one of six fundamental concepts that looks at how developments have changed

226 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

227 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

228 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

229 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 3.

230 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 3.
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across time, as well as how these topics of the past connect to the present world.?!
Connecting material to the present is also described as a responsibility of each of
students, parents, and teachers in the program. While the section recommends that
students are to become familiar with current events that relate to course topics, parents
are to assist by encouraging this interest, and teachers are to create opportunities for
students to relate course material to the world in the present in the hopes of motivating
students to be lifelong learners.?

Assessment and Evaluation of Student Achievement. In the section concerned with
Assessment and Evaluation of Student Achievement, the practice of relating course
material to contemporary issues is associated with the category Application which is
described as “The use of knowledge and skills to make connections within and between
various contexts.”?3® This aspect is described in further detail in the Application section
of the Achievement Chart for Canadian and World Studies. As the Achievement Chart
specifies the past, present, and future as examples of the contexts that students can make
connections between. 4

Some Considerations for Program Planning in Canadian and World Studies. The
importance of making connections to the contemporary world is also discussed in the

section Some Considerations for Program Planning in Canadian and World Studies. In

describing Teaching Approaches, the section outlines the necessity of finding ways to

231 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

232 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

233 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 16.

234 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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connect course material to the world beyond school “so that students recognize that these
areas of study are not just school subjects but fields of knowledge that affect their lives,
their communities, and the world.”?*® The description of The Importance of the Study of
Current Events describes that, instead of being thought of as a separate or unrelated topic,
current events should serve as important opportunities for students to make extensions
with course specific expectations.?*® The description of Antidiscrimination Education in
Canadian and World Studies goes on to explain how the critical thinking skills gained
through making connections between the past and present will assist students as they
participate as members of society both within and beyond the classroom. The specific
skills described include the ability of students to “recognize bias and stereotypes in
contemporary as well as historical portrayals, viewpoints, representations, and

images.”%%’

235 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 21.
236 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
237Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 24.
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Figure 2. History10 Overall Expectations reflecting Contemporary Issues in CWS05.2%

Communities: Local, National, and Global
- explain how local, national, and global influences have helped shape Canadian identity; (D)
- analyse the impact of external forces and events on Canada and its policies since 1914; (D) describe zome of
the major local, naticnal, and global forces and events that have influenced Canada’s policies and Canadian
identity since 1914; (F)
- aszess Canada’s participation in war and contributions to peacekeeping and security. (D) evaluate Canada’s
participation in war and contributions to peacekeeping and security. (F)

Change and Continuity
- analyse changing demographic patterns and their impact on Canadian society since 1914; (D) explain some
major ways in which Canada’s population has changed zince 1914; ()
- analyse the impact of scientific and technological developments on Canadians; () evaluate the impact of
sotne technological developments on Canadians in different periods; (P)
- explain how and why Canada’s international status and foreign policy have changed since 1914, (D) describe
changes in Canada’s international status and its role in the world since 1914, (F)

Citizenship and Heritage
- analyse the contributions of various social and political movements in Canada gince 1914; (D) describe the
mmpact of significant social and pelitical movements on Canadian society; (P)
- aszess how individoal Canadians have contributed to the development of Canada and the country’s emerging
zense of identity. (D) describe how individual Canadians have contributed to the development of Canada and
itz emerging sense of identity. (F)

Social, Economic, and Political Structures
- atalyse how changing economic and social conditions have affected Canadians since 1914; (D) explain
changing economic conditions and patterns and how they have affected Canadians; (P)
- analyse the changing responses of the federal and provincial governments to social and economic pressures

since 1914, (D) aszess the changing role and power of the federal and provineial governments in Canada since
1214. (B

History. While the material found in the front matter of the curriculum document is
intended to be applied to all Canadian and World Studies courses, references to the
importance of making connections to contemporary issues can also be found in the

sections of the curriculum devoted specifically to the History10 course. The Overview to

238 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 46-51, 55-60. The name of each strand remains the same for History10 course descriptions
at the academic and applied levels of the course, however, there are minor differences in the wording of the
expectations. (D) is included after the overall expectations for the academic level, and (P) is included after
the overall expectations for the applied level.
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the History section explicitly links course material to recent events when it declares that
the study of history allows students to “hear and see the people, events, emotions,
struggles, and challenges that produced the present and that will shape the future.”?° The
descriptions of the course at both the academic and applied levels indicate that students
will explore Canada’s identity beginning in World War I, and leading up to the present
time.2*° While the description of the course at the applied level goes on to specifically
state that “students will develop their ability to make connections between historical and
current events.”24!
Throughout the Overall and Specific Expectations, which outline what teachers
are expected to teach and assess, there are numerous references to connecting the past
and the present in both the academic and applied levels of the History10 course. In the
strand Communities: Local, National, and Global these connections relate most closely to
the Overall Expectations that ask students to explain the impact of local, national, and
global forces and events on Canadian identity and policies, as well as when students are
asked to think about Canada’s participation in wars, peacekeeping and security.?*? The

Specific Expectations outline certain areas that can be compared across time, such as: the

ways that Canada has been influenced by American culture and politics; the contribution

2%Qntario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 43.

240 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

241 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 54.

242 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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of international events to Canada’s political challenges; as well as the role of the
Canadian armed forces since 1945.243

The strand Change and Continuity includes several opportunities to compare
developments in Canada’s past to current trends. The Overall Expectations discuss how
students will explore changing demographic patterns, the impact of developments in
science and technology, as well as changes in Canada’s international status and role in
the world.?** The Specific Expectations ask students to: compare current and historical
patterns of immigration to Canada; explain how social changes have affected the lives of
adolescents, women, and seniors; describe the ongoing impact of the baby boom
generation on Canada; explain how Canadians’ lives have been impacted by
developments in technology; and to discuss Canada’s changing relationship with the
United States.?*

In the strand focused on Citizenship and Heritage the actions of popular
movements are tracked throughout the twentieth century up to the present day. These
topics are outlined in the Overall Expectations where students are to investigate the
contributions of social and political movements, as well as those of individual Canadians
to the development of Canada’s identity.?*® The topics relate directly to the Specific
Expectations that ask students to: discuss the impact of movements related to women’s

rights, labour, civil rights, Aboriginal [sic] rights, and the founding of political parties; as

243 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
24 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
245 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
246 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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well as describing the contributions of political leaders, artists, and other selected
individuals to the development of Canadian identity.?4

The final content strand is that of Social, Economic, and Political Structures, and
this section also describes some ways that students can compare issues of Canada’s past
with life in the present. The Overall Expectations have students discuss the effects of
changing economic and social conditions, as well as the ways that governments have
responded to these changes.?*® While the related Specific Expectations call for students
to: compare regional social and economic disparities of the past with present conditions;
and to outline the government’s role in promoting economic opportunity from the end of
World War Il to the present time.?*°
B. Students’ Experiences
Introduction. While some references are made to the importance of connecting course
material to students’ experiences, this aspect of Osborne’s concept of HE2 does not serve
as a major focus of the CWS05. Within the Introduction section, the discussion of The
Place of Canadian and World Studies in the Curriculum lists one of the main goals of the
program as helping students apply the knowledge and skills they acquire to better
understand their interactions with a variety of aspects of the world around them.?*®® This is
followed by the discussion of Roles and Responsibilities in Canadian and World Studies

Programs which indicates that “students should be encouraged to actively pursue

247 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
248 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
249 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
250 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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opportunities outside the classroom to extend and enrich their understanding of these
subjects.”?%!

The Program in Canadian and World Studies/Assessment and Evaluation of Student
Achievement/Some Considerations for Program Planning in Canadian and World
Studies. The section titled The Program in Canadian and World Studies, includes an
overview which states that Academic level courses will “incorporate practical
applications as appropriate”, while in Applied level courses “Familiar situations are used
to illustrate ideas”.2° In the section on Assessment and Evaluation of Student
Achievement the practice of connecting material to students’ experiences relates most
closely with the Application category, as The Achievement Chart specifies personal
contexts as one area that students are to make connections between.?>® While the section
labelled Some Considerations for Program Planning in Canadian and World Studies
references the importance of honouring students’ experiences in its description of
Antidiscrimination Education in Canadian and World Studies, where it notes that course

activities and resources should be “reflective of diverse points of view and

experiences.”2>

251 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 6.
252 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 8.
253 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
254 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 24.
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Figure 3. History10 Overall Expectations reflecting Students’ Experiences in CWS05.2%°

Communities: Local, National, and Global
- explain how local, national, and global influences have helped shape Canadian identity; (D) describe some of
the major local, national, and global forces and events that have influenced Canada’s policies and Canadian
identity since 1914; (F)

Change and Continuity

- atalyse changing demographic patterns and their impact on Canadian soctety since 1914; (D) explain some

major ways i which Canada’s population has changed since 1914; (F)

History. In the section of the curriculum document dedicated specifically to the History
program connections to the experiences of individual students relates most closely to the
description of the strand Citizenship and Heritage. This area discusses the importance of
storytelling to history instruction, and it is through stories that students can become
connected to their personal heritage.?®® In the course descriptions for History10 at both
the academic and applied levels, the individual experiences of students are reflected in
discussion of the use of critical thinking and communication skills to develop their own
opinions and present their point of view.’

Although the aspect does not feature prominently in the Overall and Specific
Expectations there are some references to connecting course material to students’
experiences. One example can be found in the strand Communities: Local, National, and
Global in the Overall Expectation calling for students to outline the influences that have
shaped Canadian identity, and the Specific Expectation that relates to the contributions to

Canada’s multicultural society by a diverse group of linguistic, ethnic, and religious

2% Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 46-49, 55-58.
256 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
257 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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communities.?® Similar references to the diverse make up of Canada’s population are
found in the strand Change and Continuity and the Overall Expectation discussing the
changes to Canada’s population since 1914.2%° In this case the related Specific
Expectation involves students identifying immigrant groups and describing the
circumstances of their immigration to Canada.?®°

C. Student-centred Pedagogy

Introduction. The approaches that teachers take in the history classroom play an
important role in Osborne’s concept HE2 of historical mindedness. Osborne’s description
outlines the role of teaching approaches that are more based in concepts of student-
centred pedagogy in HE2, and similar references can be detected throughout the 2005
curriculum document. In the Introduction section the description of The Place of
Canadian and World Studies in the Curriculum details how these courses “actively
involve students in research, critical thinking, problem solving, and decision making.”?%
Assessment and Evaluation of Student Achievement. The concept of students playing an
active role in their learning experiences is discussed in greater detail in the section of the
curriculum concerned with Assessment and Evaluation of Student Achievement. This

connects to the Thinking category that focusses on using critical and creative thinking

skills and processes.?%? These aspects are detailed throughout the Thinking section of the

258 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

259 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

260 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

261 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 3.

262 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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Achievement Chart that includes examples of how these skills are to be incorporated into
courses by involving students in: a) asking questions, b) setting goals, c¢) analysing, d)
evaluating, €) making decisions, and f) participating in the research process.?%

Some Considerations for Program Planning in Canadian and World Studies. The section
of the curriculum document titled Some Considerations for Program Planning in
Canadian and World Studies includes a discussion of Teaching Approaches that
acknowledges some ways that students can benefit from the use of more active learning
strategies. These benefits include: the development of meaningful skills; retention of
knowledge for longer periods of time; and the ability to apply this knowledge and skills
to real-life situations.?%* Another planning consideration in this section relating to the
inclusion of student-centred pedagogy is found in the discussion of The Role of
Technology in Canadian and World Studies. This highlights how the developments in
information and communications technology (ICT) can connect students to a wide range
of resources found in museums, libraries, and archives around the world, which allows

students “to conduct more far-ranging and authentic research than ever before.””?®

263 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
264 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
265 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 25.
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Figure 4. History10 Overall Expectations reflecting Student-centred Pedagogy in

CWS05.26

Methods of Historical Inguiry and Communication
- formulate guestions on topics and 33ues in the history of Canada since 1914, and use appropriate methods of
historical research to locate, gather, evaluate, and crganize relevant information from a variety of sources;
- interpret and analyze information gathered through rezearch, emploving concepts and approaches appropriate
to historical inguiry;
- communicate the results of historical inquiries, using appropriate terms and concepts and a variety of forms of

communication.

History. When looking at the section of the curriculum document dedicated specifically
to the History program, the aspect of incorporating student-centred pedagogy is reflected
in the course description for Historyl10 at both the academic and applied levels in
explaining that students will have opportunities to develop questions, evaluate
interpretations, form their own opinions, and present their points of view.2¢’

Within the course expectations aspects of student-centred pedagogy are found
exclusively in the strand discussing Methods of Historical Inquiry and Communication
and relates to each of the Overall Expectations. One Overall Expectation listed in this
strand has students formulate questions on topics and use methods of historical research
to locate and evaluate information.?®® This is reflected in the related Specific
Expectations that describe how students will “formulate different types of questions when

researching historical topics, issues, and events”, and will “evaluate the credibility of

266 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 52-53, 61-62. The wording of the overall expectations in the strand Methods of Historical
Inquiry and Communication are identical for both the academic and applied level.

267 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

268 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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sources and information.”?®® Another Overall Expectation is concerned with students’
interpretation and analysis of information, which is detailed in the related Specific
Expectation where students will draw conclusions and make predictions based on
relevant supporting evidence.?’® The strand also includes students taking a more active
role in their learning with the Overall Expectation describing how students will
communicate the results of their inquiries using a variety of forms.?’* This is reflected in
the Specific Expectation that indicates that students will express their ideas, arguments,
and conclusions using a variety of oral, written, and visual forms. 22
Summary

Throughout CWSO05 there are several references to the aspect of historical
mindedness that Osborne refers to as use of history for understanding the present, also
known as HE2. The related aspect that receives the greatest amount of attention in the
front matter and course descriptions is the practice of connecting course material to
contemporary issues. The concept is described in several sections of CWS05, from the
introduction to the specific course expectations, and is seen to be an important way for
students to link the events of the past to their own lives in the present. While there are
references to honouring the diversity found in the classroom, and across the country,
CWSO05 places less emphasis on providing opportunities to incorporate students’

experiences in the study of Canada’s past. The idea that teachers should incorporate

269 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005, 52.

270 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

271 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

272 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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approaches more in line with student-centred pedagogy is introduced in the front matter
of CWSO05 and is outlined in the course expectations that discuss some of the ways that
students can play a role in directing their learning in history classrooms. Further
examination of these findings will take place in greater detail in the Discussion chapter to

follow.
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Chapter 6

2013 Curriculum

Development and Description of CWS13

Eight years after the release of CWS05 the MOE published an updated curriculum
document in the form of CWS13. By 2013, and the release of CWS13, the Liberal Party
had been in power in Ontario for ten years, and in this time the MOE had released a set of
updated priorities for the province’s education system.?’® In terms of high schools in
Ontario, a greater emphasis was placed on: a) forming partnerships across the education
system; b) meeting the diverse needs of students throughout the province; c) increasing
graduation rates; and d) updating curriculum documents and assessment policies.?’
While the overall structure of CWS13 remains similar to that of CWS05, some significant
changes were made to specific areas. An overview of these updates are briefly introduced
in the paragraphs to follow.

One example can be found in the section describing the Roles and
Responsibilities in the Canadian and World Studies Program. The section outlines an
updated approach to the ways that specific stakeholders can contribute to students’
experiences in these subject areas. These updates include: a) that students are required to
practice and reflect; b) parents continue to encourage their children to take an interest in
current events, and also encourage and monitor the completion of course work; c) the

expanded teacher section adds that teachers have a responsibility to reflect the diversity

273 James-Abra et al., "Politics in Ontario"
274 Ontario Ministry of Education, Report of the Minister of Education, 2006/07; Ontario Ministry of
Education, Report of the Minister of Education, 2008/09; Ontario Ministry of Education, Report of the
Minister of Education, 2010/11.
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of the classroom in class activities, and to relate material to the world beyond the school;
d) principals are to continue to ensure that appropriate resources are available; and e) an
added area discusses that schools should involve community partners to support
learning.2”

There is also an expanded introduction to the section on Assessment and
Evaluation of Student Achievement that outlines the policies set out in Growing Success:
Assessment, Evaluation, and Reporting in Ontario Schools, First Edition, Covering
Grades 1 to 12, 2010 (Growing Success).2’® Just as in CWS05 “The primary purpose of
assessment and evaluation is to improve student learning”, and CWS13 includes new
sections describing Learning Skills and Work Habits, as well as Assessment for Learning
and as Learning.?’” These sections emphasize aspects of the learning process that may not
be directly reflected in students’ course grades, as learning skills and work habits are not
to be considered when determining course grades; and assessment for and as learning
refer to the learning that takes place from ongoing teacher feedback and student
reflection.?’® When determining students’ final course marks, the Evaluation section
outlines that teachers should use evidence from a range of observations, conversations,

and products collected throughout the course to determine the seventy percent of the

mark based on course work, and student performance on final evaluations for the final

275 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

276 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

277 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 29.

278 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

77



thirty percent.?’® The Categories of Knowledge and Skills outline in the curriculum and
The Achievement Chart for Canadian and World Studies as a whole remain unchanged
from the previous edition.?°

In terms of the course itself, the History10 course continues to be called Canadian
History since World War 1, and is offered at the academic and applied levels.?® The
strands that help to organize the course have undergone significant changes when
compared to previous versions of the curriculum. Instead of the thematic approach to the
strands in place since their first use in CWS99, most of the new strands are organized
chronologically, including: “B. Canada, 1914-1929”; “C. Canada, 1929-1945”; “D.
Canada, 1945-1982”; and “E. Canada, 1982 to the Present”.?®? The remaining strand is
now referred to as “A. Historical Inquiry and Skill Development”, and is listed first
before the others.?®® Although listed as a separate strand, it is noted that students are to
use the skills related to the inquiry process when working through course content
throughout the course.?®* Another change associated with the updated curriculum is the
inclusion of a section that outlines The Concepts of Historical Thinking. This area

describes four concepts of historical thinking, which include: historical significance,

cause and consequence, continuity and change, and historical perspective; and indicates

279 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

280 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

281 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

282 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 103.

283 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

284 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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that these concepts “underpin thinking and learning in all history courses in the Canadian
and world studies program.”?%®
Context and Influences on Education, 2005-2013

In the years between the release of CWS05 and CWS13, Ontario’s MOE
communicated updated visions of their priorities for the province’s school system in a
series of annual reports. While the focus of these reports was on the school system as a
whole, many of the reports’ recommendations reflect aspects of Historical Mindedness
that Ken Osborne labels HE2. These include connecting course material to contemporary
issues, linking content with students’ experiences, and incorporating teaching techniques
reflecting more student-centred pedagogy. The reports reflect the goals of the entire
education system in the province, and the goals and strategies discussed influence the
contents of CWS13.

In the report for 2006/07, the Mission statement indicates that “The ministry will
seek relationships with the education sector and the public that are more interactive, more
mutually influential and that mobilize people’s commitment and collective ingenuity to
address problems at a deeper level than ever before with correspondingly greater
results.”2%® The theme of strong partnerships continues in the reports to follow, and by the
2008/09 edition the Mission statement includes specific references to working closely

with educators, parents, students, and community leaders.?®” By working closely with

participants throughout the system and beyond, the ministry reports highlight a focus on

285 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
286 Ontario Ministry of Education, Report of the Minister of Education, 2006/07, 3.
287 Ontario Ministry of Education, Report of the Minister of Education, 2008/09, 4.
79



addressing the range of diverse needs of students across the system and connecting
classroom learning to the wider world.

In terms of the province’s secondary schools, the 2006/07 report indicates that
Ontario will place an emphasis on reducing the number of students that drop out to
significantly increase secondary school graduation rates.?®® In the years to follow, a
variety of strategies are discussed to meet these goals, such as in the report for 2010/11
that highlights revisions to curriculum documents to ensure their relevance, the updated
policy for assessment, evaluation, and reporting known as Growing Success to promote
consistent practices across the province, and a Safe Schools Strategy to promote a
positive school climate in all Ontario schools.?® The 2011/12 report also introduces
several new initiatives, such as a more structured and consistent Supervised Alternative
Learning program, the First Nation Student Achievement Strategy, as well as a focus on
Teaching and Learning in a Digital World to promote the effective use of technology in
schools to promote student achievement.?*

Between 2005 and 2013, Ontario teachers were also describing the both the
importance of reflecting the diversity found within the province and providing students
with opportunities to connect more personally with classroom learning. A range of
articles found in the OSSTF’s Education Forum magazine in this period reflect these
themes and include examples of how they can be applied to the study of history in
schools. The Winter 2005 edition of the magazine includes an article that highlights the

importance of Black History Month as an opportunity to reflect the long roots of the

288 Ontario Ministry of Education, Report of the Minister of Education, 2006/07.

289 Ontario Ministry of Education, Report of the Minister of Education, 2010/11.

2% Ontario Ministry of Education, Report of the Minister of Education, 20011/12.
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Black community in the country and province.?®* The Spring 2007 issue includes an
article that describes the disconnect between mainstream education and daily life
experienced by Indigenous students to emphasize the importance of a greater focus on
issues affecting Indigenous communities for all students.?®? While other articles focus on
the value of providing students with opportunities to learn directly from people that have
first-hand knowledge of the events studied, such as war veterans and Holocaust survivors,
to allow students to connect with course material more personally.®®
Analysis

The document CWS13 includes several references to approaches to teaching
history that reflect the aspect of Historical Mindedness concerned with the use of history
for the present that Ken Osborne calls HE2.2%* As with CWS05, the term “historical
mindedness” is never used in CWS13, but there continue to be descriptions of approaches
to teaching history that connect course material with contemporary events, links topics
studied to student’s experiences, and that align more closely with a student-centred
pedagogy. These aspects are referred to throughout the front matter, in sections such as:
the Preface, Introduction, The Program in Canadian and World Studies, Assessment and

Evaluation of Student Achievement, and Some Considerations for Program Planning in

Canadian and World Studies.?®® References to each of these aspects are also incorporated

291 Rosemary Sadlier, “Black History Month” Education Forum 31, no. 1 (Winter 2005)
292 Regan Mancini, “Telling their stories,” Education Forum 33, no. 2 (Spring 2007)
2% Ruby Day, “Touch Their Hearts,” Education Forum 33, no. 3 (Fall 2007); Kerra Gardner, “Holocaust
education,” Education Forum 36, no. 1 (Winter 2010); Clint Lovell, “More than names on a war
memorial,” Education Forum 36, no. 2 (Spring 2010)
2% Osborne, ““To the Past”: Why We Need to Teach and Study History”
2% Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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into the specific course descriptions for History10 at both the academic and applied

levels.296

Figure 5. Sections referenced in CWS13.2%7

Preface
Secondary Schools for the Twenty-First Century
Supporting Students’® Well-Being and Ability to Learn
Intreduction
The Vision and Goals of the Canadian and World Studies Curriculum
The Importance of Canadian and World Studies in the Curriculum
The Citizenzhip Education Framework
History
Eoles and Responsibilities in the Canadian and World Studies Program
The Program in Canadian and World Studies
Overview of the Program
Strandz in the Canadian and World Studies Curriculum
The Inguiry Process
Assessment and Evaluation of Student Achievement
The Achievement Chart for Canadian and World Studies
Some Considerations for Program Planning in Canadian and World Studies
Instructional Approaches
Environmental Education and Canadian and World Studies
Equity and Inclusive Education in the Canadian and World Studies Program
Literacy, Mathematical Literacy, and Inquiry Skills in Canadian and World
Studies
Critical Thinking and Critical Literacy in Canadian and World Studies
The Fole of Information and Communications Technology in Canadian and
World Studies
History
Introduction
The Concepts of Historical Thinking
The Historical Inquiry Process
Canadian History Since World War [, Grade 10, Academic {CHC2D)
Canadian Hizstory Since World War I, Grade 10, Applied (CHC2P)

2% Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
297 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 1-2.
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A. Contemporary Issues

Preface/Introduction. The aspect of Osborne’s HE2 concerned with making direct
connections between course content and contemporary issues is first included in the
Preface section of CWS13. Within the description of Secondary Schools For The Twenty-
First Century, there is a statement that it is important students are connected with the
curriculum, and see how what they are learning applies to the wider world so they can
“develop the knowledge, skills, and perspectives” to become well-rounded citizens in
their communities and the world.?*® That students become thoughtful and informed
citizens is also reflected in the Introduction section within the Vision for the Canadian
and World Studies program, as well as in the Goals of History that calls for students to
develop an understanding of the past “to interpret and analyse historical, as well as
current, issues.”%%

The Introduction section to CWS13 also includes an area that discusses
Citizenship Education in the Canadian and World Studies Curriculum that features The
Citizenship Education Framework that outlines the elements and aspects associated with
the development of responsible citizenship.3® In outlining the Structures associated with
citizenship, the framework indicates that students should develop an understanding of the

ways that political, economic, and social institutions impact their lives.3°* While in the

following area of the Introduction outlining the History program, CWS13 reinforces that

2% Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 3.

29 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 7.

300 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

301 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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while the History10 course begins at the time of World War I, the timeline continues
right up to the present.>°2

As in previous versions of the curriculum, the Introduction includes an area
outlining the Roles and Responsibilities In The Canadian and World Studies Program.
The aspect of making connections between course material and the modern world is
reflected several times in this area. In describing the role of Parents, it notes that they can
assist their children by discussing current events at home, to help students to make

303 1t also indicates

connections between what they learn in class and present-day issues.
that Teachers should provide students with “opportunities to relate their knowledge and
skills to the social, environments, and economic conditions and concerns of the world in
which they live”, as seeing these relationships will help motivate students to become
lifelong learners.3** Community Partners can also play a role, as they can serve as models
of the ways that curriculum can relate to the world beyond the classroom.3%®

Assessment and Evaluation of Student Achievement. The section of CWS13 concerned
with Assessment and Evaluation of Student Achievement references the importance of
connecting course material to contemporary issues in the Application section of The

Achievement Chart for Canadian and World Studies. This area of the chart looks at “the

use of knowledge and skills to make connections within and between various

302 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

303 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

304 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 16.

305 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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contexts.”3% Specific examples of these connections include both connections between
course material and everyday life, as well as between contexts in the past, present, and
future.>"’

Some Considerations for Program Planning in Canadian and World Studies. The ways
that teachers can incorporate connections to contemporary issues is discussed throughout
the section of CWS13 dedicated to Some Considerations for Program Planning in
Canadian and World Studies. In the area of Instructional Approaches, the discussion on
Lesson Design describes how teachers engage students in learning by making
connections to contexts that allow students to see the relevance of course content.3%
Similarly, the area dedicated specifically to Connections to Current Events and Issues
highlights that by incorporating current events and issues, teachers assist students in
making connections between course material and “past and present-day local, national,
and global events, developments, and issues” and help to “keep the curriculum a relevant,
living document.”®% The section further outlines the ways that a range of contemporary
issues can be incorporated into the study of Canadian history, such as social movements
and government policies related to the environment, and the beliefs, values, and traditions

of First Nations, Métis, and Inuit people, and ways that these are reflected in the

community.31 In discussing Critical Thinking and Critical Literacy in the classroom, it is

308 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 37.

307 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

308 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

309 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 40.

310 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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also stated that students should be provided with opportunities to reflect on the ways that
their learning can be applied to life outside of the classroom in the various communities

they are a part of .31

311 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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Figure 6. History10 Overall Expectations reflecting Contemporary Issues in CWS13,312

Historical Inguiry and Skill Development
- A2, Developing Transferable Skalls: apply in evervday contexts skills developad through historical investigation, and

identify some careers in which these skills might be useful

Canada, 1914-1929
- B2, Communities, Conflict, and Cooperation: analyze some key interactions within and between different communities in
Canada, and betwesn Canada and the intemational community, from 1914 to 1929, and how they affected Canadian society
and polities (D) describes some key interactions within and between different commmities in Canada, and between Canada
and the intemational cormmumity, from 1914 to 1929, and explain their effect (F)
- B3 Identity, Criizenship, and Hentage: explain how various imdividuals, organizations, and specific social changes
between 1914 and 1929 confributed to the development of identity, citizenship, and heritage in Canada (D) describe how
some mdividuals, orgamizations, and domestic and international events contributed to the development of 1dentity
citizenship, and/or heritage in Canada (F)

Canada, 1929-1945
- C2. Communities, Conflict, and Cooperation: analyze some key interactions within and between different communities in
Canada, and betwesn Canada and the intemational community, from 1929 to 1945, with a focus on key 1ssues that affected
these interactions and changes that resulted from them (D) describe some significant interactions between different
communities m Canada, and between Canada and the international commumity, from 1929 to 1943, and explain what
changes, 1f any, rezulted from them (F)
- C3. [dentity, Citizenship, and Heritage: explain how various individuals, groups, and events, including scme major
internatiomal events, contributed to the development of identity, citizenship, and heritage m Canada between 1920 and 1943
(D) describe how some individuals, crganizations, symbols, and events, including some major intermational events,
contributed to the development of identity, citizenship, and/or heritage in Canada between 1929 and 1943 (P)

Canada, 1945-1952
- D1. Social, Economic, and Political Context: describe some key social, economic, and political events, trends, and
developments in Canada between 1945 and 1982, and aszess their significance for different groups in Canada (D) describe
some key social, economic, and political trends, events, and developments in Canada between 1945 and 1982, and explain
how they affected the lives of people in Canada (F)
- D3, Identity, Citizenship, and Heritage: analyze how significant events, individuals, and groups, including Aboriginal
pecples, Québécolz, and immisrants, contributed to the development of identity, cifizenship, and heritage in Canada betwesn
19435 and 1982 (D) describe how some individuzls, organizations, and social and pelitical developments and/or events
contributed to the development of identity, citizenship, and/or heritage in Canada between 1945 and 1982 (P)

312 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013 , 110-121, 128-137. The name of each strand remains the same for History10 course
descriptions at the academic and applied levels of the course, however, there are minor differences in the
wording of the expectations. (D) is included after the overall expectations for the academic level, and (P) is
included after the overall expectations for the applied level. The wording of the overall expectations in the
strand Historical Inquiry and Skill Development are identical for both the academic and applied level.
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History. In the section of CWS13 that introduces the History program specifically, the
role of connecting course material to current issues is described as it explains that the
study of history helps students to learn about how the past has shaped our present
world.2*2 These connections to the present are further outlined, as it states that the study
of history allows students to become thoughtful and informed citizens that learn to
“interpret and analyse historical, as well as current, issues, events, and developments,
both in Canada and the world.””3'* The section demonstrates the importance of connecting
course material to current issues when discussing the Historical Thinking Concept
“Continuity and Change” that shows how students make comparisons between the past
and present to make their own judgements of historical topics.®*® These comparisons
across time are also referenced as an important aspect of students evaluating and drawing
conclusions as part of the Historical Inquiry Process.!8

The practice of making connections between course material and current issues is
referenced throughout the Overall and Specific Expectations of History10 at both the
academic and applied levels. The first strand, Historical Inquiry and Skill Development,
includes an Overall Expectation describing the development of transferable skills, where
students apply the skills they have developed through historical inquiry to everyday

contexts.3'” The corresponding Specific Expectation goes into greater detail in explaining

313 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

314 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 103.

315 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

316 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

817 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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how students will “apply the knowledge and skills developed in the study of Canadian
history when analysing current social, economic, and / or political issues, in order to
enhance their understanding of these events and their role as informed citizens.”38

The strand, Canada, 1914-1929, includes connections between the past and
current issues in its Overall Expectations that focus on how Canadian society and politics
were affected by some key interactions between communities in Canada, and with the
wider international community, as well as the impact of contributions by individuals and
organizations of the time period to the development of Canada’s identity, citizenship, and
heritage.®*® The connections between Canada’s past and present are referenced in
Specific Expectations where students are asked to analyse some of the consequences of
Canada’s participation in World War I, as well as to explain the consequences of the
significant challenges that immigrants and other ethnocultural minorities faced in this
time period.>?° Further references are included in additional Specific Expectations where
students are to describe the impact of the significant developments of the rights of women
of the time period on Canadian citizenship, and to discuss the impact on Canadian
identity and heritage of the different groups that immigrated to Canada during the
period.3?

The strand, Canada, 1929-1945, also incorporates opportunities to connect course

material to current events. The Overall Expectations again focus on analysing key

318 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 111.

319 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

320 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013

321 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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interactions between communities in Canada, and with the international community
during the time period with a focus on the changes that came about as a result, as well as
how individuals, groups, and events of the time period have contributed to the
development of identity, citizenship, and culture in Canada.®?? These topics are addressed
in greater detail with the Specific Expectations requiring students to explain the ways that
World War 1l affected Canada, as well as to think about the impact of the Holocaust on
attitudes towards human rights, and on Canadian society in general .32

The ways that the past can be connected to the contemporary world is also
addressed in the strand, Canada, 1945-1982, when investigating the developments in the
country in the years following the conclusion of the Second World War. These
connections relate to the Overall Expectations requiring students to describe the
significance of key social, economic, and political developments of the period, as well as
when students are asked to describe how social and political developments contributed to
the development of identity, citizenship, and heritage.3** These topics are addressed in the
Specific Expectations asking students to: assess the consequences of demographic trends
and developments; explain the impact of key trends and developments in the Canadian
economy; and assess the significance of developments in immigration during the period

on Canadian heritage and identity.3?

322 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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B. Students’ Experiences

Preface. The importance of finding ways to connect course content to students’
experiences is referenced in various sections of the front matter and course descriptions
of CWS13. The description of Secondary Schools for the Twenty-First Century, found in
the Preface section, states that it is a goal of Ontario secondary schools to provide
“individual students the opportunity to choose programs that suit their skills and
interests.”?% The section also discusses the importance of students seeing themselves in
the material being taught so they feel connected to the curriculum.3?’

Introduction. The Introduction section highlights the value of connecting topics with
students’ experiences in the Citizenship Education Framework by considering students’
personal identities as members of various communities and developing a sense of their
civic self-image.3?® While the area dedicated to the Roles and Responsibilities in the
Canadian and World Studies Program outlines ways that students, parents, and teachers
can encourage these connections. The section describes that students can reflect on their
experiences to deepen their appreciation and understanding of themselves, and that
parents can assist students by exposing them to people, cultural events, and stories that
relate to their heritage to promote their understanding of the communities that they are a

part of.3?° Teachers also play a role in encouraging connections between course material

326 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 3.
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and students’ experiences by selecting topics, resources, and examples that reflect the
diversity found in the classroom itself.3*°

The Program in Canadian and World Studies/Assessment and Evaluation of Student
Achievement. The section dedicated to The Program in Canadian and World Studies
includes a general description of the Grade 9 and 10 courses in Geography and History.
This area highlights that an important feature of classes at the applied level is their use of
situations familiar to students to illustrate ideas.®3! The section that follows is focused on
Assessment and Evaluation of Student Achievement which includes The Achievement
Chart for Canadian and World Studies. The area of the chart that reflects the importance
of relating course material to students’ experiences is the Application section which
assesses students on their ability to apply knowledge and skills in familiar contexts.>*2
Some Considerations for Program Planning in Canadian and World Studies. Connecting
to students’ experiences is also addressed throughout the section on Some Considerations
for Program Planning in Canadian and World Studies. When discussing Instructional
Approaches, the look at A Differentiated Approach to Teaching and Learning explains
how knowledge of students’ strengths, needs, backgrounds, and life experiences can
assist teachers in their planning, while the discussion of Lesson Design explains that

activating students’ prior learning and experiences is an important way that teachers can

engage their students in learning.3*® The description of Equity and Inclusive Education In

330 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
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The Canadian and World Studies Program points out that teachers should actively
incorporate the contributions of a wide range of groups that make up Canadian society in
their teaching, as this will assist students in seeing themselves reflected in the
curriculum.®** Making a personal connection to what is learned in class is also outlined in
the description of Critical Thinking and Critical Literacy In Canadian and World Studies,
as it is stated that students should also reflect on how they can apply what they have
learnt in the classroom to their own lives in ways that are personally meaningful and

illustrate the relevance of the subject to the world beyond the classroom.3%

334 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
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Figure 7. History10 Overall Expectations reflecting Students’ Experiences in CWS13.3%

Canada, 1914-1929
- B2. Communities, Conflict, and Cooperation: analyse some key interactions within and between different

communities in Canada and between Canada and the international community, from 1914 to 1929, and how
they affected Canadian zociety and politics (D) deseribes some key interactions within and between different
communities in Canada, and between Canada and the international community, from 1914 to 1929, and explain
their effect (F)
- B3. Identity, Citizenship, and Heritage: explain how various individuals, crganizations, and specific social
changes between 1914 and 1929 confributed to the development of identity, citizenship and heritage in Canada
(D) deseribe how some individualz, organizations. and domestic and international events contributed to the
development of identity citizenship, and/or heritage in Canada (F)

Canada, 1929-1945
- C2. Communities, Conflict, and Cooperation: analyse some key interactions within and between different
communities in Canada and between Canada and the international community, from 1929 to 1943, with a focus
on key issues that affected these interactions and changes that resulted from them (D) describe some significant
iteractions between different communities in Canada, and between Canada and the international community,
from 1929 to 1945, and explain what changes, if any, resulted from them (P)

Canada, 1945-1982
- D2, Communities, Conflict, and Cooperation: analyse some key experiences of and interactions between
different communities in Canada, as well as interactions between Canada and the international community,
from 1945 to 1982 and the changes that resulted from them (D) describe some leey developments that affected
interactions between different communities it Canada, and between Canada and the international community
from 1945 to 1982, and assess their significance (F)
- D3. Identity, Citizenship, and Heritage: analyze how significant events, individuals, and groups, including
Aboriginal peoples, Québécois, and immigrants. contributed to the development of identity, citizenship, and
heritage in Canada between 1945 and 1982 (D) deseribe how some individuals, orgamizations, and social and
political developments and/or events contributed to the development of identity, citizenship, and/or heritage in
Canada between 1943 and 1982 ()

History. Forming connections between course content and students’ experiences is also
referenced throughout the Overall and Specific Expectations for History10 at the

academic and applied levels. The strand Canada, 1914-1929, addresses the diverse nature

336 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 112-121, 130-137.
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of Canada’s population in the Overall Expectation calling for students to analyse
interactions between different communities within Canada, as well as between Canada
and the international community during the time period, exploring their effect on
Canadian society.®*" A related Specific Expectation focuses on students explaining the
impact of the attitudes and actions towards ethnocultural minority groups in Canada
during the period.33® The range of identities that comprise the country’s makeup is
addressed by the Overall Expectation that asks students to explain how various
individuals and organizations at the time contributed to developing identity, citizenship,
and heritage within Canada.*® The contributions of individuals and organizations is
addressed in the related Specific Expectations that call students to describe developments
in the rights and lives of women, as well as Canadian policies towards immigration at the
time, especially in terms of their impact on identity and heritage.®*°

The strand, Canada, 1929-1945 also includes connections to students’ diverse
range of experiences with the Overall Expectation asking students to analyse interactions
between communities in Canada, as well as internationally, during the time period.3*
This is reflected in the Specific Expectation that calls for students to explain some ways

that World War 1l affected Canadians and changed the lives of various groups in the

337 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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country.3#? The unique experiences of specific groups of Canadians is also reflected in the
expectations for the strand Canada, 1945-1982. This strand also includes an Overall
Expectation requiring students to analyse the experiences of different communities in
Canada, and the interactions between these groups within Canada, and internationally,
during the time period.* This is reflected in the Specific Expectation that asks students
to analyse key aspects of life for Canadian women during the time period.3** The
diversity of students’ experiences is also addressed in the Overall Expectation that has
students analyse how events, individuals, and groups contributed to the development of
identity, citizenship, and heritage in Canada during the time period.3* The related
Specific Expectations focus on the experiences of certain groups, as students explain
significant developments affecting First Nations, Inuit, and Métis people in Canada, and
describe developments in terms of immigration and policy at the time, and how these
have affected notions of Canada’s identity, citizenship, and heritage.34°

C. Student-centred Pedagogy

Preface. Aspects of Osborne’s concept of historical mindedness connected to HE2, and
student-centred teaching techniques, are incorporated throughout the front matter of
CWS13 as well as in specific areas of the course expectations. Within the Preface to

CWS13, the description of Secondary Schools for the Twenty-First Century expresses the
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Revised 2013
343 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
344 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
345 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
346 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
96



importance of students being connected to the curriculum, and seeing themselves
reflected in how course material is taught.®*” When outlining Supporting Students’ Well-
Being and Ability to Learn, specific attention is paid to the importance of teachers
“creating, fostering, and sustaining a learning environment that is healthy, caring, safe,
inclusive, and accepting.”**® While the description of The Role of Mental Health explains
how all students benefit when teachers take students’ well-being and mental health into
consideration when planning approaches to classroom instruction.®*°

Introduction. The Introduction to CWS13 communicates that some goals from the
Canadian and World Studies program include students developing the ability to evaluate
information, make judgements, as well as inquiry skills that can be applied to life outside
of school.**° As it applies specifically to the study of history, the section adds that
students can develop historical literacy skills through analysing and interpreting evidence
from a range of sources.®** The key aspects of the inquiry process are outlined in the
description of the Tools and Strategies to Help Achieve the Vision of the Program, and
states that by engaging in the inquiry process “students develop skills that they need in
order to think critically, solve problems, make informed judgements, and communicate

ideas 9352
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The practice of students playing an active role in the learning process is also
reflected in the Active Participation section of The Citizenship Education Framework that
involves students voicing informed opinions, investigating issues, and working with
others to solve problems.®*® While the introduction to the History program explains how
the inquiry process plays a central role in the study of history, as students “investigate
and reach conclusions about historical issues, developments, and events.”>* The
discussion of Roles and Responsibilities in the Canadian and World Studies Program
explains that teachers contribute to the development of critical-thinking, problem-solving,
and communication skills by incorporating a variety of techniques related to instruction,
assessment, and evaluation.®®® In centering students in their own learning experiences,
teachers are also encouraged to work with community partners to find authentic
opportunities for learning to give greater relevance to course material. 3%

The Program in Canadian and World Studies/Assessment and Evaluation of Student
Achievement. The section that outlines The Program in Canadian and World Studies
includes a description of the Strands in the Canadian and World Studies Program. Across
all areas of the program, the first strand is dedicated to the inquiry process, and further
explanation of The Inquiry Process in Geography, History, and Politics is offered here.®%’

It outlines that the inquiry process is the learning model that “students use to investigate
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events, developments, and issues; solve problems; develop plans of action; and reach
supportable conclusions and decisions.”3*® Five components of the process are outlined,
which include: formulating questions, gathering, analysing, and evaluating evidence, as
well as communicating findings.**® These components are reflected in the Thinking
category of the Achievement Chart for Canadian and World Studies included in the

section on Assessment and Evaluation of Student Achievement. The Thinking category

% ¢

use of critical and creative thinking skills and/or processes.”3°

assesses students
Examples of these skills and processes involve the use of the inquiry process by
formulating questions, organizing information, analysing and evaluating evidence, and
forming conclusions to solve problems and make decisions.*6!

Some Considerations for Program Planning in Canadian and World Studies. The ways
that teachers can incorporate aspects of student-centred pedagogy into the classroom are
addressed in several areas of the section detailing Some Considerations for Program
Planning in Canadian and World Studies. In the description of Instructional Approaches,
the section describes the importance of placing the needs of individual students at the
forefront when planning class activities, through differentiating aspects such as types of

resources, choice of topics, and the learning environment.3%? Teachers are also reminded

that course expectations are designed to allow for flexibility in the choice of topics, as
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this can assist with better reflecting the needs and interests of students, and provides more
opportunities for students to be actively engaged in the learning process.3

Allowing students to play an active role in their learning experience is described
in this section through the discussion on Literacy, Mathematical Literacy, and Inquiry
Skills in Canadian and World Studies. The role of inquiry and research is highlighted, as
the section outlines that “the ability to locate, question, and validate information allows a
student to become an independent, lifelong learner.”*** These learning skills are reflected
in the discussion of Critical Thinking and Critical Literacy in Canadian and World
Studies in relation to students’ use of critical thinking when critically engaging with
course material and assessing, analysing, and evaluating information, as well as through
supporting their opinions.*®® The section also describes how the use of technology can
assist students in this process in its discussion on The Role of Information and
Communications Technology in the Canadian and World Studies Program. A range of
possibilities for ways that technology can enhance students’ experiences are described,
especially in terms of the ways that information and communication technology can assist

students with aspects of the inquiry process, such as the gathering, organizing, analysing,

and communicating of information.3%
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Figure 8. History10 Overall Expectations reflecting Student-centred Pedagogy in

CWS13.3¢7

Historical Inquiry and Skill Development
- Al Historical Inquiry: use the historieal inquiry process and the concepts of historical thinking when
investigating aspects of Canadian history since 1914;
- A2 Developing Transferable Skills: apply in everyday contexts slills developed through historical
investigation, and identify some careers in which these skills might be useful.

History. The section of CWS13 dedicated to introducing the History program specifically
includes several references to ways that teachers can incorporate approaches that reflect a
student-centered pedagogy. Opportunities for students to actively engage in the study of
history are outlined in the descriptions of the four concepts of historical thinking included
in CWS13. The descriptions of Historical Significance, Cause and Consequence,
Continuity and Change, and Historical Perspective explain how students play a central
role in their own learning by investigating historical issues and applying these concepts to
formulate informed opinions on topics studied.*®® Student-directed investigations play an
important role in the description of the historical inquiry process where students:
formulate questions, gather and organize, interpret and analyse, evaluate and draw
conclusions, and communicate their findings.*®® Both concepts are specifically mentioned
as playing a central role in the course descriptions for History10 at the academic and

applied levels, as they note that students “will develop their ability to apply the concepts
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of historical thinking and the historical inquiry process, including the interpretation and
analysis of evidence” in their investigation of topics throughout the course.3"

At both the academic and applied levels the first curriculum strand is dedicated to
Historical Inquiry and Skill Development.®”* The expectations listed throughout this
strand provide several examples of the approaches that teachers can take to incorporate
student-centred pedagogy in the history classroom. The first Overall Expectation is
focused on Historical Inquiry and students’ use of the historical inquiry process and the
concepts of historical thinking.3"? The related Specific Expectations outline the various
ways that students will apply these concepts by: formulating questions, organizing and
analysing evidence, formulating conclusions, evaluating their findings, and
communicating their ideas.®”® The second Overall Expectation is centred on Developing
Transferable Skills, as students apply the skills developed through historical
investigations to their everyday lives.>"* The related Specific Expectation indicates that
the skills gained in history class can be used by students when analysing a range of

current social, economic, and political issues as they conduct their lives beyond the

classroom as informed citizens.3™
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Summary

References to the aspect of historical mindedness that Osborne has labeled HE?2,
or use of history for understanding the present, are found throughout CWS13. As in
CWSO05, the aspect of connecting course material to contemporary issues is addressed
throughout the front matter and course expectations to assist students in thinking about
the ways that the events of the past relate to aspects of their lives today. The aspect that
receives the least attention throughout the curriculum document continues to be including
opportunities that incorporate students’ experiences in their study of history. There are
more references to the histories and experiences of diverse groups of people throughout
the time period studied, but very little attention paid to the personal experiences of
students themselves. The aspect that differs most between CWS05 and CWS13 is the
increased number of references to approaches that incorporate a more student-centred
pedagogy. The front matter and course descriptions and expectations discuss a number of
ways that students can play a more active role in studying history, especially in terms of
the Concepts of Historical Thinking and the Historical Inquiry Process. These findings
will be compared to those of CWS05 and discussed in greater detail in the Discussion

chapter that follows.
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Chapter 7

Discussion

Introduction

This study is focused on the 2005 and 2013 curriculum documents, CWS05 and
CWS13, for Ontario’s Grade 10 course History10, and what and how the province’s high
school students are expected to learn about Canadian history as published by the Ontario
MOE through the curriculum guides. Through investigating CWS05 and CWS13
specifically, the study is able to examine the official expectations of the Ontario
government in terms of how to approach history education, as they serve as a guide for
what students are expected to learn about Canadian history within the province’s high
schools. Within CWS05 and CWS13, the study specifically examines how specific
concepts related to historical mindedness are reflected in both the front matter and course
descriptions and expectations of each.

The study reflects the understanding of historical mindedness developed through
the work of Ken Osborne. Osborne explains that through combining a range of
approaches to history education, history classes will provide students with the tools to be
more historically minded in the classroom and beyond as they are equipped with a “way
of viewing the world that the study of history produces”.3’® The concept of historical
mindedness was originally discussed by the AHA, and was described as a way to broaden

students’ perspectives through the study of history to better assist them as they carry out

376 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013, 125.
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their lives in the present.3”” More recently, Ken Osborne has outlined how aspects of
history education such as a concern for narrative and context (HE1), ways that history
can be used to understand the present (HE2), and the study of history as a form of
disciplined inquiry (HE3), can be combined to form an historically minded approach to
studying history in schools.?"®

The study is centred on investigating the aspect of historical mindedness that
Osborne has labelled HE2 and how its related components are reflected in the curriculum
documents examined. Through the analysis of the front matter and course expectations
for CWS05 and CWS13, the study investigates how Osborne’s component of historical
mindedness referred to as HE2 is reflected in the curriculum documents, specifically in
terms of:

a) connecting course material to contemporary issues;

b) linking course content to students’ experiences; and

c) incorporating class activities that reflect a student-centred pedagogy.
The study investigates how these aspects have been incorporated in the study of history in
the province’s high schools. By gaining a better understanding of the ways that
connections to the present have been incorporated into Ontario’s history curriculum, the
study reveals areas for possible growth in the future to provide students with historically
minded classroom experiences, to guide them in thinking about history in their lives

outside of school.

377 Osborne, “Historical mindedness and historical thinking”
378 Oshorne, ““To the Past”: Why We Need to Teach and Study History”
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Findings
A. Contemporary Issues
CWS05. CWS05 contains several references to the aspect of HE2 concerned with
connecting course content directly to contemporary issues. These references are found
throughout the front matter and course expectations, and reflect the idea communicated in
Bégin/Caplan that through the study of history students can connect events of the past to
the present day.3’® Within the Introduction section, both the goals and fundamental
concepts for the Canadian and World Studies program indicate that students should be
given opportunities to connect course material to their lives in the present and assist them
on their journey to be responsible and informed twenty-first century citizens.%° When
outlining the roles and responsibilities within the program, students should become
familiar with current events that connect to material studied in class, while teachers are
expected to encourage students to be lifetime learners by providing opportunities in class
for students to relate what they learn to the present day world.*8!

Relating course material to the contemporary world is reflected in the section of
CWSO05 concerned with Assessment and Evaluation of Student Work and is incorporated
into the Application category of the Achievement Chart for Canadian and World

Studies.®®? The chart explains that through the study of history, students are expected to
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effectively make connections between various contexts in the past, present, and future.33

The following section of the curriculum that outlines Some Considerations for Program
Planning in Canadian and World Studies explains that relating course material to current
events should play a central role, as this highlights to students the ways that history
affects their lives and the world.8*

The section of CWSO05 dedicated specifically to History10 includes a strong focus
on the connections between course material and contemporary issues. The descriptions
for the course at both the academic and applied levels indicates that students will track
developments of the past across time periods, including the present, and will make
connections between historical and current events.®® Course expectations for each of the
content strands (Communities: Local, National, and Global; Change and Continuity;
Citizenship and Heritage; and Social, Economic, and Political Structures) call for
students to describe changing conditions related to a variety of issues throughout the
twentieth-century right up to the present day.3®¢ A sample of the issues studied include
tracking: the ways that Canada has been affected by international events; the impact of
developments in technology on the lives of Canadians; and the influence that rights

movements have had on the lives of various groups of Canadians.®’
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CWS13. CWS13 continues to include several references to the importance of making
connections between course material and contemporary issues. In the years preceding the
release of the updated curriculum, the MOE annual reports indicate that classroom
learning should be connected to the wider world in order to best meet the diverse needs of
students.38 While both the Preface and Introduction to CWS13 indicate that students
should learn about how aspects of the past have shaped the present, and to use this
information to assist them in carrying out their lives as thoughtful and informed
citizens.®®® Teachers are called on to design course activities that demonstrate
connections between course material and the world beyond the classroom.3%° While
parents and community partners are responsible for providing additional support.3%

Within the section dedicated to Assessment and Evaluation of Student
Achievement, the Achievement Chart for Canadian and World Studies again includes an
Application category that assesses students’ effectiveness in making connections between
a range of contexts, including between the events of the past and present, as well as
between course material and everyday life.3%? This is reflected in the section describing
Some Considerations for Program Planning in Canadian and World Studies which

explains that including connections to current events and issues is an important way to
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keep course material relevant to the lives of students.®®® It also indicates that through
reflecting on the connections between classroom learning and everyday life, students
have opportunities to build on their critical thinking skills.3%

The introduction to the section of CWS13 dedicated to the History program
specifically explains that through the study of the past students will be better informed on
the ways that their present world has been shaped.®®® The importance of these
connections between course material and contemporary issues are also outlined in the
descriptions of the Historical Thinking Concepts and Historical Inquiry Process. These
outline that through comparing issues across time, students have the opportunity to
evaluate and draw conclusions, and form their own judgements on the topics studied.3%

Making connections between course material and contemporary issues is also
reflected throughout the expectations for the course at the academic and applied levels.
The curriculum strand focused on Historical Inquiry and Skill Development explains that
students will apply the skills they have gained analysing the past when thinking about
current events to better understand the issues of their present world.3®” Throughout the
content-related strands (Canada, 1914-1929; Canada, 1929-1945; and Canada, 1945-

1982) students are expected to investigate the ways that Canada has been affected over

time by a range of developments, issues, and events, such as: participation in world wars;
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women’s rights movements; and the changing demographic make-up of the country’s
population.3®

B. Students’ Experiences

CWSO05. Although CWS05 includes references to the aspect of HE2 that incorporates
students’ experiences when studying history, this area is less prevalent than the other
components of HE2. This aspect is reflected in the areas of the curriculum that allow
students to connect with course material on a more personal level, which relates to calls
found in Bégin/Caplan, as well as Education Forum articles, for incorporating greater
diversity in terms of teaching approaches and resources to better reflect the experiences
of all Canadians.?® Discussion of the ways that students’ experiences can be incorporated
into the study of history are included in portions of the CWS05 front matter as well as
within the expectations for the course.

Within portions of both the Introduction and The Program in Canadian and World
Studies sections are descriptions of the importance of students having opportunities to
connect what they learn in class to similar situations in their own lives and
experiences.*® Relating course material to students’ individual experiences is also
reflected in the section outlining Assessment and Evaluation of Student Achievement. In

this section, the Application category of the Achievement Chart indicates that students

should be assessed on their ability to effectively make connections between course

3% Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
399 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning; McQueen,
“Antiracist Education”; Greer, “Whose Voice?,”
400 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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material and their own personal contexts.*** The section discussing Some Considerations
for Program Planning in Canadian and World Studies also reflects the importance of
valuing students’ experiences as it calls for incorporating activities and resources that
reflect a diverse range of experiences.*%?

The section of CWSO05 dedicated specifically to the History program itself
contains very limited references to incorporating the connections between course material
and the experiences of individual students. The descriptions for History10 at both the
academic and applied levels discuss how students develop skills in critical thinking and
communication, which provide opportunities to connect with students’ experiences as
they form opinions and communicate their own points of view on material studied.*%
This aspect is outlined in course expectations found in two of the four content strands
(Communities: Local, National, and Global; and Change and Continuity) that incorporate
a wider range of students’ experiences by investigating the experiences and contributions
made by diverse linguistic, ethnic, and religious groups throughout Canada’s past.4%*
CWS13. CWS13 continues to include references to the ways that students’ experiences
can be incorporated in the study of history. The connections between classroom learning
and students’ lives are reflected in a variety of publications from both the Ontario

government and teachers’ federation in the years between 2005 and 2013. MOE annual

reports from the period highlight a focus on increasing the rates of secondary school

401 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
402 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
403 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
404 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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graduation across the province, and updating curriculum documents to ensure their
relevance to students.*®> While articles found within Education Forum magazines discuss
the need for class activities to reflect the province’s diverse makeup, as well as the value
in inviting guest speakers on a range of topics to allow students to make more meaningful
connections with the material studied in class.*%®

Within the Preface and Introduction sections of CWS13, there is discussion of the
importance of students seeing themselves in the material that they learn in class, and the
need to encourage these connections between classroom learning and students’ lives by
selecting topics and resources that reflect the diversity found in the province’s schools.*"’
Students’ lives outside the classroom are also reflected in the section that outlines
Assessment and Evaluation of Student Achievement, where the Application category of
the Achievement Chart for Canadian and World Studies includes that students should be
assessed on their ability to effectively apply the knowledge and skills gained in class to
familiar contexts.*® This aspect is reflected in the section outlining Some Considerations
for Program Planning in Canadian and World Studies which includes several references

to connecting to students’ experiences by: providing opportunities for students to activate

prior learning; incorporating topics that reflect the diversity of society; and designing

405 Ontario Ministry of Education, Report of the Minister of Education, 2006/07; Ontario Ministry of
Education, Report of the Minister of Education, 2010/11
406 Sadlier, “Black History Month”; Mancini, “Telling their stories”; Day, “Touch Their Hearts”; Gardner,
“Holocaust education”; Lovell, “More than names on a war memorial”
407 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
408 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
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activities that allow students to apply what they learn in class to their own lives in
meaningful ways.*%°

The section of the curriculum document focused specifically on History10 also
includes some references to connecting classroom learning to the experiences of students.
These references are found in course expectations at both the academic and applied
levels, and concentrate on including topics relating to a variety of groups of people in an
effort to reflect the country’s diversity. Expectations in many of the content strands
(Canada, 1914-1929; Canada, 1929-1945; and Canada, 1945-1982) call for students to
investigate the experiences and contributions of Canadians with a range of identities,
including: First Nations, Inuit, and Métis people; ethnocultural minority groups; and
women.*10
C. Student-centred Pedagogy
CWS05. CWSO05 also includes references to the aspect of HE2 concerned with
incorporating teaching techniques reflective of student-centred pedagogy, such as
classroom experiences that allow students to play an active role in their own learning.
The idea that students should be actively involved in the history classroom is reflected in
areas of Bégin/Caplan that discuss the important role that the study of history can play in
developing students’ critical thinking skills, as they form questions and conclusions, and
develop their own opinions on a range of topics studied.** Encouraging students to

develop skills in critical thinking is also discussed in articles found in Education Forum

409 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
410 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
411 Bégin and Caplan, For the Love of Learning: Report of the Royal Commission on Learning
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that highlight the value of investigating a range of sources and viewpoints throughout
history, exposing students to a variety of perspectives, and providing students the
opportunity to weigh alternatives and develop opinions for themselves.*'?

Placing students in a central position, in terms of their own learning, is discussed
in several sections of the front matter of CWS05. The Introduction section explains that
students should be actively involved in course work as they problem-solve and conduct
research.*'® Within the section on Assessment and Evaluation of Student Achievement,
the Thinking category of the Achievement Chart describes how students are to be
assessed on their ability to perform various aspects of the research process, such as
formulating questions and analysing and evaluating historical evidence.*** While the
discussion of Some Considerations for Program Planning in Canadian and World Studies
outlines the role that information and communications technology (ICT) can play in
opening up a wealth of resources for students to explore as they embark on their own
research projects.**®

The section of CWS05 dedicated specifically to the History program also includes
references to incorporating classroom approaches that reflect a student-centred pedagogy.

The descriptions for History10 at both the academic and applied level discuss how

students will have opportunities to participate in a range of aspects of the research

#12 Cushman, “An End to Complacency”; Cowans, “The changing doors of educational reform”
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Revised 2005

414 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005

415 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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process throughout these classes.**® The course expectations relating to students playing
an active role in the history classroom can be found in the strand concerned with Methods
of Historical Inquiry and Communication.**” Within this strand there are expectations that
outline several ways that students are to be actively involved in course activities, such as:
formulating questions for research; evaluating the credibility of information; drawing
conclusions based on evidence; and expressing their ideas in a variety of forms.*8
CWS13. CWS13 includes several references to incorporating a student-centred pedagogy
in the history classroom. In the years between 2005 and 2013 contents of MOE annual
reports and Education Forum articles refer to the need to design activities that focus on
the success of all students, and to ensure that topics studied are relevant to the lives of the
students found in the classrooms of today. The Annual Reports from the MOE express
that students’ needs should be seen as central, and programs to promote a safe
environment and student growth be incorporated to ensure the success of all students
across the province.*'® Additionally, both the annual reports and Education Forum
articles highlight the importance of updating course curricula to incorporate subject-

matter and activities that better reflect the realities faced by today’s students.*?

416 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005
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Throughout the front matter of CWS13 many of the sections discuss classroom
approaches that reflect a student-centred pedagogy. Beginning in the Preface section
there are descriptions of the importance of creating inclusive classroom environments,
taking into consideration students’ well-being, and ensuring that students see themselves
reflected in course material and activities.*?! The Introduction explains that students will
have opportunities to analyse course material to develop the critical thinking skills that
will prepare them for life outside of school.*?? This section also describes how aspects of
the inquiry process and The Citizenship Education Framework allow students to play an
active role in course activities as they participate in a range of authentic learning
opportunities.*?® While the section that outlines The Program in Canadian and World
Studies includes a more detailed description of the inquiry process, and how it allows
students to be active in forming questions, gathering, analysing, and evaluating evidence,
and communicating their findings on the topics studied.*?

The section concerned with Assessment and Evaluation of Student Achievement
explains that students will be assessed on their ability to effectively carry out the stages
of the inquiry process as part of the Thinking category of the Achievement Chart.*?> The
section that outlines Some Considerations for Program Planning in Canadian and World

Studies describes approaches that teachers can take to incorporate aspects of student-

421 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
422 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2013
423 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
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centred pedagogy in the classroom.*?® These considerations include incorporating
differentiation in resources and topics studied, providing opportunities for students to
engage in independent research, and enhancing students’ research and communication
skills through the use of information and communications technology.*?

The section of CWS13 specifically dedicated to the History program also includes
several references to classroom approaches incorporating a student-centred pedagogy.
The section opens with descriptions of the concepts of historical thinking as well as the
historical inquiry process, and explains how they can be implemented to allow students to
play an active role when investigating course material to give greater meaning to class
activities.*?® The course expectations concerned with incorporating the inquiry process
and concepts of historical thinking are included in the strand focused on Historical
Inquiry and Skill Development at both the academic and applied levels.*?® These
expectations outline the ways that students should be actively involved in activities such
as formulating questions, analysing evidence, arriving at their own conclusions, and

communicating their thoughts, as well as looking for opportunities to apply the skills

gained in class to the situations they are faced with in life outside of school.*%
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Significance

Through an exploration of Ontario’s History10 curriculum documents CWS05 and
CWS13, this study finds that multiple references to the component of historical
mindedness that Ken Osborne terms HE2 (“use of history for the understanding of the
present and its concentration on skills, concepts, and problems”) can be found throughout
the front matter and course descriptions and expectations of each version.*** Both CWS05
and CWS13 discuss each aspect of Osborne’s HE2, such as ways to: connect course
content directly to contemporary issues; link course content to students’ experiences; and
incorporate teaching techniques reflective of student-centred pedagogy.**? Some of these
aspects feature more prominently than others, and changes in emphasis can be detected
between the two curriculum documents studied. Overall, however, there is evidence of
the inclusion of each aspect in both versions, which indicates that the concepts associated
with Osborne’s HE2, and the use of history for understanding the present, are in
alignment with the aims set out in Ontario’s History10 curriculum outlined in CWSO05 and
CWs13.

In CWSO05, the aspect of HE2 that is discussed the most in both the front matter
and course description is the importance of making connections between course material
studied and issues in the contemporary world. The idea receives attention in several
sections of CWSO05, starting with the introduction through to the course expectations, as it
IS meant to serve as a way for students to connect the world of the past to life in the

present. The aspect continues to feature prominently throughout the front matter and

4310sborne, ““To the Past”: Why We Need to Teach and Study History”, 125.
432 Osborne, ““To the Past”: Why We Need to Teach and Study History”
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course sections of CWS13, where it is expected that students will have many
opportunities to make links between the past and present to better understand the topics
studied.

The second aspect of HE2 receives far fewer references in both CWS05 and
CWS13, as less attention is paid to providing opportunities to incorporate the experiences
of students when studying history. CWS05 includes some references to the importance of
honouring the diversity found across the country, while CWS13 includes an increased
number of references to the experiences of specific groups of people throughout Canada’s
past. In both cases the aspect is present when students learn about the experiences of
diverse groups of people throughout the country’s history so today’s students can better
connect with material studied. However, one area that is not addressed in either document
is inclusion of opportunities for students to incorporate their own personal experiences
when learning about and trying to better connect with the events of the past.

The final aspect of HE2 is focused on teachers incorporating classroom
approaches in line with a student-centred pedagogy, and is the aspect that sees the most
change throughout the period studied. The front matter and course expectations for
CWSO05 include discussions of different ways that students can be involved in directing
their learning in the history classroom, and the aspect is discussed in greater frequency
and detail in the version to follow. Throughout the CWS13 front matter and course
descriptions there are several references to students playing an active role in class
activities, as the Concepts of Historical Thinking and the Historical Inquiry Process are

incorporated to allow students to be more personally engaged in studying Canada’s past.
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Ontario’s History10 course as outlined in both CWS05 and CWS13 incorporates
all three components of the aspect of historical mindedness that Ken Osborne has labelled
HEZ2, using history to understand the issues of the present. While there are some
differences between CWS05 and CWS13, overall, each can be seen to be in alignment
with priorities such as: connecting past events with current issues; incorporating students’
experiences; and including a student-centred approach to class activities. The overall
program goals for these curriculum documents are concerned primarily with students
developing skills that will help them live their lives and because of this, HE2 can be seen
as an effective framework when thinking about approaching the study of history in
Ontario.4%

Reflection

A range of factors, including the overall program structure and the attitudes and
beliefs of stakeholders, has led to a sense of confusion surrounding the role and purpose
of history education in Ontario schools. As the desire to help clear up this confusion has
served as important motivation for embarking on this particular study, | believe that the
inclusion of HE2 in CWS05 and CWS13 is significant as this demonstrates that aspects of
historical mindedness play an important role in the shaping of history education in the
province. The focus on making connections between course material and the experiences
of individual students found in HE2 serves as an important distinction between historical
mindedness and other models either centred on narrative alone or those focused on the

disciplinary skills associated with historical thinking. As historical mindedness calls on

4330ntario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2005; Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World
Studies, Revised 2013
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students to connect the events of the past to their own lives and experiences, it connects
with the vision for the Canadian and World Studies program for students to become
responsible and active citizens as they apply the lessons of the past to their lives in the
present.*3*

It is these personal connections between the past and the world today that serve as
a distinct feature of historical mindedness. This approach encourages students to think
about the ways that the events of the past have had an impact on life in the present, as
well as calling on students to consider how these lessons might connect or be applied to
similar issues in their own world in the here and now. By incorporating aspects of
historical mindedness into classroom activities, teachers provide students with more
opportunities to see greater connections between what they learn in the history classroom
and their own lives. When students are encouraged to consider the ways that course
material is relevant to their own lives and experiences, what students learn at school
holds greater personal meaning as they apply the knowledge and thinking skills acquired
at school to the world around them.

Through the range of aspects found in CWS05 and CWS13 that reflect the concept
of historical mindedness, these curricular documents offer the possibility of addressing

the concerns raised in other recent studies.** By creating opportunities for students to

434 Ontario Ministry of Education, The Ontario Curriculum, Grades 9-10: Canadian and World Studies,
Revised 2018, 6. Retrieved from
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435 Baker, “Connecting to Our Learners: Culturally Relevant and Responsive Pedagogy in the Ontario
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Curriculum and Selected Textbooks”; Hanson, “Connecting to the Bigger Picture: The Inclusion of Social
History Within Ontario Secondary Schools to Foster Critical Thinking & Engagement in Students”;
Schaefli et al., “Coming to know Indigeneity: Epistemologies of ignorance in the 2003-2015 Ontario
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investigate topics that they find meaningful, history classrooms reflect a more student-
centred pedagogy that can offer opportunities to incorporate the concepts of historical
thinking to guide student research. Similarly, through reflecting students’ experiences and
making connections between course material and contemporary issues, history teachers
can incorporate culturally responsive and relevant pedagogy to better meet the learning
needs of their students. By focusing on students’ needs and interests, taking an
historically minded approach to the study of history may facilitate greater breadth in
terms of topics studied, and therefore would welcome the inclusion of women’s history,
social history, the history of Indigenous peoples, and any other area that could allow
students to find greater personal meaning in the history classroom.

Although this study is focused on a specific aspect of Ontario’s History
curriculum in the early part of the twenty-first century, | believe that it opens up a wide-
range of possibilities for future studies on the concept of historical mindedness, both in
terms of its inclusion in curricula as well as its application in history classrooms. Beyond
its inclusion in History10, it would be interesting to investigate how aspects of historical
mindedness are incorporated into the study of history at other grade levels in the
province, from curricula for Social Studies classes for grades 1-6, History classes for
grades 7-8, as well as for optional History classes offered in grades 11-12. Future studies
could also investigate how aspects of historical mindedness have been included in earlier
versions of Ontario’s History curriculum, possibly tracking if there were times when
these concepts were more or less present, as well as connections between changes within
society or recommendations found in major reports. Other possible studies could

investigate how other jurisdictions across Canada and the world have incorporated
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aspects of historical mindedness to their history education curricula either today or
throughout the past.

While this study demonstrates that several concepts associated with Osborne’s
interpretation of historical mindedness are included in the curricular documents studied, it
is the province’s history teachers who interpret the information found in curricula and
apply these concepts to their classrooms. Accordingly, further investigations into how
history teachers in Ontario incorporate aspects of historical mindedness into their
teaching could be helpful as a method of highlighting ways that teachers work to deliver
course material in meaningful ways. When investigating how these concepts are applied
to history classrooms, it will also be important to investigate the ways that class activities
are received by the students themselves, especially in terms their beliefs surrounding
what they learn in class and its relevance to their lives. Just as this study has helped to
reveal some ways that important aspects of historical mindedness have been incorporated
into Ontario’s History curriculum, | hope that it can also serve as a stepping stone for
further investigations into historically minded approaches to learning about the past.

On a personal note, | believe that historical mindedness is an extremely valuable
concept that is worthy of further study. It recognizes the complexities associated with
historical study as it rejects narrow-minded visions of history education. Historical
mindedness recognizes that learning about significant events and figures of the past,
connecting course material to students’ lives in the present, and practicing the skills
employed by historians, should all play an important role in the history classroom. When
these aspects are combined in an historically minded approach, the complexity of the

subject can be seen to be an asset, as students discover that there are a variety of ways to
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investigate and make sense of the past. Through this work, the hope is that all students
can find relevance in their experiences in their history classrooms, and that they discover
the ways that the study of history can hold greater personal meaning throughout their

lives.
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